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CHAPTER I 

INTRODUCTION 

This was a study of the leisure activities of American 

Indian children who live at a northern New Mexico pueblo. 

It is believed that investigation of out-of-school interests 

will prove of significant value to those individuals who are 

in charge of educating Indian children/ and that ultimately 

the full benefit of this study will accrue to the students, 

by adapting school curricula to their needs. 

Statement of the Problem 

The problem of this study was to secure data on leisure 

activities as they exist at the Taos Indian Pueblo. 

Purposes of the Study 

The purposes of this study were to analyze and describe 

leisure activities, in order to provide useful data for 

school administrators, teachers, and writers of textbooks 

for Indian children. Particular consideration will be given 

in this field research to the following questions; 

1. What are Taos Indian children's preferences for 

leisure activities? 

2. Do children of the same Pueblo but of different 

sex have similar leisure activities? 

. 1 



Background and Significance 

How to make learning meaningful to the nation's disad-

vantaged child is considered one of the most critical and 

challenging problems in education in America. Davis states 

In order to help the child learn, the teacher 
himself must discover the reference points from 
which the child starts. Specifically, the 
teacher must learn a good deal about the pupil's 
cultural environment and his cultural motivation, 
if the teacher is to guide the child's learning 
effectively (6, p. 609). 

Zintz, a specialist in the problems of bilingual-

bicultural education claims 

. . . the good teacher will become as sophisti-
cated as possible about the cultural background 
of the children he teaches. This demands an 
appreciation on the teacher's part of the 
contribution which the child's culture has made 
in the past and its significance to his people 
in the present—the language, the music, the folk-
lore, the customs, the religious and spiritual 
life, the foods, the architecture, the crafts— 
the whole cultural heritage (20, p. 268). 

Smith, a noted ecologist, concludes in her study 

. . . the number of teachers with any knowledge 
of Indian history and culture and with any 
sensitivity toward the problems the Indian child 
faces in the classroom, while not so small as it 
was a few years ago, is still inadequate. Mean-
while the melting pot philosophy continues to 
dominate the educational establishment and the 
goal of cultural pluralism is still not within 
sight (15, p. vi). 

It is predicated that in 1975, there will be 750,000 or 

three quarters of a million Indians in this country. There 

will be over twice as many Indian children as there are 

today. It is estimated that 10,000 teachers with no special 



training are presently teaching the Indians (12). Many come 

from distant states and have no knowledge of the culture and 

life of Indians. 

If a teacher does not recognize differences in value 

systems, her attitude indicates to the child that he is in-

ferior. In kindergarten and the first and second grades, 

children from minority groups have already developed negative 

feelings about themselves and personal conflicts concerning 

identification with their racial or religious groups. Most 

disadvantaged children have a "degree of self-hatred" (4, 

p. 41). 

In a more positive vein, a recent psychological experi-

ment in "the self-fulfilling prophecy" demonstrates that 

when a teacher respects his pupils and expects them to re-

spect themselves, they consequently respond to classroom 

activity with a high level of performance. Furthermore, it 

was found that children who are easily identified with their 

minority group because of their physiognomy benefited even 

more from their teacher's positive prophecies than others 

chosen for testing (13) . 

The implications of this research is that teachers' 

expectations of their pupils' performance may override all 

so-called "difficulties of background." Eliza Doolittle's 

famous comment in G. B. Shaw's Pygmalion could be para-

phrased: the difference between a student and a "minority 

student" is not in how he behaves, but how he is treated. 



The problem is compounded by lack of teachers within 

subcultures. Too often non-Indian teachers cannot bridge 

the "culture gap" (16). They may not recognize that many 

times the Pueblo Indian child has at least three cultural 

systems with which to deal: the rural life-style with few 

conveniences such as electricity; the deep-rooted value 

system of his traditional-minded elders; and the middle-class 

educational system of the non-Indian. 

Sometimes teachers have a stereotyped image of the 

American Pueblo Indian and are unaware, for instance, that 

among the 68,215 New Mexico Indians there exist three dif-

ferent language groups. Furthermore, the social organization 

and political system of each of the Pueblos differs to as 

great a measure "as the United States differs from France" 

(15, p. 3). 

The problems connected with -educating the minorities 

will continue to affect more teachers in this decade. Al-

ready there is a staggering increase in numbers of children 

entering educational institutions in major cities. (There 

are an estimated 8,000 Indians living now in the Dallas-

Fort Worth area (5).) For instance, in New Mexico, over 

half of the 25,727 Indian children aged six to eighteen are 

in public schools (56.6 percent). Of this number, 2,163 

are not enrolled in any school. The remaining number attend 

Bureau of Indian Affairs schools (35.6 percent) and mission 

or private schools (7.8 percent). There is no information 

on 110 children (15, p. 27). 



Although the school dropout rate for Indian students is 

approximately 50 percent greater than the national average 

(18), little research has been conducted to pinpoint areas 

of difficulty in educating Indian children. In a message 

relating to the problems of the American Indian, a former 

president of the United States noted 

Ten per cent of American Indians over age 
14 have had no schooling at all. 

Nearly 60 per cent have less than an eighth 
. grade education. 

Half of our Indian children do not finish 
high school today. 

Even those Indians attending school are 
plagued by language barriers, by isolation in 
remote areas, by lack of a tradition of academic 
achievement (11, p. 15). 

The dropout problem becomes more of an enigma when 

social scientists such as Havighurst claim 

American Indians of today have about the same 
innate equipment for learning as have the white 
children of America. But in those Indian tribes 
which have preserved their traditional cultures 
to some extent, there is a limited motivation 
of children for a high level performance in 
schools and colleges (8, p. 113). 

More studies have been underway in recent years on 

leisure activities of various ethnic groups within the 

United States. However, seldom have out—of—school interests 

of Pueblo Indian children been identified, except in fiction. 

With this in mind, a detailed study of their overall leisure 

time activities is needed. 



Textbook Information to Evolve 
from Study 

Writing textbooks for the nation's disadvantaged chil-

dren is a relatively new concept. More school books appear 

each year with text and illustrations related to various 

ethnic groups. There still remains, however, a paucity of 

material written exclusively for the American Indian child. 

Thompson states, "Indian children fail in school because 

they do not understand many of the books that authors have 

prepared for the non-Indian child" (17, p. 103). Chino, 

another leader in Indian education, adds, "Special textbooks 

must be developed based on Indian life, including his 

history, heritage, society, family relationships and 

community-behavior patterns" (14, p. 26). 

Most educators of Indian children agree that more 

emphasis must be placed on language skills, since eight out 

of ten full-blooded Indians (F.B.I., as they refer to them-

selves) come from a totally non-English speaking background 

(17, p. 103). This figure helps to point up the additional 

functions schools must assume in developing the language and 

social skills necessary for successful cultural adjustment. 

Indian children are exposed, by and large, to a verbal 

culture since many of their languages (such as the Taos 

Indian's Tiwa tongue) are unwritten (19). Consequently, 

when most Indian children enter school, their ability in the 

language arts may have already been influenced. Rather than 



a knowledge of English, their native language has been re-

inforced. To this point Zintz comments, "And in the Indian 

culture, the old Pueblo Indian will insist that his children 

or grand-children must know the mother tongue well since 

this is the very instrument by which his culture will be 

continued" (20, p. 268). 

As to influence of family upon language, a recent re-

search study was conducted at the Harvard Graduate School 

examining differential mental abilities of Jewish, Chinese, 

Negro, and Puerto Rican preschool children in four areas: 

verbal, reasoning, numerical, and spacial conceptualization. 

Results indicate that children from different ethnic groups 

show different constellations of abilities, as well as 

different levels of performance for various tasks. 

The values of parents are transmitted through 
their system of rewards and punishments; and 
subsequently the things which they feel it 
important for the child to learn, may have been 
determined by the experiences the parents have 
had . . . (7, p. 387). 

Problems in language skills are further compounded when 

the Pueblo Indian child's language is not understood in the 

"dominant culture." Speaking to this point, Christian 

states 

The meanings which have been given to him in 
one culture do not exist in other cultures and 
therefore cannot be replaced. The word "Mama" 
and hundreds of other words which give to the 
child in his existence in terms of his relation 
to others and to the world occur in cultural 
contexts which do not coincide (3, p. 160). 



Although the Indian child comes from a verbal culture, 

there is little actual verbal communication. Teachers of 

Indian children have observed that their cognitive uses of 

language are severely restricted. According to one source, 

however, Indians are "especially skillful in non-verbal 

communication." They display ability in visual discrimina-

tion and in imitating the behavior of others (10). 

Bossard claims non-verbal communication is of highest 

importance in human interaction: 

In the early life of the child, non-verbal 
communication plays a particularly important 
role, both because of the continuing emotional 
relationship between parent and child but also 
because of the child's lack of linguistic 
equipment for the first years (1, p. 71). 

Many authorities feel that early training in the 

language arts for all bilingual students could possibly 

alleviate some of the vital problems in communication—"the 

younger the child, the better and faster he will learn 

English" (2, p. 13). In addition, a noted neurosurgeon 

asserts that there are certain areas of the brain responsible 

for language learning and the biological language clock is set 

for the child when he reaches the age of two until six (9). 

Considering these opinions, it would seem essential to 

emphasize training in the language arts for Pueblo Indian 

children in preschool years. Being cognizant of the Indian 

child's special needs, teachers could supplement the exist-

ing curriculum with specially designed textbooks. By 



becoming more aware of the Pueblo Indian's life-style, the 

teacher could achieve empathy with many students. 

Smith concludes 

The language problem of the Indian children will 
not go away, even if the State Universities that 
are training teachers and the BIA's Division 
of Education act as if it did not exist. It is 
unquestionably true that, given a better founda-
tion in education for New Mexicans from non-
English speaking homes, drop-out and unemployment 
rates would decrease (15, p. 44). 

Definition of Terms 

For the purpose of this study the following definitions 

were established. 

Leisure: The definition of leisure as found in the 

1966 Random House Dictionary of the English Language will 

be used throughout this study, "Leisure is free or un-

occupied time." 

Leisure activities; For the purpose of this study, 

leisure activities will refer to all activities of children 

exclusive of those engaged in during school time. 

Limitations of the Study 

Four basic limitations are imposed in this study: 

1. Children from the Taos Pueblo will be studied 

exclusively in this research. 

2. The investigation will be limited to the study of 

leisure time choices of Taos Pueblo Indian children. 
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3. This study is subject to the various limitations 

associated with data collected through questionnaires. 

Basic Assumptions 

The basic assumptions of this study are (1) that 

adequate and valid data can be secured through the instru-

ments administered, and (2) that the interpretation of data 

collectively will reveal some definite patterns of expecta-

tion which will in turn serve as guidelines for understanding 

the leisure-time activities of Indian children. 

Organization of the Study 

The second chapter, "Review of Related Studies," will 

include studies of family environment and leisure activities 

of non-Indians. 

In the third chapter, "Procedures of the Study," the 

sample and instruments will be described. There will also 

be a description of the Taos Indian's locale and background. 

Chapter IV, "Presentation of Data," will report find-

ings in this field research, as well as relate them to 

culture. 

The fifth and final chapter will deal with a summary of 

the study and findings, as well as the conclusions and 

implications. 
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CHAPTER II 

REVIEW OF RELATED STUDIES 

Studies of leisure activities of non-Indian children 

will be collected under the following topics discussed in 

this review: (1) family environment and special factors 

affecting leisure activities, (2) television, (3) motion 

pictures, (4) radio, (5) reading, (6) organizations, 

(7) hobbies and collecting activities, (8) play, games, and 

sports, (9) creative activities, and (10) home chores and 

outside jobs. 

Family Environment and Special Factors 
Affecting Leisure Activities 

Mead states that patterns for family life are determined 

by the culture in the broadest sense, with each couple 

building a pattern of relationship to serve its own needs 

C3 3). Miller concurs by asserting 

Every society is sustained by a core of values 
that lies at the heart of its way of life. 
These values are rarely articulated by the 
average person but known intuitively- as a 
result of socialization that begins at birth 
and continues until death (35, p. 8). 

Bossard points out that much of the recent advancement 

in the fields of psychology, psychiatry, psychoanalysis, 

sociology, criminology, and social work reveals with striking 

clarity the early and pervading role of the family in con-

ditioning the behavior of its child members; 

' 13 
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The family gives the child his earliest or first 
experience in living and first things always 
have a special significance. Second, family 
experiences are repeated over and over again. 
By the 15th birthday, a boy and girl may have 
spent as many as 5,475 days or parts of days 
with his family. Third, family interaction is 
tinged from the beginning by an emotional color-
ing that places its interrelationships in a 
distinctly specialized class (4, p. 73). 

Research is presently focusing on specific roles each 

parent plays. Stout and Langdon studied the home life of 

well-adjusted children in the Milwaukee, New York, and 

Illinois areas. They reported that parents of these chil-

dren attribute good adjustment to their spending time 

together as well as their mutual attitudes of love, affec-

tion, appreciation, and trust (50). 

Tasch, in her study, found that fathers participated 

actively in routine daily care and considered child rearing 

as part of the requirements of the father role. The writer 

stated that there is a changing pattern of paternity in the 

direction of a more equalitarian relationship rather than 

abdication of the father's role (52). 

iAccording to Miller, the number of married women in the 

labor force has affected the role of motherhood. The result 

has been less leisure time for both husband and wife (35). 

In 189 0, 19.5 percent of the female population ten years and 

over was in the labor force, and by 19 53 this proportion had 

risen to 29.7 percent (10, pp. 726-727). It is reported that 

one out of three American women now have jobs outside the 

home (7, p. 381). 
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In one of the few ethnic studies of children's leisure 

activities, Jung indicates cultural differences in family 

roles. In this study of Oriental, Negro, and white children, 
* 

the investigator states that Oriental parents played with 

their children to a much smaller extent than Negro or white 

parents. The differences between Oriental and other ethnic 

groups were significant for parent-child play activities. 

When parents play with their children, the fathers more 

often play outdoors and the mothers more often play indoors 

(17). 

Socioeconomic Factors in Leisure 
Activities 

The White House Conference on Child Health and Protec-

tion published a report of the Committee on the Infant and 

Preschool Child, The Young Child in the Home, in 1936. The 

committee conducted a survey of home environments and train-

ing of young children from different socioeconomic back-

grounds. Interviews were conducted with mothers in their 

homes 2,758 white families and 202 Negro families. Anderson 

summarized 

The evidence for the existence of differential 
environments so far as the child is concerned 
is overwhelming. When the population is divided 
on the basis of socioeconomic status and the 
practices of the resulting groups are studied 
in detail, a picture is obtained of a society 
composed of a series of cultures, each of which 
is fairly distinct from, but overlaps the one 
immediately above it and all of which seems to 
be arranged in a linear series (3, p. 23). 
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As to what extent socioeconomic factors affect leisure 

activities of children, Jung found the differences between 

groups were not pronounced. In a total of 1,608 comparisons 

made between various socioeconomic and ethnic groups, only 

20.9 percent were found to be statistically significant. 

Where significant differences were found, there seemed to be 

more differences along ethnic lines than socioeconomic lines. 

The investigator concludes 

Ethnic differences still exist in American 
families in regard to leisure time pursuits. 
Despite influences leading to conformity, 
children of different ethnic groups tend to 
have some differences in the backgrounds of 
experience which they bring to the classroom 
(17, p, 170). 

Family Recreation 

According to a study by Kraus, citizens of the United 

States have more money to spend each year and vast amounts 

are being directed to recreational activities. Estimates of 

annual recreation spending range as high as 70 or 80 billion 

dollars a year and economists predict it will get bigger 

(19) . 

There, is an ever rising participation of families in 

sports and sporting events. The ranking of activities 

follows: 

1) horse racing 2) automobile racing 3) baseball 
4) football 5) basketball. . . . Volleyball has 
increased in number of players from an estimated 
20 million Americans in 1961 to 60 million in 1963. 
Some 55 million ride bicycles, 18 million play 
billiards, 9 million pitch horseshoes and 
3,200,000 shoot marbles. 
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Boating has 37,500,000 adherents, fishing 
32,600,000, bowling 32 million, and roller skating 
26 million. Some 19,800,000 go hunting, 12 million 
like camping, 14,500,000 play softball, 12,700,000 
play basketball and eight million play tennis. 
Skiing has 3,700,000 participants, up from 
2,100,000 in 1956 and golf has attracted 6,500,000 
players, up from 5,100,000 in 1956 (1). 

A corollary to the increase of family leisure activi-

ties is the diminishing work week. Kraus states that the 

unionized white collar, blue collar, or service employee has 

now achieved through negotiation, a work week which may be 

as brief as twenty-five hours (19). 

De Grazia, on the other hand, asserts that having more 

leisure time is "an American myth." Workers put in an 

average of nearly eight hours a day, six days a week. 

Statistics are deceiving because part-time workers have been 

included in the average. Furthermore, according to this 

economist 

If we add up all factors which did not exist in 
1850 but do exist today—work intensity, migra-
tion, journey to work, moonlighting, women work-
ing, all factors that take away time while off 
the job and yet are related to the job—the 
difference between 1850 and 1960 goes down to a 
few hours (7, p. 380). 

A metamorphosis has occurred in children's leisure time. 

According to Neumeyer and Neumeyer, this increase of leisure 

has come about chiefly because of a shorter school period, a 

reduction of child labor, and the introduction of modern 

living conditions which have reduced the necessity for 

chores: 
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The average child has about 3,500 hours of free 
time at his disposal. With 8,760 hours at his 
disposal annually, he sleeps approximately 
3,000 hours, uses about 1,000 hours for eating, 
dressing and caring for other necessities, 
leaving 3,500 hours to use as he pleases (37, pp. 
45-46) . 

The changing leisure patterns are obviously a subject 

given to polemics. Mead comments, "If you listen to any 

discussion in this country about what is going to happen 

with this new leisure, one thing is perfectly clear—the 

wrong people are going to have it" (32, p. 6). 

Much research has been directed to the relationship of 

socioeconomic factors to life-style. Kaplan claims 

. . . the days are past when the life of a family 
in its vacations, or in other free time is a close 
reflection of the kind of work done or of other 
class criteria. Travel, use of mass media, the 
arts, education and other forms of leisure have 
been brought within the psychological and economic 
reach of almost everyone by installment buying 
and a general rise in material comfort. 

More pertinent than a quantified approach to 
social class is an inquiry into style of life 
whose characteristics may meander in and out of 
the stream of income differences, education, 
family origin, sex and color (18, p. 350). 

Along this line of thinking, novelist John dos Passos 

declares that in America there exists a classlessness in 

the use of leisure: 

The banker and the steelworker have exactly the 
same recreation gambit right along--the survival 
of that Veblenian symbol, the yacht, to the 
contrary notwithstanding (8, p. 95). 

• Others, such as Kraus, disagree with this viewpoint by 

stating that families living on less than $3,000 a year are 
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restricted in spectator events, social functions, hobbies, 

cultural activities, games and sports participation. He 

points up that a family in this economic bracket does not 

usually own a car, and vacation travel by other means would 

be prohibitive (19, p. 52). De Grazia, conversely, states 

that the average person in the United States travels 10,000 

miles a year (7, p. 381). 

Summary.—The aforementioned studies suggest that 

values of parents play a pervading influence in determining 

the child's personality development. The changing roles of 

leisure are affecting family patterns. Ethnic studies 

point up cultural differences in family life. The high 

amount of money spent in recreation areas correlates with 

the decreasing work week. There are controversial views on 

the relationship of socioeconomic status with leisure 

activities. 

Television 

Today, one source mentions that over 9 5 percent of all 

American homes are wired for electricity. Television, 

virtually unknown in 19 48, is in 88 percent of all homes 

(3 5, p. 22). Many research studies have focused on tele-

vision's appeal to children. 

Schramm declares that it is popular because it is 

accessible and easy to use. He estimates that a child of 

three is already averaging about forty-five minutes a day 
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of viewing. By the time the child is in the first grade he 

is spending about two hours a day in front of the television 

set. The amount of time slowly increases with age and with 

later bedtimes until a peak is reached at age thirteen when 

the average child is viewing about three hours a day. 

An average child 6 to 16 years old in any of the 
countries where more than a few hours of tele-
vision is available and where children's viewing 
time has been measured in detail, can be counted 
on to spend between 50 0 and 1,000 hours a year 
in front of the picture tube. This is a total 
of 6,000 to 12,000 hours during the 12 school 
years (4 4, p. 9). 

Himmelweit, Oppenheim, and Vince conclude that tele-

vision's appeal for children consists of giving them a 

chance to be 

. . . in the know . . . going behind the scenes 

. . . learning about the world and about people. 
On the emotional side, television offers security 
and reassurance through the familiar format. . . . 
it offers constant change, excitement and suspense. 
It provides escape from everyday demands with 
lightheartedness, glamour and romance and per-
mits the child to identify himself with different 
romantic heroes (13, p. 15). 

The aforementioned investigators have suggested several 

principles that help to explain the changes television 

brings about in leisure patterns. The activities most 

readily sacrificed are those which satisfy the same needs as 

television, but less effectively. For example, younger 

children will go less often to the movies when they have 

television in their homes; they will read fewer comic books 

and read less magazine fiction; they will spend less time on 

radio. But, on the other hand, the research team found that 
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the reading of newspapers and nonfiction books were hardly 

affected by television because these activities answer 

different needs than does television. 

Maccoby claims that children's attitudes and beliefs 

can be shaped by what they see on television and that 

"emotions and impulses are aroused in the child viewer to 

match those portrayed by screen characters" (26, p. 120). 

She also states that children use television as one of the 

sources from which they draw material for organizing and 

interpreting their experiences. They use it to prepare 

themselves for their future lives as students, as marriage 

partners, and members of a professional or occupational 

group (27). 

Schramm, Lyle, and Parker state that almost all chil-

dren at some time or other are frightened by a television 

program. Chiefly they are frightened when harm threatens 

some character or animal with whom they identify (45). 

Witty, in his survey of viewing habits over a ten-year 

period, points out that favorite programs change somewhat 

from year to year. He reports excessive viewing of tele-

vision seems to be associated with somewhat lower academic 

attainment (56). 

Lazarus observed elementary classrooms in southern 

California and used "sharing periods" to find out about 

television viewing habits. He found that the median time 
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spent in televiewing by the children was twenty hours per 

week (20). 

Himmelweit, Oppenheim, and Vince found that age, sex, 

and intelligence were chief factors affecting television 

preferences: 

A child's liking for a given program is a 
function of his sex, emotional and intellectual 
maturity, and of his own idiosyncratic needs. 
. . . Even the most popular program or program 
type was mentioned by no more than one-third 
of the children. Within any given age and 
intelligence group there is thus a great deal 
of variation in taste, a fact which seems to 
be considerably underestimated in popular 
discussion (13, p. 114). 

Maccoby interviewed 379 mothers in the Boston area on 

viewing habits. It was found that television increased the 

total amount of time which members of the family spent 

together but decreased the amount of joint family activities. 

Television was also found to cut into both outdoor and in-

door playing time and into the amount of time a child spends 

helping with household tasks. The study found that children 

substituted television for radio, movies, and reading to a 

significant extent (28, pp. 239-244). 

In a report of a study at the Bureau of Applied Social 

Research at Columbia University, it was found that 9 0 per-

cent of American households have their own sets and use them 

an average of five to six hours a day. Steiner, director of 

the research, states 

As far as adult judgments are concerned, tele-
vision helps to educate the child, but watching 
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it interferes with his education. It helps keep 
him busy and out of mischief, but it also keeps 
him too busy to do his chores. It keeps the kids 
in when you want them in—which is good, except 
for some of the bad things they see. And it 
keeps them in when you want them out—which is 
bad even if they see good things. Ideally then, 
TV should provide interesting, educational pro-
grams that intrigue children when parents don't 
want to be bothered with them—but not when they 
ought to be outside or doing something else (4 7, 
p. 95). 

Summary. -—Television has become the leading leisure 

time activity of elementary age children. Ownership of tele-

vision sets was found to be almost universal. Many studies 

have been conducted on the quantity of time spent by chil-

dren viewing television, and the psychological factors in-

volved. The effect television plays on the ecology of the 

home is surveyed by many researchers. 

Motion Pictures 

According to a study by Miller, approximately 43 

million people see motion pictures in theaters each week. 

About 50 million stay home and watch movies on television 

each night so that a total of nearly 400 million people are 

movie viewers each week (3 5, p. 61). 

One of the first studies related to children and movies 

was researched by Mitchell in 1929. She studied the movie 

attendance habits of 10,052 Chicago youth and found that 

64.1 percent attended the movies on an average of once or 

twice a week (3 6). Shuttleworth and May, in 19 33, compared 

large groups of children who attended movies several times 
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a week with another group who went only twice a month. The 

investigators found that the frequent movie-goers were emo-

tionally less stable, less cooperative, and poorer students 

in school (46). 

One.of the numerous Payne Fund studies of the '30's was 

conducted by Peterson and Thurstone. By means of tests 

before and after the showing of 13 films to 4,000 students, 

investigators established conclusively that movies can change 

attitudes of children toward social issues (39). 

Anderson's White House Conference Committee found that 

Negro children attend movies more frequently than white 

children. They are less likely to go with their parents, 

more likely to go with other children, and do not usually 

go alone (3). 

Jersild and Tasch found that, although movies ranked 

second on what children like best outside school, only 7.2 

percent of the children from nine to twelve years listed 

movies as their first preference, as compared to 70 percent 

for outdoor and play activities (15, p. 173). 

Volberding, in her study of a midwestern rural community, 

found that movies were the children's second choice as a 

favorite activity after play with other children (54). By 

means of questionnaire, data were obtained from pupils of 

ninth and twelfth grade levels, in both private and public 

school systems. The chief differences in responses were in' 

reading preference. There was a concentration of preference 
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for the predominantly physical activities and the com-

paratively infrequent choice of sedentary activities or 

passive amusements. There was infrequent mention of movie 

attendance in comparison with the vote for swimming, skating, 

and dancing. 

Hildreth, in a study of adolescent interests, found a 

decided preference for predominantly physical activities 

with infrequent mention of movie attendance (12). 

Heisler studied 600 students in grades two to eight in 

order to find if children who attended the moving pictures 

to an excess differed from those who indulged in this 

activity seldom or not at all. No significant differences 

were found between the two groups in regard to achievement, 

mental age, chronological age, personality, or parental 

socioeconomic level (11, p. 182). 

Witty made the observation that children like the same 

elements in the movies that attract them to radio: action, 

adventure, and excitement. He states that children attended 

the movies on the average of once or twice a week, but since 

the advent of television, movie attendance has dropped (55, 

pp. 138-147). Elementary school pupils state that they go 

to the movies less frequently now. Yet movie attendance 

still has a strong appeal for boys and girls despite the 

possibilities of seeing movies in their homes. Himmelweit, 

Oppenheim, and Vince reported that ten- and eleven-year-old 

English children reduced their movie attendance (after 
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television) from once or twice a week to "once a fortnight" 

(13, p. 612). 

Summary.-"Many studies point up that motion pictures 

are one of the main leisure attractions. Many early research 

studies were conducted to discover various psychological 

factors related to children and motion pictures. Attendance 

at motion pictures has been altered, according to many 

researchers, due to television. 

Radio 

Before the advent of television, radio•maintained the 

leisure interest television now holds for the public. Many 

studies were conducted in the ' 30's showing the effects of 

radio upon children. Heisler reports that 10 percent of 

students in grades two to eight (ages seven through fourteen) 

who indulged least in movies, comics, and radio were com-

pared with the 10 percent who indulged the most. Tested by 

standardized tests, no significant differences were found 

between school achievement or their personality adjustment 

(11) . 

Other studies of mass media prior to television in-

cluded Lyness' report that radio was found to be the 

favorite medium of 1,418 children in grades 3, 5, '7, 9, and 

11 in Des Moines, Iowa (1952). it is the one media they 

would keep if they had to give up all media except one (25). 
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Anderson reported that a larger proportion of white 

mothers than Negro mothers listen to radio. Listening to 

the radio was related to socioeconomic status as more mothers 

and fathers of the upper group listened than did parents of 

the lower economic group (3). 

A study showing radio listening habits of fifth to 

eighth graders in Waterbury, Connecticut, was conducted by 

Ricciuti. He administered a questionnaire to one third of 

the 3,126 pupils in these grades for his study, and found 

that there was a wide range in the number of children who 

listened to various types of programs. 

The investigator found that the most popular type of 

program was listened to by 95 percent of the pupils, the 

least popular type by only 1 percent of the pupils. Comedy-

variety and crime drama were by far the most popular type of 

program for both boys and girls, being listened to by over 

90 percent of the subjects. Sex differences were more pro-

nounced than grade differences in preference for the various 

classifications of programs. Riccuiti suggested that the 

high percentage of listeners found in the comedy-variety 

and crime drama classifications may mean that children as a 

whole need and seek the tension-releasing experiences of 

humor, as well as the tension-creating experiences of crime 

drama in radio programs (42). 

The 19 60 study of interests of children by Witty, et_ al. , 

shows that radio still has a strong appeal to pupils. The 
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average amount of time spent weekly in radio listening was 

about eight hours by pupils in grades three through eight. 

Children in these grades spent less time with radio than 

children in high grades (57). 

Summary.—Studies conducted during the early days of 

radio showed that it had a similar impact upon leisure time 

as television has now. One study reports that listening 

correlates to socioeconomic status. Another shows that 

there is a wide range of programs holding the interests of 

American youth. Radio continues to be a favorite leisure 

time activity along with television. 

Reading 

Very few studies are found dealing with ethnic differ-

ences in children's reading interests. Power comments as 

follows on cultural backgrounds and reading interests: 

Nationality and race influence mode and type of 
reading and therefore library selections reflect 
boys' and girls' home life. Jewish boys and 
girls tend to read serious material, whil.e 
Italian children who live most naturally out of 
doors under sunny skies read reluctantly but 
enjoy picture books, poetry and fairy tales. 
German-American children make wide use of books on 
handicrafts which Jewish children largely ignore, 
and from which Italian children choose few 
except those related to arts, such as wood 
carving, metal designing and painting. . . . 
Probably the greatest readers of fiction are 
found among native American children (40, p. 33). 

Jung's study reveals Oriental children mentioning 

reading books, newspapers, and comic books in their diaries 
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to a greater extent than Negro or white children. Differ-

ences favoring the Oriental children were significant for 

most of the comparisons made. Oriental children led in the 

number of library card owners and library visitors during 

the week diaries were recorded. White children led Negro 

children as participants in reading activities for most of 

the comparisons made (17, p. 171) . 

Various Types of Reading 

Schramm, Lyle, and Parker found that after television 

is introduced to the child, book reading was less at first, 

then returned to the expected level. The same researchers 

discovered that the newspaper is the last of the media to 

come into real use by children. Comic strip reading reaches 

its height about the fourth grade, and thereafter decreases. 

There is little general reading of the paper until about the 

sixth grade (45). 

Anderson found that a large percentage of children 

above third grade who have an opportunity to do so look at 

and read newspapers and magazines. In the middle and upper 

grades, the percentage of children who read newspapers and 

magazines regularly continues to increase. In a study of 

junior high students, Anderson found the peak of magazine 

reading to be at age thirteen (3). 

In a more recent study, Vandament and Thalman studied 

the reading interests of 1,0 34 southern Illinois children 
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by means of a questionnaire and found that among reading 

materials storybooks ranked first and were followed in 

popularity by comic books and magazines (53, pp. 467-470). 

In Sullenger's research study, a survey shows that 82 

percent of the children in grades four to eight state that 

they enjoy reading (51). Andersen, conducting a research 

study in Eau Claire, Wisconsin, found that about 89 percent 

of the junior high school students liked to read. At every 

age level, a larger percentage of girls than of boys liked 

to read. When the combined rating of the boys and girls was 

considered, the highest ranking was given to comic books, 

fiction, animal stories, biography, and western stories (2, 

pp. 258-262). 

One of the most extensive efforts to identify the 

titles of books and separate literary works most preferred 

by students was reported by Norvell. As basic material he 

secured responses from over 50,00 0 boys and girls in grades 

7 to 12 in the public schools of New York state. The books 

most preferred by boys were characterized first by the fact 

that they told a story and the dominant character was a male. 

In addition, boys preferred stories emphasizing adventure 

(including war), animals, obvious humor, and patriotism. 

Girls preferred good narration and, in addition, humor, 

patriotism, mild forms of adventure, romantic love, and home 

and family life (38). 
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A study made by Witty and Scruggs and cited by Milam 

of 1,455 Negro children in the fourth through ninth grades 

of the Kansas City schools revealed some of their reading 

interests. They found the Negro children exhibit an in-

ordinate fondness for stories based on the Bible, but like 

funny stories next best. The children studied seemed to 

take little interest in such matters as arrests, robberies, 

and murders, and to have an actual distaste for the editorial 

sections of the newspapers (34, pp. 40-47). 

Schneider found a division along sex lines in the read-

ing interests of boys and girls. She surveyed the reading 

interests of 5,000 Chicago boys and girls in grades 5 to 8 

and found a significant difference in reading interests (43, 

pp. 155-160). 

In a study by Lyness, a survey of personal reading was 

made of 1,418 school children in grades 5, 7, 9, and 11. 

He found that there was a fairly steady increase from grade 

5 through grade 11 in interest in adventure stories, follow-

ing a peak interest in adventure stories and a steady decline 

in interest in grade 5. Sports became progressively more 

interesting. Interest in science also increased. The 

following categories rated consistently high with girls in 

all grades: romance, movie and girls' magazines, humorous 

books, magazine stories about the movies and Hollywood (2 4, 

pp. 449-467). 
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Research shows also that radio, films, and television 

influence personal reading in various ways. Early studies 

by Jordan indicate that attendance at movies tended to 

stimulate increased interest in reading (16, p. 323). Punke 

found that radio listening also appeared in many instances 

to result in more rather than less leisure reading (41, 

p. 332). 

Comics 

According to Miller, comic books, published a little 

more than thirty years, sell one billion copies a year at a 

cost of $100 million. This is four times the budgets of all 

public libraries and more than the cost of the entire book 

supply for both primary and secondary schools (35). 

Wolfe and Fiske state that comic reading is a means of 

ego-strengthening, and therefore satisfies real develop-

mental needs. For insecure, maladjusted children, however, 

the comics may become a substitute for what they do not find 

in life. Thus, for some, Superman becomes a father-figure. 

For them, the comics provide "an authority and power which 

settles the more difficult or ultimate issues, enables these 

children to perform their daily tasks without too much 

anxiety" (61, pp. 152-179). 

Witty, Smith, and Coomer conclude that reading the 

comics occupies an important place in the list of children's 

favorite leisure pursuits. The average number of magazines 
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read among children in their random sample was about 

thirteen or fourteen a week. Sex differences were not pro-

nounced (60, pp. 173-182). 

Witty supports the view that the reading of comics is 

not a matter of grave concern if a child has acquired 

widely balanced reading interests and tastes. Witty main-

tains that the antidote to excessive reading of comics lies 

in carefully planned, constructive efforts involving both 

the school and the home (60, p. 181). 

Jung found in his study, contrary to earlier findings 

by other investigators, that Negro children did not lead 

other groups in the reading of comic books. The group of 

Negro children had the least comic book readers, and 

Oriental children the most (17, p. 172). 

Witty and Moore investigated interest in reading comics 

among Negro children in Chicago and compared their findings 

with those of a similar study of white children from 

Evanston, Illinois. The Negro children were found to read 

considerably more comic books than the white children. 

Negro boys turned somewhat more frequently to comics than 

Negro girls (59, pp. 303-309). 

Summary.—Few studies dealt with reading problems among 

various ethnic groups. Reading interests of children indi-

cate that story books rank high. Many aspects of comic book 

reading have been considered in studies. Several findings 
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relate to ethnic groups and different conclusions are drawn 

regarding the Negro child's interest in comics. 

Organizations 

Witty and Kopel found that organized group activities 

were only important for boys in the junior high group. 

Sunday school was found to be the top ranking activity for 

Sunday at all grade levels. In grades four to eight, church 

attendance ranked second (58, pp. 429-441). 

Jersild and Tasch noted that the interest in organized 

groups increased with age, but at no level is it very 

prominent (15). 

Macdonald, McGuire, and Havighurst found that a sur-

prisingly large proportion of the pupils, approximately 

half, did not enter into organized group activities in one 

of the two weeks studied, and that a good proportion of each 

group did not participate during either week of the study 

(29, pp. 505-519). 

Stendler reported that upper-middle-class children and 

white-collar-class children join more organizations than do 

working-class children. Middle-class boys usually join the 

Cub Scouts shortly after their ninth birthdays and the girls 

often join the Brownies (48). 

McEntire found that organized group activities play a 

far more prominent role in the leisure life of the higher 

socioeconomic groups than in the lower ones. Negroes in the 
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McEntire study were characterized as having a generally 

high level of activity, but a low rate of participation in 

organized group activities (30). 

Macdonald, McGuire, and Havighurst found that there was 

very little difference in the percentage of church attenders 

between the four socioeconomic groups in their study (29). 

McEntire found the lower socioeconomic groups tend to attend 

church to a greater degree than higher socioeconomic groups 

and the percentage of church attenders for Negroes was 

higher than the percentage for any other socioeconomic 

group (30). 

Jung's findings were similar to those in the above 

study. Negro children of both socioeconomic levels (low and 

middle) exceeded white and Oriental children in church 

attendance. A significantly larger percentage of Negro 

children than other ethnic children attended church more 

than once a week. Oriental children were the lowest in 

percentages of participation in church activities. Girls 

exceeded the boys in attendance in each comparison group 

(17, p. 173). 

In Jung's study, Boy Scouts and Girl- Scouts were the 

most popular organizations outside of church activities. 

Oriental children generally ranked lowest in membership in 

organizations. 
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Summary.—Most studies show that organizations are not 

indicated by youth on questionnaires as playing a prominent 

role in leisure time. Membership is often related to socio-

economic status. Many studies show that church is the 

organization with the highest attendance and participation 

rate. 

Hobbies and Collecting Activities 

In 1891, G. Stanley Hall called attention to the fact 

that the child's interest in collecting might be applied 

practically to school. Hall claimed that boys who collect 

stamps or coins could use this knowledge in their geography 

or history classes, if teachers knew of their interests. 

In a longitudinal study of the collecting activities of 

800 boys and 800 girls, Lehman and Witty reported that the 

boys had an average of over eight different collections. 

Ninety percent of the nine-year-old pupils were found .to be 

making collections, as compared with 60 percent of the 

fifteen to sixteen-year-old pupils. They state that making 

collections is an almost universal interest of boys and 

girls. Collecting interest begins at about six years of 

age, and at eight is represented by an average number of 

four or five different collections. The type and number of 

collections varies with locality, sex, and age of the pupils 

(21, pp. 112-127). 

Jersild and Tasch concluded that there was relatively 

little mention of hobbies as being a preferred activity (15). 
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Macdonald, et al., stated that hobbies appeared too infre-

quently in their diary content analysis to be worth statis-

tical analysis (29). 

Durost (9), in his study of 100 Maine children and their 

collecting activity, did not find a great deal of variation 

from year to year in the 10 to 14 range. He found no 

dependable evidence to support the hypothesis of a high 

degree of relationship between collecting activity and 

socioeconomic status. 

Stewart (49), in her study of leisure activities of 

English children, found that 31 percent of grammar school 

boys belonged to school hobby clubs as compared to very few 

modern secondary school boys. Grammar school girls were 

found to engage in collecting activities seven times as 

often as did modern secondary school girls. 

Mauck and Swenson (31) found that hobbies were ranked 

consistently last when children in grades five to eight were 

asked to rank reading, sports, games, radio, movies, and 

hobbies according to the way they used their spare time. 

Jung's study reveals that the majority of children 

state that they had hobbies, however only- a few mentioned 

working on their hobbies in their diaries. Stamp collecting 

was the most popular collecting activity and Oriental chil-

dren were significantly higher in this activity than the 

other ethnic groups. 
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A majority of the children said that they made or built 

things. Jung found that boys exceeded girls in this type of 

activity. Oriental boys had the greatest amount of partici-

pation in building models of various types, and the Negro 

boys had the least amount of participation. Making doll 

clothes received the most mention among girls (17, p. 168). 

Summary.—Although hobbies hold universal appeal, they 

are not maintaining a high interest during leisure time. 

Girls tend to have more hobbies than boys according to 

several leading studies. 

Play, Games, and Sports 

During the 19 20's, Lehman and Witty (22) extensively 

studied the leisure-time interests of various groups of 

Kansas and Missouri students, ages five to twenty-two years. 

Many later studies of children's -play and leisure-time 

interests related to their findings. 

The investigators discovered that looking at "funny" 

papers was engaged in most frequently by boys eight to 

fifteen years old. Reading books was second in rank for 

boys eight and ten years old, third in rank for boys nine 

or eleven years old. Other activities frequently engaged in 

by boys in the nine to twelve-year-old range were playing 

catch, reading newspapers, chewing gum, drawing, running 

and romping, football and baseball. Popular activities for 

girls in the eight to twelve-year-old range included looking 
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at the "funny" paper, reading books, short stories, and 

newspapers, drawing, singing, chewing gum, and playing the 

piano. 

In regard to sex differences, it was found that both 

sexes participated in most activities and engaged in many 

with frequency. Boys favored active games and play and 

those activities which involve muscular dexterity and skill. 

Girls favored sedentary activities with a restricted range 

of action. There was also less variability in their activi-

ties. The largest sex difference in play was found at the 

eight to ten-year-old range. 

Lehman and Witty found that the Negro children in 

general watched athletic sports less than white children. 

White pupils were found to play basketball more than Negro 

pupils. Where equal opportunity for participation was pro-

vided in the Negro school, the Negroes equaled or exceeded 

the white pupils in this respect. 

The investigators pointed out, "Opportunity for partici-

pation is a potent factor in effecting certain differences 

in the play behaviour of Negro and white children" (22, 

p. 160). Twice as many white girls as Negro girls were 

found to have ridden in an auto during the course of one 

week preceding their investigation. White boys exceeded 

Negro boys in the study in regard to making or assembling 

radios and other electrical apparatus. The investigators 

described these types of activities as examples of certain 
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race differences in play behavior which were obviously a 

function of the social and economic status of the parents. 

Of the children in the main part of Jersild and Tasch's 

study (14), 73.5 percent of the boys and 68 percent of the 

girls named games, play, and sports as their favored out-of-

school activities. In a supplementary study, 67 percent 

and 72.1 percent of the children in the public school for 

Negro children mentioned sports and play activities as 

favorite activities. The investigators state that it is 

apparent that experiences involving bodily activity, doing 

something or going somewhere, are much more prominent than 

activities of a more intellectual or aesthetic character. 

Anderson (3) and his White House Conference Committee 

found no striking differences between Negroes and white 

children in regard to play. At each age level a larger 

proportion of Negro children are not restricted to the home 

yard and to the neighborhood than is true of white children. 

At each age level a much larger proportion of Negro than of 

white children play in the street, and there is also a 

larger proportion of Negro children who play on playgrounds. 

No striking differences occur in the amount of time that 

Negro children play outdoors, as compared with white chil-

dren. 

Woody (62), in 1938, investigated the play activities 

of children in two schools of contrasting environment, one 

a college laboratory school in a middle-class area, the 
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other a public school in a lower socioeconomic area with a 

large Negro population. The similarities in play activities 

of the children of the two schools were found to be greater 

than their differences. It was found that the unchanging 

continuity of traditional childhood play patterns was little 

affected by season, ethnic group, or economic level. 

Hildreth (12) compared the interests of adolescents 

from two distinctly different social and economic groups, 

one a private high school which drew its students from New 

York City and its suburbs, and the other a public high school 

in an industrial city not far distant. It was found that 

there was greater similarity than dissimilarity between 

girls' and boys' interests. 

Cramer (5) studied the leisure-time activities of 

sixty-eight economically privileged children, aged six to 

fourteen years in a private day school. The children were 

found to spend from two to ten hours a week participating in 

organized games. All children were active in sports, 

either organized or sponsored in play groups. The popular 

games had to have some sort of competitive spirit and in-

volved a certain degree of physical prowess. Included were 

swimming, riding, badminton, baseball, football, archery, 

cycling, and boating. 

Stewart (49) studied the leisure activities of 1,400 

English grammar school children by means of questionnaire. 

Marked differences were found between the sports preferences 
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of boys and girls. Boys listed in order of preference 

cricket, football, cycling, reading, and swimming as favorite 

leisure activities. Grammar school girls showed a preference 

for swimming, cycling, tennis, and walking. 

In his study of 574 boys and girls of Oriental, Negro, 

and white origin, Jung (17) reports that outdoor play next 

to television viewing was the most popular out-of-school 

activity. Negro children w<?re the most involved and 

Oriental children were the least involved in outdoor play 

activities. Football, basketball, and baseball were popular 

sports with boys of all ethnic groups. Negro children had' 

much higher participation rates for roller skating and 

bicycle riding than the children of other groups. 

As for indoor games, Oriental children tended to partici-

pate more than other ethnic groups. Oriental girls of both 

socioeconomic levels (middle and.lower) were significantly 

higher in indoor game participation than the Negro girls. 

Checkers and Monopoly were the most popular indoor games. 

Summary.—Earlier studies revealed that games, play, 

and sports were the favorite activities of boys and girls. 

More recent studies disclose that these activities are still 

popular; however, television has supplanted these play 

activities as the most popular activity. An economic basis 

was suggested by several studies as the reason for difference 

in cultural patterns. 
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Creative Interests 

Jersild, Markey, and Jersild (14) stated that the 

number of children who mentioned artistic activities, in-

cluding music, in describing what they liked best was very 

small. He found that the schools generally seem to encourage 

children's interests and skills in the fine and practical 

arts to a greater extent than do the homes or the community 

at large. 

Studies have indicated that higher socioeconomic status 

children participate more in musical activities and take 

more private lessons than lower status children. 

McEntire (30), in his study of youth, found that 32.4 

percent engaged in music or art lessons, or practice once 

a week or oftener. The ethnic minority group's participa-

tion rates in lessons or practice were 30 percent for 

Negroes, 35.9 percent for Orientals, and 22 percent for 

Mexicans. 

Anderson (3) found that there was a distinct relation-

ship between status and the likelihood of the child's taking 

lessons outside of the school. Forty-two percent of the 

highest status children took music lessons, as compared with 

only 2 percent in the lowest status group. Seventy-six 

percent of the Negroes were found not to be taking lessons 

of any kind outside of the school, as compared with 70 per-

cent for the whites. 



44 

Stendler (48) reported that upper-middle-class chil-

dren take more lessons than lower status groups.. There also 

seemed to be some class differences in the kind of lessons 

taken, with the "genteel" arts—piano, violin, ballet, and 

ballroom dancing-—being favored by the upper-middles, and 

the more vigorous tap, trumpet, trombone, and accordion by-

some white collar and more working-class children. 

Culinary Art 

Davis points out in his study that there are family 

life differences extended to the basic necessities of life: 

One of the most basic differences in motivation 
between lower-class and middle-class people is 
their attitude toward eating. Owing to the 
greater security of their food supply, middle 
class people eat more regularly. They therefore 
have learned to eat more sparingly at any given 
time, because they are certain of their next 
meal. They also have developed a conscientious 
taboo upon overeating . . . slum people, however 
have a very uncertain food supply. Their fear 
that they will not get enough to eat develops 
soon after the nursing period. Therefore, when 
the supply is plentiful, they eat as much as 
they can hold. They pack food away in themselves 
as a protection against the shortage which will 
develop before the next pay day (6, p. 24). 

Summary.—Most studies relate that interest in the arts 

is related to socioeconomic status. This is also true of 

the culinary art—not only in children's interest but 

indulgence. 
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Home Chores and Outside Jobs 

Jersild (15) found that chores and routines were most 

often mentioned when he asked his subjects what they most 

disliked outside of school. 

Stendler (4 8), in her study of pupils in a small 

industrial city, found differences in respect to jobs among 

socioeconomic classes. The working-class girl worked after 

school, often taking care of children. In cases where the 

mother worked, or if the family were large, the girl often 

shouldered a good deal of the burden of housework, even 

doing heavy laundry. 

Luecke (23) investigated factors related to children's 

participation in certain types of home activity, personal 

regimen, housekeeping, and meal preparation. It was found 

that lower socioeconomic level boys were less interested in, 

and participated in these activities less than boys of 

high socioeconomic levels. Lower-class girls were more 

interested in cooking than girls of higher class levels; 

however, no other differences were found among the girls in 

regard to home activities. 

A different picture was found in the small rural town 

studied by Volberding (54). Eleven-year-olds in this 

community showed great interest in earning money, but few 

had regular jobs, and those who accepted one usually tired 

of its demands and quit. 
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McEntire (30) found, from his interview questionnaire 

given to Berkeley secondary students, that 38.3 percent of 

the group had paying jobs. Of the Negro students, 31.3 

percent were employed, as compared with 41.7 percent for 

Oriental students and 28.8 percent for Mexican students. 

Most of the students in Jung's study (17) indicated 

that they had home chores or jobs. Oriental children showed 

the least home responsibilities. Differences between the 

Oriental boys and the white or Negro boys were significant 

in regard to home chores or duties. Girls had more home 

duties than the boys. The Negro girls seemed to be the 

hardest working group. A much larger percentage of Negro 

girls helped in cleaning house and washing and ironing 

clothes. 

The majority of the children, according to Jung re-

ported that they received pay for work. A significantly 

larger proportion of white and Negro children than Oriental 

children reported that they had paid jobs. Baby sitting 

provided the most jobs. 

Summary.—Most studies indicate that children have home 

chores. There is an indication that the amount of home 

responsibilities varies according to ethnic group and 

socioeconomic status. 
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CHAPTER III 

PROCEDURES OF THE STUDY 

The general approach to this study was to analyze and 

describe leisure activities of American Indian children at 

the Taos Pueblo in New Mexico. 

Sample 

The subjects of the study were fifty children ranging 

in age from eight through fifteen. A random sample was made 

from children attending local schools, / the Taos Pueblo 

Day School, operated by the Bureau of Indian Affairs, the 

Taos Municipal Public School in the town of Taos, and 

St. Joseph's Catholic School, also in Taos. (See Appendix 

G). Tables I, II, and III list age, grade and school of 

fifty children interviewed for the study. 

The roster at the Bureau of Indian Affairs School listed 

158 Indian students in grades 1 through 8 attending at the 

Pueblo. The Taos Municipal School had 112 Indian students 

in grades 1 through 12, sponsored by Johnson-O'Malley federal 

funds given to the State Board of Education. Fifty-two of 

these students were in grades 1 through 8. St. Joseph's 

School lists 2 Indian students from the Taos Pueblo attend-

ing grade 1 and 5. 
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TABLE I 

NUMBER AND PERCENTAGE OF AGES OF CHILDREN IN RANDOM SAMPLE 

Age 

Boys Girls Total 

Age # % # % # % 

8 1 3.70 1 2.00 

9 3 13.04 3 11.11 6 12.00 

10 6 26.09 8 29.63 14 28.00 

11 1 4.35 3 11.11 4 8.00 

12 5 21.74 5 18.52 10 20.00 

13 7 30.43 4 14.81 11 22.00 

14 3 11.11 3 6.00 

15 1 4.35 1 2.00 

Total 23 . 100.00 27 100.00 50 100.00 

TABLE II 

NUMBER AND PERCENTAGE OF VARIOUS GRADES OF CHILDREN IN 
RANDOM SAMPLE 

Grade 

Boys Girls Total 

Grade # % # % # . % 

Second 2 8.70 1 3.70 3 6.00 

Third 1 4.35 3 11.11 4 8.00 

Fourth 3 13.04 6 22.22 9 18.00 

Fifth 7 30.43 4 14.81 11 22.00 

Sixth 1 4.35 3 11.11 4 8.00 
Seventh 6 26.09 6 22.22 12 24.00 

Eighth 3 13.04 4 14.81 7 14.00 

Total 23 100.00 27 100.00 50 100.00 
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TABLE III 

NUMBERS AND PERCENTAGES OF SCHOOLS ATTENDED BY 
FIFTY CHILDREN 

Boys Girls Total 

School # % # % # % 

Bureau of Indian Affairs 
School at Pueblo 18 78.26 20 74.07 38 76.00 

Taos Municipal School 4 17.39 7 25. 03 11 22.00 

Taos Catholic School-
St. Joseph's 1 4.35 1 2.00 

Total 23 100.00 27 100.00 50 100.00 

Instruments 

Data for this study were secured by an instrument 

devised by Paul A. Witty (29). (See Appendix B) Additional 

data included a personal data sheet (see Appendix A) and an 

additional questionnaire, developed after the pilot study 

(see Appendix C). Tabulations were made from the three 

instruments in order to formulate a more accurate picture 

of Taos Indian children's leisure activities. 

Method of Field Research 

A pilot study was conducted during the summer of 196 8 

through the method of observation, as well as administration 

of Witty's "Interest Inventory." Two additional instruments 

resulted from the pilot study (see Appendix A and Appendix 

C) . 
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During the summer of 19 69, field research was initiated 

at the Taos Pueblo. A revision was made in the method of 

procedure (see Appendix D). Use of tape recorder was not 

feasible for the present study. Direct questionnaire was 

considered the most desirable method. 

A random sample was made, based on the Bureau of Indian 

Affairs roster of all Taos Indian students, ages eight 

through eighth grade, attending all schools in the area. In 

order to obtain a fair sample, each student's name was 

placed in a container and if drawn, placed back again. 

Initiating the study was exceedingly difficult. Despite 

the fact that the Bureau of Indian Affairs officials were 

cooperative, the final approval for field research is left 

to the jurisdiction of Pueblo officials. (See Appendix E.) 

Volunteer service to conduct a summer program, "A Holiday 

with the Arts," at any of the Pueblos in New Mexico was re-

jected (see Appendix F). 

The Taos Pueblo, of all the nineteen Pueblos in New 

Mexico, is considered "notoriously difficult" for research 

(7). An aloofness has characterized the Taos Indian over 

the centuries and most authorities claim this northernmost 

Pueblo the "most conservative"—religiously and secularly 

(8, p. 11). 

Because of these factors, a concerted effort was made 

to conduct the study at Taos, where acculturation has 

possibly made the least inroads. There was also the 



57 

possibility that these particular Pueblo Indians might be 

the most interested in field research (related to education) 

simply because of their unique political situation. "Once 

and for all, the Indians are exercising their rights to vote," 

according to the interpreter of the Pueblo's Tribal Council 

(25, p. 1). The movement, despite some of the elders' 

opposition was sparked by the Indians' fight to have 50,000 

acres of "their religious grounds" around Blue Lake returned 

to them by the U.S. Government. (See Chapter IV, "Land and 

Livestock.") Consequently, a "war" is being waged, not only 

for Blue Lake, but on illiteracy, resulting in high atten-

dance in adult education courses at the Pueblo. 

After numerous unsuccessful attempts to initiate field 

work, harmonious relationships were finally established. 

The study was conducted over a three-month period with Taos 

Pueblo children and their relatives. 

Witty's "Interest Inventory" was administered since it 

had been pretested on Spanish-American and Taos Indian 

children with good results. Data from the questionnaires 

were then hand tabulated. Percentages by sex, as well as 

by group, were then analyzed and described in,Chapter IV, 

"Presentation of Data." Chapter V presents a summary of 

the study and findings, as well as conclusions and implica-

tions . 
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Background 

Locale 

The locale of this study was a New Mexico Pueblo of 

1,457 Taos Indians, of which approximately 89 6 are residents. 

Between the ages of 1 through 17, there are 284 male and 

272 female (24, p. 145). 

Pueblo, the Spanish name for village was given by the 

Spanish Conquistadores to the Indian settlements they dis-

covered in the sixteenth century. The Pueblo Indians do not 

constitute a tribe, rather they are groups of people alike 

in some characteristics and dissimilar in others (5). 

Grants were given them from the Spanish Crown, ratified by 

the sovereignty of Mexico, and confirmed by the Congress of 

the United States under the treaty of Guadalupe-Hidalgo in 

1848, In 19 64, there were 19,556 Pueblo Indians living on 

the original nineteen land grants in New Mexico (2, p. 57). 

In 1540, when first described by historian Castaneda 

of Coronado's expedition, there were eighty inhabited tdwns, 

sixty-six in the Rio Grande basin, seven at Zuni, and seven 

at Hopi, There are only seventeen actual pueblos now, with 

a shrinkage of over two thirds. One archeologist attributes 

this not only to the encroachment of the white man but to 

the Indian's own rebellion in 1680, as well as raids by 

Comanche, Navaho, Apache, and Plains tribes (12, p. 67). 
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The Taos Pueblo is located on a 7,000 foot mesa three 

miles north of the village of Don Fernando de Taos, one of 

the oldest settlements in the United States. The range of 

forest-covered mountains surrounding the table-land rises 

to elevations of more than 13,000 feet. The Spanish-speaking 

inhabitants of the sixteenth century named this spur of the 

Rocky Mountain Range the Sangre de Cristo (Blood of Christ). 

The gorge of a stream that flows from the lofty peaks became 

Arroyo Hondo, situated northwest of the Pueblo. 

The total land of the Pueblo stretches in every direc-

tion: eastward toward "Sacred Peak," westward to the Jemez 

range, northward, bordering the deep and precipitous gorge 

of the Rio Grande, and southward, meandering near Kit Carson 

State Park in the residential area of the town of Taos. 

Although Hernando de Alvarado, a member of the Coronado 

expedition, found the Taos Indians where they are presently 

living in 1540, there is evidence that they lived elsewhere 

in the valley. Petroglyphs and pictographs record their 

ceremonial grounds near Los Cordovas and ruins of their 

dwellings dot ridges of Hondo Valley northwest of Taos. 

Ruins of walls can be found today behind the plaza in the 

town of Ranchos de Taos. Potshards are oftentimes uncovered 

after summer rainstorms near Llano Quemado, and neighboring 

Ponce de Leon Hot Springs. 

The Rio Grande Pueblos, with the exception of Taos, were 

isolated from civilization due to the imposing eastern wall 
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of the lofty Sangre de Christo range, where 30 0 inches of 

snow may fall during a season (2, p. 3). Because of its 

strategic position, Taos became guardian of the foothills 

to the east that formed the gateway between the Plains and 

the Pueblo Indians. 

The Taos Indian Pueblo is located at the base of the 

mountains. It is surmised that the two fortress-like 

communal houses, known as the "North Pueblo" and the "South 

Pueblo" were built "against the mountain" for protection of 

the inhabitants. 

The buildings face each other, separated by the Rio 

Pueblo de Taos that flows from the watershed by Blue Lake, 

approximately fifteen to twenty miles to the northeast. 

There are three log footbridges across the stream, as well 

as the steel-constructed "American Bridge" which is on the 

road to the federal compound where there are the Bureau of 

Indian Affairs Day School, a hospital, and administrators' 

homes. 

Some Pueblo residents live in an agglomeration of adobe 

modules clustered around the two main buildings. The houses 

are kept in extraordinarily good repair. There is none in 

ruin. The Pueblo was originally built of adobe, but not of 

adobe bricks as today's practice is. Large sections of mud 

were compacted into place, so that walls were even thicker 

than those built now (20, p. 10). Some walls are four feet 
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thick, which natives claim contributes to keeping the 

interior warm in the winter and cool in the summer. 

Those residents not inhabiting the communal houses live 

in what they refer to as "summerhouses," although they 

usually reside there year around. These dice-shaped adobe 

houses are usually built close to an irrigation ditch and 

are surrounded by orchards of fruit trees and gardens of 

beans, squash, chile, corn and wheat. Indian men can some-

times be seen working the land at their "summerhouse," 

wearing their tribal blanket in turban fashion around their 

head. 

Pueblo men also maintain the acequia madre (mother 

ditch) and its tributaries, as well as care for community 

property within the Pueblo village proper. In the summer, 

they repair the ancient wall east of the two communal houses, 

After a wind storm it can become obscured with mounds of 

dust. It was once used as a fortress and extended the 

perimeter of the village. Now it separates the village 

proper containing the communal houses, several of the kivas, 

corrals, and refuse heaps from the farming land beyond. 

Inside a typical Taos Indian room is•a kitchen table, 

trastero (cupboard), hand-made chairs, wardrobe closet, bed 

or divan, and woodburning stove. The interior of the rooms 

are coated with tierra blanca (limestone whitewash), and 

the hard-packed mud floors have usually been covered with 

linoleum and area rugs. 
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Outside, the wooden doorways and wide sills are often 

painted "Taos blue," a deep turquoise. Overhanging the 

entranceway are log vigas supporting the roof, which is 

made of latias and branches covered with grass and mud. 

Grass sometimes grows on the flat roofs. 

In the communal houses, the rectangular rooms are 

usually arranged in terraces four or five stories high, 

each tier receding the depth of one room. Just a few years 

ago, the only access to rooms on the ground floor of the 

communal houses was possible through hatchways in the roof. 

Ladders still remain on the exterior since there are no 

inside stairways. 

Many of the upper rooms of the "North Pueblo" are 

vacant or are used as storerooms. Most of the apartments on 

the lower floor at both communal houses are used for 

commercial interests such as baking and selling bread or 

displaying crafts to be sold. Other sites for selling in-

clude the children's stalls underneath the pole-supported 

tapestes (platforms) in front of each communal house. These 

lean~tos are sometimes used for storage of alfalfa, corn, 

firewood, animals' horns, and produce. 

Within the village there is no water system, electricity, 

telephone, sewage disposal plant, or fire equipment. There 

is however a jail, for the Pueblo's Tribal Council is 

responsible for maintaining law and order to Pueblo land. 
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The Council is composed of about forty members with two 

main staffs. The principal officers of one staff are the 

governor, lieutenant governor, sheriff, secretary, assistant 

sheriff, and church fiscale. The other staff includes the 

war chief, first war chief, secretary, and assistants. 

Modern conveniences are encroaching more and more within 

Pueblo land as more Indians move to "suraraerhouses." An 

analogy could be made to the mobility among non-Indians of 

moving from urbania to suburbia. One sociologist claims that 

one out of four families move each year (4, p. 381). Figures 

were unavailable as to the number of Taos Indians moving 

annually from the village to "summerhouses." 

Before living in the Rio Grande valley, the locale of 

the Taos Indians can be traced to the huge semi-arid region 

stretching from southern Colorado to northern Mexico. Some 

lived in what is now Nevada, Utah, and Colorado. They lived 

in pithouses, similar to modern-day' air-raid shelters. Later 

they lived in cliff openings and terraced communal dwellings. 

Seven centuries ago, a long drought forced the emigration of 

many to the Rio Grande and its tributaries (28, p. 204). 

After the Conquest, Spaniards settled in Taos Valley, 

mainly bordering streams such as Arroyo Hondo and Rio Pueblo 

de Taos. These settlements became known as Talpa, Arroyo 

Seco, Canon, Placita, Cordoba, Prado, Cordillera, Ranchitos, 

Los Cordovas. Some of the Spanish-speaking settlers claim 

they were given land by the Indians for helping them protect 



64 

their women and children from raiding parties. Together 

they would stand guard on Devisadero Maountain, east of 

Taos, or man the torreon (roundhouse) throughout the valley. 

A to^reon is in evidence today standing like a lone sentinel 

across from the camposanto (graveyard) and Penetente morada 

(church) in Ranchos de Taos. 

However, when the land came under Mexico's jurisdiction 

in 1823, the Indians became aware not only of their lost 

land but of the frequency of intermarriage between the girls 

and boys. They prevailed upon the Spanish to keep a league 

away from the Pueblo where the present village of Taos lies 

(21). 

Consequently, the two principal villages of the valley 

became the Indian Pueblo of San Geronimo and the Spanish 

Don Fernando de Taos, called Taos. 

Some think that the name of Taos is taken from 
the Indian name for the red willows that line 
the stream flowing through the Pueblo. Others 
say that it derives from a word like Tao, by 
which the Picuris referred to the northern 
neighbors. Others trace the name to a corrup-
tion of the Tewa name To-wi and still others 
to the Chinese Tao, the way of life of Lao-tse. 

The earliest Spanish chroniclers to write 
of Taos called the Indian village Braba or 
Yuraba. By the time of Onate's journal in 
1598, the village was called Taos (20, p. 7-C). 

Because of its location, Taos became a well-known 

trading and trapper center in the nineteenth century. A 

branch from the Santa Fe trail detoured through Taos. 

Trappers brought in loads of beaver and otter pelts to be 
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shipped to the St. Louis market (12, p. 77). Taos was also 

the trading center for slaves. Comanches and other Plains 

Indians brought captives to exchange for corn, wheat, woven 

goods, and firearms (15, p. 143). 

In the same decade, during the Civil War, Kit Carson 

and other citizens nailed the Union flag to a Cottonwood 

pole in the Taos Plaza and stood by to see that it stayed 

there. Taos is one of twenty places in the world where the 

American flag flies officially day and night through 

special proclamation (26, p. 1). 

In 189 8 the Taos Art Colony was founded by two artists 

who wished to paint Indians. In 19 40 there was one gallery 

in Taos, now there are over thirty. 

Taos Valley attracted Indians centuries ago, and 

settlers throughout the ages, but only in recent decades 

has it become a mecca for professionals, especially those 

in the fine arts field. Writer D. H. Lawrence, when living 

in Taos a short time before his death, commented 

But for a greatness of beauty I have never 
experienced anything like New Mexico. All 
those mornings when I went with a hoe along 
the ditch to the Canon at the ranch, and stood, 
in the fierce, proud silence of the Rockies, 
on their foothills, to look far over the 
desert to the blue mountains away in Arizona, 
blue as chalcedony, with the sagebrush desert 
sweeping grey-blue in between, dotted with 
tiny cube-crystals of houses, the vast amphi-
theatre of lofty, indomitable desert, sweeping 
round to the ponderous Sangre de Christo, 
mountains on the east and coming up flush at 
the pine-dotted foothills of the Rockies. 
What splendour (16, pp. 142-143)1 
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Psychologist C. G. Jung recorded the words of a Taos 

Indian during his visit to the Pueblo in the 19 20's: 

We are a people who live on the roof of the 
world; we are the sons of Father Sun, and with 
our religion we daily help our father to go 
across the sky. We do this not only for our-
selves, but for the whole world. If we were to 
cease practicing our religion, in ten years the 
sun would no longer rise. Then it would be 
night forever (13, p. 252). 

The People 

The "Red Willow People" as the Taos Indians are called 

are part of the cultural tradition known as Anasazi (the 

Ancient Ones). According to one archaeologist, "These 

people far surpassed other Indians of the Southwest in 

architecture as well as their unique religious structures 

known as kivas" (14, p. 4). 

These first Americans were probably Mongoloids. 

Skeletal finds indicate that they were people of dark hair, 

dark eyes who were to become typed as Chinese, Eskimo, and 

American Indian. Although anthropologists differ as to the 

exact time these migrants came from eastern Asia, radio-

carbon dating indicates the year to be about 9,00 0 B.C. 

(28, p. 11). They may have come over a land bridge that 

crossed over the Bering Strait near the end of the last Ice 

Age, then hunted down the west coast, the great plains, or 

pushed onward to wooded areas (6, p. 11). 

The Taos Indians may have had ancestors hunting at their 

present site thousands of years ago: 
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Early man in the Taos area camped there on a 
hunting trip some 5,000 years ago. After killing 
what game they could, they moved on leaving behind 
artifacts known as "Pinto Points" or projectile 
points, metates, one-handed manos, a rock chisel, 
stone chopper and a scrapper. There are no signs 
of man in the Taos area after this Early Man Site 
until the Pit House Dwellers built their permanent 
homes in Taos Valley from about 700-900 A.D., a 
time span of 3,500 years (17). 

The Taos people are of ancient Tanoan stock, and they 

speak a language closely related to the Kiowas of the great 

Plains Tribe (15, p. 160). This reinforces the belief that 

there was much contact maintained with the "Buffalo Indians" 

or "Oklahoma Indians," as the Taos Indians refer to them, 

for many generations down to the present time. Underhill 

asserts 

Their costumes were influenced as much by that 
of the Plains Indians as by that of the pueblo 
kinsmen, and so is their pottery. So are their 
habits of war and hunting and even of family 
life (27, p. 18). 

There are three major linguistic groups among the 

Pueblo Indians in New Mexico—Zuni, Keres and Tanoan. The 

latter has three divisions: Tewa, Towa, and Tiwa (2). The 

following are language groups related to Tanoan pueblos: 

Towa—Jemez; Tewa—Tesuque, Pojoaque, Nambe, Santa Clara, 

San Ildefonso, and San Juan; Tiwa—Taos, Picuris, Sandia, 

and Isleta (27, p. 17). 

Although the Tiwa pueblos are linked linguistically, 

they are separated geographically. Two villages of Tiwa-

speaking Indians exist in the upper reaches of the Rio 
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Grande—Taos and Picuris Pueblo Indians. Separated from 

these northern groups by intervening pueblos are the southern 

Tiwa villages of Sandia, about twelve miles north of 

Albuquerque, and Isleta, about the same distance from the 

city. 

The dialects of Tewa and Towa are related, but most 

Taos Indians interviewed expressed difficulty in understand-

ing any language other than their native tongue. Dutton 

relates 

Sandia and Isleta Pueblos can converse with one 
another; as can those of Taos and nearby Picuris; 
and the people of Sandia and Isleta can' under-
stand the dialects of Taos and Picuris, but the 
reverse is not true. Sandia and Isleta although 
classified as Tiwa are understood by northern 
Tiwa with difficulty (5, p. 2). 

One non-Indian linguist claims all of the dialects are 

related, even though there exists this difficulty in com-

munication intra-Pueblos: 

A considerable study of the various Pueblo 
Indian languages of the Southwest and of the 
Kiowa language of the Great Plains area, 
amounting to a very detailed study of some of 
these, reveals that all of these languages 
without exception are closely genetically re-
lated one to another and to the Aztec, also 
called Nahuatl, of central Mexico (11, p. 26). 

Taos Indians undoubtedly belong to one of the smallest 

minority language groups among Indians. Ethnically speaking, 

however, they are part of the largest growing minority in 

the United States. 

The Indian population of about 720,000 in 1975 
constitutes an increase of over 50 per cent for 
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the next twenty years for the Indians compared 
with an increase of less than 40 per cent for 
the general population of the United States 
(9, P- 24). " 

It should be noted: the Indian birth rate is the 

highest, their per capita income the lowest of any important 

group in the nation (10); and the infant mortality rate 

34.5 per 1,000 births, which is 12 points below the national 

average (18). 

The Indian population in the United States is estimated 

to have been more than 800,000 at the end of the fifteenth 

century and gradually decreased to about 240,0 00 at the end 

of the nineteenth century. In 19 60 there were 524,000 

Indians and, in addition, 29,000 Eskimos and Aleuts in 

Alaska. Approximately 380,000 receive service from the 

Bureau of Indian Affairs and the Division of Indian Health 

(19) . 

In correlation with the overall figures, the Taos 

Pueblo has also grown. In 1870, a newspaper reported a 

census listing "109 warriors, 102 families, 119 women, 89 

boys and 71 girls." Ten warriors were 70 years or older. 

The total number was 398 Indians (22). There are over 

1,400 members today (24, p. 145). 

The county in which the Taos Indians live (Taos 

County) continues to grow slowly. In 19 38 there were an 

estimated 14,229 inhabitants (21, p. 55), and 1967 figures 

show an increase to 17,000 (3). 
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Despite the growth factor in both Indian and non-Indian 

habitats, many members of the Pueblo seek to remain a 

"secessionist minority," that is, seeking both cultural and 

political independence (23, pp. 3-26). Their Spanish-

American neighbors, who are in the majority number have 

become more assimilated in the "dominant culture." They can 

be described as a "pluralistic minority," desiring peaceful 

existence with their Anglo and Indian neighbors (23, p. 18). 

Outline of Historical Events of 
Taos Pueblo Indians 

Basketmaker Period: 

300-700 A.D. The beginning steps in pottery and house 

building. The Basketmakers lived in the area 

of the "Four Corners" where the modern states 

of Arizona, New Mexico, Colorado, and Utah 

meet (27, p. 11). . 

Early Pueblo Period: 

700-1100 A.D. Newcomers from the Mogollon Rim intermarried 

with the Basketmakers, forming the Anasazi, 

the Navaho name for Ancient People. They 

were the ancestors of the modern Pueblos (27, 

p. 12). 

Great Pueblo Period: 

1100-1300 A.D. This marks the classic period when architec-

ture, pottery, and weaving became "the 

flowering time" (27, p. 12). Mosaic work in 

turquoise became widespread (14, p. 39). 
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Period of Resettlement and Enemy Immigration: 

1300-1600 A.D. For twenty-two years (1276-1298 A.D.) there 

was almost no rain in the Southwest, The 

drought caused large dwellings to be abandoned 

and the Pueblo people sifted into locations 

near those today (27, pp. 12-13). 

Spanish Period: 

1600-1822 A.D. Canes given to Pueblos by Onate, in 1598, on 

behalf of Charles V. of Spain to signify 

"rods of office" whereby Indians would 

select their own officers without inter-

ference from Spanish (27, pp. 12-13). 

1650 Planned revolt by Taos Indians (1, p. 215) . 

1680.and 1690. Taos Indians revolt against colonists. 

169 2 Captain-General De Vargas reconquers New 

Mexico. 

1725 Beginning of Taos annual trade fairs (1, 

p. 426). 

1760 Band of Plains Indians carried off fifty 

Indian and non-Indian women and children 

from Taos Valley. 

1815-1837 Mountain men trapped fur-bearing animals in 

Taos Valley and environs. 

Period of Confusion: 

1823-1880 During the first part of the century the 

Pueblos were under Mexico (1823-1848), 
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1847 

1863 

1866 

Modern Period: 

1880 

then during the last of the century, the 

United States. As Spanish moved closer to 

Indian land, Pueblo people learned their 

language and some of their customs (27, 

pp. 15-16). 

Taos Pueblo Revolt. Mission destroyed and 

many killed. Governor Bent, first Governor 

of New Mexico was scalped at his home, two 

blocks from the Taos Plaza. 

President Lincoln gave ebony canes with 

silver handles to officials in many New 

Mexico Pueblos (1, p. 44). The Taos Pueblo 

Governor carries two canes oftentimes at 

various public events. 

Gold discovered in Red River County north-

west of Taos Pueblo. 

End of Indian Wars. Transportation changed 

with the coming of the railroad, the "Chili 

Line," narrow gauge, forty miles south of 

Taos Pueblo. The main line of the Denver 

and Rio Grande Western Railroad extended to 

Espanola. The closest railraod at the 

present time is over eighty miles away, east 

of the city of Santa Fe, at Lamy. 
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1887 

1890 

1924 

1928 

1929 

1933 

1934 

General Allotment Act (Dawes Act). Total 

holdings of Indians, 160,000,000 acres, was 

divided so that Indians got an allotment of 

land (160 acres to each adult, 80 to each 

minor). By 1933, only 47,000,000 acres, re-

mained—nearly 75 percent was lost to Indian 

ownership (15, p. 247). 

Taos discovered by artists and established. 

as an artists' colony. Taos Indians began 

posing as artist's models. 

Pueblo Indians extended citizenship by 

United States government. 

Meriam Report proposed major changes in 

Indian education. 

Bill passed by Congress providing that the 

Pueblos should be given new land or paid for 

what they had lost. 

Federal government heard appeal of Taos 

Indians concerning Blue Lake and asked that 

30,000 acres of land be jointly managed by 

Taos Indians and United States Forest Service-

Indian Reorganization Act (Wheeler-Howard 

Act) gave tribes authority to run local 

government and form corporations for business 

purposes. 
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19 36 Johnson-O'Malley Act provided money to 

assist in education of Indian children 

living on Indian-owned and tax-free land. 

194 6 One hundred four Taos veterans returned from 

World War II. 

19 53 Relocation program of Indians to cities by 

federal government. 

1956 Act of August 3, 19 56—provided for voca-

tional training for adult Indians. 

19 57 Congress appropriated $70,000 to be used 

primarily for grants to Indian students 

pursuing higher education. 
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CHAPTER IV 

PRESENTATION OF DATA 

Results from the questionnaires and description of the 

subjects' responses are found in this chapter. The analysis 

and results are presented below for various types of activi-

ties and preferences: 

1. Outdoor Play 

2. Indoor Games and Activities 

3. Reading 

4. Radio 

5. Television 

6. Preference for Activities and Mass Media 

7. Motion Pictures 

8. Organizations 

9. Musical Activities 

10. Hobbies and Collecting 

11. Home Chores 

12. Jobs for Pay 

13. Home Study Time 

14. Family Activities 

15. Trips Outside the Pueblo Village 

16. The Land and Livestock 

17. Cooking Activities 

78 
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18. Solitary Activities 

19. Special Factors Affecting Indian Children's 

Leisure Activities. 

Outdoor Play 

On the questionnaire the children were asked what out-

door game or sport they liked best to play (question 17-B, 

Appendix B). Table IV shows the children's favorite outdoor 

TABLE IV 

FAVORITE OUTDOOR GAME ACTIVITY OF FIFTY CHILDREN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Hide and Seek 6 26.09 10 37. 04 16 32.00 
Football 14 60. 87 — 14 28.00 
Basketball 3 13.04 — 3 6.00 
Upka 1 4.35 '4 14.81 5 10.00 
Soccer 3 13.04 — 3 6.00 
Baseball 7 30.43 4 14.81 7 14.00 
Playing Tag — 6 22. 22 6 12.00 
Jumping Rope - - 5 18.52 5 10.00 

Total 34 147.82* 29 107.40* 59 118.00: 

*Does not total 100 percent due to multip! Le meni :ion. 

choices. The answers were diversified, with popular choices 

being hide and seek (32 percent) and football (28 percent). 

Boys' choices for their favorite outdoor activities were 

football (60.87 percent) and baseball (30.43 percent). Hide 
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and seek (37.04 percent) was preferred by girls. The only-

Indian game mentioned was Upka, a leaf ball game, similar to 

volleyball. Ten percent of the children, mainly girls, 

mentioned playing this game at picnics. It was observed that 

this game was played in the summer of 1969 at Glorietta, the 

Sacred Grove on the road to Blue Lake, east of the Pueblo. 

This is a place of feasting, council, and esoteric ceremonies 

(14, p. 69), and some Indians claim it is haunted (34, p. 153). 

Children at picnics found leaves and secured them with 

string, tossing them from side to side, and sometimes hiding 

them in their clothing. A young teenager commented 

We played upka when we were little—we'd find 
reeds around the stream and tie them around 
the leaves and the boys would play against the 
girls. We don't play this much at the Pueblo 
anymore. 

(Due to Indian customs and feelings, local residents will 

not be identified, even though quoted directly.) 

After conducting the pilot study, a question was added 

to Witty's instrument concerning horseback riding activities 

of boys and girls (question 34-B, Appendix C). Almost every 

family at the Pueblo owns at least one horse. Table V shows 

that 42 percent of the boys and girls ride once a week, 

usually on Sunday. In the section "Land and Livestock," 

Chapter IV, Table LIV shows that children listed having 

fifty-seven horses among the fifty respondents. 

Sometimes the children can be seen riding two to a 

horse, such as at the rabbit hunts. For the Indians to have 
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TABLE V 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN REPORTING 
HORSEBACK RIDING ACTIVITIES 

Boys Girls Total 

# % # % # % 

Yes 22 95.65 23 85.19 45 90.00 

No 1 4. 35 4 14.81 5 10.00 

Total 23 100.00 27 100.00 50 100.00 

Everyday 4 17. 39 2 7.41 6 12.00 

Once a week 
on Sunday 11 47.83 10 37.04 21 42.00 

Every month 7 30.43 11 40.74 18 36.00 

Never 1 4.35 4 14.81 5 10.00 

Total 23 100.00 27 100.00 50 100.00 

horses was not always the case for the Spanish conquistadores 

forbade possession of them. Wild horses, however, existed 

in America before the Spaniards came, although they had long 

been extinct (36, p. 143). 

Indian Games 

The only so-called "Indian game" mentioned by the 

children in Table IV was Upka. Underhill claims a game 

similar to Upka migrated north from Mexico where it was 

played in the ceremonial ball courts. "In essence, it in-

volved two teams violently struggling to throw a ball toward 

opposite goals, without launching it with hands or feet. 
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Before the game, they fasted and called on the gods for 

power" (36, pp. 155). 

There is other outdoor play indigenous to the Taos 

Pueblo culture which deserves mention. According to Culin, 

whose account of Pueblo Indian games was published in 19 07, 

certain games are played "only by men and women or youths 

and maidens, not by children and usually at fixed seasons as 

the accompaniment of certain festivals or religious rites" 

(7, p. 97). 

The age limit, as well as the nature of the games, may 

have changed since the beginning of this century, but re-

search in this field study indicates that they probably have 

remained the same. One of the mothers interviewed mentioned 

both "Hidden Ball" and "Shinny," both games mentioned in 

Culin's report. As to the origin of these activities, Culin 

notes 

There is no evidence that any of the games 
described were imported into America at any time 
either before or after the Conquest. On the other 
hand, they appear to be the direct and natural 
outgrowth of aboriginal institutions in America. 
. . . We have taken their Lacrosse in the North 
and Racket in the South and the Mexicans on the 
Rio Grande play all the old Indian games under 
Spanish names (7, p. 32). 

According to one source, Hidden Ball (canote) is played 

on the evening before Dia de los Difuntos (Day of the Dead, 

November 2) by both men and women: 

An L-shaped pole is made by bending it with fire 
and water. Then the men make a ball of buckskin 
and medicine is put in the ball for a reason. 
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At sundown the men begin to play. Sides 
play against each other trying to hide the ball. 
Sometimes they go as far as "Seco" (town of 
Arroyo Seco) or at least to the buffalo pasture. 

Other games mentioned in interviews with adults in-

cluded activities similar to the non-Indian game of "Follow 

the Leader," played by elders through the village plaza, as 

well as "Tug of War." 

Places Where Children Play Out-of-Doors 

The questionnaire required respondents to check places 

where they spent most of their summer and winter outdoor 

play time (question 19, Appendix B). Tables VI and VII give 

responses to this question. 

TABLE VI 

PLACES WHERE FIFTY CHILDREN SPEND MOST OF THEIR 
SUMMER PLAY TIME 

Boys Girls Total 

# % # % # % 

In village plaza 2 8.70 10 37.04 12 24.00 

Outside home 4 17.39 5 18.52 9 18.00 

At friend's 9 39.13 4 14. 81 13 26.00 

Down Rio Pueblo 4 17.39 1 3.70 5 10.00 

In mountains 3 13.04 — 3 6.00 

At summerhouse 1 4.35 7 25.93 8 16.00 

Total 23 100.00 27 100.00 50 100.00 
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TABLE VII 

PLACES WHERE FIFTY CHILDREN SPEND MOST OF THEIR 
WINTER PLAY TIME 

Boys Girls Total 

# % # % # % 

School playground 7 30.43 3 11.11 10 20.00 

Front of home 1 4.35 10 37.04 11 22.00 

At friend's 5 21.74 9 33.33 14 28.00 

Up in mountains 3 13.04 — 3 6.00 
Village plaza 6 26.09 4 14.81 10 20.00 

No answer 1 4. 35 1 3.70 2 4.00 

Total 23 100.00 27 99.99 50 100.00 

Answers on both tables were widely diversified, with 

most boys spending summer play time'kt friend's" (39.13 

percent); while girls indicate spending their summer play 

time in the village plaza (37.04 percent). In the winter 

more boys show they spend their playtime with friends on 

the playground (30.43 percent) and girls indicated they 

spend their time "at friend's" (33.33 percent). 

Favorite Seasonal Activity 

Picking pinon nuts (36 percent) and playing in the 

leaves (34 percent) were favorite choices of boys and girls 

for fall activities. The least popular activities for both 

sexes were baseball (4 percent), fishing (4 percent), playing 

dolls (6 percent), and jumping rope (8 percent). 
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Children gather pinon nuts in the mountains near the 

Pueblo, usually after the corn harvest in September and 

October. Several of the children mentioned roasting nuts 

when they looked for firewood since the pinon pine is used 

extensively for this purpose, as well as being an important 

food. 

Playing dolls seemed to be one of the least favorite 

activities among the fifty children. One of the subjects 

stated, "Barbie dolls are nice but they don't last like the 

rag dolls." Kachina dolls are seldom seen in Pueblo homes 

at Taos. One adult Taos Indian carves them strictly for 

tourist consumption. "With the probable exception of Taos, 

at the extreme north, all the Pueblos followed what is called 

the Kachina cult" (36, p. 94 ). According to LaFarge, 

"there is probably no kachina cult" at Taos. He explains 

that the kachinas are not gods but are divine beings who act 

as intermediaries between man and god (19, p. 122). 

Table VIII lists responses of both sexes for the 

favorite fall activities. This table, as well as Tables IX, 

X, and XI are based on question 16, Appendix B. 

Sledding on cardboard down the ash-piles was listed by 

boys as a favorite winter sport (47.83 percent). Popular 

activities listed by girls included ice skating on the pond 

(37.04 percent) and sledding (29.63 percent). Table IX lists 

responses for favorite winter activities for both sexes. 
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TABLE VIII 

FAVORITE FALL ACTIVITY OF FIFTY CHILDREN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Baseball 2 8. 70 — — 2 4. 00 

Fishing 2 8. 70 — — 2 4. 00 

Playing in leaves 4 17. 39 13 48. 15 17 34. 00 

Playing in trees 1 4. 35 6 22. 22 7 14. 00 

Football 12 52. 17 — — 12 24. 00 

Playing in snow 1 4. 35 4 14. 81 5 10. 00 

Hunting 5 21. 74 — — 5 10. 00 

Riding horses 6 26. 09 7 25. 93 13 26. 00 

Riding bikes 4 17. 39 5 18. 52 9 18. 00 

Playing dolls — — 3 11. 11 3 6. 00 

Picking pinon nuts 8 34. 78 1 0 37. 04 18 36. 00 

Jumping rope — — 4 14. 81 4 8. 00 

Total 45 195. 66* 52 192. 59* 97 194. 00* 

*Do not total 00 percent due to multiple mention. 

Several of the children described playing an "Indian 

game" that the Spanish-Americans in Taos also call Chueco 

(ice hockey). This is possibly an Indian child's version of 

the adult's ceremonial game of shinny (kickball). The 

children explained that when the Rio Pueblo de Taos is iced 

solid two holes are made several feet apart. Using stones 

as pucks, each player teams up and endeavors to get the 

stones in opposite holes. One respondent commented that the 

children can play this game quietly during the "Quiet Time." 
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(See "Special Factors Affecting Indian Children's Leisure 

Activities.") 

TABLE IX 

FAVORITE WINTER ACTIVITY OF FIFTY CHILDREN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Snow activities: 

Ice skating 3 13.04 10 37.04 13 26.00 

Sledding 11 47.83 8 29.63 19 38.00 

Basketball 6 26.09 — 6 12.00 

Chueco 2 8.70 3 11.11 5 10.00 

Total 22 95.66 21 77.78 43 86.00 

Answers were fairly evenly distributed in each category 

listing favorite spring activities. Boys responded favorably 

to riding horses (39.13 percent), fishing (34.78 percent), 

planting (34.78 percent), and running (34.78 percent) as 

favorite spring activities. The largest percentage of girls 

chose hiking (29.63 percent) as their favorite activity, 

along with picking wild flowers (25.9 3 percent), riding 

horses (18.52 percent) and baseball (18.52 percent). Table 

X lists responses for favorite spring activities for both 

sexes. 

Children at the Pueblo oftentimes catch fish in the Rio 

Pueblo de Taos below the communal houses, out of sight of 
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TABLE X 

FAVORITE SPRING ACTIVITY OF FIFTY CHILDREN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Picking wild flowers — 7 25.93 7 14.00 

Riding horses 9 39.13 5 18. 52 14 28. 00 

Kite flying 6 26.09 2 7.41 8 16.00 

Fishing 8 34.78 __ 8 16.00 

Playing in Rio Pueblo 4 17.39 3 11.11 7 14.00 

Baseball 5 21.74 5 18.52 10 20.00 

Volleyball — 2 7.41 2 4.00 

Basketball 4 17. 39 4 14.81 8 16.00 

Planting 8 34.78 3 11.11 11 22.00 

Hiking 6 26. 09 8 29.63 14 28.00 

Running 8 34. 78 — 8 16.00 

Total 58 252.17* 39 144.45* 97 194.00* 

*Do not total 100 percent due to multiple mention. 

tourists. They principally use their hands. One child 

described this activity: 

They just roll up their pants legs and catch 
fish behind the rocks. My brother gets a 
safety pin and unrolls some string from his 
pocket and catches fish this way. 

Another respondent commented 

The boys sometimes feel they should bring some-
thing home to the house. It's kind of a matter 
of survival. So they gather wild tea or catch 
fish to bring to their mother. 

"Going down to wash" received by far the most choices 

among all boys and girls as their favorite summer activity 
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(94.00 percent). By "washing" is meant swimming as well. 

In the summertime this activity takes place in the pond in 

the orchard below the communal houses or at church-sponsored 

outings at Ojo Caliente, twenty-five miles southwest of Taos. 

This pool may have more significance than just a "swimming 

hole" to some Indian children at Taos and San Juan. Hewett 

states 

This greenish pool was one of the most sacred 
places known to the Tewa at nearby San Juan 
Pueblo. Mystic beings lived here at the 
Sipapu and entered this world through the 
underworld (15, p. 40). 

Table XI lists responses for favorite summer activities for 

both sexes. 

TABLE XI 

FAVORITE SUMMER ACTIVITY OF FIFTY CHILDREN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Go down to wash 23 100.00 24 88. 89 47 94.00 

Riding horses 5 21.74 6 22.22 11 22.00 

Camping in mountains 6 26.09 — 6 12.00 

Total 34 147.83* 30 111.11* 64 128.00* 

*Do not total 10 0 percent due 1 :o multiple mention. 

Indoor Games and Activities 

On the questionnaire the children were asked to name 

their favorite indoor game or activity (question 17-A, 
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Appendix B). Culin noted in 1907 that games of pure skill 

and calculation, such as chess, were entirely absent in the 

American Indian culture (7). Table XII indicates that this 

TABLE XII 

FAVORITE INDOOR GAME ACTIVITY OF FIFTY CHILDREN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Cards: 

7 Up 15 65. 22 7 25.93 22 44.00 

Blackjack 2 8. 70 — 2 4.00 

21 2 8. 70 4 14.81 6 12.00 

Checkers 4 17. 39 7 25.93 1 1 22. 00 

Monopoly 3 13. 04 7 25.93 10 20.00 

Marbles 3 13. 04 — 3 6.00 

Spin bottle 1 4. 35 4 14.81 5 10.00 

Throw darts 1 4. 35 4 14.81 5 10.00 

Jacks — — 6 22.22 6 12.00 

Blind man's bluff — — 5 18.52 5 10.00 

Bingo 4 17. 39 11 40. 74 15 30.00 

Total 35 151. 28* 55 20 3.70* 90 180.00* 
kDoes not total 100 percent due to multiple mention. 

may have changed over the past sixty-three years since 

activities such as cards and checkers were selected by boys 

as well as girls. The greatest number of children (44 per-

cent), especially boys (65.22 percent), selected 7 Up as 

their favorite game. A large number of girls listed bingo 

(40.74 percent). 



91 

It can be noted in Table XXI that a large percentage of 

children indicated that they engage in card activities. This 

may be attributed to adults playing cards and gambling on 

New Years in the "old jail house" or on evenings before 

ceremonials such as Dia de los Difuntos (Day of the Dead, 

November 2). One boy interviewed commented, "One night 

two men were gambling and playing cards and someone tied 

their shoelaces together." This could be classified as an 

example of Pueblo Indian humor. 

Men still play stick dice or patol on the annual 

November celebration honoring the dead. Two players use 

stones as well as two sets of three sticks, each halves of 

twigs, flat on one side and rounded with inner bark on the 

other (7, p. 6). 

Reading 

Overall, more girls than boys stated that they enjoyed 

reading. More than half of the girls interviewed indicated 

that they enjoy reading "very much" (51.85 percent), as' 

compared to 17.39 percent of the boys. Table XIII shows the 

responses of the children to question 1, Appendix B, "How 

much do you enjoy reading?" 

Actual time spent in reading, as reported on the ques-

tionnaire (question 2, Appendix B) is shown in Table XIV. 

Answers were quite evenly distributed by boys and girls 

checking "1 to 2 hours," and "more than 2 hours" in relation 

to reading time outside of school. 
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TABLE XIII 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN CHECKING DEGREES 
OF READING ENJOYMENT ON THE QUESTIONNAIRE 

Boys Girls Total 

# % # % # % 

Very much 4 17.39 14 51. 85 18 36.00 

Fairly well 6 26.09 6 22.22 12 24.00 

A little 11 47.83 6 22.22 17 34.00 

Not at all 2 8.70 1 3.70 3 6.00 

Total 23 100.01 27 99 .99 50 100.00 

TABLE XIV 

READING TIME OUTSIDE SCHOOL OF FIFTY CHILDREN 

Boys Girls Total 

# % # % # % 

None 9 39.13 6 22.22 15 30.00 

1 to 29 min. 8 34.78 12 44.44 20 40.00 

30 to 59 min. 3 13.04 6 22.22 9 18.00 

1 to 2 hours 2 8.70 2 7.41 4 8.00 
More than 2 hrs. 1 4.35 1 3.70 2 4.00 

Total 23 100.00 27 99.99 50 100.00 

Table XV (question 3, Appendix B) shows a high per-

centage of boys and girls (69 percent) reporting r»o 

possession of library cards at the Harwood Foundation of 

the University of New Mexico located near the plaza in the 

town of Taos. Field trips are made on occasion to the 
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TABLE XV 

NUMBERS AND PERCENTAGES OF FIFTY CHILDREN RESPONDING "YES" 
TO HAVING A CARD TO THE HARWOOD FOUNDATION LIBRARY 

Boys Girls Total 

# % # % # % 

Yes 8 34.78 12 44.44 20 40.00 

No 15 65.22 15 55.56 30 60.00 

Total 23 100.00 27 100.00 50 100.00 

library conducted by teachers at various schools. One of 

the foundation's librarians commented that there is a high 

loss of books checked out by Pueblo children and added it 

may be due to the children's inaccessibility to town to 

return them. 

The majority of children (65 percent) indicated that 

they use the library in town "none." The response was low 

to their using the library "only ocasionally," "once every 

two weeks," or "once a week." Frequency record of those 

using the library is shown in Table XVI (question 3-A, 

Appendix B). There was no response to the question of using 

the library "more than once a week." 

The Taos Pueblo Day School has approximately 1,400 

books in its library. Usually several of the Bureau of 

Indian Affairs teachers are on hand during one month of the 

summer to conduct a summer reading program. (This was done 

in 19 69.) Students are urged, on an optional basis, to 
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TABLE XVI 

FREQUENCY RECORD OF CHILDREN USING THE LIBRARY 

Boys Girls Total 

# % # % # % 

None 15 65. 22 17 62.96 32 64.00 

Only occasionally 4 17.39 4 14.81 8 16.00 

Once every 2 weeks 1 4.35 4 14.81 5 10.00 

Once a week 3 13.04 2 7.41 5 10.00 

More than once a week — — — 

Total 23 100.00 27 99.99 50 100.00 

participate in the half-day session. A full-time librarian 

was not, however, employed throughout the summer months 

at the Day School. Although bookmobiles were located at 

surrounding villages such as Arroyo Seco and Red River, it 

is not customary for this service to be extended to a 

federally-controlled area. 

Research has shown that Indian students are progressively 

handicapped in reading as they advance through the grades. 

This handicap is found in such areas as vocabulary, compre-

hension, and rate of reading (28, p. 10). 

One Taos educator commented 

The BIA school is best for educating Taos 
Indians just from the standpoint of reading. 
If you can hear them read and compare them to 
the Indians who go to school in town, they're 
much better. That's because Indians ought to 
teach Indians. 
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Although this is a biased opinion, it is true that the 

majority of teachers at the Taos Pueblo Day School are 

full-blooded Indian or part Indian. Sixteen are "Indian" 

out of the staff of twenty-two (comprised of kitchen help, 

teacher aides, and faculty). 

Radio 

Answers were almost evenly distributed in each category 

from "none" (20 percent) to "more than 2 hours" (22 percent), 

as shown in Table XVII (question 8, Appendix B). The 

TABLE XVII 

NUMBERS AND PERCENTAGES OF FIFTY CHILDREN CHECKING VARIOUS 
PERIODS OF TIME SPENT ON RADIO LISTENING PER DAY 

Boys Girls Total 

# % # % # % 

None 4 17.39 6 22. 22 10 20.00 

30 -min. 5 21.74 9 33.33 14 28.00 

1 hour 9 39.13 2 7.41 11 22.00 

2 hours — 4 14. 81 4 8.00 

More than 2 hours 5 21.74 6 22.22 11 22.00 

Total 23 100.00 27 99.99 50 100.00 

largest response to listening to the radio was "30 minutes" 

per day by boys and girls (28.00 percent). Most of the 

radios at the Pueblo are transistor-type. Few children have 

access to electrical appliances and only if they live in 

"summerhouses" or at the federal government's complex beyond 
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the village wall. One of the more popular programs is the 

local radio station's Indian news and music each evening, 

featuring a Taos Pueblo "disc jockey." 

Television 

Unlike most areas in the United States, television 

ownership is rare among parents of Indian children, as can 

be seen in Table XVIII (question 5, Appendix B). Eighty 

TABLE XVIII 

NUMBERS AND PERCENTAGES OF FIFTY CHILDREN RESPONDING "YES" 
TO HAVING A TV SET AT HOME AND NUMBER OF SETS LISTED 

Boys Girls Total 

# % # % # % 

Yes 3 13.04 7 25.93 10 20.00 
No 20 86.96 20 74.07 40 80.00 

Total 23 100.00 27 100.00 50 100.00 

1 set 2 8.70 7 25.93 9 18.00 
2 sets 1 4. 35 — 1 2.00 
Watch at a friend's home 8 34.78 1 3.70 5 10.00 

Total 11 47. 83 8 29.63 15 30.00 

percent of the children indicated that they have no tele-

vision at home, and only 18 percent have one set. One child 

asserted 

We don't need television at the pueblo. We 
wouldn't know how to cope with it and we would 
lose our tradition. We have other things to 
do. Besides it would look pretty silly to 
have antennas on top of the communal houses. 
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Those who have television usually live in "summerhouses" 

where the generator plant is turned on several times a week 

or on weekends only. A few children have access to the 

Bureau of Indian Affairs facilities at the Pueblo. 

During the summer of 19 69, few children voiced enthusi-

asm of seeing the Moon launching on television. Science 

teachers should be aware that oftentimes the student's elders 

express disfavor with man's tampering with nature. 

Several Indians expressed their views that man's trip 

to the moon was a hoax. A local publication stated 

The mayor of Gallup sent a telegram to President 
Nixon, calling attention to the Navajo legend. 
He said that Astronauts Armstrong and Aldrin 
should look for moccasin prints on the lunar 
surface, evidence that Monster Slayer and Water 
Child had already been there. It was facetiously 
.added that if there were other footprints they 
probably belonged to an official of the BIA 
(2, p. 8). 

On the questionnaire the children were asked to check 

their appropriate viewing time for weekdays (question 6, 

Appendix B). Table XIX indicates that a large percentage 

of children (74 percent) answered that they do not watch 

television at home or at a friend's home. 

Information about Saturday and Sunday television view-

ing time is given in Tables XX and XXI (questions 6-A and 

6-B, Appendix B). Again, a large number of boys and girls 

(70 percent) indicate that they do not watch television. 

Cartoons were the most popular form of program according 

to the children's preferences on the questionnaire, as shown 
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TABLE XIX 

WEEKDAY TELEVISION VIEWING TIME OF FIFTY CHILDREN 

Boys Girls Total 

# % # % # % 

None 13 56.52 24 88.89 37 74.00 

1 to 29 minutes 1 4. 35 2 7.41 3 6.00 

30 to 59 minutes 1 4.35 1 3. 70 2 4.00 

1 to 2 hours 1 4.35 — 1 2.00 

More than 2 hrs. 2 8.70 — 2 4.00 

No answer 5 21.74 - - 5 10.00 

Total 23 100.01 27 100.00 50 100.00 

TABLE XX 

SATURDAY TELEVISION VIEWING TIME OF FIFTY CHILDREN 

-

Boys Girls Total 
-

# % # % # % 

None 15 65.22 20 74.07 35 70.00 

1 to 29 minutes 2 8.70 1 3.70 3 6.00 

30 to 59 minutes 1 4.35 1 3.70 2 '4.00 

1 to 2 hours 2 8.70 2 7.41 4 8.00 

More than 2 hrs. 3 13.04 3 11.11 6 12.00 

Total 23 100.01 27 99.99 50 100.00 

in Table XXII, based on 19 68-69 television scheduling. More 

than half of the children interviewed (62 percent) gave no 

answer and seemed unaware of popular programs of the day and 

evening. The few respondents answering this question 
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TABLE XXI 

SUNDAY TELEVISION VIEWING TIME OF FIFTY CHILDREN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

None 15 65. 22 20 74.07 35 70.00 

1 to 29 minutes 2 8.70 2 7.41 4 8.00 

30 to 59 minutes 2 8.70 1 3.70 3 6.00 

1 to 2 hours 3 13.04 1 3. 70 4 8.00 

More than 2 hrs. 1 4. 35 1 3.70 2 4.00 

No answer 3 13.04 3 11.11 6 12.00 

Total 26 113.05* 28 103.69* 54 108.00* 

respondents without television but watching at a friend's 
home. 

indicated their favorite choices as "The Munsters," "Batman," 

"Lassie," and "Bonanza." 

The children were asked on the questionnaire how they 

would spend the time that they usually spent watching tele-

vision if their television set were broken (question 12•, 

Appendix B). Table XXIII lists the children's responses to 

this free response question. 

Seventy-eight percent of the children offered no answer 

to this question. The one activity which was most frequently 

mentioned by the few respondents who answered was going to 

the movies. 
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TABLE XXII 

FAVORITE TV PROGRAMS IN NUMBERS AND PERCENTAGES AS SELECTED 
BY FIFTY CHILDREN 

Boys Girls Total 

# % # % # % 

Cartoons 1 4. 35 6 22. 22 7 14.00 
Lassie 1 4.35 4 14.81 5 10.00 
Gentle Ben 1 4.35 3 11.11 4 8.00 
Wrestling 1 4. 35 2 7.41 3 6.00 
Bonanza 1 4. 35 4 14.81 5 10.00 
FBI 1 4.35 2 7.41 3 6.00 
Munsters 4 17.39 1 3.70 5 10.00 
Batman 4 17.39 1 3.70 5 10.00 
Archie 3 13.04 2 7.41 5 10.00 
That Girl — 1 3. 70 1 2.00 
Bewitched — 1 3. 70 1 2.00 
Scary movie 3 13.04 2 7.41 5 10.00 
Flying Nun 2 8.70 1 3.70 3 6.00 
I Love Lucy 3 13.04 1 3.70 4 8.00 
No answer 13 56.52 18 66. 67 31 62.00 

Total 38 165.22* 50 181.46* 87 174.00* 

*Does not total 100 percent due to multiple mention. 

TABLE XXIII 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN SELECTING VARIOUS 
SUBSTITUTE ACTIVITIES FOR TELEVISION IN CASE 

TELEVISION SET WERE BROKEN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Play radio 1 4.35 — 1 2.00 
Fix the TV 1 4.35 — 1 2.00 
Play games — 2 7.41 2 4.00 
Go fishing 1 4.35 — 1 2.00 
Go to movies 2 8.70 2 7.41 4 8.00 
Play records — 1 3.70 1 2.00 
Read - - 1 3.70 1 2.00 
No answer 19 82. 61 20 74.07 39 78.00 

Total • 24 104.36* 26 96.29 50 100.00 

*Does not total 100 percent due to multip. Le mention. 
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Preferences 'for Activities and Mass Media 

The children were asked in question 4, Appendix B to 

rank three preferences from the following activities: 

reading newspapers, magazines, and books; reading comic 

books; talking on the telephone; watching television; play-

ing games; doing school homework; being in clubs; taking 

music lessons; visiting with the family; working at a hobby; 

working at a job for pay; and doing home chores. Tables 

XXIV, XXV, and XXVI show their top three choices. 

TABLE XXIV 

ACTIVITY PREFERENCES OF FIFTY CHILDREN 
(FIRST PREFERENCE) 

Boys Girls Total 

Reading newspapers, magazines, 
books 

Reading comics 
Talking on telephone 
Watching TV 
Playing games 
Doing homework 
Being in clubs 
Taking music lessons 
Visiting the family 
Working at hobby 
Working for pay 
Doing home chores 
No answer 

Total 

2 
15 

8. 70 
65 .22 

7 
13 

2 5 . 9 3 
48 .15 

9 
28 

8 .70 
13 .04 

4 . 3 5 11.11 
3. 70 
3 .70 

3 .70 
3 .70 

23 100.01 27 99 .99 50 

18.00 
56 .00 

4. 00 
6 .00 
8 .00 
2 .00 
2 .00 

2 , 

2 , 

00 
00 

100.00 



TABLE XXV 

ACTIVITY PREFERENCES OF FIFTY CHILDREN 
(SECOND PREFERENCE) 
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Boys Girls Total 

Reading newspapers, magazines, 
books 

Reading comics 
Talking on telephone 
Watching TV 
Playing games 
Doing homework 
Being in clubs 
Taking music lessons 
Visiting the family 
Working at hobby 
Working for pay 
Doing home chores 
No answer 

Total 

4.35 
17. 39 

26.09 
30.43 

4. 35 

4.35 
8.70 

11.11 
29.63 
3.70 

14.81 
11.11 
7.41 
3.70 
3.70 
3.70 
3.70 

4 
12 
1 

10 
10 

2 
2 
1 
2 
3 

4.35 7.41 

8 .00 
24.00 

2 .00 
20 .00 
20 .00 
4.00 
4.00 
2 .00 
4.00 
6 .00 

6 .00 

23 100.01 27 99 .98 50 100.00 

Over half of the children (56 percent) chose reading 

comics as their first activity preference, with 18 percent 

reading newspapers, magazines, and books. A small number 

of responses were distributed over the remaining categories. 

Second main preferences were reading comics (24 percent), 

watching television (20 percent), and playing games (20 per-

cent) . The next largest selection in this group was reading 

newspapers, magazines, and books (8 percent). 

Third main preference with the highest percentage was 

working for pay (16 percent) . Other categories were evenly . 

distributed, with responses tied: doing home chores (14 per-

cent) , working at hobby (14 percent), and visiting the 

family (14 percent). 
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ACTIVITY PREFERENCES OF FIFTY CHILDREN 
(THIRD PREFERENCE) 
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Boys Girls Total 

# % # % # % 

Reading newspapers, magazines, 
books 3 13. 04 — — 3 6. 00 

Reading comics — — 1 3. 70 1 2. 00 
Talking on telephone Talking on telephone 
Watching TV 2 8. 70 1 3. 70 3 6. 00 
Playing games 3 13. 04 3 11. 11 6 12. 00 
Doing homework 1 4. 35 5 18. 52 6 12. 00 
Being in clubs 1 4. 35 — 1 2. 00 
Taking music lessons — — 1 3. 70 1 2. 00 
Visiting the family 1 — 7 25. 93 7 14. 00 
Working at hobby 2 8. 70 5 18. 52 7 14. 00 
Working for pay 6 26. 09 2 7. 41 8 16. 00 
Doing home chores 5 21. 74 2 7. 41 7 14. 00 
No answer No answer 

Total 23 100. 01 27 100. 00 50 100. 00 

Since few children have access to television or tele-

phones at the Pueblo, few*answers were elicited. Also in the 

category "taking music lessons" there were few responses. 

The only free music instruction available after school and 

in the summer is piano lessons. Only one piano is available 

for practice at the Bureau of Indian Affairs school. There 

was no teacher in the summer of 1969 after the middle of 

June, so the children had no formal instruction. 

On another part of the questionnaire (question 11, 

Appendix B), subjects were asked to choose their favorite 

media among television, radio, and movies. Table XXVII 
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TABLE XXVII 

THE PREFERENCES OF FIFTY CHILDREN IN NUMBERS AND 
PERCENTAGES FOR TELEVISION, RADIO, AND MOVIES 

Boys Girls Total 

# % # % # % 

Television 9 39.13 10 37.04 19 38.00 

Radio 5 21.74 5 18.52 1 0 20.00 

Movies 9 39.13 12 44.44 21 42.00 

Total 23 100.00 27 100.00 50 100.00 

shows that movies were the favorite choice of girls and 

boys (42 percent). Considering the small number of tele-

visions at the Pueblo, this category received a large number 

of responses (38 percent). When the questionnaire was ad-

ministered, and the question asked, it was stated, "Even if 

you don't have television or radio which one of the three do 

you prefer?" 

Motion Pictures 

It was revealed, in response to the questionnaires, 

that there is no positive or negative pattern as to atten-

dance at movies in Taos by Indian children. Table XXVIII 

(question 9, Appendix B) shows that although 38 percent 

answered that they attend hardly ever, another 16 percent 

said they attend twice a week. 

The two motion picture theaters in Taos are easily 

accessible from the Pueblo if transportation is available. 
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TABLE XXVIII 

FREQUENCY OF MOVIE ATTENDANCE BY FIFTY CHILDREN 

Boys Girls Total 

# % # % # % 

None None 

Twice a week 2 8.70 6 22.22 8 16.00 

Every week 5 21.74 7 25.93 12 24.00 

Every month 5 21. 74 5 18.52 10 20.00 

Hardly ever 11 47. 83 8 29.63 19 38.00 

No answer — 1 3.70 1 2.00 

Total 23 100.01 27 100.00 50 100.00 

One theater on the plaza in the town of Taos is approxi-

mately three miles from the Pueblo, while the drive-in movie 

is approximately five miles distant. 

On the questionnaire the subjects were asked to indicate 

their favorite type of movie (question 10, Appendix B). 

Cartoons were the most popular choice among boys and girls 

(48 percent). Boys showed a preference for gangster movies 

(43.48 percent). None of the boys selected the categories 

historic, sad, or love, and none of the girls selected 

western, gangster, or sad. Table XXIX lists favorite movies 

of both sexes. 
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TABLE XXIX 

KIND OF MOVIES LIKED BEST BY FIFTY CHILDREN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Comedy 1 4. 35 3 11. ,11 4 8. .00 

Mystery 1 4. 35 9 33. .33 10 20. .00 

Western 7 30. 43 — 7 14. .00 

Historic __ 1 3. .70 1 2. ,00 

Gangster 

Sad 

Love 

10 43. 
t 
48 — 10 20. .00 Gangster 

Sad 

Love — 3 11. .11 3 6. .00 
Cartoons 6 26. 09 18 66. , 67 24 48. .00 

No answer 8 34. 78 6 22. .22 14 28. .00 

Total 33 143. 48* 40 148. .14* 73 146. .00* 

*Does not total 100 percent due to multiple mention. 

Organizations 

In this section is included information on the children's 

religious denominations (Table XXX, question F, Appendix A), 

church attendance (Table XXXI, question 23, Appendix B), 

frequency of attendance (Table XXXII, question 23-B, Appendix 

B), and a listing of memberships in clubs (Table XXXIII, 

question 14, Appendix B). A description of Indian ceremonials 

and societies is treated in the section "Special Factors 

Affecting Indian Children's Leisure Time Activities," Chapter 

IV. 



107 

Table XXX shows that 82 percent of the children indi-

cate that they are Roman Catholic, 14 percent Protestant, 

and 4 percent answered "none" in regard to denomination. 

TABLE XXX 

NUMBER AND PERCENTAGE OF RELIGIOUS DENOMINATION OF FIFTY 
CHILDREN IN RANDOM SAMPLE 

Boys Girls Total 

# % # % # % 

Catholic 20 86.96 21 77.78 41 82.00 

Protestant 3 13.04 4 14.81 7 14.00 

None — 2 7.41 2 4.00 

Total 23 100.00 27 100.00 50 100.00 

Table XXXI lists over half of the children attending 

church or Sunday School (66 percent), with 24 percent 

TABLE XXXI 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN RESPONDING "YES" 
OR "NO" TO ATTENDING CHURCH OR SUNDAY SCHOOL 

Boys Girls Total 

# % # % # % 

Yes 12 52.17 21 77. 78 33 66.00 

No 6 26.09 6 22.22 , 12 24.00 

No answer 5 21.74 — 5 10.00 

Total 23 100.00 27 100.00 50 100.00 
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answering no and 10 percent giving no answer. Half of the 

children show that they attend church or Sunday school once 

a week. 

TABLE XXXII 

FREQUENCY OF CHURCH OR SUNDAY SCHOOL ATTENDANCE OF 
FIFTY CHILDREN 

Boys Girls Total 

# % # % # % 

About once a month 5 21.74 5 18.52 10 20.00 

About twice a month 3 13.04 3 6.00 About twice a month 3 13.04 3 6.00 

Once a week 8 34.78 17 62.96 25 50 .00 

More than once a week 4 17.39 4 8. 00 More than once a week 4 17.39 4 8. 00 

No answer 1 4.35 5 18.52 6 12.00 

Prayer meeting at Baptist 
church Wed. evenings 2 8.70 2 4.00 

Prayer meeting at Baptist 
church Wed. evenings 2 8.70 2 4.00 

Total 23 100.00 27 100.00 50 100.00 

Since the Taos Pueblo has been traditionally Roman 

Catholic since the early days of the Spanish conquistadores, 

it is perhaps not surprising to find 66 percent of the chil-

dren stating they are Catholics. When Taos children attend 

celebrations at neighboring San Juan Pueblo, such as Saint 

Anthony's Day in June, they pass the remaining mounds of the 

old pueblo of Yunque-Yunque (San Gabriel), where the first 

church was built by Onate in 1598 (14, pp. 64-65). 

As early as 1630 a historian, Fray Alonso de Benavides, 

had these comments concerning Catholic converts in the 
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pueblos extending from central to noi-thern New Mexico, mainly 

along the Rio Grande: 

Proceeding up the same river seven leagues there 
commences the Teoas (Taos) nation, with fifteen 
or sixteen pueblos in which must be 7,00 0 souls, 
in a district of twelve or thirteen leagues, all 
baptized; with two monasteries, that is, the one 
of San Francisco de Sandia and that of San Antonio 
de la Isleta. At these are schools of reading and 
writing, singing and playing of all instruments; 
and with much care in the political life (3, p. 132). 

The old Taos mission, now a ruin, was probably built in 

1617 by Fray Pedro de Miranda, who succeeded Fray Francisco 

de Zamora after the turn of the seventeenth century (29). 

At Taos Benavides states, "there were two thousand souls, of 

which five hundred had received baptism" (3, pp. 20-22). 

On the other hand, Hewett, the noted archaeologist, 

remarks 

None of the pueblos were so thoroughly converted 
as Benavides asserts; indeed ever since the time 
of Coronado the Pueblo Indians have persistently 
adhered to their primitive rites which they 
practice at the present time. Outwardly they 
have taken on the new religion, but they have 
kept it as a thing apart from their own religious 
beliefs and ceremonials (15, p. 132). 

Today's Taos Indian child attends church services at 

the "new" mission church built in 1850 after the 1847 

Rebellion. The building is located at the entranceway to 

the Pueblo. Tourists using the spur from Highway 3 leading 

from the plaza to the Indian village pay an entrance or 

camera fee when stopped by a Tribal Council official at the 

church wall. 
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The church plan is coffin-shaped, narrowing at the 

sanctuary, where young Indians eye the panache of saints' 

statues dressed as dolls with satin clothing and ribbons. 

On the central promontory, in the largest niche, is a statue 

of the Virgin Mary. It is surrounded by a mural of corn-

stalks painted by a local Taos Indian. Other niches contain 

the Indians' important array of saints, such as Saint 

Francis, Saint Ysidro, Saint Joseph, and Saint Teresa. These 

statues are made of plaster of paris, with the exception of 

the carved crucifix with its figure clothed in white satin 

and a long rosary dangling from the wooden hands. 

A low adobe whitewashed wall surrounds the church 

courtyard. The entrance archway is stair-stepped in design. 

This is a favorite gathering place of children. Some play 

quietly in the arid sunshine, while others giggle together 

softly making comments in Tiwa about the oddly dressed 

tourists. Giving people names, poking fun at tourists, 

hiding shoes, and other mischievous antics are part of the 

Pueblo scene. (Even the writer was given a special name— 

To-hoo-ya-ho, translating to "Big Ears.") There are excep-

tions, of course, but many non-Indians will comment on these 

people's extraordinary sense of humor and their love of 

laughter. 

Their serious side is also reflected, e.£., in religious 

instruction. At catechism class the children would become 

gravely attentive. These classes were held for younger 
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children in the Pueblo's mission church, and were conducted 

by a local Pueblo matron. Some of the older children were 

given instruction in receiving the Sacraments of Penance, 

Holy Communion, and Confirmation by nuns and priests in 

town. 

Other religious leisure-time activities included picnics 

in the mountains above "Glorietta" or swimming trips to Ojo 

Caliente, near San Juan Pueblo, with non-Indian children. 

.On a typical First Communion Sunday, celebration of 

Mass is held at 7:00 A.M. The church is packed with 

Indians, a majority being female, wearing bright blue, 

burgundy, and green cotton "summer blankets" over their 

Sunday finery. Men oftentimes stand at the back of the 

church under the choir loft, wrapped in a light woolen 

"J. C. Penney" blanket covering all but their eyes. 

The first two pews of the church are filled with the 

young communicants dressed either in white dresses and veils 

or white shirts and dark trousers. The choir sings the old 

Gregorian chants combined with the folk Mass songs accom-

panied by organ or guitar. 

Gas lights flicker on each side of the altar as the 

priest (newly arrived from Spain) struggles to say prayers 

of the Mass in English. Although he was requested to give 

sermons in Spanish (a request of the elders), he speaks 

brokenly in English, aware that the younger Indians can 

usually only understand English and their native tongue, 

Tiwa. 
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After Mass, tourists and town residents hurry to their 

cars in the cold morning. The governor of the Tribal Council 

and his officers stand about twenty feet away from the 

Indian women who have lined up outside the courtyard wall, 

facing "Sacred Peak." He speaks to them in Tiwa in a low 

monotone. This is his sermon of the week (according to 

informants), discussing past events and analyzing serious 

matters of the future. Once through, the Indian women 

scurry to their homes to prepare food for the day. 

The Indian children gleefully take each other's 

pictures on this memorable day. Sometimes parents of the 

communicants have a special breakfast and invite non-Indian 

guests. 

Most Taos Indians are baptized, confirmed, married, and 

sometimes buried by Catholic priests. In almost every 

Pueblo home there is a picture of a saint, Our Lady of 

Guadalupe, or the Sacred Heart of Jesus. However, the en-

forcement of Catholic standards has weakened since World 

War II. An influx of other religious denominations have 

gained a foothold within the Pueblo wall. Where before the 

town of Taos had one church (the Catholic church), it now 

has more than ten churches of varying denominations. 

The Indian Baptist Mission, for instance, loc'ated just 

outside the confines of Indian land skirting Highway 3 has 

seventy Indian members, according to the pastor. Fourteen 

percent of the children interviewed indicated membership 

(Table XXX). Several children attend the Royal Ambassadors 
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Club (Table XXXIII) where boys are guided in character 

development through various leisure activities. Other in-

roads have been mainly by Pentecostal and Mormon groups, 

the First Presbyterian Church, and Jehovah's Witnesses. 

Protestant missionaries arrived approximately 300 years 

after the Catholic Franciscan fathers were sent from Spain 

to the New World." Baptist missionaries came to Santa Fe 

in July of 1849, and the first Protestant church in the 

territory was also Baptist. An influx of Mormon families 

into New Mexico for the purpose of colonization began during 

the last quarter of the nineteenth century. The first Jewish 

temple was built in 1885 in Las Vegas (1, pp. 124-125) 

In Taos, a Protestant minister commented that missionary 

work used to be very difficult, mainly because the Tribal 

Council objected to any other religion than Catholic. Now, 

he said, some of his Indian parishioners want him to preach 

xn the "Catholic" mission church at the Pueblo. Even during 

"Quiet Time," he said, "they'll let me hold prayer meetings, 

and they never would before." 

Another minister commented on two Indian boys who 

attend regularly with their grandmothers each Sunday: 

The one who is barefoot is being raised by his 
grandmother—he didn't want to live with his 
parents in Albuquerque where there is no free-
dom. At the Pueblo he likes to ride horses. 

The other boy is also raised by his grand-
mouher. The old people try to show the young 
ones the Indian way. 
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A former Catholic now attending a Protestant church 

stated 

I think it's stupid to worship the Virgin Mary. 
Some of those people kiss the statue and that's 
dumb. And I think it's wrong to have to tell 
your sins to the priest—he's no different than 
any of us. I used to go to a Catholic school. 
I bit off part of the statue one day and spit 
it at the nun and said, "See, it's just clay." 

While religious doctrines are in a state of flux outside 

the Pueblo wall, the Taos Indians seem to maintain a com-

placency as new beliefs are imprinted upon their indigenous 

substratum. Perhaps there is a reason why the metamorphosis 

of religions affect the Indian in a different way than the 

non-Indian. LaFarge states 

Indians make excellent Christians, bringing to 
Christianity a sense of the constant presence 
of religion in daily life and a habit of partici-
pation in religious activities that we should 
do well to copy (19, p. 77). 

D. H. Lawrence commented on the Pueblo's "religion" 

while living in Taos: 

But there it is: the newest democracy ousting 
the oldest religion! And once the oldest 
religion is ousted one feels the democracy and 
all its paraphernalia will collapse and the 
oldest religion, which comes down to us from 
man's pre-war days, will start again. The 
skysctaper will scatter on the winds, like 
thistledown, and the genuine America, the 
America of New Mexico, will start on its 
course again. This is an interregnum (20, 
p. 147)! 
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Membership in Clubs 

Although Indians are group-oriented within their Pueblo 

life (see "Family Activities"), over half of the children 

show little interest in such organizations as the 4H, Cub 

Scouts, Girl Scouts, Brownies, etc. (Table XXXIII). 

TABLE XXXIII 

MEMBERSHIP IN CLUBS OR ORGANIZATIONS OF FIFTY CHILDREN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

4H Club 1 4. 35 9 33.33 10 20.00 

Royal Ambassadors 3 13.04 — 3 6.00 

Cub Scouts 1 4.35 — 1 2.00 

Girl Scouts — 3 1 1 . 1 1 3 6.00 

Brownies _ _ 3 1 1 . 1 1 3 6.00 

Secret clubs 8 34.78 7 25.93 15 30.00 

No clubs 13 56.52 12 44.44 25 50.00 

Total 
X r \ 4- 4- -

26 113.04* 34 125.92* 60 120.00* 

According to club leaders in the town of Taos, it is 

difficult to find an adult Indian who has the time or 

interest in clubs for Indian children. They add that there 

are complications of transportation and communication, with 

few telephones to the Pueblo. Consequently, making arrange-

ments for meetings, outings, and contacting parents is diffi-

cult. 
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Musical Activities 

On the questionnaire, question 13 and 13-B, Appendix B, 

the no answers outweighed the yes answers for children re-

sponding to playing a musical instrument outside of school 

hours. Table XXXIV shows these responses and lists the 

instruments played. 

TABLE XXXIV 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN RESPONDING "YES" 
AND "NO" TO PLAYING A MUSICAL INSTRUMENT AND LISTING 

OF INSTRUMENTS PLAYED 

Boys Girls Total 

# % # % # % 

Yes 7 30 .43 10 37.04 17 34.00 

No 16 69.57 17 62.96 33 66.00 

Total 23 100.00 27 100.00 50 100.00. 

Drums 3 13.04 — 3 6.00 

Guitar 4 17.39 1 3.70 5 10.00 

Piano — 1 11.11 1 2.00 

Tonette — 6 22. 22 6 12.00 

Flute __ 2 7.41 2 4.00 

Total 7 30.43 10 44.44 17 34.00 

A limited amount of musical instruction is given after 

school hours or in the summer at the Pueblo. Thirty-four 

percent of the subjects indicate playing various musical 

instruments such as drums, guitar, piano, tonette, and flute. 
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Although over half of the children indicate playing no 

musical instrument (65 percent), there is much music within 

Indian culture at the Pueblo. Children on occasion can be 

heard singing songs they may have heard played by a Taos 

Indian disc jockey on a local radio station. Or the children 

will make up their own songs, a combination of Tiwa and 

English (recording on file at North Texas State University 

library). 

Since their language is unwritten, Taos Indian songs, 

as well as their dances, are handed down verbally from one 

generation to another. Children become familiar with cere-

monial songs from the time they are carried "papoose-fashion" 

on their mother's back. (Cradle boards are not used at this 

Pueblo.) Consequently, many Indian children seem unaware 

of the uniqueness of their music: 

Pueblo music has been said by one expert to be 
the most complex of any music among North 
American Indians. . . . The distinguishing 
thing about this music is the variation of time. 
Each line of a song may be of different lengths. 
Instead of the regular, simple beat of White 
music, theirs will be a complicated beat, 
different for each measure (36, p. 125). 

The children sing in a vigorous manner and "they love 

to sing Plains war songs to the tambourine drum" (11, p. 312). 

They are not easily encouraged to sing in front of strangers 

but two young girls, aged ten, interviewed for this study 

one summer afternoon, sang the following songs: 
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Sunday morning when I went to church, honey u hi yah 
I didn't see you because you were in the county 

jailhouse, hi ya 
Daddy Joe sure don't love me honey, u hi yah 
But it's all right, I've got someone to call 

me darling, hi yah 
He yah hi yah 
He yah ho hi yah 

I don't care if you marry 
16 times 

I'll get you 
Ya he ya ooh ha yah 

I am very lonesome, many days have gone by 
Without a letter 
I tell the stars in heaven 
I love you 
Please love me sweetheart 
In my heart, I think of you 
Yah, he yie, ho yah, heh ho 

According to McAllester 

The children sing in a vigorous, emphatic 
manner like their parents. The melody most 
frequently starts high and moves down over an 
octave or more until it comes to rest on a base 
note. The meter tends to be regular throughout. 
The texts very often contain long sections of 
vocables or nonsense syllables as many folk songs 
in the white man's culture. He-ne-ne-ya or 
hevo-hevo-ho-howa may outweigh the rest of the 
song (22, p. 9). 

Although few children indicate in Table XXXIV that they 

play a drum or flute, these instruments are basic in the 

Indian culture. Drums are oftentimes heard throughout the 

Pueblo at night. Lawrence comments 

Never shall I forget the deep singing of the 
men at the drum, swelling and sinking, the 
deepest sound I have heard in all my life. 
Deeper than thunder, deeper than the sound of 
the Pacific Ocean, deeper than the roar of a 
deep waterfall: the wonderful deep sound of 
men calling to the unspeakable depths (20, 
p. 145). 



119 

Several Taos Indian families have gained a reputation for 

drum making. They are made of rawhide and cottonwood coming 

from along the nearby Rio Grande. Their flutes are carved 

from cedarwood. 

In the dancing and singing of the Taos Indian there is 

no emphasis on becoming the individual star (unless the War 

Captain or hoop dancers are singled out by the non-Indian 

audience by clapping). Recently a Taos Indian teenager was 

given a dance scholarship at a noted school of music in the 

east. Nevertheless at the Green Corn Dances in July, her 

every step and gesture was strictly disciplined to match the 

rest of the Corn Maidens. 

One of the clubs at the Taos Day School, the Road 

Runners, has as its sponsor a Taos Indian who teaches the 

students all types of Indian dances. 

On summer nights when there is a full moon, young men 

of the Pueblo gather on either side of Rio Pueblo de Taos. 

They sing love songs to the girls of the village. 

Hobbies and Collecting 

A large majority of children indicated that they have 

hobbies (Table XXXV, question 15, 15-B, Appendix B) and make 

or build things (Table XXXVI, question 18, 18-B, Appendix B). 

The most popular hobby at the Pueblo is riding horses. 

Since horses, next to cattle, are the most numerous live-

stock, it is not surprising that 40 percent of the boys and 
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girls listed this activity. (See "Land and Livestock" 

section.) 

TABLE XXXV 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN RESPONDING "YES" 
OR "NO" TO HAVING A HOBBY AND LISTING OF HOBBIES 

(FREE RESPONSE QUESTION) 

Boys 

# 

Girls 

% 

Total 

# 

Yes 

No 

Total 

15 

8 

65.22 

34.78 

21 

6 

77.78 

22 .22 

23 100.00 27 100.00 

36 

14 

72.00 

28 .00 

50 100.00 

Collecting potshards 

Collecting arrowheads 

Making pottery 

Doing art work 

Beading 

Collecting coins 

Making belts 

Collecting rocks 

Making models 

Riding horses 

Planting 

Total 

*Does not total 100 

21.74 

26.09 

30.43 

4.35 

13.04 

5 

3 

11 

8 

21.74 

13.04 

47.83 

34.78 

2 

1 

10 

11 

9 

4 

8 

2 

7.41 

3.70 

37. 04 

40.74 

33.33 

14.81 

29.63 

7.41 

33. 33 

11.11 

7 

7 

10 

18 

10 

7 

8 

7 

3 

20 

11 

14, 

14. 

2 0 , 

36, 

2 0 . 

14, 

16. 

14, 

6. 

40, 

22, 

00 

00 

00 

00 

00 

00 

00 

00 

00 

00 

00 

49 213.04* 59 218.51* 108 216.00* 

percent due to multiple mention. 

Doing arts and crafts work, such as beading, making 

belts, models, Ojos de Dios (yarn hangings), and pottery 

were next in popularity. Although the Taos Pueblo has 

seldom been considered outstanding for its arts, there seems 
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TABLE XXXVI 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN REPORTING BUILDING 
OR MAKING THINGS AND LIST OF PROJECTS 

(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Yes 

No 

Total 

17 

6 

73.91 

26.09 

25 

2 

92.59 

7.41 

42 

8 

84.00 

16.00 

Yes 

No 

Total 23 100.00 27 100.00 50 100.00 

Houses (adobe, sheep, tree) 

Crafts 

Ojos de Dios ("God's Eyes") 

Sew 

Pottery 

Bake bread outside in oven 

Beadwork 

7 

8 

3 

30.43 

34.78 

13.04 

13 

6 

8 

9 

11 

8 

11 

48.15 

22. 22 

29.63 

33.33 

40.74 

29.63 

40.74 

20 

14 

11 

9 

11 

8 

11 

40.00 

28.00 

22.00 

18. 00 

22.00 

16.00 

22.00 

Houses (adobe, sheep, tree) 

Crafts 

Ojos de Dios ("God's Eyes") 

Sew 

Pottery 

Bake bread outside in oven 

Beadwork 

13 

6 

8 

9 

11 

8 

11 

48.15 

22. 22 

29.63 

33.33 

40.74 

29.63 

40.74 

20 

14 

11 

9 

11 

8 

11 

40.00 

28.00 

22.00 

18. 00 

22.00 

16.00 

22.00 

Houses (adobe, sheep, tree) 

Crafts 

Ojos de Dios ("God's Eyes") 

Sew 

Pottery 

Bake bread outside in oven 

Beadwork 

13 

6 

8 

9 

11 

8 

11 

48.15 

22. 22 

29.63 

33.33 

40.74 

29.63 

40.74 

20 

14 

11 

9 

11 

8 

11 

40.00 

28.00 

22.00 

18. 00 

22.00 

16.00 

22.00 

Houses (adobe, sheep, tree) 

Crafts 

Ojos de Dios ("God's Eyes") 

Sew 

Pottery 

Bake bread outside in oven 

Beadwork 

13 

6 

8 

9 

11 

8 

11 

48.15 

22. 22 

29.63 

33.33 

40.74 

29.63 

40.74 

20 

14 

11 

9 

11 

8 

11 

40.00 

28.00 

22.00 

18. 00 

22.00 

16.00 

22.00 

Houses (adobe, sheep, tree) 

Crafts 

Ojos de Dios ("God's Eyes") 

Sew 

Pottery 

Bake bread outside in oven 

Beadwork 

13 

6 

8 

9 

11 

8 

11 

48.15 

22. 22 

29.63 

33.33 

40.74 

29.63 

40.74 

20 

14 

11 

9 

11 

8 

11 

40.00 

28.00 

22.00 

18. 00 

22.00 

16.00 

22.00 

Total 18 78.25 66 244.44* 84 168.00* 

*Does not total 100 percent due to multiple mention. 

to be subtle interest in keeping what little there remains 

(or ever was) alive (35, p. 215). Children sell their 

crafts to tourists each summer under the shady log lean-tos 

in front of the north and south pueblos. Using a soft-sell 

approach, they usually let the tourists ask pertinent ques-

tions regarding the colored corn, wedding vases, beaded 

necklaces, and miniature conical ovens. Any stereotyped 

question asked about Pueblo life by the tourist usually gets 

a stereotyped answer, "I dough-no." 
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Many of the children interviewed spoke of drawing as 

their favorite form of art work (Appendix I). One teacher 

in particular at the Bureau of Indian Affairs school is 

fostering creativity by encouraging students to write poetry 

to accompany their drawings. Two publications are forth-

coming in 1970, Lonely Deer by Joseph L. Concha and Oo-Oonah 

Art, edited by Constantine Aiello. These works will be 

published by the Taos Pueblo Council. (See Appendix H for 

Indian children's poetry.) 

Other factors may be attributable to the Indian child's 

interest in art. Studies are being made in the Taos Municipal 

School and the Bureau of Indian Affairs school of painting 

at nearby petroglyphs and the decorations of ceremonial 

rooms of various Indian tribes. Also many of the younger 

children at the Taos Pueblo have older siblings attending 

high school at the Institute of American Indian Arts in 

Santa Fe and also at the Taos Municipal High School where 

art is stressed. Also, living close to an artists' colony 

may have its effect, especially since Pueblo Indians are 

often used as models (see "Trips Outside the Pueblo"). 

Many teachers agree that the Taos Pueblo Indian chil-

dren seem to have a high degree of intuitive artistic 

ability. They seem to possess a quality of imagery which is 

an important part of every creative act. Since the arts 

have superior communicative advantage, they could possibly 
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"supply the chief means by which [the Indian] can identify 

and publish himself in the world" (21, p. 157). 

According.to Tables XXXV and XXXVI, making pottery is 

one of the Pueblo Indian girl's more prevalent leisure 

activities. Many children are taught to make miniature 

vases, ashtrays, conical ovens (incense burners), by coiling 

layers of clay one above the other. Their pottery is of a 

brownish color which bakes to a rust and often has black 

splotches from the firing process. There is no painted 

decoration. Some authorities state that Taos and their 

"first cousins" so to speak—the Picuris—adopted the 

pottery style of Navaho and Apache and Plains Indians 

(35, p. 103). 

With few exceptions, Taos Indians have shown their 

genious in areas other than the arts—that is if their 

products are to be compared with .their Pueblo neighbors to 

the south. Local aestheticians claim the Taos Indians have 

had few opportunities to develop their creative potential. 

Historians claim that their leisure time afforded them 

little time to spare in developing the arts. In the bitter 

Sangre de Christo Range there is limited rainfall, a short 

growing season, and scarcity of arable land. All of these 

factors, and many more augmented the Taos Indians' agrarian 

rather than artistic nature. At the Taos Pueblo there are 

but a few examples of wood carving, silver or beadwork, 

weaving of woolen blankets or rugs. There is virtually no 
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art style indigenous to the Pueblo as is the case with their 

Tewa and Keres-speaking neighbors. Now art teachers at 

the Pueblo Day School are encouraging their students to 

have a self-expressive style, "honest and of themselves." 

Thus repetitive "traditional" art is discouraged. Taos 

Indian children have been left on their own to produce 

crafts which are designed more for function than artistry. 

In Table XXXVI children list most frequently making 

houses. Many of the boys spoke of assisting in building 

corrals, adobe houses, and adobe bricks. They help in 

fitting log vigas into roofs and other communal projects. 

Since adobe buildings need to be cared for continuously, 

the females of the village must be forever patching. Mud 

walls of every Pueblo structure have been rounded and 

smoothed and given a patina through the use of sheepskin by 

the hands of many Taos women and their daughters. One of 

the children interviewed this summer not only mixed the mud, 

straw, and water efficiently, but was quick to eye any 

tourist taking her grandmother's picture as she plastered 

up on the rooftop. This prompted a quick money transaction 

on the child's part, for she may have rationalized that the 

tourist (one of 20>00 0 who visit the Taos Pueblo each year) 

was getting an additional insight into the Pueblo Indians', 

life-style! 

Table XXXV indicates that collecting various items is 

a favorite activity among boys. Indian artifacts many times 
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are found in the hills above the Pueblo or at the ancient 

pueblo site near Ponce de Leon Hot Springs or the plateau of 

Llano Quemado overlooking Ranchos de Taos. 

Other activities listed in Table XXXV include collect-

ing coins, planting, sewing, and baking bread. 

Home Chores 

Most of the children stated that they had home chores 

or duties (75 percent). Table XXXVII shows the number of 

children who had home duties according to question 25, 25-B, 

Appendix B. 

TABLE XXXVII 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN RESPONDING "YES" 
OR "NO" TO HAVING HOME CHORES OR DUTIES AND LISTING OF 

DUTIES 

Boys Girls Total 

# % # % # % 

Yes 15 65. 22 22 81.4.8 37 74.00 
No 8 34. 78 5 18.52 13 26.00 

Total 23 100.00 27 100.00 50 100.00 

Fetch wood 13 56. 52 9 33.33 22 44.00 
Bring water 13 56.52 14 51.85 27 54.00 
Cut grass 1 4.35 — 1 2.00 
Attend animals 12 52.17 - - 12 24.00 
Do housework — 15 55.56 15 30.00 
Make plaster for adobe 

house 5 21.74 7 25.93 12 24.00 
Bake bread — 6 22. 22 6 12.00 
Baby sit — 10 37.04 10 20. 00 
Carry trash 3 13.04 3 11.11 6 12.00 
No answer 8 34.78 5 18.52 13 26.00 

Total 55 239.12* 69 255.56* 124 228.00* 
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The two main chores for both boys and girls are fetching 

wood (44 percent) and bringing water from the Rio Pueblo de 

Taos (54 percent). Some responses indicate that for many 

home chores there is a definite division along sex lines. 

Boys cut grass and attend animals, while more girls are 

engaged in doing housework, plastering adobe houses, baking 

bread, and baby-sitting. 

Over half of the girls indicated helping with housework 

(55.56 percent), either at the Pueblo or assisting their 

mothers as domestics in town. Many of these duties take 

young girls out of the house as well, such as sweeping the 

dirt in front of their homes with dried Apache plum. They 

can also be seen hanging clothes with their mothers and 

grandmothers on top of the flat-roofed houses. Blue jeans, 

shirts, and towels flap in the arid wind, hanging between 

poles, and little girls wait in a spot of shade to carry in 

their basketloads. 

Jobs for Pay 

The answers were almost evenly divided in regard to 

subjects responding "yes" or "no" to receiving pay for work. 

Table XXXVIII shows the number of children reporting jobs 

for pay. (Question 26, Appendix B.) 

This table also shows the number of children employed 

in -various types of jobs (question 26-B, Appendix B). Al-

though some children indicated that they receive money from 
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TABLE XXXVIII 

NUMBERS AND PERCENTAGES OF FIFTY CHILDREN RESPONDING "YES" 
OR "NO" TO RECEIVING PAY FOR A JOB AND LISTING OF JOBS 

(FREE RESPONSE QUESTION) 

Boys 

# 

Girls 

# 

Total 

# 

Yes 
No 

Total 

8 
15 

34.78 
65. 22 

14 
13 

51.85 
48.15 

23 100.00 27 100.00 

22 
28 

44.00 
56.00 

50 100.00 

Fetch wood 
Bring water from Rio 

Pueblo 
Clean yard 
Cut grass 
Baby sit 
Sell pottery 
Sell belts 
Collect money from 

tourists 
Chop wood 
No answer 

Total 

6 
15 

39.13 

21. 74 
13.04 
8.70 

13.04 

26.09 
65.22 

10 
7 

8 
10 
5 

2 

13 

37.04 
25.9 3 

29.63 
37.04 
18.52 

7.41 

48.15 

13 

15 
10 

2 
8 
13 
5 

2 
6 

28 

2 6 . 0 0 

30.00 
20. 00 
4.00 

16.00 
26 .00 
10.00 

4.00 
12.00 
56.00 

43 186.96* 55 203.72* 102 204.00* 

*Does not total 100 percent due to multiple mention. 

relatives for such duties as chopping wood or selling pottery, 

many Indian mothers interviewed stressed the fact that their 

children receive little or no allowance. Thus the children 

may have been paid in privileges rather than money. 

Not until the Taos Pueblo child is sixteen is he able 

to secure a paying job in town or with the Community Action 

Program at the Pueblo. Many of the older siblings of the 

children interviewed had federal employment through the 

Community Action Program and were working in various 
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capacities, such as tour guides, nurses' aides, secretaries 

at the Forest Service, or had farming duties at the Pueblo. 

A metamorphosis has taken place in the leisure time of 

most children in the United States due to changing child 

labor laws. Galbraith states, "Since 189 0 when one boy in 

four and one girl in ten between the ages of ten and fifteen 

were gainfully employed, large numbers of juveniles have 

been retired from the labor force and their number now is 

negligible" (13, p. 261). 

Adult Employment 

Since children's leisure activities may be affected by 

the presence or absence of adults at home, a description 

follows, showing adult employment among Taos Pueblo Indians. 

Tables XXXIX and XL report various jobs of mothers and 

fathers of children interviewed (questions D and E, Appendix 

A) . 

Secretary of Labor W. Willard Wirtz estimates that there 

are 11,000,000 children and youth who come from families 

with less than $3,000 annual income (4, p. 4). In Taos 

County, Indians average $870 per family per year (23). Fifty 

percent of Indian families have cash incomes below $2,00 0 a 

year and 75 percent below $3,000 (26). For the United 

States as a whole, the 19 50 census reported a median family 

income of $9 83 for reservation Indians (38). 

Twenty percent of the children interviewed at the 

Pueblo indicated that their fathers had no work. Those who 
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TABLE XXXIX 

NUMBER AND PERCENTAGES OF VARIOUS JOBS OF FATHERS OF 
CHILDREN IN RANDOM SAMPLE 

Boys Girls Total 

# % # % # % 

Taos moc. factory 4 17. ,39 — — 4 8. ,00 
Laborer 4 17. .39 5 18. ,52 9 18. .00 
Office work — 2 7. ,41 2 4. .00 
Government work 2 8. , 70 2 7. ,41 4 8 • .00 
Carver — 2 7. .41 2 4. ,00 
Molybdenum mine at Questa 1 4. , 35 3 -11. ,11 4 8. .00 
Mechanic 3 13. .04 3 11. ,11 6 12. .00 
Shop in town — 1 3. ,70 1 2. .00 
No work 6 26. ,09 4 14. , 81 10 20. .00 
No father 3 13. ,04 5 18. ,52 8 16. .00 

Total 23 100. ,00 27 100. ,00 50 10 0. .00 

TABLE XL 

NUMBER AND PERCENTAGES OF VARIOUS JOBS OF MOTHERS OF 
CHILDREN IN RANDOM SAMPLE 

Boys Girls Total 

# % # % # ' % 

Taos moccasin factory 6 26. 09. 3 11. 11 9 18. 00 
Government work — — 3 11. 11 3 6. 00 
Part-time help 4 17. 39 6 22. 22 10 20. 00 
Domestics in town — — 7 25. 93 7 14. 00 
Teacher 1 4. 35 — — 1 2. 00 
No work 8 34. 78 4 14. 81 12 24. 00 
No mother 4 17. 39 4 18. 52 8 16. 00 

Total 23 100. 00 27 100. 00 50 100. 00 

were employed listed work at the Taos Leathercraft Factory, 

laborer jobs, office work, government work, carvers, "molly 
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mine" (ferroalloy deposits near Red River), mechanics, and 

shops in town. 

The largest percentage in the mothers' employment 

category was part-time help. Twenty-four percent of the 

mothers do not work. Other jobs listed included working at 

Taos Leathercraft, government work, domestics in town, and 

teacher. 

None of the children listed farming and sociologists 

state that the shift has been away from agriculture since 

World War II. Not only Taos Indians find it difficult to 

find (and keep) a job in town; in the early part of this 

decade nearly half of all reservation Indians were jobless 

(6, p. 68). Smith states 

Taos Pueblo has 896 residents with 285 family 
groups. . . . There are 310 (34.6%) in the labor 
force. One hundred and eighty-eight are 
permanently employed (60.6%); 84 or 27.1% have 
"temporary or seasonal employment; 38 or 12.3% 
are unemployed; and 122 or 39.4% have recurrent • 
unemployment (30, pp. 6, 147). 

The Department of Welfare gives 113 Taos Indians public 

assistance (20.2 percent of the population at Taos). Thus 

the more fortunate Taos Indian who occasionally finds work 

is already experiencing what economists predict for non-

Indians' workaday world in approximately thirty yearst 

The new leisure-oriented culture in the U.S. 
is viewed by many analysts as the most powerful 
force operating in the marketplace today. Look-

• ing a generation ahead, some prognostications 
are far out indeed. In their"book The Year 2000 
authors Herman Kahn and Anthony Wiener of Hudson 
Institute foresee a radically new leisure-oriented 
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work pattern which includes a nine-month work 
year . . . a four day week . . . a seven-and-
one-half hour day. With a total work year of 
1100 hours, work itself may one day come to be 
regarded as just another form of leisure 
activity (8). 

Indian families must support themselves the same as 

non-Indians. 

Although the median family income is low at 
reservations the figure does not include the 
value of income "in kind," such as food produced 
and consumed in the home (more than 10 per cent 
on some reservations) and free living quarters. 
Neither does it include the value of special 
economic advantages enjoyed by most Indians: 
freedom from property taxes and some income 
taxes, free medical care, free subsistence for 
children in boarding schools and many free 
services found on some reservations, such as 
water for livestock and domestic use (17, p. 71). 

The biggest problem at the Pueblo, according to a local 

minister, is lack of good jobs. 

The Indians are forced to leave because of 
this. They want to cling to the past—the 
traditions and the ceremonies, but economics 
is the dominant factor. They must sacrifice 
their values for a higher standard of living 
in the non-Indian world. 

Few parents work at any trade which could be labeled 

"artistic" as evidenced in Tables XXXIX and XL. Indian 

artists face the economic dilemma that confronts artists 

generally. Only a few adult Taos Indians and their children 

are employed as dancers at local motels, or are employed as 

silversmiths at local curio shops, "A few men are trained, 

usually by local Indian traders, as silversmiths. This is a 

relatively new craft which originally began by melting 
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Mexican pesos. Although all pueblos say they have silver-

workers, this is considered a Navajo, Hopi or Zuni specialty" 

(35, p. 123). 

A number of Taos Indians endeavored to make a living at 

their art work upon their return from World War II. Instead 

they were forced to sacrifice their artistic goals for wage 

work in town, or became government workers at Los Alamos, 

seventy-five miles southwest of the Taos Indian Pueblo. 

Home Study Time 

Homework given by school teachers is affected by the 

fact that there are no electric lights in the communal 

houses within the Pueblo village. There are a few electric 

lights at "summerhouses," but kerosene is still mainly used 

by Indians living outside the village wall. One educational 

administrator stated, "We don't give too much homework to 

our students because there is little electricity and they 

would have to study by kerosene lamp." A teacher at the 

Bureau of Indian Affairs school says she informs her stu-

dents at the beginning of the year that, "most people in the 

world do not have electricity and we will have a little home-

work each evening." 

The greatest percentage of children interviewed (40 

percent) indicated that they study in their leisure time 

approximately thirty minutes each evening (Table XLI, ques-. 

tion 24, Appendix B). Few children (44 percent) show that 
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WEEKDAY HOME STUDY TIME OF FIFTY CHILDREN 
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Boys Girls Total 

# % # % # % 

None 7 30.43 5 18.52 12 24.00 
1 to 29 min. 10 43.48 10 37.04 20 40.00 
30 to 59 min. — 7 25.93 7 14.00 
1 hour to 2 hours 4 17. 39 2 7.41 6 12.00 
2 hours or more 2 8.70 3 11.11 5 10.00 

Total 23 100.00 27 100.00 50 100.00 

they study on weekends (Table XLII, question 24-B, Appendix 

B). Thirty minutes is the approximate study time of 28 per-

cent of the respondents. 

TABLE XLII 

WEEKEND HOME STUDY TIME OF FIFTY CHILDREN 

Boys Girls Total 

# % # % # % 

None 11 47.83 11 40.74 22 44.00 
1 to 29 min. 5 21.74 9 33.33 14 28.00 
30 to 59 min. 5 21.74 2 7.41 7 14.00 
1 hour to 2 hours 1 4. 35 4 14.81 5 10.00 
2 hours or more 1 4.35 1 3.70 2 4.00 

Total 23 100.00 27 100.00 50 100.00 

An ecologist commented 

The physical environment of many Indian homes is not 
conducive to good study habits; lack of privacy, 
lack of books and magazines and, in many homes, 
poor lighting (30, p. 40). 
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On the other hand, some Indian parents have educational 

aspirations for their children that may override any en-

vironmental handicap. Their problem, according to Smith, is 

that they are at a loss on how to help their child educa-

tionally. Indians are not attuned to the educational en-

vironment. 

Family Activities 

A large majority of children (76 percent) indicate that 

they live with both parents. Table XLIII (question C, 

Appendix A) gives responses of fifty children as to place 

TABLE XLIII 

RESPONSES OF FIFTY CHILDREN AS TO PLACE OF RESIDENCE AT 
PUEBLO 

Boys Girls Total 

# % # % # % 

Lives with both parents 18 78. 26 20 74.07 38 76.00 

Lives with one grandparent 4 17.39 5 18.52 9 18.00 

Lives with mother 1 4.35 2 7.41 3 6.00 

Total 23 100.00 27 100.00 50 100.00 

of residence at the Pueblo. LaFarge, commenting on the 

Indian family asserts 

Pueblos are monogamous, in contrast to the 
majority of Indian tribes who permitted 2 
or more wives although many Indians took only 
one woman at a time, but divorce and marriage 
were not too difficult (19, p. 22). 
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A larger percentage of children of both sexes answered 

no than yes to the question, "Does your father ever play 

with you?" This is indicated in Table XLIV (question 21, 

Appendix B). This table shows the play activities of 

fathers with their children, in response to question 21-B, 

Appendix B. Indoor games such as cards and Monopoly seemed 

to be the most popular activity engaged in by fathers and 

their sons. 

TABLE XLIV 

NUMBERS AND PERCENTAGES OF FIFTY CHILDREN RESPONDING "YES" 
OR "NO" TO THE QUESTION: "DOES YOUR FATHER EVER PLAY 

WITH YOU?" AND LISTING OF ACTIVITIES 

Boys Girls Total 

# % # % # % 

Yes 
No 

6 
17 

26.09 
73.91 

10 
17 

37. 04 
62.96 

16 
34 

32.00 
68.00 

Total 23 100.00 27 100.00 50 100.00 

Cards: 
21 
Blackjack 

Marbles 
Basketball 
Baseball 
Indoor games 
Monopoly 
No answer 

3 
4 
3 
4 
4 
5 
2 
17 

13.04 
17.39 
13.04 
17.39 
17.39 
21.74 
8.70 
73.91 

3 
4 
3 
6 
7 
8 
4 
34 

6.00 
8.00 
6.00 
12.00 
14.00 
16.00 
8.00 
68.00 

Cards: 
21 
Blackjack 

Marbles 
Basketball 
Baseball 
Indoor games 
Monopoly 
No answer 

3 
4 
3 
4 
4 
5 
2 
17 

13.04 
17.39 
13.04 
17.39 
17.39 
21.74 
8.70 
73.91 

3 
4 
3 
6 
7 
8 
4 
34 

6.00 
8.00 
6.00 
12.00 
14.00 
16.00 
8.00 
68.00 

Cards: 
21 
Blackjack 

Marbles 
Basketball 
Baseball 
Indoor games 
Monopoly 
No answer 

3 
4 
3 
4 
4 
5 
2 
17 

13.04 
17.39 
13.04 
17.39 
17.39 
21.74 
8.70 
73.91 

2 
3 
3 
2 
17 

7.41 
11.11 
11.11 
7.41 
62.96 

3 
4 
3 
6 
7 
8 
4 
34 

6.00 
8.00 
6.00 
12.00 
14.00 
16.00 
8.00 
68.00 

Total 42 182.60* 27 100.00 69 138.00* 

*Does not total 100 percent due to multiple mention. 
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A similar pattern of answers was made to question 20, 

"Does your mother ever play with you?" More than half of 

the children answered no (60 percent) as shown in Table XLV. 

TABLE XLV 

NUMBERS AND PERCENTAGES OF FIFTY CHILDREN RESPONDING "YES" 
OR "NO" TO THE QUESTION: "DOES YOUR MOTHER EVER PLAY 

WITH YOU?" AND LISTING OF ACTIVITIES 

Boys Girls Total 

# % # % . # % . 

Yes 10 43.48 10 37.04 20 40.00 
No 13 56.52 17 62.96 30 60.00 

Total 23 100.00 27 100.00 50 100.00 

Cards: 
7 Up 4 17. 39 3 11.11 7 14.00 
Blackjack 2 8.70 5 18.52 7 14.00 

Checkers 4 17.39 6 22. 22 10 20.00 
Baseball 2 8.70 4 14. 81 6 12.00 
Football 1 4.35 1 3.70 2 4 . 00 
Basketball 4 17.39 4 14.81 8 16.00 
Volleyball 5 21.74 6 22.22 11 22.00 
No answer 13 56.52 17 62.96 30 60.00 

Total 35 152.18* 46 170.35* 81 162.00* 

Again indoor games such as 7 Up, Blackjack, and checkers 

seemed to be favorite activities engaged in by mothers and 

their sons and daughters (question 20-B, Appendix B). 

The children were asked to name activities that they 

liked to do with their families. Table XLVI (question 22, 

Appendix B) shows the children's preferences for family 

activities. • Subjects favored picnics and camping. A 
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TABLE XLVI 

FAVORITE FAMILY ACTIVITIES OF FIFTY CHILDREN 
(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Go to Blue Lake 6 26.09 — — _ 6 12.00 
Pick apples 3 13.04 5 18.52 8 16.00 
Watch birds — 3 11.11 3 6.00 
Play games 5 21.74 5 18.52 10 20.00 
Make pottery — 6 22.22 6 12.00 
Go to movies 3 13.04 4 14.81 7 14.00 
Go to town with grand-

parents — 3 11.11 3 6.00 
Tell Indian legends 1 4.35 4 14.81 5 10.00 
Picnics 10 43.48 •9 33.33 19 38.00 
Camping 14 60.87 4 14.81 18 36.00 
Nothing 4 17.39 5 18.52 9 18.00 
Ride in pickup 5 21.74 3 11.11 8 16.00 
Watch TV 3 13.04 1 3.70 4 8.00 

Total 54 234.78* 52 19 2.57* 106 212.00* 

*Does not total 100 percent due 1 :o multiple men1 :ion. 

majority of boys listed camping (60.87 percent), while girls 

favored picnics (33.33 percent). Others mentioned activities 

indigenous to Pueblo life, such as "going to Blue Lake," 

making pottery, and telling Indian stories. 

Children enjoy picnicking and camping out either on 

Indian land or in the campsites in nearby Carson National 

Forest. Closest to their communal houses for picnics is the 

grove of Glorietta. Beneath the circle of giant cottonwood 

trees, children take a sack lunch, sharing it with friends 

and dogs. Afterward they fish or play sports such as volley-

ball and tag, speaking as usual in Tiwa. There is much 

joking when playing games, but seldom loudness. 
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If the children have a planned picnic with their 

family, they might ride in the back of the pickup as far as 

the Blue Lake road will allow (approximately four miles). 

Once a picnic site is selected children will scatter to pick 

wild strawberries and the boys will gather twigs or choose 

the best place in the stream to chill watermelon. Wieners 

are roasted and the children sit in a circle on a huge 

canvas beneath a stand of Ponderosa giant blue spruce and 

Douglas fir. Then they may sing folk songs, catechism 

hymns, or the latest "pop" tune. 

Although the non-Indian educator may be unfamiliar with 

Pueblo language, the words ta (a salutation young people 

give elders), tata (father), and piayo (young brother) 

become imprinted on the mind due to repeated usage. He-ya-ho 

and A-sah-moo-yah, meaning hello and goodbye, are often-used 

phrases within the family's conversation. 

The nuclear family group may be small or large as indi-

cated in Table XLVII (question A, Appendix A). The six-

member family drew the greatest number of responses among 

the fifty children interviewed, with the nine-member family 

rated as second. 

The extended family reaches wide at the Pueblo. It 

includes grandparents, cousins, aunts, uncles, nieces, 

nephews, as seen in Table XLVIII (question G, Appendix A). 

Eighty percent of the children indicated that they have a 

grandmother (either paternal or maternal) living at the 
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TABLE XLVII 

RESPONSES OF FIFTY CHILDREN REPORTING ON SIZE OF FAMILY-

No. in Family 

Boys Girls Total 

No. in Family # % # % # % 

2 — — 1 3.70 1 2.00 
3 3 13.04 2 7.41 5 10.00 
4 __ 5 18.52 5 10.00 
5 6 26.09 2 7.41 8 16.00 
6 5 21.74 7 25.93 12 24.00 
7 2 8.70 2 7.41 4 8.00 
8 1 4. 35 2 7.41 3 6.00 
9 1 4.35 3 11.11 4 8.00 

10 2 8.70 2 7.41 4 8.00 
11 1 4.35 — 1 2.00 
12 1 3.70 1 2.00 
13 2 8.70 — — 2 4.00 

Total 23 100.02 27 100.00 50 100.01 

Pueblo, and 60 percent list grandfathers. Other categories 

show that 9 0 percent have aunts and 100 percent have cousins, 

Table XLIX (question G-b, Appendix A) indicates that not 

only the nuclear family but the extended family is usually 

seen every day and visited every day by 9 2 percent of the 

children interviewed. 

Although the kinship system of the Pueblo has been 

relatively unaffected over the generations, more and more 

Indians are moving to "summerhouses" outside the village 

wall (10, p. 360). Locale may well affect the autonomy of 

the Taos Indian child's leisure activities if the trend of 

mobility to suburbia continues. This parallels the non-

Indian's move from urbania to suburbia. The wish of many 
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™ TABLE XLVIII * 

NUMBER AND PERCENTAGE OF FIFTY CHILDREN REPORTING 
r, KINSHIP WITHIN PUEBLO VILLAGE 

Boys Girls Total 

# % # '% # % 

Grandmother.: 
No grandmother 

Total 

20 
3 

86 .96 
1 3 . 0 4 

20 
7 

7 4 . 0 7 
2 5 . 9 3 

40 
10 

8 0 . 0 0 
2 0 . 0 0 

Grandmother.: 
No grandmother 

Total 23 , 100 .00 27 100 .00 50 100 .00 

Grandfather . —— 
No grandfather 

Total 

— 15 
8 

6 5 . 2 2 
34 .78 

15 
12 

5 5 . 5 6 
4 4 . 4 4 

30 
20 

6 0 . 0 0 
40 .do 

Grandfather . —— 
No grandfather 

Total 23 100 .00 27 100 .00 50 1 0 0 . 0 0 

Aunts 
No aunts 

Total 

21 
2 

9 1 . 3 0 
8 . 7 0 

24 
3 

88 .89 
11.11 

45 
5 

9 0 . 0 0 
1 0 . 0 0 

Aunts 
No aunts 

Total 23 100 .00 27 1 0 0 . 0 0 50 1 0 0 . 0 0 

Cousins 
No cousins 

Total 

23 100. <00 27 100 .00 50 100 .00 Cousins 
No cousins 

Total 23 100 .00 27 100 .00 50 1 0 0 . 0 0 

Indians is to eventually build outside the wall. One woman 

commented 

We just bought a piece of land and we hope to 
build a house. It will be built out of the 
adobe bricks we make so it may take several 
years.^ 

The system of land inheritance may also affect the 

scene of leisure activities in future years. Descent and 

inheritance are determined through the male line in Taos 

(18, p. 122). However, as the "headsmen" of .families con-

tinue to leave the Pueblo, as has happened in past decades, 
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TABLE XLIX 

RESPONSES OF FIFTY CHILDREN TO THE QUESTION: 
AND VISIT THEM EVERY DAY?" 

"DO YOU SEE 

Boys Girls Total 

# % # % • # % 

See every day: 

Yes 21 91.30 25 92.59 46 92.00 
No 2 8.70 2 7.41 4 8.00 

Total 23 100.00 27 100.00 50 100.00 

Visit every day: 

Yes 21 91.30 25 92.59 46 92.00 
No 2 8.70 2 7.41 4 8.00 

Total 23 100.00 27 100.00 50 100.00 

a patrilineal system may evolve to a matrilineal one through 

absenteeism. An Indian woman stated 

My oldest brother left the Pueblo many years 
ago to get a better job at the War. The land 
of my father's is his but I have been caring 
for my old father all these years and now my 
father wants me to have the land. 

There is no way of getting the land 
notarized in town so we'll have lots of family 
quarrels. Before, business deals were by mouth, 
now everything has to be written down by the 
Tribal Council. 

Discipline 

Leisure activities may be affected by the kind and 

amount of discipline exerted by the nuclear and extended 

family. One young girl commented 

Pueblo boys are so mischievous . . . so many 
are being reared by their old grandmas. The men 
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of our village don't seem to care—well a lot 
of them—about taking responsibility for their 
kids. 

Indian women sometimes scoff at the non-Indian's myth 

concerning discipline of children by the Pueblo Indians. 

An older woman commented 

I still spank my girl and she's thirteen. When 
I was a young girl my father kept a strap in 
the kitchen and he used it on all fourteen of 
us. 

Teachers at the BIA don't spank any more 
and I think that's a mistake. 

Corporal punishment is against the policy of the Bureau of 

Indian Affairs. However, some of the school boards, at the 

insistence of the Parent-Teacher Organizations, have given 

teachers permission to spank children on occasion. This is 

true at Taos. 

The type of discipline at the Pueblo seems to be of a 

threatening rather than a corporal nature. For instance, 

clowns on San Geronimo Feast Day will threaten children by 

saying that if they laugh at them they will throw them in 

the river. Within the confines of the family, Taos children 

are still raised, by and large, in a permissive and support-

ing emotional atmosphere. 

A Taos Indian soldier recently returned from combat 

commented, "The discipline at the Pueblo is getting as bad 

as in the white man's world where no one wants to fight. 

Everyone is going soft." 
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Trips Outside the Pueblo Village 

An indication of leisure activities that may or may not 

take place outside the wall in a non-Indian environment are 

reported in this section. Tables L, LI, LII, and LIII 

report visits- taken to art galleries and museums, trips 

taken to town in the summer and winter time, trips taken 

out of town in and out of state, and attendance at sporting 

events in Taos (questions 27, 29, 30, 31-B, and 28, Appendix 

C). 

Most children visit art galleries and museums in the 

town of Taos at least once a month (40 percent) or six times 

a year (48 percent), as shown in Table L. This figure 

excludes field trips sponsored by school during the nine-

month academic period. 

TABLE L 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN VISITING ART 
GALLERIES AND MUSEUMS IN THE TOWN OF TAOS 

Boys Girls Total 

# % # % # •% 

Once a week 2 8.70 1 3.70 3 6.00 
Twice a month — 1 3.70 1 2.00 
Once a month 8 34.78 12 44.44 20 40.00 
Only occasionally (about 

6 times a year) 13 56.52 11 40.74 24 48.00 
Never — — — — — — — — 2 7.41 2 4.00 

Total 23 100.00 27 100.00 50 100.00 
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Taos, an internationally known art colony, has over 

thirty galleries. An official of one of the galleries along 

Pueblo Road leading to the Pueblo commented 

The Indian children sometimes come with their 
mothers or friends. They seem quiet—but take 
it all in. 

The Taos colony artists who settled at the turn of the 

century drew heavily upon Indians as their subjects. Several 

of the grandmothers and grandfathers, uncles and aunts of 

children interviewed have been models for oil paintings ' 

presently hanging in museums or homes, as well as calendar 

art. Children may show guests newspaper clippings of these 

pictures hanging in an honored position next to a plaster 

statue of the Virgin Mary or a picture of President Lincoln. 

(In 1863, Lincoln gave ebony canes with silver handles to 

Pueblo governors. Canes are carried today at ceremonials 

such as relay races, etc., by the Governor of the Tribal 

Council.) 

Various forms of art interest the Indian child, such as 

pictographs made by his ancestors on rocks above the communal 

houses or along the ridge bordering the Jemez Mountains near 

Arroyo Hondo. It is reported that one drawing depicts a 

calendar similar to the Aztec calendar in Mexico. Pueblo 

people began to paint pictures on walls of their ceremonial 

rooms long before the Spaniards came. It is unknown, however, 

if there are paintings in any of the six kivas at the Taos 

Pueblo such as exist at the nearby Kuaua ruins, north of 

Bernalillo, 
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Older brothers and sisters attending Taos High School 

or the Institute of American Indian Arts in Santa Pe may 

also have a positive effect upon their younger siblings' 

interest in art. Teachers in general have praise for their 

Indian students' art ability or appreciation and encourage 

them oftentimes in this direction since their academic 

standing may not be on par with their peers. Several 

foundations in Taos are offering art scholarships to Taos 

Pueblo Indian students in order to further their training 

upon graduation from high school. 

Trips Taken to Town in Summer and 
Winter 

Occasionally children can be seen standing at the . 

entrance to the Pueblo, near the portal of the grocery 

store. There they await a taxi to take them into town, 

but seldom are they unaccompanied by an adult. The fare for 

the six-mile round trip is fifty cents. Consequently, some 

Indian mothers and grandmothers welcome a ride from Taos 

residents or Pueblo car owners. Table LI indicates that 

many of the children hardly ever come into town in the 

summer or winter. 

Women in their fifties and onward can sometimes be seen 

walking into town along the highway leading from the Pueblo 

village plaza to the Taos plaza. They must come into town 

to receive their mail. While they await their turn at the 

Post Office, their children and dogs sit quietly under the 
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TABLE LI 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN REPORTING TRIPS TO 
THE TOWN OF TAOS IN SUMMER AND WINTER 

Boys Girls Total 

# % # % # % 

Summer: 
Every day 
Several times a week 
Every weekend 
Hardly ever 

Total 

3 
5 
2 
13 

13.04 
21.74 
8. 70 
56.52 

2 
9 
5 
11 

7.41 
33. 33 
18.52 
40.74 

5 
14 
7 
24 

10.00 
28.00 
14.00 
48.00 

Summer: 
Every day 
Several times a week 
Every weekend 
Hardly ever 

Total 23 100.00 27 100.00 50 100.00 

Winter: 
Every day 
Several times a week 
Every weekend 
Hardly ever 

Total 

2 
8 
13 

8.70 
34.78 
56.52 

2 
6 
9 
10 

7.41 
22.22 
33.33 
37.04 

2 
8 
17 
23 

4.00 
16.00 
34.00 
46.00 

Winter: 
Every day 
Several times a week 
Every weekend 
Hardly ever 

Total 23 100.00 27 100.00 50 100.00 

viga portal. Returning from town, they carry articles in 

their colored cotton sheets slung on their backs. 

Seldom are horse-drawn wagons used by the Indians as a 

mode of transportation. Until the present decade, Indians 

would come into town with one or two children on the front 

seat and a wagonload of produce to sell to Taos residents, 

such as strawberries, "horse" beans, and fresh corn. 

Trips Taken Out of Town 

Although the Taos Indian children indicate (Table LI) 

that they are relatively isolated in regard to their trips 

into town, Table LII shows that half-of the children inter-

viewed take trips out of town as well as out of state. 
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TABLE LII 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN REPORTING TRIPS 
TAKEN OUT OF TOWN THE PAST YEAR 

(FREE RESPONSE QUESTION) 

Boys Girls Total, 

# % # % # % 

Yes 10 43.48 15 55.56 25 50.00 
No 13 56.52 12 44.44 25 50.00 

Total 23 100.00 27 100.00 50 100.00 

Albuquerque 5 21.74 7 25.93 12 24.00 
Colorado 4 17.39 8 29 . 63 12 24.00 
California 2 8.70 4 14.81 6 12.00 
Wyoming 3 13.04 2 7.41 5 10.00 
Oklahoma 4 17. 39 2 7.41 6 12.00 
Arizona 1 4.35 2 7.41 3 6.00 
Other pueblos in state 6 26.09 5 18. 52 11 22.00 
Other pueblos out of state 3 13.04 5 18.52 8 16.00 

Total 28 121.74* 35 129.64* 63 126.00* 

*Does not total 100 percent due to multiple meni :ion. 

There were mentioned a wide range of destinations, such as 

Albuquerque, Colorado, California, Wyoming, Oklahoma, Arizona, 

and other pueblos in and out of state. 

Attendance at Sports Events 

A majority of children indicate that they attend sports 

events in the town of Taos during the summer and winter 

(Table LIII). Seventy-two percent selected basketball as 

their favorite spectator sport. Other events mentioned in-

cluded rodeos, usually held weekly in the summer months; 

track meets; and football. 
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TABLE LIII 

NUMBERS AND PERCENTAGES OF FIFTY CHILDREN REPORTING 
ATTENDANCE AT SPORTS EVENTS IN THE TOWN OF TAOS 

(FREE RESPONSE QUESTION) 

Boys Girls Total 

# % # % # % 

Yes 23 100.00 15 55.56 38 76.00 
NO — — —• 12 44.44 12 24.00 

Total 23 100.00 27 100.00 50 100.00 

Rodeos 7 30.43 5 18.52 12 24.00 
Track meets 12 52.17 5 18.52 17 34.00 
Basketball 22 95.65 14 51.85 36 72.00 
Football 1 4.35 1 3.70 2 4.00 
No answer 1 4.35 4 14.81 5 10.00 

Total 43 186.95* 29 107.40* 72 144.00* 
*Does not total 100 percent due to multiple meni :ion. 

Pueblo Indians attending or playing in these events are 

in the minority among Spanish-speaking and Anglos. However, 

on occasion the Pueblo Indians hold their own track meets in 

town at the football field near Armory Road, three blocks 

from the Taos plaza. 

In the summer, some of the young men of the Pueblo play 

baseball games after work or on Sunday afternoon "down by 

the buffalo Pasture." Many of the spectators are comprised 

of Taos Pueblo children. 

Land and Livestock 

That the Taos Pueblo Indians are traditionally agrarians 

is an established fact. This is reflected in the children's 
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leisure pursuits of caring for pets and livestock. Visitors 

can observe nondescript dogs in the village plaza almost 

any hour of the day, in the fields along the highway, and 

oftentimes accompanying children riding on horseback. 

Table LIV (questions 33, 33-B, Appendix C) indicates an 

TABLE LIV 

NUMBER OF ANIMALS AND PETS AMONG FIFTY CHILDREN 

Boys Girls Total 

Chickens ii 12 23 
Horses 29 28 57 
Pigs 19 2 21 
Cats 3 16 19 
None 1 1 2 
Dogs 85 72 157 

approximate number of pets and livestock among the fifty 

children interviewed at the Pueblo. Each respondent averages 

approximately three dogs each! Names of dogs vary from 

"Baby" to "Four Eyes," "Apache," and "Tiny." 

The dog was the only domesticated mammal before the 

Spaniards came. With the introduction of horses, cattle, 

sheep, goats, and poultry, the pattern of their culture 

changed. 

Castaneda, chronicler of the Coronado expedition, in 

1540 reported animals whose skins were found in the Pueblo. 

He noted especially the buffalo or "cows covered with 

frizzled hair which resembles wool" (1, p. 15). Buffalo 
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were formerly hunted to the east of the Pueblo in what is 

now called Eagle's Nest Lake in Marina Valley, where Folsom 

points have been found. 

At the present time, a small herd of twenty-five 

buffalo roam on Pueblo land and can be seen by tourist 

approaching the Pueblo from Highway 3. These buffalo are 

kept, according to several sources, for ceremonials at the 

kivas throughout the year. Girls smooth buffalo grease on 

their faces and body. Although they attract much interest 

from the non-Indians, 'Taos Indian children accept them 

nonchalantly. 

Children keep some sheep, goats, and pigs, and are 

eager to show visitors the "new babies that have just been 

born." Next to cattle, the most numerous livestock is 

horses. Many are kept in corrals near the perimeter of the 

village wall. 

Living at the foot of Taos Mountain, the Indian chil-

dren speak of animals that roam near Sacred Peak. They 

enjoy telling "scary stories" about camping at Blue Lake 

with near mishaps such as opening a door at the "Forest 

Service cabin" and staring at a bear. In the Sangre de 

Christo range it is not uncommon to find white-tailed deer, 

elk, bear, jackrabbits, porcupine, road-tailed beavers, 

prairie dogs, bushy-tailed squirrels, chipmunks, badgers, 

skunks, raccoons, coyotes, and white mountain lions. 
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As children play in the village plaza during the 

summertime, wild pigeons often fly over the Rio Pueblo. 

Other birds familiar to children in their leisure-time play 

include wild duck, quail, grouse, turkey, doves, eagles, 

magpies, jays, ravens, and hawks. 

Rattlesnakes are prevalent along the arid countryside 

and especially near the huge boulders on the floor of the 

Rio Grande Gorge. The children are warned from earliest 

childhood to avoid snakes, and many of the Taos Indian 

legends concern such experiences. Salamanders are common, 

along with wasps, butterflies, and houseflies (especially 

since few screens are on doors and windows in adobe homes 

at the Pueblo). 

Garden and Crop Activity 

Taos Pueblo has a total of 47,341 acres, of which 3,272 

acres are farm land, 39,437 acres are open grazing land, 

600 acres are commercial timber, and 3,915 acres are non-

commercial timber. The fields that the Pueblo families farm 

were, in general, allotted to them by the tribe and passed 

down through a patrilineal system. Theoretically, all land 

belongs to the Pueblo and the tribal council controls its 

use (30, p. 32). At the entrance to the Pueblo village, 

visitors pass an area where communal farm equipment such as 

tractors, threshers, etc., are stored. Dutton claims, 

"More and more there is evidence of purchase, trade, gift, 

or inheritance among individuals" (10, p. 3). 
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At the time of the Spanish conquest, families were 

growing much of the same food that the children at the 

Pueblo grow today—with the exception of cotton and tobacco-

such as maize, beans, pumpkins, and gourds (Table LV, 

question 32-B). The Spaniards added to the native economy 

TABLE LV 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN REPORTING HAVING 
GARDENS OR PLANTING CROPS AND LIST OF CROPS 

Boys Girls Total 

# % # % # % 

Yes 20 86.96 21 77.78 41 82.00 
No 3 13.04 6 22.22 9 18.00 

Total 23 100.00 27 100.00 50 100.00 

Corn 15 65.22 20 74.07 
Squash 3 13.04 20 74.07 
Radishes 3 13.04 5 18.52 
Carrots 9 39.13 5 18.52 
Turnips 2 8.70 4 14.81 
Pumpkin 7 30.43 7 25.93 
Beans 12 52.17 9 33.33 
Strawberries 4 17.39 3 11.11 
Flowers - - 8 29.63 
Herbs — 2 7.41 

by introducing wheat, oats, barley, chile, peas, watermelons, 

muskmelons, peaches, apricots, and apples (15, p. 76). 

Most of the land in Taos County is unfit for cultiva-

tion. The sides of the mountains and hills are much too 

steep and rocky for farms. The barren slopes in many of 

the foothills of Taos Mountain are abandoned to sagebrush 
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and occasional clumps of stunted cedar. Even though the 

land of Taos is poor, the Indians were pioneers in the use 

of irrigation. Kidder states 

They grow crops in places and under conditions 
that at first sight appear to be absolutely 
hopeless . . . centuries of selection have re-
sulted in the development of hardy, deep-rooted 
varieties of corn which will germinate with 
little moisture and mature quickly after the 
brief midsummer rains (18, p. 149). 

Strings of colored corn are a popular item bought by 

tourists in the village plaza. Corn, in years past, was 

piled before every door while the people husked it. Some 

of the blue and red corn is sold to restaurants for en-

chiladas (27, p. 16). 

A large majority of the boys and girls have gardens or 

plant crops as shown in Table LV. Fields are assigned the 

boys to work by their fathers or given to them by mother's 

relatives which they call their own, although they put corn 

into family stock. One of the informants commented that 

few boys are seen in the village plaza because they are 

helping their relatives out in the fields surrounding the 

communal houses. Commenting on past days at the Pueblo, she 

added 

Before, we had oats, hay, corn and we had much 
farming. Now there is no money in it. The 
children aren't interested in crop farming and 
they leave the pueblo to get money. 

In my day we were so tired at night from 
working out in the fields that we never thought 
of going out for fun. Now my children stay out 
late and want to sleep until noon. 
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In August the wheat at the Pueblo is cut and threshing 

machines are used. In the old days it was winnowed and 

washed, then dried and stored for community use. Now the 

cooperative thresher, bought by the Tribal Council, is 

oftentimes used. 

There are winter apples in many orchards as well as 

apricots, cherries, and plums. Children enjoy picking them 

and eating them as they pluck them from the trees. As the ' 

children walk the back roads they sometimes pick rose petals 

or other wild flowers to squeeze sweet juice from the pulp. 

Plants and wild flowers, such as yucca (which their 

mothers still use for soap), mormon tea, and juniper berries, 

enter largely into Indian ceremonies. Two of the girls 

mentioned growing herbaceous plants but did not elaborate. 

Among the wild flowers prevalent in late summer are purple 

asters, guaco, yellow goldenrod, and sunflowers. Sometimes 

dried flower petals are used for pillow stuffing. 

Land-Rich But Income-Poor 

The noted authority, Fergusson, comments 

All across the continent the white man's advance 
has pushed Indians back onto poorer and poorer 
lands. An interesting exception to this— 
perhaps the only one—is the case of our Pueblo 
Indians whose lands were granted to them by the 
Spanish empire after the conquest. These grants 
were confirmed by the U.S. Government after 
Uncle Sam took over in the middle of the nine-
teenth century. This had the extraordinary 
result that the Pueblo Indian still owns some 
of the best land in the middle Rio Grande Valley 
(12, p. 5). 
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According to recent figures, each Indian child at the Taos 

Pueblo owns approximately forty-six acres of land—"46 acres 

per member with approximately 1400 tribal members registered" 

(31, p. 1). 

Although much of the Pueblo's land could be considered 

non-arable, it takes on a significance to the Indian as 

Hewett relates: 

Every pueblo is a sacred precinct and on the 
adjacent hills are altars essential to the 
practice of their religion. These shrines 
cannot be moved. The hills themselves are 
shrines (15, p. 13). 

The Indians have been fighting for years to gain com-

plete control over the Blue Lake area in the Carson National 

Forest, where some of their religious ceremonies are held 

annually. 

Psychologist C. G. Jung commented on Taos Mountain in 

his famous autobiography: 

If for a moment we put away all European 
rationalism and transport ourselves into the 
clear mountain air of that solitary plateau 
[Taos] which drops off on one side into the 
broad continental prairies and on the other 
into the Pacific Ocean; . . . we will begin to 
achieve an inner comprehension of the Pueblo 
Indian's point of view. "All life comes from 
the mountain" is immediately convincing to him, 
and he is equally certain that he lives upon 
the roof of an immeasurable world closest to 
God. He above all other has the Divinity's 
ear, and his ritual act will reach the distant 
sun soonest of all. The holiness of mountains, 
the revelation of Yahweh upon Sinai, the in-
spiration that Nietzsche was vouchsafed in the 
Engadine—all speak the same, language. . . . 

"God and us"—even if it is only an un-
conscious sous-entendu—this equation no doubt 
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underlies that enviable serenity of the Pueblo 
Indian. Such a man is in the fullest sense of 
the word in his proper place (16, p. 252). 

According to Taos Indians, the lands to the East of the 

Pueblo were illegally confiscated by the United States in 

1906 without just compensation (House Bill 471, introduced 

by Congressman James A. Haley of Florida). The Taos Pueblo 

Council recently stated 

After exhaustive investigations and testimonies 
in the U.S. Indian Claims Commission Court, the 
Taos Pueblo Indians were able to win their case 
in 1965. The U.S. Indian Claims Commission 
adjudicated the case by awarding us 130,000 acres 
for our claim. Of this acreage, we are asking 
to retain only 48,000 acres for the purpose of 
practicing our religious beliefs. However, the 
U.S. Government is not willing to let us keep 
our land but, rather, is offering a pittance in 
terms of cash settlement. This, we refuse to 
accept. It is our land; we love it; we practice 
our religion; and we will never accept cash 
settlement. We are a very poor people in terms 
of finances and have exhausted these resources 
in fighting the U.S. Government to keep our land 
(33). 

House Bill 471 is strongly opposed by some New Mexico 

politicians, non-Indian farmers and ranchers in the area. 

The Taos County Commissioners state 

H.R. 471 is not in the best interest of the 
people of Taos County and of New Mexico. . . . 
It is our opinion that their [Taos Indians] 
religious areas have been well protected by 
the terms of the Permit of 1940 and by the 
Department of Agriculture. It is common knowl-
edge in Taos that the Blue Lake area is closed 
to the public except by permit and that an entry 
permit is difficult to obtain. Entry during the 
ten-day religious ceremony period in August is 
prohibited completely (31, p. 1). 
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Effect of Blue Lake Legislation on 
Children's Activities 

The proceeds from almost, every special project such as 

the Sale of art products, and the sale of books of poetry 

and art have been given by the children to the Blue Lake 

fund for the past several years. One teenager wrote 

I've been doing quite a bit of creative writing 
as well as poetry and so right now I'm entering 
a short story contest for all the Indians in the 
U.S.A. (sponsored by the Congress of American 
Indians). If I should get anything it goes to 
the Blue Lake fund. 

One informant disclosed that the "tourist money"—that 

which is collected for entrance and camara fee is allocated 

for the Blue Lake fund. It was formerly distributed to all 

local residents of the Pueblo at Christmastime. 

According to one member of the faculty in a Taos County 

school, the Blue Lake controversy has given the Taos Pueblo 

child a reason to fight to remain an Indian. Another edu-

cator feels that it has possibly alienated the Taos Indian 

child against the non-Indian. A teacher commented, "One 

thing's for sure . . . the Indians are more interested than 

ever in their rituals and keeping their religion by going- to 

Blue Lake." 

Cooking Activities 

After conducting a pilot study at the Pueblo during the 

summer of 19 68, it was discovered that cooking activities 

play an important part in the leisure time of Indian children. 
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Therefore, question 36 (Appendix C) was added to the 

original questionnaire (Appendix B). 

Commenting on Pueblo culinary activities a generation 

ago, one Indian woman said 

Things are so different now. I had to help farm 
and watch cattle when I was a young girl. I 
helped my mother cook every day. We made sour 
cream, cottage cheese, and baked bread every day. 
Now our children have so little to do. 

Nevertheless, as shown in Table LVI, over half of the chil-

dren reported cooking as one of their leisure activities. 

TABLE LVI 

NUMBER AND PERCENTAGE OF BOYS AND GIRLS REPORTING 
COOKING ACTIVITIES 

Boys Girls Total 

# % # % # % 

Yes 9 39.13 20 74.07 29 58.00 

No 14 60.87 7 25.93 21 42.00 

Total 23 100.00 27 100.00 50 100.00 

Baking bread in the outdoor hornos (ovens) is oftentimes 

a family project. This custom may have been introduced by 

the Spaniards in the sixteenth century. The circular ovens 

resemble closely the ovens the Moors brought to Spain from 

Africa (26, p. 53). Young boys begin chopping cedarwood 

early in the morning and girls often help their mother or 

grandmother mix the dough. The round or oblong loaves are 
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placed side by side on a long wooden paddle and artfully 

glided into the oven after the cedar fire has burned to 

coals and has been swept clean with a cornhusk broom. The 

oven door is then closed with a flat stone and the bread is 

left to bake, with its aroma blending into the pirion-scented 

air. 

The process of baking bread is one of the few glimpses 

tourists have into Pueblo life. A few families sell bread 

(for forty to sixty cents a loaf) and children silently 

await the tourists, sitting under the shaded lean-tos next 

to the communal houses. Families take their cue for the 

baking bread performance as bus loads of tourists, campers, 

and Boy Scouts arrive on the scene. 

On one occasion during the summer of 1969, a group of 

teenage Indian girls received permission from the Tribal 

Council to bake bread and sell it on behalf of a community 

fund-raising project. There was much giggling and gaiety 

as they gathered around the outdoor oven near the south kiva. 

They spoke of finishing their project quickly then meeting 

.at the dam for a swim. While the grandmothers were super-

vising the project inside, the girls impulsively slid more 

than a dozen loaves on long paddles into the oven. Although 

the cedarwood had been brushed from the oven for five minutes 

or more, the project went up in smoke! (Some of the older 

women use a piece of sheepskin to test the heat; others seem 

to have a mind's-eye gauge.) Although the grandmothers 
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seemed quietly exasperated, a second attempt was made to 

bake loaves and it was successful. 

Baking bread and preparing food for important occasions 

of life is the symbolic leisure activity of matrons at the 

Pueblo. They cluster near the ovens or stand in the wide 

doorways speaking quietly in their native tongue. One woman 

commented 

We cook after a death so that the food the dead 
person likes can be placed "there" for them when 
their spirit returns. 

Little girls are schooled in the Indian way around the 

kitchen stove. As toddlers, they are given hot blue corn-

meal bread that often may be shared with pets. Children 

watch their mother or grandmothers prepare special food for 

a brother or close relative in R.T. (religious training). 

They see cornmeal being ground and special herbs from the 

garden prepared. Indian foods which may be eaten in the 

kivas are named in ritual formulas and prayers. These 

consist of buffalo, rabbit, deer, antelope, wild grass seeds, 

pinon nuts, and berries (15, p. 77). Non-Indian foods are 

made with flour or sugar, bacon, lard, and canned goods. 

Irish potatoes, sweet potatoes, chili peppers, tomatoes, and 

chocolate are foods oftentimes served at Indian feasts. 

Corn is one of the most important foods at the Pueblo. 

It is a revered commodity, as evidenced in the Catholic 

church at the Pueblo, where a halo of corn stalks is painted 

on the altar wall surrounding the central statue of the 
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Virgin Mary. Many Taos ceremonies, such as the Green Corn 

Dance on July 25 and 26, concern themselves with the 

fertilization and production of ever-needed rain. Underhill 

states 

In this semi-arid country, where game and wild 
plant food were scarce, the grain was a real 
life sustainer, whose failure might mean starva-
tion. The Pueblos probably had it in a primitive 
form long before the Christian era, and over the 
centuries it developed into handsome cylinders 
in six colors: yellow, white, blue, red, black 
and speckled. They were often used in relation 
to the six directions: east, north, west, south, 

up and down (36, p. 205). 

One of the most familiar corn dishes is posole, served 

on all feast days. Many of the children are familiar with 

boiling white corn with mutton or beef. Often they carry it 

to the kivas as refreshment for the dancers, along with 

melons, bread, cakes, empanadicho, chili con carne, coffee, 

and buffalo and rabbit stew. 

Before the corn is made into various dishes, it is 

dried, husked, and stored away on the ear. It is ground to 

meal on a flat slab (metate). A few of the young girls 

indicated that they know this process for it is part of 

their training ritual. In the olden days, men sang grinding 

songs or beat the drum as the corn was reduced to fine flour. 

Hewett states, "The ritualistic use of cornmeal by the Taos 

Pueblo Indians has much reserve and secrecy. Cornmeal was 

also used to trade for bison hides with Plains Indians when 

they met at Marina Valley, near Taos" (15, p. 83}. A grand-

mother commented 
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Before the war [World War I] we worked in the 
fields to get corn to trade to the Mexicans in 
town- This was in exchange for lard and eggs. 
We would walk the three miles to town carrying 
everything on our backs. 

Other Cooking Activities 

Boys indicated that they cooked many times at the 

campouts in the mountains near Blue Lake, or when driving 

cattle over the range down to Black Lake. During warmer 

months boys occasionally hunt for birds. They pluck them 

and roast them outdoors in aluminum foil—combining the 

Indian way with modern convenience. 

Many young girls reported that they prepare the meals 

at home. This may be due to the large number of mothers 

working full or part-time. The children oftentimes assist 

in canning and making choke cherry, plum, apple, peach, and 

apricot preserves. 

Generally speaking, Taos Indian children eat all food 

served to them, whether dining at a restaurant, at a non-

Indian's home, or at a Pueblo feast. This trait may be a 

reflection of former years—the leaner years—when it is said 

that elders ate only once in three days, in order to leave 

food for the children. 

Due to most Indian children's fondness for food, one 

might suspect a preponderance of endomorphic builds at the 

Pueblo. However there can be no generalizing since there 

seem to be just as many slightly built children as heavily 
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built children at the Pueblo. As for physical appearance, 

one can observe at the dances and relay races that the 

younger generation tends to be taller than their parents and 

grandparents. The same tendency could be true in many non-

Indian families in the United States. 

Solitary Activities 

The Pueblo boy and girl is seldom seen alone. On a 

typical summer day girls will cluster together with other 

girls selling their wares to tourists. Or they may be 

standing along the shady portion of the churchyard wall, 

straining to get a glimpse of the tourist through a car 

window. 

Boys, on the other hand, are not as much in evidence in 

the village plaza. They, too, will usually be with other 

members of their sex, walking and playing on the labyrinth 

of roads behind the communal houses. Or they may be chopping 

wood or helping build at their "summerhouse." Almost always 

though, the Indian boy or girl has a friend nearby, or at 

least he has a dog. (Table LIV indicates that there are 157 

dogs listed among the fifty children interviewed. Since 

this seems an incredible number, some dogs may have multiple 

ownership.) 

Despite the apparent togetherness at the Pueblo, there 

are important solitary leisure activities in the lives of 

Indian children. Each child was asked to state just one 
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activity and a wide range of answers was reported. .As indi-

cated in Table LVII (question 37, Appendix C), the most 

popular solitary leisure activity (34 percent) was "going to 

wash at the river." By this answer the Pueblo child means 

not only "washing" but swimming as well. 

TABLE LVII 

NUMBER AND PERCENTAGE OF FIFTY CHILDREN REPORTING 
FAVORITE SOLITARY LEISURE ACTIVITY 

Boys Girls Total 

# % # % # % 

Go to river and "wash" 
Go up in mountains 
Read comics 
Go to Rio Pueblo to fish 
Make beadwork 
Ride bike 
Make pottery 
Draw 
Work in garden 

10 
5 
3 
4 

1 

43.48 
21.74 
13.04 
17.39 

4.35 

7 

3 

5 
3 
3 
5 
1 

25.93 

11.11 

18.52 
11.11 
11.11 
18.52 
3.70 

17 
5 
6 
4 
5 
4 
3 
5 
1 

34.00 
10.00 
12.00 
8.00 

10.00 
8.00 
6.00 

10.00 
2.00 

Go to river and "wash" 
Go up in mountains 
Read comics 
Go to Rio Pueblo to fish 
Make beadwork 
Ride bike 
Make pottery 
Draw 
Work in garden 

7 

3 

5 
3 
3 
5 
1 

25.93 

11.11 

18.52 
11.11 
11.11 
18.52 
3.70 

17 
5 
6 
4 
5 
4 
3 
5 
1 

34.00 
10.00 
12.00 
8.00 

10.00 
8.00 
6.00 

10.00 
2.00 

Go to river and "wash" 
Go up in mountains 
Read comics 
Go to Rio Pueblo to fish 
Make beadwork 
Ride bike 
Make pottery 
Draw 
Work in garden 

7 

3 

5 
3 
3 
5 
1 

25.93 

11.11 

18.52 
11.11 
11.11 
18.52 
3.70 

17 
5 
6 
4 
5 
4 
3 
5 
1 

34.00 
10.00 
12.00 
8.00 

10.00 
8.00 
6.00 

10.00 
2.00 

Total 23 100.00 27 100.00 50 100.00 

The site for this activity is out of doors, a half mile 

below the communal house where the Rio Pueblo forms a pond 

in one of the Indian apple orchards, or up by the dam. 

Playing and swimming must be done here, since it is strictly 

forbidden for Pueblo members to use the Rio Pueblo stream 

for anything except drinking water where it flows between 

the communal houses and upward to the Rio Pueblo's watershed 

at Blue Lake. 
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Other solitary leisure pursuits included going up in 

the mountains, reading comics, going to Rio Pueblo to fish, 

making beadwork, riding bike, making pottery, drawing, and 

working in the garden. 

Special Factors Affecting Indian Children's 
Leisure-Time Activities 

The calendrical round of religious ceremonies play an 

important role in the leisure time of Pueblo children. 

These events are inextricably intertwined into the very • 

fabric of Pueblo life and reflect the core of their exis-

tence. Through religion all else is significant. There can 

be no understanding of the children's leisure activities 

apart from their religious belief and practices. Training 

of boys and girls (R.T. as the children refer to religious 

training) is discussed in fuller detail under "Religious 

Training." 

Certain remnants of Indian customs before the Spanish 

came can be observed in the Taos Pueblo today. Many of 

these customs undergird the Pueblo Indian's life today. For 

instance, the Governor or one of the Tribal officials can" 

be seen on occasion acting as village crier. He will make 

an announcement from the highest story of the communal house. 

Business of the day may relate to an announcement of men and 

boys participating in the Rabbit Hunt to decisions concern-

ing dances to be performed in the future. Before Christianity, 
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"Priests preached from the highest roof in the village at 

sunrise and told people how to live and gave certain com-

mandments of right living" (15, p. 130). Underhill, 

commenting on the Indian's indigenous religion, states, 

"There was no consistent theology but rather time and effort 

was spent in dealing with the supernatural. Ceremonies' 

regulations evolved from their concepts of mana (an invisible 

force) and taboo" (37 p. 127). The goal was to be in a 

sacred state, such as the Roman Catholic's "state of grace." 

It required that anyone who had been in contact with the 

supernatural (during life crises of birth, puberty, and 

death) practice techniques that would keep them safe. Like 

so many Christian religions, they must withdraw from society 

by fasting, abstaining from speech and sleep. 

When Spanish Catholics arrived in the sixteenth century, 

the Pueblos of the Rio Grande felt the domination and firm 

hand more than the western tribes such as Hopi and Zuni. In 

varying degrees these pueblos were able to accept many of 

the white man's ways, including his church, while keeping 

the core of his own religion alive. The Indian's own 

church—called kiva, a Hopi word—was underground. Dutton 

claims 

Having kivas on both sides alongside the North 
and South communal houses reflects the moiety 
system of the Pueblos. All members of the 
Village are members of one group or another. 
Each has certain societies and these are con-
nected with curing, hunting, procuring rain and 
fertility, and managing clown groups and crop 
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growth. Each tribe has its own series of cere-
monies. This includes purification of partici-
pants. There may be offering to spirits, 
cornmeal or feathered wands called prayer sticks 
(10, p. 5). 

Castaneda of Coronado's expedition referred to kivas 

a s estufas or hot rooms. Considering the disposition of 

many of the conquerors, the underground kivas were well ' 

placed: 

Spanish priests who were sent to save the 
Indians' souls spoke of the kachinas as devils. 
They burned the masks and whipped the imper-
sonators. So in the Rio Grande villages where 
Spanish power was strong, the masked ceremonies 
were held in secret (36, p. 157). 

The outward manifestation of religion today is observed 

at Catholic ceremonies peculiar to each Pueblo. Public 

ceremonies which attract many visitors- are usually designed 

to begin in the courtyard of the Mission of the village 

plaza. The dancers then proceed from place to place on 

various saints' days, honoring residents who are named after 

that saint on the ecclesiastical calendar (similar to 

mariachis serenading with the birthday song, Las Mananitas) . 

The war chief is quick to eye any tourist taking 

pictures at sacred ceremonials. Sketching and note-taking 

are also acts frowned upon by Pueblo officials. He will 

either confiscate film, camera, or both. Visitors are also 

reprimanded for straying too close to the sign marked "Do 

not go beyond this point," near the kivas. 
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Psychologist C. G. Jung speaks of the secretiveness of the 

Taos Pueblo Indian: 

The Pueblo Indians are unusually closemouthed, 
and in matters of their religion absolutely in-
accessible. . . . 

Preservation of the secret gives the Pueblo 
Indian pride and the power to resist the dominant 
whites. It gives him cohesion and unity; and I 
feel sure that the Pueblos as an individual com-
munity will continue to exist as long as their 
mysteries are not desecrated (16, pp. 246, 253). 

Although the outward veneer is similar to the monotheistic 

belief of many Christian religions, anthropologists such as 

Parsons claim that Indian religion "is a form of instru-

mentalism controlling the natural through the supernatural." 

Children sometimes comment on beliefs they hear from their 

parents, such as the following: 

If you are bothered with a bad thought, like 
having a car accident then you place a stick 
in the fire and a relative blesses you with it 
saying the sign of the cross. It makes bad 
thoughts go away. 

This particular ritual, possibly conducted by "medicine 

men" could parallel the Spanish-American1s curanderos (herb 

doctors). It may possibly be related to Spanish folk 

diseases such as mal ojo (evil eye), empacho (surfeit), 

susto (magical fright), caida de mollera (fallen fontanelle), 

and mal puesto (hex). Treatment procedures include making 

crosses at church with a mixture of chili powder and olive 

oil, burning incense and herbs and massages (23, pp. 161-165). 
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Many supernatural beliefs involve unexplained phenomena. 

One Indian mother told her child during an interview 

. . . . the moon is no longer smiling on the earth. 
He is bringing rain because we are upsetting 
nature. Bugs will soon come out all over the 
earth and we won't know what to do with themr 
because they show us there is evil on our earth. 

Many non-Indians have tried to interpret Indian rituals. 

Underhill states 

. . . the result is no clear-cut picture even 
for a single group [of Indians].... Strands 
cross and tangle, so that beliefs acquired at 
different times and places contradict one 
another. It would seem that American Indians 
have not a religion but many religions (36, 

pp. 8-9). 

The Indian rituals and ceremonials are an integral part 

of the child's galaxy of leisure activities the year round. 

Children, not yet initiated in "R.T." watch the ceremony 

from rooftops, or stand unobtrusively in a piece of shade 

near a dice-shaped adobe dwelling. They watch, sometimes 

with empty faces, mentally mimicking every step, every 

gesture. 

If a child bears a saint's name, given at Baptism (and 

many at the Pueblo do give such names as Anthony, Joanna, 

and Jerome), then the members honor them with a dance in 

front of their doorway. Each village has a saint which was 

assigned by an early missionary priest. San Geronimo (Saint 

Jerome) is the patron saint of the Taos Pueblo, so the names 

Jere, Jerome, Geraldine, and Geronimo are prevalent among 

children. All Indian children have not only their baptismal 



170 

name, but an Indian name as well—such as "Picking Wild 

Flowers," "Coming from Blue Lake," "Good-morning." One 

young teenage girl was given an Indian "nickname" by her 

mother, Lunando Pouy ("Bringing into the house, flower") 

after collecting "stray" pets and people. The family name, 

as evidenced in the Bureau of Indian Affairs roster, is 

generally of Spanish origin. Marked on old tombstones in 

the graveyard surrounding the mission are names such as 

Reyna, Romero, Lucero, Martinez, Suazo, and Concha. Many 

of the Taos Indian children today have these names. 

Some authorities feel that the Indian's old social 

forms of religion are gone. Collier states, "When dealing 

with the tribes of the Great Plains and many other tribes, 

our Government crushed the ancient religions" (5, p. 2). 

Dozier, on the other hand, states that despite many com-

promises, the Indian religion remains strong: 

Ceremonies still go on and while membership in 
esoteric associations has perhaps diminished 
these associations have not disappeared. The 
persistence of these traditional pueblo social 
and cultural patterns indicate the continuity 
of southwestern Pueblo cultures as unique seg-
ments of the American scene for a long time to 
come (9, p. 92). 

Today, a new threat may be presenting itself at the 

Pueblo—that of the generation gap. One young teenager 

commented 

When they (the elders) don't let us have teen-
age dances at the gym, the boys say they're 
not going to perform their Indian dances at 
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ceremonial time. When the boys don't dance on 
ceremonial day then the old men say they can't 
have their teenage dances! 

Calendar of Events Affecting 
Children's Leisure Time 

After the first of the year, new officers of the Pueblo 

are installed within the Tribal Council. 

January 1, the Turtle Dance.—This dance was not per-

formed in 1970, nor has it been performed in several years. 

January 6_, the King's Day Dances.—The Buffalo Dance 

or the Red Deer Dance, if it has not been performed on 

Christmas Day. 

Quiet Time.—Concludes period of staying still. 

Inspection of Arms Ceremony.—Indians stand in a circle 

in the village plaza, wearing bright blankets and tanned 

deer hides, and carrying guns. Weapons are checked by 

Pueblo leaders, then discharged. 

Some of the boys begin kiva instruction which will 

culminate in the Blue Lake Ceremonial in August. 

Easter, Spring Corn Dances or races to help moon.— 

Children practice running each day after school. On Palm 

Sunday they receive green boughs in the shape of a cross 

after the relay race. The races are run by north side kivas 

against the south side kivas. The relay races begin usually 
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after Mass, about 7:30 A.M. Two runners start at the far 

end of the track and run to the west end. They touch on the 

arm two other runners who run back, amid cries of Oo-mah-pah 

(run faster). The racers are varying ages, from ten to 

approximately fifty. They display all types of builds and 

running gaits, to the amusement of Indians and non-Indians 

alike. The runners wear only a colored breech cloth. Their 

limbs are painted white and stuck with feather down. It can 

only be surmised what the purpose of the race must be, but 

anthropologists believe the purpose is "to help the sun, 

Our Father to be strong on his journey" (15, p. 27). 

May 3_, El dxa de Santa Cruz (Holy Cross Day) .—There is 

a Corn dance and ceremonial races featuring young boys. 

One Bureau of Indian Affairs official commented that there 

is only one official Pueblo school holiday, San Geronimo, . 

September 30. "However," he added, "when there are other 

feasts such as May 3rd we don't enforce children to come to 

school. Only twelve students showed up last year." 

Summer Solstice. 

June 13, San Antonio Day.—There is dancing in front of 

the home of every "godchild." About three in the afternoon 

the men start out from the kivas. There is a choir with a 

drum, and women in line begin dancing. From church they go 

to dance in front of the houses of'the chiefs and of every 
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house where there is a godchild of the saint whose day they 

are celebrating. About four o'clock they eat supper in the 

kivas. 

June 23, Rabbit Hunt. 

June 24, Saint John's Day.—Taos Indians celebrate, but 

not as flamboyantly as the neighboring pueblo, San Juan. 

There are Corn Dances and festivities honoring all those 

named John. 

July 23, Rabbit Hunt. 

July 24, Santanna; July 25, Santiago.—Green Corn 

dances are performed honoring Saint Ann and Saint James. 

The corn dances relate to the germination, maturation, and 

harvesting of the crop and therefore are held throughout 

the summertime. 

The War Captain leads dancers in the War Dance. The 

girls and their mothers dance in a circle wearing an adapta-

tion of Plains Indian costumes of white buckskin and fringed 

shawls, probably unknown two generations ago. 

During the summer of 19 69, Pueblo youth sold bread and 

chili for the Blue Lake Fund. Tourists were handed bulletins 

explaining the Indians' position concerning H.B. 471. 

Proceeds from all eating trailers and candied apple and hot 

corn wagons were to be delegated to the Blue Lake Fund also. 

After dances were performed, donations were asked from the 

tourists by the interpreter of the Tribal Council. 
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At various occasions in the summer the following dances 

are performed: Round Dance, Eagle Dance, Horsetail Dance, 

and Hoop Dance, attributed to the Chippewa (31). The Round 

Dance is a social dance popular with Plains Indian young 

men and women who participate standing side by side and 

dancing clockwise. 

Preceding some of the important ceremonials such as the 

July Green Corn Dances, rabbit hunts are staged on Indian 

land past the buffalo pasture to the west. They proceed 

near the Rio Grande Gorge. The hunt is announced by the 

head war captain two days in advance from the communal 

housetop on each side of town. More than 100 men and boys 

armed with rabbit sticks, some made of mahogany wood, ride 

on horseback, sometimes two and three to a horse, and form 

a human corral as they corner dozens of rabbits. 

Oftentimes women await the men standing on the highest 

rooftops of the north Pueblo. Rabbit stew is made that, 

evening for the dancers and sent to the kiva next day, where 

it is served after the performance. 

Sometimes the Taos Indian children perform the Hoop 

Dance which shows their agility. The boys and girls put 

their feet through one or more hoops, passing their hoops 

over their bodies. This is sure to attract the audience 

with a good hand and/or a contribution for the family. 
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August 24-29, Indian Ceremonial at Gallup, New Mexico.— 

A few Taos Indian children participate in dancing and feast-

ing. 

Blue Lake Ceremony.—Blue Lake is approximately fifteen 

to twenty miles from the village. This important pilgrimage 

takes place during the first days of the school year, since 

most Taos schools begin the 25th of August. Indians who 

have been initiated into kiva rites may participate. Girls 

also go through special training and wear special clothing, 

as well as cowboy boots that have had the heels removed and 

buckskin sewn on Indian-style. 

San Geronimo Ceremonial, September 29-30.—The Sun 

Down Dance takes place the evening before the feast day. 

This is danced at sunset or after vespers. Men dance in 

two lines wearing a kilt, with their hair in braids and 

eagle down on their heads. Their bodies are painted and 

the men carry golden colored aspen branches. The leaves 

give an effect of trees dancing. The men sing in chorus to 

the beat of a drum. 

September 30, Feast Day of San Geronimo.—According to 

Table LVIII (question 35, Appendix D), more than half of 

the children chose this feast day as their favorite Indian 

ceremony. 
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TABLE LVIII 

NUMBER AND PERCENTAGES OF FIFTY CHILDREN REPORTING THEIR 
FAVORITE INDIAN CEREMONY 

Boys Girls Total 

# % # % # % 

Las Matachines (Christmas) 
San Geronimo Day (Sept. 30) 
Deer Dance (Christmas) 
Corn Dance (Summertime) 
Day of the Dead (Nov. 1) 
Santiago (July 25)' 
Santana (July 24) 

3 
15 
1 
4 

13.04 
65.22 
4.35 
17.39 

12 
12 

3 

44.44 
44.44 

11.11 

15 
27 
1 
7 

30.00 
54.00 
2.00 

14.00 

Las Matachines (Christmas) 
San Geronimo Day (Sept. 30) 
Deer Dance (Christmas) 
Corn Dance (Summertime) 
Day of the Dead (Nov. 1) 
Santiago (July 25)' 
Santana (July 24) 

Las Matachines (Christmas) 
San Geronimo Day (Sept. 30) 
Deer Dance (Christmas) 
Corn Dance (Summertime) 
Day of the Dead (Nov. 1) 
Santiago (July 25)' 
Santana (July 24) 

Las Matachines (Christmas) 
San Geronimo Day (Sept. 30) 
Deer Dance (Christmas) 
Corn Dance (Summertime) 
Day of the Dead (Nov. 1) 
Santiago (July 25)' 
Santana (July 24) 

Total 23 100.00 27 99.99 50 100.00 

Some of the events of this day include the trade fair, 

relay races, dancing, pole climbing, and feasting in many of 

the homes. 

Members of the Catholic congregation arrive early at 

the mission church to have their confessions heard by the 

priest. Women arrive wearing long fringed shawls. They 

usually place a candle in the crude sand box out the floor 

before the gayly decorated altar. The statue of the Virgin 

is dressed in yellow organdy and orange-colored satin ribbons, 

Many of the statues of the saints are dressed in gold taffeta 

robes. 

After Mass, visitors can observe the huge pole which 

has been put up in the center of the village plaza some time 

during the night. The pole has been festooned with ribbons 

and hung at the top, over a crossbar, is a dead sheep and 

various foods. 
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Indians from neighboring pueblos such as Santo Domingo, 

San Juan, San Ildefonso Hopi, and Jemez display their wares 

on blankets encircling the village plaza or from the back 

of their pickup trucks- Tribes bring pottery, belts, 

blankets, jewelry, moccasins, melons, and chili. Tourists 

often mistakenly believe these artistic products are crafts 

made by Taos Indians. 

Relay races begin between the north and south pueblos. 

Indians and non-Indians line the six-yard wide track which 

traditionally extends east and west. At Taos it begins 

alongside the site of the destroyed pueblo, runs past the 

mounds of earth east of the north communal house, and extends 

westward. 

Educators may find it of interest that runners do not 

race with each other. This may be indicative of some of 

the Indian student's attitude toward competition in the 

classroom. Collier comments 

. . . each runner gives forth his utmost strength 
in supplication to the world-will in behalf of the 
Taos Pueblo people and all mankind. . . . The 
Pueblo's forthgiving would have been exactly the 
same in form and in gentle radiance and inward 
profundity if not one neighbor or visitor had 
been there to witness it . . . (5, p. 2). 

Indeed, during the relay races in September, 1969, racers 

seemed unaware and unimpressed with Indian and non-Indian 

visitors spurring them on. Jung explains this thusly: 

. . . the tranquil composure of the individual 
Indian . . . springs from his being a son of 
the sun; his life is cosmologically meaningful, 
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for he helps the father and preserver of all 
life in his daily rise and descent (16, p. 252). 

Underbill states that the Indian's lack of competitive-

ness is linked to the supernatural: 

Some old fashioned Indians refused to be any 
more prosperous than their neighbors, no matter 
what help the government farmer offered. The 
fear of being accused of evil magic was a 
powerful leveler (36, p. 10). 

After songs and dances from the Taos Pueblo members, 

men dancers from various Plains tribes visiting from Okla-

homa and other neighboring states join the group with 

Friendship Dances. Feasting begins around noon, with a 

varied menu of baked beans seasoned with Indian herbs, 

posole, sopaipillas, huge baked hams, turkey, beef roasts, 

pies, cakes, and fruit punch for the children. Not only 

non-Indians are invited to the feast, but tribal members 

such as Pawnee, Apache, Navaho, Shawnee, and Cherokee. 

Should visitors be invited to a feast to partake of food 

and not cross over their threshold, "would certainly bring 

bad luck," according to one Indian. 

The day is climaxed with the pole-climbing event, a 

ritual marking reverence to the sun. It takes place "Indian 

time" said one Taos resident, which means any time the 

Indians are ready to have it. 

Clowns, sometimes called chiffonetis or (at other 

pueblos) koshare, climb the pole to get the prizes at the 

top. Unlike the clowns in the non-Indian world, these are 
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sacred fun-makers. They are mainly middle-aged men.who 

belong to one of the Pueblo's kiva societies. The purpose 

of this ritual is carefully guarded. What is apparent is 

that they represent the polarities in the Taos Indian 

culture—mixing comic relief with solemnity. "Clowns repre-

sent the ANCIENTS, the spirits or shades of the ancestors of 

the people who still exercise a protecting influence through 

their channels to the Gods" (15, p. 122). 

Children, eating corn and candied apples, watch the 

clowns from below the pole. They gaze attentively at this 

spectacle. Occasionally one child will softly giggle as one 

of the clowns almost succeeds in grasping the prized sheep 

as it is pulled up and down the pole on a rope in "breaking 

the piriata" fashion. Commenting on the clowns, one child 

admitted 

We are afraid of them. They go from house to 
house and if they find you, and your mother 
says you haven't been good they'll throw you 
in the river. . . . one time on San Geronimo, 
clowns came in the door and I was hiding behind 
my mother's back. My cousin and I were kicking 
and crying, trying to get away from them. We 
promised never to make fun of them and they let 
us go. 

Of this element in the Pueblo culture, Underhill states 

The use of clowns to punctuate one of these 
lengthy and traditional spells seems admirably 
judicious and sophisticated. . . . Relief was 
only the medium within which the clowns' work 
was done. It was understood that they were holy 
people, often supernatural because they were 
above the local transgressors. . . . It would 
seem that the most highly organized people with 
organized ceremonies had the most need of this 
emotional outlet (36, p. 114). 
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Once the pole-climbing is completed, children drift to 

their homes where more feasting takes place. Non-Indian 

visitors looking for a bargain in Pueblo wares stay until 

neighboring tribes pack up what is left from their trade 

fair. 

However, the ceremonial pole remains in the middle of 

the village plaza. It is not removed until the beginning of 

"Quiet Time" in December. 

October, Winter Solstice.—A new group of Indians at 

the Pueblo assume control of ceremonial activities. During 

winter months the most important ceremonies include annual 

dances variously called Antelope-Eagle Dance, Hoop Dance, 

and Horsetail Dance. 

November 2,, All Souls Day (Dia de los Difuntos).—Corn 

and other food is deposited in the church during the day and 

given to the padre. Non-Indian residents are invited to 

carry away blessed food to town. At night, Hidden Ball (see 

"Outdoor Games") is played. The church bell is rung (often-

times by children) and continues tolling through the night. 

Women place bread they have baked and food they have 

prepared days earlier in church near the altar. Corn, corn-

meal in baskets, wheat, beans, peas, watermelon, apples, 

pumpkins, cakes and pies are brought to the churchyard or 

stacked beneath the choir loft. The priest is given the food 

in offering for souls. 
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December, Period of "Quiet Time".—"Snow comes last, 

for it quiets everything," wrote one of the children inter-

viewed for the study. This axiom could express the period 

that non-Indians call the "Quiet Time" when Pueblo Indians 

stay still for forty-two days. 

Reno states, "Six weeks, before and after the winter 

solstice, are set aside to be free of many motorized and 

other interferences with life" (26, p. 9-C). Members of the 

tribe who live in summerhouses move within the village wall 

and families who own no house within the wall are loaned a 

house or room by relatives. There is vigorous house-

cleaning, such as rugs shaken and chopping of wood, only 

outside the wall. Supposedly, there is no plastering or 

house building or movement of cars owned by Indians within 

the wall. 

An official of the Pueblo school states 

During Quiet Time we observe it, more or less. 
We do let the boys and girls go out on the 
playground. However, I've noticed there are 
no dances at the gym during that time but we 
do get permission from the Governor of the 
Tribal Council to use the gym as a Community 
Room on New Years Eve. 

As to how the children observe Quiet Time, one commented, 

We have to observe Quiet Time. If you don't 
you'll fall or something bad will happen to 
you. The kids can't whistle or sing loud and 
we're not supposed to play loud music. . . . 
Every time I don't observe it, something happens 
to me, bad. 
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In December pinon farrolitos (wood fires) are sometimes 

built in front of homes by children as a symbol of "lighting 

the way for the Christ Child to the Pueblo." 

The Governor oftentimes announces from the housetop 

what dances the Tribal Council has agreed will be performed 

Christmas season. 

December 24, Children's Dance•—In the afternoon chil-

dren walk to the churchyard. The choir begins to sing, with 

the drummer in the middle. The children circle around the 

choir. They form into two opposite lines, boys and girls in 

each line. The boys wear a kilt of colored cloth, the boy 

nude. The girls wear slips of silk with belts and a silk 

kerchief over the back. Their hair is usually flowing. 

They pretend they are grinding meal. 

Procession of the Saints (Visperas de Noche Buena).— 

At sundown, the bell at the church of San Geronimo rings. 

Worshippers are wrapped in colorful shawls and blankets. 

They emerge from the various terraces of their homes. Some 

women wear Spanish shawls with deep fringes and heavy 

embroidery of multi-colored flowers and birds. They wear 

the characteristic boots of Taos women, soft white leather 

with three or four folds at the top. 

The procession forms. Outside in the courtyard bonfires 

are lighted. Four are squared to the corners of the church 

courtyard. These bonfires or luminarios are made of split 

wood stacked three to four feet high. 
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The procession is led by two men carrying six-foot 

torches about six inches thick. These pitch pine torches 

form huge candles in the dark. Then, on the houses on both 

sides of the river, bonfires are lit. A half dozen men with 

rifles follow the torchbearers, shooting intermittently into 

the air. Then come the Indian dancers with their drums and 

their songs. The statue of the Virgin is borne on a litter 

shoulder high by a man at each of the four corners of the 

litter. Members of the church follow closely behind, 

chanting. Some of the women carry the saints from the 

church in their arms. They circle back by the north pueblo 

to the church. 

Collier describes the ceremony: 

In the North and then the South Plaza there rose, 
fell and rose again, like a mystical human 
fountain, a religious creation as powerful and 
as subtle as ancient Greek orphic dramatic art 
could have been: a communal art, remotely im-
personal while very passionate and very joyous, 
exact in myriad detail and as massive seeming 
as Sacred Mountain beyond (5, p. 2). 

December 25, Christmas Day, Deer Dance or Las Matachines. 

The Red Deer Dance is performed by men wearing hides and -

horns of deer they have taken in the fall hunting season. 

The dance is led by two performers carefully chosen by the 

leaders of the kiva societies. They are referred to as 

"Deer Mother." A similar dance, on a smaller scale, is per-

formed at San Lorenzo Pueblo (Picuris) on San Lorenzo Day in 

August. (These Indians are linguistically related to Taos.) 
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According to Table LVIII, 44.44 percent of the girls 

preferred Las Matachines dance as their favorite ceremony. 

The main character of this performance is a young girl 

called "Malinche." One child commented 

If we have Matachines, it lasts for three days. 
Malinche dances because she has been promised 
by her family in case there has been a death or 
something. . . . She is very cold and it's hard 
but she does it because she is supposed to. 

The young girl wears a white dress similar to a Holy Communion 

dress and the weather is sometimes close to zero, even in 

the early morning. 

There is a decided Mexican influence in this Indian 

ceremony. Spanish-Americans are rarer than Anglos at most 

Indian events; however, for Las Matachines even Spanish-

speaking musicians from the town of Taos furnish the music, 

playing violin and guitar. They stand in the small outdoor 

alcove of the Mission church, close to the dancers who are 

performing in the courtyard. 

Historians believe that this dance was brought to the 

New World from Spain. However, some Indians relate that 

Montezuma himself brought the dance to the Rio Grande Pueblos. 

The dancers wear Mexican clothes, ribbons, shawl, non-Indian 

type shoes, a beaded headdress in the form of a bishop's 

cap. Other attire includes a kerchief over the mouth and a 

three-pronged stick carried while dancing. 

To the delight of the children there are the grand-

fathers, the abuelos, who act as clowns during the dance. 
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Another character is monarca, who supposedly represents 

Montezuma. He wears a crown of tin and carries artificial 

flowers. 

Religious Training 

It is not the intention of the writer to probe into 

the structure of kiva societies. Rather this section will 

describe what may be helpful to educators of Indian children 

so that they may understand more fully this important phase 

of Pueblo life. 

The word kiva is from the Hopi language and refers to 

subterranean rooms which are detached, at least on the 

surface, from the north and south communal houses. The 

kivas at Taos are easily recognized, for their turrets 

project several feet from the ground. Ladders rise ten to 

fifteen feet beyond the opening. Indians are rarely seen 

entering unless it is during a ceremonial. The kiva is 

strictly off-limits to everyone except Taos Indians. 

Today the kiva plays an important role in Pueblo life 

for it is the scene of secret portions of the religious 

observances (18, p. 147). Here the young boys take R.T. 

(as they refer to religious training). They are taught by 

t h e k i v a chiefs headed by the cacique (a Haitian word meaning 

tribal chief, first used by Spanish conquistadores) (27, 
* 

p. 10). They are taught the wisdom of their ancestors as 

well as fasting, learning songs, legends, and the process of 
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meditation. If the boys are not in the kivas they are not 

to be seen in the village proper. The initiates hunt or 

meditate in the mountains, wearing, it is reported, only 

loin cloths (wha-moos). 

The children are given at birth to various societies, 

which form the groups within kiva organizations. They are 

not given their kiva name until they are initiated. Accord-

ing to Smith 

There were formerly eight and later six kivas 
but today two are not represented among the 
so-called headmen. Kiva affiliation is without 
regard to residence on the north or south side 
but a true moiety system functions ceremonially 
(30, p. 45). 

One Indian mother explained that each Pueblo family 

tries to give at least one child to the Indian training 

(eighteen months). She told of the special food she pre-

pared while her son was in R.T. "I fixed buffalo, rabbit, 

deer, and ground up corn meal." They do not eat white man's 

food during this period. 

About the same time the Taos Indian child first receives 

the Sacrament of Penance, Holy Eucharist, and Confirmation 

in the Catholic Church ("after the age of reason"), his 

Indian instruction may also begin. One non-Indian said they 

can begin training "from seven years of age on." He added 

The true meaning of the Indian way is unknown 
to the very young child. The older Indians 
feel the children might tell all or not take 
it seriously enough. Some of the chifonetti 
at San Geronimo Ceremonial could be compared 
to Santa Claus, . . . it's a myth, the kids 
believe it but they don't know why. 
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If R.T. were to be explained in non-Indian terms, it 

could possibly be compared with the Masonic organization for 

young boys fourteen to twenty known as DeMolay. To extend 

the analogy further, R.T. within each kiva has different 

customs and rituals just as there are various branches of 

Masonry such as the Scottish Rite, the York Rite, and the 

Shrine. 

As to how long R.T. lasts, this varies, but it is 

doubtful that many boys train for eighteen months. Just 

six boys were taken out of the Bureau of Indian Affairs 

school and Taos school the past year upon request of the 

Lieutenant Governor of the Tribal Council. Some boys train 

for only six months, and others just briefly before important 

ceremonies. 

The time element is undoubtedly influenced by kiva 

chiefs and the dedication of the initiate and/or his family 

to the Indian way. One parent commented, "It is important 

that teachers in our schools know that our boys must be 

trained in their Indian religion." 

Girls too have an adolescent ritual, although there is 

no kiva initiation as there is for boys. One mother stated 

The girls, once they reach puberty, stay out 

of school for the initiation about four days. 

Girls and boys may also train in late teenage years. 

For some it may be a beginner course, for others a refresher 

course. This short-term training may occur before ceremonials 

such as Blue Lake. After one girl had been "in training" 
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during the middle of August in the summer of 19 69, she 

commented, "I'm going to Blue Lake in a few weeks. I'll go 

on horseback, then walk in." Her grandfather had cut the 

heels off her cowboy boots and had replaced them with 

moccasin soles. 

As to whether non-Indians have ever been allowed to 

view religious rituals within the kiva, at least in this 

generation, it is doubtful. On occasion the writer has 

heard non-Indian children in town brag that they had seen 

the Penetentes "whip themselves on Good Friday in the 

morada near Canon"; or that they had seen the Indians' 

"ancient sacrificial cave in the cliffs above Arroyo Seco," 

(39, p. 103) but to claim to have been in a Taos Pueblo 

kiva—neverl 

Ceremonies of Life 

Not mentioned in the previously listed calendar of 

events are certain ceremonies of life which engage children 

and become an important part of the leisure scene. Among 

these are baptisms, thanksgiving fiestas, marriages, and 

burials. 

Baptisms usually take place in the Catholic church in 

Taos, Our Lady of Guadalupe, although they used to be held 

at the Mission church at the Pueblo. There are approximately 

thirty baptisms a year. Along with the parents and relatives 

there are the padrino and madrino de casamiento (godparents). 
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These sponsors are to oversee the baby's spiritual training 

throughout life. They usually hold a more significant 

position than in the non-Indian society. 

The thanksgiving fiesta is held at various times during 

the year by an individual or his family who have arranged 

with the local Catholic priest to show his thanks publicly 

"to God for a petition granted." After Sunday Mass, a 

procession (similar to the one on Christmas Eve) takes place. 

Members of the family sing Spanish hymns, or beat the drums 

as the entourage of family members proceeds in clockwise 

oval through the village plaza. They carry a clothed statue 

of the Virgin Mary from.the altar at the church covered by 

a sheet canopy tied to four poles. 

Young boys and girls sing as they walk in two-by-two 

fashion. Tin honor guard composed of two or three young boys 

heads the procession, shooting guns at regular intervals. 

In mid-afternoon, services at the church close the 

solemn portion of the service. While waiting for the padre 

from town, old men sing alabanzas (Spanish hymns). The 

statue of the Virgin has been placed mid-way in the wooden-

planked aisle. An arc of colored ribbons intertwined with 

artificial flowers surround the statue. A blue handkerchief 

arrangement peculiar to Indian-Catholic ceremonies dangles 

near the head of the Virgin. 

Feasting in the honorees' home usually follows. Posole, 

chili, salad, stew, cakes, cookies, dried fruit pies are 
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served by a group of Indian women talking quietly in the 

kitchen. As guests and children are served, little is 

spoken in Tiwa or English, and only a murmur is heard among 

the servers. Taos Indian music, real or on records, 

occasionally breaks the silence. 

Marriage is a grand occasion at the Pueblo, especially 

when it involves two members of the tribe. There are 

approximately fifteen Catholic weddings a year. Almost all 

little girls look forward to marriage, as evidenced at a 

summer picnic when they played "bride" by collecting cotton-

wood fluff from the trees along Glorietta and pretended it 

was their manta (wedding dress). 

Some young children discuss who they will marry—a Taos 

Indian, an Indian from another tribe, or a non-Indian. One 

young girl said, "I'm going to marry a Sioux and live in 

North Dakota. I like their slant eyes." Her sister, on 

the other hand, said she would marry "only a Taos Indian 

so I can be with my family the rest of my life." 

Many members of the Taos tribe look with disfavor upon 

marrying outside ethnic groups, as well as outside of the 

tribe. An older man commented, "You marry your own." Women 

who rear grandchildren because of a divorce are more verbal 

on the subject of exogamous marriages. "Drinking starts," 

said one, "as soon as our men and women leave the Pueblo, 

and we've even had a murder-suicide because of marriage out-

side the tribe." Outsiders must sometimes move outside the 

village wall, according to early Indian tribal law. 
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Once the young man has asked for his bride-to-be's hand 

in marriage, a prendorio (shower) is held at the home of the 

bride-elect1s parents. This is attended by relatives, 

future relatives, and sometimes children. It usually takes 

place a week before the wedding. 

On the marriage day, children attend Nuptial Mass at 

the Mission church with their parents. Afterward the padrino 

anc^ madrino de casamiento (godparents) sponsor one of the 

wedding feasts. Anthropologists refer to this relationship, 

characteristic of primitive societies, as compadrazgo, where 

there is relationship set up between individuals through the 

ritual of Catholic baptism (25, p. 174). 

At the wedding feast members of the Tribal Council are 

given places of honor at the table. As guests wait their 

turn, sitting in one of the adjoining rooms, a member of the 

tribe speaks out loud in Tiwa to the bride and groom. 

Children listen attentively, standing in doorways or sitting 

quietly by their families. 

Death also entails special rituals at the Pueblo. 

Candles are sometimes lit by members of the family in honor 

of the deceased and placed in a box of sand at the foot of 

the communion railing. 

If a member of the tribe dies, a bell tolls to announce 

the death to other members. The tradition is that the burial 

take place before noontime the following day. Should the 

death occur near Sunday, the priest changes into black 
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vestments in the sacristy after Mass. He proceeds to the 

deceased's home with altar boys at his side. In a few 

minutes the priest heads the funeral procession to the 

church. The body has been wrapped in blankets and is 

carried on each side by ropes extending around the body and 

from head to toe. Children walk two-by-two in front and 

behind the bier. The entourage may enter the church for 

last services before burial takes place near the old mission 

graveyard nearby. At this time, when the funeral cortege 

passes, Indian women can be seen sprinkling water from the 

Rio Pueblo,on their faces. A velorio (wake) is sometimes 

held following death for three days and three nights. 

It is theorized that the Indians believe the spirit 

takes a journey after death (a glass of water is placed by 

the body in the church service). Chief Seattle, for whom 

one of our cities was named, spoke the epitaph of his race: 

We are two distinct races with separate 
origins and separate destinies. To us the ashes 
of our ancestors are sacred and their resting 
place is hallowed ground. You wander far from 
the graves of your ancestors and seemingly with-
out regret . . . (39, p. 13) . 
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CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, AND 

IMPLICATIONS 

The problem of this study was to secure data on leisure 

activities of children at the Taos Indian Pueblo in New 

Mexico. The purpose was to analyze and describe these 

activities in order'to permit conclusions to be drawn con-

cerning the following questions: 

1. What are the Taos Indian children's preferences for 

leisure activities at the Taos Pueblo? 

2. Do children of the same Pueblo but of different 

sex have similar leisure activities? 

In order to arrive at conclusions concerning the above 

questions, the following procedure was adopted. The first 

step was establishing contacts at the Pueblo and obtaining 

permission to conduct the study. Next, a pilot study was 

conducted during the summer of 19 68, which included inter-

viewing Taos Indians, surveying literature on the ecology of 

the Pueblo, and administering Witty's "Interest Inventory." 

The following summer, the instrument was adapted, and 

two additional questionnaires were developed. Fifty boys 

and girls were selected by means of random sample, and data 

were secured. In the final step,, the instruments were 

tabulated, analyzed, and described. 
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Findings 

Outdoor play.—There is a high participation rate in 

outdoor game activities of both boys and girls at the Taos 

Pueblo. Football was the leading sport with boys and girls 

at the Taos Pueblo. Football was the leading sport with 

boys, and hide-and-seek was the most popular game with girls. 

Upka, a Taos Indian game similar to volleyball, was mentioned 

by both boys and girls. Other games listed included basket-

ball, soccer, baseball, playing tag, hide-and-seek and jump 

rope. 

A large majority of boys and girls ride horses. Many 

boys ride as much as once a week, usually on Sunday, and 

many of the girls ride at least once a month. 

There were a variety of answers concerning the location 

of play in the summertime. Most of the boys indicated 

spending time with friends. More girls spent time in,the 

Pueblo village plaza. 

In the wintertime, many boys spent their playtime on 

the school playground, and. girls indicated they spent their 

time in front of their homes or at friends. 

The favorite fall activity for boys was football. The 

two activities listed most frequently by girls was playing 

in the leaves and picking pinon nuts. During winter, boys 

listed sledding and basketball as their favorite activities. 

Girls also favored sledding, as well-as ice skating. Riding 
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horses, fishing, and planting the fields were favorite 

spring activities of boys. Girls chose hiking, picking wild 

flowers, and riding horses as popular spring activities. 

"Going down to wash" was the most favored summer activity of 

both boys and girls. The only other activities mentioned 

included riding horses and camping in the mountains. 

Indoor games and activities.—Indian children take a 

high interest in indoor games. The favorite choice of boys 

was the game of 7-Up, and for girls, Bingo. Other main 

preferences of boys included checkers and Bingo. Girls 

also chose 7-Up, as well as checkers and Monopoly. 

Reading.—As in other studies, girls generally showed 

a higher interest in reading activities than boys. More 

boys preferred reading a little, and more girls very much. 

As to reading time outside of school, more boys chose the 

category "none" and more girls indicated reading one to 

twenty-nine minutes. 

Over half of the boys and girls reported having no card 

at the Harwood Foundation of the University of New Mexico. 

Of those answering yes, more girls than boys indicated 

possession of library cards. A majority of both boys and 

girls indicated using the Harwood "none." 

Radio.—Responses to radio listening were almost evenly 

distributed from "none" to "more than two hours." Boys 

indicated the highest listening time of one hour per day. 
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Television.—Unlike many children in the United States, 

the Taos Pueblo child has little access to television with 

no electricity in the home. A large majority of children 

indicated they seldom view television even in the Indian 

homes outside the village wall, where it is sometimes 

available. 

For the few children who are viewers, a small percentage 

watch more than thirty minutes each day. More boys than 

girls indicated watching more than two hours on weekdays 

as well as Saturdays and Sundays. 

Cartoons were the favorite programs among girls, as 

well as "Lassie" and "Bonanza." Boys chose as favorites 

"The Munsters" and "Batman." 

When asked what they would do if their television set 

were broken, children mentioned going to the movies, playing 

the radio, playing games, records, and reading. Two answers 

elicited from boys included "fixing it" and "going fishing." 

Preferences for Activities and Mass Media.—A large 

number of boys and girls reported reading comics as their, 

first and second mass media preference. For the third 

preference, more boys listed working for pay and more girls 

listed visiting with the family. 

Children were asked to name their first three preferences 

from a list of mass media. Movies were the top selection of 

girls, with television following closely behind. Preference 
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for movies and television was tied by boys. This seems to 

indicate that even though most children do not have access 

to television at the Pueblo, it still has strong appeal. 

Motion Pictures.—More girls than boys indicated 

attending movies. The largest category of boys and girls 

show they attend "hardly ever." 

As to kinds of movies, boys had the highest preference 

for gangster movies, and a large majority of girls favored 

cartoons. The next favorite choice of boys was westerns, 

with the next favorite choice girls mysteries. 

Organizations.—A majority of boys and girls indicated 

that they are members of the Roman Catholic Church. Girls 

show higher attendance at services than boys by indicating 

they go mostly once a week. Few children show membership in 

secular clubs or organizations. The 4-H and secret clubs 

at school were the most popular organizations outside of 

church activities. 

Musical activites.—A majority of boys as well as girls 

responded "no" to playing a musical instrument. The most 

popular instrument among those who do play is the tonette. 

Other instruments named included the drums, guitar, piano, 

and flute. 
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Hobbies and collecting.—A large percentage of boys and 

girls indicated having hobbies. Among those listed were 

collecting potshards, arrowheads, coins, rocks, making 

pottery, doing art work, beading, making models, riding 

horses, and planting. 

A majority of children also responded "yes" to building 

or making things. Boys indicated building houses and doing 

crafts. Girls favored making houses, as well as making 

pottery and beadwork. 

Home chores.—Most of the children reported that they 

had home chores or duties. Over half of the boys fetch 

wood, bring water from the stream, and attend animals. 

More than half of the girls reported doing housework 

and bringing water from the Rio Pueblo. Other main chores 

included cutting grass at summerhouses, making plaster for 

houses, baking bread, baby sitting, and carrying trash to 

ash piles behind communal houses. 

Jobs for pay.—Fewer boys than girls indicated receiving 

pay for jobs. Most mothers insisted that their children re-

ceived no allowance. Popular jobs among boys included 

fetching and chopping wood. Girls indicated they mainly 

bring water from the Rio Pueblo, sell pottery (for which 

they sometimes receive remuneration from parents), and baby 

sit. 
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Home study time.—Many boys and girls indicated that 

they spend one to twenty-nine minutes on home study during 

the weekdays. Few children of both sexes show studying over 

the weekend, with girls outnumbering boys in home study time. 

Family activities.—A majority of boys and girls 

indicate living with both parents. More than half of the 

boys and girls show that their mothers and fathers do not 

play with them. When fathers play with their children, 

they more often play indoor games, while the mothers play 

both indoors and outdoors. Volleyball was selected as a 

favorite game played by mothers and their offspring (this 

may be a form of Upka). Favorite outdoor activities with 

the family include camping and picnics-. Other preferences 

peculiar to the ethnic group values include going to Blue 

Lake, making pottery, and telling Indian legends. More boys 

came from five-member families, more girls from six-member 

families. Most of the children indicated that they have 

grandparents living at the Pueblo, as well as aunts, and 

cousins. Most of the children see and visit the extended, 

family every day. 

Trips outside Pueblo village.—Most Indian children 

indicate visiting art galleries and museums in the town of 

Taos. More boys indicated visiting about six times a year, 

while the girls visit about once a month. Over half of the 

boys indicate that they hardly ever come to the town of Taos 
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in the summer or winter. Girls, too, give little indication 

of making the three-mile trip to town often. They indicate 

going more often in the wintertime than the summertime. 

More girls than boys indicated taking trips to other 

cities, as well as other states. However, half of the group 

take trips out of town. A wide range of destinations in-

cluded Albuquerque, Colorado, California, Wyoming, Oklahoma, 

Arizona, or other pueblos in and out of state. 

A majority of boys and girls reported attending sporting 

events in the town of Taos. Favorite spectator sports among 

boys, as well as girls, included baseball, basketball, track 

meets, and rodeos. 

Land and livestock.—Children keep a large number of 

pets and livestock. Not only are there many dogs, but almost 

every Pueblo family owns at least one horse. A large 

majority of boys and girls report having gardens or planting 

crops. Favorite items to plant include corn, squash, 

radishes, carrots, turnips, pumpkins, beans, strawberries, 

as well as flowers and herbs. 

Cooking activities.—Cooking is an important leisure 

activity among children at the Pueblo. More than 39 percent 

of the boys cook, as well as 74 percent of the girls. Baking 

bread and canning fruits and vegetables is oftentimes a 

family project. Preparing food for religious and secular 

events is a salient feature in the life-style of Pueblo 

Indians. 
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Solitary activities.—The most popular solitary leisure 

activity for boys, as well as girls, was "going to the 

river and wash." By this the Pueblo child means not only 

washing, but swimming in the pond near the communal houses 

or going up to the dam on Indian land. Other activities 

favored by boys included going up in the mountains, as well 

as fishing in the Rio Pueblo. Girls chose as their favorite 

activities making beadwork and drawing. 

Special factors affecting Indian children's leisure-

time activities.—Indian rituals and ceremonials the year 

round make up an integral part of the Pueblo child's leisure 

time. Children take an active part in a few of the dances 

and races. Upon initiation into their kiva society (from 

age 7 and up), boys are allowed to participate in some adult 

ceremonies. Girls, too, have a special initiation of with-

drawal, although usually associated with puberty. It is not 

referred to as R.T. (religious training) as is the boy's 

initiation period. 

In the child's annual, calendar there is a panoply of 

Indian ceremonials such as Las Matachines, San Geronimo Day, 

All Soul's Day, and various dances known as Red Deer, Green 

Corn, Round, Turtle, Buffalo, and a host of others. 

Boys selected as their favorite Indian ceremony San 

Geronimo Day (honoring Saint Jerome, the patron saint of the 

Pueblo) on September 30. 
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Las Matachines (December 25, 26, and 27) and San 

Geronimo Day were tied for favorite celebrations chosen by 

girls. 

Other important events affecting children's leisure 

time at the Pueblo include ceremonies connected with baptisms, 

thanksgiving fiestas, marriages, and funerals. 

Typical leisure activities of boys and girls.—In 

wintertime boys may chop wood (outside village wall if it is 

"Quiet Time") in order to prepare outdoor ovens for bread 

baking. After attending classes at Pueblo Day School, boys 

ride horseback in back of communal houses. Since it gets 

dark early in the afternoon, boys may play an indoor game. 

After supper, there will be pets and livestock to feed. Then 

homework will be done for a short while at a kitchen table 

where a kerosene or gas lamp is burning. 

Before school, girls may help their mothers make bread 

which will be placed in outside hornos. For out-of-class 

recreation, Pueblo girls may skate on a tributary which 

meanders along the Rio Pueblo. They may prepare supper if 

the mother is working part time in town. Meanwhile, there 

are numerous young brothers, sisters, and relatives to be 

attended to. After supper, a newly checked-out book from 

the school library will be read and a little homework will 

be accomplished. 
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In summertime, boys may fetch water from Rio Pueblo 

early in the morning before tourists arrive in the village 

plaza. Then they may get permission from their elders to 

have a campout with friends near Glorietta on the Blue Lake 

road. There "they will hunt for birds and play games with 

friends. Upon returning to the village there will be trash 

to be carried to the ash pile, wood to be chopped, and 

livestock to be fed. They may slip off to the pond "to wash" 

or go down to the orchard. Before supper, members of the 

family may listen to the local radio station featuring an 

hour-long program of Taos Indian news and songs. 

Girls may1 do housework or help grandmothers adobe the 

houses. If there are many tourists, the girls may find it 

profitable to sit under the lean-tos selling mainly Taos 

and Santa Clara pottery, woven belts, postcards, beaded 

necklaces, and strings of colored corn. Some days they may 

make as much as fifteen dollars, which some are given part 

to keep. If the usual summer rain shower is late in 

arriving in the afternoon, girls may slip off to the pond 

or to the dam "to wash." When mothers return from work, 

their female offspring may help to prepare posole, chili, 

empanadichos, and dried fruit pies for the forthcoming 

feast day when they expect both Indian and non-Indian friends 

at their table. After sundown, girls will cease playing in 

the plaza or will no longer sit on the railing of the 

"American Bridge," since the curfpw -For hedt-imo ic a. in t> ** 
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Conclusions 

On the basis of the findings of this study, several 

conclusions seem warranted: 

1. Within the cosmology of Taos Indian children there 

are three calendars of observance which ultimately affect, 

their leisure activities. These are the solar calendar, the 

ecclesiastical calendar, and the standard Gregorian calendar. 

Connected with the solar calendar are the many hidden 

ceremonies, rituals, and rites of the kiva societies. Events 

related to the winter and summer solstices (£•£[•, "Quiet 

Time," relay races, and corn dances) are an integral part of 

the solar calendar affecting all children participating in 

Pueblo life. The calendar is regulated to a certain extent 

by the Tribal Council who dictate mores and yearly ob-

servances. 

The ecclesiastical calendar, a product of acculturation, 

dates to the sixteenth century when Spanish clerics attempted 

to convert Indians to Roman Catholicism. Holy days of 

obligation, such as Dia de los Difuntos, as well as a 

galaxy of saint's days, are singled out from the church's . 

calendar. Children mark these events not only by attending 

church services but by Indian dancing and feasting as well. 

Most children in the United States, along with Pueblo 

Indian children, observe the Gregorian calendar which 

regulates school and leisure hours, national and state 

holidays. By designating the quantity of leisure time, often 

the quality of leisure time is thus affected. 
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Since many of the Pueblo Indian children observe the 

calendrical round of ceremonies, it may be concluded that a 

good portion of their leisure activities are superimposed. 

On the other hand, leisure activities at the Pueblo which 

are individualistic in nature, such as outdoor play or 

creative interests, seem loosely structured. There is little 

formal organization surrounding these personalized interests. 

Because of the varied background of leisure-time pur-

suits within his culture, the Indian child may come to the 

classroom with differing experiences than those of his non-

Indian peers. Even the interests which are similar, such as 

outdoor play, or various aspects of mass media intake, may 

have different emphasis put upon them due to the built-in 

cultural leisure-time activities. 

2. The traditional male-female roles within the Pueblo 

Indian's culture may still be evidenced in the children's 

leisure-time activities. Girls continue to sell wares to 

tourists, participate actively in homemaking chores, and 

find jobs for pay such as baby sitting. Boys are inclined 

to pursue interests associated with survival, such as hunt-

ing, fishing, and participating in communal farming chores. 

They tend to be nature oriented in their leisure activities, 

while girls seem more home oriented. 

Thus, as far as their Indianness is concerned, there is 

a division along sex lines as to leisure pursuits. Kiva 

societies delineate different functions for male and female 
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from the time children are born. Boys are encouraged and 

forced to be independent and aggressive. Their status as 

future men is very early contrasted with the more docile role 

of girls. 

Within broad categories, such as outdoor play, indoor 

games and activities, organizations, and responses to mass 

media, boys and girls generally have the same interests 

although they show different preferences within these 

categories (e-£w boys prefer football; girls prefer hide-

and-seek) . 

3. The absence of electricity, telephones, a water 

system, or any form of sanitation is a key factor in in-

fluencing leisure activities of Taos Pueblo children. Tele-

vision, the greatest usurper of leisure time among non-Indian 

children does not yet eliminate indoor and outdoor play or 

various other popular leisure interests among Taos Indian 

children. Thus, the Pueblo child is less educated in the 

concepts conveyed through this media. 

Having no telephones (generally speaking), keeps the 

Taos Pueblo child relatively isolated in leisure activities. 

There is little communication with non-Indian children in 

the area. 

Having fewer conveniences required children to spend 

more of their leisure activities engaged in carrying water, 

chopping wood, carrying refuse to ash heaps, etc. These 

children are among the 5 percent in the United States whose 

homes are not wired for electricity. 
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4. Other than the aforementioned factors, there are 

two other features of Pueblo life style that keep the child 

relatively isolated in his leisure activities. When communi-

cating with Indians, the Taos Pueblo child speaks his native 

tongue of Tiwa. This applies in school as well as out of 

school, as a general rule. This highly selective dialect is 

not understood in the non-Indian society, nor is it spoken 

by the greater portion of other Pueblo Indians. Thus, the 

language contributes to the segregation of Indian children. 

Another salient feature of the Indian child's life 

style is the kinship system which tends to keep him within 

the constellation of the Pueblo. It is evident that Pueblo 

Indians are a familial society and recreation is a family 

affair, clustering around births, marriages, festivals, and 

burials. At these occasions an assemblage of children and 

their kinsmen are expected. Even if a child comes from a 

broken home, he is usually taken into the extended family. 

Consequently, children at the Pueblo tend to stay near their 

own village during leisure hours. 

It should be noted that there seems to be a growing 

emphasis upon immediate family rather than kinship group. 

This is evident in the Taos Pueblo Indian's move from the 

communal house to an outlying "summerhouse." This increas-

ing shift will involve a change in socializing, thus affect-

ing leisure activities. 
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5. Although there is less farming at the Taos Pueblo 

than in years past, there is strong evidence that many of 

the children's leisure activities are agrarian oriented. 

Much of their time is spent canning, cooking, caring for 

pets and livestock, riding horses, tending gardens, and 

planting crops. Thus the Pueblo Indian child's leisure 

patterns could be classified as less sophisticated than 

those of. the non-Indian. 

Implications 

On the basis of the findings and conclusions of the 

present study, implications for consideration and suggested 

goals can be formulated. 

1. A critical problem related to the Taos Pueblo child 

concerns what use he will make of leisure time. Each student 

must learn desirable attitudes toward leisure, as well as 

learn how to use it effectively. "The whole end and object 

of education," said Aristotle, "is training for the right 

use of leisure." 

2. We have a responsibility toward Indian children. 

It is the duty of every educator of Indian children to try 

to understand their culture. Obviously it is essential to 

have cultural empathy if we are to avoid national stereotypes. 

We must endeavor to respect the Indian child's right to be 

different and to pursue his own interests. 
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Aldous Huxley (a frequent visitor to Taos) anticipated 

a world in which mass-indoctrinated man would be robbed of 

the diversity of his personal experiences, M s private hopes 

and sufferings. We must preserve pluralism in our country 

or his prophecy will be realized. We may, all too soon, 

succumb to mass man, the robot encased in conformity. 

3. It would seem that the Taos Indian child is caught 

in two swirling and opposing currents of values. Some of 

the culture conflicts could be defined thusly: sharing all 

one has is the way to live—sharing all one has is stupid 

and wasteful; nature gives harmony to man during his life-

time and must not be exploited—nature exists to be manipu-

lated by man; accumulating possessions is selfish— 

accumulating possessions reflect hard work; time is now and 

life is to be savored this moment—grasp now in order to 

enjoy tomorrow; to strive to achieve in competition with 

one's peers indicates one's pettiness—to strive to achieve 

in competition with one's peers is a manifestation of a 

healthy attitude; family, clan, society comes first—self 

comes first; old age is to be respected—youth cult and its 

monetary power speaks loudest; including mythology, fear of 

supernatural and sorcery is the pervading philosophy— 

seeking total commitment to scientific explanation of all 

natural phenomena is the sensible approach. 

With a dichotomous value system, the Indian child often 

wanders in a no-man's land in which he constantly attempts 
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to avoid the full implication of conflict. As one child 

interviewed for this study stated 

I'm stuck between two worlds. I'm just dis-
covering what it is that I'm faced with and it 
scares me. There are the beautiful Indian 
ceremonies of my people, but then the white man 
tempts me with his fairy tale world. 

Many of the young people interviewed expressed a strong 

desire to cling to the old ways. Just how committed the 

Indian child is to either value system is an enigma. He 

sometimes picks and chooses from each system what is most 

expedient at the moment. 

4. Some individuals foresee an exodus of Indians from 

the Taos Pueblo. Others would argue that many will remain 

and continue to be land-rich and income-poor, generally 

speaking. This study is based on neither preconception. 

The study .is concluded with the implication that some Indian 

children will make their way into the larger American popula-

tion, A parallel conviction is that many Taos Indian chil-

dren will adopt the ways of their elders and remain, to a 

degree, unacculturated and unassimilated by non-Indian 

standards. 

Either outcome should be possible for each individual 

Taos Pueblo Indian child. Educators must therefore provide 

these children with an image so that they may make the 

correct choice. 

Will the communal houses in the village become just 

another open-air museum, or will the Indians return from the 
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cities, eager to relocate on their ancestral land? Will the 

Indian measure success in the city by how much money he can 

earn, or will he measure it by the wholeness he feels living 

the communal life at the Pueblo? As a Taos Indian might 

say, only wise Earth Mother and Sun Father hold the answers-

in their hearts. 

The following goals are suggested: 

1. Establishment of a summer program at the Pueblo 

sponsored by a state college in order to prepare future 

teachers in educating Indian children. Courses will be 

designed to provide Taos Indian youngsters with educational 

and vocational motivation. The program will include daily 

remedial courses in English and mathematics, as well as 

pleasure trips, movies, and cultural activities. The purpose 

will be to provide Indian youth with special assistance in 

basic learning skills and stimulate them to prepare for 

high school and community adjustment. 

2. Initiation of a summer sports program. This study 

indicates that boys as well as girls are interested in 

sports activities. The purpose of this program would be to 

provide more community recreation in order to promote communi-

cation between young and old at the Pueblo. 

3. Development of a creative arts program. The purpose 

of this instruction would be to develop the child's creative 

potential, which is often heralded as necessary for the 

leaders in society but is overlooked for the economically 
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disadvantaged. Academic failure can oftentimes be more 

easily tolerated when creative outlets are provided in music, 

art, dramatics, and crafts. Since the Pueblo child seems, 

in many instances/ to have an intuitive ability for the 

arts, we must introduce him to all of the fine arts—paint-

ing, architecture, sculpture, music, dance, literature, 

theater—and teach him how to understand and appreciate them. 

Once he has learned to appreciate not only his traditional 

forms but has broadened his perspective in contemporary • 

terms, he will respect his vision as an artist. 

4. Promotion of a community activities program, such 

as swimming and baseball teams. The purpose of this program 

would be to better community relations, as well as to 

enhance the Pueblo children's learning a second language. 

5. Launching an awareness campaign among teachers and 

students of mass media consumption. This is especially 

important before television is widely accepted within the 

Pueblo. Influence of television might possibly thwart the 

Pueblo child's deeply rooted creative impulses. . Educators 

must endeavor to develop analytical thinking in connection 

with all mass media. Also, the uses of educational television 

to broaden and deepen learning should be encouraged. 

6. Encouragement of a reading program in the summer 

by providing a "showmobile," that is, a library on wheels 

for children of all ages. Since books are lacking in most 

Taos Indian homes, the purpose of this program would be to 
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encourage children to read over the summer months, as well 

as to build their own library. 



APPENDIX A 

PERSONAL DATA SHEET 

A. Your name: Boy Girl_ 

B. Your age: Your school: 

Your grade 

C. Do you live,at home with your mother and father? 

Lives with both parents 

Lives with one grandparent 

Lives with mother 

D. What kind of work does your father do? 

E. What kind of work does your mother do? 

F. What is your family's religion? 

G. What relatives do you have living at the pueblo? 

Grandmother ; Grandfather ; Aunt ; Uncle 

Cousins 

Do you see them everyday? 

H. Counting your mother and/or father, brothers and/or 

sisters, what is the size of your family? 

21 ft 



APPENDIX B 

WITTY'S QUESTIONNAIRE—"INTEREST INVENTORY RECORD" 

Interviewer: 

This is not an examination. Your answers will not be graded, 

but they will provide helpful information. 

1. When you have an hour or two that you can spend just as 
you please, do you enjoy reading: 

very much 
fairly well_ 
a little ~ 
not at all 

2. About how much time each day do you spend reading out-
side school? 

none 
1 to 29 minutes 
30 to 59 minutes 
1 to 2 hours 
more than 2 hours 

3. Do you have a card for the public library? 

Yes 
No 

A. If yes, how often do you get books from the library? 

only occasionally 
once every 2 weeks 
once a week 
more than once a week 

4. Rank 3 of the following activities. Write 1 after the 
activity you like the best, 2 after the one you like 
next best, and 3 after your third choice. 

A. Reading newspapers, magazines, books ^ 
B. Reading comic books 
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C. Talking on the telephone 
D. Watching television 
E. Playing games 
F. Doing my school homework 
G. Being in clubs 
H. Taking music lessons 
I. Visiting with the family 
J. Working at jny hobby 
K. Working at my job for pay (outside the home) 
L. Doing my home chores 

5. Do you have a TV set? Yes No 

B. How many TV sets do you have at home? 

Watch at a friend's 

6. How much time do you spend viewing TV either at home or 
at a friend's house? 

On weekdays: 

None 
1 to 29 minutes 
30 to 59 minutes" 
1 to 2 hours 
More than 2 hours 

A. On Saturday: 

None 
1 to 29 minutes 
30 to 59 minutes" 
1 to 2 hours 
More than 2 hours 

B. On Sunday: 

None 
1 to 29 minutes 
30 to 59 minutes" 
1 to 2 hours 
More than 2 hours 

7. What are your three favorite TV programs? 
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8. How much time do you spend listening to the radio each 
day? 

9. How often do you go to the movies? 

twice a week 
every week 
every month 
hardly ever 

10. What kind of movies do you like the best: 

Comedy Gangster 
Mystery Sad 
Western Love 
Historic Cartoons 

11. Which do you like the best: (only one choice) 

Television 
Radio 
Movies 

12. Finish this sentence: 

If my TV set were broken, I would spend the time 

13. Do you play a musical instrument? 

B. If answer is yes, name the instrument 

14. Name the clubs or organizations to which you belong: 

15. Do you have any hobbies (including collections)? 

Yes 
No 

B. If answer is yes, name them in the order liked best: 
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16. What play or recreational activity do you usually like 
best: 

in the summer 
fall 
winter 
spring 

17. What games or sports do you like best to play? 

Indoor 

B. Outdoor 

18. Do you build or make things? 

Yes 
No 

B. if answer is yes, name some things you have made: 

19. Where do you spend most of your outdoor play time? 
(one choice) 

In own or a friend's yard 
At a school playground or park 
At a recreation center 
On the sidewalk or street 

20. Does your mother every play with you? 

Yes 
No 

B. If yes, what kind of play? 

21. Does your father ever play with you? 

Yes 
No 

B. If yes, what kind of play? 

22. What activities do you like to do with your family? 
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23. Do you attend Church or Sunday School? 

Yes 
No 

B. If yes, how often do you attend? 

about once a month 
about twice a month 
once a week 
more than once a week 

24. How much time outside of school do you spend doing 
your homework? 

on a school day: None 
1 to 29 minutes 
30 to 59 minutes 
1 hour to 2 hours" 
2 hours or more 

B. How much time outside of school do you spend doing 
homework? 

on a weekend: None 
1 to 29 minutes 
30 to 59 minutes" 
1 hour to 2 
2 hours or more 

25. Do you have home chores or duties? 

Yes 
No 

B. If yes, what are they? 

26. Do you have a job for which you receive pay? 

Yes 
No 

B. If yes, what kind of a job? 
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QUESTIONS ADDED AFTER PILOT STUDY 

27. Do you ever go to an art museum or gallery in town? 

only occasionally 
once a month 

28. Do you ever attend sports events in Taos? 

none 
yes 
no 

A. What events do you attend? 

29. How often do you go to town? 

summer 
winter 

30. Have you gone on a trip outside of Taos this year? 

Yes 
No 

B. Where have you gone? 

31. Do you have a garden or plant crops? 

Yes 
No 

B. What do you plant? 

32. Do you have any animals or pets? 

Yes 
No 

A. If so, what are they? 

B. How many do you have? 
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33. Do you go horseback riding? 

Yes 
No 

B. How often do you go? 

34. What is your favorite celebration at the Pueblo? 

35. Do you cook? 

Yes 
No 

36. What is your favorite "solitary" leisure activity? 



APPENDIX D 

FORMAL REQUEST 

To: Advisory Committee: 

Dr. Richard S. Hampleman, Chairman 
Dr. Franklin L. Elder 
Dr. B. E. Martin 

Dr. R. William McCarter 

It is requested by doctoral candidate, Jacqueline 

Quinn McCarty that the following paragraph in the disserta-

tion proposal which reads: 
(page 11) Witty's Interest Inventory will be ad-

ministered by tape-recorded interview to 
each subject during the summer of 1969. 
The purpose of the questionnaire-interview 
will be to determine the children's leisure 
time preferences and the extent of their 
participation in certain leisure time 
activities. 

be altered in the final copy to read: 

Witty's Interest Inventory will be ad-
ministered by personal interview to each 
subject during the summer of 19 69. The 
purpose of the questionnaire-depth interview 
will be to determine the children's leisure 
time preferences and the extent of their 
participation in certain leisure time 
activities. 

Purpose for change in technique: 

In order to obtain optimum results from interviews in 

this field study, it was imperative the researcher gain con-

fidence and trust of the Indians at the Taos Pueblo.. Many 

of these Indians are suspicious of spiritual and commercial 
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exploitation through mechanical devices. During a recent 

religious festival (Sept. 30, 1969) film was confiscated 

from all tourists seen taking "stills" or moving pictures. 

The tape-recorder is related to the work of anthropolo-

gists who are ofttimes unwelcome among Pueblo Indians. One 

anthropologist William Fenton states: 

The initial approach to fieldwork may predetermine 
success for the investigator. I was especially 
cautious about making my first contact at Taos be-
cause field conditions there are notoriously 
difficult. 
(Factionalism in American Indian Society, Bureau 
of American Ethnology, Bulletin, 164, 1.955) 

Conditions have changed little in fourteen years since one 

of the foremost anthropologists in the Southwest was asked 

to leave the Pueblo after her remarks made at a Neighborhood 

Youth Corps lecture in June of 19 69. 

The following day, several tape interviews of children 

were made by the researcher. Although there existed reticence 

rather than suspicion, it seemed wiser at that point to 

underline the role of educator rather than researcher. 

Personal interviews with a random sampling of 23 boys and 

27 girls were obtained through the researcher's work with' the 

N.Y.C. as well as assisting in religious instruction at the 

Mission church. Parents appeared cooperative when they 

realized that a study of their children's leisure time 

activities could possibly lead to bettering Indian education 

as well as to having primers written specifically for their 

young children of the village. 
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Although questionnaires were administered personally, 

several recordings were made in order to further ecological 

understanding of the Pueblo. Tapes of children singing 

original songs in their native Tiwa combined with English, 

services at the Baptist and Catholic churches etc. under the 

title "Sound of Taos" will be placed in the North Texas 

State University Library upon request. 

/s/ Jacqueline Quinn McCarty 



APPENDIX E 

Box 614 
Taos, N.M. 
June 21, 1969 

Mr. Paul Bernal 
Secretary of the Council 
Taos Pueblo 

Dear Mr. Bernal: 

Your friendly letter acknowledging my own letters 
to Washington in the matter of the Taos Pueblo's ancient 
claim to the Blue Lake area encourages me to put in a good 
word for Mrs. John McCarty. Mrs. McCarty has spent long 
summers in Taos since she was a girl and, like her mother, 
has always been keenly appreciative of the great contribu-
tion of the Indian culture to what we must now call "Ameri-
can culture." 

Her chief interest in life is helping children to 
express any talent, especially for creating something 
beautiful.- As you probably know, nearly all children are 
born artists—if only they are given the chance to paint; 
or dance; or sing; or act, or model in mud, or even build— 
are given that chance with just a little help once in a 
while. 

Now, the natural tendency of children to play is 
the beginning of it all, is part of it. Unfortunately, our 
white children hardly know how to go about playing; they 
imitate what they see on t.v., do what bad teachers force 
them to do in the way of play. They are no longer them-
selves. In order to help all children to be children 
again—and not given to acting parts in what adults (teachers) 
consider children's playing is—Mrs. McCarty is trying to 
observe what children who are themselves, who are being 
natural, tend to do when they play. 

For that purpose, Mrs. McCarty must observe happy 
children, who are well-fed and healthy and feel secure. I 
am sure that you can see that half-starved underprivileged 
black children in the South or in our big-city ghettoes will 
not do; their reactions—even their playing—will be in-
fluenced by the anxieties and the anger and frustrations of 
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the adults around them. Children in the Taos Pueblo are 
ideal for her purpose. What she can learn from them can 
contribute its bit to a whole generation of American chil-
dren, by counteracting-the artificial life most of us who 
live in big cities have to lead. 

I think it is important to assure you, sir, that 
Mrs. McCarty is not interested in prying into anything 
ceremonial or in the least part of adult Pueblo life. I 
have known her and her family for a great many years; they 
are people of integrity and decency. Above all, as I said, 
her passion is children. 

I do hope, sir, that you see fit to let Mrs. 
McCarty see something of the Pueblo children at play, to 
play with them and occasionally show them a game, for she 
has had much experience in running play schools for children, 
but, above all, to learn from observing the Taos Pueblo 
children and to make--•possibly—a considerable contribution 
to the growth of all children. 

Please, give my respects to the Governor and the 
Council and express to them my earnest hope that this time 
around the Blue Lake question will be settled decently, 

once and for all. 

With my best regards, 

Sincerely, 

Victor White 
(English Department 
St. Mark's School 
Dallas, Texas) 

P.S. I remember with considerable pleasure your acting as 
interpreter for members of the Council at a memorable 
meeting at the Harwood Foundation when the matter of 
sending teen-agers to school at the Taos High School 
caused grave concern. But that was twenty years or so 
ago, wasn't it; but the meeting was impressive that it 
is still fresh in my memory. 
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A CURRICULA FOR ELEMENTARY SCHOOL STUDENTS AT THE SAN JUAN 

PUEBLO: A HOLIDAY WITH THE ARTS, SUMMER, 1969 

(June 16-July 15) 
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SUMMARY 

It is my sincerest hope that A Holiday with the Arts 

will bring the world to every child's doorstep at the San. 

Juan Pueblo. This program has as its underlying theme the 

philosophy of Robert Henri, foremost art critic: 

In every human being there is the artist, and 
whatever his activity, he has an equal chance 
with any to express the result of his growth 
and his contact with life. 

No longer is it the idealist's dream to travel the 

world over. In just a decade, our Indian children will be 

but a jet hour away from every country they have traveled 

to in A Holiday with the Arts. May this program inspire * 

them to open their ears and their hearts, so that they may 

continue to walk in dignity throughout our land. 
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Designed especially for the Indian child, a Holiday 

with the Arts will provide in a four week period aesthetic 

experiences and creative opportunities for approximately 

thirty children at the San Juan Pueblo. The program will 

emphasize not only art but all leisure activities such as. 

music, dramatics and sports. 

In this introductory summer program to the arts, the 

Indian child can conceivably dip deeply into his imagination 

and can find pleasure in choosing from his palette of crea-

tive experiences. Such a program will allow for the oppor-

tunity to try one's ability in a variety of activities and 

to repeat those activities of special interest. The child 

will be surrounded with activities that will keep him grow-

ing and living. 

A Holiday with the Arts will encourage Indian children 

to be free in their creative experiences. His cultural 

identification can be stated more clearly. Basic principles 

in the differences and similarities in the nature of man will 

be introduced by studying the performing arts as well as the 

culinary arts of various nations. 

It is hoped that this program will not only enhance the 

imaginary world of the Indian child, but that his learning 

throughout the school year will become easier; his work 

habits will improve; and that he will become happier as he 

continues to grow in his problem solving ability. What 

better tool than the arts can advance learning so that the 
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child can put himself into the creative activity and the 

object created can become a part of him! 
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PROPOSED CURRICULA 
(below are mentioned only a few ideas) 

Free Films from New Mexico State Library in Santa Fe, and 
also order from Association Films, Dallas: 

Art and Music: 

Sports: 

Dance: 

Feature Films 

Field Trips 

Music: 

Accent on Youth (shows Washington's 
"famous landmarks) Kennedy's grave etc. 

African Rhythms - tribal ceremonial 
dances. 

America the Beautiful - film traces 
culinary history from the first cooks -
the Indians - to the modern home-maker. 

Bolero - film presents a ballet 

The Beaver's Tale - a film preparing 
children Cby puppet animation) for their 
trips to the dentist. 

Do you Like Snow? - a St. 
comments. 

Bernard dog 

Ethnic Dance - Roundtrip to Trinidad 
Classical Ballet - with Maria Tallchief 

Walt Disney: Summer Magic 
The Wild Cat Family 
Alice in Wonderland 
The Loon Necklace - (Indian legends of 
the northwest) 

to Santa Fe Opera - the night some of 
the students from the Institute of 
American Indian Art will be performing. 

to Science Lab at Los Alamos 

to current exhibits in Santa Fe 

to the Rodeo 

Sandia Peak Tramway 

private instruction in guitar for those 
who wish to learn. Learning of folk 
soncp from: 
Burl Ives Song Book, Theodore Bikel, 
Folksongs and Footnotes 
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Culinary Art: 

Literature: 

Peruvian stuffed avocado, chili con carne -
pappas fritos 

Greek artichokes, antipasto, tutti-frutti 

Gazpacho 

Chopstick dinner: sukiyaki, fortune cookies 

writing of Haiku, 17 syllable verse 
Books to be used: Story of Art, Ruskin/ 
Pantheon 

The Rainbow Book of Art, Craven 

The Sculptured Image, Lamont Moore 

Make your own Mobiles, T. M. Schegger. 
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TAOS MAP SHOWING LOCATION OF THREE SCHOOLS ATTENDED BY 

CHILDREN IN THE SAMPLE 
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APPENDIX H 

EXAMPLES OF TAOS INDIAN CHILDREN'S POETRY 

Chief Joseph has gone to make peace 
He will talk to the white man for us. 
He has promised us good white days for 
our children. 

They who have lied before promised us rich 
lives. But instead they took our land, 
our men and our most inner thoughts. 

We are lost.-

We own nothing but our souls. Is that 
enough? 

Nora Naranjo 

Over the plains, 
through the forest, 
around lakes 
into rivers, 
and across mountains, 
the Happy Hunting Grounds 
stretch as far as the eye can see. 

Over these plains 
roam the buffalo, 
the deer, 
the pronghorns, 
and animals of the mountains, 
forests, plains, lakes, and rivers. 
Only the Redmen's spirits 
follow this wildlife assortment— 
for it is the land of the dead. 

Kenneth W. Romero 
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My buckskin dress is white, 
made by my grandmother 
Bright with colorful beads 
of the blue sky 
the red sunset 
the yellow lightning 
and black night 
decorated by my grandmother. 

Polly A. Concha 

My children, 
Never let the Sun Father catch you sleeping, 
For you must wake early to feed corn-meal 

to his rays, 
So that he may give you a clean heart 
and a happy soul. 

Nora Naranjo 

Sad and Lonely 

Sad am I 
And lonely as the quiet night 
I walk along a dusty road 
thinking of my grandfathers 
and wishing they were alive 
But I know they are dead. 
Still their spirits exist 
somewhere 
in a world unknown to man. 

Kenneth W. Romero 

Free 

Free, 
That's what we used to be, 

Free to wander, free to do as 
we pleased. 

But now we are searching— 
for something I fear will 

Be hard to find. 
We have lost it, 

Sometime long ago, and 
Now it will be lost forever, 

Never to be found again! 
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Two Indian Boys 

Once we were out of sight 
We'd wander far and wide 
To hunt for some mischief 
Big or small 

As long as the bright one 
Allowed muttering words 
To bounce back and forth 
Across the mighty forest 
Echoing as we talked 

When the bright one neared the horizon 
We had neared our home, too, 
Near the horizon 
The coyote sang a song 
That made our hearts beat fast 

On the floor 
Sleep the little Indian boys 
Fast asleep are they 
Resting for tomorrow's play. 

Joseph Leonard Concha, Age 14 
(By permission of the author) 

Christmas Day, 1969, Taos Pueblo 

Forgotten 

Snow fell on the forgotten mountains 
Where once proud Indians roamed 
Even their tracks completely erased 
From existence . . . . 
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EXAMPLES OF ART DONE BY TAOS INDIAN CHILDREN 

DISPLAYING LEISURE TIME ACTIVITIES 

AT THE PUEBLO 
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