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The problem with which this investigation is concerned 

is the contextual changes which have occurred in American 

history textbooks adopted for use in the public high schools 

of the state of Texas from 1919 to 19 70. The purpose of the 

study is to trace the development of high school Ainierican 

history textbooks by analyzing the'following five areas: 

verbal aids, graphic aids, subject content, three areas of 

historiography, and the prefaces. Forty-two textbooks whose 

publication dates ranged from 1913 to 1970 were used in 

this study. 

Each book was analyzed to determine whether or not it 

had each of the twenty-nine verbal aids. Included in this 

analysis were such things as lists of charts and maps, types 

of organization, a preface, and an index. The most significant 

trend revealed by this analysis was the increasing frequency of 

the appearance of primary documents, an occurrence which indicates 

a shift toward the inquiry method of teaching history. 

Graphic aids included thirteen items, six of \riiich were 

recorded as being either black and white or colored. The 

average number of graphic aids per book decreased in the ten 



mcst recent books. A second trend was a 500 per cent increase 

in the use'of color in the last ten books. 

The content analysis covered twenty-seven topics, and 

the number of, pages and the per cent of each book devoted to 

each topic were determined. The following fifteen items 

increased in space in the last twenty books: miscellaneous 

material, world peace, social and cultural history, biographical 

and personal data, business and industry, the free Negro, 

labor, agriculture, immigration and minority groups, territorial 

relations, fine arts, population, literature and journalism, 

Indians, and study aids. The following twelve items 

decreased in the last twenty books: colonial government, 

government and politics, war and national defense, economics 

and finance, European backgrounds, discovery and exploration, 

foreign relations, slavery, religion, westward movement, 

travel and transportation, and education. Political, 

military, and diplomatic history had a combined average of 

45.08 per cent in all books. 

The historiographical analysis concerned whether or not 

the books followed John Fiske's or Merrill Jensen's inter-

pretation of the period under the Articles of Confederation; 

whether or not the books contained Dunning or revisionist 

interpretations of Reconstruction; and the extent of the 

coverage in both pictures and narrative given to the Negro 

since 1865. In each of the three areas the last five books, 

whose publication dates ranged from 1967 to 19 70, followed 



the new interpretations 80.89 per cent of the time. The five 

books published in 1961 were the first ones to show definitely 

the revisionist influence in all three areas, and they 

followed the new interpretations 43.15 per cent of the time. 

The analysis of the prefaces revealed that six of the 

last twenty books had no preface, and there was also a 

decreasing emphasis upon the role of rote memory in the. 

teaching of history. 

This report concludes that the following items are 

valued by the authors and publishers of high school American 

history textbooks: unit organization, primary documents, 

colored maps and illustrations, and photographs. The Negro 

since 1865 has been virtually ignored by American history 

textbooks until the last three or four years. 
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CHAPTER 1 

• INTRODUCTION 

In the past decade high school American history text-

books have been criticized for numerous reasons. Some of 

the most frequent criticisms are that they do not include 

the latest historiogr-aphical developments (11, p. 29 2), 

they fail to relate adequately to other social sciences 

(l,.pp. 300-305), and they give inadequate and biased 

treatment to minority groups (14, p. 35). 

As a result of these recent criticisms many changes 

have occurred in high school American history textbooks in 

the 1960's. However, no detailed study has been made on 

the nature or extent of these changes or of the improvements 

which occurred during the preceeding decades of the 

twentieth century. 

Statement of the Problem 

The problem of this study was the contextual changes 

in high school American history textbooks used in the. 

public schools of the state of Texas from 1919 to 1970. 

Purpose of the Study 

The purpose of the study was to trace the development 

of high school American history textbooks by analyzing 

their content from the five following perspectives: 



1. the extent and nature of the verbal aids used in 

the text 

2. the types of graphic aids used in the text 

3. a content analysis based upon the percentage of 

pages in each book devoted to twenty-seven specific topics 

4. an analysis of three areas of historiography 

5. the purpose of the book as stated or implied in 

the author's preface. 

Definition of Terms 

Terms used in this study were defined as follows: 

Colored maps.--Those having at least one color in 

addition to black and "white. 

2- Documentary reproduction.--A photograph or drawing 

of any portion of a historical American document. 

Miscellaneous.- - Included pages which were blank 

except for a title, pages which contained three or more 

topics, and pages which discussed a topic other than the 

twenty-seven topics designated in this survey. 

4* Fine a r t s I n c l u d e d architecture as well as all 

the fine arts. 

5- Travel and transportation.--Included communication 

and space flights as well as land, sea, and air travel. 



6. Biographical and personal data.--Included portraits 

as well as verbal descriptions of individuals. 

7. Study aids Included exercises', projects, and 

questions at the end of chapters and units. 

8. Colonial government and imperial relations.- -

Included the political development of all European colonies 

in North and South American up to the Revolutionary War. It 

also included foreign relations between colonial powers as 

well as imperial relations between the British Empire and 

her American colonies. 

9. Territorial relations.- - Included relations between 

the continental United States and any of her non-contiguous 

territories. 

Procedures for Collecting Data 

A preliminary survey was conducted in order to develop 

the instruments and the data collecting procedures. This 

survey was based on four textbooks with publication dates 

of 1921, 19 38. 1961, and 1966. This spread of forty-five 

years gave a sample of the type of books which were included 

in the study. The entire research procedure was not repeated 

on all four books, but each area of the proposed study was 

conducted by using parts or all of the four books in the 

process. 

The verbal study aids were determined by analyzing two 

or three representative pages, chapters, and units in each 
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book since the format for each page, chapter or unit was 

uniform throughout the v/hole book. 

Graphic study aids were analyzed by a page-by-page 

survey in order to observe and record each illustration in 

the book. A check list provided the guide for this analysis, 

and the number of times each item on the check list appeared 

m the book was recorded. To further enhance the comparison 

of the books, the ratio between pages and pictures was 

calculated on each book. This information was recorded on 

the check list. 

The content analysis was also a page-by-page survey. 

To facilitate the collection of data on the content of each 

page, sheets were prepared beforehand. Each sheet had 

ninety page numbers, arranged in three columns of thirty 

numbers each. Beside each page number was written the topic 

or topics of discussion for that specific page. If approxi-

mately one-half a page was on one of the topics on the 

check list and one-half on another, this split was noted. 

However, in rare cases, three or more distinct topics 

appeared evenly divided on a page, and these pages were 

recoided as miscellaneous. If one topic occupied a majority 

of a page, the whole page was recorded as being on that 

topic. If the picture occupied approximately one-half of a 

Pa£e> but was on a different topic from the verbal content, 

the page was divided between the two appropriate topics. 



After the page content for the entire book had been completed, 

the percentages were calculated by dividing each of these 

twenty-seven totals by the total number of pages' in the book.. 

The study did not include an evaluation of the authors' 

attitudes toward the content areas. For example, some books 

glorified war, others criticized it, but this study did not 

take into account these opinions. Such an analysis would 

be worthy of a separate study. 

The fourth area analyzed was historiography. Question-

naires were prepared to facilitate the gathering of data. 

The sections of each book relating to the Articles of 

Confederation and Reconstruction were read carefully and the 

questions were answered. On the Negro in the post-Civil 

War era, reference was made to the index, each picture was 

studied, and appropriate sections were read. 

The fifth part of the study was the analysis of the 

author's purposes and objectives as stated in the preface. 

If a book had a preface it was read to discern this infor-

mation, and the purposes from all the books were compared 

and analyzed. 

Separate charts on verbal aids, graphic aids, content 

analysis, and a questionnaire on historiography were compiled 

for the purpose of collecting the data on each book. This 

was 168 charts, but it was unnecessary to include this 

number in the text or appendix of the dissertation. There 



were no charts for the analysis of the author's purposes; 

these were covered in the narrative analysis only. 

Procedure for Analysis of D^ta 

The data from each book were recorded on appropriate 

charts; then the data from all the book̂ s were compiled on 

eight comprehensive charts. There are two comprehensive 
| 

graphic aids charts: the first indicates the number of 
i 

times each aid appeared in each book; tjie second reveals the 

number of books in each adoption list wjiich contained each 

aid. There are two verbal aids charts which correspond 
j 

exactly to the formats of the two graphic aids charts. 

There are three charts on content analysis: the first 

indicates the number of pages in each bpok devoted to each 
j 

of the twenty-seven areas; the second indicates the per cent 

of each book devoted to each content arpa; and the third 

shows the average percentages and pagesj on each content area 

in each adoption list. The eighth charjt includes the 
j 
j 

questions on the three areas of historiography. 

The narrative analysis included the following five 

areas: verbal aids, graphic aids, content analysis, 

historiography, and the author's purposes. Each of these 

five areas was analyzed in detail by comparing one book 

with another and one adoption period with another. 
* 

Specifically, each adoption period was compared with th,e 

one before and after it. This comparison illustrates the 
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changes which have occurred i;i high school American history 

textbooks over the past fifty-seven years. 

Survey of Related Literature 

According to Tyler Kepner, an author of American 

history textbooks and an authority of the teaching of that 

subject, the first American history textbook for schools 

was John McCulloch's Introduction to the History of America, 

which was published in 1787 (16, p. 158). This assertion 

indicates that American history textbooks have existed for 

over 180 years. During this period the American history 

textbook has undergone many changes. It has increased from 

a mere 208 pages to a one or two volume book numbering 

almost 1000 pages. Illustrations of various kinds have been 

added, along with bibliographies, pedagogical aids, and 

other improvements. 

Numerous other changes have occurred, and many 

significant ones within the last fifty-seven years. One 

of these alterations was in the comparative space which the 

books devote to different periods of American history. In a 

19 33 study of sixteen American history textbooks published 

between 1925 and 1930, Clem and Ellis (7, p. 461) found 

more space devoted to post-Civil War history than earlier 

books had given. They also found that of the nine periods 

of history used in the study, more space was devoted to the 

period from 1829 to 1865 than to any other era. In 1940 
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Smith (25, p. 124) compared six- American history textbooks 

published between 1920-1925 with six others published 

between 1937-1939. He found the following changes in the 

newer books: they contained fewer but larger maps; they 

utilized thirty-eight per cent more pictures; and they . 

incorporated more social and economic history. More recent 

changes were analyzed in 1956 by Taylor (27, p. 256), who 

studied five well-known texts published between 1950-1953. 

He found that four of the five authors devoted from fifteen 

to twenty-five per cent of each of their books to techno-

logical and cultural history and that in all the books the 

material on the Civil War and Reconstruction fell in the 

first half of the book. 

While these three studies presented factual information 

on textbook changes without being critical of the texts, 

other studies have criticized, textbooks and urged improvements 

in various areas. One of these critical studies was done 

in 1967 by Weischadle (33, pp. 65-66), who studied the 

philosophy of history of four texts published between 1960-

1962. He found, generally, that the books were geared to 

political history and that they lacked emphasis upon the 

interpretive nature of the subject. He recommended both the 

inclusion of other areas of history and the presentation of 

conflicting historical interpretations. 

The material on wars has been a point of criticism by 

others who have conducted studies. Cole (8, p. 196) in 1939, 



analyzed thirty American history textbooks which were published 

from 1872 to the 1930's, and he found that the books prior 

to 1918 had 27,33 per cent of the text on war, whereas those 

after 1918 had only 15.6 per cent on the subject. Jeffery 

(15, pp. 310, 312), in 1942, studied nine American history 

textbooks published between 1'9 35 and 1941 and found a median 

percentage of 8.29 per cent on war. He was critical of this 

low percentage and of the neglect of peacetime activities 

of the military. 

Another chronic ailment of textbooks has been their 

failure to include the latest historiographical developments. 

Noah, Prince, and Riggs (19), in 1962, examined thirteen 

textbooks published from 1957-1961. The authors analyzed 

three areas of American history: the Revolutionary period, 

the Civil War, and the Cold War. They found that most of the 

texts used out-of-date interpretations. Blythe (3, p. 398) 

in 1932, studied fifty-three American history textbooks 

published from 1897 to 1930 to determine the extent to 

which they incorporated thirty-two historiographical inter-

pretations made by leading historians between 1893 and 1928. 

Although she found that the interpretations eventually 

appeared in at least some texts, she concluded that the 

interpretations had little or no influence on the texts 

published in the years immediately after the interpretations 

appeared. 
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The charge of bias in American history textbooks is 

also a common criticism. Pierce (21) , in her comprehensive 

study, Civic Attitudes in American School Textbooks, found 

that high school American history texts were negatively 

biased in their treatment of the "new immigrant," the 

Negro, and the Indian, whereas the books praised the qualities 

of the settlers and immigrants with Anglo-Saxon ancestry. 

Saveth (23, pp. 497-598), in a 1949 study of nine American 

history texts published between 1896 and 1943, found the 

same sort of bias. Walworth (32), in a 1938 study, compared 

nine American history texts published between 192-6 and 1937 

with Canadian, British, Mexican, and Spanish history textbooks 

He analyzed the coverage these books gave the wars between 

the United States and each of these countries and found 

considerable bias in both the American and foriegn texts. 

Billington (2) and a team of other American and British 

historians came to a similiar conclusions in 1965 study of 

fourteen American and twenty-two British secondary school 

histories. 

An even more common criticism than bias is the neglect 

of the Negro and other minority groups in American history 

textbooks. Several studies have revealed this persistent 

weakness. Probably the most comprehensive study was done 

by Carpenter (6), who analyzed tsxtbooks dating from 1826 to 

1939. She noted a steady increase of material on the' Negro 

during this 113 year period, but most of the material related 



• . 1 1 

to slavery and presented the Negroes as a lazy and ignorant 

race. Other studies by Reddick and Wilkins agree with 

Carpenter that the Negro is mentioned with the introduction 

of slavery and in connection with the Civil War and 

Reconstruction, but thereafter is almost totally ignored. 

Reddick (22, p. 258) found that the texts in his study 

gave on the average "less than a full page" to the Negro 

in the post-Civil War era. Wilkins (35, pp. 436-437) 

criticized the ommission of the role of the Negroes in 

military, educational, professional, and political life. He . 

also felt that there was an inadequate number of illustrations 

of Negroes and that these pictures fostered a stereotyped 

image of the black race. Krug (17, pp. 348-349) in a 1969 

study of five high school texts published since 1966 found 

a need for further revision in .the areas of slavery and Recon-

struction, and he suggested the inclusion of more original 

source material. Sloan (24), in a 1966 study of eight 

widely used secondary level American history texts, found 

many inaccurate historical references to the Negro, especially 

to his ignorance and corruption. 

Many states are becoming increasingly concerned over 

the coverage of minority groups, and the state departments 

of education are sponsoring surveys to evaluate textbooks 

on this issue. In the 1960's California, Missouri, and 

Michigan conducted such studies on the textbooks used in 

their state. Stampp, et. al. (26), Carpenter and Rank (5), 
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and Menge, et. al. (18) respectively, reached strikingly 

similar conclusions in these state studies. In general, 

they found most o£ the texts grossly inadequate in the 

coverage of minority accomplishments. The coverage of 

slavery, Reconstruction, and the post-Civil War Negro was 

criticized in each report. 

A review of the relevant literature indicates that 

numerous studies have been conducted on high school American 

history textbooks, but none of these has been a comprehensive 

survey of the textbooks over a fifty year period. Such 

a comprehensive survey was needed to place in proper perspective 

the trends in high school American history textbooks. 

Although no comprehensive study of high school American 

history textbooks has been made, a similar study to this one 

was conducted on junior high American history textbooks in 

1956 by Caputo (4, pp. 209-21.0). This study considered 

eighty-seven first edition junior high texts published 

between 1886-1954. It analyzed the preface, content, and 

learning aids. The content analysis was made by noting the 

number of pages and the percentage of each book devoted to 

each of twenty topics. Through the sixty-eight years the 

following topics increased in their percentages: European 

backgrounds, foreign relations, travel and transportation, 

industrial progress, inventions, economics, territorial 

expansion, immigration, social aspects, education, recreation, 
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world peace, and miscellaneous. The following topics were 

found to decrease: aborigines, discovery and exploration, 

colonial history, government and politics, war, and slavery.^ 

Religion remained fairly constant. 

History of Textbook Adoption in Texas 

The state of Texas has provided a system of free and 

uniform textbooks for all public school grade levels since 

1919, but the first important step in this direction was 

taken in 189 7 when the Twenty-fifth Legislature enacted a 

law requiring uniformity of elementary school textbooks. This 

law (12, p. 238), which became effective on September 1, 1898, 

provided for a State Textbook Board consisting of the State 

Superintendent of Public Instruction, the Attorney General, 

the President of Sam Houston Normal . Institute, and the State 

Board of Education. The State Board of Education was 

established by the State Constitution and consisted of the 

Governor, Comptroller, and the Secretary of State (9, Art. VII, 

Sec. 8). The State Textbook Board was authorized to appoint 

a commission of five Texas public school teachers which would 

examine all books offered for adoption and make recommendations 

to the Textbook Board (12, p. 238). 

High school textbooks were made uniform by an act of 

the Thirtieth Legislature in 1907. This law (13, p. 448), 

which became effective on September 1, 1908, authorized the 

Governor to appoint five pub lie school teachers' who, with the 
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Governor and the State Superintendent of Public Instruction, • 

constituted the State Textbook Board. This Board had the 

responsibility of selecting a uniform set of textbooks for 

all grades and subjects taught in the public schools of Texas. 

Neither the act of 1897 nor that of 1907 provided for 

free textbooks, but a compulsory school attendance law of 

1915 created a significant need for free textbooks. It was 

illogical to compel children to attend school without providing 

them with free textbooks. Consequently, the Thirty-fourth 

Legislature in 1915 authorized local school districts to 

hold local option elections on the free textbook issue. 

Large towns and cities were able to purchase books with local 

funds> but small towns ?nd particularly isolated rural areas 

were often unable to procure funds for free textbooks. Therefore, 

the Thirty-fifth Legislature in 1917 proposed a Constitutional 

amendment which would provide free textbook funds for the 

entire state by raising the ad valorem property tax from 

twenty to thirty-five cents on .each one hundred dollar 

evaluation. This amendment was adopted by a large popular 

majority at the general election in November, 1918 (31, pp. 

25-26.). 

Following this amendment the Thirty-sixth Legislature 

passed an enabling act which put into operation in September, 

1919, a state-wide system of free and uniform textbooks for 

all grades and subjects. This law established a Texas State 
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Textbook Commission, which was chosen by the State Superin-

tendent of Public Instruction and the presidents of the 

College of Industrial Arts, Southwest Texas State Normal, 

the University of Texas, and the Agriculture and Mechanical 

College. These five educators met biennially and submitted 

to the governor a list of fifteen teachers, each of whom had. 

to have had at least five years' experience, and five of the 

fifteen had to be women. From this group the governor 

selected seven, two of whom had to be women. These seven, 

along with the State Superintendent of Public Instruction, 

constituted the Texas State Textbook Commission (28, p. 13). 

The members served two year terms during which they had the 

responsibility of selecting a uniform set of textbooks. They 

selected for each subject or grade only one title which would 

remain in use for two or three years (28, p. 15). 

The Textbook Commission functioned until 1928; then it 

was replaced by the State Board of Education and the State 

Textbook Committee. The State Board of Education consists 

of one member from each Congressional district. The members 

are selected for six year terms, are not compensated, and 

may not be educators. The membership has increased in 

number as Texas has gained additional Congressional represen-

tatives. The Board initially had eighteen members; it 

currently has twenty-three, and the 1970 census will increase 

it to twenty-four. The Board, with Senatorial approval, 

elects the State Commissioner of Education. The Commissioner 
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then nominates a list of individuals for membership on the 

State Textbook Committee (20, p. 1). The State Board of 

Education appoints the membership of the Textbook Committee •* 

from the list of nominees submitted to them by the Commissioner, 

The Textbook Committee consisted of five members in 

1928. This number was raised to nine in 1945 and was increased 

to the present level of fifteen in 1949. Throughout its 

existence the Committee membership has been limited to 

public school teachers and administrators. Currently, eight 

of the fifteen members must be classroom teachers. Members 

serve a one year term (10, inside front cover). ' 

The purpose of the Textbook Committee is to recommend 

annually for adoption a maximum of five titles for each 

subject or grade which has a contract expiring that year. 

These recommendations are for a five year period. When the 

Commissioner and the State Bo.ard of Education give their 

approval, the recommendations become the official state 

textbook adoption list. Each local school district then 

appoints teachers and administrators to a textbook committee 

which choses one or more titles for each subject which has 

a contract expiring that year. The local school board must 

give its approval to the local committee's selections 

(10, inside front cover). It is in this manner that text-

books are adopted in Texas on the state and local levels. 

At the present time local districts may also offer 

high school subjects which are not included on the state 



17 

adoption list. In this case, however, the local district 

must purchase the textbooks at its own expense. When the 

enrollment in such a subject reaches 10,000 students through-

out the state, the subject is automatically added to the 

adoption list, and textbooks are provided in the usual 

manner (34). 
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CHAPTER II 

PROCEDURES USED IN CONDUCTING THE STUDY 

Preliminary Steps 

In the fall of 19 70 a survey of Dissertation Abstracts 

was conducted to determine if a study of high, school 

American history textbooks used in Texas had ever been 

conducted. When no such study was discovered, a review of 

the related literature was made. The preliminary sources 

consulted were the card catalog, the Education Index, and 

the Education Research Information•Center. Following the 

review of related literature the annual adoption lists of 

Texas public school textbooks were consulted to compile a 

bibliography of all high school American history textbooks 

adopted for use in Texas between 1919 and 1970. 

Locating the Textbooks 

Each book.on the bibliography of American history text 

books used in Texas was verified in the National Union Catalos 

This was necessary for two reasons. The earlier annual 

adoption lists gave no publication dates for the textbooks, 

and in a few cases there were several different editions of 

the same title. This raised the question of which'edition 

was actually used in Texas. By consulting.the National 

2.1 
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Union Catalog the correct edition was determined.. The 

second reason for consulting the National Union Catalog was 

to verify citations on books which were requested through 

interlibrary loan. 

Twenty-five of the forty-two books used in .the study 

were obtained through interlibrary loan. A bibliography 

of these twenty-five books was sent to several universities 

in Texas with a request that they note the books which they 

possessed and return the bibliography. In this manner most 

of the books were located. Fourteen of the books were 

received from one large university in Texas, six were received 

from two smaller universities in Texas, three from out-of-

state universities, and two from the Library of Congress. 

Preliminary Survey 

Next a preliminary survey was conducted to aid in 

development of specific objectives and instruments for the 

study. The following four books were used in the survey: 

History of the_ United States, 1921, by John H. Latane; 

Development of America, 19 38, by Fremont P. Wirth; 

American History, 1961, by Avery 0. Craven and Walter Johnson; 

a n d of the American Nation, 1966, by Lewis P. Todd. 

This last book was not adopted for use in Texas as the other 

three were, but it was included in the survey because it was 

the most recent textbook available at the time. It was 

helpful in revealing recent trends. This span of forty-five 



years offered a satisfactory sample of the major changes 

which had occurred in American history textbooks. It 

was through this survey that the twenty-seven content topics, 

the graphic and verbal aids charts, and the historiographical 

items were developed. 

Instruments 

For each of the four aspects analyzed there was either 

a questionnaire or a check list to facilitate both the 

collection and analysis of the data. The first area to be 

analyzed was the verbal study aids. The check list for 

these items was used to determine (1) the verbal study aids 

which, appeared only once, but which were useful throughout 

the whole book, (2) those which appeared in each unit, 

(3) those for each chapter, (4) those for each page, and 

(5) those which appeared periodically but were not a regular 

feature in either a unit, a chapter, or a page. A verbal 

aids chart with these five categories was made for each book. 

Graphic study aids were analyzed separately; these 

included all maps, pictures, charts, diagrams, and any other 

graphic illustrations. The check list divided these items 

into thirty-two rather specific types of illustrations. 

The number of times each type appeared in each book was 

recorded. 

The content of each book was analyzed by determining 

the number of pages and the percentage of space devoted to 

• each of twenty-four topics. 
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The historiographical analysis was limited to three 

areas: the period of the Articles of Confederation, 

Reconstruction after the Civil War, and the Negro in the 

post-Civil War era. These three areas were chosen because 

outstanding revisionist historiography has appeared in each 

area in the last twenty years. 

Schools of Historiography 

Until revised, the history of the period under the 

Articles of Confederation followed the nineteenth century 

interpretation of John Fiske, who in his book, The Critical 

Period, views the era as being on the verge of economic 

collapse and political anarchy (3). This interpretation 

has since been extensively revised, most notably by Merrill 

Jensen in his The New Nation. Jensen presents an optimistic 

view of the period, seeing economic recovery under the 

Articles, particularly a revival and.expansion of foreign 

trade (6). 

In analyzing the treatment which each textbook gave 

this period, the following four questions were asked because 

Fiske and Jensen differ sharply in their interpretation of 

each one. First, was the period from 1781-1789 one of economic 

chaos and degeneration? Fiske's entire book (3, p. 166) 

supports the view of economic chaos and degeneration, but 

the following quotation epitomizes his interpretation, 

"During the period of the Confederation, the chaotic state 
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of the currency was a serious obstacle to trade, and it 

afforded endless opportunities for fraud and extortion." 

In contrast to this \riew, Jensen (6, pp. 223, 234, 237) gives 

evidence in support of an expanding American economy during 

these years. He indicates that American manufacturing was 

expanding rapidly, that American farms were increasing their 

output, and that prices for farm produce were rising. 

Second, were the Articles of Confederation so hopelessly 

weak that they never could have been corrected through 

amendment? Fiske (3, p. 9 8) said it was fortunate that the 

Articles were so difficult to amend, "for in the .troubles 

which presently arose it led the distressed people to seek 

some other method of relief, and thus prepared the way for 

the Convention of 1787 which destroyed the whole vicious 

scheme . . . On the other hand, Jensen (6, pp. 282 , 388) 

pointed out many accomplishments of the Articles. The 

biggest task confronting the Confederation, Jensen declared, 

was the national debt, but the Confederation had managed to 

pay off $400,000,000, the vast bulk of the debt, by 1783. 

He also felt that if "the government had been able to acquire 

an income of its own, the strongest argument against it would 

have been shattered." Jensen (6, p. 388) summed up the 

strong points of the Confederation by saying it had a cash 

income, sound credit with Dutch bankers, and that it was able 

to pay the interest on both the domestic and foreign debts 

and pay the principle on the domestic debt. 
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Thirdj were the economic problems during this period 

almost totally the result of the weaknesses of the Articles? 

The thesis of Fiske's monograph (3) is that the weaknesses 

of the Articles fostered state rivalry, inflation, and 

political disunity which led to domestic anarchy and disrespect 

abroad. Jensen (6, p. 179-193), on the contrary, in his 

chapter entitled "War and Peace: Boom and Bust," presents 

the thesis that the post-war depression was the result of 

European goods flooding the market and of speculation, not 

a result of the weaknesses of the Articles of Confederation. 

Fourth, were there any economic gains during this 

period, especially increases in trade? Fiske (3, p. 168) 

indicated economic stagnation, "By 1786, under the universal 

depression and want of confidence, all trade had well-nigh 

stopped, and political quackery, with its. cheap and dirty 

remedies, had full control of the field." Again Jensen 

(6, pp. 202, 206, 207) disagreed. He maintained that American 

trade had increased with France and the French West Indies, 

with England and Holland, and that a new and lucrative trade 

was developing with the Orient. 

The historiographical analysis of Reconstruction sought 

to determine whether the textbooks followed a Dunning or a 

revisionist interpretation. In 1897 William A. Dunning 

published hi.s Essays on the Civil War and Reconstruction, 

which presented a racist and partisan view of the era. His 

influence was so strong around the turn of the century that 
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his name has been applied to this interpretation of 

Reconstruction (8, pp. 231-235). The Dunning School of 

historiography was critical of the Radical Republicans, 

the carpetbaggers, the scalawags, and the Negro legislators, 

while it defended Andrew Johnson's effort to protect the 

South. This interpretation, too, has been extensively 

revised, and one of the leading revisionist words is Kenneth 

M. Stampp's The Era of Reconstruction: 1865-1877 (7). 

Stampp and other revisionists see humanitarian motives 

behind the Radical Republican action. Andrew Johnson 

ceases to be a hero in revisionists' writings and becomes 

a roadblock to democratic change. The revisionists also 

point out the progress made by Reconstruction legislatures, 

and they emphasize the constructive deeds of qualified Negro 

legislators rather than emphasizing corruption. 

In order to determine which interpretation each text-

book followed, seven questions were posed. To illustrate 

the respective interpretations, Claude G. Bowers' The Tragic 

• Era (1) was used to exemplify the Dunning school. It was 

chosen because it is one of the most widely known histories 

written in the Dunning tradition. Three histories were used 

to illustrate the revisionist position: Kenneth M. Stampp's 

The Era of Reconstruction, 1865-1877 (7), John Hope Franklin's 

Reconstruction after the Civil War (5), and William R. 

Brock's An American Crisis: Congress and Reconstruction, 

1865-1867 (2). 
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The first question asked if the Radical Republicans, 

especially .Thaddeus Stevens and Charles Sumner, were 

vengeful conspirators, aiming to punish the South. Bowers 

(1, pp. 71, 73) states that Stevens saw the war as "an 

opportunity to free the slaves, to punish the South, and 

to crush its aristocracy." Bowers also claims that Stevens 

wanted to punish the South by confiscating its land and 

making the Negroes equal to the whites. Brock (2, pp. 77, 

81), however, maintains that Sumner hated the system of 

slavery, but not individuals, that he opposed retaliatory 

punishment against Confederate prisoners, and that his desire 

for Negro equality was based upon the conviction that universal 

freedom was the only solid foundation upon which an enduring 

nation could be founded. 

Second, did the Radical Republicans desire Negro votes 

to perpetuate themselves in office? Bowers (1> P- 198) 

claims that the purpose of the Union Leagues was to muster 

the black vote and save the Republican Party. Brock (2, 

,p. 293), on the other hand, indicates that humanitarian desire 

for the Negroes' welfare prompted the drive for Negro suffrage. 

Third, was Andrew Johnson depicted as a hero for defending 

the South against the Radicals? One of the main themes 

evident throughout The Tragic Era is the idea that Johnson 

was honest, wise, and in the right. The Radicals were 

always the villain. Brock (2, p. 107), however, sees Johnson, 

as a misinformed and misguided man because he relied too 
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heavily upon the advice of Gideon Welles, his Secretary of 

the Navy, who led him to believe that a Radical conspiracy 

existed against him. Brock felt that this belief led to 

the break with Congress. 

Fourth, were all Negro politicians illiterate and 

unqualified for office? Bower (1, p. 449) cites the 

lack of qualifications in several Reconstruction governments, 

and frequently mentions the number of illiterates in these 

governments. He leave the impression that all Negro officials 

were illiterate. On the other hand, Stampp (7, p. 167), in 

referring to Negro officials in four southern states, says 

"Nearly all of them were men of ability and integrity." 

Franklin (6, p. 88) names over a dozen well-educated Negro 

officials, two of whom were educated in the British Isles 

and one at the University of Pennsylvania. 

Fifth, were all the carpetbaggers and scalawags 

corrupt? The corruption of the carpetbaggers and scalawags 

is certainly a dominant theme in The Tragic Era. Bowers 

(1, pp. 216, 217) refers to them as "adventurers," implies 

that they lacked intelligence, and says there "was graft 

everywhere." Stampp (7, p. 159) reveals that the carpet-

baggers came South to seek a new life as legitimately as 

others went West for the same purpose. They also came as 

minisLers, teachers, ana agents of various benelovent 

organizations. 
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Sixth, did the Radical Republicans have humanitarian 

motives? Bowers (1, p. v) denies the motive of human.itarianism. 

He states, "Never have American public men in responsible 

positions, directing the destiny of the Nation, been so 

brutal, hypocritical and corrupt." Stampp (7, p. 159) 

disagrees with this when he states, "Seldom, however, can 

they be dismissed as meddlesome fools, or can the genuineness 

of their humanitarian impulses be doubted." 

Seventh, did any constructive or progressive changes 

result from Reconstruction? Bowers (1) builds his entire 

monograph around the thesis that Reconstruction was all evil 

and that the best thing about it was that it finally came 

to an end. Franklin (5, p. 107) and Stampp(7, p. 184), 

on the contrary, cite the initiation of free public schools 

in the South as a significant progressive contribution of 

the Reconstruction governments. Stampp adds the reorganization 

of state judiciaries, erection of public buildings, and the 

erection of asylums for the handicapped as other constructive 

results. He also states that "the radical governments were 

by far the most democratic the South had ever known." 

The following questions helped to determine the extent 

to which each text treated or ignored the Negro since the 

Civil War: 

1. How many individual photographs (portraits) of 

Negroes did the book contain? 
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2. HQW many illustrations or pictures of from two to 

twelve people did the book contain which showed white and 

black people together? 

3. How many pages did the book devote to the Negro 

civil rights movement? 

4. Did the book mention the NAACP or any other Negro-

civil rights organization? 

5. Did the book mention the contributions of the Negro 

to either the military or educational life of the nation? 

6. Did the book analyze the problems of the Negro 

ghetto? 

7. Did the book mention or analyze the work of Booker 

T. Washington, George Washing ton Carver, Marcus Garvey, 

W. E. B. Du bois, Martin Luther King, or Malcdm X? 

Franklin (4} pp. 136, 290) gives abundant information 

on the civil rights movement, and Negro contributions to the 

military and educational life of the Nation. For example, 

.concerning Negroes in military service, he says that 5,000 

Negroes served in the American Revolutionary War. Another 

186,000 blacks served in the Union Army, and 38,000 of these 

were killed. Franklin (4, p. 421) elaborates on a little-

known feat during the Spanish-American War when Negro troops 

reinforced the Rough Riders at a crucial moment and allowed 

them to escape encirclement by the Spanish. Three hundred 

sixty-seven thousand Negroes served in World War I, and over 

one million served in the second World War (4, pp. 456, 581). 
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CHAPTER III 

PRESENTATION AND TREATMENT OF THE DATA 

Between September, 1919, and April, 1971, a total of 

1,434,447 high school American history textbooks were 

purchased by the state of Texas. The book which sold the 

most copies was Todd's 1961 (44) edition of The Rise of 

the American Nation. . It sold 174,628 copies, and it was 

the only one of the forty-two books which sold over 

90,000 copies in Texas. The least popular book was the 

1S44 edition of Adams (2),which sold only 4,174 copies. 

The following table lists the forty-two books by adoption 

periods, and within each period the books are listed in 

the order of the number of copies soldi 

TABLE I 

TOTAL NUMBER OF COPIES OF EACH BOOK PURCHASED 
BY THE STATE OF TEXAS* 

1919 - 1929 

Latane, 1921 54,534 

Latane, 1926 35,943 

Cousins, 1913 34,355 

Latane, 1924 21,795 

33 
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TABLE I - - Cont. inued 

1929 - 1935 

Muzzy, 1929. 55 ,920 

Fite, 1926 44 ,527 

Beard, 1929, 16 ,099 

1935 - 1939 

Barker, 1934 65,596 

Faulkner, 19 34 12,758 

Muzzey, 1934 8,825 

Hamm, 19 35 5,446 

Fish, 1934 5 ,094 

1939 - 1945 

Wirth, 1938 33,315 

Harlow, 1938 33,103 

Adams, 1938 26 ,024 

Carman, 19 38 8,610 

Faulkner, 1938 -. . . 6,931 

1945 - 1950 

Wirth, 19 44 5 3,440 

Faulkner, 1942 21,222 

Harlow, 1943 13,861 

Yarbrough, 1943 . . . . . . . . . . 7,859 

Adams, 1944 4,174 



0 3 

TABLE I- -Continued 

1950 - 1956 

Canfield, 1950 87 ,943 

Muzzey, 1950 . . . . . . 31,572 

Wirth, 1949 24,475 

Southworth . . . . . 15,961 

Barker, 1949 5,411 

1956 - 1962 

Bragdon, 1956 67,634 

Canfield, 1956 -38,980 

Muzzey, 1955 17,316 

Wirth, 19 55 15 ,0 24 

Augspurger, 1954 12,636 

1962 - 1970 

Todd, 1961 174,628 

Bragdon, 1961 52.205 

Craven, 1961 ; . . . 46,139 

Ver Steeg, 1961 20 ,431 

Boiler, 1961 6 ,888 

1970 - 1971 

Graff, 1970. . . . . 79,049 

Friedel, 1970 67,067 

Todd, 1968 56 ,076 
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TABLE I- - Continued 

Current, 1967 . 29 ,638 

Bartlett, 1969 16,683 

*Source: Texas Education Agency Annual Textbook Adoption 
Records. 

As seen in Table I, the only multi-edition book which 

sold the most copies in two consecutive adoption periods 

were the 1938 and 1944 editions of Wirth (48 , 49), which 

proved to be the most popular texts in the fourth and fifth 

periods respectively. Bartlett, 1959 (6), which is a book 

of readings rather than the traditional narrative text, sold 

the least number of copies in the ninth period, and this 

fact indicates, that Texas high school history teachers prefer 

the narrative history text rather than one designed solely 

for the inquiry method of teaching history. 

Verbal Study Aids 

The following, analysis refers to the data presented 

in Table VI and VII in the Appendix. No set pattern was 

followed by the books in this survey in format or in the 

verbal aids included in each text. Diversity was the rule 

rather than uniformity .in these two areas. Of the twenty-

nine verbal aids surveyed in these forty-two books, only 

three of them were found in all the books. These three 

items were an index, a table of contents, and the United 
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States Constitution. Four other items appeared .in a vast 

majority of the books, but they were not universal. These 

four items were the Declaration of Independence, which 

appeared in all books except Beard, 1929 (7); a list of 

maps,which failed to appear in six books; a preface, which 

failed to appear in six books-; and unit divisions, which 

failed to appear in nine books. A list of maps failed to 

appear in one book each in the second, third, and fifth 

adoption periods. This omission was haphazard and was 

meaningless as far as establishing a trend. A preface 

failed to appear in one book each in the sixth, seventh, 

and eighth periods, and in three books in the ninth period. 

This omission did seem to reflect a trend toward nbandoning 

the use of the preface since three of these six books were 

in the last adoption period. Nine books were not divided 

into units. These nine books included all four in the first 

adoption period, two of the three books in the second, and 

one book each in the third, fifth, and ninth periods. In 

addition, the other two books in the second period were 

divided into units in the table of contents only, and the 

text itself was based entirely upon chapters. The book 

in the last adoption period which contained no unit divisions 

was Bartlett, 1969 (6), which is a book of readings in 

twenty-nine chapters. This book could be the heralding of 

the beginning of a trend away from units. 
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Four items appeared in increasing frequency in the 

later adoption periods. These four items were: a list of 

charts, which appeared in nineteen of the last thirty-five 

books;, questions at the end of the sections within the 

chapters, which appeared in twelve of the last twenty books; 

doubled columned pages, which appeared in twenty of the last 

thirty books; and primary documents, which appeared in 

eleven of the last twenty-five books. A list of charts 

appeared in all ten books of the last two periods. Chapter 

section headings appeared in nine of the ten books of the 

last two periods, being omitted from one book in the eighth 

period. 

The first book with double-columned pages was the 1938 

edition of Harlow (28) in the fourth adoption period, and 

the second book with such pages was the 1.943 (29) edition of 

the same book. All books in the sixth period except one 

had double-columned pages. All ten books in the seventh 

and eighth periods had such pages, and all books in the last 

period except Bartlett had them. The Bartlett book, 1969 

(6), returned to the old-style format of single-columned 

pages with marginal notes, a technique which was used in 

only one other book, Cousins, 1913 (16). 

Primary documents appeared in eleven of the last twenty-

five books, .and four books in each of the last two adoption 

periods had them. The first book to contain primary 

documents was the 1949 edition of Barker (5), which contained 
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eighty-two excerpts from pertinent documents scattered 

throughout the book at appropriate points. These excerpts 

were usually between 100-150 words long. This book 

contained more primary documents than any other book 

except Bartlett, 1969 (6), which had 203 of them. However, 

this latter book was unique in that it was not the traditional 

narrative history book but was a book of readings. The 

readings in it were often 2000 words in length. The other 

nine books which had primary documents, excluding both 

Barker, 1949 (5) and Bartlet, 1969 (6), had from eleven 

to forty readings per book, and these ran about 200-300 words 

in length. 

• There were three items which appeared in six books or 

less. These were a list of chief justices of the Supreme 

Court, the Articles of Confederation, and marginal notes. 

A list of chief justices appeared in six books; it appeared 

in one book each in the second, fourth, fifth, sixth, and 

seventh periods, and in two books in the third period. It 

did not appear at all in the first, eighth, or ninth periods. 

The Articles of Confederation appeared in only two.books--

Cousins, 1913 (16) and Todd, 1961 (43). Marginal notes also 

appeared in only two books --Cousins, 1913 (16) and Bartlett, 

1969 (6). The former used marginal notes in place of bold 

type subject headings, and the latter used the notes to 

guide the student in the analysis and interpretation of the 

original sources which comprised the book. 
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Besides these three items which appeared in six books 

or less, there were two items which showed a marked decrease 

in recent periods. These two items were a preface and a 

chapter bibliography. A preface appeared in every book in 

the first through the fifth adoption periods, but only 

fourteen of the last twenty-books have one. Only two of the 

five books in the last period had a preface. This seems 

to denote a trend away from the traditional preface. All 

books contained a bibliography; eighteen books contained 

a unit bibliography, and twenty-four contained a chapter 

bibliography. All of the forty-two books had a bibliography 

on history, biography, and fiction except Latane, 1921 (33), 

1924 (34), 1926(35); Muzzey, 1929 (37) and 1934 (38); and 

Hamm, 1935 (27). Each of these books omitted a fiction 

bibliography, and Hamm also omitted biography. 

There was a marked decrease in the frequency of chapter 

bibliography, however, and a resulting increase toward the 

unit bibliography. This shift from the chapter to the unit 

bibliography occurred during the sixth and seventh periods, 

both of which had three books with one type of bibliography 

and two books with the other. The shift is almost unanimous 

in the last two periods when four books in each period had 

unit bibliographies and only one in each period had a chapter 

bibliography. All of the books were divided into chapters 

except Southworth, 1948 (42), which contained no chapter 

divisions and was divided only into twenty units. 
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In addition to the twenty-nine verbal aids listed on 

the chart in this survey, three others were recorded. These 

were outlines, summaries, and a glossary. Six books had 

outlines of either the entire book, each unit, or each 

chapter. Beard, 1929 (7), and Yarbrough, 1943 (52), 

contained an outline of the entire book. Todd, 1961 (43), 

contained outlines of each unit, and Barker, 1934 (4) and 

1949 (5), contained outlines .of each chapter. Hamm, 1935 

(27), was unique in that the book was written in outline 

form with each paragraph being headed by a Roman numeral or 

a letter with a subject title. Eight books had summaries 

at the end of either the book, each unit, or each chapter. 

Yarbrough, 1943 (52), had a summary of the entire book; 

Harlow, 1938 (28) and 1943 (29), Muzzey, 1955.(40), and 

Graff, 1970 (26) had summaries at the end of each unit; 

and Barker, 1949 (5), Augspurger, 1954 (3), and Ver Steeg, 

1961 (45) had summaries at the end of each chapter. Boiler, 

1961 (9), was the only book to contain a glossary. A glossary 

was omitted in most books because history does not have a 

language of its own as most other disciplines do, but it 

uses laymen's terms. 

Several trends were evident from this analysis of the 

verbal aids. Perhaps the most significant is the trend 

toward the inclusion of primary documents, an approach which is 

evidence of the shift toward the inquiry method of studying history 
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In this method, the student is presented with primary material 

and encouraged to draw conclusions from his own analysis and 

interpretation. The inclusion of primary material, 

especially documents supporting opposite views on historical 

issues,has long been urged by some leading historians such 

as Charles G. Sellers (41). Two other trends are'the move 

toward the omission of the preface and the shift from a 

chapter to a unit bibliography. 

Topical organization, as a trend, is in a unique category 

in that it has come into existence and then disappeared 

within the fifty-seven years of this survey. No books in 

the first two periods were topically organized, but thirteen 

books in the third, fourth, fifth, and sixth periods were 

so organized. Topical organization disappeared completely 

in the last three periods, however. The first books to be 

topically organized were Barker, 1934 (4), and Faulkner, 1934 

(19), and the last book was Barker, 1949 (5). One of the 

reasons for the trend toward topical organization was that 

the American Historical Association's Commission on the 

Social Studies, which began its work in 1929, recommended 

that history be taught by topics (30, p. 227). These 

thirteen books covered the chronological history of the 

United States in the first two-thirds of the book; then the 

last one-third was devoted to chapters on such topics as 

transportation, labor, agriculture, foreign relations, and 

social developments. These books averaged 842 pages in 



4 3 

length, a figure which was about 100 pages longer than the 

average for the other twenty-nine books in the survey. The 

fact that most of these books were designed to be used both • 

as a text and as a resource book accounts for their greater 

length. The trend toward primary documents or the inquiry 

method of teaching history overlaps topical organization. 

As fewer books were organized topically, more books began 

to include primary documents, a technique which were almost 

universal after the sixth period. This trend toward the 

inquiry method may account for the end of topical organization 

after the sixth period. 

Graphic Aids 

One of the striking changes which occurred in these 

forty-two textbooks was that illustrative material increased 

in both quantity and variety during the fifty-seven years 

surveyed. For example, of the nineteen graphic aids observed 

in this study, only seven of them appeared in the first 

period, 1S19-1929,- but all nineteen appeared in the last 

period, 1970-1973. See Tables VIII, IX, and X in the 

Appendix for the data used in the following analysis. 

Maps.--Maps are representations of all or of parts of 

the earth's surface, and their primary purpose is to aid in 

place location. A total of 2,510 maps appeared in the forty-

two books surveyed. These were divided between 1,621 black 

and white maps and 889 colored maps. The latter appeared 
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in some books in ail adoption periods, but there were four 

books which contained no colored maps. These four books were 

Barker, 1934 (4), Carman, 1938 (14), Yarbrough, 1943 (52), 

and Barker, 1949 (5). The shift away from the use of black 

and white maps in the more recent books was very evident, 

and four of the ten books adopted in the last two periods 

contained no black and white maps at all. Current, 1967 (18), 

had the most colored maps with a total of 104 and Craven, 

1961 (17), had the largest total number of maps with 109. 

Only six of these 109 maps were black and white. 

There was also a trend toward increasing use. of colored 

maps, but this trend was of recent origin. The use of 

colored maps dropped steadily after the first adoption 

period, but rose sharply in the eighth period. The books 

in the first period averaged twenty"seven black and white 

and 11.7 colored maps per book. The seventh period averaged 

58.4 black and white and 4.6 colored maps per book, but 

the eighth period, on the other hand, averaged 5.6 black and 

.white and 65.0 colored maps per book. Black and white maps 

almost disappeared in the ninth period, which averaged only 

1.8 per book. These books averaged 63.0 colored maps per 

book. 

The maps were subdivided into ten subject categories. 

These categories, with the total number of maps from all 

forty-two books and the percentage of the total maps, were: • 
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political, 681 , 27 . 13 per cent; military, 568, 22.22 per 

cent; transportation, 387 , 15j02 per cent; electoral, 250 , 

9.95 per cent; geographic, 211, 8.48 per cent; population, 

147, 5.85 per cent; mineral resources, 90, 3.58 per cent; 

agricultural, 72 , 2.86 per cent; pictorial, 36 , 1.43 per cent; 

and educational, 4, 0.16 per cent. There were forty maps, 

1.60 per cent, which did not fit into any of these categories 

and were classified as "other.." They included maps on 

such things as the Federal Reserve System, Indian reser-

vations, maps of cities, and various other miscellaneous 

topics. These percentages are indicative of the relative 

emphasis placed upon certain topics. Political and military 

history are two of the largest topics discussed in history 

textbooks, and this is reflected in the large number of maps 

on these two topics. 

Drawings.- -A total of 3,274 drawings appeared in these 

forty-two books; of these 243 were colored and 3,031 were 

black and white. Black and white drawings were the most 

frequent type of graphic art emphasized in Cousins, 1913 

(16), which was the earliest book, and it contained 173 

drawings, forty-eight map$ and eight documentary reproductions. 

The book with the most drawings was the 1956 edition of 

Canfield (12), which had 551, all of which were black and 

white. The first book to employ color drawings was Augspurger, 

1954 (3), which had seven of them. The book with the most 
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colored drawings was Graff, 1970 (26), which had ninety. 

Ten of of the forty-two books contained colored drawings. 

Four books out of the forty-two contained no drawings at 

all. These books were the three editions by Latane, 1921 

(33), 1924 (34), 1926 (35), and the 1970 edition by Bartlett (6) 

This latter book was unique in that it was a book of readings 

and contained no drawings, photographs, documentary repro-

ductions, or cartoons. It contained only two colored 

paintings. These paintings were by the same artist and 

were included as an aid in comparison and interpretation of 

art, not as pictures per se. 

There was a trend toward the use of fewer drawings, both 

black and white and colored. The use of drawings reached a 

peak of 147.8 per book in the seventh period, and the average 

fell decisively in the next two periods. In the eighth period 

it fell to 125.6 per book and to 58.8 per book in the last 

period. Colored drawings averaged 2.8 per book in the seventh 

period, but this increased almost ten fold in the eighth 

period when 27.0 was the average. This figure was the 

highest of any period. All of the ten books containing 

colored drawings had more black and white than colored drawings. 

Paintings.--A total of 3,725 paintings were used in 

these books. This figure is comprised of 3,416 black and 

white and 309 colored paintings. All of the books surveyed 

contained paintings .except Cousins, 1913 (16), which was the 
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earliest boolc in the survey. Southworth, 1948 (42), contained 

121 black and white paintings, which was the largest number 

of paintings in any book. The 1961 edition of Bragdon (1JL) 

contained fifty-nine colored paintings, which was the largest 

number in any book, and it was the first book to contain 

more colored paintings than black and white. 

The use of black and white paintings reached a peak of 

84.0 per book in the sixth period; this figure was reduced 

by only two in the seventh period, but in the last two 

periods it fell to 49.0 and 29.0 respectively. This drop 

was apparently due to the concurrent increase in the number 

of colored paintings in these two periods. Colored paintings 

first appeared in the fourth period with an average of 1.2 

per book. The average fell to 1.0 per book in the fifth 

period and dropped to zero in the sixth. In the last three 

periods, however, colored paintings have increased steadily 

with averages per book of 4.8, 17.6, and 34.0 respectively. -

Photographs.--An ancient proverb says that one picture 

is worth a thousand words, and the books in this survey have 

apparently followed the wisdom in this saying because they 

have included more photographs than any other type of 

illustration. There was a total of 4,238 photographs; 

4,003 of these were black and white and 235 were colored. 

Only two books in this survey did not contain any photographs; 

these were Cousins, 1913 (16), and Bartlett, 1969 (6). Friedel, 
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1970 (25), contained 247 photographs, which was more than 

any other book. It also contained the most black and white 

photographs with 235. The first book to contain a colored 

photograph was Adams, 1938 (1), which contained one. 

Current, 1967 (18), contained sixty-five colored photographs, 

which was more than any other book, but none of the books 

contained more colored than black and white photographs. 

Only fifteen of the books contained colored photographs. 

Black and white photographs reached an average of 155.0 

per book in the seventh period, but the average in the last 

two periods fell to 136.0 and 137.0 respectively. This 

decrease in the frequency of black and white photographs 

was due to the increase in the use of colored photographs. 

The latter increased from 0.2 per book in both the fourth 

and fifth periods to 18.0 per book in the last period. The 

last two adoption periods had a ratio of approximately one 

colored picture to seven black and white ones. 

Charts.--Charts are a useful device for explaining the 

organization or function of an institution. They were used 

frequently in the books surveyed to illustrate the organization 

of the United Nations, or to trace a bill through Congress. 

A total of 476 charts appeared in the books surveyed: 366 

black and white and 110 colored. The first book to use a chart 

was the 1921 edition of Latane (33), which had one. Bartlett, 

1969 (6), contained the most charts, fifty-eight, and the most 
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black and white ones, fifty-seven. The first book to use 

colored charts was Canfield, 1950 (12), which contained five. 

The book with the most colored charts was Boiler, 1961 

(9), which contained twenty-one, and this book was also the 

first to contain more colored than black and white charts. 

Only four books did not contain any charts. The trend was 

toward the use of more charts. The average number of 

charts per book has increased at the following rate over 

the last four periods: 12.8, 19.6, 19.8', and 20.8. The 

average number of color charts per book has been fewer than 

that of black and white ones in all adoption periods except 

the eighth one, where the ratio of colored to black and white 

charts was almost three to one. 

Time line:--The purpose of a time line is to illustrate 

graphically the chronology of events and the relative space 

of time between them. Since one of the chief factors necessary 

to a proper understanding of history is the knowledge of 

chronology and relative time between events, it is interesting 

to note that time lines appeared in only one-third of the 

books surveyed. A total of 208 time lines appeared in these 

books. The 1950 (12) and 1956 (13) editions of Canfield 

contained forty-four time lines each, which was the largest 

number in any book. The first book to utilize a time line 

was the 1938 edition of Wirth (48), which contained one. 

Only fourteen books out of the forty-two contained time lines. 
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There has been a relatively steady increase in the use of 

time lines, however, since they first appeared in 19 38. 

The last four adoption groups have all contained an average 

of 10.0, 12.6, 9.6, and 10.8 time lines per book respectively. 

Documentary reproductions.--The total number of docu-

mentary reproductions was 394, and the 1961 edition of 

Bragdon (10) had the largest number with forty-two. Documentary 

reproductions appeared in the earliest book, but there 

were two books out of the forty-two which had none. These 

were Canfield, 1956 (13), and Bartlett, 1969 (o). 

The average number of documentary reproductions per . 

adoption period has fluxuated noticeably throughout the 

fifty-seven years. They averaged 16.0 per book in the fourth 

period an 16.6 in the eighth period, but in the interval 

they dropped to a low of 2.2 in the sixth period. Possibly, 

one reason for this decrease was that the sixth period contained 

the largest number of black and white paintings of any other 

period. It also contained one of the largest averages of both 

black and white drawings and black and white photographs. 

Cartoons.- - The use of political cartoons, which appeared 

in contemporary newspapers and magazines, reveals, in a graphic 

way, how people viewed political issues and personalities. 

The total number of cartoons in the books surveyed was 822, 

of which 750 were black and white and seventy-two were colored. 
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Fite, 1926 (24), the first book to use cartoons, had six. 

Carman, 1938 (14), had the most cartoons with eighty-nine, 

all of which were black and white. The first colored 

cartoons appeared in Boiler, 1961 (9), which had four of them. 

Graff, 1970 (26), had fifty-eight colored cartoons, which 

was the largest number in any book. The first book which 

contained more colored cartoons than black and white was 

Current, 1967 (18), which contained four colored and no 

black and white cartoons. 

The average number of cartoons per book by adoption 

periods has risen and fallen twice during the fif.ty-seven 

years. In the fourth period it reached 34.6 per book, which 

was the highest of any period. The average number of colored 

cartoons per book exceeded the average number of black and 

white ones in only the last period, which averaged 13.0 colored 

and 7.2 black and white. 

Balance Sheet.--A balance sheet is a useful device for 

comparing two groups such as the North and South on the eve 

of the Civil War. There were a total of twenty-four balance 

sheets used in the books surveyed. The first book to utilize 

one was the 1929 edition of Muzzey (37). Balance sheets 

were found in only nine of the books, and the book with the 

most was Boiler, 1961 (9), which had nine of them. The 

eight period', in which the Boiler book is located, had an 

average of 3.2 per book, which was the highest of any period. 



Graphs.--Line, pie, symbol, and bar graphs are useful 

in showing rates of growth, and for making comparisons o f 

quantity. A total of 729 graphs were used in all forty-two 

books. This figure was comprised of 230 line, 199 symbol, 

175 bar, and 125 pie graphs. The first type of graph to appear 

was a pie graph in Fite, 1926 (24). The 1929 edition of 

Muzzey (37) contained the first line and bar graphs; and 

Carman, 1938 (14), contained the first symbol graph, and 

with 25 of them it had the most of any book. Craven, 1961 

(17), contained the most line and bar graphs with twenty-one 

and twenty of each respectively. Current, 1967 (.18), had 

forty-eight pie graphs which was the largest number in any^ 

book. 'This volume also contained the largest number of 

all four graphs with a total of sixty-nine in all. The 

adoption period with the highest average of all four types 

of graphs combined per book was the eighth period, which 

had 33.8 per book. 

Summary of graphic aids 

A grand total of 16,399 graphic aids were included in 

all forty-two books in this survey. This total can be broken 

down into the following ten categories: photographs, 4238, 

of which 235 were colored; paintings, 3725, of which 309 were 

colored; cartoons, 822, of which seventy-two were colored; 

graphs, 729 ; charts, 4 76, of which 110 were colored; documentary 

reproductions, 394; time line, 208; and balance sheets, 24. 



53 

One trend evident iron: the material on graphic aids 

was that fewer graphic aids were being used in recent periods. 

Below is a list of the average number of all graphic aids 

per book by adoption periods. The first period averaged 

155.0 graphic aids per book; the second averaged 181; the 

third, 222; the fourth, 318; the fifth, 277; the sixth, 

441; the seventh, 564; the eighth, 514; and the ninth, 432. 

The seventh period had the highest average number of aids 

per book, and Canfield, 1956 (13), had 7,57 graphic aids, which 

was the highest in any book. The books in the seventh 

adoption period had the highest average number of the 

following four graphic aids: drawings, 147.8; paintings, 

159.8; photographs, 165.2; and time lines, 12.6. 

A second trend was the increasing use of more color 

in graphic aids. This trend has not been steady, however, 

as the following number of colored items per book by adoption 

periods indicates. The first period averaged 20.2 colored 

items per book; the second averaged 8.3 per book; the third 

8.8; the fourth, 7.6; the fifth, 7.4; the sixth, 7.0; the 

seventh, 24.2; the eighth, 136.4; and the ninth, 156.2. Thus, 

the first period had the highest average number of colored 

items of any of the first six periods. A two hundred 

per cent increase occurred between the sixth and seventh 

periods, but the last two periods have revolutionalized the 

role of color in American history textbooks. Colored maps 
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were used In all books surveyed, but the first book to contain 

color in something besides a map was the 19 34 edition of 

Barker (4), which had eight colored paintings. 

It is significant that the final period contained the 

most colored items since one of the four books of this period, 

Bartlett, 1969 (6), contained no colored drawings, photographs 

cartoons, documentary reproductions, or balance sheets. This 

indicates that each of the other four books in the final 

period had considerably more color than each of the five 

books in the eighth period. Current, 1967 (18), had a 

higher percentage of colored items than any other book. 

It had 270 colored items out of a total of 521, which meant 

that 51.S2 per cent of its graphic aids were colored. 

Graff, 1970 (26), had 273 colored items, which was the 

most of any book. 

Modern printing technology and desire to market a 

more attractive textbook are the two main reasons why color 

is more prevalent in recent books. The editor of one of 

the leading publishers of school textbooks stated, 

A more appealing book, a more colorful book, is 
more saleable and more interesting to use. 
Technology has somewhat reduced the cost of color. 
However, it is still far less costly to produce a 
book without color. Cost, therefore, is only 
one of the factors weighed in determining whether 
or not color is used.(32) 

The editor of another publishing company agreed with this 

statement when he said that . . modern printing technology 
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makes it possible to produce such text materials and to 

include them as integral parts of the instructional materials 

in the text proper."(15) 

Content Analysis 

Many significant changes have occurred in the last 

fifty-seven years in the number of pages and per cent of 

each book devoted to certain topics. For example, in the 

first adoption period, the two topics of, war and national 

defense, and government and politics occupied an average of 

over fifty-one per cent of each book. In the last period, 

however, these two topics averaged only slightly over thirty 

per cent per book. Thus, these two items, which dominated 

earlier textbooks,have dropped twenty per cent since 1929. 

In order to note and analyze these changes, twenty-seven 

topics were chosen, and a page-by-page analysis was made on 

each book. The number of pages and percentages on each topic 

were found.for each book, The averages were determined for 

each topic in each of the nine adoption periods. Also the 

cumulative average for each topic in each of the nine adoption 

periods, and the cumulative average for each topic from all 

forty-two books were determined. Finally, the average was 

determined for the first five periods, and it was compared 

to the average for the last four periods. This gives a 

comparison of the first twenty-two books with the last 

twenty and shows whether each topic increased or decreased 
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in the last twenty books. Refer to Tables XI, XI (, and 

XIII in the Appendix for' the data used in the following 

analysis. 

Social and cultural history.--The average of this topic 

for all forty-two books was 3.90 per cent and 29.2 pages, 

and it reached its highest average of 7.34 per cent in the 

last adoption period. Bartlett, 1969 (6), which is in the 

last period, had both the most pages and the highest per 

cent devoted to the topic. It had sixty-five pages and 

8.64 per cent devoted to it. Latane, 1921 (33), 1924 (34), 

and 1926 (35) were the only books which had no pages on the 

topic.. Social and cultural history increased in space over 

the fifty-seven years, and the last four periods averaged 

4.42 per cent, which was 1.26 per cent more on the topic than 

the first five periods had. 

Religion.--This topic averaged 0.51 per cent and 7.1 

pages in all books. It reached its highest per cent of 

0.81 in the fifth period. Beard, 1929 (7), had both the most 

pages and the highest per cent on this topic. It had eleven 

and one-half pages, which was 1.69 per cent of the book devoted 

to it. Barker, 1934 (4), Muzzey, 1950 (39), and 1955 (40), 

and Graff, 1970 (26) had no pages on the topic. Religion 

decreased in the last four adoption periods, which averaged 

0.40 per cent which was 0.20 per cent less than the first 

five periods.had. 
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Education.--This topic averaged 1.06 per cent and seven 

pages in all books, and it reached its highest per cent in 

the third period, which averaged 1.48 per cent on the topic. 

Barker, 1934 (4), had both the most pages and the highest 

percentage on the topic. It had twenty-one and one-half 

pages, which was 1.69 per cent of the book devoted to it. 

The topic appeared in all forty-two books. Education 

decreased slightly in the last half of the survey; the last 

four periods averaged 1.00 per cent which was 0.07 per cent 

less than the first five periods had. 

Literature and journalism.--All forty-two books 

averaged 1.24 per cent and 9.3 pages on this topic, which 

reached its highest point of 1.8 2 per cent in the fifth 

period. Barker, 1934 (4), had both the most pages, twenty-

eight and one-half, and the highest per cent, 3.64, of 

any other book on this topic.. Literature and journalism 

appeared in all of the books in the survey. It remained 

fairly constant throughout the nine adoption periods; the 

last four periods averaged 1.29 per cent, which was 0.09 

per cent higher than the first five periods. 

Fine Arts.--This topic averaged 0.61 per cent and 4.6 

pages in all books,, and it reached its highest point of 0.88 

per cent in the last period. Friedel, 1970 (25), in the final 

period, had fifteen pages and 1.85 per cent on the topic, 



which is the highest of any of the books, This topic did 

not appear in any of the four books of the first adoption 

period nor in the 1929 (37) and 1934 (38.) editions of Muxzey. 

Fine arts increased in the latter part of the survey; the 

last four periods averaged 0.75 per cent which was 0.30 per 

cent higher than the first four periods. 

Business and industry.--This topic averaged 3.6 7 per 

cent and 2 8.3 pages in all books. It reached its apex in the 

last period, which averaged 4.63 per cent per book. Barker, 

1949 (5), had fifty-four and one-half pages on the topic, 

which was more than any other book, but Wirth, 1955 (51), 

had the highest percentage of any book with 6.81 per cent 

devoted to the topic. Business and industry appeared in all 

forty-two books, and it increased in percentage during the 

latter part of the survey. The last four periods averaged 

4.09 per cent, which was 0.75 per cent higher than the first 

five periods. 

Economics and finance.--This topic averaged 4.36 per 

cent and 34.1 pages in all books, and it reached its highest 

percentage in the fourth period, which had 6.33 per cent; 

The 1944 edition of Adams (2) had the most pages and highest 

percentage on this topic of any other book. It had eighty 

pages, which was 8.48 per cent of the book devoted to it . 

Economics and finance appeared in all forty-two books, 
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but It decreased in space during the last four adoption 

periods. They averaged 5.89 per cent, which, was 0.84 per 

cent lower than the first five periods. 

Government and politics.- -Th i s topic averaged 24,40 

per cent and 185.2 pages through the nine adoption periods, 

and this was the highest average of any of the twenty-seven 

topics. The first adoption period averaged 27.22 per cent 

per book on this topic and this was the highest in any period, 

The 1944 edition of Adams (2) had 284 1/2 pages on the topic, 

which was the highest in any book, and the 1938 edition of 

Adams (1), with 30. 59 per cent on this topic, had the highest 

percentage of any book. Government and politics averaged 

23.22 per cent in the last four periods, and this was a 

decrease of 2.34 per cent from the average in the first 

four periods. 

Agriculture.--All books had an average of 1.85 per cent 

and 14.1 pages on this topic, and the fifth period had the 

highest percentage with 2.32 per cent. The 1949 edition of 

Barker (5) had the most pages on this topic with thirty-three 

and one-half, and Yarbrough, 1943 (52), had 30.59 per cent 

devoted to it, which was the highest of any book. The topic 

was discussed in all of the books. Agriculture increased 

in space during the fifty-seven years of the survey. The 

last four periods averaged 2.19 per cent, which was 0.62 

per cent above the first five periods on this topic. 
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Labor.--This topic had an average of 2.13 per cent and 

16.5 pages in all books, and it reached it highest point 

in the ninth period,which had an average of 2.91 per cent. 

The 1968 edition of Todd (44) had both the most pages and 

highest percentage on this topic; it had thirty-nine pages 

which equaled 5.01 per cent of the book. The topic appeareed 

in all books in the survey. Labor showed a considerable 

increase in the last part of the survey. The last four 

periods averaged 2.52 per cent, which was 0.69 per cent higher 

than the first five periods. 

Immigration and minority groups.--This topic had an 

average of 1.10 per cent and 8.6 pages in all books, and it 

reached its highest point of 2.38 per cent in the final 

period. Bartlett, 1969 (6), which is in the final period> 

had both the most pages and highest per cent on this topic; 

it had thirty-eight and one-half pages,which equaled 5.12 

per cent. The topic increased in the last part of the survey; 

the last four periods averaged 1.32 per cent̂  which was 0.40 

"per cent higher than did the first five. 

Indians.--This topic averaged 0.56 per cent and 4.3 pages 

per book, and it reached its highest point of 0.80 per cent 

in the last period.. The first book in the survey, Cousins, 

1913 (15)̂  had the most pages and highest per cent on the 

topic; it had eleven and one-half pages, which was 2.00 per 
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cent of the book. Faulkner, 1934 (19), 19 38 (20), and 1942 

(21) did not have any pages on Indians. The topic remained 

almost constant throughout the nine adoption periods; the 

last four periods averaged 0.57 per cent, which was only 

0.03 per cent higher than the first five. 

Slavery.--This topic averaged 1.44 per cent and 10.5 

pages per book, and it reached its highest peak in the last 

period which had 1.97 per cent on it. Bartlett, 1969 (6), 

which was in the last period, had both the most pages and 

highest percentage on it; it had thirty-two pages and 4.25 

per cent on slavery. All books discussed the topic. 

Eventhough the last period had the highest percentage of 

the nine periods on slavery, the topic showed an over-all 

decrease of 0.32 per cent in the last four periods, which 

averaged 1.26 per cent, in comparison to the first five 

periods. 

Free Negro.--This topic averaged 0.49 per cent and 

3.8 pages per book^ and this was the lowest of any of the 

other twenty-seven topics. It attained its highest average 

in the final period, which averaged 2.84 per cent on the topic, 

Bartlett, 1969 (6), which was in the last period, had both 

the most pages and highest percentage on the topic; it had 

fifty-one and one-half pages, which was 6.85 per cent of the 

book on the Negro since 1865. Five books had no pages on the 
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Negro in the post-Civil War era. These books were the four 

editions of Muzzey, 1929 (37), 1934 (38), 1950 (39), and 

1955 (40), and the 1956 edition of Bragdon (10).' The first 

five adoption periods averaged only 0.17 per cent on this 

topic, but there was a considerable increase in the last 

four periods, which averaged 0.90 per cent, which was 0.73 

per cent higher than the five earlier periods. 

Westward movement.--This topic averaged 2.83 per cent 

and 22.8 pages in all books, and its highest point of 3.26 

per cent was attained in the third period. Barker, 1949 (5), 

had fifty-three and one-half pages on the westward movement, 

which was more pages than any other book, but Beard, 1929 (7), 

had 6.25 per cent on the topic, which was the highest percentage 

of any book. The topic appeared in all of the books. The 

first five periods averaged 2.92 per cent on the topic, but 

the last four periods averaged 0.18 per cent lower; there-

fore, the topic showed a slight decrease. 

Travel, transportation, and communication.--This topic 

averaged 2.33 per cent and 18.9 pages in all books, and it 

reached its highest peak in the fourth period, which had an 

average of 3.82 per cent. The 1938 (48) and 1944 (49) editions 

of Wirth both had forty-four and one-half pages on the topic, 

which was the highest in any book, and the 19 38 edition had 

the highest percentage on this topic with 5.7 6 per cent. 
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All of the books discussed the topic. The topic remained 

almost constant throughout the entire nine periods; the last 

four periods dropped only 0.08 per cent below the first five • 

periods, which averaged 2.37 per cent. 

European backgrounds.--This topic averaged 0.94 per cent 

and 7.1 pages in all books, and its highest point of 1.37 

per cent was reached in the second period. The 1938 (48) 

and 1944 (49) editions of Wirth each had nineteen pages on 

the topic, which was the most of any book, and the 1938 (48) 

edition had the highest percentage on the topic with 2.46 

per cent. All of the books discussed the topic except Todd, 

1968' (44), which is the second volume of a two volume set, 

and it only covered the period after 1865. European backgrounds 

showed a significant decrease in the last four periods, which 

averaged less than one-half of what the first five periods 

did. The first five averaged 1.27 per cent on the topic, 

but the last four averaged only 0.61, which was drop of 

0.66 per cent. 

War and national defense.- - This topic averaged 10.15 

percent and 73.8 pages per book, and the highest point was 

reached in the first period, which had an average of 24.75 

per cent on the topic. The three editions of Latane, 1921 

(33), 1924 (34), and 1926 (35) each had 167 1/2 pages on 

the topic, which was the most pages in any of the books. The 
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1921 (33) edition had 27.2,8 per cent on the topic, which was 

the highest of any book. The topic was discussed in all 

books. War has received less emphasis in the recent periods, 

and the last four periods averaged 9.37 per cent, which was 

1.40 per cent lower than the average for the first five 

periods. 

Foreign relations.--This topic averaged 10.41 per 

cent and 77.8 pages per book, and the first period had the 

highest average with 14.08 per cent. Graff, 1970 (26), 

had 108 1/2 pages on the topic, which was the most of any book; 

but Latane, 1926 (35), had the highest percentage of any book 

on the topic with 16.17 per cent. All forty-two books 

discussed the topic. The topic showed a slight decrease 

in the last four periods, which averaged 10.15 per cent, 

which was 0.47 per cent lower than the average for the first 

five periods. 

World peace.--This topic averaged 2.42 per cent and 

18.2 pages per book, and the highest point was reached in 

the seventh period,which had an average of 2.46. Todd, 1968 

(44), had both the most pages and highest percentage on this 

topic. It had thirty-eight and one-half pages, which was 

4.94 per cent of the book on this topic. All books discussed 

the topic. World peace showed an increase in'the iatter part 

of the survey. The last four periods averaged 3.13 per cent, 

which was 1.27 per cent more than the average for the first 

five periods. 
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Biographical and personal,--This topic averaged 1.35 

per cent and 10.4 pages in all books, and the final period 

had the most on the topic with 2.50 per cent. Yarbrough, 

1943 (52),and Todd, 1968 (44), each had twenty-five and one-

half pages on the topic, which was the most of any of the 

other books. The latter book had 3.27 per cent on the topic, 

which was the highest of any other book. All books had pages 

on the topic except Beard, 1929 (7). Biographical and 

personal data almost doubled in the last four periods, which 

showed an average of 1.84 per cent. This figure was 0.88 

per cent more than the average for the first five periods. 

Study aids.--This topic averaged 9.39 per cent and 71.4 

pages per book throughout the nine periods, and the highest 

point was reached in the fourth period, which averaged 13.93 

per cent on the topic. Southworth, 1948 (42), had 131 pages 

on study aids, i^hich was the most of any book. Wirth, 1949 

(50), had 17.62 per cent on study aids, which was more than 

any other book. All books in the survey had study aids. 

They showed a slight increase, but they varied the least of 

any topic. The last four periods averaged 9.41 per cent 

on study aids, and this was only 0.02 more than the average 

of the first five periods. 

Miscellaneous.--This topic averaged 3.20 per cent and 

24.6 pages per book throughout the nine periods. It reached 

its highest point in the eighth period, which had an average 
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of 6.85 per cent per book on the topic. Carifield, 19 56 (13), 

had the most miscellaneous pages with sixty-four and one-

half. Craven, 1961 (17), had 4.18 per cent of its pages 

classified as miscellaneous, and this was the highest of 

any hook. All books had some pages which fell into the 

miscellaneous category. This category increased to a greater 

extent proportionally than any of the other topics. The 

first five periods averaged only 1.38 per cent per book on 

the topic, but the last four periods averaged 4.73 per cent 

per book. Thus, the last twenty books averaged 3.35 per 

cent more in this category than did the first twenty-two 

books. 

Discovery and exploration.--This topic averaged 1.72 

per cent and 12.2 pages per book, and its peak of 3.07 per 

cent per book was reached in the first period. The book 

with the most pages on the topic was the 1949 edition of 

Barker (5),which had thirty-seven and one-half pages, and 

Cousins, 1913 (16), the first book in the survey, had the 

highest percentage of any other book on the topic with 4.18 

per cent. All books discussed the topic. Discovery and 

exploration was not emphasized as much in the last four 

periods as it was in the first five. The five earlier 

periods averaged 2.09 per cent per book, but the last four 

had an average per book of only 1.49. This was a drop of 

0.60 per cent per book. 
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Colonial government.--This topic averaged 6.72 per 

cent and 49.7 pages per book throughout the survey, and its 

peak came in the first period, which averaged 12.06 per 

cent per book. The first bcok in the survey, Cousins, 1913 

(16), had both the most pages and the highest percentage on 

this topic. It had ninety-two and one-half pages, which amounted 

to 16.14 per cent on the topic. All books discussed the 

topic. Colonial government showed the greatest proportional 

decrease in the last four periods of any of the twenty-

seven topics. The first five periods had an average per book 

of 8.4 2 per cent on this topic, but the last four periods 

averaged only 4.58 per cent per book. This was an average 

decline of 3.84 per cent per book in the last four periods. 

Territorial relations.--This topic had an average of 

0.77 per cent and 5.7 pages per bpok in all forty-two books. 

It reached its highest point in the last period, which had 

1.09 per cent per book on the topic. Todd, 1968 (44) had 

both the most pages and highest percentage on this topic 

of any book. It had fourteen and one-half pages and 1.86 

per cent on territorial relations. All books discussed 

the topic. The last four periods averaged 0.89 per cent 

per book, and this was an average of 0.22 per cent higher 

per book than in the first five periods. 
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Summary and conclusions of content analysis 

The following topics increased in the last four periods, 

and they are listed with the amount of the increase: 

miscellaneous, 3.35 per cent; world peace, 1.27 per cent; 

social and cultural, 1.26 per cent; biographical and personal, 

0.88 per cent; business and industry, 0.75 per cent; free . 

Negro, 0.73 per cent; labor, 0.69 per cent; agriculture,-

0.62 per cent; immingration and minority groups, 0.40 per 

cent; territorial relations, 0.22 per cent; fine arts, 0.20 

per cent; population, 0.17 per cent; literature and journalism, 

0.09 per cent; Indians, 0.13 per cent; and study aids, 0.02 

per cent. 

The boolcs of the last four adoption periods placed a 

greater emphasis on social and cultural history. Five topics 

fit into a broad category of social and cultural history; 

these topics are social and cultural history, fine arts, 

literature and journalism, religion, and education. The 

first three of these increased during the last four periods, 

and they had an average increase of 0.51 per cent. Religion 

and education averaged a decrease of 0.13 per cent. 

The books of the last four periods also showed an 

increase in all three areas dealing with minority groups. 

These three groups are immigration and minority groups, the 

free Negro, and the Indian. These three topics had an 

average increase of 0.39 per cent in the last four adoption 
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periods. This increase indicates that the later books are 

emphasizing the role of minority groups in American history 

more than did the first twenty-two books- in the survey. The 

emphasis is particularily evident in the five books of the 

last period, which had both the highest average per cent and 

the highest average number of pages on these three topics. 

While the material on the- free Negro increased 0.73 

per cent in the latter four periods, the topic of slavery 

decreased 0.32 per cent during the same period. This difference 

is evidence that, on the whole, most of the last twenty books 

gave more attention to the free Negro and less to slavery 

than did the twenty-two books in the first five adoption 

periods. 

The books.in the last four periods also placed more 

emphasis on post-1865 history. This emphasis was evident 

from the fact that the three topics which appear only in the 

post-1865 period increased during the last four, periods. These 

three topics are world peace, the free Negro, and territorial 

relations. They had an average increase of 0.74 per cent. 

Another factor showing that the last twenty books concentrate 

more on recent history than did the first twenty-two books 

is that twelve of the first twenty-two books had the Civil 

War in the last half of the book. Ver Steeg, 1961 (45), 

was the only one of the last twenty books in which the Civil 

War chapter ended in the last half of the book. 
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The last twenty books also gave an increased emphasis 

to world peace arid less attention to war than did the first 

twenty-two books. World peace had an average of 2.42 per 

cent in all books, but it was up 1.2 7 per cent in the last 

four adoption periods. On the other hand, war and national 

defense averaged 10.15 in all books but dropped 1.40 per 

cent in the last four periods. This decline is evidence 

that the more recent books are more concerned with international 

peace and less concerned with detailed military history than 

the earlier books were. 

The following topics decreased in the last four periods, 

and they are listed with the amount of the decrease: 

colonial government, 3.84 per cent; government and politics, 

2.34 per cent; war and national defense, 1.40 per cent; 

economics and finance, 0.84 per cent; European backgrounds, 

0.66 per cent; discovery and exploration, 0.60 per cent; 

foreign relations, 0.47 per cent; slavery, 0.32 per cent; 

religion, 0.20 per cent; westward movement, 0.18 per cent; 

travel, transportation, and communication, 0.08 per cent; 

and education, 0.07 per cent. 

The twenty books in the last four adoption periods gave 

less emphasis to the pre-1865 period, and this is seen in 

the fact that the four topics which appeared only in the 

pre-1865 era decreased in the last four periods. These four 

topics were European backgrounds, discovery and exploration. 
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colonial government, and slavery; and they had an average 

decrease of 1.35 per cent and 8.5 pages in the last four 

periods. 

Colonial government dropped the most of the four with 

a decrease of 3.84 per cent and 26.2 pages in the last four 

periods. The trend toward decreasing the amount of space 

devoted to colonial history is not of recent origin, however. 

As early as 1915, the Committee of Seven (36, p. 74), in 

its report to the American Historical Association, recommended 

that less time be devoted to this era. 

The last four periods also dropped noticeably in the 

topics of war and national defense, and government and 

politics. In the first five periods these two topics had a 

combined average of 36.33 per cent and 267.0 pages in each 

book, but in the last four periods the combined average was 

32.59 per cent and 248.6 pages respectively. Some earlier 

textbooks tended to dwell heavily upon these two topics to 

the exclusion of social and cultural history, but the recent 

books are placing less emphasis on war and politics. 

Another way to analyze the content areas is to note 

which of the twenty-seven topics reached their highest 

average percentage in each of the nine adoption periods and 

to note whether or not each topic increased or decreased 

in the last four periods. Five topics reached their highest 

percentage in the first period, and all five of these topics 

decreased in the latter part of the survey. These five topics 
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were government and politics, war and national defense, 

foreign relations, discovery and exploration, and colonial 

government. 

In the second adoption period only European backgrounds 

reached its highest peak, and it also decreased in the latter, 

part of the survey. In the third period education and 

westward movement reached their highest percentages and 

both decreased in the last four periods. Three topics 

had their highest percentage in the fourth period. These 

topics were economics' and finance, and transportation, both 

of which decreased in the last four periods, and .study aids, 

which increased only 0.02 per cent in the last four periods. 

Three topics also reached their highest percentage in the 

fifth period. These were religion,which decreased in the 

last four periods, and literature and journalism, and agriculture, 

which increased in the last four periods. In the sixth 

period there was no topic which reached its highest 

percentage. 

In the seventh period world peace reached its highest 

percentage, and it increased in the last four periods. In 

the eighth period only miscellaneous reached its highest 

percentage, and it increased in the last four periods. 

Eleven topics reached their highest percentages in the ninth 

period, and this was more topics than any other period had. 

These topics were social and cultural history, fine arts, 
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business and industry, labor, population, immigration and 

minority groups, Indians, slavery, free Negro, biographical 

and personal data, and territorial relations. All of these 

except slavery increased in the last four periods. 

Fourteen of the twenty-seven topics reached their 

highest percentage in one of.the first five periods, and 

all of these except literature and journalism and agriculture 

decreased in the last four periods. Slavery is the only 

one of the twelve decreasing topics which did not reach its 

peak percentage in one of the first five periods. It 

attained its peak in the ninth period. Literature and 

journalism and agriculture were the only two of the fifteen 

increasing topics which reached their highest peaks in one 

of the first five periods. 

The single adoption period which showed the most change 

was the last one in which eleven of the twenty-seven topics 

reached their highest peaks. It showed more emphasis upon 

social and cultural topics, upon minority group topics, and 

less on the colonial era than any other period. 

Beard, 1929 (7), is one of the most significant individual 

books in the survey because it was the beginning of the shift 

toward an emphasis on social and cultural history and less 

emphasis upon war. For example, it was the first book to 

contain over two per cent on social and cultural history, 

on literature and journalism, and on labor. It contained 
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3.67, 2.86, and 2.86 por cent on each of these topics 

respectively. Also, it was the first book to contain over 

one per cent on religion, on education, and on fine arts. 

In contained 1.69, 1.91, and 1.17 per cent respectively on 

each of these topics. Its 1.69 per cent on religion was the 

highest of any of the books in the survey. Beard was the 

first book to contain over four per cent on business and 

industry, and it contained 4.33 per cent on this topic. It 

was the first book to contain over six per cent on westward 

movement, and its 6.25 per cent on this topic was the highest 

of any book. 

Beard was also the first book to show a significant 

decrease in three areas. Tts 5,58 per cent on war and 

national defense made it the first book to have less than 

ten per cent on this topic. Its 1.76 per cent on discovery 

and exploration made it the first book to contain less than 

two per cent on this topic, and its 8146 per cent on 

colonial government made it the. first book to contain less 

than nine per cent on this topic. 

Historiography 

It has been said that every generation of historians 

writes its own history, and this is understandable since 

each generation lives in a different society and sees the 

past from a different perspective. This continual rewriting 

of history accounts for new historical interpretations. 
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One of the more common criticisms leveled at high school 

textbooks is that they do not contain the most recent 

historiographical interpretations. Blyt.he (8), in her study 

of how fifty-three high school textbooks treated thirty-two 

neitf discoveries, found that from one to sixteen years elapsed 

before these discoveries appeared in at least one of the 

books. She also found that only four of the thirty-two dis-

coveries appeared in all fifteen of the most recent texts 

in her survey. She indicated that interpretations were 

rather slow to appear in high school texts. 

Articles of Confederation 

.The two interpretations of this period, which were compared 

were John Fiske's 1888 view of economic chaos and degeneration, 

as expressed in his Critical Period (23), and Merrill Jensen's 

view of economic growth,as presented in his The New Nation 

(31),which was published in 1950. In this analysis only 

sixteen of the forty-two textbooks were considered in depth 

because twenty-five of the books were published prior to 

1950 and, therefore, could not be expected to contain the 

Jensen interpretation, and volume II of Todd's 1968 edition 

The Rise of the American Nation (44) did not cover the 

period of American history prior to 1865. 

The division of Todd's text into two volumes was 

apparently a reaction to the criticism that too much repetition 

occurs in American history courses taught at different grade 
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levels. For example, in 1944, the Committee on History in 

Schools and Colleges (46, pp. 68-71) noted this duplication 

and recommended the following changes: .the grade school 

American history course should concentrate on the colonial • 

period, the junior high course should concentrate on the 

period between 1776 and 1876 ,- and the high school course 

should emphasize the post-Civil War era. Refer to Tables 

XIV and XV in the Appendix for the data on historiography. 

The first question on the historiography of the Articles 

of Confederation was whether or not the textbook considered • 

the years 1781-1789 as a period of economic chaos and 

degeneration. Of the sixteen textbooks in this survey 

published in 1950 or later, six or 37.50 per cent of these, 

agreed with Jensen's interpretation. None of .the books 

between 1950 and 1961 contained an interpretation similar 

to Jensen's. The four books in the last period except 

Todd, 1968 (44) agreed with Jensen on this question. 

The thirty-five books taking Fiske's view spoke of 

the problems under the Articles such as the depreciation of 

the currency, high taxation, and the stagnation of trade. 

The following statements in Latane, 1921 (33, pp. 178.-79) 

were typical of the pre-1950 textbooks, 

The defects of the Articles of Confederation were 
being more fully realized each year. Congress had 
no control over commerce and was unable to raise 
enough money to pay the interest on the Revolutionary 
debt \ 
The government was falling into disrepute both at'home 
and abroad and the country appeared to be drifting 
toward anarchy. 



7 7 

The fourteen books published after 1950 which agree with 

Fiske are less pessimistic than the earlier books. For 

example, Sragdon, 1961 (11, p, 82), states, ". , . the 

government of the United States under the Articles of 

Confederation proved too weak to operate effectively," 

Craven, 1961 (17, p. 133), published eleven years after 

Jensen's interpretation, was one of the first books in this 

survey to agree with Jensen on this question. Craven says, 

"By 1790 the postwar business slump was over, and commerce 

was well ahead of colonial days." Five other authors in 

the last two adoption periods agree with Jensen, but the 

one agreeing most strongly was Graff, 1970 (26, p. 115), 

who states, "At the end of the Revolution, American business 

began to develop so fast that by 1790 it had far exceeded 

the dreams of the merchants and manufacturers of 177 5." 

Bartlett, 1969 (6, p. 123) and Friedel, 1970 (25, p, 102) 

agree with Jensen in that they give evidence of. some economic 

recovery, but both indicate that major economic problems 

remained unsettled. 

Jensen's influence upon the historiography of the 

Articles of Confederation is certainly evident on this 

first question. The break away from the Fiske interpretation 

is noticeable in the eighth adoption period when two of 

the five books agree with Jensen. And the break is complete 

in the last period when all four of the books discussing 

the Articles_agree with him. 
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There is no such clear break from the Fiske interpre-

tation, however, on the second question, which asked whether 

or not the textbooks state or imply that the Articles 

were so weak that amending them was useless. Thirteen of 

the sixteen post-1950 books discussing the Articles are 

silent on this particular point. The other three agree 

with Fiske. The books taking Fiske's view are scattered 

throughout the entire fifty-seven years of the survey and 

there is no complete break with the Fiske interpretation. 

In fact, two of the four books in the last adoption period 

which discuss the Articles take the Fiske view. Graff, 1970 

(26, p. 117), for example agrees with Fiske when he says, 

By 1786 there was much evidence that the government 
of the Confederation no longer was worthy of respect. 
It could neither thwart such episodes as.Shay's 
Rebellion nor resolve the nagging difficulties 
with England and Spain. Many thoughtfxal Americans 
believed that a central government able to make 
its power felt and respected in the states was 
sorely needed. 

On this question of amending the Articles Jensen 

seems to have had no effect at all. The 1929 and 1934 

editions of Muzzey (37, 38, p. 156) contain the statement, 

". . . and the powers they gave Congress, had they only 

included the control of commerce and taxation, would have 

been ample to run the government." This seems to imply 

that the Articles did have many good features and they could 

be remodeled into a functional system by adding amendments 

in these two areas. These two books are the only ones which 
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made any implication that amendments could correct the 

defects of the Articles, but these books were published 

long before Jensen's view appeared. Furthermore, the 1950 

and 1955 editions of Muzzey (39 ,40), which were published 

about the time Jensen's view appeared or even after it 

appeared no longer contained the statement which appeared, 

in the two earlier editions. Therefore, Jensen's influence 

was not enough to cause Muzzey to retain his earlier statement, 

much less to influence authors who had never agreed with 

Jensen in the first place. 

Jensen's influence is noticeable but inconclusive on 

the third question, which asked whether or not the textbooks 

blame all the nation's economic problems on the Articles. 

Six of the sixteen books published in 1950 or later, which 

discuss the Articles, agree with Fiske; four agree with 

Jensen, and six make no mention or implication that the 

Articles were to blame. None of the post-1950 books contain 

direct statements that the Articles were to blame for all 

economic problems, although six of these books make such 

an inference. However, the following statement in'Barker, 

1934 (4, p. 113-114) is typical of the pre-1950 books taking 

the Fiske view, "Most of the states issued paper money. 

It depreciated in varying degrees and created such financial 

confusion trade was almost paralyzed." Other books taking 

the Fiske interpretation, such as Faulkner, 1934 (19), 1938 
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(20), arid 1942 (21 , p. 110), paint a picture of economic 

chaos and stagnation and blame the conditions upon the 

weaknesses of Congress. 

Three books agree with Jensen although they were 

published long before Jensen's view appeared. The first 

book was Fish, 1934 (22, p. 20 8), which stated, "The Dutch 

minister at Philadelphia reported home that the trouble-was 

not with the Americans or with independence, but resulted 

from the hardships of the war . . . . Time proved that 

he was a wise man." Hamm, 1935 (27, p. 146), mentioned 

the economic depression following the war and this statement 

implied that factors other than the Articles were contributing 

to the economic situation. Carman, 1938 (14, p. 135) 

also hints that other factors were involved when it stated 

that the same problems which had faced the British in 1763 

were facing the Americans in 178 3. 

The two books which have the strongest statements in 

agreement with Jensen, however, are Canfield, 1950 and 

1956 and Todd, 1961 (43), all of which appeared in 1950 

or later. Both editions of the former (12, 13, p. 130) state, 

"Since the depression ended while the Articles were in 

force, it is unlikely that they were entirely responsible 

for the difficult conditions." Todd (43, p. 154) also took 

this view when it said, "Not all of the difficult problems 

that the country faced in the 1780's could be blamed, however, 

on the weaknesses of the Articles of Confederation." 
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Jensen's effect on this third question is no.t sharp 

and certain. One reason for this haziness is that three 

books published prior to 19 50 agree with him and only 

four of the sixteen books published in 1950 or later took 

his view. It is difficult, therefore, to determine which 

of these last four books were influencedby Jensen and which 

were influenced by other factors. 

The fourth question, however, does distinctly reflect 

Jensen's influence. It asked whether or not the textbook 

mentions any economic gains during this nine year period. 

Two books published prior to 1950 and five of the sixteen 

post-1950 books mention some economic gains. The other 

thirty-four books mention no economic gains at all during 

the years from-1781 to 1789. The first books to mention 

economic gains were Harlow, 19 38 and 1942. In both 

editions (28, 29, p. 150) the author said, "By 1788 business 

was clearly better. Merchants were trading with some of 

the ports in the Mediterranean and in the Baltic region of 

Europe, and also with the Far East." The first post-1950 

books to mention economic gains were published in 1961,. 

therefore, eleven years elapsed between the time Jensen's 

views appeared and the time they were seen in one of the 

textbooks. The strongest statement agreeing with Jensen 

was found in Craven, 1961 (17, pp. 131-132), which says, 

Business conditions were indeed bad, but not 
as bad as the merchants pictured them or as 
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historians once.thought. It has recently been^ 
pointed out that smuggling, so well perfected in 
colonial days, still kept the West Indian trade 
going and trade with France, Holland, and the 
Orient was increasing. The New England merchants 
in Salem, Marblehead, Boston, and elsewhere were 
prospering; those in New York and Philadelphia 
were actually growing rich. 

Toddj 1961 (43, p. 154), Bartlett, 1969 (6, p. 122), and 

Friedel, 1970 (25, p. 102) also mention a growing trade 

during the 1780?s with countries outside the British Empire. 

There is evidence on this question that Jensen's 

interpretation has had an influence on high- school history 

textbooks. Five of the last nine books, which discuss the 

Articles, express an interpretation in agreement with Jensen. 

Three of the four books in the last adoption period, which 

discuss the Articles, followed his view. The only book in 

the last period not following Jensen was Current (18) , and 

even it was not completely negative. Current (18, p. 95) 

stated, "Under liberal French decrees, American commerce 

did reasonably well, but it had no firm foundations." 

In conclusion, Jensen's interpretation does seem to 

have had a significant influence on the books after 1950. 

The first and fourth questions protray the most notable 

break with Fiske and the most influence of Jensen, and in 

both of these cases, eleven years transpired between the 

publication of Jensen's view and their appearance in one 

of the textbooks. Possibly, the reason the other two questions 

did not reflect the same shift from Fiske to Jensen was that 
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these questions were too specific. These forty-two textbooks 

covered the period under the Articles of Confederation 

in about ten pages, and this brief space allowed for only 

a brief and summary treatment. Therefore, the books in 

most cases did not go into the subject deeply enough to 

analyze whether or not amending the Articles was useless 

or whether or not all the economic problems were a result 

of the Articles. 

On the other hand, the first and fourth questions were 

general enough in nature so that all books could be 

classified as either following Fiske or Jensen. All 

forty-one books discussing the Articles stated or implied 

that the period from 1781 to 1789 was either a period of 

economic chaos and degeneration or that it had some signs 

of encouragement. And all books were either silent on 

economic gains or they mentioned some. For this reasonf 

the first and fourth questions should be considered as more 

valid and as more nearly giving an adequate test of whether 

the book followed Fiske or Jensen. 

Sixteen of the books were published in 1950 or later, 

and eight of these, 50.0 per cent, followed Jensen's view 

in one of the four questions. There is not, however, a 

sharp break around 1950. The real impact of Jensen's 

view was not seen until the 1961 editions, eleven years after 

his interpretation appeared. None of the post-1950 books 
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follow Jensen in all four questions, but three books agree 

with him on three questions. The 1961 edition of Todd (43) 

and Bartlett, 1969 (6) agree with Jensen on questions one, 

three, and four. Graff, 1970 (26) follows Jensen on questions 

one, two, and four. 

The following chart will help to illustrate more clearly 

the influence of the Jensen interpretation: 

TABLE II 

COMPARISON OF HOW CLOSELY EACH OF THE 
NINE ADOPTION PERIODS SUPPORTED 

THE JENSEN INTERPRETATION 

A 1 2 3 4 5 6 1 
/ 8 9 

B 16 12 20 20 20 20 20 20 16 

C 0 1 3 2 1 1 1 5 8 

D 0 8.33 15.0 O
 

O
 5.0 5.0- 5.0 25.0 50.0 

Line A indicates the nine adoption periods. Line B 

indicates the number of times in each period which the Jensen 

view could have appeared; it is the sum of the number of 

questions (four) times, the number of books in each period, 

which discussed the Articles. Four books in the first period, 

three in the second, five in the third through the eighth, 

and four books in the ninth period discussed the Articles.-

Line C indicates the number of times Jensen's view actually 

appeared in each period, and line D indicates the percentage 
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of the total answers taking Jensen's viex-, Thus, it is 

seen that Jensen's influence was not felt until the next to 

last period, when twenty-five per cent of the total answers 

agreed with him. The last period, however, showed considerable 

influence by Jensen since the percentage of the previous 

period was doubled. 

Recons truction 

Whereas the analysis of the historiography of the 

Articles of Confederation was simplified since Jensen's 

interpretation was the only one considered, the analysis 

of Reconstruction was more complicated since many historians 

have contributed to revisionist historiography over a period 

of thirty-five years. W.E.B.DuBois contributed one of the 

earliest revisionist works in 1935 when he published his 

Black Reconstruction: An Essay Toward a History of the Part 

Which Black Folk Played in the Attempt to Reconstruct 

Democracy in America, 1 8 6 0 - 1 8 8 0 . In the 1 9 4 0 's Howard K . 

Beale and Vernon L. Wharton contributed to revisionist 

historiography, and in the last twenty years many other 

historians have published revisionist material. Some of 

the more outstanding of the recent and current revisionists 

historians are Eric L. McKitrick, LaWanda and John H. Cox, 

Richard N. Current (who authored one of the textbooks used 

in this survey), David Donald, William R. Brock, John Hope 

Franklin, and Kenneth M. Stampp. In order to clarify and 

simplify the-analysis, the eleven books published prior to 
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1935 were considered too early to contain revisionist 

viex\rs, and therefore, they were not analyzed in depth. 

The first question asked whether or not the textbook 

pictures Charles Sumner and Thaddeus Stevens, in particular; 

and all Radical Republicans, in general, as being vengeful 

conspirators out to punish the South. Twenty-two of the 

thirty-one books either stated or implied that vengeance 

was a prime motive behind the Radical program. Eight books 

stated or implied that other motives were important, and 

one book remained silent on this question. One of the main 

themes of the txventy-two books supporting the vengeance 

thesis was that the Radicals wanted to punish the Southerners 

by forcing Negro equality upon them. Hamm, 1935 (27, p. 418) 

was an example of this approach, and it says, "Some demanded 

severe punishment for the Confederate states. Senator Charles 

Sumner . . . was determined that the freedmen should be given 

the right to vote. Thaddeus Stevens . . . wanted to keep the 

Southern planters under military rule for a period of 

.probation." In a similar vein was Adams, 193S and 1944 

(1, 2, p. 360) which say, "There were also the extremists 

\tfho had preached hatred of the South and who exalted the 

welfare of the Negro above that of his former master. The 

leaders of this group were Representative Thaddeus Stevens 

of. Pennsylvania and Senator Charles Sumner of Massachusetts." 

Wirth, 1949 (50, p. 258) says essentially the same thing. 

Faulkner in his 1938 edition (20, p. 287) made the general 
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statement, "The Republicans under Stevens and Sumner had 

cast overboard the presidential plan and replaced compassion 

with revenge." All the books in the eighth period follow 

the vengeance thesis with statements similar to the following 

caption which appears under a portrait of Thaddeus Stevens 

in Bragdon, 1961 (11, p. 361), "Thaddeus Stevens shows in 

his hard unforgiving face the implacable hatred of the South 

which made reconstruction so bitter." 

Yarbrough (52, p. 335), the only post-1935 book to 

reject the vengeance thesis, states, "The laws passed by many 

of the southern states dealing with the freed Negro led the 

radicals of the North to believe, or at least strengthened 

their belief, that the South was not willing to abide by 

the terms of their agreement." None of the books in the 

last adoption period state the vengeance thesis, but, on 

the other hand, none of them state directly that other 

motives were involved. They do, however, imply such motives. 

Five of the eight books which omit the vengeance thesis 

are in the last adoption period. Therefore, it is evident 

that it was not until the late 1960's that revisionist . 

historiography influenced the views which high school text-

books in this survey expressed about Sumner and Stevens. 

The second question asked whether or not the textbook 

states or implies that the Radical Republicans desired 

Negro suffrage for selfish political reasons. Fifteen of 

the thirty-one post-1935 bcoks imply that the motive was 
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political while eight state that humanitarian concern 

accounted for the desire for black suffrage. Eight of the 

books are silent on this issue. 

Muzzey, 1950 and 1955 (39, 40, p. 327) contain statements 

similar to that found in Todd, 1961 (43, p. 418) and 1968 

concerning the reaction of the Radicals to the 1868 election 

returns. The 19 68 edition of Todd (44, p. 69) says, "They 

also realized that only the Negro vote had given them a 

majority, though small, of the popular vote. With this 

disturbing conclusion in mind, the Radicals' drew up the 

Fifteenth Amendment and submitted it to the states for 

ratification." Several of the books contain statements 

similar to the following one by Boiler, 1961 (9, p. 334), 

"They believed that if the Negro were given the right to 

vote and were instructed to vote Republican, their party 

could carry the South in national elections. Then they 

could continue to control Congress indefinitely." 

The first post-1950 book to imply that other motives 

besides politics were involved was Yarbrough, 1943 (52). 

Wirth, 1949 and 1955 (50, 51, p. 261) contain the general 

statement, "There were some honest people who felt that it 

was necessary for the Negro to have the vote in order to 

protect his rights." Graff, 1970 (25, p. 295) contains one 

of the strongest statements in favor of the humanitarian 

motives of the Radicals. It says, "Although the humanitarian-

the business man and the politician--Radicals disagreed about 
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the ends to be sought, they were in firm accord on the means 

they would adopt. Those means involved enfranchising the 

Negro and protecting his political and social rights." 

There was no point, in the fifty-seven years of this 

survey, where the revisionist interpretation became decisively 

predominant over the Dunning interpretation on this question 

of Negro suffrage. The adoption period with the most books 

following the revisionists is the last one where three of 

the five books agree with the new interpretation. Although 

there is evidence of revisionist influence, it affected 

only 25.77 per cent of the books published after 1935. 

The third question asked whether or not the textbook 

portrays Andrew Johnson as a hero for defending the South. 

The thirty-one post-1935 books are fairly evenly divided 

on this question with seventeen considering Johnson's actions 

commendable, twelve criticizing him and two remaining silent 

on the issue. Typical of the books supporting Johnson were 

the two later Muzzey editions (39, 40, p. 324) which stated, 

"If Congress had admitted them [the representatives elected 

by the Johnson governments] we should have been spared a 

disgraceful chapter in our history." The following pro-

Johnson comment came from Carman, 1938 (14, p. 366), 

As a Southerner and a Democrat he was distrusted by 
the North and hated by the radical Republicans. 
No President has been the object of so much abuse 
and misunderstanding. Only within recent years has 
history done belated justice to his heroic struggle 
against overwhelming odds. 
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The influence of the revisionists is more noticeable 

on this question about Johnson than the previous one 

concerning Negro suffrage. Sixteen of the thirty-one books 

published after 19 35 do not imply that Johnson was a hero, 

and the first one of these sixteen books was Yarbrough, 

1943 (52). None of these, however, criticizes Johnson 

directly; most contain statements similar to those in 

Yarbrough, 1943 (52, p. 335), Graff, 1970 (25, p. 297), 

and Bartlett, 1969 (6, p. 361) which imply or state that the 

Johnson governments in the South were restricting the 

freedom of the Negro by passing the black codes. 

The fourth question asked whether or not the textbook 

states or implies that all Negro legislators were illiterate 

and unqualified. Seventeen of the thirty-one post-1935 

books imply that, the Negro politicians were ignorant and 

unqualified; ten indicate that some of them who were well 

qualified, and four make no statements or implications 

either way. 

Several of the books contain statements about the South 

Carolina legislature similar to the following one in Muzzey, 

1950 (37, p. 326), "In the legislature of South Carolina, 

for example, there were ninety-eight Negroes, to fifty-

seven whites, and only twenty-two of the members could 

read or write." The South Carolina legislature contained 

the highest proportion of Negro members of any legislature 

and, by using it as an example, the books implied both that 
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it was typical and that none of the black members in any of 

the Southern legislatures could read or write. Yarbrough, 

1943 (52 , p. 338), in the following statement, implies that 

all Negro members of state legislatures were ignorant, 

"These men could qualify to vote and hold office, but the 

majority of the members of the legislatures were ignorant 

Negroes who had been given the right to vote and hold 

office . . . ." 

The first book to state that educated Negroes 

participated in Reconstruction politics was published prior 

to 1935. It was Fish, 1934 (22, p. 505), which makes this 

reference to the freedmen: "They were led mostly by educated 

Negroes from the North, by white 'carpetbaggers' from 

the North, and by scalawags from the South." Wirth, 19 49 

(50, p, 258) was the first post-1935 book to imply that 

some black politicians were qualified; it says, "Many 

of the Negro members were without training and could neither 

read nor write." The use of the word !many' implies that 

some were trained and literate. All five books in the last 

adoption period state that some of the Negroes were well 

educated. Graff, 1970, and Bartlett, 1969, contain the 

strongest statements of the five books with reference to 

well-qualified Negroes. Both refer to Francis Cardozo and 

Jonathan Gibbs. Bartlett (6, p. 365) states, 

Negroes who did hold office seem on the whole 
to have been as qualified as white officeholders, 
and the. governments which they helped to shape 
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made lasting accomplishments, particularily in 
helping to being progressive welfare legislation and 
free public education to the South. Some of the 
Negro lawmakers, such as Jonathan Gibbs in Florida 
and Francis Cardozo in South Carolina, were better 
educated' than their white colleagues. 

Graff (26, pp. 300-301) contains a shorter statement, but 

mentions that Cardozo was educated at the Universities of 

Glasgow and London and that Gibbs was a graduate of Dartmouth. 

Friedel, 1970 (25, p. 349) quotes James G. Blaine as 

saying, "They were as a rule studious, earnest, ambitious 

men, whose public conduct . . . would be honorable to any 

race." Current, 1967 (18) and Todd, 1968 (44) contain much 

weaker and briefer statements. Todd, for example, says, 

"Some of the Negroes who held office were generally well 

qualified." There is considerable evidence of revisionist 

influence on the coverage of Negro legislators, especially 

in the last two adoption periods. All of the books in the 

last period and three in the eighth period take the 

revisionist position. 

The fifth question asked whether or not the textbook 

states or implies that all carpetbaggers and scalawags v̂ ere 

corrupt. Seventeen of the thirty-one post-1935 books 

state or imply that they were corrupt; thirteen imply 

that they were not, and one is silent on the issue. Some 

of the statements strongly labeling the carpetbaggers and 

scalawags as corrupt are the following: Faulkner, 19 38 

(20, p. 290), "The governments that resulted and the misrule 
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that followed are without parallel in modern history." 

Harlow, 1938 and 1943 (28, 29, p. 392), "They had gone 

South hoping to find in the social and economic overturn a 

chance for plunder.. . . „ 'Carpetbag' and 'scalawag' 

leaders and Negro voters proceeded to loot the state treasuries 

in every way they could think of." Wirth, 19 38 and 19 44 

(48, 49, p. 413), "Immediately after the passage of the-

reconstruction acts Northern adventurers . . . began their 

invasion of the South." .Bragdon, 1961 (11, p. 363), "The 

carpetbag governments were ineffecient and corrupt." 

The first post-1935 book to mention that some honest, 

honorable people took part in restoring the South was 

Muzzey, 1950 (39 , p. 324), which says that the carpetbaggers 

. . are not to be confused with the many good men and 

women who went South to work honestly for education and 

protection of the Negroes." 

The strongest statements in favor of the carpetbaggers 

and scalawags, of course, appear in the last two adoption 

periods. Rartlett, 1961 (6, p. 365) is one of the few 

books which points out the significant fact that corruption 

was prevalent in all sections of the country in the Recon-

struction era and that the Negro was no more deeply involved 

in it than was the white. Boiler, 1961 (9, p. 340) comments 

that "Some of the carpetbaggers were.honest humanitarians of 

high character who came South to help the Negro," and this 
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statement is typical of the more recent views on the carpet-

baggers. Another statement typical of the recent views 

of the scalawags is in Todd, 1968 (44, p. 70) which says, 

"Some white southern politicians were prompted by the best 

of motives. Many believed that the quickest way to restore 

peace was to forgive and forget." Revisionist writings on 

the carpetbaggers and scalawags appear to have made an 

impact upon the textbooks beginning around 1949 and 

especially upon those published after 1960. 

The sixth question asked whether or not the textbook 

states or implies that the Radical Republicans had human-

itarian motives. This was the first issue on which more 

post-1935 books agree with the revisionists than with the 

Dunningites. Eleven books followed the Dunning school; 

seventeen, the revisionists; and three were silent. 

Many of the books denying humanitarianism among the 

Radicals gave vengeance as their motive. Hamm, 1935 (27, 

p. 418) contains an example of this type interpretation. 

It says, ". . . the 'radicals' in Congress--those who 

sought to punish the South and embarrass the President--

refused to seat the delegates from the Southern states." 

Augspurger, 1954 (3, p. 330), however, indicates that motives 

were mixed as the folloxving statement portrays, "Congress 

wanted to secure adequate protection for the Negroes and 

felt that the Southern whites should be punished for their 
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pa.rt in the rebellion." Both the old and the new inter-

pretations are included in this comment. 

Hamm, 1935 (27, p. 425) was the first post-1935 book 

to indicate human:! tarianism as a motive. It says, " . . . 

many northerners felt that the Negro needed Northern protection, 

and presently, that the Negro, should be given the right to 

vote and hold office; hence social and political equality 

with the whites." Todd, 1968. (44) and Current, 1967 (18) 

gave two of the strongest statements favoring the Radicals. 

Todd says, "Some of the Radical Republicans were strongly 

motivated by a feeling of obligation to the freedmen." 

Current agrees with this view when he says, "Most of the 

Republicans, however, refused to go along with Sumner and 

Stevens. The more moderate senators and representatives 

wished only to make sure that southern Negroes were protected 

in the right of life, liberty and the pursuit of happiness." 

The revisionist influence on this issue became apparent 

about 1950. Sixteen of the last twenty books give a revi-

sionist. interpretation. Only four of the first twenty-two 

books were classified in the revisionist school, and since 

all of these were published in 1935 or prior to that year, it 

is unlikely that they were influence by revisionists 

writings since very little revisionist writing was done 

prior to that year. 
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The seventh question asked whether or not the textbook 

states or implies that some constructive or progressive 

changes resulted from Reconstruction. Fourteen of the 

thirty-one post-19.35 books indicate that only destructive 

changes occurred; thirteen indicate constructive changes 

occurred, and four are silent on the question. 

The following statements are typical of the books 

which saw only destructive results in Reconstruction: Hamm, 

1935 (27, p. 425), "The 'Crime of Reconstruction' as the 

Republican effort to establish Negro control in the South 

has been called, left a heritage of hate which only the 

passing years have been able to soften." Canfield, 1956 

(13, p. 330), 

. . . we see that the policy which Congress followed 
did not speed Reconstruction in the South. Instead 
of helping the southern states return to normal 
conditions, it held back recovery for at least a 
generation . . . . The attempt to force Negro rule 
upon the South also delayed settlement of the economic 
and social problems existing between the two races. 

Barker, 1949 (5, p. 432) is the first post-1935 book 

to indicate that constructive changes occurred. It 

states, ". . . the new constitutions were better than those 

which had been adopted at the time of the Declaration of 

Independence. Inequalities in representation were abolished. 

Manhood suffrage replaced property qualifications for voting 

. . . . . Provision for "popular education was made . . . 

The strongest statement in favor of Reconstruction legis-

latures appears in Todd, 1968 (44, p. 71), which says, 
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. . . They were able to push forward a number of 
constructive developments. They protected homes 
and farms against arbitrary foreclosures . . . . 
They spread the tax burden more equally, and 
reorganized local government and the judicial system. 
And most of the state constitutions drafted during 
reconstruction days continued in effect for many years. 

Again, the revisionist influence was first observed 

after 1948. Two books in each the sixth and seventh periods 

take the revisionist approach, and in the last two periods 

nine books follow the new interpretation with Current, 

1970 (18) remaining silent. Fish, 1934 (22) is the only 

book in the first five adoption periods which hints at 

constructive change, and its early publication date precludes 

revisionist influence. 

In conclusion, the revisionist interpretation first 

became evident in the sixth period with the books published 

between 1948-1950. For example, of the five books in the 

fifth period, only Yarbrough .(52) agrees with the revisionist, 

and it agrees on three of the seven questions. In period 

six, however, all books except Wirth, 1949 (50) agree with 

the revisionist on at least one point. In the seventh 

period all five books agree with the new interpretation 

on at least one point, and the 1955 edition of Wirth (51) 

agrees on all but one point. Wirth, 1955, therefore, almost 

completely deserts the Dunning camp which the 1949 edition 

unanimously supports. Friedel, 19 70 (25, p. 366) is unique 

because it was the only book which devotes a page to a 

comparison of the Dunning and revisionist positions. 
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The following chart illustrates the increasing influence 

of the revisionist position: 

TABLE III 

COMPARISON OF HOW CLOSELY EACH OF THE NINE ADOPTION PERIODS 
SUPPORTED THE REVISIONIST INTERPRETATIONS 

OF RECONSTRUCTION 

A 1 2 3 

1 

4 5 

•- i 

6 

r 

7 8 9 

B 28 21 35 35 35 35 35 35 35 

C 0 6 7 0 3 12 16 20 32 

D 0 28.57 20.0 0 8.57 34. 57 45. 71 57.14 91.43 

Line A indicates the adoption periods; line B indicates 

the possible revisionist answers per period, which is the 

sum of the number of questions times the number of books 

in each period. Line C is the actual number of times revi-

sionist views appear in each period, and line D is the 

percentage expression of this number. Although the 

revisionist interpretation appeared prior to 1935 in 

period two, three, and five,its appearance was sporatic 

and uneven. But in the last four periods the revisionist 

influence increased steadily. By using 1935 as the initial 

year for the revisionist interpretation, it can be said that 

within twenty-five years one-half of the books had adopted 

that view. 



The Free Negro in th e Post-Civil War Era 

Two events within the past twenty years have significantly 

altered the status of the Negro in American society, and, 

consequently, his status as reflected in American history 

textbooks has also changed drastically. These two far-

reaching events, of course, were the 19 54 Supreme Court 

decision, outlawing segregated public schools, and the 1964 

Civil Rights Act. In order to measure the extent of the 

change of the treatment of the Negro in the post-Civil 

War era, seven questions were asked. 

The first question asked how many portraits of black 

people each book contains. Twenty-two portraits of black 

individuals appear in the forty-two books. In addition, 

there were three other pictures of well-known Negroes who 

appear in close-up group photographs. If these three are 

included, the total is twenty-five. These twenty-five 

portraits are of the following fourteen different individuals. 

George Washington Carver appeared seven.times. The 

individuals appearing twice were Booker T. Washington, Dred 

Scott, Frederick Douglass, Martin Luther King, and Ralph 

Bunch. Those appearing only once were Sojourner Truth, 

Olaudah Equiano, Mrs. Rosa Parks, Marcus Garvey, Richard 

Wright, Thurgood Marshall, W. E. B. Du Bois, and the 

portrait painting "Eva Green" by Richard Henri. 

Eleven of the forty-two books contain portraits of 
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Six of these eleven contain more1 than one portrait of a 

Negro, and Friedel, 19 70 (25), with eight such portraits, 

contains more than any other book. The first book to 

contain a portrait of a Negro is the 1950 edition of 

Canfield (12). None of the first twenty-two books contains 

portraits of Negroes, but eleven of the last twenty contain 

one or more. The 1964 Civil Rights Act and the subsequent, 

social revolution appear to have had a noticeable effect 

upon the number of portraits of Negroes appearing in the 

textbooks. Fourteen of the twenty-five portraits, or fifty-

six per cent of the total, appear in the last adoption 

group. All of these books were published three to six 

years after the 1964 Act. 

The second question asked how many pictures of black 

and white people together each book contains.- Since this 

study is focusing upon the Negro in the post-Civil War era, 

the pictures and drawings of white and black people before 

the Civil War will not be discussed fully. However, 

twenty-five such pictures appear in sixteen books. Twenty-

seven pictures of blacks and whites together in the post-

1865 era appear in ten books. The first book to contain 

such a picture is Carman, 1938 (14) , which contains a 

black and white photograph of one black and one white farm 

laborer riding a horse-drawn harvester. Only three integrated 

illustrations appear in the first thirty-two books; twenty-



101 

four appear in the last ten books, and twenty-one of these 

twenty-four appear in the last adoption period. Therefore, 

seventy-seven per cent of the twenty-seven integrated 

pictures appear in the last period. Friedel, 1970 (25) 

and Todd, 1968 (44) each have seven integrated illustrations, 

which-is the highest number in any book. Twenty of these 

pictures are black and white photographs, and seven are black 

and white drawings. The following are some examples of the 

subjects of these integrated illustrations. Adams, 19 38 

and 1944 (1, 2, p. 435) shows a group of Rough Riders at mess 

in San Antonio i\rith one uniformed Negro standing off to the 

side. Craven, 1961 (17, p. 641) shows Jackie Robinson 

and two white baseball players in action. Current, 1967 

(18, p. 679) shows two black and two white soldiers in the 

Korean War, and Todd, 1968 (44, p. 639) shows national 

guardsmen escorting two blacks into Central High School in 

Little Rock. The latter book also shows Martin Luther 

King, one other black, and six whites watching President 

Johnson sign the 1964 Civil Rights Bill. 

In addition to integrated pictures, seven books contain 

a total of eight pictures of blacks alone. These seven books 

are Carman, 1938 (14); Hamm, 1935 (27); Wirth, 1944 and 

1949 (49 , 50); Friedel,. 1970 (25); Current, 1967 (18); 

and Todd, 1968 (44). Examples of these pictures are 

Carman, 1938 (14, p. 367) a shoe-making class at Tuskegee 



10 2. 

Institute; Wirth, 1949 and 1955 (49, 50, p. 687) a class at 

Meharry Medical College in Nashville observing a surgical 

demonstration; and Current, 1967 (18, p. 552) a 'Negro jazz 

band. Current contains two pictures of blacks only, and 

it is the only book which has more than one such picture. 

A significant increase in illustrations containing 

black people occurred in the last adoption group. Out of 

a total of thirty-five illustrations showing black people, 

twenty-five of these, or seventy-one per cent, appear in 

the last adoption period. None of the photographs of 

Negroes, or photographs which included Negroes, are in color. 

The third question asked for the number of pages in each 

book pertaining to the Negro civil rights movement, which 

began in 1955 in Montgomery, Alabama. Only eight of the 

twelve post-1955 books discuss the movement, and all of 

these are in the last two adoption periods. A total of 

forty-four and one-half pages on the movement appear in 

these eight books, and forty-two, or 9 4.38 per cent; of these 

pages are in the books of the last adoption period. Bartlett, 

1970 (6) and Todd, 1968 (44) contain excerpts from the 

writings of leading Negro authorities on the civil rights 

movement. The former includes excerpts from W. E. B. Du 

Bois, Martin Luther King, and Stokely Carmichael. It also 

contains excerpts from two leaders who wrote prior to the 

civil rights movement, Booker T. Washington and Marcus Garvey. 
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Franklin, and King. This significant emphasis on the Negro 

civil rights movement is undoubtedly due to the change in 

the status of the Negro resulting from the 19 64 Civil Rights 

Ac t. ' 

Although Harlow, 1937 and 1943 (28, 29, p. 437) were 

published prior to the beginning of the Negro civil rights, 

movement they both contain a one-half page discussion by 

the discrimination of the whites toward the blacks. They 

implied that the conditions in the North were not much 

better than in the South and, therefore, the North should 

not accuse the South of discrimination. Southworth, 19 48 

(42, p. 659) also contains almost a half page on discrimination, 

and it is very direct in its presentation and condemnation 

of the social, political, and academic discrimination which 

the white community forced upon the black. 

The fourth question is closely related to the previous 

one since it asked whether or not each book mentions the 

National Association for the Advancement of Colored People 

or any other civil rights organization. Ten of the forty-

two books mention one or more of these organizations. 

Five of these ten books are in the last adoption period. 

Beard, 1929 (7), is the first to mention any civil rights 

organization. Barker, 1934 and 1949 (4, 5); Hamm, 1935 (27); 

and Augspurger, 1954 (3) mention the N.A.A.C.P., and the 

latter mentions the Union League in addition to the N.A.A.C.P* 
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Bartlett, 1969 (6), mentions six civil rights organizations, 

and this is the most of any book. Current, 1967 (18) , and 

Friedel, 1970 (25), mention four each; Graff, 1970 (26) 

mentions three; and Todd, 1968 (44), two. The following is 

a list of the six different organizations and the number 

of books in which each is mentioned: N.A.A.C.P., ten; 

Congress of Racial Equality, five; Student Non-Violent 

Coordinating Committee, three; Southern Christian Leadership 

Conference, three; Universal Negro Improvement Association, 

two; and the Urban League, two. 

The fifth question asked whether or not each book 

refers to the contributions of the Negro in the educational 

and military life of the nation. A total of twenty-one 

books refer to the Negro in the field of education, and 

seven of these also refer to him in the military. There 

are no other books which mention.the military contributions 

of the Negro. 

The first book to refer to the Negro in the field of 

education is Fite., 1926 (24). No books in the first and 

fifth adoption periods refer to either the military or 

educational life of the Negro, but the other seven periods 

contain at least one book which mentions one or the other. 

Most of the books in the first through the seventh periods 

which refer to the educational contributions of the Negro 

refer to either Tuskegee or Hampton Institutes. All of 

the nine books in the last two periods which mention the 
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education of the Negro include a discussion of the 19 54 

Supreme Court decision on school desegration and subsequent 

changes. A total of six pictures of Negroes in school 

appear in five of the books. Graff, 1970 (26, p. 558), 

pictures a black teacher in an integrated classroom, and 

Todd, 1968 (44, p. 639), pictures national guardsmen escorting 

black students into Central High School in Little Rock. 

The other four pictures in Carman, 1938 (14), Todd, 1961 

(43) and 1968 (44), and Friedel, 1970 (25) picture a class-

room situation with either a white or a black teacher with 

black students. Since twelve books prior to 1961 mention the 

educational contributions of the Negro the change since 1961 

is one of intensity rather than direction. 

The first book to mention the Negro in the military 

life of the nation was Carman, 1938 (14, p. 352), which makes 

the following statement concerning Negroes in the Union 

Army, "They continued to flock in, and more than 100,000 

served as soldiers," There is no other mention of black 

soldiers until the 1961 edition of Todd (43). All five of 

the books in the last period mention black soldiers. Six 

illustrations of black soldiers appear in four books.- Todd, 

1968 (44, p. 296), contains a colored lithograph of Negro 

troops rescuing the Rough Riders in Cuba. Current, 1967 

(1-8, p. 426; 679), shows five Negro Union soldiers, and it 

also shows two white and two black soldiers in the Korean 

War. Friedel, 1970 (25, p. 324; 449), shows a Civil War 
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battlefield scene with four dead Union soldiers, one of 

whom was black, and ancther picture shows twenty-four black . 

infantrymen in the Spanish-American War.. Graff, 1970 (26, 

p. 761), shows General Westmoreland and one black and five 

white soldiers in Vietnam. There are no pictures of black 

soldiers in the books of the first eight adoption periods. 

There was a significant increase in the emphasis upon 

the Negro in the military life of the nation. Five of the 

seven books mentioning the black soldier and all illustrations 

of black soldiers appear in the books of the last period. 

The sixth question asked whether or not the book 

anlayzes the problems resulting from the Negro ghetto. 

Only two books analyze the ghetto problem^ but one other 

does mention it. The latter book, Southworth, 19 48 (42, 

p. 659), states, "In New York, Chicago, Detroit, and other 

large Northern cities Negroes are not permitted to own or 

rent property except in certain inferior sections, with the 

result that the Negro inhabitants of such sections live in 

crowded discomfort." Graff, 1970 (26, p. 623, 740), contains 

112 words on the Negro ghetto,plus a photograph of a section 

of a ghetto in Washington, D. C. Friedel, 1970 (25, p. 474-

475, 793), contains,by far, the most disucssion on the ghetto 

with a total of 545 words. It also contains a picture of 

a Negro ghetto in a Northern city. 

The last question asked whether or not the book mentions 

or analyzes the following black leaders: Booker T. Washington, 
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George Washington Carver, Marcus Garvey, W.E.B. Du Bois, 

Martin Luther King, and Malcolm X. Eighteen of the books 

do not mention or analyze any of these six leaders. Craven, 

1961 (17), is the latest book to completely ignore all these 

men. All ten books in the fourth and fifth adoption periods 

also completely ignore these leaders. Twelve other books 

mention or analyze only one of the six, and this includes 

both Bragdon, 1961 (11), and Todd, 1961 (43) in the next 

to last adoption period. 

Booker T. Washington was mentioned in thirteen books, 

which was the most times any of the men were mentioned. 

He is analyzed in seven others, for a total of twenty books 

in all: He was analyzed in Fish, 1934 (22), Augspurger, 

1954 (3), and the five books of the last adoption period. 

He was analyzed by more books than any of the other leaders. 

Bartlett, 1969 (6, p. 427-428), contains two excerpts from 

Washington's writings, for a total of 1030 words. The 

excerpts were from Washington's 1895 speech at the Atlanta 

Cotton and Industrial Exposition and from his U£ From Slavery. 

The other six books which analyze Washington contain about 

100 words per book except Current (18, p. 400 , 476-477), which 

contains a total of 275 words. Although Washington was both 

mentioned and analyzed by more books than any of these 

other leaders, he was pictured in only two books: Augspurger, 

1954 (3, p. 416) and Todd, 1968 (44, p. 77). 
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Eleven books mention George Washington Carver, and 

one book analyzes his contributions. The first book to 

mention Carver is Barker, 1949 (5), and the only book to 

analyze his work is Augspurger, 1954 (3, p. 412-413), which 

contains seventy words on him. He is mentioned by only 

two books in the last adoption group. Although Carver 

was analyzed by only one book, pictures of him appear in 

seven books, and no other Negro is pictured this many times. 

Marcus Garvey, who was a strong Negro leader from 1919 

to 1927, was analyzed in four books, and he was not even 

mentioned in any other book. All of the four books which 

analyze Garvey are in the last adoption period, and Bartlett, 

1969 (6, p. 723-724), contains the largest amount on him 

with a 611 word quote from the Philosophy and Opinions of 

Marcus Garvey. Current, 1967 (18, p. 548) had 160 words on 

Garvey; Friedel, 1970 (25, p. 561) had 224; and Graff, 1970 

(26, p. 623) had eighty. Only Friedel, 1970, had a picture • 

of Garvey. 

Du Bois, who was involved in civil rights from 1907 to 

1961, is mentioned first in Hamm, 1935 (27, p. 525), and 

he is analyzed in all five books in the last adoption period. 

Although the 1950 edition of Canfield (12, p. 591) mentions 

Du Bois, this reference to him does not appear in the 1956 

edition. Possibly, this omission was a result of the reaction 

on a part of the white community against the 19 54 Supreme 

Court decision on segregation, and the publishers may have 
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felt it best to omit, the name of Du Bo is, who for generations 

had crusaded for equal treatment of the Negro. Bartlett, 

1969 (6, p. 428-430, 721-723), contains a total of 1S70 

words from the writings of Du Bois. These include an 

excerpt from his The Souls of Black Folk, and from an article 

which appeared in the N.A.A.C.P. organ The Cris is in 1919. 

Current, 1967 (18, p. 477), contains 200 words on Du Bois; 

Friedel, 1970 (25, p. 475-476), contains 375 words; Graff, 

1970 (26, p. 511), contains sixty words; and Todd, 1968 

(44, p. 77), contains sixty words. Only the latter contains 

a picture of Du Bois. 

Martin Luther King, who first gained national recognition 

by leading the Montgomery, Alabama bus boycott in 19 56, 

is analyzed in.all five books of the last period, but he is 

not mentioned by any of the books in the eighth period, and 

these would have been the first books that could have mentioned 

him. King, however, did not truly gain recognition as a 

national leader of the Negro until the early 1960's, 

particularily when he led the March on Washington in 1963. 

Bartlett, 1969 (6, p. 732), contains a 530 word quote from 

a letter by King; Current, 1967 (18, p. 702), contains 128 

words; Friedel, 1970 (25, p. 739; 763), contains 240 words 

of analysis and a 550 word quote. Graff, 1970 (26, p. 782), 

contains his' entire speech, "I Have a Dream,"which he made 

during the March on Washington in 1963. Both Friedel, 1970 

(25, p. 759), and Graff, 1970 (26, p. 782), contain photographs 
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of King. Todd, 1968 (44, p. 641), also contains a picture 

of King, but is a group picture of him and others watching 

President Johnson sign the 1964 Civil Rights Bill. 

Malcom X, who became prominent in the early 1960's, is 

mentioned by Bartlett, and he is analyzed by Firedel and Todd. 

All of these books are in the last adoption group. Friedel, 

1970 (25, p. 761), contains 100 words of analysis, and Todd, 

1968 (44, p. 700-702), contains a 2000 word quote from his 

Autobiography. Malcolm X is the only one of these six 

Negro leaders \tfho is not pictured in any book. 

In addition to these six leaders many other -Negroes 

who have made significant contributions in athletics, the 

arts, and literature are mentioned in eleven books. Four 

of these eleven books do not mention any of the six leaders, 

and when they are included with the books which discuss 

the six leaders, the total number of books which mention any 

Negro comes to twenty-eight. Therefore, fourteen of the 

forty-two books do not mention any Negro at all. 

In addition to the six leaders previously discussed, 

there are three other Negroes who are analyzed by three 

books. Bartlett, 1970 (6, p. 733-735), quotes 1300 words 

by Stokely Carmichael on "Black Power." Todd, 1968 (44, 

p. 702-704), quotes 1200 words from John Hope Franklin's 

article, "The Two Worlds of Race: An Historical View," which 

appeared in Daedalus in 1965. Wirth, 1949 and 1955 (50, 51, 

p. 258), quotes seventy-two words by Frederick Douglass on 
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the condition of the freednian during Reconstruction. The 

19 49 edition of Wirth was the first book to quote a Negro 

on any subject. 

In summarizing the coverage of the Negro in the post-

Civil War era in these forty-two textbooks, it is not an 

exaggeration to say that the Negro has been almost totally, 

ignored during this period of American history until the 

last adoption period. In order to visualize more clearly 

the vast difference between the coverage given the Negro in 

the last period and the eight preceeding periods, the 

following table has been devised. It is particularly 

useful for comparing the adoption periods which contain 

one or more of the following nine items: portraits of 

Negroes, pictures of blaels and whites together, mention of 

any civil rights organization, mention of the educational 

contributions of the Negro, mention of the military contributions 

of the Negro, mention or analysis of the Negro ghetto, 

mention or analysis of Booker T. Washington, mention or 

analysis of George Washington Carver, and the mention or 

analysis of W.E.B. Du Bois. Marcus Garvey, Martin Luther 

King, and Malcolm X were omitted from the table because they 

made their contributions after the publications of the first 

books and, therefore, could not be expected to be included' 

in. those books. Line A is the nine adoption periods, line B 

is the possible score for each period, line C is the actual 

score, and line D is the percentage of the actual score to 



112 

the total score. Thus the first adoption period with three 

books has a possible score of thirty-six; the second, a 

possible score of twenty-seven. The last seven -periods have 

a possible score of forty-five, except for the ninth period, 

which included the Bartlett book, which has no pictures 

in it. Therefore, it would be unfair to penalize it for 

not having portraits of Negroes or integrated pictures. 

This last adoption period, therefore, has a possible score 

of forty-three rather than forty-five. 

TABLE IV 

COMPARISON OF HOW FULLY EACH OF THE NINE ADOPTION 
PERIODS TREATED THE NEGRO IN THE 

POST-CIVIL WAR ERA 

A 1 2 3 4 5 6 7 8 9 

B 36 27 45 45 45 45 45 45 43 

C 3 4 9 3 ' 1 14 15 16 37 

D 8. 33 14. 81 20.0 6.66 2.22 31.11 33.33 35.55 86.04 

From the table it is evident that the fifth adoption 

period gave the least coverage of any other group to the 

Negro. Adams, 1944 (2, p. 435), is the only book in this 

period to include any item on the table, and it includes a 

picture of the Rough Riders at mess in San Antonio, with one 

black soldier off to the side. There is no obvious reason 

for this drop in the space devoted to the Negro in the fifth 
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period. The books in this period were published between 

1948-1950,in the post-World War II years, when the Negro 

was attempting to retain the gains he had made during the 

war. Possibly, his achievements, even this early, were 

antagonizing the white community, and the publishers may 

have felt it safer to ignore him and not run the risk of 

further antagonizing the white people, who would decide, in 

most cases, what textbooks were to be used. The sixth, 

seventh, and eighth periods show a tremendous increase over 

the fifth. The books of the ninth period also show a drastic' 

increase, having over twice as much coverage of the Negro 

as the highest previous period. This increase is probably 

due to the 1964 Civil Rights Act and to the other aspects of 

the Negro revolution, which have occurred in the last decade. 

Certain]y,the status of the Negro has improved markedly in 

the decade of the 1960's, and his status in American history 

textbooks has reflected this change. 

Summary of the three areas of historiography 

The following table is used to compare the nine adoption 

periods on their coverage of the three areas of historiography 

analyzed in this survey. It is similar to the three tables 

which appeared at the end of the discussion of the three areas 

of historiography. It covers twenty items: four under the 

Articles of Confederation, seven under Reconstruction, and 

nine under the Negro in the post-Civil War era.- Marcus Garvey, 

Martin Luther King, Malcolm X, and the civil rights movement 
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were omitted since the earlier books could not have included 

them. The number of books in each adoption group times 

twenty gives the possible score for each adoption group; 

therefore, the first period, with four books, has a possible 

score of eighty. The only exception is the ninth period, 

which has a possible score of ninety-four rather than one 

hundred,as do the other periods with five books in them. 

This lower possible score is due to the fact that Todd, 1968 

(44) begins in 1865 and, therefore, did not cover the four 

questions on the Articles of Confederation, and Bartlett, 

1969 (6) contains no pictures, so it can not be penalized 

for excluding portraits of Negroes or integrated pictures. 

Line A is the nine adoption periods; line B is the possible 

score for each period; line C is the actual score; and line 

D is the percentage of the actual score to the total score. 

TABLE V 

COMPARISON OF HOW CLOSELY EACH OF THE NINE ADOPTION 
PERIODS SUPPORTED NEW INTERPRETATIONS 
ON THE ARTICLES, RECONSTRUCTION, 

AND THE FREE NEGRO 

A 1 O 3 4 5 6 7 8 9 

B 80 60 100 100 100 100 100 100 94 

C 3 11 19 5 5 28 31 41 77 

D 3.75 G
O
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Although this table is useful for getting a panoramic 

view of the entire forty-two books in the survey, it is not 

exactly accurate since the Jensen revision of the Articles 

of Confederation period and the revisionist views of 

Reconstruction did not appear until the early 1950's. 

Although some revisionist writing appeared as early as 

1935, it was about 1950 before all seven areas in this 

survey had been revised. Therefore, it is fair to compare 

only the last three adoption periods with one another. 

All of these books were published after 1955 and could have 

contained revisionist interpretations. Three of the books 

in the sixth period were published prior to 1950 and, 

therefore, could not have contained Jensen's interpretation, 

which appeared in 1950. 

Therefore, comparing only the last three periods, it 

is seen that the books published between 1954-1956 contained 

over thirty per cent of the new interpretations; those 

published in 1961 contains over forty per cent, and the last 

five books contains over eight per cent. There were twenty 

items in this survey of historiography on which the 

fifteen books in the last three adoption periods could 

have revisionist interpretations.. Both Graff, 1970 (26) 

and Friedel, 1970 (25) contain revisionist interpre-

tations on eighteen of these twenty items, which was the 

highest number of any book. These two books contains 

revisionist interpretations on 90.00 per cent of the twenty 
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items checked in this survey. Both of these books failed 

to contain revisionist interpretations on the questions of 

whether or not the Articles were too hopelessly weak to 

amend and on whether or not the economic problems of the 17801 s 

were totally a result of the weaknesses of the Articles. The 

other'three books in the last period averaged fifteen and one-

half revisionist interpretations per book. Muzzey, 1955 (40) 

contain a revisionist interpretation on only one item--

the question of whether or not all carpetbaggers and scalawags 

were corrupt--and this was the lowest number of any book 

in the last three periods. Thus, Muzzey had revisionist 

interpretations on only 5.00 per cent of the twenty items. 

The other nine books in the seventh and eighth periods average . 

7.2 revisionist interpretations per book. 

Prefaces 

According to Edgar B. Wesley (47, p. 295), the preface 

of a textbook serves the following four purposes: it indicates 

the need which the book is trying to meet, it lists the chief 

features of the book, it indicates its intended grade level, 

and it acknowledges the help of others. Six of the forty-

two books in this survey, however, contained no prefaces, 

prologue or forward of any kind. These six books were 

Canfield, 1950 (12) and 1956 (13), Todd. 1961 (43) and 1968 

(4'4) , Current, 1967 (18), and Friedel, 1970 (25). 

In the thirty-six books which had a preface eighteen 

different reasons were given for the teaching of history in 
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the high schools. The .following nine reasons were mentioned 

only once: to give the student a well-organized knowledge 

of the origin and character of American institutions, to 

strengthen the student's native powers through mental 

discipline, to provoke thought, to expose the student to 

the uplifting influence of history, to enable the student 

to interpret historical evidence, to inspire a hope in the 

future, to guarantee the personal happiness and efficiency 

of individuals, to understand America better, and to recognize 

prejudices and to broaden concepts and attitudes. The 

following six reasons were mentioned twice: to make secure 

the future of our country; to appeal to the pupil's curiosity, 

imagination, and reason; to secure an adequate comprehension 

of the meaning and significance of events; to give the 

student a knowledge of the many springs which fed American 

history; to develop patriotism; and to give the student a 

better understanding of the world. The following two reasons 

were mentioned three times: to introduce the student to 

.present-day conditions and problems, and to foster a thinking 

citizen. Four books stated that they hoped to develop 

reasoning power by encouraging students to think of history 

as a living force. 

Prior to World War I, history textbooks consisted mostly 

of political and military history with very little emphasis 

on social and cultural movements. During the fifty-seven 

years covered by this survey, however, a definite trend toward 
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social and economic history occurred. As evidence of this 

trend, twenty-three of the thirty-six books containing prefaces 

mentioned that a special emphasis had been laid on social and 

economic history. The twenty-three books making this assertion 

were: Fite, 1926 (24); Latane, 1921 (33), 1924 (34), 1926 

(35); Beard, 1929 (7); Muzzey, 1929 (37), 1934 (38); Barker, 

1934 (4), 1949 (5); Harnrn, 1935 (37),; Carman, 1938 (14); 

Harlow, 1937 (28), 1943 (29); Adams, 1938 (1), 1944 (2); 

Faulkner, 1934 (19), 1938 (20), 1942 (21); Wirth, 1949 (50), 

1955 (51); Southworth, 1949 (42); Augspurger, 1954 (3); 

and Graff, 1970 (26). 

Barker, 1934 (4) and Carman, 1938 (14) specified in 

their prefaces that they had followed the recommendations 

of the American Historical Association's Commission on the 

Social Studies. The Commission began its work in 1929 and 

published its findings between 1929 and 19 34. The report on 

textbooks (30, pp. 227, 212, 213) recommended that history 

be taught by topics in order to stimulate pupils and to 

encourage independence of judgement. It further suggested 

that maps be increased in both quality and quantity and that 

more pictures, which related specifically to the topic under 

discussion be included. The report criticized texts for 

containing too many generalizations, too many oversimplified 

answers, and a lack of conflicting opinions. Both Carman 

(14) and Barker (4) stated that their books were topically 

organized as recommended by the Commission. Regarding maps,•> 
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Carman (14, p. H i ) said, "Maps have been developed with a 

view to usability in instruction rather than their decorative 

qualities." While many other books did not mention the 

Commission by name, it is evident from their prefaces that 

they were trying to meet the Commission's recommendations. 

For example, the 1938 edition of Harlow (28, p. vi") states, 

"The pictures in this volume have been chosen to illustrate 

vividly some of the more notable developments in our social 

and economic history. For this reason there are many pictures 

showing the changes and improvements in our methods of 

transportation and communication." 

Six books discuss in their prefaces the role of memory 

in the study of history, and each of these six books places 

less emphasis on memory than the previous one did. Cousins, 

1913 (16, p. iii), the earliest-book in the survey, states 

that one of its two main purposes was to lead "the student 

through mental discipline to strengthen his native powers. 

Although memory was certainly to play a major role in the 

study of history, according to Cousins, the preface did 

state, "The educational value of that kind of history 

teaching which exercises only the memory is exceedingly 

doubtful." It adds that ". . . it is hoped that the teacher 

. . . will prevent the student from forming the habit of 

simply memorizing external facts." Muzzey in his 19 29 and 

1934 editions (37, 38, p. iii) supported the use of memory in 

the study of history when he said, 



. . . memory (even the memory of some dates I) is 
an indespensable requisite for the appreciation of 
the past . . . . Memory, therefore, should not be 
decried, but should be encouraged by a presentation 
of the past in a way to appeal as strongly as j^ossible 
to the pupil's curiosity, imagination, and reason. 

Hamm, 1935 (27, p. iii) also supports the use of memory, 

but the preface qualified its use. It states that the main 

purpose for teaching history was, . 

to stimulate the growing citizens of the nation to 
think honestly and effectively about the problems 
of modern American life . . . this involves the use of 
memory, a factor in all learning but especially 
important in history. Memory . . . functions best 
when it is a by-product of understanding. 

Adams, in the 1938 and 1944 editions (1, 2, p. vi) of his 

text, did not extoll the virtues of memory as the earlier 

books had done, but he stated that his book " . . . subordinates 

memory and develops the reasoning power of the students by 

encouraging them to think of history as a living force 

affecting our own times." Southworth, 1948 (42, p. vi) 

takes an even more negative view of memory in the study of 

history when it says that, 

far too much stress is customarily laid on the 
memorizing of long strings of exact dates. Too 
many students have had the subject of history 
ruined for them by insistence upon dry and 
pointless rote learning with far too little attention 
paid to the human elements and the present-day 
implications that would make the subject a live 
and pertinent one. 

Muzzey, who in his 1929 and 1334 editions had spoken kindly 

of memory, took a quite different view in his 1950 and 

1955 editions (39, 40, p. v) when he stated, "Simply to collect 
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and memorize events of the past is of no more use than to 

preserve old almanacs. We must try to discover how these 

events help us to understand the world in which .we are living." 

These six statements covering a period of forty-two 

years show the change in attitude which occurred about the 

role of memory in the study of history. The attitude of the 

authors spanned from mental discipline, which certainly 

implied an emphasis on memory, to criticism of too much 

reliance upon memory. The latter books place more emphasis 

upon understanding the present world through history than 

they do on memory. 

Several trends in textbooks are evident in the analysis 

of the prefaces and one of these was a trend toward omitting 

a preface. Five of the last fifteen books contained no 
I 

preface at all, and three of these were in the last adoption 

period. One publishing company stated the following three 

reasons for omitting the preface in its most recent history 

textbook, 
The decision to omit the usual preface was made jointly 
by the authors and the publisher. There were a number 
of reasons for this. (1) Space is limited in any 
United States history book; some items must, therefore, 
be deleted. The authors and the publisher felt that it 
was better to omit the preface than to omit some of 
American history. (2) American history teachers have 
for a long time complained that they cannot cover all 
the required material in a one-year course; the authors 
and the publisher felt there was, therefore, a strong 
possibility that the preface would not be read. • 
C3) Prefaces in general, include the rationale for the 
book; the author and the publisher felt that the. rationale 
for the book need not be in the book itself. It 
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appears in the TEACHER'S RESOURCE BOOK for UNITED 
STATES HISTORY, ~TEe teacher" thus" has the option 
to assign'7 the rationale if he/she wants to or 
omit it if pressed for time. (32) 

A second trend was an emphasis upon the brotherhood of 

man and international understanding rather than upon 

patriotism and the greatness of America above all other 

countries. A third trend was an emphasis upon economic 

and social history, and a fourth was the decreasing 

emphasis and the ultimate abandonment of memory development 

as a purpose for teaching history. 
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» United States History, Cincinnati, 
American Book Company, 1949. 
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American Book Company, 19 55. 
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CHAPTER IV 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This chapter contains a summary, the findings, of the 

study, conclusions relevant to the findings, and recommen-

dations for improvement in and further research on high school 

American history textbooks. 

Summary 

The purpose of this study was to trace the development 

of the forty-two high school American history textbooks 

used in the public schools of Texas, from 1919 to 1970 . To 

achieve this purpose, the analysis was sub-divided as follows: 

first, verbal aids, which included the format of the pages, 

chapters, units, and the format of the book itself were analyzed; 

second, graphic aids, which included all illustrations, were 

analyzed; third, the per cent and number of pages of each book 

devoted to twenty-seven topics were determined; fourth, a 

historiographical analysis of the coverage of the Articles 

of Confederation, Reconstruction, and the Negro since 1865 

was conducted; and fifth, an analysis of the author's purposes, 

as stated in the preface, was made. 

The information on each book was recorded on appro-

priate information sheets, which had been prepared in advance. 
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These data •were then transferred to four master charts, each 

of which contained the data from all forty-two books on 

either verbal aids, graphic aids, content analysis, or 

historiography. 

Findings 

As a result of the analysis of the data the following 

findings were recorded: 

1. Much diversity among textbooks was found in the 

types of verbal study aids which each included. 

2. Thirteen of the last twenty books contain unit 

rather than chapter bibliographies. 

3. Primary documents are included in eight of the 

ten books in the last two adoption periods, and Bartlett, 

1969 (1), is devoted entirely to primary documents. 

4. A trend toward topical organization was found in 

the third, fourth, fifth, and sixth periods, but it faded 

completely in the last three periods. 

5. Fewer graphic aids per book were found in the last 

adoption period than in each of the three succeeding periods, 

and Bartlett, 1969 (1), which is in the last period, does 

not have any drawings, photographs, cartoons, documentary 

reproductions, or balance sheets. 

6. The books of the last two periods contain 

considerably more colored items per book than do the books 

of the previous periods. 
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7. Photographs are the most prevalent graphic aid. 

8. Government and politics, foreign relations, and 

war and national defense have the three highest averages 

of pages per book respectively of the twency~seven topics, 

and,together, they average 45.08 per cent of each book 

surveyed. 

9. The number of pages allotted the following twelve 

topics decreased in the last four adoption periods: 

colonial government, government and politics, war and 

national defense, economics and finance, European back-

grounds, discovery and exploration, foreign relations, 

slavery, religion, westward movement, travel and transpor-

tation, and education. 

10. The,number of pages devoted to the following 

fifteen items increased in the last four adoption periods: 

miscellaneous, world peace, social and cultural history, 

biographical and personal data, business and industry, free 

Negro, labor, agriculture, immigration and minority groups, 

territorial relations, fine arts, population, literature 

and journalism, Indians, and study aids. 

11. Government and politics averaged 24.52 per cent 

in each book, and this is the highest average percentage 

among the twenty-seven topics. 

12. The free Negro averaged 0.49 per cent in all books, 

and this is the smallest average percentage among the 

twenty-seven topics. 
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13. Eleven years elapsed between the time Jensen's 

interpretation first appeared and the time it influenced 

at least two books in the same adoption period, and seven-

teen to twenty years elapsed before it influenced all books 

in a single period. 

14. For many years, revisionist writings on Recon-

struction had no influence on textbook interpretations, but, 

when textbook authors finally began to follow the new views, 

they eagerly adopted additional revisionist interpretations, 

allowing a lapse of only two or three years in some cases. 

For example, revisionist writings on Reconstruction which 

appeared as late as 1964 and 1967 were found in Bartlett, 

1969 (1), Friedel, 1970 (2), and Graff, 1970 (3). 

15. All books in the last adoption period except 

Bartlett, 1969 (1), contain portraits of Negroes, pictures 

of blacks and whites together,- two to fourteen pages on 

the Negro civil rights movement, the names of two or 

more civil rights organizations, and the analysis of the 

ideas, of one or more black leaders. 

16. Because the chronology of American history has 

lengthened, six of the last twenty books omitted the preface 

in an effort to reduce the size of the book. 

17. Memory of facts and mental discipline, which 

were emphasized in some of the earlier books, completely 

disappeared in the last five periods. 
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18. Two of the books mention that they were implementing 

the recommendations of the American Historical Association's 

Commission on the Social Studies, and it was evident that 

several other books were influenced by these recommendations 

eventhough they did not specifically state it. 

19. Of the five books adopted for 1970-1973, 

Bartlett, 1969 (1), which is a book of readings rather than 

the traditional narrative history text, sold, by far, the 

fewest number of copies in Texas in the 1970-1971 school year. 

Conclus ions 

The following conclusions were drawn from the above 

findings: 

1. There is no pattern or set format for verbal study 

aids followed by history textbooks. 

2. Unit organization is preferred by most authors 

and publishers of high school American history textbooks. 

3. The inquiry method of teaching history is currently 

considered,by many textbook authors and publishers, to be the 

best method of teaching history. 

4. Topical organization, once thought to be the best 

form or organization for high school American history text-

books, is no longer, used by textbooks authors and publishers. 

5. Publishers, apparently, no longer consider it. of 

value or importance to have six or seven hundred illustrations 

in a history textbook. 
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6. Colored illustrations and maps are valued by 

the publishers, 

7. Photographs are valued by the -publishers more 

than any other type of illustration. 

8. Political, military, and diplomatic history still 

form the major part of American history in Texas high schools. 

9. Textbooks in the last four periods gave less 

emphasis to the colonial period of American history than 

earlier texts did. 

10. Textbooks in the last four periods gave more 

emphasis to the topics dealing with social and cultural 

history and with minority groups than did earlier books. 

11. The American history textbooks in this survey were 

dominated by political history. 

12. The free Negro was virtually ignored by the 

textbooks until the last adoption period. 

13. Jensen's interpretation of the period under the 

Articles of Confederation has influenced high school textbooks 

published eleven or more years after his view first appeared. 

14. Since revisionist interpretations on Reconstruction 

have been appearing for over twenty-five years, additional 

revisionist interpretations of this period are likely to be 

adopted more readily than will new interpretations of other 

periods of American history, which have not been in the 

process of revision for such a long time. 
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15. Since the passage of the 1964 Civil Rights Act 

and the beginning of the Negro revolution,textbooks are 

attempting, for the first time, to expose the most salient 

contributions of the Negro to American history. 

16. The preface is no longer considered to be an 

indispensable part of a high school American history text-

book. 

17. History textbooks are now aiming more toward 

getting the student involoved in analyzing, interpreting, 

and understanding American history rather than merely 

memorizing it. 

18. The report by the American Historical Association's 

Commission on the Social Studies and the reports by the 

other committees on the teaching of history, which were cited 

in this survey,did eventually influence textbook content 

and organization, although the immediate effect was disappointing, 

19. Most American history teachers in the public 

high school of Texas still prefer the traditional narrative 

history book rather than a book of readings. 

Recommendations 

From these conclusions the following recommendations 

were drawn: 

1. Authors of high school American history textbooks 

should continue to decrease the amount of space devoted to 

political, military, and diplomatic history and to increase 



1 i 4 

the space devoted to social history and to minority groups, 

especially to the Indian and the free Negro. 

2. American history textbooks should treat some 

of the most recent revisions of various areas of history, 

even if the author does not ascribe wholeheartedly to these 

views. 

3. American history textbooks should contain a lengthy 

discussion of historiography aimed at helping the student 

to realize that his textbook is a product of historiography 

and that there are conflicting interpretations on every issue. 

4. The teachers of American history should- be familiar 

with the latest interpretations, and they should take into 

consideration the historiographical accuracy of a text when 

considering it for adoption at the local level. 

5. A survey should be made of the study questions 

in these forty-two textbooks in order to note the transition 

in the types of questions employed since 1919. 
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TABLE VI 

VERBAL STUDY AIDS WHICH WERE CONTAINED IN EACH 

OF THE FORTY-TWO TEXTBOOKS 

Books 

W (0 m 
V) -P 0 o 
d 4J 0 £ o Oj cd to a u O 
*H CO 0 o £ 
4-> CJ +-> CO •H 0 CO £ 4J nd 

0 O 4J J* «4H 0 m m O . cd PI 4-* u £ o 4J O O T* o o +J 0 •H 
0 0 CO •H •H aS Q« m rH 4~> 3 +J -M •M M rH 0 CO to 

0 rC £ to t—$ to tO 0 to to £-< U £ 
U cd* o •H rH •H •H f-< •H 0 0 £ • o 
Of H u 3̂ 1—1 H—3 H Q !—i £3 U 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 

Cousins, 1913 + + JL + + 

Latane, 1921 + + + + + 

, 1924 + + + + + 

, 1926 + + + + + 

Fite, 1926 + + + + + + 

Beard, 1929 + + •f + + + + 

Muzzey., 1929 + + + + + + + 

Barker, 1934 + + + + + + 

Faulkner, 1934 + + + + + + 

Fish, 1934 + + + + + + 

Hamm, 1935 + + + + + + + + + 

Muzzey, 1934 + + + + + + + 

Adams, 1938 +• + + + + 
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(.1) (2) (3) (4) (5) (6) (7) (8) (9) 

C a rrnan, 1938 i - + + + 

Faulkner, 1938 + + + + + + 

Harlow, 1938 + + + 

Wirth, 1938 + + + + + + + 

Adams, 1944 + + + + 

Faulkner, 1942 •+. + + + + 

Harlow, 1943 + + + + 

Wirth, 1944 + + + + + + + 

Yarbrough, 1943 + + + + 

Barker, 1949 + + + + + 

Canfield, 1950 + * + + + + + 

Muzzey, 1950 + + + + + + + 

Southworth, 1948 + + + 

Wirth, 1949 + + + + + + 

Augspurger, 195^ + + + + 

Bragdon, 1956 + + + + + + 

Canfield, 1956 + + + + + + + 

Muzzey, 1956 + + + + + + + 

Wirth, 19 55 + + + + '+ + 

Boiler, 1961 : + + • f + + + + 

Bradgon, 1961 • + + + + + + 
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(1) (2) (3) (4) (5) (6) (7) (8) (9) 

Craven, 1S61 + + + + + + + 

Todd, 1961 + + + + Hh + + 

Ver Steeg, 1961 > + + + + + 

Bartlctt, 1969 + + + + 

Current, 1967 + + + + 

Friedel, 1970 + + + + + + 

Graff, 1970 + + + + + + + + 

Todd, 1968 + + + + + + + 
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(0 to A5 
M 0 £ £ to 
o CO U o £ O 0 BO 

•H m -H 0 •H CO O >% 
X AS 4J O 4~> •H 4-J <H •H fH 
BO S CO 0$ > to U rH 0 
O 3 CO 0 0 4-> 
rH MH M 0 0 5H 3 0 *H CO 
O to o o rH P* cy x pq -H 
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o a 0) 4~> 0 •H M •P +J 4J 
fH 0 H3 tO tO 'H •P £ •H •H NCJ •H X 
RCJ > £ *H •H Prj ^ O £ G £ £H t-CJ 
u w HH i-3 H~3 CJ < u D JD AJ TD P-. 

(10) (11) (12) (13) (14) (15) (16) (17) 

Cousins, 1913 + + J. 

Latane, 1921 + + 

, 1924 + + 

, 1926 + + 

Fite, 1926 + 

Beard, 1929 
„ . -
+ 

+ 

Muzzey, 1929 + + * + 

Barker, 1934 + + + 

Faulkner, 1934 + + + + + + 

Fish, 1934 + + + + 

Hamm, 1935 4* + • + 

Muzzey, 1934 + + + 

Adams, 19 38 + Hh + 

Carman, 1938 + + + 

Faulkner, 1938 + + + + + 

Harlow, 1938 + + + + + 
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(10) (11) (12) (13) (14) (15) (16) (17) 

Wirth, 1938 + + + + 

Adams, 1944 + + 

Faulkner, 1942 + + + + + 

Harlow, 1943 + + + + + 

Wirth, 1944 + + + + + 

Yarbrough, 1943 + + 4-

Barker, 1949 + + + + 

Canfield, 1950 + + + + + + 

Muzzey, 1950 + + + + 

Southworth, 1948 + + + + + 

Wirth, 1949 + + + 

Augspurger, 1954 + + + 

Bragdon, 1956 + + + + 

Canfield, 1956 + + + + + + 

Muzzey, 1956 + + + + + 

Wirth, 1955 + + + + + 

Boiler, 1961 + + + 

Bradgon, 1961 + + + 

Craven, 1961 + + 

Todd, 1961 + + + + 4-
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(10) (11) (12) (13) (14) (IS) (16) (17) 

Ver Steeg, 1961 1 - + + + + + + 

Bartlett, 1969 + + 

Current, 1967 + + 4 * 

Friedel, 1970 + + + + 

Graff, 1970 + + - r + + + 

Todd, 1968 + + + + + + 
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TABLE VI - -Com: i n tied 

V) 
1 
aS 

Hi Jh 
pj o b0 o 0 •H O 
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0) M p «H •H H 

X co cn CH c/ o PQ O X 
£ u +j x 

Pu 'r~f M o M 0 t/> p-t rt 
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•H & 3 rC| £ & •H pq PH u cy U CJ ctf a Pa PS Ph 
(18) (19) (20) (21 ) (22) (23) (24) . (2£ 

C o u s i n s , 1913 , + -j. + 

L a t a n e , 1921 + + 

, 1924 + + 

, 1926 + + 

F i t e , 1926 H- + + + + 

B e a r d , 1929 + + + 

Muzzey , 1929 + + •f 

B a r k e r , 1934 + + + + + 

F a u l k n e r , 1934 + + + + 

F i s h , 1934 + . + "f 

Hamm, 1935 Hh + 

Muzzey , 1934 + + + 

Adams, 1938 + + + -f 

Ca rman , 1938 + + + + 

F a u i k n e r , 1938 + + + 

H a r l o w , 1938 + + + 
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JL'+ 5 

(18) (19) (20) (21) (22) (23) (2,4) (25) 

Wirth, 1938 + + + 

Adams, 1944 + 

^ { 

+ 

Faulkner, 1942 + + + + 

Harlow, 1943 + + + 

Wirth, 1944 + + 

Yarbrough, 1943 + + + + 

Barker, 1949 + + + 

Canfield, 19S0 + -f- + 

Muzzey, 1950 + + + 

Southworth, 1948 + + 

Wirth, 1949 + + 

Augspurger* 1954 + + + + + 

Bragdon, 1956 + + + + 

Canfield, 1956 + + + + . + 

Muzzey, 1956 + + + 

Wirth, 195 5 •f + + + 

Boiler, 1961 + + 

Bragdon, 1961 + + 

Craven, 1961 + + +. + 

Todd, 1961 + + + + + 
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(18) (19) (20) (21) (22) (23) (24) (25) 

Ver Steeg, 1961 + -f "$• + 

Bartlett, 1969 + + + + + 

Current, 1967 + + + + + 

Friedel, 1970 + + + + 

Graff, 1970 + + + + + 

Todd, 1968 + + + + + 



TABLE VI--Continued 

145 

tT3 
<D V) 
£ <D 
£ +-> £ 
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o 4~> 

o rH 4-> cd 
cd X £ rH H 
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rH t/) •H cd g u d 
,-Q 0 bJO S 3 •H. cd 
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O cd • ccS u o O M 
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(26) (27) (28) (29) 

Cousins, 1913 + 

Latane, 1921 

, 1924 

, 1926 

File, 1926 

Beard, 1929 

Muzzey, 1929 

Barker, 1934 + 

Faulkner, 1934 + 

Fish, 1934 

Hamm, 1935 

Muzzey, 1934 

Adams, 1938 + 

Carman, 1938 + 

Faulkner, 1938 + 

Harlow, 1938 + 
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TABLE VI- -Cont inued 

(26) (27) (28) (29) 

Wirth, 1938 

Adams, 1944 + 

Faulkner, 1942 + 

Harlow, 1943 Hb 

Wirth, 1944 + 

Yarbrough, 1943 + 

Barker, 1949 + + 

Canfield, 1950 + 

Muzzey, 1950 * 

Southworth, 1948 * + 

Wirth, 1949 + + 

Augspurger, 1954 + 

Bragdon, 1956 + + 

Canfield, 1956 + 

Muzzey, 1956 + 

Wirth, 1955 + 

Boiler, 1961 + + 

Bragdon, 1961 + + 

Craven, 1961 + + 

Todd, 1961 + 
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TABLE VI -- - Continued 

(26) (27) (28) (29) 

Ver Steeg, 1961 -f 

Bartlett, 1969 -v* 

Current, 1967 + 

Friedel, 1970 

Graff, 1970 a. 

Todd, 1968 + -J-

+ = has the item 



TABLE VII 

NUMBER OF BOOKS IN EACH PERIOD WHICH CONTAINS 
EACH TYPE VERBAL AID 

1919- | 
1929 

1929-
1935 

1935-
1939 

1939-
1945 

1945-
19 50 

1950-
1956 

Preface 4 3 5 5 ' 5 4 
Table of 

Contents 4 3 5 5 5 5 
List of 

Illustrations 3 3 2 1 0 0 

List of Charts 0 0 1 2 1 '2 
List of 

Presidents 0 3 5 2 2 4 

List of States 1 2 5 2 2 4 
List of 
Territories 1 1 1 0 0 2 

Declaration 
of Independence 4 • 2 5 5 5 5 

U.S. Constitution 4 3 5 5 5 5 
Chronology 
of Events 0 0 1 2 3 3 

Index 4 3 5 5 -5 5 

List of Maps 4 2 4 5 4 5 
List of 

Chief Justices 0 1 2 1 1 1 
Articles of 

Confederation 1 0 0 0 0 0 

Unit Preview 0 0 3 5 4 5 
Questions and 

Exercises 0 0 3 2 2 3 
Bibliography 

History 0 0 1 2 2 3 
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1919-
1929 

1929-
1935 

1935-
1939 ' 

1939-
1945 

1945-
1950 

1950-
1956 

Bibliography 
Biography 0 0 1 2 2 3 

Bibliography 
Fiction 0 . 0 1 2 2 3 

Section 
Ques tions 0 0 0 0 0 1 

Preview 0 1 1 0 0 1 
Chapter Questions 

and Exercises 1 3 5 5 5 4 
Bibliography 

History 4 3 4 3 3 2 
Bibliography 

Biography 4 ' 3 3 3 3 2 
Bibliography 

Fiction 1 2 2 3 3 2 
Page Doubled 

Columned 0 0 0 1 1 4 

Marginal Notes 1 0- 0 0 0 0 

Primary Documents 0 0 0 0 1 1 
Topical 

Organization 0 0 2 4 4 3 
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- 1956-
1963 

1962-
1970 

1970-
1973 • 

Preface 4 4 2 
Table of 

Contents 5 5 5 
List of 

Illustrations 0 1 2 

List of Charts 3 5 5 
List of -

Presidents 4 5 3 

List of States 4 5 3 
List of 

Territories 2 2 2 
Declaration 

of Independence 5 5 5 

U.S. Constitution 5 5 5 
Chronology 

of Events 3 2 , 2 

Index 5 5 5 

List of Maps 5 5 5 
List of 

Chief Justices 1 0 0 • 
Articles of 

Confederation 0 1 0 

Unit Preview 4 3 4 
Questions and 

Exercises 4 3 2 
Bibliography 

History 2 4 4 
Bibliography 

Biography -> 
t-i 4 4 

Bibliography 
Fiction 3 4 4 
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TABLE VII--Continued 

19 56-
1963 

1962-
1970 

1970-
1973 • 

Page Doubled 
Columned 5 5 4 

Marginal Notes 0 0 1 

Primary Documents 1 4 4 
Topical 

Organization 0 .0 0 



TABLE VIII 

NUMBER OF EACH TYPE OF GRAPHIC AID IN EACH 
OF THE FORTY-TWO TEXTBOOKS 

£ I/) (0 
CD O PH P< 

10 *H cd rH cd 
•H Q* cd 2 

u cd cd u 

S rH rH 4J 10 3 rH 
cd 

•H 
cd cd JH . <D 4J 

rH 
cd rC 

uiT nd «H JH O rH U rH o ft 
0) SH o PH cd U *H cd 

O 4-> CO 3 U 4-> 
u w o 4~> 10 O 10 £ w 0 o •H V) *H bo IO 
cd Ph rH u PU o Cu cd q« £ t/> fn a . rH O PH 

rH Cd o •H cd rH Cd f~t cd •H 0) bO cd O 0) cd 

P3 s o CM S W S H 2 2 PS < 2 V) 2 

( 1 ) (2) (3) (4) (5) (6) (7) (8) (9) 

Cousins, 1913 36 12 ! 0 0 9 0 2 5 7 

Latane, 1921 24 23 0 0 4 0 0 15 8 

, 1924 24 23 0 0 4 0 0 15 8 

, 1926 24 23 0 0 4 0 0 15 8 

Fite, 1926 49 1 0 0 7 0 0 5 18 

Beard, 1929 15 11 0 • 0 5 0 0 9 7 

Muzzey, 1929 57 13 1 5 12 0 0 16 7 

Barker, 1934 48 0 1 9 15 0 0 13 0 

Faulkner, 1934 76 7 0 15 9 6 5 24 2 

Fish, 1934 14 10. 0 0 2 0 1 7 10 

Hamm, 1935 40 5 0 0 3 0 0 21 1 

Muzzey, 1934 ' 57 13 1 5 12 0 0 16 7 

Adams, 193 8 46 8 
0 

5 9 5 2 13 3 
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(1) (2) (3) (4) (5) (6) (7) (8) (9) 

Carman, 193 8 • 78 0 2 17 10 1 6 10 0 

Faulkner, 1938 79 7 0 16 16 5 5 24 2 

Harlow, 1938 50 9 3 4 10 0 1 19 5 

Wirth, 1938 46 5 0 16 9 5 2 10 1 

Adams, 1944 43 8 0 4 10 5 2 7 6 

Faulkner, 1942 80 7 0 11 14 5 5 21 8 

Harlow, 1943 50 9 3 4 10 0 1 19 5 

Wirth, 1944 46 5 0 16 9 5 2 10 1 

Yarbrough, 1943 27 0 0 2 5 1 1 12 1 

Barker, 1949 52 0 2 16 10 2 4 13 1 

Canfield, 1950 52 4 0 0 12 1 2 15 12 

Muzzey, 195 0 72 1 2 0 14 1 3 25 6 

Southworth, 1948 5 18 0 0 3 0 0 11 0 

Wirth, 1949 28 2 0 0 5 ' 5 1 12 2 

Augspurger, 1954 71 10 2 7 16 5 3 23 7 

Bragdon, 195 6 67 5 2 16 5 10 2 17 5 

Canfield, 1956 53 5 2 0 13 3 1 17 2 

Muzzey, 1955 74 1 2 0 15 1 3 25 6 

Wirth, 1955 27 2 0 0 5 4 1 11 ' 2 

Boiler, 1961 34 29 2 0 14 1 3 14 3 

Eragdon, 1961 • 3 75 1 15 6 8 2 15 12 
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(1) (2) (3) (4) (5) (&) (7) (3) (9) 

Craven, 1961 • 6 103 1 7 15 3 3 46 10 

Todd, 1961 0 77 0 0 9 2 2 14 10 

Ver Steeg, 1961 5 42 5 0 6 1 3 15 4 

Bartlett, 1969 0 41 0 3 4 2 1 12 ' 2 

Current, 1967 2 104 0 ' 44 6 0 0 27 4 

Friedel, 1970 7 58 1 12 12 1 1 22 0 

Graff, 1970 0 77 3 1 14 0 1 31 4 

Todd, 1968 0 36 ' 0 0 5 2 1 10 4 
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(10) (11) (12) (13) (14) (15) (16) (17) 

Cousins, 1913 6 19 0 0 ' 0 173 0 0 

Latane, 19 21 0 19 0 0 0 0 0 53 

, 1924 0 19 0 0 0 0 0 53 

, 1926 0 19 0 0 0 0 0 53 

Fite, 1926 1 1 9 0 0 0 29 0 51 

Beard, 1929 4 2 0 0 0 16 0 48 

Muzzey, 1929 0 30 0 • 0 0 12 0 20 

Barker, 1934 0 9 0 o . 0 31 0 49 

Faulkner, 1934 14 5 0 0 0 29 0 29 

Fish, 1934 1 3 0 0 0 109 0 29 

Hamm, 1935 5 14 0 0 0 13 0 21 

Muzzey, 1934 0 30 0 0 0 12 0 20 

Adams, 1938 2 15 0 0 0 34 0 58 

Carman, 1938 21 4 0 0 0 53 0 40 

Faulkner, 1938 14 4 0 0 0 25 0 28 

Harlow, 1938 1 15 0 0 0 69 0 75 
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(10) (11) (12) (13) (14) (15) (16) (17) 

Wirth, .1938 . 5 2 0 0 0 104 0 43 

Adams, 1944 4 16 0 0 . 0 36 0 59 

Faulkner, 194 2 14 7 0 0 0 31 0 24 

Harlow, 1943 1 15 0 0 0 69 0 75 

Wirth,1944 5 2 0 0 0 104 0 43 

Yarbrough, 1943 0 5 0 0 0 36 0 19 

Barker, 1949 0 4 0 0 0 67 0 75 

Canfield, 195 0 1 15 0 0 0 310 0 86 

Muzzey, 1950 3 17 0 0 0 88 0 76 

Southworth, 1948 0 9 0 0 0 38 0 121 

Wirth, 1949 1 4 1 0 0 121 0 62 

Augspurger, 1954 3 13 0 + 0 157 7 108 

Bragdon, 1956 0 16 0 0 0 49 4 61 

Canfield, 1956 0 19 0 0 0 331 0 93 

Muzzey, 195 5 3 18 0 0 0 88 0 76 

Wirth, 195 5 2 3 1 0 0 122 3 ' 72 

Boiler, 1961 5 21 0 0 0 124 0 48 

Bragdon, 1961 2 14 0 0 + 34 1 32 

Craven, 1961 7 14 ? 0 + 75 31 66 

Todd, 1961 8 33 0 0 0 99 83 35 
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(10) (11) (12) (13) (14) (15) (16) (17) 

Ver Steeg, 1961 ' 3 10 0 0 0 161 0 65 

Bartlett3 1969 4 16 0 0 0 0 0 2 

Currentj 1967 0 25 0 + 0 50 14 35 

Friedel, 1970 1 14 0 0 0 49 3 ' 45 

Graff, 1970 2 19 0 0 0 41 90 43 

Todd, 1968 4 11 0 + 0 43 7 20 



TABLE V I 1 1 - - C o n t i n u e d 

.15 8 

0 0 
' to -p 

CO 0 
+J a +J 

•H 10 c/> • H CTS x o «H 
rC rCj rC? t/5 5~i »H & 

f /) ^ P< P* CJ 0 aj +-> IS 
m aj •J d +J O 

T3 £ Uij M U]J rd •H £ 3 wir rt 
0 -H bO 0) b43 V) 0 H-1 CD O 
M 4-> ^ O ?H O ^ XJ £ O O 
o pi (J 4J O <P O ?H o 0 3 fH • O 4~> 
rH *H cd o rH O cj ci rH S O P. aj <H 
O oj rH ,C| O -C5 rH ,Tj O *H O 0 rH Cti 
CJ PL, P3 Ph CJ Oh P3 CJ CJ H Q P< pq U 

( 1 8 ) ( 1 9 ) ( 2 0 ) ( 2 1 ) ( 2 2 ) ( 2 3 ) ( 2 4 ) ( 2 5 ) 

C o u s i n s , 1 9 1 3 
H 

0 0 0 0 0 0 8 0 

L a t a n e , 1 9 2 1 0 2 7 0 1 0 0 1 0 

, 1 9 2 4 0 2 9 0 1 0 0 1 0 

, 1 9 2 6 0 2 9 0 1 0 0 1 0 

F i t e , 1 9 2 6 0 3 0 0 0 0 0 2 6 

B e a r d , 1 9 2 9 0 6 9 0 1 0 0 1 0 7 

M u z z e y , 1 9 2 9 0 5 7 0 • 9 0 0 9 8 

B a r k e r , 1 9 3 4 8 4 0 0 3 • 0 0 4 1 4 

F a u l k n e r , 1 9 3 4 0 5 9 0 . 1 3 0 0 2 0 2 4 

F i s h , 1 9 3 4 0 6 5 0 2 0 0 1 8 4 

H a m m , 1 9 3 5 0 5 3 0 8 0 0 3 2 0 

M u z z e y , 1 9 3 4 1 5 8 0 1 0 0 0 9 8 

A d a m s , 1 9 3 8 4 7 4 1 4 0 0 2 3 3 9 

C a r m a n , 1 9 3 8 1 4 1 0 1 3 0 0 9 8 9 

F a u l k n e r , 1 9 3 8 0 7 2 0 1 3 0 0 1 9 2 5 

H a r l o w , 1 9 3 8 1 6 2 0 2 0 0 1 1 5 
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(18) (19) (20) (21) (22) (23) (24) (25) 

Wirth, 1938 0 86 0 1 0 1 18 15 ' 

Adams, 1944 4 77 1 4 0 0 24 37 

Faulkner, 1942 0 98 0 14 0 0 20 21 

Harlow, 1943 1 62 0 2 0 0 H 5 

Wirth, 1944 0 88 0 1 0 1 18 15 

Yarbrough, 1943 0 38 0 8 0 1 0 2 

Barker, 1949 0 103 0 9 0 0 2 10 

Canfield, 1950 0 161 4 24 5 44 ' 1 . 9 

Muzzey, 1950 0 101 0 19 0 6 2 21 

Southworth, 194 8 0 87 0 0 0 0 2 24 

Wirth, 1949 0 194 1 7 0 0 4 30 

Augspurger, 1954 0 206 0 43 1 10 7 38 

Bradgon, 1956 0 125 15 14 0 9 17 51 

Canfield, 1956 0 148 5 29 • 6 44 0 9 

Muzzey, 1955 0 103 0 0 0 0 2 20 

Wirth, 1955 29 195 31 5 0 0 5 30 

Boiler, 1961 1 99 1 4 21 0 4 41 

Bragdon, 1961 59 . 110 32 9 20 7 42 35 . 

Craven, 1961 3 145 40 1 6 10 6 35 

Todd, 1961 25 103 • 12 8 8 31 1-7 10 
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(18) (19) (20) (21) (22) (23) (24) (25) 

Ver Steeg, 1961 0 222 1 o 4 18 0 14 7 

B ar 11e 11, 1969 0 0 0 57 1 29 0 0 

Current, 1967 78 81 65 2 5 9 1 0 

Friedel, 1970 28 235 12 11 1 0 8 ' 13 

Graff, 1970 36 206 12 5 0 0 16 9 

Todd, 1968 30 165 3 4 18 16 5 14 
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rCj 
P̂  
ctf 

P̂  
<Si Pj Pk O P< rd a <D 5H nj oi 

<D O u to L3 jH f—i U 

M o £ -M o o O 
O 4-> Gj d) <D rJQ 

rH ^ rH CD P3 0 6 fH 
O cj cd & •r-i •H >s 
u o pq co P« W PQ 
(26) (27) (28) (29) (30) (31) 

Cousins, 1913 0 0 0 0 0 0 

Latane, 1921 0 0 0 0 0 0 

, 1924 0 0 0 0 0 . 0 

, 1926 0 0 0 0 0 0 

Fite, 1926 0 
] 

0 0 2 0 0 

Beard, 1929 0 0 0 3 0 0 

Muzzey, 1929 0 1 3 • 2 0 1 

Barker, 1934 0 0 0 0 0 3 

Faulkner, 1934 0 0 9 . 0 0 6 

Fish, 1934 0 0 5 0 0 2 

Hamm, 1935 0 0 10 2 0 8 

Muzzey, 1934 0 1 3 2 0 1 

Adams, 1938 0 0 18 0 0 10 

Canaan, 1938 0 0 4 20 25 7 

Faulkner, 1938 0 0 7 0 26 2 

Harlow, 193 8 0 0 0 0 4 0 
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(26) (27) (28) (29) (30) (31) 

Wirth, 193 8 0 0 0 0 • 0 2 

Adams, 1944 0 0 8 2 0 9 

Faulkner, 1942 0 0 8 0 13 2 

Harlow, 1943 0 0 0 0 4 0 

Wirth, 1944 0 0 0 0 0 2 

Ya.rbrough, 1943 0 0 0 0 10 0 

Barker, 1949 0 0 0 0 10 1 

Canfield, 1950 0 0 17 1 0 10 • 

Muzzey, 1950 0 1 7 0 4 0 

Southworth, 194 8 0 0 0 0 1 0 

Wirth, 1949 0 1 0 0 5 1 

Augspurger, 1954 0 0 1 10 14 4 

Bradgon, 1956 0 0 10 7 10 6 

Canfield, 1956 0 0 18 1 . 3 12 

Muzzey, 1955 0 1 7 0 4 0 

Wirth, 1955 0 0 0 0 4 0 

Boiler, 1961 4 9 6 1 17 9 

Bragdon, .1961 3 0 5 2 6 4 

Craven, 1961 0 4 21 10 3 20 

Todd, 1961 0 0 20 0 18 16 
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(26) (27) (28) (29) (30) (31) 

Ver Steeg, 1961 0 3 3 0 ' 0 8 

Bartlett, 1969 0 1 2 0 0 6 

Current, 1967 4 2 18 C
O
 

0 3 

Friedel, 1970 2 0 0 10 0 2 

Graff, 1970 58 0 4 0 0 7 

Todd, 1968 1 0 16 2 18 9 



TABLE IX 

NUMBER OF BOOKS IN EACH ADOPTION PERIOD 
WHICH HAVE EACH GRAPHIC AID 

1.919-
1929 

1929-
1935 

1935-
1939 

1939-
1945 

1945-
1950 

1950 
1956 

Number of books 
Black and white 
maps 

Colored maps 
Pictoral 

4 
T 

4 
T 

Electoral 
Transportation 

L 
5 
f 
4~ 
"5 
4 
3 
5 

Mineral resources 
Agriculture 
Political 
Geographical 

3 
3 

4 
~5~ 

Population 
Military 
Educational 
Atlas section 
Overlay 
Other 

0 
0" 

0 
Y 2 

5" Black-white drawing 
Colored drawing 
Black-white painting 
Colored painting 
Black-white photo 
Colored photo 

5 
"0 

_5 
2 

Black-white chart 
Colored chart 
Time line 
Documentary 

reproduct i o n _5_ 
5 
T 

Black-white cartoon 
Colored cartoon 
Balance sheet 
Line graph 
Pie graph 
Bar graph 

0 
y 

JL 
3 

3 
T 

_5_ 
0 

2 
j ! 
3 

1 
3 



TABLE IX " C o ii t .1 n u c ci 

19 56- 1962- 1970-
1962 1970 1973 

Number of books • 5 5 5 
Black and i\rhite 
maps 5 4 2 

Colored maps 5 5 5 
Pictoral 4 4 2 
Electoral 2 2 4 
Transportation S 5 5 
Mineral resources 5 5 • 3 
Agriculture 5 5 4 
Political 5 5 5 
Geographical 5 5 4 
Population 3 5 4 
Military 5 5 5 
Educational 1 • 1 0 
Atlas section 1 1 0 
Overlay o ' ~2 ' " 0 
Of.h:::- 1 

i 0 
Black-white drawing 

_ . 
5 4 

Colored drawing 3 3 4 
Black-white painting 5 5 . 5 
Colored painting 1 4 4 
Black-white photo 5 5 4 
Colored photo 3 4 4 
Black-white chart 4 5 5 
Colored chart 2 5 4 
Time line 3 . 3 3 
Documentary 

reproduction 4 5 4 
Black-white cartoon 5 • 5 3 
Colored cartoon 0 2 4 
Balance sheet 1 3 2 
Line graph 4 5 5 
Pie graph 3 3 3 
Bar graph 3 5 ~ 5 



TABLE X 

AVERAGE NUMBER OF EACH GRAPHIC AID 
PER ADOPTION PERIOD 

1.919-
1929 

1929-
1935 

1935-
1939 

1939-
1945 

1945-
1950 

1950-
1956 

Black and white 
maps 2 7 . 0 4 0 . 0 4 7 . 0 60. 0 49'. 2 

Colored maps 1 1 . 7 8 . 3 7 . 0 6.0 
Pictoral 0 0 . 3 0 . 4 1.0 

4 1 . 8 
5 . 8 5 . 0 
0.6 0.8 

Electoral 1 . 7 5 . 8 1 1 . 6 7 . 4 3 . 2 
Transportation 5 . 2 8.0 8.2 11. 0 9 . 8 8.2 
Mineral resources 
Agriculture 

0_ 

0 
1. 2 3 . 2 3 . 2 1. 8 

0 1.2 3 . 2 2.2 
Political _ 
OoofrraT?hir:il 

12 . 5 10. 0 16. 2 15.2 1 4 . 0 

Population 
Military 
Educational 
Atlas section 
Overlay 
Other 
Black-white drawin 
Colored drawing 

7 . 7 
T T 
1970 

1 0. 7 
l". f 

1 7 . 0 

? 

4 . 0 

0 0 
12.2 

~ 0 . 

0 0 0 

0 0 . 3 
4 3 . 2 19 . 0 

0 0 

0 
1 4 

36. 8 
0 

4 . 8 

1 5 . 2 

8.0 
67 8~ 

9 . 0_ 
~o~ 

_10.0 

o 7i 
o 0 0 
0 0 0 

1.6 1 . 4 0.6 
5 7 . 0 5 5 . 2 124 . 8 

0 0 0 
Black-white 
painting 3 9 . 0 39 . 7 28.1 48. 8 4 4 . 0 8 4 . 0 

Colored painting_ 0 0 1 . 8 1.2 
Black-xvhite photo 21.2 
Colored photo 0 

_5 2_. 0_ 
0" 

55. 0 67, 
0 

1. 0_ 
7 2". 6-

0 

0 . 2 
129 . 0 

1 . 0 
Black-white chart 0 . 7 3 . 3 7 . 2 6. 5 . 8 11. 8 
Colored chart 
Time Line 

0 1 . 0 
0 . 4 10.0 

Documentary 
reproduction 27, 4 . 0 .0.8 16.0 1 4 . 6 2 . 2 

Black-white 
cartoons 7 . 0 14.0 3 4 . 6 16. 0 

Colored cartoons 0 0 
Balance sheet 0 . 3 0.2 

0 
0 . 4 

166 
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.1919-
1929 

1929-
1935 

1935-
1939 

1939-
' 1945 

1945-
1950 

1950-
1956 

Line Graph • 0 1.0 5.4 5.8 3.2 4.8 
Pie Graph 0 2.3 0.8 4.0 0.4 0.2 
Bar Graph 0 0.3 4.0 4.2 2.6 2.4 
Are maps drawn 

to same scale 4 no 3 no 5 no 5 no 5 no 5 no 
Are illus. 

unrelated to 
topic 4 no 3 yes 2 no 3 yes 4 yes 4 yes 

Ratio of maps 
to pages 1/11 1/16 1/17.6 1/11.2 1/18 1/21 

Ratio of illus. 
to pages 1/6 1/5 1/3.4 1/3.4 1/4.4 1/4 
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1956-
1962 

1962-
1970 

1970-
1973 

Black and white 
maps 58.4 5.6 1.8 

Colored maps 4.6 65.0 63.0 
Pictoral 1.6 1.8 0.8 
Electoral 4.6 4.4 

10". 0 
12.0 

Transportation 12.8 
4.4 

10". 0 8.2 
Mineral resources 4.6 3.0 1.0 
Agriculture 2.0 ' 2.4 0.8 
Political 18.6 20. 8 20.4 
Geographical 4.4 7.8 2.8 
Population 1<6 5.0 2.2 
Military 13. 8 18.4 17. 0 
Educational 0.2 0.4 

0 
0 
2.4 Atlas section 1.6 

0.4 
0 

0 
2.4 

Overlay 0 1.2 0 
Other • 1.0 0.2 1.6 
Black - wlii te 

drawing 145.0 
~~~2. 8 

98.6 
2 7 70 

36.0 
22 . 8~ "" Colored drawing 

145.0 
~~~2. 8 

98.6 
2 7 70 

36.0 
22 . 8~ "" 

Black-white paint-
ing 82.0 49. 0 29.0 

Colored painting 4.8 17.6. 34.0 
Black-white photo 155.0 136 137.0 
Colored photo 10.2 17 18.0 
Black-\sfhite chart 18.2 5 15. 8 
Colored chart 1.4 14 5.0 
Time Line 12.6 9 10.8 
Documentary 

reproduction 6.2 16.6 6.0 
Black-white 

cartoons 29.6 23.6 7.2 
Colored cartoons 0 1.4 13. 0 
Balance sheet 0.2 3.2 0.6 
Line Graph .7.0 11. 0 8.0 
Pie Graph 3.6 2.6 12.0 
Bar.Graph 4.4 11.4 5.4 
Are maps drawn 

to same scale 5 no 5 no 5 no 
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TABLE X--Continued 

1956- 1962- 1970-
1962 1970 1973 

Are illus. 
unrelated to 
topic 2 yes 1 yes 2 yes 

Ratio of maps 
2 yes 

to pages 1/12.6 1/10 1/15 
Ratio of illus. 

to pages 1/1.5 1/1.8 1/3.1 



TABLE XI 

NUMBER OF PAGES IN EACH OF THE FORTY-TWO BOOKS 
DEVOTED TO EACH TOPIC 

^ • 
o 

tri W£7 u£T 
•H U!J 
nc o g CO* 4~> 

c in If) to d 
oiJ rH" a o 3 'H 4J X to u 0 to 

o •H 4J r~i 5H U CO •H 0 6 o 
l—1 •H 4-J cd cd < 4~> 0 S o P! -H 

• bO c3 
< 

«0 & o fl fH 4-> 
*H -M •H U 0 u 0 3 -H P5 cd 0 -H 
U rH s—i 3 +•> p5 PJ <"d to O £ > rH 
O 3 0 T3 •H O •H ^ 2 U -H o o 
CO U W 1-3 \--i pQ . pq Pm CJ3 pu. 

C D ( 2 ) (3) (4) (5) (6) (7) (8) 

Cousins,. 1913 6.5 

[
 

^
 
*
 

j 

1.0 | ! -s 
f 

0 j | 10. 0 21. s ! 
t 
\l 5 2.5 
k 

Latane, 1921 0 1.0 1.0 . 5 0 5.0 13.0 161. 5 

> 1924 . 0 1.0 1.0 . 5 0 5.0 13.0 174. 5 

, 1926 0 1.0 1.0 .5 0 5.0 14.0 172.5 

Fite, 1926 6.5 3.5 3.0 . 5 0 21. 5 26. 5 152.5 

Beard, 1929 25.0 11. 2 13. 0 19.5 8 '. 0 29.5 18.5 181.5 

Muzzey, 1929 16.0 . 5 3.0 3.0 0 22. 5 39. 0 193. 0 

Barker, 1934 24.5 0 21.5 28.5 5.5 33. 0 27.5 177.5 

Faulkner, 1934 41.0 7.0 11. 5 7.5 7.0 33.5 43. 5 218. 5 

Fish, 1934 50.0 2.0 16. 5 7.5 6.0 44.5 28.0 192.0 

Hamm, 1935 20.5 4,0 7.0 11. 0 . 5 47. 5 66. 5 257.0 

Muzzey, 1934 1 6 . 5 . 5 3.0 3. 0 0 22.0 4 4 . 5 202 .0 

Adams, 1938 41.5 5.5 11. 0 1 2 . 0 7.5 32. 0 70..0 2 7 7.5 

i vn 
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(1) (2) (3) (4) (5) (6) (7) (8) 

Carman, 193 8 31. 5 5.5 10. 0 8.0 7.0 34. 5 59.0 182. 0 

Faulkner, 1938 39.5 6.5 11. 0 6.5 6.5 28.0 52. 5 240.0 

Harlow, 193 8 35. 5 9.0 10.0 21. 0 3.0 44.0 38.0 184.0 

Wirth, 1938 38.0 4.5 12. 0 15.0 1.5 22.5 40. 5' 165. 0 

Adams, 1944 49. 0 5.0 10. 0 12 . 0 7.5 34. 5 80.0 284.5 

Faulkner, 1942 36. 5 7.5 11. 5 

10.0 

6.5 8.5 36. 5 43. 5 234.0 

Harlow, 1943 36.5 9.0 

11. 5 

10.0 21. 0 3.0 44.5 40. 5 184.0 

Wirth, 1944 38.0 4.5 12.0 15.0 7.5 23.0 43.5 167.5 

Yarbrough, 1943 49. 0 

42.0 

8.5 

5.5 

16. 0 24. 0 13.5 

8.0 

15.5 

54. 5 

3 0.0 

29. 0 

115. 5 

Barker, 1949 

49. 0 

42.0 

8.5 

5.5 10.0 23.5 

13.5 

8.0 

15.5 

54. 5 

3 0.0 

29. 0 2 2 8.0 

Canfield, 1950 28.0 2 . 0 9.0 11. 5 6.0 35. 5 29.0 158. 0 

Muzzey, 1950 13.0 0 1.0 1.5 . 5 13. 0 30.0 169.5 

Southworth, 1948 32.0 3.5 8.5 15. 0 8.0 18.0 56.0 227. 5* 

174.0 Wirth, 1949 24.0 1.5 16.5 15.0 2.5 49. 5 23. 5 

227. 5* 

174.0 

Augspurger, 1954 23. 0 .5 8.0 12.5 14.0 34. 0 33. 5 149. 0 

Bragdon, 1956 28.0 1.0 5.5 2.5 1.5 19.5 27.5 195. 0. 

Canfield, 1956 27.5 2.0 9.0 11. 5 6.0 35.5 29. 0 157.0 

Muzzey, 1955 13. 0 0 1.0 1.5 1.5 13.0 30. 0 173. 0 

Wirth, 1955 17.0 1.0 13.5 12 . 5 4.5 50.0 23.0 167.0 

Boiler, 1961 . 23. 5 10.0 7.5 12.0 11. 0 31. 0 23. 0 161. 5 

Bragdon, 1961 " 29.0 1.0 6.5 3.0 1.0 24.5 ' 36. 5 175.5 
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CD (2) (3) (4) (5) (6) (7) (8 ) 

Craven, 1961 24.5 4.5 S.5 j 9.0 11.0 15.5 22 . 5 143. 5 

Todd, 1961 39. 5 4.0 14.0 9, 0 5 . 5 28.5 20.0 193. 0 

Vex Steeg, 1961 3 7.0 4.0 5,0 15. 5 1. S 40.4 12. 5 162.0 

Bartlett, 1969 65.0 3.0 8.5 1.0 2.5 31. 0 26. 0 186. 0 

Current, 1967 64. 5 8.0 5.0 8.5 9.5 22. 0 31. 5 194. 5 

Friedel, 1970 51. 5 3.5 7.0 11. 5 15.0 44. 0 1 43. 0 199. 0 

Graff, 1970 50.0 0 1.5 2.0 . 5' 38.5 2 7.5 167.5 

Todd, 1968 57.0 8.5 14. 0 5.0 7.5 46. S 50. 0 164. 5 
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A
g
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L
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P
o
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u
l
a
t
i
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I
m
m
i
g
r
a
t
i
o
n
 

I
n
d
i
a
n
s
 

S
l
a
v
e
r
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F
r
e
e
 
N
e
g
r
o
 

(9) (10) (11) (12) (13) (14). (15) 

Cousins, 1913 1.5 5.0 . 5 2.0 11. 5 20.0 1.0 

Latane, 1921 3.0 3.0 2.0 5.5 1.5 6.0 1.5 

, 1924 3.5 4.0 2.0 6.0 1.5 6.0 1.5 

19 2 6 3.5 4.0 2.0 6.0 1. 5 6.0 1.5 

Fite, 1926 6.5 9.5 3.5 8.5 7.0 12.5 2.5 

Beard, 1929 

|
 

1 
L
T
)
 

! S
 19. 5 5.0 10.0 2.5 10.0 2.5 

Muzzey, 1929 8.0 14. 0 2.5 5.5 4.5 17.0 0 

Barker, 1934 29.5 23.0 4.0 10.5 5.0 10.5 1.0 

Faulkner, 1934 9.5 13.5 3.5 8.0 ' 0 7.5 . 5 

Fish, 1934 12.0 11. 5 5.0 12.0 12.0 15. 5 . 5 

Hamm, 1935 19.0 24. 5 7.5 11.0 2.5 13. 0 2.0 

Muzzey, 1934 8.0 14. 0 2.5 5.5 4.5 17. 0 0 

Adams, 193 8 12.0 12.5 2.2 5.5 4.5 15. 5 2.0 

Carman, 1938 17. 0 27.0 8.0 7.5 3.0 7.5 2.0 

Faulkner, 1938 11.5 18.5 4.0 7.5 0 7.0 ' .'5 

Harlow, 1938 21. 0 18.5 3.0 2.0 3.0 8. 5' . 5 
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(9) (10) (11) (12) (13) (14) (15) 

Wirth, 1938 16. 5 4̂
 

1 
O

 
j 1 !
 

6.5 3.0 4.5 18.0 1.5 

Adams, 1944 10. 0 16. 5 3.0 6.0 4.5 12. 0 1.5 

Faulkner, 1942 17.0 21.5 .4.0 9.0 0 6.0 . 5 

Harlow, 1943 21.0 19.0 3. 0 3.5 3.0 8.5 . 5 

Wirth, 1944 17.0 16.0 •6.5 3.0 4.5 18.0 1.5 

Yarbrough, 1943 33. 0 13.0 0 15. 0 12.5 16.0 2.0 

Barker, 1949 33. 5 30. 0 7.0 22.5 5.0 8.5 1.5 

Canfield, 1950 24. 0 16.0 5.5 9.0 2.5 6.0 2.0 

Muzzey, 1950 11.0 11.5 1.5 
S ! 

'3.5 
if _ _ 

3.5 4.0 0 

Southworth, 1948 6.5 18.0 0 8.5 7.0 14.0 3.0 

Wirth, 1949 12.0 24. 5 2; 5 6.5 1.5 7.0 2.5 

Augspurger, 1954 21. 0 22.5 5.0 7.5 5.0 4.5 3.5 

Bragdon, 1956 9.0 17.5 3.0 3.0 3.0 9.0 0 

Canfield, 1956 24.0 17.5 5.5 9.0 2.5 6.0 2.0 

Muzzey, 1955 11.0 11.5 1.5 3.5 3.5 4.0 0 

Wirth, 1955 15.0 24. 0 2.5 5.5 1.5 7.0 2.0 

Boiler, 1961 13.5 15.5 5.5 9.0 7.0 8.0 1.5 

Bragdon, 1961 12.0 17.0 4.0 2.0 1. 5 11.0 1.5 

Craven, 1961 14. 5 15.0 3. 5 8.5 4.0 7.5' 4.5 

Todd, 1961 20.0 26. 0 3.5 6.5 4.0 10. 0 2.5 
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(9) (10) (11) (12) (13) (14) (15) 

Ver Steeg , 1961 22. 5 16. 0 1.5 10.0 6.0 12.5 2.5 

Bartlett, 1969 16.5 21.0 8.0 38. 5 7.0 32 . 0 51.5 

Current, 1967 21. 5 12.5 5.5 9.5 5.5 12.0 11.0 

Friedel, 1970 10.5 19. 0 7.0 17.5 3.5 18.0 23.0 

Graff, 1970 13.5 22. 5 3.5 8.5 7.5 13. 5 5.5 

Todd, 1968 28.0 39.0 23.0 18.5 8.0 1.5 19. 0 
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17 6 

& e 
* o 
10 o rH 
£ OS 
ctj air a 0) nd o u 
H a *H cd 

n3 4-> o PI 3 +-> PI 0) ^ £ A «H cd o cd <D a o PH cd CD r—4 4_i <D M ^ cn &0*H £ g 0 Cd pi, t>0 pi •H -M nd -P <D ' > HP O •V 0 0 cd rH 
t/j > cd ̂  M U ?H m f~< rH 
<D O U O 3 ctf ctf <D O <D O ^ S H A W P3 -s: Q s= 

(16) (17) (18) (19) (20) (21) 

tO* 
td 

rH +J 
oS cd 
O Q 
•H 
^ rH 
pu cd 
Ctf £ 
u o 
&o in 
o u 
•H CD 
P3 Os 

00 
T5 »H < 

-M 
CO 

(22) (23) 

Cousins, 1913 9.5 3.0 13.5 111. 0 46. 5 1.5 1.0 26. 0 

Latane, 1921 6.5 1.0 3.0 167.5 98. 0 7.5 2.5 34.0 

, 1924 6.5 1.0 3.0 167. 5 103. 0 13.5 2.5 34.0 

-, 1926 6.5 1.0 3.0 167. 5 103. 5 13.5 2.5 34. 0 

Fite, 1926 22.0 9.0 1 8.0 79.5 81.0 13.5 3.0 31.5 

Beard, 1929 .42.5 10.0 5.0 38. 0 62. 0 12.5 0 42.5 

Muzzey, 19 29 13. 0 10.5 14.5 80. 0 87.0 17.5 23.0 40.5 

Barker, 1934 31. 0 42.5 9.0 31. 5 73. 0 13. 0 8.5 94. 0 

Faulkner, 1934 24. 5 25.5 5.0 35.5 56. 0 12. 0 10. 0 140.0 

Fish, 1934 48. 5 19.5 4.5 65.5 47.0 18.5 14.5 72.5 

H amm, 1935 14. 0 26. 5 1.0 46. 5 99.5 3 2.0 8.5 68.5 

Muzzey, 1934 13. 0 10. 5 14.5 80.0 88.0 19.5 24. 0 41. 5 

Adams, 1938 20.0 19.5 6.0 83.5 83. 5 7.0 6.0 96.5 

Carman, 193 8 25. 5 28.5 4.5 36.0 79. 5 17.0 3.0 109. 0 

Faulkner, 1938 23.0 26, 0 6.0 34. 5 58.5 12. 0 10.0 120.0' 

Harlow, 1938 • 27.0 3 S . 5 9.5 4" 6. 5 81. 0 12.0 1.5 91.0 
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(.16) (17) (18) (19) (20) (21) (22) (23) 

Wirth, 1938 27.5 44.5 19. 0 43. 0 57.5 15.0 4.5 109.0 

Adams, 1944 24. 5 10.0 6.0 91. 5 85.0 9.0 3.0 96.5 

Faulkner, 1942 2 2.5 22.5 5.5 48. 0 63.5 20. 0 8.0 124.0 

Harlow, 1943 27.0 36. 5 9.5 52.0 90.0 14.5 1.5 91. 0 

Wirth, 1944 27.5 44. 5 19. 0 57.0 57.5 16. 0 4.5 111.0 

Yarbrough, 1943 35. 0 40. 0 2 . 5 45.5 119. 0 17.0 25.5 79. 0 

Barker, 1949 53.5 43.0 2.0 49. 0 85. 5 19.0 14. 0 69. 5 

Canfield, 1950 15 . 5 16. 5 12.0 58.5 82.5 21. 5 17.0 95. 0 

Muzzey, 1950 15.5 9.0 6. 0 73. 5 65.5 
* 

24. 0 11. 5 7 5.5 

Southworth, 194 8 8.0 43.5 6.5 116. 0 90.0 23.5 16. 5 131. 0 

Wirth, 1949 12. 0 18.5 5.5 54. 0 63. 0 23.0 9.5 129.5 

Augspurger, 1954 24. 5 21.0 8.0 71. 5 104. 0 36.5 15. 0 98.0 

Bragdon, 1956 16. 5 11.0 7.0 74.0 69. 0 19. 0 14. 0 90. 0 

Canfield, 1956 15.5 16. 5- 12.0 59.5 83.5 22.0 17.0 94. 5 

Muzzey, 195 5 15. 5 9. S 6.0 74. 5 66. 5 24.5 12.0 72.5 

Wirth, 1955 12.0 16. 5 6.0 59.5 68.5 24.5 10.0 125.5 

Boiler, 1961 13.0 14. 0 4.5 85. 0 81. 5 25.5 2.5 57.5 

Bragdon, 1961 33.0 9.0 4.0 65.5 83. 5 26. 0 11.0 88. 0 

Craven, 1961 17.5 25.5 5.5 72.0 66.5 18.5 19.0 50. 5 

Todd, 1961 24. 5 ' 16. 5 13. 0 102 . 5 63.0 29.5 8.0 63. 0 
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(16) (17) (18) (19) (20) (21) (22) (23) 

Ver Steeg, 1961 32.5 16.0 5. 5 108. 0 63.5 31.5 9.0 41.0 

Bartlett, .1969 19. 5 11. S 9.5 30. 0 74. 5 5.5 15. 0 24. 0 

Currentj 196 7 21. 5 18.5 2.5 70.5 105. 5 19.5 22.0 . 31. 5 

Friedel, 1970 31. 5 16.0 . 5 78.5 59.5 24.5 11.5 36.5 

Graff, 1970 29.5 27.0 5.5 82. 0 108. 5 19.5 24. 0 44.0 

Todd, 1968 15. 5 11.5 53. 0 70. 5 38.5 25.5 16.5 
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</) 

3 o Pi rH to 
CD O +J oj <D 
£ X-H •rH CO m 
cd U +-> rH d> U £ ' 

r~i CD c3 e O O P-. 
rH > SH •H £ •H 
0) O O £ in •H 4J r—{ u U rH O 0 M ciS 
t/) </) Q* rH > U rH •P 
•H •H X! o o <D 0) O 
2 Q W CJ O H P!5 H 

(24) (25) (26) (27) (28) 

Cousins, 1913 3.5 24. 0 92.5 3.0 5 73.0 

Latane, 1921 1.0 17.0 67.5 4.0 614. 0 

, 1924 1.0 17.0 67.5 4.0 640. 0 

, 1926 1.5 17.0 67.5 4.0 640. 0 

Fite, 1926 7.0 22.0 58.5 6.0 605.0 

Beard, 1929 25.5 12.0 57.5 6.0 680. 0 

Muzzey, 1929 6.0 22.0 83.5 6.0 ?32. 0 

Barker, 1934- 29.0 8.0 41.5 1.5 784.0 

Faulkner, 1934 20. 0 .8.5 48.0 6.0 803.0 

Fish, 1934 28.0 8.0 64. 5 4 . 0 810.0 

Hamm, 1935 3.5 2.0 71. 5 13.5 880. 0 

Muzzey, 1934 6. 0 22.0 83. 5 6.0 751. 0 

Adams, 1938 14. 0 6.0 50. 5 6.5 907.0 

Carman, 1938 9.5 6.5 48.5 3.0 784.0 

Faulkner, 1938 22.0 7.0 47.5 6.5 812. 0 

Harlow, 1938 53.5 5 . 0 43.5 6.0 812-. 0 
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(24) (25) (26) (27) (28) 

Wirth, 1938 4.0 2 0.5 
60. 5 J 4.0 7 7 2.0 

Adams, 1944 22.0 6.0 5 0.5 3,0 943.0 

Faulkner, 1942 17.0 7.5 47.0 7.0 835. 0 

Harlow, 1943 50.5 5.0 43. 5 5.0 833. 0 

Wirth, .1944 7.5 20.5 60. 5 4.0 800'. 0 

Yarbroughj .1943 32.0 16.5 68.0 2.5 846. 0 

Barker, 1949 50.5 37.5 32.5 9.5 974. 0 

Canfield, 1950 63. 5 8.0 41. 0 6.0 781. 0 

Muzzey, 1950 26.5 21. 5 41.5 .6.5 640. 0 

Southworth, 1948 6.0 18.0 56. 0 9.5 950.0 

Wirth, 1949 7.0 8.5 33. 5 ' 8.0 735.0 

Augspurger, 1954 28.5 14.5 34. 5 6.5 806. 0 

Bragdon, 1956 24.0 0 21. 0 4.5 675. 0 

Canfield, 1956 64.5 8.0. 41. 0 6.0 784.0 

Muzzey, 1955 22.5 21.5 41. 5 61.5 641.0 

Wirth, 1955 1.1. 5 10.5 35. 0 8.5 734. 0 

Boiler, 1961 43. 5 9.0 30.0 2 . 5 698. 0 

Bragdon, 1961 49.5 7.0 18.5 5.0 726. 0 

Craven, 1961 63. 0 14.5 39. 0 5.0 690. 0 

Todd, 1961 43.0 5 . 0 5 7.0 4.0 "815. 0 
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(24) (25) (26) (27) (28) 

Ver Steeg, 1961' 53.5 4.5 49.5 6.5 770.0 

Bartlett, 1969 20.5 3.0 34. 0 5.0 752 .0 

Current', 1967 59.0 3.5 24. 0 6.0 805. 0 

Friedel, 1970 33.5 6.0 33. 0 5 . 5 809. 0 

Graff, 1970 13. 5 17.5 43. 0 12.0 788. 0 

Todd, 1968 36. 5 0 7.0 14.5 779.0 
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PERCENTAGE OF EACH OF THE FORTY-TWO BOOKS 
DEVOTED TO EACH TOPIC 
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o p! 
O *H 

uSr 
4J 
Pi 
0) to 
& o 
Pi Jh 4-J 
a> *H 
> rH 
o o 
0, 

cs (ir & r*r ro 

Cousins, 1913 1.13 L ' _ 7 8 0. 17 0. 08 0 1. 77 3. 76 28. 36 

Latane, 1921 0 0. 16 0. 16 0. 08 0 0. 81 2. 11 26. 30 

, 1924 0 0. 16 0. 16 0. 08 0 0. 78 2. 03 22. 27 

, 1926 0 0. 16 0. 16 0. 08 0 0. 78 2. 19 26. 95 . 

Fite, 1926 1.07 0. 57 0. 49 0. 08 0 3. 57 4. 38 25. 18 

Beard, 1929 3.6 7 1. 69 1. 91 2. 86 1.17 4. 33 2. 72 26. 69 

Muzzey, 1929 2.19 0. 07 0. 41 0. 41 0 3. 07 5. 33 26. 73 

Barker, 1934 3.13 0 2. 74 3. 64 0. 70 4. 21 3. 51 22. 64 

Faulkner, 1934 5.11 0. 87 1. 43 0. 93 0. 87 4. 17 5. 42 27. 21 

Fish, 1934 6.17 0. 24 2. 03 0. 92 0. 74 5. 49 3. 45 23. 69 

Hamm, 1935 2.33 0. 46 0. 59 1. 25 0. 06 5. 41 7. .58 29. 27-

Muzzey, 1934 2.19 0. 06 0. 40 0. 40 • 0 2. 93 5. 92 26, 89 

Adams, 1938 4.58 0. 61 2. 21 1. 32 0. 83 3. 53 7. 72 30. 59 
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(1) (2) C3) (4) (5) (6) (7) (8) 

Carman, 1938 4.02 0. 70 1.27 1. 02 0.89 4.40 7. 53 23. 28 

Faulkner, 1938.' 4. 86 0. 80 1. 35 0. 80 0. 76 3.45 6.47 29.56 

Harlow, 1938 4.37 1.11 1.23 2.58 0. 36 5.41 4. 67 22.66 

Wirth, 193 8 4 . 92 0.58 1.5 5 1. 94 0.19 2.91 5.25 21. 37 

Adams, 194 4 5.19 0.5 2 1. 06 1.27 0. 79 3.66 8.4 8 30.17 

Faulkner, 1942 4. 36 0. 89 1,37 0.77 1.01 4.36 5.21 28. 02 

Harlow, 1943 4.38 1.08 1.20 2. 52 0. 36 5.34 4. 86 22.09 

Wirth, 1944 4.75 0.56 1.50 1.87 0.18 2.87 5.44 20.93 

Yarbrough, 1943 5. 79 1. 00 1. 89 2. 84 1.60 1. 83 3.55 13.65 

Barker, 1949 4. 31 0. 56 1. 03 2". 41 0. 82 5.59 2.98 24.41 

Canfield, 1950 3.58 0.25 1. 15 1.47 0.76 .4. 54 3. 71 20. 23 

Muzzey, 1950 2.03 0 1.16 0. 23 0.08 2. 03 4. 69 26.48 

Southworth, 1948 3. 37 0.37 1. 89 1.58 0. 84 1. 89 5. 89 23.95 

Wirth, 1949 3.27 0.20 2. 24 2. 04 0. 34 6. 73 3.20 26 . 67-

Augspurger, 1954 2. 85 0. 06, 0.99 1.55 1. 73 4.22 4.15 18.48 

Bragdon, 1956 4.14 0.14 0. 81 0.37 0.22 2. 88 4.07 28. 88 

Canfield, 1956 3.50 0. 25 1.14 1.46 0. 76 4.52 3. 69 20. 02 

Muzzey, 195 5 2.03 0 0.16 0.23 0.23 2. 03 4.68 26.99 

Wirth, 1955 2.32 0.14 1. 84 1. 70 0. 61 6. 81 3.13 22 . 75 

Boiler, 1961 3. 35 1. 42 0. 07 1. 71 1.57 3.00 3.28 23.07 

Bragdon, 1961 4.00 0.14 0. 89 0.41 0.14 3. 37 5.07 24.17 
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(1) (2) (3) (4) (5) (6) (7) (8) 

Craven, 1961 3.55 0. 65 0. 80 1. 30 1. 59 2.25 3.26 ' 20. 80 

Todd, 1961 4. 85 0.49 1. 71 1.10 0.67 3. 49 2. 45 23.68 

20.97 _ Ver Steeg, 1961 4.81 

8.64 

0.5 2 

0.50 

0. 64 2.01 0.19 5. 25 1. 62 

23.68 

20.97 _ 

Bartlett, 1969 

4.81 

8.64 

0.5 2 

0.50 1.12 0. 13 0. 33 4.12 3. 46. 24. 73 

Current, 1969 8. 01 0. 99 0,62 1.06 1.18 2 . 73 3. 79 24.16 

Friedel, 1970 6.37 0. 43 0.87 1. 42 1. 85 5.44 5.32 24.60 

Graff, 1970 6. 35 0 0.19 0.25 0. 06 4. 88 3.49 21.25 

Todd, 1968 7. 31 1.09 1. 79 0.64 0. 96 5.97 6. 42 21.12 
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(9) (10) (11) (12) (13) (14) (15) 

Cousins, 1913 0. 26 0. 87 0. 08 0.34 2. 00 3.49 0.17 

Latane, 1921 0.48 0.48 0. 32 0.89 0. 24 0. 97 0. 24 

, 1924 0.55 0. 63 0. 31 0. 94 0.23 0. 94 0.23 

:, 1926 0.55 0. 63 0. 31 0. 94 0.23 0. 94 0.23 

Fite , 1926 1. 07 1. 56 0.57 1.40 1.15 2.06 0.41 

Beard, 1929 1. 54 2.86 0.73 1.47 0.36 1.47 0.36 

Muzzey, 1929 1. 09 1.91 0.34 0. 75 0. 61 2.32 0 

Barker, 1934 3. 76 2. 83 0. 51 1. 34 0. 64 1.34 0.13 

Faulkner, 1934 1.18 1.68 0. 44 1.00 • 0 0. 93 0. 06 

Fish, 1934 1. 48 1. 42 0.61 1.48 1.48 1. 91 0.06 

Hamm, 1935 2.16 2. 79 0. 85 1.25 0.28 1.48 0.23 

Muzzey, 1934 1.06 1. 86 0.33 0. 73 0.60 2.26 0 

Adams, 193 8 1.32 1.38 0.28 0. 61 0.50 1.71 0.22 

Carman, 1938 2.17 3. 45 1.02 0. 96 0.38 0. 96 0'. 26 

Faulkner, 1938 1.42 2.2 8 0.49 0.92 0 0. 86 0. 06 

Harlow, 1938 • 2.59 "j 2.27 0. 36 0.24 0.36 0.04 0.06 
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(9) (10) (11) (12) (13) (14) (15) 

Wirth, 1938 2.14 1.81 0. 84 0. 39 0.58 2 . 33 0.19 

Adams, 1944 1. 06 1.75 0. 32 0. 64 0. 48 1. 27 0.16 

Faulkner, 1942 2.03 2.5 7 0.47 1. 07 0 0. 71 0. 06 

Harlow, 1943 2.52 2.28 0.36 0.42 0. 36 1.02 0. 06 

Wirth, 1944 2.12 2. 00 0. 81 0.37 0.56 2.25 0,18 

Yarbrough, 1943 3.90 1. 54 0 1.77 1.48 1. 89 0.24 

Barker, 1949 3.44 3.08 0.72 2. 31 0.51 0.87 0.15 

Canfield, 1950 3.07 2.04 0.70 1.15 0. 32 0. 76 0.25 

Muzzey, 1950 1. 73 1. 80 0.2 3 0.55 0.55 0. 63 0 
i 

Southworth, 194 8 0.68 1. 89 0 0. 89 0.74 1.46 0. 32 

Wirth, 1949 1. 63 3. 33 0.34 0. 88 0.20 0.95 0.34 

Augspurger, 1954 2.61 2. 79 0.6 2 0. 93 0.62 0. 55 0. 43 

Bragdon, 1956 1. 33 2.59 0. 44 0. 44 0.44 1.33 0 

Canfield, 1956 3. 06 2. 23 0. 70 1.14 0. 31 0. 76 0.25 

Muzzey, 1955 1. 72 1. 79 0. 23 0.55 0. 55 0.62 0 

Wirth, 1955 2. 04 3.27 0. 34 0. 75 0.20 0,95 0.2 7 

Boiler, 1961 1. 92 2.20 0. 78 1.28 1. 00 1.14 0. 21 

Bragdon, 1961 1.65 2.32 0.55 0.28 0.21 1.51 0.21 

Craven, 1961 2.10 1.17 0. 51 1.23 0.58 1.09 0.65 

Todd, 1961 2. 45 3.19 0.43 0. 79 0. 49 1.22 0. 31 
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(9) (10) (11) (12) (13) (14) (15) 

Ver Steeg, 1961 2. 92 2.07 0.19 
~ i 

1.29 0.7 7 1.62 0. 32 

Bartlett, 1969 2.19 2. 79 1. 06 5.12 0. 93 4. 25 6,85 

Current, 1969 2.67 1.55 0.68 1.18 0.68 1. 49 1.37. 

Friedel, 1970 1. 30 2. 35 0. 87 2.16 0.43 2.23 2. 84 

Graff, 1970 1. 71 2. 85 0. 46 1.08 0. 95 1. 71 0.69 

Todd, 1968 3. 59 5.01 2.95 2.37 1.02 0.19 2.44 
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(16) (17) (18) (19) (20) (21) (22) (23) 

Cousins, 1913 1. 65 0.52 2.35 19. 36 8.11 0.26 0.17 4. 53 

Latane, 1921 1. 05 0.16 0. 48 27. 28 15. 96 1. 22 0. 40 5.58 

, 1924 1. 02 0.16 0.47 26.17 16. 09 2.11 0. 39 5. 31 

, 1926 1. 02 0.16 0.47 2 6.17 16.17 2. 11 0.39 5.31 

Fite, 1926 3.63 1.48 1.40 13.15 13.38 2. 22 0. 49 5.20 

Beard, 192 9 6.25 1.47 0. 73 5.58 9.11 1. 83 0 6.25 

Muzzey, 1929 1.77 1.44 1.98 10.93 11.88 2. 39 3.14 5.53 

Barker, 1934 3. 95 3.13 1.15 4.02 9.31 1. 66 1.08 11.99 

Faulkner, 1934 3. 05 3.18 0. 62 4.42 6.97 1.49 1.24 17.43 

Fish, 1934 5.98 2.41 0.55 8. 08 5. 80 2.28 1. 79 8.95 

Haram, 1935 1.59 3.02 0.11 5. 30 11. 33 3. 64 0. 96 : 7. 80 

Muzzey, 1934 1.73 1.39 1.93 10. 65 11. 72 2.57 3.19 5.52 

Adams, 193 8 2.21 2.15 0.66 9. 21 9. 21 0.7 7 0.66 10.64 

Carman, 1938 3.25 3.64 0.57 4. 59 10.14 2.17 0.38 13. 90 

Faulkner, 1938 2. 83 3.20 0. 74 4. 25 7. 20 1.48 1 ..2 3 14. 78 

Harlow, 1938 •3.32 4.37 1.17 5. 73 9.98 1.48 0.18 11. 21 
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(16) (1 7) (i Q u J 
(19) (20) (21) (22) (23) 

Wirth, 1938 5. 56 5. 76 2. 46 5. 57 7. 45 1. 94 0. 58 14. 12 

Adams, 1944 2. 59 1. 06 0. 64 9. 90 9. 01 0. 95 0. 32 10. 23 

Faulkner, 194 2 2. 69 2. 69 o. 65 5. 74 7. 60 2. 39 0. 95 14.. 85 

Harlow, 1943 3 24 4, 38 1. 14 6. 24 10. 80 1. 73 0. 18 10. 92 

Wirth, 1944 3 43 5. 56 2.' 37 7. 12 7. 19 2. 00 0. 56 13, 87 

Yarbrough, 194 3 4 14 4. 73 0. 30 5, 38 14. 07 2. 01 3. 01 9. 34 

Barker, 1949 5. 49 4 . 41 0. 11 5. 03 8. 78 1. 95 1. 44 7. 13 

Canfield, 1950 1. 98 2. 11 1. 52 7. 49 10. 56 2. 75 2. 17 12. 16 

Muzzey, 1950 2, 42 1. 41 0. 94 11. 48 10. 2 3 3. 75 1 . 80 11. 80 

Soutliwor til, 1948 0. 84 4. 58 0. 68 12. 00 9. 47 2. 47 1. 73 13. 79 

Wirth, 1949 1. 63 2. 52 0, 7 S 7. 35 8. 5 7 3. 13 1. 29 17. 62 

Augspurger, 1954 3. 04 2. 61 0. 99 8. 87 12, 90 4. 53 1. 86 12. 16 

Bragdon, 1956 2. 44 1. 62 1. 02 11. 11 10. 22 2. 81 2. 07 13. 18" 

Canfield, 1956 1. 97 2. 10' 1. 53 7. 58 10. 62 2. 80 2. 16 12. 05 

Muzzey, 1955 2. 42 1. 48 0. 94 11. 62 10. 31 3. 82 1. 87 11. 31 

Wirth, .1955 1. 63 2. 25 0. 82 8. 11 9. 33 3. 33 1. 36 17. 10 

Boiler, 1961 1. 85 2. 00 0. 64 12. 15 11. 64 3. 64 0. 35 8. 21 

Bragdon, 1961 4. 54 1. 24 0. 55 9. 02 11. 50 3. 58 1. 51 12. 12 

Craven, 1961 2. 54 3. 69 0. 80 10. 43 9. 64 2. 68 2. 61 7. 32 

Tcdd, 1961 3. 01 1. 02 1. 59 11. 5 7 7. 71 3. 62 0. 98 7. 71 



TABLE XII- -Ccati Lnued 
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(16) (17) (IS) (IS) (20) (21) (22) (23) 

Ver Steeg, 1961 4.22 2. 07 0.71 13.02 8. 37 4. 09 1.16 5.32 

Bartlett., 1969 2. 59 1. 53 1. 24 3. 99 9.91 0. 73 2.06 3. 19 

Current, 1967 2. 55 2.29 0. 31 8. 79 13.11 2.42 2. 73 3. 79 

Friedel, 1970 3. 89 1.98 0. 06 9.70 7.35 3.03 1.42 4.51 

Graff, 1970 3. 74 3.42 0. 69 10. 41 13.77 2.4 7 3. 04 5.63 

Todd, 1968 1. 99 1.47 0 6. 80 9. 05 4. 94 3.27 2.12 
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(24) (25) (26) (27) 

Cousins, 1913 0. 60 4. 18 16. 14 0. 52 

Latane, 1921 0. 16 2. 76 10. 99 0. 65 

, 1924 0. 16 2. 66 10. 55 0. 63 

1926 0. 23 2. 66 10. 55 o". 63 

Fite, 1926 1. 15 3. 63 9. 66 0. 99 

Beard, 1929 3. 74 1. 76 8. 46 0. 88 

Muzzey, 1929 0. 82 3. 01 11. 41 0. 82 

Barker, 1934 3. 70 1. 02 5. 29 0. 19 

Faulkner, 1934 2. 49 1. 06 5. 98 0. 75 

Fish., 1934 3. 45 0. 98 7. 96 0. 49 

Hamm, 1935 0. 40 0. 23 8. 14 1. 54 

Muzzey, 1934 0. 80 2. 93 11. 11 0. 80 

Adams, 193 8 1. 54 0. 66 5. 57 0. 33 

Carman, 1938 1. 21 0. 83 6. 19 0. 83 

Faulkner, 1938 2. 81 0. 86 5. 85 0. 74 

Harlow, 1938 * 6. 59 0. 61 5. 35 0. 61 
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(24) (25) (26) (27) 

Wirth, 1938 0. S2 2. 66 7. 83 0. 52 

Adams, 1944 2.32 0.64 5.36 0. 32 

Faulkner, 1942 2. 03 0. 89 5.62 0. 83 

Harlow, 1943 6. 06 0.60 5.22 0.60 

Wirth, 1944 0.93 2. 56 7.56 0. 50 

Yar'brough, 194 3 3. 78 1. 95 8.04 0.30 

Barker, 1949 5.18 3. 85 3. 34 0.98 

Canfield, 1950 8.13 1.02 5. 24 0. 76 

Muzzey, 1950 4.14 3. 36 6. 48 1. 02 

Southworth, 1948 0. 63 1. 89 5.89 1.00 

Wirth, 1949 0.95 1.16 4.56 1.09 

Augspurger, 1954 3.53 1. 79 4.28 0. 81 

Bragdon, 1956 3. 56 0 3.11 0. 66 

Canfield, 1956 8.23 1.02" 5.22 0. 76 

Muzzey, 19 5.5 3.51 3. 35 6. 47 1. 01 

Wirth, 1955 1.57 1. 43 4. 77 1.16 

Boiler, 1961 6. 21 1.28 4.28 0.35 

Bragdon, 1961 6. 82 2.54 0. 96 0. 69 

Craven, 1961 9.13 2.10 5.65 0. 72 

Todd, 1961 5.15 0.61 6.99 0,49 
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TABLE XI I C O D tinned 

(24) (25) (26) (27) 

Ver Steeg, 1961 6. 94 0.58 6.42 

: 
O

 
| 

C
O

 

Bartlett, 1969 
i | 

i 

0.40 4.52 0. 66 

Current, 1967 7. 33 0.43 2.98 0. 75 

Friedel, .1970 4.14 0. 74 

i ! 
o C
O

 

0. 68 

Graff, 1970 1. 71 2.22 5.51 1. 52 

Todd, 1968 4.68 0 o C
O

 
1. 86 



TABLE XIII 

AVERAGE. PERCENTAGES AND PAGES ON EACH CONTENT TOPIC 
BY ADOPTION PERIODS 

1919- . 1929- 1935- 1939- 1945- 1950-
1929 1935 1939 1945 1950 1956 

% 0. 28 2 . 31 3. 78 4.55 4. 89 3.31 
Social P 1.6 15.5 30.5 37.0 41.'8 28.0 

% 0. 32 0. 78 0.35 0. 76 0. 81 0.28 
Religion P 1.9 . 5.2 2.7 6.0 6.9 2.5 

0.16 0.97 1.48 1.32 1.40 1. 09 
Education P 1.0 6.0 11.9 10.8 11.9 9.0 
Liter. % 0. 08 1.12 1.43 ~ -IT 5 3 ~ 1. 82 1.55 
§ Jour. P 0.5 7.7 11. 5 12.5 15.6 13.3 
Fine . % 0 0. 39 0.47 0.61 0. 79 0.57 
Arts P 0 2.7 3 . 8 5.1 6.8 5.0 
Industry % 1.03 3.66 4.44 3.94 3.61~~ 4.16 
§ Bus. P 6.0 24.0 36.1 32.0 30. 8 34.1 
Econ. % 2. 52 4 .14 5.17 6. 33 5.51 ~X. 09 
6j Fin. P 15.4 28.0 45.0 52.0 47.0 33. 5 
Govt. ^ % 27.22 26. 20 25.94 2 5.49 22.97 23. 75 
Pol. P 165.0 176. 0 209.4 210.0 197.1 191. 0 
Agri- % 0.46 1. 23 1.93 1.93 2.32 2.11 
culture P 2.6 8.3 15.6 15.4 19.6 17.0 

a 
Q 0.65 2.11 2.13 2, 24 2.03 2.43 

Labor p 4.0 14.0 17.3 18.1 17.0 20.0 
Popu- or 

"0 0. 26 0. 54 0.55 0.60 0. 39 0.40 
lation p 1.6 2.2 4.5 4.8 3.3 • 3.3 
Immigra-
tion § 
minority % 0. 78 1.21 1.16 0.62 0. 85 1.16 
groups p 4.9 8.0 9.4 5.0 9.3 10.0 

% 0.68 0. 71 0.60 0.36 0.37 0.46 
Indians p 4.0 4.7 4.8 3.0 4.9 3.9 

% 1. 59 1.95 1. 58 1.38 1.42 • 0.93 
Slavery p 9.5 13.2 12. 7 11.0 12.0 7.9 
Free £ 

Q 0.22 0. 26 0. 09 0.16 0.14 • 0.21 . 
Negro P 3L.4 1.4 0.8 1.3 1.2 1.8 

1 0,1 
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1919-
1929 

1929-
1935 

1935-
1939 

1939-
1945 

1945-
1950 

1950-
1956 

Westward % 
Movement P 

1.19 
7.0 

3. 88 
25.8 

3. 26 
26.2 

3 . 03 
25 . 0 

3.22 
27.0 

2.47 
20. 7 

Travel § % 
Trans. P 

0.25 
1.5 

1.46 
9.8 

2.62 
.24.9 

3.82 
30.4 

3.68 
30.7 

3.01 
26.0 

European % 
Backgrounds P 

0.94 
5.6 

1. 37 
9.2 

0. 87 
6.8 

1.12 
9.0 

1. 02 
8.5 

0.80 
6.4 

War § 
National % 
Defense P 

24.75 
153.4 

9. 89 
66. 0 

•6.49 
51. 8 

5. 87 
48.0 

6. 83 
58.6 

8.67 
70.0 

Foreign 1 
Relations P 

14.08 
88.0 

11.45 
76.7 

9.02 
72.7 

8. 80 
71.0 

9.73 
82. 8 

9.52 
77.0 

World % 
Peace P 

1.43 
9.0 

2.15 
14. 5 

2. 33 
19.0 

1.57 
12.0 

1. 81 
15.3 

2.81 
22.0 

Biography 
§ Personal % 
Data P 

0. 34 
1.7 

1.21 
8.7 

1.65 
.13.0 

0.61 
5.0 

1.0 
8.5 

1.69 
13. 7 

Study % 
Aids P 

5.17 
32.0 

5.66 
38 . 0 

10.54 
83.3 

13. 93 
105.0 

11. 84 
100. 0 

12. 50 
98.1 

% 

Misc. P 
0.29 
1.8 

1.90 
12.7 

2.17 
17.3 

2.53 
20.4 

3. 02 
25.8 

3. 81 
30.7 

Disc. § % 
Explore P 

3.07 
19.0 

2 .80 
18. 7 

1.24 
9.7 

1.12 
9.0 

1.33 
11.0 

2. 26 
18.0 

Col. 1 
Govt. P 

12. 06 
19. 0 

9.84 
18.7 

7.69 
9.7 

6.16 
9.0 

6.36 
11 .0 

5.10 
18.0 

Territorial % 
Relations P 

0.61 
3.1 

0.90 
6.0. 

0.75 
6.2 

0.60 
4.4 

0. 51 
4.3 

0.97 
7.9 
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1956- 1S 6 2 - 1970-
1962 1970 1973 

% 2.97 4.11 7.34 
Social P 21.0 30.0 5 7. 6 

% 0.12 0.64 0.58 
Rel igio-n P 0.9 4.7 4.6 

% 0.99 l7'02 "" 0.92 
Education P 7.0 7.5 7.2 
Liter. % 1.60 ~1.31- "0 776 
§ Jour. P 5.1 9.7 7.6 
Fine % 0. 71 0,83 0 8 8 ~ 
Arts P 5.5 6.0 7.0 
Industry % 3.94 3.14 4.41 
^ Bus . P 28.0 22. 9 35.4 
Econ. % 3.94 3.14 4. 41 
§ Fin. P 28.0 22.9 35.4 
Govt. § 1 23.42 22. 54 23.17 
Pol. P 168.0 167. 0 183.2 
Agri- 0, 

0 2.15 2.21 2.29 
culture P 14. 0 16. 5 18.0 

1 •2.5 3 2.19 2. 91 
Labor P 18.0 17.0 22.8 
Popu- % 0.47 0.49 1.2 0 
lation P 3.5 3.6 9.4 
Immigra-
tion § 
minority % • 0.76 0.97 2. 38 
groups P 5.7 7.0 18. 5 

'0 0.4 2 0. 61 0. 80 
Indians P 3.1 4.0 6.3 

% 0. 84 1.32 1.9.7 
Slavery p 6.1 7.0 15.4 
Free % 0.19 0.34 2.84 
Negro p 1.5 2.5 22.0 
Westward % 2.30 3.2 3 2.95 
Movement p 16.0 24.0 23.5 
Travel § % 2. 01 2.00 2.14 
Trans. p 14.6 16. 0 16.9 
European % 1. 06 0. 86 0.4 6 
Backgrounds P 7.9 6.5 3.6 
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1956- 1962- 1970-
1962 1970 1973 

War § 
National % 9.46 11.42 7.94 
Defense P 67.8 86.0 62. 8 
Foreign % 10.69 9. 77 10.64 
Relations P 78.0 . 71. 0 83.6 
World % 3.46 3.52 2.72 
Peace P 25.0 26.1 21.1 
Biography 
6, Personal % 1.86 1.32 2.50 
Data P 13. 6 9.9 19.7 
Study % 13.16 8,14 3.85 
Aids P 96.1 60.0 30.5 

% 4.08 6. 85 4.17 
Misc. P 30. 0 50.0 33. 0 
Disc. § % 1.52 1.42 0.76 
Explore • P 10.9 8.0 6.0 
Col'. T 4. iT 4. 86' 3.60 ~ 
Govt. p 34. 0 39. 0 28.2 
Territorial 0-'0 0. 88 0.62 1.09 
Relations P 6.0 4.6 8.6 



: a b l e x i v 

H I S T O R I O G R A P H I C A L A N A L Y S I S 

ci rH 
8 
bO 
0 

£ 
•rH 
ctf 

5H 0 
0 o 

If) 
bO • 
oj 

o nd CO 3 bo +j ;ri • £ 

•H X £ m rd 
, r«j *4H 
rH n 

CTj 
S o r H •H 0 0 rH 

, r«j *4H 
rH n i—( 

O £ rH oS bO oj o rH ° OJ 
PI rt oj oj CO. bO P! lo 

•8 
U 

* H u u 
o o 4-> 0 0 

lo 
•8 •H 0 O t/5 

O *H O O rH U > 

lo 
•8 +J K " <4H 

0 -M 4-> O to •H u£r 
oj •H PJ rH c d id 

m CO O • • <rj O 
PU 

oj 0 </) 
O O oj 6 JH P! H o 

O 
PU *H >ri fn 

£ 0 0 < o 0 •rH Pi U <44 0 
"d 0 £ rH u r* rH £ PJ •H -H bfl 
0 rO 0 0 g £* O o 4~> rH bO 
«H 0) O o & 3 3 S-J in •H Oj oj +J 
fH nd o . u 4_J >N. co u P< p*"l Pi a rH 3 rQ Pu 
0 +-> Pi a o 0 <S rC| o cr +J 3 
Ph r"d m 03 oix 4-> o P< PJ 0 fn 
• PJ in U o 0 n $ P^ u 
cn oj 0 •H rt '-0 Jh rH oft o U O 
00 rH 6 o £ •H 05 oj £ 

o 
OS O 

J J) u G *H •H 0 P. G r* 0 & 2 U 
rH O •H fl 3 -P > to •H MH fH z & 0 
oo oj 4~i O W £ 0 £ nd HH *"d rH 0 rH fH 

U 0 0 4~> o oj d • p : rH 0 rH 0 
i—i o c fH S CO o C4 V) < 

rH 0 

< £ 
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C o u s i n s , 1 9 1 3 + + + + + 

L a t a n e , 1 9 2 1 + + + + + + 

, 1 9 2 4 + 4* + + + + 

, 1 9 2 6 * + + + Hh + 

F i t e , 1 9 2 6 + + + X + + 

B e a r d , 1 9 2 9 + + + X + 4* 

M u z z e y , 1 9 2 9 + X + + + + 4-

B a r k e r , 1 9 3 4 + + •¥ + . x 4* 

F a u l k n e r , 1 9 3 4 + + + + + + + 4* 

F i s h , 1 9 3 4 + + X + X X 

H a m m , 1 9 3 5 
1 -1-

X + *• + 



TABLE X [ V- - Con t irmed 
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(1) (2) (3) (4) (5) (6) (7) (8) (9) 

Muzzey, 1934 + X -f- + + + + 

Adams, 193 8 + + 4- + + 4- + + 

Carman,' 1938 Hh X 4- + + 

Faulkner, 193 8 + + f + + + + 

Harlow, 1938 + 4" f + 4* + + 

Wirth, 1938 + 4- + + -f- + 

Adams, 1944 + 4- + 4- h + + 4* 

Faulkner, 1942 + + + + + + 

Harlow, 1943 4* + 4- + + 4- + 

Wirth, 1944 4" + + 4- + 

Yarbrough, 1943 + + X .x X 4- + 

Barker, 1949 + -J- X X 4 + 

Canfield, 1950 4- X + + X + + 

Muzzey, 1950 + -f + + + X 

Southworth, 1948 + + + •f + + + 

Wirth, 1949 4* + X X X ' X 

Augspurger, 1954 + 4- X X X + 

Bragdon, 1956 + + + + X + 

Canfield, 1956 + X + + X 4* + 

Muzzey, 1955 + + + 4* 4* + X 



TABLE XIV--Continued 
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CD ( 2 ) (3) (4) (5) (6) (7) (8) (9) 

Wirth, 1955 Jr + X X X X 

Boiler, 1961 + + + + X X 

Bragdon, 1961 "i* .j. + X Hh + 

Craven, 1961 X + X + X ' + 

Todd, 1961 X X • + + + X X X 

Ver Steeg, 1961 + + + X X X 

Bartlett, 1969 X X + X X X X X 

Current, 1967 X + X X X X 

Friedel, 1970 X + X X X X X 

Graff, 1970 X + + X X X X X 

Todd, 1968 - - - . - X + X X X 
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a 10 rH 
o p •H 

•H b£ RP > a 
10 p PS 60 •H O X 
0 U i H •H U •H (H 
b£> P £ o +J c3 

cd a 'H <44 o RJC| ctf 4~> 
ctf +J O . a •P rH 0 U •rH 

co rC 10 - co 0 •H RP P rH 
CO 0 u PS CO B 0 > +J PS *"D " •H 
PJ > o 4-J to O • H o o 0 S 

aj *H 0 u •H 0 +-> O <H 
U -M > 0 cd u PI 4-> PS PS 

•H O •H fH p to PS o ai •H •rH 
rH g +J "M -M 0 O N 
, 0 U S JH U 4J p-t •H O O 
^ a P o O •H •H CO u Pi u 
a* aj H U Ph PX, C~< ' 0 CO bJO fojQ 
CD «H 4~> m S bG < bJO 0 0 

qcS U to *+H m cd 
cd PS T J O o U£J PH 4-> O 

rH P O 0 U) PS f~* P! PS 
CCj *H u •P ?H 0 u 10 5-i 0 o to O 0 
u £ i—{ 0 O 0 0 6 • H +j *H • H 

• H ai 0 P ?H R Q o ,JQ 0 - +J .P 4-> 4~> 
S tn s hjQ s cxi £ > PS &0 PS PS 

ctS p o 0 p 0 p rH 3 o 0 »H 0 0 
Pl Xi CO ^4 rO ^ jS S s s 
(10) (11) (12) (13) (14) (IS) (16) (17) 

Cousins, 1913 X X 0 0 0 * 

Latane, 1921 0 0 0 

* 

, 1924 0 • 0 0 

, 1926 0 0 • 0 

Fite, 1926 X X 0 0 0 + 

Beard, 1929 0 0 0 1 + 

Muzzey, 1929 + 0 0 0 

Barker, .1934 X X 0 0 0 1 + 

Faulkner, 1934 X 0 0 0 

Fish, 1934 + 4" 0 0 0 + 

Hamm, 1935 + 0 0 0 1 + 

Muzzey, 1934 + 0 0 0 
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(10) (11) (12) (13) (14) (15) (16) (17) 

Adams, 1938 X 0 1 0 

+ 

Carman, 1938 0 0 0 + + 

Faulkner, 1938 X X 0 0 0 

Harlow, 1938 X X 0 0 0 

Wirth, 19 38 X X 0 0 0 

Adams, 1944 X X 0 1 0 

Faulkner, 1942 X X 0 0 0 

Harlow, 1943 X X 0 0 0 

Wirth,' 1.944 X X 0 0 
i 

0 

Yarbrough, 1943 X X 0 0 0 
\ 

Barker, 1949 + + 0 0 0 1 + 

\ 

Canfield, 1950 + X 1 0 0 + 

Muzzey, 1950 X 0 0 0 

Southworth, 1948 X X 0 0 • 0 

Wirth, 1949 + + 1 0 0 + 

Augspurger, 1954 + X 3 1 0 2 + 

Bragdon, 1956 + + 0 0 0 + 

Canfield, 1956 + • X 1 0 0 + 

Muzzey, 1955 X 0 0 0 

Wirth, 1955 + + 1 0 0 
— 

Boiler, 1961 • + 0 i 1 
0 

— 
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(10) (11) (12) (13) (14) (15) (16) (17) 

Bragdon, 1961 
r 

+ b 0 0 + 

Craven, 1961 + Hh 1 1 l h + 

Todd, 1961 X + • 0 0 0 + 

Ver Steeg, 1961 + + 3 1 % + 

Bartlett, 1969 + '\r 0 0 14 6 + + 

Current, 1967 2 1 4% 4 * 

Friedel, 1970 + + 8 7 9% 4 + + 

Graff, 1970 + + 2 6 2 3 + + 

Todd, 1968 + 

J 

+ 

L- _ 1 
2 

i 
7 12 2 Hh Hh 

i . 
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TABLE XIV--Continued 

o 

u 
b O 

0 

& 
r-* a 

m o o 

o 4~> 

b o 

>p 

bJD « * .• 
in £ - a U 
6 • H • H 0 0 • * 

0 r£? r C > > .. m 
r H to I/) 5H tH X X , r-t 

r Q cd cti aj , cd 0 0 O 

O C J C J > > p q 

u ?H u 
P k • • • • Oj r d c$ . 3 nc* P k 

jP-~< 0 H 
f-d o r"d C J 0 C J T j Q 0 

0 £ 0 0 £ 0 

N O u o N1 0 o 0 N i/J o in tsl * o 

X +•> CD - H 0 X b £ . t-4 b £ X . 3 •rH 3 X P Q * H 

r H 4_> 4-> r H M r H O 4J U r H • 4-j 

cd 0 O pj o o3 O PJ O C$ fH £ c3 W P! 

£ r C O 0 o £ 0 - 0 0 £ ctf 0 cti £ • d> 

< J bio P Q ^ p q < C D 2 O < J s s S < &: S 
( 1 8 ) (19) ( 2 0 ) ( 2 1 ) ( 2 2 ) (23) (24) (25) 

I 

Cousins, 1913 
i ; r i i — i r — ' •" 1 "" 1 

Latane, 1921 + 

, 1924 + • 

1926 + 

Fite, 1926 

Beard, 1929 

Muzzey, 1929 + 

Barker, 1934 

Faulkner, 1934 

Fish, 1934 
— 

Hamm, 193 5 + 

— 

•f 

Muzzey, 1934 + 
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TABLE XIV--Continued 

(18) (19) (20) (21) (22) (23) (24) (25) 
— — — - t r — — ~ 

Adams, 193 8 

Carman, 19 38 

Faulkner, 1938 

Harlow, 1938 

Wirth, 1938 

Adams, 1944 

Faulkner, 1942 

Harlow, 1943 

Wirth, 1944 

Yarbrough, 1943 
• — • — 

— — — 

+ 

— — — - — — — — — -

% 

Barker, 1949 
— — — 

— — — 

+ 

— — — - — — — — — -

% 

Canfield, 1950 

— — — 

• i - + 

Muzzey, 1950 

Southworth, 1948 men. + . 

Wirth, 1949 + 

Augspurger, 1954 + + 

Bragdon, 1956 + 

Canfield, 1956 + + 

Muzzey, 1955 

Wirth, 195 5 + 

Boiler, 1961 - + - H 



TABLE XIV- -Continued 

n 06 

(18) (19) (20) (21) (22) (23) (24) (25) 

Bragdon, 1961V + 

Craven, 1961 

Todd, 1961 + 

Ver Steegj 1961 + + 

Bartlett, 1969 + + 

Current, 1967 Hh + 

Friedel, 1970 + + + "h 

Graff, 1970 + •f 

Todd, 1968 + + 
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GO 50 r-l 
f-s a 

«H 
in 
*H tH JH 
O 0 <D 
PQ +-> +J • » * r 

3 X r̂-J X! 
Q nd CD >-3 nd <D id 

CD CD S £ e <D 
• KI Pi O N rH o i—i NI PQ X •H •H X O »H O X o rH +J +J 4~> rH U 4~> U rH w cd £ fH CTj rH Pi rH Clj 
* £ c3 <D c3 £ nj- 0 Ctf Cj < s S S < S s s < 

(2 6) (27) (28) (29) (30) 

C o u s i n s , 1913 

L a t a n e , 1921 

, 1924 * 

, 1926 
— 

F i t e , 1926 
— 

B e a r d , 1929 

Muzzey, 1929 

B a r k e r , 1934 

F a u l k n e r , 1934 

F i s h , 1934 

Hamm, 1935 

Muzzey, 1934 
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TABLE XIV-- Continued 

(26) (27) (28) (29) (30) 

Adams, 1938 

Carman, 1938 

Faulkner, 1938 

Harlow, 1938 

Wirth, 1938 

Adams, 1944 

Faulkner, 1942 

Harlow, 1943 

Wirth,. 194 4 

Yarbrough, 1943 
... — 

Barker, 1949 

Canfield, 1950 

Muzzey, 1950 

Southworth, 1948 

Wirth, 1949 

Augspurger, 1954 

Bragdon, 1956 

Canfield, 1956 

Muzzey, 1955 

Wirth, 195 5 

Boiler, 1961 . | 
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(26) (27) (28) (29) (30) 

Bragdon, 1961 

Craven, 1961 

Todd, 1961 

Ver Steeg, 1961 

Bartlett, 1969 + + + 

Current, 1967 + 4" 

Friedel, 1970 + + -f-

Graff, 1970 + + 

— — 

Todd, 1968 + + 

— — 

f 

+ = Yes X = No Blank = No mention 



TABLE XV 

TOTAL NUMBER OF. BOOKS IN EACH ADOPTION PERIODS 
WHICH AGREES WITH THE NEW INTERPRETATIONS 

j 1919-
1929 

1929-
1935 

1935-
1939 

1939-
1945 

1945-
1950 

1781-89 economic 
chaos 0 0 0 0 0 
Useless to 
amend articles 0 1 1 0 0 
Economic problems 
totally result 0 0 2 " 1 0 
Mention any 
economic gains 0 0 0 1 1 
Stevens and Sumner 
out to punish South 
Radical Repub. 
used Negro vote 

0 

0 

1 _ 

1 

0 

0 

0 

0. 

1 

1 
A. Johnson hero for 
defending South 0 2 1 0 1 
All Negro Politicians 
illiterate and 
unqualified 0 0 1 0 0 
All carpetbaggers 
and scalawags corrupt 0 1 1 0 0 
Some Raa. Rep. had 
humanitarian motives 0 1 3 0 0 
Mention constructive 
changes 0 0 1 0 0 
Number of books and 
number of portraits () 
of Negroes 0 0 0 0 0 
Number of books and 
pictures () of blacks 
and whites together 0 0 0 1(1) 1.(1) 
Number of books and 
pages () on civil 
rights 0 0 0 0 0 

210 
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* 1919- 1320- 1935- 1939- 1945-
*K 

1929 1935 1939 ' 1945 1950 

Number of books and 
civil rights organ-
izations mentioned 0 1(1) 0 0 
Negro in 

1(1) 

military 0 0 0 1 0 
Negro in 
education 0 2 0 1 0 
Analysis of 
Negro Ghetto 0 0 0 0 0 
Washington 

Mention 3 1 0 0 0 
Analys is 0 0 0 0 0 

Carver 
Mention 0 0 0 0 0 
Analysis 0 0 0 0 0 

Garvey 
Mention 0 0 0 0 0 
Analysis ~~ "o 0 0 0 0 

Du Bois 
Mention 0 0 0 0 0 
Analysis 0 0 0 0 0 

King 
Mention 0 0 0 0 0 
Analysis 0 0 0 0 . 0 

Malcolm X 
Mention 0 0 0 0 0 
Analysis 0 0 0 0 0 



TABLE XV--Continued 

2.12 

**\ 
1950-
1956 

1956-
1962 

1962-
1970 ' 

1970 
19 7 3 

1781-89 economic 
chaos 0 0 2 4 
Useless to 
amend articles 0 0 0 0 
Economic problems 
totally result 1 0 1 1 
Mention any 
economic gains 0 1 2 3 
Stevens and Sumner 
out to punish South 1 1 0 5 
Radical Repub. 
used Negro vote 2 2 1 3 
A. Johnson hero for 
defending South 2 4 . 4 5 
All Negro Politicians 
illiterate and 
unqualified 1 1 3 5 
All carpetbaggers 
and scalawags corrupt 2 2 3 5 
Sorae Rad. Rep. had 
humanitarian motives 1 4 4- 5 
Mention constructive 
changes 3 2 5 4 
Number of books and 
number of portraits () 
of Negroes 2(2) 3(5) 2(4)' 4(14) 
Number of books and 
pictures () of blacks 
and whites together 0 K l ) 3(3) 4(21) 
Number of books and 
pages 0 on civil 
rights 0 0 3(2%) 5(41) 
Number of books and 
civil rights organ-
izations mentioned 1(1) 1(2) 0 5(19) 
Negro in 
military 0 0 0 5 
Negro in 
education 3 3 4 5 
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1950- 1956- 1922- 1970-
1956 1962 1970 1973 

Analysis of Negro 
Ghetto 1 0 0 2 
Washington 
Mention 2 • 2 3 0 
Analys is 0 1 0 5 

Carver 
Mention 4 2 3 1 
Analysis 0 1 0 0 

Garvey 
Mention 0 0 0 0 
Analysis 0 0 0 4 

Du Bois 
Mention 1. 0 0 0 
Analysis 0 0 0 5 

King 
Mention 0 0 0 1 
Analysis ~~0 0 0 T"~ 

Malcolm X 
Mention 0 0 0 l 
Analysis 0 0 0 2 
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