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CHAPTER I 

INTRODUCTION 

It is generally recognized at the university level that 

some kind of orientation is needed to bridge the gap between 

high school and college. For several years a steadily in-

creasing amount of research has been conducted on freshman 

orientation. Most of the research, however, has been centered 

upon senior college freshman orientation programs to help 

freshmen reduce the difficulties encountered in adjusting to 

college life. 

"College life must necessarily mean a new and somewhat 

perplexing environment for the student, and, if he is properly 

supervised in making his adjustments to the new situation, 

the change should prove a salutary one."''" Although this 

statement was made over fifty years ago by Julius Boraas, 

Frances Beck stated that it is still relevant to present-day 

society. 

Orientation is an accepted practice in many colleges 

and universities throughout the nation, although orientation 

programs may vary from a twenty-minute lecture by a dean to 

•̂ Julius Boraas, "Troubles of College Freshmen,." cited 
by Frances Wilson Beck, "Criteria for Orientation Programs 
for Freshmen at Colleges and Universities," unpublished 
doctoral dissertation, School of Education, Louisiana State 
University, New Orleans, Louisiana, 1966, p. 2. 



to an elaborate program lasting from several days to a week. 

Some xcf drhese programs .have gradually been developed to meet 

student rreeeds,, while others 3iaT7e ibeexi established by the ad-

mi nistration because other colleges have orientation programs. 

22 

"WITTrams stated that one of the many problems presented 

to college administrators and personnel workers is that of 

orienting .Tcew students to the college environment. He 

pointed nut -that the steadily increasing student enrollment 

in colleges ;and universities required orientation programs 

to provide ̂ activities that would meet the personal, social, 

and academic needs of students. 
3 

Arbuckle indicated that some administrators leave the 

planning of the orientation program to the faculty on the 

assumption that the faculty knows better than the adminis-

trator what a student's problems may be and in what direction 

orientation should proceed. 
4 

Ausk stated that it was a problem to decide what part 

of orientation is most important. For instance, in 1952 

most of the activities of the orientation program at the 

University of Minnesota acquainted the students with hundreds 
2 
Charles Williams, "An Experimental Study to Determine 

the Effectiveness of the Freshman Orientation Course at North 
Texas State University," Dissertation Abstracts, XIX (1959), 
3241-3243. " 

3 
D. S. Arbuckle, "College Experiment in Orientation," 

Occupations, XXVIII (November, 1949), 112-117. 
4 
Margaret Ausk, "Freshmen Camp: Preparation and an 

Education," College and University, XXX (January, 1955), 196-
199. 



of different social activities in which they could partici-

pate at the University. In 1953 the emphasis was changed to 

helping students understand the true and fundamental purposes 

of a university education, with respect to the full develop-

ment of each student. 

5 . 

Bennett noted from her study of fifty large junior 

colleges that much inconsistency existed in the administering 

of the orientation program. Therefore, to establish greater 

conformity in administering an orientation program, there 

was the need to develop criteria of orientation which would 

aid the orientation director in administering an effective 

program. From this, we infer that an effective program will 

orient the student to a vocation and reduce the difficulties 

of adjusting socially and academically to college life. 

Far too many young men and women drop out of college in 

their first year. While percentages vary widely, some fresh-

man classes decreased by as much as 35 per cent by the end 

of the first year. Undoubtedly, there are some students who 

are not capable of completing a program of study. But a 

well-conceived and well-conducted orientation program does 
6 

save many young people who would otherwise fail. 

5 
Margaret Bennett, "Trends in Junior College Orientation 

Courses," Junior College Journal, IV (April, 1934), 353-357. 
6 
H. L. Jones, "High School to College Transition: 

Problem is Still with Us," School and Society, LXXVI (Decem-
ber, 1952), 358-359. • " 



Administrators of junior colleges are confronted with 

the -pxph'̂ em of developing an orientation program that will 

adequately -fulfill the needs of students. Large numbers of 

students admitted to junior colleges do not possess the basic 

skills such as reading, writing, speaking, listening, and 

certain study techniques essential to the successful comple-

U 

tion xS. SL college program- The lower scholastic aptitude 

found ±n "the freshman classes augments the difficulty of 

developing jan effective orientation program. An effective 

orientation program would (a) accurately reflect the educa-

tional expectation held of the student, (b) reflect recog-

nition xxf special student requirements because of unique 

program offerings, (c) involve the contributions which the 
8 

faculty and staff have to offer, and (d) inform the students 

in the "feeder" junior and senior high schools of the various 

programs available to them at the local public junior college. 

Most junior colleges have provided some kind of fresh-

man orientation services. However, there was evidence to 

indicate considerable disagreement concerning what the 

criteria should be and how important each criterion was in 

an orientation program. That is, orientation directors of 
7 
0. D. Froe and M. A. Lee, "A New Emphasis in Freshmen 

Orientation," Personnel Guidance Journal, XXXIV (February, 
1956), 360-365": 

8 
Laurine E. Fitzgerald and Shirley A. Busch, "Orienta-

tion Programs: Foundation and Framework," College and Uni-
versity, XXXVIII (Spring, 1963), 270-275. 



junior colleges may be perceiving the criteria of orientation 

quite differently from junior college presidents. If author-

ities on orientation, presidents from public junior colleges, 

and orientation directors of the public junior colleges from 

across the nation are perceiving the value of the orientation 

criteria differently, then confusion is bound to exist in 

the development of an effective orientation program. 

One step toward improvement of the orientation program 

would be to develop the criteria perceived by authorities as 

being essential for an orientation program. Another step 

would be to incorporate the criteria perceived by authorities 

of orientation, by college presidents, and by orientation 

directors as being the most important for the orientation 

program into existing programs. 

Statement of the Problem 

The problem of the study was to analyze the perceptions 

held by the following three groups concerning orientation 

criteria for public junior colleges: (1) a random sample of 

authorities in the field of orientation, (2) a random sample 

of public junior college presidents, and (3) a random sample 

of orientation directors of public junior colleges. 

Purposes of the Study 

The primary purposes of this study were 

1. to determine the criteria of orientation, as per-

ceived by a panel of authorities, for public junior colleges; 



2. to determine the amount of concurrence of respondents 

within a random iaample jof .authorities in the field of orienta-

tion, and the aaraouTit xrf. concurrence "within the random sample 

of public junior xsoXlege presidents,, and the amount of con-

currence within -±he random sample of public junior college 

orientation directors:; and 

3. to analyze the perceptions between the following 

combination o:f rthe ±hree groups: (a) a random sample of 

authorities in -±he iield of orientation and a random sample 

of public junior xroilege presidents, (b.) a random sample of 

public junior xioliege presidents and a random sample of 

orientation directors in public junior colleges, and (c) a 

random sample xxf: authorities in the field of orientation and 

a random sample of orientation directors in public junior 

colleges. 

In the three primary purposes of the study, attention 

was focused upon the following six categories of orientation: 

(1) philosophy, (2) objectives, (3) organization, (4) admin-

istration, (5) techniques and/or procedures, and (6) evalua-

9 
tion. 

Hypotheses 

To carry out the purposes of the study, the following 

hypotheses were formulated: 

9 
Frances Wilson Beck, "Criteria for Orientation Programs 

for Freshmen at Colleges and Universities," unpublished 
doctoral dissertation, School of Education, Louisiana State 
University, New Orleans, Louisiana, 1966, p. 15. 



I. There will be no significant concordance within 

each of the following groups in ranking the orientation 

criteria according to the importance of the criteria in each 

of the six categories listed above: (A) a random sample of 

authorities in the field of orientation, (B) a random sample 

of public junior college presidents, and (C) a random sample 

of orientation directors of public junior colleges. 

II. There will be no significant rank order correlation 

between the groups in each of the following combinations in 

ranking the criteria of orientation in any of the six 

previously listed categories: (A) a random sample of author-

ities in the field of orientation and a random sample of 

public junior college presidents, (B) a random sample of 

public junior college presidents and a random sample of 

public junior college orientation directors, and (C) a random 

sample of authorities in the field of orientation and a 

random sample of public junior college orientation directors. 

III. There will be no significant concordance within 

each of the following groups in ranking the orientation 

criteria according to the importance of each criterion: 

(A) a random sample of authorities in the field of orienta-

tion, (B) a random sample of public junior college presidents, 

and (C) a random sample of orientation directors of public 

junior colleges. The criteria in each of the six categories 

which are ranked from one through ten will comprise the 

final one-rank.category of sixty criteria. 
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IV. There will be no significant rank order correlation 

between rthe ̂ groups -in each of the following combinations in 

ranking -the -sixty criteria of orieirtati-om: (A) a random 

sample of;authoxities in the field of orientation and a 

random sample x£f public junior college presidents, (B) a 

random sample xcf junior college presidents and a random 

sample of :or±errtation directors,, and (C) a random sample of 

authorities irn rthe field of orientation and a random sample 

of orientation ."directors. 

Background and Significance of the Study 

Institutions of higher education have begun to review 

their program ifor freshman orientation. Special emphasis 

for this review has been placed upon the individual's 

development-—"social, emotional, spiritual, physical and 

intellectual.""^ In,almost every accredited college and 

university, intellectual development has been one of the 

basic criteria emphasized in orientation. The extent to 

which an institution of higher education was concerned with 

individual intellectual development was not always well-

defined. The reason for this was that orientation activities 

were developed prior to the establishing of the rationale to 

support the orientation program. 

A consensus of current educational literature indicates 

that present students are socially more sophisticated and 

Beck, p. 7. 



better prepared academically than previous students. These 

noticeable differences have caused orientation personnel to 

ask who shall have the primary responsibility for developing 

an orientation program, what the criteria of an orientation 

program are, and to what extent the orientation program 

should involve the institution's total educational program, 

which includes the social and academic climate.^ 

Despite the substantial number of colleges conducting 

an orientation program, there seems to be little agreement 

about the basic content of an effective orientation program. 

12 

Copeland and others, after conducting research m the area, 

concluded that more complete information was needed concern-

ing the goals and criteria of an effective orientation pro-
13 . 

gram. Caple emphasized that institutions of higher educa-

tion needed to establish their purposes for having orientation 

and then revise their method of orientation to achieve these 
14 

purposes. Crow agreed with most college presidents on the 

purposes of having orientation and on what orientation should 

do for the student. However, he suggested that orientation 
"̂ ""'"Fitzgerald and Busch, p. 270. 
12 
Theodore Copeland, Freshmen Orientation Programs 

(Baltimore, 1954) , p. 17. 
13 
Richard B. Caple, "A Rationale for the Orientation 

Course," Journal of College Student Personnel, VI (October, 
1964), 42-46. 

14 
Lester D. Crow, "College Orientation: A Basic Respon-

sibility of the High School," Clearing House, XXXVI (January, 
1962), 301-304. 
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to college .should begin in high school. He stated that 

there ..was odassagxeement among various orientation personnel - -

on which itrrrtaria should be employed in orienting students 

to college. 

In -19=41., "Wurtzel conducted a study of 103 public and 

102 private^junior colleges located in 44 states. The pur-

pose of .-her ire-search was to "discover the nature and status 

of the :aDcd̂ iv±ties which lead to the induction, adaptation, 

and guidance xx£ entering freshmen." She discovered that 

most emphasis was placed upon acquainting students with the 

following: (1) the curricula, (2) course offerings, (3) pur-

poses o:f jcours:es offered, (4) housekeeping rules, (5) abili-

ties and interests, and (6) improved study methods and ad-

15 
justment ±;o college. 

16 

Gipson reported the activities most frequently used 

in orientation programs were testing, social activities, 

library and campus tours, speeches, from administrators about 

rules and regulations, pre-registration advice, and a 

counseling program. She stated that orientation provided 

the opportunity for the college to emphasize the opportunities 
15 
Laura A. Wurtzel, "An Investigation of Junior College 

Orientation Procedures," unpublished doctoral dissertation, 
School of Education, University of Nebraska, Lincoln, 
Nebraska, 1942. 

1 & 
Frieda Mae Gipson, "Guidance in the Small College," 

unpublished doctoral dissertation, School of Education, 
University of Colorado, Boulder, Colorado, 1951. 
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available to the student in college and improve the students' 

skill in self-direction. . _ -

17 

In a study regarding programs of orientation, Yarck 

stated that orientation programs should aid articulation 

between the local community and the college. He also 

mentioned that the orientation program should help in solving 

the educational and vocational needs of the local community. 
18 

Ludeman's research was undertaken to inventory the 

trends in college orientation. He concluded that orientation 

was being distributed over longer periods of time rather than 

concentrating it in a few days at the opening of the school 

year, and that there was still much to do to reach the ideal 

plan for orientation. 
19 

Blackburn, m writing about directing an orientation 

program, stated that "College presidents are soaring grandly 

in the academic heavens without so much as a riffle in the 

sluggish undergraduate atmosphere." He stated that college 

presidents do not understand the real needs of orientation 

and suggested that the orientation program be directed by an 

orientation director who was aware of the needs of the 

students. 
17 
Paul R. Yarck, "A Proposed Program of Orientation for 

Freshmen Men at the University of Miami," unpublished 
doctoral dissertation, School of Education, Columbia Teacher's 
College, New York, New York, 1951. 

18 
W. W. Ludeman, "Trends in College Freshman Orientation," 

Education Forum, XXI (November, 1955), 63-65. 
19 
Glen A. Blackburn, "The Orientation of College Fresh- ' 

men'" Education, IL (September, 1928), 26-33. 
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Brown^ stated that he appreciated the idealism of 

college administrators -and professors,, tout deplored their -

lack of observation in dealing with "the orientation programs 

today. Brown :stated that college administrators do not 

understand the :orientation directors' problems. Adminis-

trators do not irealize the elementary fact that some of their 

students come "to -them from uninteTlectnal and even anti-

intellectual backgrounds. 

Evidence zdf ?attemp.ts to identify the criteria for an 

orientation program may be seen in almost any article or 

report written about orientation. Leading authorities, 

college presidents, and orientation directors have made 

recommendations on what criteria they perceived to be essen-

tial to an orientation program. 

Having reviewed the literature on the development of 

the criteria for orientation, one finds many differences of 

opinion among orientation personnel as to which criteria are 

most important for orientation. This inconsistency was very 

evident in reviewing the many different approaches being 

used in orientation programs. 

The present study was different from the studies and 

articles reviewed in the following ways: (1) the criteria 

of orientation were developed by a panel of authorities, and 

20 
Nicholas C. Brown, "Orientation to College Learning: 

A Report of a Conference," Journal of the National Associa-
tion of Women Deans and Counselors, XXXVIII (March, 1961). 
120—128. " 
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(2) comparisons were made to analyze how these criteria were 

perceived as being most important by the following three-

groups: a random sample of authorities in the field of 

orientation, a random sample of public junior college presi-

dents from throughout the nation, and a random sample of 

orientation directors of public junior colleges from through-

out the nation. 

Definition of Terms 

1. Orientation.—Good defines orientation as 

A function of student-personnel work dealing 
specifically with guidance of the student during 
the period of transition from secondary school 
to college and during his early adjustment to 
college. 

Lonzo Jones considered orientation as that which helps 

students find and maintain their sense of direction in seek-

ing higher education. In that respect students receive much 

help before they reach the campus. Family influence, 

cultural status, family occupationscounseling in high 

school, and successful job experiences from which the student 

has received satisfaction all influence the student's choice 

22 
of a career. 

2* Criterion.—A description of an ideal which was 

used as a basis for comparison. 

21 
Carter V. Good, Dictionary of Education, in Founda-

tions in Education Series, edxted by Harold Beniamin (New 
York, 1959), p. 259. 

22 
Jones, "High School to College Transition," p. 358. 
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3. Application of criteria-—The process of using the 

criteria iin Jdoiaparing what was practiced to what was ideal. 

4. Orientation admini strator ox director.. —The indi-

vidual who was jgiven the responsibility of developing or 

administering ran .orientation program at a given college. 

5. -Panel of authorities..—Ten leading consultants and 

writers on :orientation who were selected by those who 

attended the U9;67 and 1968 orientation directors conference. 

.Limitations of the Study 

1. This study was limited to the data that could be 

collected zthrough a questionnaire and a Q-sort technique. 

2. Interpretation of the data was limited to the inter-

pretations that could be made by the statistical tests of 

coefficient :of concordance and the rank order correlation 

coefficient. 

Basic Assumptions 

The basic assumptions of this study were 

1. that the orientation administrators, college presi-

dents, and authorities did respond honestly to the question-

naire and Q-sort; 

2. that adequate data was secured through questionnaires 

and Q-sorts; 

3. that conclusions drawn from this study were applicable 

to the populations from which the samples came; 
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4. that the criteria selected by the panel of author-

ities were the criteria which should be employed in orienta-

tion programs for public junior colleges offering technical, 

vocational, and academic programs. 

Procedures for Collecting the Data 

This study was limited to fifty public junior colleges 

selected at random from all the public junior colleges in 

the United States. The procedures involved in the research 

study were divided into five distinct phases. The first 

phase was the selection of a panel of nine authorities in 

the field of orientation. To select these authorities, a 

list of names was compiled which included all of those who 

had written articles in professional magazines, or who had 

done research on orientation. This list was sent to those 

who attended the 1967 and 1968 Orientation Directors Confer-? 

ence. These conferees selected ten from this list to serve 

as the authorities for the study. 

The second phase was to compile a list of criteria be-

lieved to be important in an orientation program for the 

public junior college. These criteria were developed by 

surveying the literature of professional publications, and 

of previous studies to determine what writers and researchers 

in the field of orientation believed the criteria of orienta-

tion to be. These criteria were then categorized into six 

sub-categories to construct a questionnaire to send to the 

authorities. 
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The .third phase was for the authorities to accept, 

delete car rrewrite the -criteria, caf oxiexitatioxi on the ques-

tionnaire sso rthat they were applicable to the public junior 

college. When :six of ten authorities agreed upon the 

criteria, aa ffxrral questionnaire and Q-sort "were constructed, 

using :the:se criteria. 

The ffourth phase was to present the questionnaire and 

Q~sort :to :,a .random selection of public junior college orien-

tation f-dxrectors, public junior college presidents, and 

authorities ̂ throughout the United States. The request was 

that they .rank the criteria according to the importance of 

each criterion for an effective orientation program. The 

mean score was then determined for each criterion, and the 

criteria in each sub-category were ranked according to their 

mean scores. 

The fifth phase was the treatment of the data and the 

interpretation of the data. Hypotheses I and III were stated 

in the nullJform that there was no significant concordance 

within each of the three groups.• Hypotheses II and IV were 

stated in the null form that there was no significant rank 

order correlation between the three groups. 

Organization of the Remainder of the Study 

A review of related literature is presented in Chapter 

II. 

The methods and procedures for conducting the study are 

presented and described in detail in Chapter III. 
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An analysis of the data collected and the findings re-

lated to the four hypotheses is presented in Chapter IV. 

Chapter V is composed of a summary of the study, con-

clusions drawn from the findings, implications of the find-

ings, a listing of the criteria of orientation in rank-order, 

and recommendations for further study. 



CHAP332B II 

SURVEY OF THE LITERATURE 

The •: survey oi literature "was undertaken to provide data 

for developing ±rhe study and t.o review studies which provided 

criteria-relevant to the freshman orientation programs of 

colleges ?ahd ami vers ities.. 

De.no Xurxiis,^ Vice-President of Midway Junior College 

in Kentucky, -stated that the development of an orientation 

program-involved numerous questions,, such as: Was there 

value in:a semester-long orientation program? What were the 

objectives being transmitted to the student? What was the 

effect of utilizing upperclass students in orientation? 

2 

Thomas Malen of Flint Community Junior College asked how an 

orientation program could be conducted for a commuter campus 

which had no housing facilities? Does one have an all-day 

program, for instance, that includes registration, testing, 

and campus to.urs? and was orientation the responsibility of 

the office of admissions and registration? Mehl explained 

that the following questions needed to be considered in the 

1Deno Curris, "The Role of Students in Society," A 
Report of the Twentieth Annual Orientation Directors Con-
ference, University of Kentucky, 1967, p. 4JI ! 

2 
Thomas Malen, "Small—Size Colleges and Junior Colleges," 

— ReP°rt of the Nineteenth Annual Orientation Directors 
Conference, Ohio State University, 1966, p. 51" 

18 
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development of an orientation program: 

Should an orientation program be designed for 
all students? for new students? for new trans-
fer students? Should it be conducted prior to 
registration? after registration? or both before 
and after registration? How long should it be? 
Should it be coordinated with the faculty advis-
ing the program? Should academic credit be 
given for an orientation program that extends 
into the semester? Should members of the admin-
istration and the faculty body be used in carry-
ing it out? Should it have some other name such 
as "New Student Day'? What events, activities, 
and meetings should be included in it?3 

The above questions led to the review of related litera-

ture which provided criteria for the questionnaire that was 

sent to the nine authorities in the field of orientation. 

The survey of literature is divided into the following re-

lated sections: (1) the investigation of the purposes for 

having freshman orientation; (2) studies which presented the 

trends of orientation programs; (3) specific studies or re-

search related to the developing, implementing, and evaluat-

ing of some new orientation procedure; and (4) rationale for 

developing criteria for orientation programs. 

The Investigation of the Purposes for 
Having Freshman Orientation 

The literature in this section was limited to journals 

and books containing reports of studies and authoritative 

opinions. Authoritative writer's have emphasized that the 

3 
Walter Mehl, "Developing a College Orientation Program," 

College and University, XXXI (October, 1955), 53. 
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purpose of .orientation was to orient the student in his 

4 

transition ffxom iiigh school to college- Mason Grose, 

President ocff TRutgers , addressing -the Council's Commission on 

the College ̂ Student, described what he believed would make a 

good orientation program. He .stated that we must first 

tackle -the "jiifEEicult problem of determining the objectives 

toward which drhe students were to be oriented. He stressed 

that we.nee'd ±o identify certain attitudes* habits, or values 

which we wanted jour students to acquire before they entered 
5 15 *7 3 college. ^According to Hoffman,, Heitex, Pappas, Wilson, 

n , 

and Fitzgerald, favorable attitudes toward college would 

increase :the student's receptivity., allowing him to reach 

his potential. It might be best accomplished through student-

led group discussion and exploration sessions. 

4 
Nicholas Brown, editor, Orientation to College Learn-. 

ing; A Reappraisal, A Report of a Conference Sponsored by 
the Commission on the College Student (Washington, D.C., 
1961) , p. J L . 

^Ibid., p. 120. 
g 
H. Reiter, "The Effect of Orientation Through Small 

Group Discussion on Modification of Certain Attitudes," 
Journal of Educational Research, LVIII (October, 1964) , 66. 

7 
J. G. Pappas, "The Effects of Three Approaches to 

College Orientation on Two Groups of Entering Freshmen Stu-
dents at Kent State University," unpublished doctoral dis-
sertation, School of Education, Kent State University, Kent, 
Ohio, 1966. 

g 
Brown, Orientation to College Learning, p. 125. 

9 
Fitzgerald and Busch, p. 270. 
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Many methods of leadership have been used by colleges, 

but the simplest and most direct method was the orientation 

procedures initiated by the colleges to acquaint students 

with the central and primary goals of the college. Eddy"*"̂  

concluded from his study that if orientation was properly 

conducted, it would hot only inform students of the goals of 

the college, but would also enhance the students' ability to 

understand their own gqals, and would thereby contribute to 

greater, self-direction on the part of students. Self-

direction and assuming of responsibility were concepts 

11 12 
identified by Shaffer and Mueller as the major purposes 

for having orientation. 

Rapid growth of orientation programs grew out of the 

concern for the greatly increased numbers of college drop-

13 
outs. Lang, Sferra, and Seymour and Bradley, Strang, and 

"^Edward Eddy, The College Influence on Student Charac-
ter, cited in Mervin B. Freedman, "Some Observations of 
Students as they Relate to Orientation Procedures in Colleges 
and Universities," The Journal of College Student Personnel, 
II (April, 1960), 3. 

^ R . Shaffer, "A New Look at Orientation," College and 
University, XXXVII (Spring, 1962), 273. 

12 
Kate Mueller, Student Personnel Work in Higher Educa-

tion (Boston, 1961), p. 224. 
13 

Gerhard Lang, Amedeo Sferra, and Marjorie Seymour, 
"Psychological Needs of College Freshmen and Their Academic 
Achievement," Personnel and Guidance Journal, XLI (December, 
1962) , 359. 
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14 
Wood advocated that if students' needs were met in a 

practical, functional way during orientation, xeductxon of 

15 

the attrition rates would follow. Grier stated that today, 

however, we do not read much about this purpose of orienta-

tion—probably because we have not substantially decreased 

the number of college dropouts. He pointed out that drop-

outs could be reduced if orientation programs would help 

students acquire the skills or habits considered- important 
16 

to college work. Froe and Lee suggested two changes that 

orientation should bring about within the students improved" 

study habits and improved reading skills. Froe and Lee's 
17 

view was supported by Bradley, Strang, and Wood, who said 

that if students admitted to college could read and write 

effectively, the transition from high school to college was 

a natural voyage. For those who could not read effectively, 

orientation programs should provide instruction to help 
14 
Phillip Bradley, Ruth Strang, and Austin Wood, 

"Orientation of Students," National "Association of Deans of 
Women Journal, VIII (March, 1945), 106. 

15 
D. J. Grier, "Orientation—Tradition or Reality?" 

Journal of the Association of Deans and Administrators of 
Student Affairs, III (November, 19 66')", 37. • 

"^Froe and Lee, p. 360. 

17 
Bradley, Strang, and Wood, p. 106. 
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18 19 

overcome these difficulties. Crow and Li said it was 

difficult to develop a program which would adequately pre-

pare all students for transition between high school and 

college, but explained that this transition necessitated a 

program. 

William Cole, President of Lake Forest College, stated 

that the orientation program should "wean freshman away from 

conformity which the peer culture engenders in him, toward 
20 

the individualism of genuine learning." The purpose of 
21 . 2 2 orientation, according to Williamson and Guthrie, was to 

win freshmen to the intellectual life. 

23 24 

McCann and Li pointed out that too many orientation 

programs lacked academic and intellectual aspects of develop-

ment because too much emphasis was placed upon social 

"^Crow, p. 303. 

19 
P. C. Li, "Freshmen Orientation and the Goals of 

General Education," The Journal of College Student Personnel, 
III (March, 1962), 130. . 

20 
Brown, Orientation to College Learning, p. 115. 

21 
E. G. Williamson, "The Minnesota Program of Orienta-

tion," Journal of Higher Education, XXVI (November, 1955). 
432^ 

22 
W. S. Guthrie, "Orientation Week: Results Obtained 

and/or Improvements Needed," Educational and Psychological 
Measurement, II (Winter, 1951), 715. 

23 
C. J. McCann, "Trends in Orienting College Students," 

National Association of Women Deans and Counselors•Journal. 
XXX (Winter, 1967), 857 

24 
Li, p. 132. 
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development. The intellectual aspect of orientation should 

25 
be presented-±o ̂ ttiB freshman in a realistic manner. Hudson 

26 
and Jones .explained that orientation could be conducted in 
a realistic^manner by describing exactly what was expected 

27 

of the freshmen. Eole explained that the orientation pro-

gram generally set the tone, emphasized either the intellec-

tual or social ̂ environment of the college, and let the stu-

dent know immediately what the college expected of him. 
2 9 

Corbally and Croft pointed out that the purposes of 

orientation were ±o aid the student in becoming acquainted 

with the educational and physical facilities of the college", 

and to give the college a chance to evaluate the student for 

academic potential and personality in relation to probable 

academic success. Croft identified four reasons for the 

continuation o± orientation programs! (1) students were 

scared by the demands made on their academic competency by 

institutions of higher education, (2) large enrollments often 
25 
R. I. Hudson, "College Orientation for High School 

Seniors in a College Setting," Vocational Guidance Quarterlv. 
X (Summer, 1962), 251. • 

2 6 
H. L. Jones, "Colgate Preceptors Help Freshmen to 

Adjust," Clearing House, XXVII (March, 1953), 427. 
27 Br°wn, Orientation to College Learning, p. 114. 

2 8 
John Corbally, "Who Orients Whom," A Report of the 

Nineteenth Annual Orientation Directors Conference, Ohio"" 
State University, 1966, p. 28. 

29 
L. W. Croft, "Orientation Week Philosophy and Pur-

poses," Educational and Psychological Measurement. XI 
(Winter, 1951) , 711. ~ 
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bewildered the student as he entered college, (3) students 

came from all types of social environments and were required 

to adjust to new social standards of living, and (4) the 

complexity of the curriculum required that explanation pre-

cede course selection. 

In this review, "all the writers indicated various pur-

poses for the conducting of orientation programs. However, 

two purposes were generally agreed upon: that orientation 

should develop favorable attitudes toward college, and that 

orientation should acquaint the student with the primary 

goals of the college. 

Studies Which Presented the Trends of 
Orientation Programs 

John Dawson, President of Adrian College, recommended 

that institutions of higher education "remodel and develop 

better planned freshman orientation programs, new methods of 

easing the high school graduate into the role of college 

freshman, and remodeling of the guidance and counseling 

30 

techniques." He was convinced that the first week of 

school was the most important, so a new approach to orienta-

tion at Adrian College was developed, called "Freshmen 

Welcome Days." 

John H. Dawson, cited in R. W. Brown, "College 
Graduate or Freshman Failure," Michigan Educational Journal, 
XXXIV (May, 1957), 413. : 
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The "Freshmen Welcome Days" was a week long program 

for freshmen rand -their parents- The main activity of the 

week was rtwo xfeays and two nights of camping for the freshmen. 

131 
However, IBonmer -stated that students* adjustment to 

college was hindered when parents attended orientation. 

•32' 
Grier contended that freshman camps were outdated. 

33 

A study icxmducted by Ludeman indicated two trends of 

orientation: (-1) a more distributed orientation program 

than a concentrated program, and (2.) the inclusion of the 

faculty in _ptiarm:ing, implementing, and evaluating an orienta-

tion program xather than orientation being the responsibility 

of one or two persons. Supporting these trends were 
34 ^ 

Abbott, Plutchik and Hoffman. 
36 

Ivey concluded from a three-year evaluation of a 

college freshman week program that one week of orientation 

was inadequate time to change the attitudes of freshmen to 

those generally held by the upperclassmen. To change 
31 
John Bonner, "The Ohio State University's Student 

Orientation Leaders," Report of Nineteenth Conference, p. 19. 
32 "31 
Grier, p. 40. Ludeman, p. 64. 

34 
Brown, Orientation to College Learning, p. 133. 

35 
R. Plutchik and R. Hoffman, "The Small-Group College 

Orientation Program," Journal on Higher Education, XXIX 
(May, 1958), 279. ' 

3 6 
E. A. Ivey, "A Three-Year Evaluation of a College 

Freshman Week Program," The Journal of College Student 
Personnel, V (December, 1963), 118. 
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attitudes of freshmen to that of the college, Hoffman recom-

mended a "firmer philosophical commitment to attitude change 

rather than to information giving, geographical orientation, 

37 

or a study of a fixed body of subject matter." 

Several writers indicated that freshmen needed to be 

oriented to college before they enrolled in college. 
38 

Murray pointed out that orientation to college after 
arrival at the college campus is desirable but often too 

39 

late. Wilson recommended that students receive assistance 

in college selection, financial assistance, and assistance 

in other areas which should be resolved before they enrolled 
40 

in college. Murray conceived a night course to orient 

high school seniors to college. The course was designed to 

aid students in planning for college and to facilitate their 

adjustment to college. 
41 

Hause and several other writers indicated that the 

more recent trend for orienting students to college was to 37 
Brown, Orientation to College Learning, p. 121. 

3 8 
Merrill Murray, cited by R. I. Hudson, "College 

Orientation for High School Seniors in a College Setting," 
Vocational Guidance Quarterly, X (Summer, 1962) , 249-. 

39 
E. S. Wilson, "Orientation of College Freshmen," 

College and University, XXX (June, 1955), 486. 
40 
Murray, cited by Hudson, p. 249. 

41 
J. G. Hause, "University of Colorado Summer Orienta-

tion Program: Its Functions and Philosophy," College and 
University, XXXV (Winter> 1960), 177. 
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take college orientation into the high schools. According 

-4:2 

to Ausk," JCfrve -xeal advantage of high school orientation 

was its /helping students decide if they should attend 

college, 2and :not, to choose and accept other goals. 
;£3 

Goodrich" ffeund that by offering orientation in high school, 
the s.tuxteirts' rgrades and adjustment to college improved. 

44 

According-±x> -Bradley, Strang,, and Wood, by having college 

orienta:t±an ;in .high school, the orientation staff could 

determine JJf ±he student met the requirements to enter 

college. 

Some writers felt that credit should be given to those 

who attended the orientation program offered by the college. 
45 46 

Ivey and Pappas concluded that orientation programs 

designed :to inform students about careers and college life 

should offex academic credit-

Orientation programs offered at the college should be 

student led according to Dearing.^ He said the students 

had good insight into what freshmen were thinking and what 

freshmen wanted to hear when they arrived on campus. Malnig 

42Ausk, p. 196. 

43 
T. A. Goodrich, cited by W. L. Lifton, "Colleges and 

Universities—Student Services," Encyclopedia of Education 
Research (New York, 1960), p. 3027 

44 
Bradley, Strang, and Wood, p. 100. 

Iv®Y/ P« 118. ^Pappas, p. 104. 
47 
Brown, Orientation to College Learning, p. 130. 
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48 

and Tuleja . said their orientation program evolved from an 

administrative-led approach to a student-run approach with 

faculty and staff lectures being replaced by student discus-

sion groups, testing being conducted by upperclassmen, and 

many activities being conducted by the student council. 

General meetings were replaced by a student handbook which 

explained the administrative procedures and functions. 

Student-run orientation programs were suggested by Pappas^ 
50 

and Coutts who recommended that students participate in 

the conducting of discussion seminars for freshmen. 

Malnig and Tuleja proposed that "it is not what you tell 

the freshmen that will make them understand the purpose of 

college, but it is what they experience that will.'1 "̂*" 

The University of Colorado developed a summer orienta-

tion program that would not only tell the students the pur-

pose of college, but it would orient their parents to college 

as well. In so doing, the University of Colorado also 

developed an approach to orientation' that would alleviate 

having to test mentally and examine physically several 
48t . . 
L. Malnig and T. Tuleja, "Orientation, Let Your Stud-

dents Run It," Journal on Higher Education, XXVIII (February, 
1957) , 96 . ' 

49 
Pappas, p. 104, 

50„ 
Brown, Orientation to College Learning, p. 132. 

51 
Malnig and Tuleja, p. 96. 
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52 

thousand new freshmen in the fall. Hause explained that 

during a typical ̂ summer orientation program at Colorado, the 

students would;±se ̂ tested, participate in campus tours, have 

sessions with /toooising directors, and listen to speeches 

aimed at presenting ran academic challenge. The speeches 

were aimed at making "iEreshmen realize they had to accept 

responsibilities with -serious intent and purpose. Meanwhile, 

the parents were :oriented to the campus by attending informal 

meetings where -their questions were answered by a panel of 

university faculty :and staff members. The panel members 

emphasized academic objectives of the college. 

Although Hause indicated that academic objectives were 

emphasized during ±heir orientation period, he did not men-

tion anything about Colorado's orientation program having 
C O 

student adjustment objectives. Budash stated that adjust-

ment objectives were increased and that curricular and 

vocational objectives were de-emphasized and had practically 

disappeared from orientation programs. He stated that 

orientation programs should be designed so that students 

would become friends with other students, making it easier 

for them to adjust to college. 
52 
Hause, p. 177. 

53 
James Budash, "Freshman Orientation Programs in 

Catholic Liberal Arts Colleges for Men," unpublished doctoral 
dissertation, School of Education, Fordham University, New 
York, New York, 1966. 



31 

54 
According to Sheedy, adjustment to college for many 

students was dependent upon the successful introduction of 

55 

freshmen to the intellectual life of a campus. McCune 

explained that greater emphasis needed to be placed upon 

academic responsibilities and intellectual growth during 
5 6 

orientation. Fitzgerald and Busch expressed their fears 

that students were the victims of social-education and ad-

vised against making social life a big part of orientation. 

A big problem of developing an orientation program, according 

57 
to Petosky, was determining what was to be done academically 

5 8 

and socially in orientation programs. Reisman called 

orientation week "Disorientation Week" because of the 

squadrons of upperclassmen trying to sell freshmen on some 

activity while departments were trying to capture majors. 
59 

Caple mentioned that freshmen orientation programs may be 

dropped from the curriculum unless they demonstrate a more 

useful purpose. 
54 
Brown, editor, Orientation to College Learning, p. 131. 

55 
Ibid., p. 116. 

56Fitzgerald and Busch, p. 271. 
57 
Jack Petosky, "The Objectives of Orientation Programs," 

— Report of the Nineteenth Annual Orientation Directors 
Conference, Ohio State University, 1966, p. 11" 

5 8 
David Reisman, "Changing Colleges and Changing Stu-

dents," National Catholic Education Association Bulletin. 
LVIII (August, 1961)T~T05. . 

59 
Caple, p. 42. 
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60 

Pappas pointed out that students were more sophisti-

cated socially fand .better prepared academically than previous 
61 

students, but Jlotmson said they were not necessarily more 
mature. Although ixeshmen were possibly more sophisticated 

62 

socially and batter prepared academically, Li indicated 

that orientation should emphasize the academic and intellec— 

tual aspects, mot the extracurricular activities. 

To improve the academic aspect of orientation, Robert 

63 

Strider, rRresideiit of Colby College, explained that they 

developed a summer reading program for prospective freshman 

students. When the freshmen arrived at college, they 

attended a group discussion seminar "where the books sent to 

them during the summer were discussed. The purpose of the 

seminar was the development of new intellectual perspectives. 
64 

William .Cole., President of Lake Forest College, sup-

ported Strider, explaining that summer reading programs 

followed by group discussion seminars raised the students' 

general level of conversation from trivial statements to 

topics worthy of discussion. 
6 0 
J. G. Pappas, "Student Reactions to a Small-Group 

Orientation Approach," College and University, XLIII (Fall, 
1967), 84. 

61Robert Johnson, "The University-Student Relationship," 
h Report of the Twentieth Annual Orientation Directors Con-
ference, University of Kentucky, 1967, p. 24. ~ 

62 . 1 Li, p. 130. 
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Several writers have indicated that students were less 

interested in campus activity and more interested in academic 

matters and obligations, student rights and responsibilities, 

and curricular offerings and evaluation. Among these 

65 66 
writers, Johnson and McCann pointed out that students 

were more interested in faculty competence and tenure than 

in campus activities. They concluded that future orientation 

programs should develop new content and methodology to meet 

the needs of our students. An ever-increasing number of 

college students are commuting to urban campuses, and they 

need an orientation program that would effectively relate 

to them the aims and outcomes of higher education. To do 

this, the motives for conducting orientation programs would 

have to be carefully scrutinized. McCann explained that the 

trend in orientation was to expose the new student to the 

demands, standards, opportunities, and expectations of higher 

education. 

Generally speaking, the trends of orientation programs 

were few. Some programs were conducted for a week; others 

were conducted for a semester. Some programs introduced the 

student to college through social activities; others intro-

duced the student to academic activities. However, there 

was the indication that the objectives of orientation were 

centered around academic and intellectual aspects. 

Johnson, p. 24. 66McCann, p. 85. 
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Specific Studies or Research Related to the 
Developing, Implementing, and Evaluating 

:Q-f .Some New Orientation Procedure 

The administr at i ve council at Morgan State College 

designated .a-two-week period, prior to the fall semester at 

the college, :to xsonduct an orientation program. The Council 

decided that :aJll ifaculty members., except heads of divisions 

and departments, would be required to provide instruction to 

a group of ifreshman -students who were required to attend 

freshman orientatirm. In-service training sessions were held 

for faculty:members so that they could become familiar with 

the materials and procedures of the new orientation program. 

The activities of the orientation program were carried 

out in various :size arrangements throughout the two-week 

period. Testing was administered simultaneously to a group 

of approximately 4'50 students. A series of films was shown 

to a group of about 250 students. The small-group discussion 

seminars were comprised of seven students, plus a faculty 

member as a leader. It was in the small-group sessions that 

individualized instruction was conducted. The basic materials 

used in the instructional program included four manuals: 

"Techniques of Study for College Students," "How to Take 

Tests," "Use of the Library," and "Study Type of Reading 

6 7 

Exercises, College Level." Froe and Lee reported that the 

students received approximately two hours of instruction in 

61 
Froe and Lee, p. 361. 
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each of those areas. The instruction techniques used were 

lectures, group discussions, and workbook exercises which 

required the students to use the library. The program was 

evaluated, using two different approaches. An evaluation 

was obtained from faculty members who acted as group leaders. 

The second evaluation was made on a random sample of fresh-

men by comparing pretest and end-test performances on a series 

of tests. 

The faculty felt that the program had many aspects help-

ful to new students. They listed the following phases of 

the program as being the most important: "the instructional 

unit on the use of the library; the discussion of study 

techniques as outlined in the "Techniques of Study* manual; 

and the reading exercises."^ 

The results indicated that the students gained signifi-

cantly in five of the eight skills measured. However, the 

gains indicated that these students still remained relatively 

low in reading skills. Froe and Lee concluded that, in 

addition to developmental procedures offered at the college, 

the elementary and secondary schools were going to have to 

assume a greater share in identifying skills basic to academic 

work. Then, directors of orientation could implement methods 

which could provide experiences' to develop these skills in 

students, 

^Ibid. , p. 361. 
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A rating .scale was devised by Spencer from information 

he gathered ffxom various administrators who contributed to 

the planning xcf -±he .orientation program at Florida State 

University. -The :th.irty-item scale asked questions such as, 

"how well prepared were you, and how well did you understand 

the registration procedure before entering the gymnasium? 

How well did Dxxentation Week familiarise you with college 

rules and regulations concerning student conduct and respon-

. . . . :&9 

sibilities?"' IChe rating scale was administered to 1,091 

students, of whom :a random sample of 240 students was used 

in the study. 

The responses to the thirty questions showed that 17 

per cent of the -students believed the program was "superior," 

32 per cent thought it was "good," 26 per cent rated it as 

"average." Thus, 75 per cent of the students considered the 

program to be average or above. A space was also provided 

on the rating scale for personal comments, suggestions, and 

criticisms. The students' suggestions were given to the 

administration so that they might plan a better orientation 

program. 
7 0 

An investigation was conducted by Tautfest to deter-

mine which criteria of orientation were most important to 
69 
George M. Spencer, "Freshman Orientation Program," 

Journal of Higher Education, XXV (May, 1954), 272-274. 
70 
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Orientation Programs," The Journal of College Student Per-
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students. She investigated 100 high school seniors who had 

been admitted to Purdue University for the fall semester. 

A questionnaire was constructed by Tautfest which listed 

criteria for orientation programs. The students were asked 

to select the five topics from the list of criteria which 

were of the greatest importance to them and rate them 1 

through 5 in order of importance. The results of the ques-

tionnaire indicated the following five most important 

criteria: academic responsibilities and study habits, 

academic program planning, familiarization with the campus, 

handling finances in college, and extracurricular activities, 

student organization, and intramural sports. With these 

results as their guidelines, Florida University developed a 

new approach to orientation. 

Following a two-year evaluation program, Bucknell Uni-

versity sought to develop an orientation program that would 

improve academic life at the institution. Ivey reported 

that placing emphasis on informational activities and social 

events would not adequately prepare students to meet the 

requirement of the demanding curriculum. The new freshman 

orientation week was designed to "stimulate thinking and 

71 

intellectual awareness." A three-day period was used to 

present informational, social, and intellectual activities. 

Primary emphasis was placed upon intellectual awareness, with 

^1Ivey, p. 118. 
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small groups being led by the faculty .members to discuss the 

issues presented. 

To evaluate rthe program, a <guestiarmaire -was prepared 

which presented -the .activities of .orientation» The students 

were asked whether they would maintain,, change* or eliminate 

each activity. -They continued this evaluation procedure for 

three years. IT̂ rom their evaluation,, they concluded that 

there was no increase in the academic and intellectual life 

at the institution even with increased emphasis during the 

orientation program. Students seemed to respond best to 

social and -informational activities presented during orienta-

tion programs. 

Budash's investigation of freshman orientation programs 

was specifically conducted to survey the 

nature, philosophy, organization and administra-
tion of freshman orientation programs-; to dis-
cover the extent of evaluation procedures 
employed in orientation programs; and to deter-
mine whether any changes were contemplated in 
future orientation p r o g r a m s . ^ 2 

The subjects were forty-seven four-year liberal arts 

colleges. Through inquiry forms and personal interviews, he 

found that distribution of college literature, follow-up 

correspondence, testing, interviewing, counseling, speeches, 

spiritual and social activities, were activities conducted 

in the colleges' pre-college, freshman week, or other ex-

tended orientation phases. Freshmen were generally required 

72 
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to attend orientation programs, and the faculty provided 

individualized -advisement. 

The --study salso /noted that while most of the forty-seven 

colleges evaluated .their orientation program,, very few con-

ducted a written/evaluation. The primary sources of evalua-

tion were ;the /opinions of those who planned and conducted 

the programs, IBudash concluded that., although colleges were 

increasing _in -the :number of students enrolled, there was no 

major change-indicated in the approach to orienting more 

students. 

With-increased enrollments, one possible solution was 

to conduct pre-college or summer orientation programs. 

73 

Fahrbach investigated the effect that a pre-college 

orientation program had on a sample of freshmen who attended 

summer orientation versus a sample who did not attend summer 

orientation. He equated the two samples on four variables: 

sex, high-school grades, types of high schools graduated 

from, and placement test scores. 

The results of the experiment indicated that there were 

some differences between those who attended summer orienta-

tion and those who did not. Of the group who attended 

orientation, 10 per cent were scholastic dropouts, compared 

to 24 per cent of those who did not attend; 14 per cent, 

compared to 26 per cent, went on scholastic probation. The 

73 
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research indicated that a greater percentage of those who 

attended orientation made the honor roll. 

74 

Thirteen orientation programs were surveyed by Spolyar 

of the University of Washington. He divided the criteria of 

orientation into four categories: activities, academics, 

mechanics, and intellectual growth. The activities were the 

traditional events such as freshman camps, parents' days, 

and social programs. The academic category included an 

introduction to faculty and staff and an explanation of 

various discipline requirements. The mechanics category 

included those criteria which were primarily administrative, 

such as registration, campus tours, and advising. The 

intellectual category included those criteria which motivated 

and stimulated the student intellectually. Specific criteria 

of this category were summer reading programs, student-

faculty group discussions, lecture series on how to study, 

and meetings for scholarship students. 

The results of his study indicated that more emphasis 

was placed upon life adjustment during orientation programs 

than on academic adjustment. 
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75 

Packhard wrote a programmed instruction workbook to 

;be .:used zss part of the freshman orientation program at the 

.University of Minnesota.. The programmed instruction work-

book was .used to provide orientation information to new 

students. -The population studied consisted of a random 

sample :o:f freshmen who were divided into an experimental and 

a :con±xbl gxoup. 

TThe .results of the study indicated very few advantages 

:to -the .use of a programmed •workbook. Both groups learned at 

the .̂sarae rate; however, the experimental group showed a 

little more consistency of performance throughout the orien-

tation period. The control group did not use the programmed 

instruction workbook, but listened to lectures by adminis-

trators of orientation and had greater success in register-

ing .:fo.r college than those who prepared for registration by 

using the workbook. 

-The review of studies indicated that the orientation 

programs varied widely in content and methodology. Evalua-

tion of orientation programs through research methods 

generally revealed that when emphasis was placed on one 

phase of the orientation program, significant gains were 

75 
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noted, or phases of orientation that needed improvement were 

brought into focus. 

Rationale for Developing Criteria for 
Orientation Programs 

"Although earlier studies have shown that a substantial 

number of colleges and universities are conducting formal 

orientation programs," Pappas said, "there seems to be little 

agreement as to the content and approaches employed in such 

7 6 

programs." Caple agreed that there was little agreement 

about the basic content of orientation programs. However, 

he proposed that the following four rationale should be 

basic to all orientation programs: (1) "the college as a 

social institution." Orientation programs should aid the 

student in adjusting to his new environment. He indicated 

that a majority of students arrived at college with a dif-

ferent set of purposes and values from that of the college. 

(2) "Learning." The orientation program should aid the stu-

dent to adjust to his environment and better understand him-

self and his capabilities. (3) "Personal and extra-curricular 

living." He stated that students channeled their efforts 

into social activities, and that intellectual endeavors were 

maintained separately. (4) "Self-evaluation." He reminds 

us that the goals of students continually changed and 

developed. To assist the student in the process of 
76 
Pappas, p. 84. 
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discovering and accepting his real self should be a .major 

77 

goal of the orientation^program. 

Freedman believed that there were two questions im 

developing an effective orientation program which .needed 

consideration. 
First, what can we tell entering students that 
is likely to be of value to them in realizing 
the goals of the college? And secondly, aside 
from what we may tell students, what can we. do 
to, with, or for them that will be influential 
in attaining the educational aspirations of 
college.78 

According to Shaffer, orientation should present 

a description of the demands to be placed upon 
the atudent, problems he will face in securing 
the best possible education, standards by which 
his achievements will be measured, and personal 
qualities and values which the institution ex-
pects him to develop as a result of his college 
experience.79 

Many writers stated that the educational expectations 

required of the student by the college must be reflected in 

8 0 

an orientation program. Fitzgerald and Busch pointed out 

that orientation should reflect unique program offerings to 

special students and utilize the contributions of faculty 
77 
Caple, p. 42., 

7 8 
M. B. Freedman, "Some Observations of Students as 

They Relate to Orientation Procedures in Colleges and Univer-
sities," The Journal of College Student Personnel, II 
(October, 1960), 3. 

79Shaffer, p. 273. 

8 0 
Fitzgerald and Busch, p. 273. 
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81 

and staff. Dressel stated that orientation responsibili-

ties should be returned to the faculty to meet the needs of 

students by assigning them to a program of courses which 

offers something challenging. 
82 

Werner felt that orientation programs should reflect 
the "central role of learning," but were too concerned with 

8 3 

details of registration and administration. Ivey made an 

effort to increase the academic and intellectual emphasis of 

orientation, but found that it did not win the approval of 

freshman students. He stated that students responded best 

to social or informational activities. Activities which in-

volved intellectual content were even less welcomed. 

The purposes for conducting an orientation program 

should be conscientiously reviewed according to Grier. He 

explained that orientation was no longer confined to the 

college, but had branched out in two directions from the 

formal freshman week program. 
High-school days, college days, pre-testing, 
pre-registration, pre-enrollment counseling, 
and the mailing of student handbooks and other 
literature in one direction, and enabling 
courses, principal-freshman conferences, and 
other continuation programs in the other direc-
tion have greatly increased the scope of orien-
tation. 24 

81 
Paul Dressel, "How Small' Colleges Can Meet the Needs 

of Students," The Journal of College Student Personnel, II 
(October, 1960), 16. 

8 2 
F. H. Werner, Freshman Orientation (Philadelphia, 

1958-59). 

^Ivey, p. 113. ^^Grier, p. 38. 
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Grier stated that the outmoded and the unnecessary 

criteria of ̂ orientation needed to .be eliminated» or orienta-

tion would :callapse ;of its own weight.. Uew criteria needed 

to be developed :to meet the needs of s t uden ts -

Orientation .has increased in length,, according to 

several writers. Wilson stated that "if you don't continue 

your orientation :pxo.gram beyond the first five days of school 

85 

you are missing ?.aJaet.The orientation program used by 

Hofstra College'was a .required one-semester course for all 

freshmen. Hoffman related that the orientation class was a 

group discussion rsession led by a faculty member. Some of 

the topics discuss-ed were 

1. What should college do for the individual? 
2. What is meant by a liberal education? 
3. Academic skills and techniques 

a) Study habits and study conditions 
b) The use of the library 
c) Preparing for and taking examinations 
d) How to take notes 

4. The nature and function of cocurricular 
activities 

5. Student-teacher relationships 
6. Student-parent relationships 
7. Morality 
8. Personal goals. 

8 7 

McCune explained that his college orientation program 

was held nine times during the summer with about 200 students 

in each three-day session. Each session started with a 

speech by the president. The first evening was given to the 
85 
Brown, editor, Orientation to College Learning, p. 127. 

86Ibid., p. 124. 87Ibid., p. 118. 
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Deans of Students to talk to the students, acquainting them 

with such things as dormitory living, conduct, and student 

activities. The following day the freshman met his faculty 

adviser, discussed his test results and planned his schedule. 

That evening was delegated to coeducational swimming and 

other recreational activities. On the third day, the 

student, with his parents, attended a seminar conducted by 

the president and a senior faculty member. The orientation 

program was run by the deans of the colleges and emphasized 

academic rather than extracurricular affairs. 

All orientation programs were not conducted during the 

first days of school or during the summer. Hudson related 

that orientation programs offered at night "lead to improved 

articulation of procedures and should contribute to a reduc-

8 8 

tion of attrition rates." Topics covered in these orienta-

tion meetings were reading a college catalog, time budgeting, 

study techniques, vocational planning, and academic require-

ments. 

The criteria used in different approaches to freshman 

orientation programs varied from college to college. Simpson 

explained that their program was 
a prodigious battery of placement tests, a 
variety of talks and discussions, a retreat 
into the country for relaxation and more talk 
while the placement results were worked out, 
and an explicit effort by administrators, 

^Hudson, p. 251. 
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faculty, and older students to explain what 
education JLS about. 

He considered -this -±o be a successf ul introduction to college 

for freshmen. 
an 

William DCdJbe,' * President oi Xake Forest College, 

stated that -the ooxientation program at Williams College 

abolished all -tours and speeches during orientation on the 

assumption -tha± college freshmen could orient themselves to 

the college-campus. .He stated that the whole emphasis of' 

the new orientation program was placed upon the intellectual 

development .of "freshmen. 
91 

Malnig and Tuleja reported that after having conducted 

an orientation program, the administration was deluged with 

fundamental questions about curriculum., marks, and absences, 

all of which were not covered or explained during orienta-

tion. The administration immediately recognized the problem 

and decided to print a student handbook to hand out during 

orientation. Many colleges have developed syllabi and 

movies to help students learn about the campus. The syllabi 

were prepared by upperclassmen who acted as freshman advisers 

during orientation programs. 

Fley explained that the University of Illinois experi-

mented for two years with educational television as a new 
89 
Brown, editor, Orientation to College Learning, p. 251, 

90 
Ibid., p. 115. 

91 
Malnig and Tuleja, p. 96. 
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approach to orientation. The educational program'was 

designed "to inform, to create attitudes, and to raise ques-

tions in the areas of time budgeting, reading and study-

skills, student values, the library, the placement service, 

92 

and to research programs of the university." She concluded 

that students had not recognized television as an educational 

medium. The big advantage in using television was that it 

involved great numbers of administrative personnel, faculty, 

and students to produce the shows. Thus, it gathered 

together the leadership and talent of capable persons which 

was needed to develop an effective orientation program. 

It was concluded from the review of literature that 

(1) orientation programs were conducted for many different 

purposes, largely dependent upon whether an administrator, 

authority, or orientation director explained their program; 

(2) while trends in orientation programs were few, several 

writers agreed that academic objectives were being empha-

sized more than in previous orientation programs; (3) the 

diversity of opinions revealed in the studies indicated that 

there was a difference in perception of the value of certain 

orientation criteria; and (4) the emphasis varied according 

to the importance of the criteria among those who conducted 

orientation programs, those who were college administrators 
92 
Jo Ann Fley, "Two Innovations in Freshman Orientation: 

The Use of Educational Television and Summer Reading Pro-
grams," National Association of Women Deans and Counselors, 
XXV (June, 1962), 181-188. 



49 

and had the responsibility for implementing the orientation 

program, .and --the ̂ authorities in ±.he field of orientation who 

did research xrn various topics of orientation. 



CHAPTER III 

PROCEDURES OF THE STUDY 

The purposes of the study were to determine the criteria 

of orientation as perceived by a panel of authorities for 

public junior colleges; to determine the amount of con-

currence of respondents within a random sample of authori-

ties in the field of orientation, and the amount of con-

currence within the random sample of public junior college 

presidents, and the amount of concurrence within the random 

sample of public junior college orientation directors; and 

to analyze the perceptions between the following combination 

of the three groups: (a) a random sample of authorities in 

the field of orientation and a random sample of public junior 

college presidents, (b) a random sample of publ.ic junior 

college presidents and a random sample of orientation 

directors in public junior colleges, and (c) a random sample 

of authorities in the field of orientation and a random 

sample of orientation directors in public junior colleges. 

Eleven major steps were necessary for obtaining and inter-

preting this data: 

1. selecting a panel of authorities to evaluate the 

criteria presented for public junior college orientation 

programs, 

50 
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2. developing a questionnaire by determining and 

classifying rthe axriteria of orientatioin,, 

3. :obtaining the responses tts "the quest iormaire from 

the panel :o"f -.authorities , 

4. ^constructing a questirnmaixe and Q-sort,, using the 

results-obtained :from the panel 3af author!tiies„ 

5. :selecting the public junior college presidents, 

6. -identifying the public junior college orientation 

directors, 

7. describing the sample of authorities„ 

8. administering the questionnaires and Q-sorts, 

9. describing the sample of orientation directors, 

10. tabulating the data gathered through the question-

naires and Q-sorts, and 

11. testing the hypotheses-

Selecting a Panel of Authorities to Evaluate 
the Criteria Presented for Public Junior 

College Orientation Programs 

A list of names"'" of those who had written about orienta-

tion or conducted research on orientation was compiled and 

sent to those who attended the 1967 and 1968 orientation 

directors conference. They were asked to add anyone they 

considered an authority in the field of orientation and then 

select ten from this list of names to serve as the panel of 

authorities. The returned data were tabulated. Recognizing 

"'"Appendices A and B. 
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that some of the ten elected authorities would have previous 

commitments and would be unable to serve, those fourteen re-

ceiving the most votes were sent letters asking them to serve 

2 
as the panel of authorities for this study. Of these four-

3 

teen, ten consented to serve as the authorities, while the 

remaining four had too many commitments which had to be met. 

A- number of the authorities are eminent educators who are 

well-known for their research and contributions to orienta-

tion programs. 
Developing a Questionnaire by Determining and 

Classifying the Criteria of Orientation 

The second step of the study was to scrutinize profes-

sional publications, related studies, and research on orien-

tation so that an extensive list of criteria could be 

compiled for orientation programs at public junior colleges. 

4 

Beck developed the criteria of orientation for senior 

colleges and placed the criteria in five categories. For 

this study, the criteria were classified within the follow-

ing six categories: (1) philosophy, (2) objectives, 

(3) organization, (4) administration, (5) techniques and/or 

procedures, and (6) evaluation. 
The initial list of criteria for orientation was reduced 

5 
to ninety-one criteria. A questionnaire using these 

2 . o 
Appendix C. Appendix D. 

4 S 
Beck, p, 8. Appendix E. 
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ninety-one criteria was constructed and sent to the ten 

authorities :in the field of orientation - The criteria for 

each category were randomly placed within that category. 

-Obtaining the Panel of Authorities 
Responses to the Questionnaire 

I The -±:hixd -Step to the study was the presentation of the 

list :df rniriety-one criteria to the panel of ten authorities. 

The panel was xequested to respond to each criterion, using 

one :o"f "the -following three choices: (1) Accept—the criterion 

is definitely .considered a part of an orientation program 

for the rpublic junior college., (2) Delete—the criterion is 

not part. :o"f an orientation program for the public junior 

college, :and (3) Rewrite—the authority in the field of 

orientation agrees to the criterion, but feels the criterion 

needs :to be rephrased. The authority rewrote the criterion 

as he would have it read for an orientation program at the 

public junior college. A page was provided at the end of 

the questionnaire for the authority to add any criteria he 

believed to be essential to an orientation program for the 

public junior college. 

The questionnaires were returned in self-addressed 

envelopes. Before a criterion could be accepted, deleted, 

or rewritten, six of the ten authorities had to select the 

same response. These responses were tabulated with the 

following results: sixty-seven of the ninety-one criteria 

were accepted as written or with one or two word 
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modifications to improve the criteria, six of the ninety-

one criteria were deleted, eighteen of the ninety-one 

criteria needed to be rewritten, and four criteria believed 

to be essential to an orientation program for the public 

junior college were added by the authorities. The authori-

ties made many recommendations as to how the criteria which 

needed to be rewritten should be phrased. From these 

recommendations, the eighteen criteria which needed to be 

rephrased were rewritten. Another questionnaire^ was con-

structed, using these eighteen criteria and the four addi-

tional criteria recommended by the ten authorities. The form 

and instructions for the second questionnaire were the same 

as for the first questionnaire. The revised questionnaire 

was then sent to the same ten authorities. The results of 

that questionnaire were as follows: twenty-two acceptable, 

none deleted, and none to be rewritten. From the sixty-seven 

criteria which were accepted by the authorities on the first 

questionnaire and the twenty-two criteria accepted by the 

authorities on the second questionnaire, a final question-

naire of eighty-nine criteria was constructed. 

Constructing a Questionnaire and a Q-sort 
Using the Results Obtained from 

the Panel of Authorities 

The fourth step of the study was the development of 'the 

7 
instruction sheet and the construction of a questionnaire 

6 7 
Appendices F and G. Appendix H. 
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and Q-sort (from the data collected from the panel of 

authorities) rfco determine how college presidents, college 

orientation idirectors, and authorities in the field of 

orientation rperceive the criteria of orientation. 

..The-rpanael of authorities developed eighty-nine criteria 

for the .-orientation program at the public junior college. 

These rcrriteria were categorized on the questionnaire and 

Q-sort under ±he following six categories: philosophy (18), 

objectives (1.3), organization (1.2)* administration (13), 

techniques ~and/or procedures (23., and evaluation (10) . The 

criteria were placed at random in each category on the ques-

tionnaire and then numbered consecutively. 

;in constructing the Q-sort., each criterion was printed 

on a separate card. Each card contained the same number as 

that criterion on the questionnaire. On the bottom of each 

Q-sort card was a box. In order to complete the tasks re-

quested of the three groups in an accurate manner, the pro-

cedure was divided into three substeps. In the first 

substep, each person was asked to rank the criteria within 

each category according to how important he felt the 

criterion was to the' development and implementation of an 

effective orientation program for the public junior college. 

After having ranked the criteria in each category, the three 

groups were asked to number each card ("1" being most 

^Appendix I. 
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important, "2" second most important, etc.) in the box pro-

vided on the bottom of the Q-sort card. 

The second substep was to transfer the criterion rank 

order number from the box on the Q-sort card to the question-

naire. 

In the third substep, the three groups were asked to 

select the Q-sort cards ranked "1" through "10" from each 

of the six categories and from one continuous rank of sixty 
o 

cards from most important "1" to least important "60." 

Selecting the Public Junior 
College Presidents 

The fifth step of the study was the selection of the 

public junior college presidents from throughout the United 

States. The Handbook on American Junior Colleges"*""*" was 

consulted to provide the most recent listing of public 

junior colleges and public junior college presidents. The 

names of all the public junior college presidents were then 

placed together and were drawn one by one until fifty names 

were selected. Catalogues of these public junior colleges 

verified that' the president's name was correct fox" each 

public junior college selected. 

9 . 10 
Appendix J. Appendix K. 

11 
Edmund J. Gleazer, American Junior Colleges, 7th ed. , 

(Washington, D.C., July, 1967), pp. 623-637. 
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Identifying the Public Junior College 
Orientation Directors 

rihe nsixth step of the •Stndjp -was the identification of 

the public;junior college orientation directors. Most 

college ;catalogues do not indicate -the name of the person 

who is.responsible for directing the orientation program. 

Therefore,~the orientation directors for this study were 

from :the ;same :c'olleges as the random sample of junior college 

presidents. ".To insure that the questionnaire and Q-sort 

were given ;to the orientation director at each of these 

colleges, -the packet of information was included in the 

envelope ?sent to the college president. Fifty orientation 

personnel :from throughout the 'United States comprised the 

12 
random sample of orientation directors. 

.Describing the Sample of Authorities 

The seventh step of the study was the selection of the 

authorities in the field of orientation. The authorities 

described and selected in this step were not the panel of 

ten authorities who helped to develop the criteria of orien-

tation for public junior collages. To determine who the 

ten authorities were in the field of orientation, a list of 

fifty-five names was compiled which contained those who had 

written about or done research in orientation. The list was 

sent to those who attended the 1967 and 1968 orientation 

"^Appendix L. 
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directors' .conference. They were asked to add the name of 

any individual irhey considered an auttority on orientation 

and then sselect tfeen from this iis:t "to serve as the panel of 

authorities. IThe respondents added forty-nine names to the 

original lliat :of fifty-five names.. After tabulation of the 

data, those ;ten individuals receiving -the most votes were 

selected :.as authorities for the study- From the remaining 

ninety-three/names, fifty names were selected to comprise 

the third ;group for this study, which -was a random sample of 

13 
authorities in ±he field of orientation. 

Administering the Questionnaire and Q-sort 

The eighth step of the study was the administration of 

the questionnaires and Q-sorts to the public junior college 

presidents, the public junior college orientation directors, 

and the authorities in the field of orientation. Accompany-

ing the questionnaire and Q-sort were a letter explaining 

14 
the nature of the study, instructions for the questionnaire 

15 

and Q-sort, and a self-addressed return envelope. 

The three groups were asked to rank the criteria of 

orientation in each of the six categories, then to select 

the criteria ranked "1" through "10" from each category, and 

to rank them in one continuous rank-order of sixty criteria. 

To complete these tasks requested of the three groups, the 
13 14 
Appendix M. Appendices N, O, and P. 

15 
Appendix H. . 
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procedure was divided into three substeps. In the first 

substep the three groups were asked to read all the criteria 

in category 1 (philosophy). They were then to select the 

one criterion from this category (philosophy) which they 

believed was most important and rank it number "1." From 

the remaining philosophy criteria, they were asked to select 

the next most important criterion and rank it number "2," 

and continue in this manner until all the criteria in 

category 1 were in rank-order. Then they were asked to 

place the rank-order number of the criterion in the box 

provided at the bottom of the Q-sort card. The three groups 

were then to read each of the other five categories and rank 

the criteria in each category, numbering them consecutively 

according to the same instructions as for category 1. 

In the second substep, the three groups were asked to 

transfer the rank-order number they placed in the box on 

each criterion to the questionnaire. 

They were asked in the third and final substep to 

select the Q-sort cards ranked "1" through "10" from each 

of the six categories, place them in one pile and throw the 

remaining twenty-nine cards away. They were then asked to 

take the selected sixty Q-sort cards, shuffle them and rank 

them from "1" through "60," with number "1" being the most 

important criterion, number "2" being the second most impor-

tant, etc., until all sixty criteria were in one continuous 

rank-order. A diagram was provided to aid the respondents 
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in making this one continuous rank-order of sixty cards. 

The diagram inatxuufce'd the respondents to divide the sixty 

cards into seven .p.i.tgs ;in the following maimer: pile one 

was to have three xraxds; .pile two, seven cards; pile three, 

twelve cards; pile "four, sixteen cards;; pile five, twelve 

cards; pile six, --seven jcards; and pile seven, three cards. 

The three most ̂ important cards were to be placed in pile one, 

the second seven most, important cards in pile two, etc. 

until all sixty .Q-:SOxt .cards were in one -of the seven piles. 

The criteria in each _pile were then to be ranked from most 

important to least important. The three groups were asked ' 

to place pile one on top of pile two, pile two on top of 

pile three, etc., forming a continuous rank order of sixty 

Q-sort cards. They were to place a rubber band around the 

sixty ranked cards and place them in an envelope provided 

especially for the Q-sort cards. The Q-sort card envelope 

and questionnaire were to be placed in the self-addressed 

envelope to be returned. Approximately three weeks after 

the initial mailing, a follow-up letter was mailed to the 

presidents, orientation directors, and authorities who had 

failed to return the questionnaire and Q-sort, renewing the 

appeal for their assistance. 

Thirty-four (68 per cent) of the public junior college 

presidents, thirty-five (70 per cent) of the public junior 

"^Appendix Q. 
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college orientation directors, and thirty-seven (74 per cent) 

of the authorities in the field of orientation returned 

usable questionnaires and Q-sorts before the data were 

tabulated. Four (8 per cent) additional responses were re-

ceived from the presidents, six (12 per cent) from the orien-

tation directors, and three (6 per cent) from the authorities 

after the data were tabulated. The late responses were 

probably due to (1) the amount of time, sixty to ninety 

minutes., needed to complete the questionnaire and rank the 

Q-sort, and (2) the heavy schedule of activities during 

December, the month in which the questionnaires and Q-sorts' 

were to be returned. 

Describing the Sample of Orientation 
Directors 

The ninth step of the study was describing the sample 

of orientation directors. Some personal data were collected 

from this group because of the need to identify the nature 

of the group and because the data were easy to obtain. 

Personal data collected in the questionnaires and thought to 

be relevant to the study are (1) size of school in which the 

respondent worked; (2) highest academic degree held by the 

respondent; (3) in what discipline was the respondent's 

highest degree earned; (4) present position with college, 

e.£., mathematics instructor, dean of students, etc.; 

(5) number of years respondent has had the responsibility of 

orientation; (6) orientation director or committee has the 
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responsibility of directing the orientation program, and (7) 

the mimhp.r <of days or weeks spent by the respondent or a 

committee J.n planning, organising and implementing an orien-

4. *.• 1 7 

tation program. 

TThe distribution of participating orientation directors, 

according :to size of colleges ±n which they worked, may be 

viewed :in Table I. Nineteen,, or 54 per cent, of the 

TABUS I 

.DISTRIBUTION OF ORIENTATION DIRECTORS ACCORDING 
TO SIZE OF COLLEGE 

Student Enrollment No- of Respondents Percentage 

.0 - 2500 16 46 
2501 - 4500 7 20 
4501 - 7500 6 17 
75Q1 - over 6 17 

Total 35 100 

respondents worked in colleges with enrollments of over 2501. 

This seemed to be a good representation of the distribution 

of orientation directors. The same was true for the presi-

dents, since they were both from the 3arae college. The 

colleges in which the respondents worked also seemed to be 

a geographical cross-sectional representation of the public 

junior colleges in the United States. 

17 Appendix I. 
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Data related to the highest academic degree held by 

the respondents are presented in Table II. All of the 

TABLE II 

DISTRIBUTION OF ORIENTATION DIRECTORS ACCORDING 
TO HIGHEST ACADEMIC DEGREE EARNED 

Highest Degree Earned No. of Respondents Percentage 

Master of Education 12 34 
Master of Arts 14 40 
Master of Science 3 09 
Doctor of Education 5 14 
Doctor of Philosophy 1 03 

Total 35 100 

orientation directors had college degrees. Data contained 

in Table II shows that the Master of Arts degree was the 

highest degree earned by the largest number of orientation 

directors. Fourteen, or 40 per cent, held this degree. 

Twelve, or 34 per cent, held the Master of Education degree 

with only three, or 9 per cent, having the Master of Science 

degree. Other degrees were held by six, or 17 per cent, of 

the respondents. 

Data showing the discipline in which the highest 

academic degree was earned by the responding orientation 

directors is presented in Table III. Only three, or 9 per 

cent, of the respondents, were administrative leadership • 

majors. Seventeen, or 48 per cent, had majors in guidance 

and counseling. The variety of majors earned indicated that 
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TABLE III 

DISTRIBUTION OF ORIENTATION DIRECTORS ACCORDING TO THE 
IDISCIPLINE IN WHICH THE HIGHEST ACADEMIC 

DEGREE WAS EARNED 

Discipline No., of Respondents Percentage 

Administrative Leadership 3 09 
Guidance .and Counseling 11 48 
Student.. Personnel Adm. 10 28 
Remedial lEd.ucatxon 1 03 
Psychology 1 03 
Business 1 03 
Spanish 1 03 
English 1 03 

Total 35 100 

there was 'no discipline which specifically prepared one to 

accept the responsibility of directing an orientation program, 

but with seventeen, or 48 per cent., in guidance and counsel-

ing, there J_s definitely a tendency on behalf of the presi-

dents to prefer guidance trained personnel over all other 

educators. 

A representation of the positions presently held by the 

orientation directors is reported in Table IV. Eight, or 

22 per cent, of the respondents who had the responsibility 

of directing orientation were also instructors at the college. 

The position of orientation director was not part of the 

administrative structure of the junior college system. 

The number of years the orientation directors have had 

the responsibility of directing orientation may be viewed 
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TABLE IV 

DISTRIBUTION OF ORIENTATION DIRECTORS ACCORDING 
TO THEIR PRESENTLY HELD POSITION 

Present Position No. of Respondents Percentage 

Director Student Affairs 3 09 
Director of Counseling 6 17 
Dean of Students 9 26 
Dean of Men 1 03 
Director of Activities 2 06 
Instructor of Counseling 8 22 
Dean of the College 1 03 
Dean, Developmental Studies 1 03 
Dean of Student Personnel 4 11 

Total 35 100 

in Table V. The research indicated that most, 77 per cent, 

of the orientation directors have had the responsibility of 

TABLE V 

DISTRIBUTION OF ORIENTATION DIRECTORS ACCORDING 
TO NUMBER OF YEARS POSITION HELD 

Years Position Held No. of Respondents Percentage 

1 0 - 8 2 06 
7 - 5 4 11 
4 - 2 21 60 
1 - less 8 23 • 

Total 35 100 

directing orientation for more than two years. Eight, or 

23 per cent, have had the responsibility of directing orien-

tation for one year or less. 
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Table VI is a distribution showing who had the respon-

sibility jcif ̂ directing an orientation program at the public 

junior college. .Thirteen of nineteen respondents, or 68 per 

TABLE VI 

DISTRIBUTION /OF ORIENTATION DIRECTORS ACCORDING TO WHO HAD 
-THE .-RESPONSIBILITY OF DIRECTING ORIENTATION 

Orientation Responsibility No. of Respondents Percentage 

Orientation /director 13 54 

Orientation joomraittee 16 46 

Total 35 100 

cent, who indicated they had the responsibility of directing 

orientation, were from colleges having enrollments of 4500 

students or less. Twelve of sixteen respondents, or 75 per 

cent, who indicated that orientation was directed by a com- . 

mittee were from colleges of at least 4501 students or more. 

Data showing the number of days or weeks spent by 

orientation directors or committees in planning and in im-

plementing an orientation program are presented in Table VII. 

Three, or 10 per. cent, of the respondents indicated that 

they spend six to nine weeks in making plans for orientation 

and conducting the orientation program. Ten, or 32 per cent, 

spend six days or less on planning for and conducting an 

orientation program. Four of those returning the question-

naire did not respond to the question. 
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TABLE VII 

DISTRIBUTION OF ORIENTATION DIRECTORS ACCORDING 
TO TIME SPENT PLANNING AND IMPLEMENTING 

THE ORIENTATION PROGRAM 

Time Spent No. of Respondents Percentage 

0 - 6 days 10 32 
1 - 2 weeks 11 35 
3 - 5 weeks 4 13 
6 - 9 weeks 3 10 
continuous 3 10 

Total 31 100 

An examination of the characteristics of orientation 

directors responding to the questionnaire produced evidence 

to indicate that the respondents were a sufficiently repre-

sentative sample of the orientation directors of public 

junior colleges of the United States. 

Tabulating Data Gathered Through the 
Questionnaires and Q-sorts 

The tenth step of the study was tabulating the data 

gathered through the questionnaires and Q-sorts. The 

following respondents arranged the criteria of orientation 

on the questionnaire in rank-order within each of the six 

categories according to the importance of the criterion in 

planning and conducting an orientation program: (1) public 

junior college presidents, (2) public junior college orien-

tation directors, and (3) authorities in the field of orien-

tation. In treating the data from each group, the mean rank 
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score was determined ±>y first totaling the rank values 

assigned to .the xrrifceria .by the respondents. This total was 

divided by the rnxtmber x>f respondents,, and the criteria were 

then placed in ..rank-order within each category according to 

mean score values, 

The rank :order iEor the sixty Q-sort cards as perceived 

by each of the three igroups was determined in the same 

manner as for the ̂ questionnaire. . 

At this point in the study, the following treatments 

had been made :from the gathered data.. Mean score values 

were determined :f:or each criterion within each category 

according to the rcriterion1s importance for orientation as 

perceived by the presidents and orientation directors of 

public junior colleges, and the authorities in the field of 

orientation. The mean score values were placed in rank-

order for each of the three groups. Mean score values were 

determined for each of the three groups by how each respon-

dent ranked the sixty most important criteria of orientation. 

The mean score values were placed in rank-order for each 

group. 

Testing the Hypotheses 

The eleventh step of the study was to test the hypoth-

eses by statistical treatment of the data. Hypothesis I/ 

which stated that there would be no significant concordance 

within each of the following groups in ranking the criteria 
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of orientation according to the importance of the criteria 

18 

in each of the six categories was tested by Kendall's W: 

(A) a random sample of authorities in the field of orienta-

tion, (B) a random sample of public junior college presidents, 

and (C) a random sample of orientation directors of public 

junior colleges. Kendall's W is a score which indicates the 

correlation of concordance within a group placing criteria 

19 

in rank order. The significance of Kendall's W was deter-

mined by converting it to a Chi square score. The null 

hypothesis that there would be no significant concordance 

within each group of Hypothesis I was rejected at the P = .05 

level of significance. 

Hypothesis II, which stated that there would be no 

significant rank-order correlation between the three groups 

in ranking the criteria of orientation, was tested by deter-

mining the rank-order correlation coefficient. Some of the 

categories tested were accepted and some were rejected at the 

P = .05 level of significance. 

Hypothesis III, which stated that there would be no 

significant concordance within the three groups in ranking 

the sixty criteria of orientation according to the importance 

of each criterion, was tested through Kendall's correlation 
18 
William Hays, Statistics for Psychologists (New Yo'rk, 

1963), p. 656. 
19 . 
Sidney Siegel, Nonparametric Statistics for the 

Behavioral Sciences (New York, 1956)", p. 236. 
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of concordance. The null hypothesis was rejected at the 

P = .05 level ;df "significance. 

However, Miypo±hesis IV, which stated that there would 

be no significant ..rank-order correlation /between the three 

groups in ranking rthe sixty criteria of orientation accord-

ing to the .importance of each, was tested ±>y determining 

the rank-order //correlation coefficient.. Hypothesis IV was 

accepted when nonsignificant rank-order correlations were 

found between CI) .presidents and authorities,, and (2) presi-

dents and directors; but Hypothesis JV was rejected when 

significant rank order correlation was found between the 

authorities and directors. 



CHAPTER IV 

FINDINGS OF THE STUDY 

This experimental study was conducted to determine the 

criteria of orientation for the public junior college and to 

analyze the perceived importance of these criteria as held 

by three groups of educators: (1) a sample of authorities 

in the field of orientation, (2) public junior college 

presidents, and (3) the orientation directors of public 

junior colleges. The findings jre related to the following 

hypotheses, which are stated more precisely in Chapter 1:̂ " 

I. There will be no significant concordance within the 

following three groups in ranking the criteria of orienta-

tion according to importance: 

A. authorities in the field of orientation, 

B. public junior college presidents, 

2 

C. public junior college orientation directors. 

II. There will be no significant rank order correla-

tions between the several combinations of the three groups 

in ranking the criteria or orientation. 

See pp. 7-8. 

2 
Referred to from this point on as authorities, presi-

dents, and directors. 

71 
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III. There will be no significant concordance within 

the three groups in ranking the selected sixty criteria of 

orientation. 

IV. There wiXl be no significant rank order correlation 

between the .several combinations of the three groups in 

ranking the ̂ selected sixty criteria of orientation. 

The P ..d.5Hevel of significance was used in rejecting 

the null hypo-theses of -no relationship within and between 

each of the ±hree groups of educators for Hypothesis I, for 

some categories xcf Hypothesis II, for Hypothesis III, and 

for one combination of Hypothesis IV. The findings of the 

study indicated that nonsignificant correlations exist 

between the several combinations of educators stated in 

Hypotheses II and IV. Therefore, parts of Hypotheses II and 

IV will be accepted. 

Findings Related to Hypotheses I and II 

The findings as they are related to Hypotheses I and II 

will be presented separately for each of the following 

categories: (1) philosophy, (2) objectives, (3) organization, 

(4) administration, (5) techniques and procedures, and 

(6) evaluation. 

Philosophy.—The philosophical criteria of orientation 

which were submitted to the three groups for ranking are 

presented in Table VIII. The criteria are presented as they 
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TABLE VIII 

PHILOSOPHY CRITERIA FOR FRESHMAN ORIENTATION RANKED ACCORDING 
TO PERCEIVED IMPORTANCE BY THREE GROUPS OF EDUCATORS 

Criteria 

Rank Order by 
Three Groups* 

A B 

Orientation is a continuous pro-
cess of adapting to one's en-
vironment by attempting to 
understand the environment at 
present, and learning how to 
improve it in cooperation with 
others. 

Orientation delineates the goals, 
purposes and aims of the col-
lege to all members of the 
college community. 

Efforts to challenge the indi-
vidual student to engage in 
self-analysis and self-
development are part of an 
orientation program. 

The orientation program empha-
sizes academic activities; 
e.c[. , meeting with academic 
dean, faculty, or individual 
academic counseling. 

Vocational guidance is an impor-
tant part of orientation 

Orientation is focused around the 
cultural and vocational needs 
of the entire community, as 
well as around the needs of the 
student as the student relates 
to the college program. 

The orientation program is con-
cerned with the dissemination 
of information to each new 
student about his environment. 

18 

10 

13 

11 

14 

7 

10 

14 12 12 
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TABLE VIII—Continued 

.Criteria 

Rank Order by 
Three Groups * 

B 

The orientation program includes 
information -about activities, 
and exposure to various clubs 
and organizations on campus. 

Orientation involves a mutual 
process of :acquaintanceship 
between administrators, faculty 
and students,. 

Orientation is centered upon the 
students and is designed to in-
form them of the educational 
opportunities available to 
them at the college. 

Orientation presents students 
with the opportunity to assess 
personal qualities as. these 
characteristics relate to their 
new environment and offer an 
opportunity for change. 

One of the purposes of orienta-
tion is to include a discussion 
of the opportunities available 
in technical and vocational 
programs. 

Orientation is a means of im-
proving communication between 
junior and senior high schools 
and the local junior collogo. 

Orientation is a means for im-
proving articulation problems 
between the community and the 
college. 

Orientation of students after 
they arrive at college is the 
procedure used most often, but 
for some students it comes too 
late. 

12 

15 

16 

17 

13 11 

18 16 

18 15 13 
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TABLE VIII—Continued 

Rank Order by 
Three Groups* 

Criteria A B C 

Pre-college orientation provides 
assistance to junior and senior 
high school students before they 
select a college for enrollment. 11 16 14 

Orientation helps the student 
understand the meaning and 
purpose of college by having the 
student experience college 
demands rather than be told 
about them. 9 10 9 

Coefficient of Concordance .30*** .22** .30*** 

*Groups: (A) thirty-seven authorities in the field 
of orientation, (B) thirty-four junior college presidents, 
and (C) thirty-five junior college orientation directors. 

**P < .05. 

***P < .01. 

were ranked by each of the three groups of college educators, 

Of the eighteen criteria presented in the philosophy cate-

gory, the criterion ranked most important by the presidents 

and the directors was "Orientation is centered upon the stu-

dents and is designed to inform them of the educational 

opportunities available to them at the college." The 

criterion ranked most important by the authorities was 

"Orientation is a continuous process of adapting to one's, 

environment by attempting to understand the environment at 

present, and learning how to improve it in cooperation with 

others." The criterion ranked least important by the 
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presidents was "Orientation is a means for improving articula-

tion prohlems dsetween the community and the college." The 

same criterion was ranked seventeenth toy the authorities and 

f ifteenth :by rthe-directors. The authorities ranked the 

criterion ^Orientation of students after they arrive at 

college is tthe procedure used most often,, tout for some stu-

dents it comes ±00 late" as least important. The presidents 

ranked it ̂ fifteenth, while the orientation directors ranked 

it thirteenth. The biggest disagreement between the three 

groups was .in the criterion "Orientation is a continuous 

process of adapting one to his environment at present and 

learning how to improve it in cooperation with others." 

This criterion was ranked eighteenth by the directors, 

ranked first by the authorities, and fourth by the presidents. 

Coefficients of concordance were determined for all 

three groups of educators. A coefficient of concordance (W) 

of .08 was required within the samples of authorities, 

presidents, and directors to reject the null hypothesis at 

the .05 level of significance. In examining concordance 

within the groups, W's below .20 were interpreted as indicat-

ing slight concordance. W's between .20 and .40 were inter-

preted as indicating definite but small concordance. W's 

between .40 and .70 were interpreted as indicating moderate 

but substantial concordance. The authorities had a W of .30, 

the presidents had a W of .22, and the directors had a W of 

.30. These W's indicated definite but small concordance 



77 

within the three groups respectively, so the null hypothesis 

of no relationship within each of the three groups of edu-

cators was rejected. 

The rank order correlation coefficient (Rho) between the 

combinations of the three groups of educators in ranking the 

philosophy criteria are presented in Table IX. A Rho of .68 

TABLE IX 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN RANKING THE 
PHILOSOPHY CRITERIA FOR FRESHMAN ORIENTATION 

Junior College Orientation 
Presidents Directors 

Authorities .45 . 89* 

Junior College Presidents • • .43 

*P < .01. 

was required to reject the null hypothesis at the P = .05 

level of significance and a Rho of .87 was required to re-

ject the null hypothesis at the P = .01 level of significance. 

The correlation of .45 between the authorities and the presi-

dents was not significant at the P = .05 level, as was the 

correlation of .43 between the presidents and directors also 

not significant. The correlation of .89 between the author-

ities and directors was significant at the P = .01 level. . 

Thus, no significant relationship existed between the com-

binations of presidents and authorities, and directors and 

presidents. There was a high relationship between the 
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authorities and directors in ranking the philosophical 

criteria of orientation according to importance. 

Objectives.—The objectives criteria-of orientation, 

which were submitted to the three groups of educators, are 

presented in Table X. The criteria are presented as they 

TABLE X 

OBJECTIVE CRITERIA FOR FRESHMAN ORIENTATION RANKED ACCORDING 
TO PERCEIVED IMPORTANCE BY THREE GROUPS OF EDUCATORS 

Rank Order by 
Three Groups* 

Criteria A B C 

To provide opportunities for school 
faculty members to discuss individual 
academic needs of students in relation, 
to general academic requirements. 7 10 7 

To help the student understand the goals 
and purposes of a college education . 2 3 1 

To familiarize the student with the tech-
nical and vocational programs of the; 
junior college. 13 8 10 

To establish a hasis of contact with stu-
dents upon which guidance procedures.: 
may be built. 6 5 6 

To provide opportunities for school! 
officials to determine the needs -o£ 
new students. 9 11 12 

To familiarize the student with the 
physical facilities of the college.. 12 13 11 

•Faculty members and specialists assist": 
students in vocational and educational! 
planning. . ID 12 13 

To help the student appraise his capaci-
ties, needs, interests, and goals 
through faculty consultation, test 
data and records.. , 3 6 2 



TABLE X—Continued 
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Criteria 

Rank Order by 
Three Groups* 

A B 

To test the student, to consult with a 
faculty member on academic concerns and 
to complete registration, constitute 
some of the objectives of the program. 

To familiarize students with the services 
offered by the college, , financing, 
placement, counseling, etc. 

To furnish information to students which 
will facilitate self-orientation. 

To familiarize students with the services 
available to assist them with decisions 
of an academic, vocational, and/or 
social nature 

To provide adequate advising so that 
changes of major areas of study and 
dropouts can be minimized 

5 

1 

11 

1 

4 

4 

3 

Coefficient of Concordance .34** .32** .30 * * 

*Groups: (A) thirty-seven authorities in the field of 
orientation, (B) thirty-four junior college presidents, and 
(C) thirty-five junior college orientation directors. 

* * P < .01. 

were ranked by each of the three groups of college educators. 

Of the thirteen criteria presented in this category, the 

criterion ranked most important by the authorities was "To 

furnish information to students which will facilitate self-

orientation. " This criterion was ranked fourth by the presi-

dents and third by the directors. The criterion "To 

familiarize students with the services offered by the college, 

e.£. , financing, placement, counseling, etc." was ranked most 
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important by the presidents, but fourth by the directors and 

fifth by the authorities. The directors ranked "To help the 

student understand the goals and purposes of a college edu-

cation" as most important, while the authorities ranked it 

as second, and the presidents ranked it as third. The 

authorities ranked the criterion "To familiarize the student 

with technical and vocational programs of the junior college" 

least important, while the presidents ranked "To familiarize 

the student with the physical facilities of the school" 

least important, and the directors ranked "Faculty members 

and specialists assist students in vocational and educational 

planning" least important. The coefficients of concordance 

were determined for the authorities, presidents, and directors, 

The W of .34 for the authorities, W of ..32* for the presidents, 

and W of .30 for the directors indicated: definite but small 

concordance within the groups. 

The rank order correlation coefficients- (Rho) between 

the combinations of the three groups in.ranking criteria in 

this category are shown in Table XI. The; correlations of 

.71 between the authorities and presidents^ and of .73 between 

the directors and presidents were significant..at the P = .05 

level of significance. However, the correlation of .56 

between the authorities and the directors: wassnot significant 

at the P = .05 level. Criteria causing: tftfe most disagreement 

between the authorities and the directors were "To familiarize 

the students with the technical and vocational programs of 
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TABLE XI 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN RANKING THE 
OBJECTIVE CRITERIA FOR FRESHMAN ORIENTATION 

Junior College 
Presidents 

Orientation 
Directors 

Authorities 

Junior College Presidents 

.56 

.73* 

P < .05. 

the junior college," ranked thirteenth by the authorities 

and ranked tenth by the directors; and "Faculty members and 

specialists assist students, in vocational and educational 

planning," ranked tenth by the authorities and thirteenth by 

the directors; "To provide adequate advising so that changes 

of major areas of study and dropout-can. be. minimized, " ranked 

eleventh by the authorities and ranked, eighth by the direc-

tors; and "To provide opportunities for school officials to 

determine the. needs of new students," ranked ninth by the 

authorities and twelfth by the directors:. 

Organization..—The organizational! criteria of orienta-

tion, which were, submitted to the- three: groups of educators 

for ranking^ are presented in Tables XIX~ as- they were ranked 

by each af the groups. The authorities-- ranked "Study of 

local needs and study of educational! objectives precede the 

formulation, of any orientation program" most important, while 

both the presidents and directors ranked "Some professional 
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TABLE XII 

ORGANIZATIONAL CRITERIA FOR FRESHMAN ORIENTATION RANKED 
ACCORDING TO PERCEIVED IMPORTANCE BY THREE GROUPS OF 

EDUCATORS 

Rank Order by 
Three Groups* 

Criteria A B C 

Study of local needs and study of edu-
cational objectives precede the 
formulation of any orientation pro-
gram. 1 3 4 

All students are consulted to aid in 
planning an orientation program 
centered around problems they have 
experienced in college. 9 8 8 

Orientation is planned with a wide 
representation from various depart-
ments of the college. 4 5 7 

Some professional staff member or com-
mittee is responsible for the overall 
coordination of the orientation pro-
gram. 2 1 1 

Organizational pre-planning includes 
the use of faculty representatives 
to visit area schools. 10 9 10 

The student personnel department shares 
the responsibility in planning' and 
initiating the orientation program 
with the admissions office. 6 4 2 

An introduction to counseling services 
is included in the orientation pro-
gram. 8 7 6 

Organizational details of the orienta-
tion program are handled by a pro-
fessional staff member with advice 
and assistance from a committee. 3 6 5 

Students used in academic advising or 
student counseling during orientation 
have received special training from 
an orientation administrator. 7 10 9 
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Rank Order by 
Three Groups* 

Criteria A B C 

The orientation of students to tech-
nical and vocational programs is 
developed by havzng an advisory 
committee of both faculty and non-
faculty with experience in technical 
and vocational areas. 12 12 12 

Orientation is designed to offer and 
provide assistance to new students in 
areas of adjustment to college life. 5 2 3 

The social program (e.£. , sport activi-
ties, dances, mixers) is a helpful, 
part of orientation but should not be 
emphasized more than the academic 
program. 11 11 11 

Coefficient of Concordance .33*** . 22** #35*** 

*Groups; (A) thirty-seven authorities in the :ield 
of orientation, (B) thirty-four junior college presidents, 
and (C) thirty-five junior college orientation directors. 

**p < 
** *p < 

05. 

.01. 

staff member or committee is responsible f.ox: the-overall 

coordination of the orientation program" mosii important. 

The authorities,, presidents, and directors; all agreed 

that the criterion "The. orientation of studentss to: technical 

and vocational programs is developed by having- an.advisory 

committee of both faculty- and non-faculty with experience in 

technical and vocational areas" was least: important. The 

coefficients of concordance were determined for the authori-

ties, presidents„ and directors and are shown.in.Table XII. 
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The W's of .33, .22, and .35 indicate that there was a 

definite but small relationship within each of the three 

groups. 

The rank order correlation coefficients (Rho) between 

the several combinations of the three groups of educators 

in ranking the criteria of this category are presented in 

Table XIII. The correlation of .76 between the authorities 

TABLE XIII 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN RANKING THE 
ORGANIZATIONAL CRITERIA FOR FRESHMAN ORIENTATION 

Junior College Orientation 
Presidents Directors 

Authorities . 33 . 76* 
Junior College Presidents • • . 30 

and directors was significant at the P = .05 level. The 

authorities and presidents disagreed most in ranking the 

criteria Organizational details of the orientation program 

are handled by a professional staff member with advice and 

assistance from a committee," ranked third by the authorities 

and sixth by the presidents; "Students used in academic 

advising or student counseling during orientation have re-

ceived special training from an orientation administrator," 

ranked seventh by the authorities and tenth by the presidents; 

and Orientation is designed to offer and provide assistance 

to new students in areas of adjustment to college life," 
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ranked fifth by the authorities and second by the presidents. 

Criteria causing the most disagreement between the presi-

dents and the directors were "Orientation is planned with a 

wide representation from various departments of the college," 

ranked fifth by the presidents and seventh by the directors 

and "The student personnel department shares the responsi-

bility in planning and initiating the orientation program 

with the admissions office," ranked fourth by the presidents 

and second by the directors. 

Administration.—The administrative criteria for fresh-

man orientation are presented in Table XIV as they were 

TABLE XIV 

ADMINISTRATIVE CRITERIA FOR FRESHMAN ORIENTATION RANKED 
ACCORDING TO PERCEIVED IMPORTANCE BY. THREE 

GROUPS OF EDUCATORS 

Rank Order by 
Three Groups* 

Criteria A, B C 

Information concerning the various sub-
ject areas is an integral part of the 
orientation program. % 6 13 

The orientation of students to college is 
extended into the senior high school.. 10; 10 8 

Pre-coliege contacts are made with stu-
dents as part of the orientation pro-
gram. 77 5 4 
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Rank Order by 
Three Groups* 

Criteria A B C 

To increase college enrollment in tech-
nical and vocational programs, the 
college orientation program needs to 
place greater emphasis upon informing 
junior and senior high school students 
of the many opportunities such programs 
offer. 13 8 10 

Summer programs in orientation should be 
implemented. 6 1 2 6 

Students with special academic problems 
are referred to faculty members or 
academic deans for advisement. 11 11 9 

Communication is maintained with junior 
and senior high schools concerning the 
new programs available at the college. 12 9 7 

Administrative pre-planning of orienta-
tion includes a review of the goals 
and purposes of the college. 2 4 2 

Administrative pre-planning includes the 
use of student services, e.£., student 
government. 4 2 3 

Several phases of orientation are con-
ducted prior to the beginning of 
classes. 5 3 5 

Faculty members consult with groups of 
students during orientation, e.£., 
leading discussion groups. 8 7 11 

Orientation is offered to provide 
assistance to all new students. 3 1 1 

During their senior year in high school, 
students are oriented to college by 
attending a night orientation program 
offered at the local junior college. 1 13 12 
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Criteria 

Rank Order by 
Three Groups* 

Criteria A B C 

Coefficient of Concordance . 24** .22** • f34*** 

*Groups: (A) thirty-seven axithorities in the field 
of orientation, (B) thirty-four junior college presidents, 
and (C) thirty-five junior college orientation directors, 

** P < .05. 

*** P < .01. 

ranked by each of the three groups of educators:. The presi-

dents and directors agreed in ranking "Orientation is offered 

to provide assistance to all new students" as the most im-

portant criterion, while the authorities ranked "During their 

senior year in high school, students are oriented to college 

by attending a night orientation program offered at the local 

junior college" as the most important, criterion;.. 

Coefficients of concordance are alsrc sKowix. in Table XIV. 

The W of .24 within the group of authorities;, , W of .22 with-

in the group of presidents, and a W of ..314. within the group 

of directors indicate that there was definite^ but small re-

lationship within: each, af the three groups:-.. 

The rank order correlation coefficients; (Rho) between 

the several combinations of the three, groups^ are: shown in 

Table XV. The correlation of .74 between the:; authorities 

and the presidents was significant beyond the P = .05 level 
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TABLE XV 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN RANKING THE 
ADMINISTRATIVE CRITERIA FOR FRESHMAN ORIENTATION 

Junior College Orientation 
Presidents Directors 

Authorities .74* .43 

Junior College Presidents • • .37 

*P < .05. 

of significance in ranking the criteria of orientation 

according to importance. The correlations of .37 between the 

presidents and directors and .43 between the authorities and 

directors were not significant at the P = .05 level, which 

would indicate a low relationship between the combinations 

of groups in ranking the criteria of this category according 

to importance. Criteria on which the authorities and direc-

tors disagreed most in ranking were "During their senior 

year in high school, students are oriented to college by 

attending a night orientation program offered at the local 

junior college," ranked first by the authorities and twelfth 

by the directors; "Communication is maintained with junior 

and senior high schools concerning the new programs available 

at the college," ranked twelfth by the authorities and 

seventh by the directors; and "Information concerning the 

various subject areas is an integral part of the orientation 

program," ranked ninth by the authorities and thirteenth by 

the directors. Criteria causing the most disagreement 
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between the presidents and the directors were "Faculty 

members consult with groups of students during orientation, 

e.£., leading discussion groups," ranked seventh by the 

presidents and eleventh by the directors;; "Summer programs 

in orientation should be implemented," ranked -twelfth by the 

presidents and sixth by the directors; and "Information con-

cerning the various subject areas is an integral part of the 

orientation program," ranked sixth by the presidents and 

thirteenth by the directors." 

Techniques and Procedures.—The criteria for the tech-

niques and procedures category are presented in Table XVI 

TABLE XVI 

TECHNIQUES AND PROCEDURAL CRITERIA FOR FRESHMAN 
ORIENTATION RANKED ACCORDING TO PERCEIVED 
IMPORTANCE BY THREE GROUPS OF EDUCATORS 

Criteria 

Rank Order by 
Three Groups* 

B 

Students are referred to faculty' members 
for academic advisement following test-
ing. 

Orientation is more than six days or six 
weeks. Orientation is a continuous 
year-round program. 

Orientation provides a booklet which 
describes in detail each technical and 
vocational program (dental technology, 
electronics technology, architectural 
technology, etc.) and each academic 
program (programs designed to transfer) 
offered at the junior college 18 

12 11 
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Rank Order by 
Three Groups* 

Criteria A B C 

Descriptive technical and vocational 
opportunity booklets are distributed 
into area junior and senior high 
schools. 15 10 16 

Aims and purposes of the institution are 
presented to the student through 
various means: film strips, panels, 
handbooks, etc. 4 2 2 

Days are scheduled throughout the year 
when area junior and senior high school 
students can come to the college and 
observe classes in process and converse 
with various faculty members and stu-
dents . 9 14 18 

Literature (e.£. , curriculum offerings, 
maps, rules and regulations, etc.) is 
given during orientation by an admin-
istrative office such as the 
registrar's offices. 13 9 8 

Something comparable to Technorama (one-
two or three-day session where all tech-
nical and vocational programs set up 
booths and display vital information) is 
used to inform the students and adults 
of the community of the opportunities 
available in technical and vocational 
programs. 23 22 23 

Planned orientation lectures by an inter-
disciplinary committee (including stu-
dents) are given during the first two 
weeks of school. 12 17 14 

Prepared movies of technical and voca-
tional programs showing the oppor-
tunities for present and future em-
ployment in these programs are shown 
during orientation. 22 23 20 
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Rank Order by 
Three Groups* 

ICriteria A B C 

Academic testing and counseling contacts 
should be ..completed prior to the begin— . 
ning of.classes, but continuous advise-
ment should always be available.. 2 4 1 

Tests arejadministered which provide in-
formation ;that aids students in making a 
vocational ;choice, therefore, should be • 
interpreted :to students prior to regis-
tration. 5 6 5 

Informative tours of the library and 
campus are part of orientation. 21 16 15 

Special sessions are held, or a film is 
shown, .on -the use of the library for 
students who desire or need this infor-
mation during orientation. 16 18 19 

Registration as such is not part of the 
orientation program but is often held 
in conjunction with a pre-college 
orientation program. 10 13 13 

Information about orientation procedures 
is accumulated and accessible in a 
single administrative office. 7 5 7 

Survey courses (technical and vocational 
and academic) for those who have not 
chosen a vocation are offered through-
out the year as part of a joint 
counseling-currtculum program. 17 21 17 

Each new student is .assigned a counselor 
during or prior to orientation 3 1 6 

School faculty and staff meet with area 
junior and senior high schools to talk 
to students concerning academic 
offerings available at the junior 
college. 14 1 5 12 

"College for a Day" programs for area 
students should be part of orienta-
tion. 19 19 10 
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Criteria A B C 

Conferences with area junior and senior 
high school teachers and staffs are 
held as part of orientation to keep the i 
schools -informed of the junior college ; 
programs. 11 11 22 

A printed -student handbook covering topics 
of student interest (grades,, absences, 
curriculum, etc.) is distributed to ' 
students. 8 3 3 

College faculty members of various tech-
nical and vocational programs (archi-
tecture, electronics, nursing, etc.) 
are given time off to visit classes and 
staffs of area junior and senior high 
schools. 20 20 21 

Coefficient of Concordance . 24** .19** . 23** 

Rank Order by 
Three Groups* 

*Groups: (A) thirty-seven authorities in the field of 
orientation, (B) thirty-four junior college presidents, and 
(C) thirty-five junior college orientation directors. 

**P < .05. 

as they were ranked by each of the three groups of educators, 

There was no agreement among the - three groups as to which 

criterion was most important. The authorities agreed that 

the most important criterion was "Orientation is more than 

six days or six weeks. Orientation is a continuous year-

round program." The presidents agreed that "Each new stu-

dent is assigned a counselor during or prior to orientation" 

was the most important criterion; whereas the directors 

ranked "Academic testing and counseling contacts should be 
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completed prior to the beginning of classes, but continuous 

advisement should always be available" as the most important. 

The authorities and directors ranked "Something comparable 

to Technorama (one-, two- or three-day sessions where all 

technical and vocational programs set up booths and display 

vital information) is used to inform the students and adults 

of the community of the opportunities available in technical 

and vocational programs" as the least important criterion. 

The presidents agreed that "Prepared movies of technical and 

vocational programs showing the opportunities for present 

and future employment in these programs are shown during 

orientation" was the least important criterion. The coeffi-

cients of concordance are shown in Table XVI for the authori-

ties, presidents, and directors. The null hypothesis of no 

relationship within each of the three groups was rejected. 

The W of .19 within the presidents was interpreted as indi-

cating slight concordance. The W's of .24 for the authori-

ties and .23 for the directors were interpreted as indicating 

definite but small concordance within the two groups of 

educators. 

The rank order correlation coefficients (Rho) between 

the several combinations of the three groups in ranking the 

criteria are shown in Table XVII. The correlation of ..91 

between the authorities and junior college orientation 

directors was significant at the P = .01 level of signifi-

cance, The correlations of .48 for the authorities and 
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TABLE XVII 

RHO BETWEEN EACH .COMBINATION OF THREE GROUPS IN RANKING THE 
TECHNIQUES AND PROCEDURAL CRITERIA FOJR FRESHMAN 

ORIENTATION 

Junior College Orientation 
Presidents Directors 

Authorities »4S .91* 

Junior College Presidents . 56 
fcP <,.ai. 

presidents, . J56 :for the directors .and presidents were not 

significant at :the P = .05 level.. Thus, no significant 

correlation exists between the combinations of presidents 

to directors and presidents to authorities, The presidents 

and the authorities disagreed most in ranking the criterion 

"Orientation provides a booklet which describes in detail 

each technical and vocational program (dental technology, 

electronics technology, architectural technology, etc.) and 

each academic program (programs designed to transfer) offered 

at the junior college." This criterion was ranked eighth in 

importance by the presidents and eighteenth in importance by 

the authorities. There was also much disagreement between 

the authorities and the directors on that same criterion. 

The authorities ranked it eighteenth and the directors 

ranked it ninth. Another criterion on which there was much 

disagreement between the authorities and the directors was 

"Conferences with area junior high school teachers and staffs 

are held as part of orientation to keep the schools informed 
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of the junior college's programs." The authorities ranked 

the criterion eleventh; the directors ranked the criterion 

twenty-second. 

Evaluation.—The evaluation criteria for orientation 

are presented in Table XVIII as they were ranked by the three 

TABLE XVIII 

EVALUATION CRITERIA FOR FRESHMAN ORIENTATION'RANKED 
ACCORDING TO PERCEIVED IMPORTANCE BY THREE 

GROUPS OF EDUCATORS 

Rank Order by 
Three Groups* 

Criteria A B C 

Administrators, faculty and student 
leaders are involved in the evaluation 
of the orientation program. 4 2 3 

Evaluation is made in terms of the value 
of the program to each individual 
student. 2 1 4 

Freshmen and new students who have ex-
perienced the orientation procedure 
are asked to make an objective evalua-
tion of the orientation program 6 5 5 

Evaluation of orientation is done during 
and at the end of the program. 5 6 6 

Evaluation is upon the fulfillment of 
student needs rather than upon pro-
cedural success of the administration. 3 4 2 

Evaluation is a continuous process of 
the program. 1 3 1 

Student leaders write an evaluation, 
making suggestions to the adminis-
tration on how to meet more student 
needs (academically or socially). 9 8 8 
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TABLE XVIII—Continued 

Criteria A B C 

One method :df evaluating the orientation j 
program .is :by a group of selected f 
freshman ;s tudents during a continuing 1 

discussion -seminar. S 10 9 

Student leader's meet with the orlenta— > 
tion administrators and discuss the ' 
results :df :the orientation program. 7 7 7 

A committee :of administrators, faculty ! 
and staff prepare an evaluation 
questionnaire which is administered 
to the faculty and students. 10 9 1 0 . 

Coefficient of Concordance . 33** . 25** . 43*** 

Rank Order by 
Three Groups*. 

u i W ULJw'o • . \irl / WII-L-L U y D C V C l i CI U. L1J.UI 1 L . 1 C D xii L-i i t- J L C 1 U 

of orientation, (B) thirty-four junior college presidents, 
and (C) thirty-five junior college orientation directors. 

* *P < .05. 

***P < .01. 

groups of educators. The authorities and directors ranked 

"Evaluation is a continuous process of the program" most 

important, while the presidents ranked "Evaluation is made 

in terms of the value of tho program to each individual 

student" most important. The presidents agreed that the 

criterion "One method of evaluating the orientation program 

is by a group of selected freshman students during a con-

tinuing discussion seminar" was the least important, while 

both the authorities and directors ranked the criterion "A 

committee of administrators, faculty, and staff prepare an 
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evaluation questionnaire which is administered to the 

faculty and students" as the least important criterion. The 

coefficients of concordance were determined for the authori-

ties, presidents, and directors. They are shown in Table 

XVIII. The W of .33 and the W of .25 indicated that there 

was a definite but small relationship within each of those 

respective groups. The W of .43 is interpreted as indicat-

ing moderate but substantial concordance within the orienta-

tion directors. 

The rank order correlation coefficients (Rho) between 

the several combinations of authorities, presidents, and 

directors in ranking the criteria in this category are 

presented in Table XIX. None of the correlations was 

TABLE XIX 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN RANKING THE 
EVALUATION CRITERIA FOR FRESHMAN ORIENTATION 

Junior College Orientation 
Presidents Directors 

Authorities .49 .44 

Junior College Presidents • « . 58 

significant at the P = .05 level. The authorities disagreed 

with the presidents in ranking most of the criteria, but 

disagreement was most in ranking the criteria "One method of 

evaluating the orientation program is by a group of selected 

freshman students during a continuing discussion seminar," 
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which the authorities ranked eighth and the presidents 

ranked :tenfch; "Administrators,, .faculty, and student leaders 

are involved .in the evaluation of the orientation program," 

ranked fourth toy the authorities and second by the presi-

dents; and "Evaluation is a continuous process of the program," 

ranked Xirs± toy the authorities and third toy the presidents. 

A criterion -causing the most disagreement between the 

authorities :and the directors was "Evaluation is made in 

terms of ±he value of the program to each individual stu-

dent," ranked second by the authorities and fourth by the 

directors. 

Summarizing, Hypothesis I was rejected because signifi-

cant concordance was found within the authorities, college 

presidents, and orientation directors. 

Hypothesis II was rejected for the following categories 

because significant rank order correlations were found 

between the authorities and presidents: (1) objectives 

and (2) administration; but Hypothesis II was accepted for 

the following categories because.nonsignificant rank order 

correlations were found between the authorities and presi-

dents: (1) philosophy, (2) organization, (3) techniques and 

procedures, and (4) evaluation. 

Hypothesis II was rejected for the following categories 

where significant rank order correlations were found between 

the authorities and directors: (1) philosophy, (2) organiza- • 

tion, and (3) techniques and procedures; but Hypothesis II 
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was accepted because nonsignificant rank order correlations 

were found between the authorities and directors for the 

following categories: (1) objectives, (2) administration, 

and (3) evaluation. . 

Hypothesis II was rejected for the category of objec-

tives because significant rank order correlation was found 

between the presidents and directors; but Hypothesis II was 

accepted because nonsignificant rank order correlations 

were found between the presidents and directors in the 

following categories: (1) philosophy, (2) organization, 

(3) administration, (4) techniques and procedures, and 

(5) evaluation. 

Findings Related to Hypotheses III and IV 

Findings in this section were related to the hypotheses 

that (A) there would be no concordance within each of the 

three groups of educators in ranking the sixty .most important 

criteria for orientation and (B) there would be no signifi-

cant correlation between the several combinations of the 

three groups in ranking the sixty most important criteria 

for orientation. Members of the three groups were asked to 

select the ten most important criteria from each of the six 

categories to form the seventh category which would be one 

continuous rank of sixty criteria. 

The criteria which were submitted to the three groups 

for ranking, are presented in Table XX. The criteria are 
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TABLE XX 

.CRITERIA -FOR FRESHMAN ORIENTATION RANKED ACCORDING TO 
-PERCEIVED IMPORTANCE BY THREE GROUPS OF EDUCATORS 

Rank Order by 
Three Groups*" 

Criteria A B C 

PHILOSOPHY—Category 1 

Orientation is a continuous process of 
adapting one to his environment by 
attempting to understand the environ-
ment :at present, and learning how to 
improve it in cooperation with others. 33 45 29 

Orientation delineates the goalsr pur-
poses and aims of the college to all 
members of the college community. 53 64 55 

Efforts to challenge the individual stu-
dent to engage in self-analysis and 
self-development are part of an 
orientation program.. 36 44 40 

The orientation program emphasizes 
academic activities; e.£. , meeting with 
academic dean, faculty, or individual 
academic counseling. 56 70 56 

Vocational guidance is an important part 
of orientation. 77 72 72 

Orientation is focused around the 
cultural and vocational needs of the 
entire community, as. well as around 
the needs of the student as the stu-
dent relates to the college program. 74 7 6 68 

The orientation program is concerned with 
the dissemination of information to 
each new student about his environment. 49 30 34 

The orientation program includes informa-
tion about activities; and exposure to 
various clubs and organizations on 
campus 63 54 42 

Orientation involves a mutual process of 
acquaintanceship between administrators, 
faculty, and students. 38 31 60 
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Rank Order by 
Three Groups* 

Criteria A B C 

Orientation is centered upon the students 
and is designed to inform them of the 
educational opportunities available to 
them at the college. 28 27 44 

Orientation presents students with the 
opportunity to assess personal 
qualities as these characteristics re-
late to their new environment and offer 
and opportunity for change. 46 39 45 

One of the purposes of orientation is to 
include a discussion of the oppor-
tunities available in technical and 
vocational programs. 81 65 73 

Orientation is a means of improving com-
munication between junior and senior 
high schools and the local junior 
college. 83 87 87 

Orientation is a means for improving 
articulation problems between the 
community and the college. 7 88 89 

Orientation of students after they arrive 
at college is the procedure used most 
often, but for some students it copies 
too late. 80 71 71 

Pre-college orientation provides assis-
tance to junior and senior high school 
students before they select a college 
for enrollment. 68 78 83 

Orientation helps the student understand 
the meaning and purpose of college by 
having the student experience college 
demands rather than be told about them. 48 66 66 

Orientation is a communication process 
conveying the essential meaning, 
demands, and nature of the college ex-
perience to students. 37 28 18 
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Rank Order by 
Three Groups* •-

Criteria A . B C 

OBJECTIVES—Category 2 

To provide opportunities for school 
-faculty members to discuss individual 
academic .needs of students in relation -
to general academic requirements. 50 53 53 

To help the student understand the goals 
and purposes of a college education. 19 17 14 

To familiarize the studeijt with the tech-
nical and vocational programs of the 
junior college. 65 51 50 • 

To establish a basis of contact with stu-
dents upon which guidance procedures 
may be built. 34 16 22 

To provide opportunities for school 
officials to determine the needs of new 
students. 54 63 61 

To familiarize the student with the 
physical facilities of the college. 71 61 64 . 

Faculty members and specialists assist 
students in vocational and educational 
planning. 51 42 51 

To help the student appraise his capaci-
ties, needs, interests, and goals 
through faculty consultation,.test data 
and records. 13 34 15 

To test the student, to consult with a 
faculty member on academic concerns, 
and to complete registration, consti-
tute some of the objectives of the 
program. 23 62 47 

To familiarize students with the services 
offered by the college, e.c[. , 
financing, placement, counseling, etc. 21 2 16 

To furnish information to students which 
will facilitate self-orientation. 24 18 20 
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Rank Order by 
Three Groups* 

Criteria A • B C 

To familiarize students with the services 
available to assist them with decisions 
of an academic, vocational, and/or 
social nature. 12 3 19 

To provide adequate advising so that 
changes of major areds of study and 
dropouts can be minimized. 47 48 59 

ORGANIZATION—Category 3. 

Study of local needs and study of educa-
tional objectives precede the formula-
tion of any orientation program. 18 24 24 

All students are consulted to aid in plan-
ning an orientation program centered 
around problems they have experienced in 
college. 43 47 33 

Orientation is planned with a wide repre-
sentation from various departments of 
the college. 14 5 28 • 

Some professional staff member or commit-
tee is responsible for the overall co-
ordination of the orientation program. 15 22 21 

Organizational pre-planning includes the 
use of faculty representatives to visit 
area schools. 61 25 38 

The student personnel department shares 
the responsibility in planning and 
initiating the orientation program with 
the admissions office. 32 21 23 

An introduction to counseling services is 
included in the orientation program. 3 14 27 

Organizational details of the orientation 
program are handled by a professional 
staff member with advice and assistance 
from a committee. 17 15 26 
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Rank Order by 
Three Groups* 

Criteria A B C 

Students used in academic advising or j 
student counseling during orientation 
have received special training from an i 
orientation .administrator. 16 57 49 

The orientation of students to technical 
and vocational programs is developed by I 
having an advisory committee of both 
faculty and .non-faculty with experience ; 
in technical and vocational areas. 55 58 58 

Orientation is designed to offer and pro-
vide assistance to new students in areas 
of adjustment to college life. 25 26 30 

The social program (e.£., sport activi-
ties, dances, mixers) is a helpful part 
of orientation but should not be empha-
sized more than the academic program. 56 37 57 

ADMINISTRATION—Category 4 

Information concerning the various sub-
ject areas is an integral part of the 
orientation program. 35 • 3 5 37 

The orientation of students to college is 
extended into the senior high school. 44 50 43 

Pre-college contacts are made with stu-
dents as part of the orientation pro-
gram. 31 29 10 

To increase college enrollment in tech-
nical and vocational programs the 
college orientation program needs to 
place greater emphasis upon informing 
junior and senior high school students 
of the many opportunities such programs 
offer. 67 32 63 

Summer programs in orientation should be 
implemented. 39 49 31 
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Rank Order by 
Three Groups* 

Criteria A B C 

Students with special academic problems 
are referred to faculty members or 
academic deans for advisement. 45 43 48 

Communication is maintained with junior 
and senior high schools concerning the 
new programs available at the college. 4 2 33 35 

Administrative pre-planning of orientation 
includes a review of the goals and pur-
poses of the college. 20 23 4 

Administrative pre-planning includes the 
use of student service, £•£. , student 
government. 40 20 17 

Several phases of orientation are con-
ducted prior to the beginning of 
classes. 22 36 32 

Faculty members consult with groups of 
students during orientation, e.£. , 
leading discussion groups. 26 38 70 

Orientation is offered to provide assis-
tance to all new students. 29 19 1 

During their senior year in high school, 
students are oriented to college by 
attending a night orientation program 
offered at the local junior college. 7 2 69 79 

TECHNIQUES AND PROCEDURES—Category 5 

Students are referred to faculty members 
for academic advisement following 
testing. 58 68 75 

Orientation is more than six days or six 
weeks. Orientation is a continuous 
year-round program. 27 74 39 
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Rank Order by 
Three Groups* 

.Cxiteria A B C 

Orientation provides a booklet which 
describes -in "detail each technical and 
vocational .program (dental techology,T • 
electronics technology, architectural i 
technology, etc.) and each academic 
program (programs designed to transfer) 
offered at the junior college- 84 67 62 

Descriptive -technical and vocational ' 
opportunity brooklets are distributed ! 

into area junior and senior high 
schools. 85 73 85 

Aims and purposes of the institution are 
presented to the student through various 
means: film strips, panels, handbooksf 
etc. 52 46 52 

Days are scheduled throughout the year 
when area junior and senior high school 
students can come to the college and 
observe classes in process and converse 
with various faculty members and 
students. 64 60 82 

Literature (e.£., curriculum offerings, 
maps, rules and regulations, etc.) is 
given during orientation by an aditiin-
istrative office such as the registrar's 
office. 70 56 54 

Informative tours of the library and 
campus are part of orientation. 82 81 78 

Special sessions are held, or a film is 
shown, on the use of the library for 
students who desire or need this in-
formation during orientation. 7 8 82 81 

Registration as such is not part of the 
orientation program but is often held 
in conjunction with a pre-college 
orientation program. 66 77 67 
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Rank Order by 
Three Groups* 

Criteria A B C 

Information about orientation procedures 
is accumulated and accessible in a 
single administrative office. 57 55 65 

Survey courses (technical and vocational 
and academic) for those who have not 
chosen a vocation are offered through-
out the year as part of a joint 
counseling-curriculum program. 79 86 80 

Each new student is assigned a counselor 
during or prior to orientation. 41 40 46 

School faculty and staff meet with area 
junior and senior high schools to talk 
to students concerning academic offer-
ings available at the junior college. 73 79 76 

"College for a Day" programs for area 
students should be part of orientation. 76 85 69 

Conferences with area junior and senior 
high school teachers and staffs are 
held as part of orientation to keep the 
schools informed of the junior 
college's programs. 69 • 75 74 

A printed student handbook covering topics 
of student interest (grades, absen'ces, 
curriculum, etc.) is distributed to 
students. 60 59 36 

Something comparable to Technorama (one-
two- or three-day sessions where all 
technical and vocational programs set 
up booths and display vital information) 
is used to inform the students and 
adults of the community of the oppor-
tunities available in technical and 
vocational programs. 89 84 84 

Planned orientation lectures by an inter-
disciplinary committee (including 
students) are given during the first 
two weeks of school. 86 80 77 
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Rank Order by 
Three Groups* 

Criteria A . . B C 

Prepared movies of technical and voca-
tional -programs showing the oppor-
tunities for present and future employ- ; 

ment -in ±hese programs are shown during i 
or ien t at io n. 83 89 86 

Academic ^testing and counseling contacts 
should ±>e completed prior to the begin- i 
ning-Q:f classes, but continuous advise- ' 
ment should always be available.. 30 52 25 

Tests are administered which provide in-
formation that aids students in making 
a vocational choice, therefore, should 
be interpreted to students prior to 
registration. 62 41 41 

College faculty members of various tech-
nical and vocational programs (archi-
tecture, electronics, nursing, etc.) 
are given time off to visit classes 
and staffs of area junior and senior 
high schools. 75 83 88 . 

EVALUATION—Category 6 

Administrators, faculty, and student 
leaders are involved in the evaluation 
of the orientation program. 4 4 6 

Evaluation is made in terms of the value 
of the program to each individual 
student. 6 1 5 

Freshmen and new students who have ex-
perienced the orientation procedure are 
asked to make an objective evaluation 
of the orientation program. 5 8 7 

Evaluation of orientation is done during 
and at the end of the program. 7 10 9 

Evaluation is upon the fulfillment of 
student needs rather than upon pro-
cedural success of the administration. 2 7 3 
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Rank Order by 
Three Groups* 

Criteria A . B C 

Student leaders write an evaluation, 
making suggestions to the administra-
tion on how to meet more students' 
needs (academically or socially). 10 11 11 

One method of evaluating the orientation 
program is by a group of selected 
freshmen students during a continuing 
discussion seminar. 9 13 12 

Student leaders meet with the orientation 
administrators and discuss the results 
of the orientation program. 8 9 8 • 

A committee of administrators, faculty, 
and staff prepare an evaluation 
questionnaire which is administered to 
the faculty and students. 11 12 13 

Evaluation is a continuous process of the 
program. 1 6 2 

Coefficient of Concordance .14** .19** .15** 

*Groups: (A) thirty-seven authorities in the field of 
orientation, (B) thirty-four junior college presidents, and 
(C) thirty-five junior college orientation directors. 

**P < .05. 

presented as they were ranked by each of the three groups of 

educators. Coefficients of concordance were determined for 

the authorities, presidents, and directors. The W of .14 

for the authorities, .19 for the presidents, and .15 for the 

directors indicated slight concordance with,in the individual 

groups. The rank order correlation coefficients (Rho) between 

the several combinations of the three groups in ranking the 



110 

criteria are shown -in Table XXI. The correlation of .89 

between the authorities .and the directors -was significant _ 

beyond the P = . ̂0.1 Llevel of significance- However, the 

TABLE XXI 

RHO BETWEEN EACH .COMBINATION OF THREE GROUPS IN RANKING THE 
ACCUMULATED .CRITERIA FOR FRESHMAN ORIENTATION 

Junior College Orientation 
Presidents Directors 

Authorities .53 .89* 

Junior College Presidents • *• .61 

*P < .01. 

correlations between the authorities and presidents, and 

between the presidents and directors, were not significant 

at the P = .05 level. Criteria causing the most disagreement 

between the authorities and the presidents were "Orientation 

is a means for improving articulation problems between the 

community and the college," ranked seventh by the authorities 

and eighty-eighth by the presidents; "To increase college 

enrollment in technical and vocational programs, the college 

orientation program needs to place greater emphasis upon in-

forming junior and senior high school students of the many 

opportunities such programs offer," ranked sixty-seventh by 

the authorities and thirty-second by the presidents; arid 

"Orientation is more than six days or six weeks. Orientation 

is a continuous year-round program," ranked twenty-seventh 
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by the authorities and seventy-fourth by the presidents. 

Criteria causing the most disagreement between the presidents 

and directors were "Orientation involves a mutual process of 

acquaintanceship between administrators, faculty, and stu-

dents," ranked thirty-first by the presidents and sixtieth 

by the directors; "To increase college enrollment in tech-

nical and vocational programs, the college orientation pro-

gram needs to place greater emphasis upon informing junior 

and senior high students of the many opportunities such pro-

grams offer," ranked thirty-second by the presidents and 

sixty-third by the directors; and "Faculty members consult 

with groups of students during orientation, e.£., leading 

discussion groups," ranked thirty-eighth by the presidents 

and seventieth by the directors. 

Summarizing, Hypothesis III was rejected when signifi-

cant concordance was found between all combinations of the 

three groups in ranking the sixty criteria of orientation. 

Hypothesis IV was accepted when nonsignificant rank 

order correlations were found between the following combina-

tions in ranking the sixty criteria of orientation: 

(1) presidents and authorities and (2) presidents and 

directors; but Hypothesis IV was rejected when significant 

rank order correlation was found between the authorities and 

directors in ranking the sixty criteria of orientation. 
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Summary of Rank Order Correlations and 
Coefficients of Concordance 

A summary of rank-order correlations is presented in 

Table XXII. Correlations significant beyond the P < .05 

TABLE XXII 

SUMMARY :OF "RANK ORDER CORRELATIONS FOUND BETWEEN EACH 
COMBINATION OF THREE GROUPS OF COLLEGE EDUCATORS 
J:N:RANKING CRITERIA ACCORDING TO IMPORTANCE 

Rho Between Groups*** 

Orientation Categories A & B A & C B & C 

Philosophy .45 . 89** .43 

Objectives .71* . 56 .73* 

Organization .33 .76* .30 

Administration .74* .43 . 37 

Techniques and Procedures .48 .91** . 56 

Evaluation .39 . 34 . 28 

Accumulated Division . .53 . 89** .61 

*P < .05. 

**P < .01. 

***Groups: A-authorities, B-junior college presidents, 
and C-junior college orientation directors. 

level were found betv/een the authorities and the junior 

college presidents in ranking criteria according to impor-

tance in two of the seven categories. Correlations signifi-

cant beyond the .05 level were found between the authorities 

and junior college orientation directors in four of- seven 

categories. Correlations significant beyond the P < .05 
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level were found between the presidents and directors in 

one of seven categories. 

There was higher agreement between all combinations of 

the three groups of educators in ranking the category of 

objectives for freshman orientation. There was lower agree-

ment between all combinations of the three groups in ranking 

the evaluation category. 

A summary of coefficients of concordance is presented 

in Table XXIII. The null hypothesis of no relationship 

TABLE XXIII 

SUMMARY OF COEFFICIENTS OF CONCORDANCE WITHIN THE THREE 
GROUPS OF EDUCATORS IN RANKING THE CRITERIA OF 

FRESHMAN ORIENTATION 

Coefficients of Concordance within 

Categories Authorities 
Junior College 
Presidents 

Orientation 
Directors 

Philosophy .30* . 22* .30* 

Obj ectives . 34* . 32* .30* 

Organization .33* . 22* .35* 

Administration .24* .22* .35* 

Techniques and 
Procedures .24* .19* .23* 

Evaluation .33* . 25* .43* 

Accumulated Division .14* . 19* .15* 
*P < .01. 

within the authorities, presidents, and directors in ranking 

the criteria in each category according to importance was 

rejected in each of. the seven categories. 
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In examining the amount of concordance within the two 

groups, W' s below ..20 were interpreted as indicating slight 

concordance. W'~s .between . 20 and .. 4D -were interpreted as 

indicating definite but small concordance. W s between .40 

and .70 were interpreted as indicating moderate but sub-

stantial concordance,. 

Definite but ;small concordance was found in the authori-

ties in ranking icriteria in the following categories: 

philosophy, objectives, organization, administration, tech-

niques and procedures, arid evaluation-

Slight concordance was found for the authorities in 

ranking criteria in the category, accumulated division. 

There was higher concordance when the authorities were 

ranking criteria in the category of objectives, than when 

they were ranking criteria in any other category. There was 

lower concordance when the authorities were ranking criteria 

in the accumulated division. 

Highest concordance for the junior college presidents, 

W = .32, was found when the presidents ranked criteria in 

the objectives category. Lowest concordance, W = .19, for 

the presidents, was in two categories, techniques and pro-

cedures and accumulated division. 

Definite but small concordance was found within the 

presidents in ranking criteria in the categories of philosophy, 

objectives, organization, administration, and evaluation. 
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Moderate but substantial concordance was found within 

the directors in ranking criteria in the evaluation category. 

Definite but small concordance was found within the 

directors' rankings of categories of philosophy, objectives/ 

organization, administration, techniques and procedures, and 

evaluation. 

Slight concordance was found within the directors in 

ranking criteria in the accumulated division. Higher con-

cordance was noted when the directors were ranking criteria 

in the evaluation category. There was lower concordance when 

the directors were ranking criteria in the accumulated 

division. 

It was concluded from the findings recorded in Chapter 

IV that Hypothesis I, some categories of Hypothesis II, 

Hypothesis III, and one combination of Hypothesis IV were 

rejected. Parts of Hypotheses II and IV were accepted as 

stated in the null hypotheses. 



CHAPTER 17 

^SUMMARY, CONCLUSIONS, -AND IMPLICATIONS 

Summary . 

The :£ixs± phase of the study determined criteria for 

freshman orientation as perceived by a panel of authorities 

for public;; junior colleges. The second phase of the study 

involved .the .\analysis of these criteria., according to the 

perceived importance of the criteria for freshman orienta-

tion as held by (1) a sample of authorities in the field of 

orientation, (2) a sample of public junior college presi-

dents, and (3) a sample of public junior college orientation 

directors. 

Perceptions of the samples of authorities, presidents, 

and directors were secured through questionnaires'1' and 

2 

Q~sorts in which criteria were arranged according to im-

portance. The criteria on the questionnare were divided 

into the following six categories: philosophy, objectives, 

organization, administration, techniques and procedures, and 

evaluation. Using the Q-sort cards, the three groups of 

educators ranked the criteria in each of the six categories 

on the questionnaire. From the Q-sort cards, the three 

groups selected the ten most important criteria from each of 
1 2 
Appendix I. Appendix J. 
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the six categories to form the last category called 

"accumulated division." With the sixty selected criteria, 

the three groups formed one continuous rank of sixty 

criteria, placing the one criterion perceived to be the 

most important as number one and the criterion perceived to 

be least important as number sixty. 

The data collected were examined with respect to the 

following hypotheses, which are stated more precisely in 

3 

Chapter I. 

I. There will be no significant concordance within the 

following three groups in ranking the criteria of orienta-

tion according to importance: 

A. authorities in the field of orientation, 

B. public junior college presidents, and 

C. public junior college orientation directors. 

II. There will be no significant rank-order correlations 

between the several combinations of the three groups in rank-

ing the criteria of orientation. 

III. There will be no significant concordance within 

the three groups in ranking the selected sixty criteria of 

orientation. 

IV. There will be no significant rank order correlation 

between the several combinations of the three groups in rank-

ing the selected sixty criteria of orientation. 
3See pp. 7-8, 
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Findings related to Hypotheses I and II were tested 

4 

separately _±or each of six categories of lists of criteria. 

In itesting Hypothesis I, it was found that the null 

hypothesis :off/no concordance within the authorities, college 

presidents, and orientation directors could be rejected. 

The amount ;af concordance ranged from slight to moderate. 

In rtesting Hypothesis II, significant rank order corre-

lations were ffound between the authorities and presidents, 

thus permitting the rejection of the null hypothesis with 

regard to the iollowing categories! (1) objectives and 

(2) administration. 

Hypothesis II was accepted with regard to the following 

categories where nonsignificant rank-order correlations were 

found between the authorities and presidents: (1) philosophy, 

(2) organization, (3) techniques and procedures, and 

(4) evaluation. 

In testing Hypothesis II, significant rank-order corre-

lations were found between the authorities and orientation 

directors, thus permitting the rejection of the null hypothesis 

with regard to the following categories: (1) philosophy, 

(2) organization, and (3) techniques and procedures. 

Hypothesis II was accepted with regard to the following 

categories where nonsignificant rank-order correlations were 

^See p. 7. 
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found between the authorities and orientation directors: 

(1) objectives, (2) administration, and (3) evaluation. 

In testing Hypothesis II, significant rank-order corre-

lation was found between the presidents and orientation 

directors, thus permitting the rejection of the null hypoth-

esis with regard to the following category: (1) objectives. 

Hypothesis II was accepted with regard to the following 

categories where nonsignificant rank-order correlations were 

found between the presidents and directors: (1) philosophy, 

(2) organization, (3) administration, (4) techniques and 

procedures, and (5) evaluation. 

Hypothesis III was rejected when significant concordance 

was found between the several combinations of the three 

groups in ranking the selected sixty criteria of orientation. 

However, the amount of concordance within each of the three 

groups was very low. It was almost negligible within the 

authorities and directors of orientation. 

Hypothesis IV was accepted as it applied to the com-

parison of perceived importance of the criteria for orienta-

tion between the authorities and. presidents, and as it 

applied to the comparison of perceived importance of the 

criteria for orientation between the presidents and directors, 

where nonsignificant rank-order, correlations were found in 

ranking the sixty criteria of orientation. However, the null 

hypothesis of no significant rank-order correlation was 
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rejected for the combination of authorities and directors 

when -sign .iff icant -rank-order correlation was found. 

Conclusions 

While ±:he "findings of the study apply only to the three 

groups:df ,educators studied, they do have certain implica-

tions :fax the populations from wiiich they were selected. 

Also, the .findings of the study apply only to the criteria 

developed :for this study by the panel of ten authorities. 

However, -they have implications which apply to the purpose 

of conducting an orientation program. 

1. Educators within each of the three groups tend to 

agree among themselves in their perceptions of the relative 

importance of the criteria of orientation for the proper 

conduction of an orientation program for the public junior 

colleges. A slight to small level of concordance was found 

within the group of authorities in the field of. orientation 

and within the sample of public junior college presidents. 

Within the sample of public junior college orientation 

directors a slight to moderate level of concordance was 

found. 

2. The public junior college orientation directors are 

in higher agreement among themselves in their perceptions 

of the relative importance of the criteria for orientation 

than either the presidents or the authorities in the field 

of orientation. A possible reason for the higher agreement 
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among the orientation directors is their being a more 

homogeneous group. As was indicated in Chapter III, most 

of the directors had similar educational backgrounds with 

degrees in either guidance or student personnel administra-

tion. 

3. The authorities are in higher agreement than the 

presidents on most of the categories. One possible reason 

for this higher agreement within the groups of authorities 

is that the authorities work closer professionally, thereby 

having greater opportunity to share opinions. 

4. In looking at relationships of perceptions between 

each combination of the three groups of educators, it may 

be concluded that authorities in the field of orientation 

and directors of orientation tend to be in more agreement 

than any other combination. The authorities in the field of 

orientation appear to be more inclined to perceive criteria 

(objectives) that are student-centered and contribute to the 

overall success of the program as being more important, 

while the directors are more inclined to.perceive job-

centered criteria (organization, administration, and evalua-

tion) as being the most important. The presidents had low 

concordance in all categories but were inclined to perceive 

criteria (objectives) that are student-centered as being most 

important. 

5. Educators in the three groups are in higher agree-

ment when the criteria are related to the objectives or 
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purposes for developing and conducting an effective orienta-

tion program for the public junior college. Educators in 

the three groups agree less when the criteria are related to 

the evaluation techniques of the orientation program. 

6. All three groups of educators consider criteria 

which are general in nature as being more important than 

specific criteria of orientation. 

7. It may be concluded that there is slight agreement 

within each of the three groups concerning the ranking of 

the sixty selected criteria (accumulated division) for fresh-

man orientation. There is higher agreement among the 

authorities in the field of orientation and orientation 

directors than among any other combination of the three 

groups. However, the most agreement within any of the three 

groups was found in ranking the sixty criteria by the junior 

college presidents. 

8. In examining the relationship of perceptions between 

the three groups of educators for the accumulated category, 

of the six categories, not one category was considered to be 

most important by all of the three groups of educators. 

9. The public junior college presidents ranked criteria 

which emphasized the purpose for having junior colleges as 

more important than either of the other two groups. For 

example, the presidents ranked the following criterion, "To 

increase college enrollment in technical and vocational pro-

grams, the college orientation program needs to place greater 
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emphasis upon informing junior and senior high school stu-

dents of the many opportunities such programs offer," 

thirty-second, while both the authorities and the directors 

ranked this criterion in the sixties. With the primary 

emphasis of the public junior college placed on meeting 

local communities * needs, there seems to be a difference in 

opinion as to the importance of this criteria as perceived 

by the presidents and the orientation directors at the public 

junior college. 

Implications for Implementation and 
Further Study 

1. Additional investigation is needed to determine 

perceptions of public junior college presidents, who are 

influential in defining the job of their orientation direc-

tors, concerning criteria which should be critical in 

developing an effective orientation program and which should 

improve the performance of his job. 

2. Investigation is needed to compare criteria which 

orientation directors are actually performing with those 

perceived by them to be important. 

3. Educators at different professional levels should 

cooperate in defining more precisely the criteria which are 

critical to the orientation director in the proper perfor-

mance of his job. 

4. Educators responsible for orientation programs at 

public junior colleges could profitably use a listing such 
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as that identified in the tables in Chapter IV of this study 

as a check llis± which would benefit, them in developing an 

effective;ancientation program at the public junior college. 

5. .̂ Particular emphasis should be given to the develop-

ment and -implementation of the criteria that were perceived 

by all three groups of educators to be very important for 

the proper ...conduct of an orientation program at the public 

junior college. 
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APPENDIX A-
EL CENTRO COLLEGE 

July 21, 19 69 

I should like to ask your cooperation and participation in a 
research project to be conducted this spring. The study is 
entitled "An Analysis of Criteria for Orientation in the 
Public Junior College as Perceived by Three Group's" and is 
being made under the direction of Dr. Harold Sunderman, 
Associate Professor of Education, North Texas State Univer-
sity. 

I should like to solicit your help in determining the author-
ities in the field of orientation. If you would, please 
help make this project a success by sharing your experience 
and knowledge. 

A list of those who have written articles, books, and dis-
sertations concerning orientation and might be considered 
authorities in the field of orientation has been prepared 
for you and is enclosed. Will you please check the list and 
add anyone whom you consider to be an authority. After 
making your additions, will you select the ten whom you 
consider to be the authorities in the field of orientation. 
Please return the completed list in the self-addressed 
envelope. Thank you for your cooperation and valuable 
assistance. 

Sincerely, 

/s/ Larry Kerbel 

Larry Kerbel 
College Inn 
200 Avenue D 
Denton, Texas 

1 Rl 2-2151 ' 1 2 5 
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APPENDIX B 

IBelow are the names and addresses of those who are 
pos=sitoiy the authorities in the field of orientation. Please-
add anyone whom you consider an authority and vote for ten 
Jby placing an X in the space provided. Some of the addresses 
beLow may not be current addresses for the personnel listed. 
Ti you know their new address please correct the address 
given. 

11. Dr. Dean C. Andrew 
Academic Dean 
Southern State College 
Magnolia, Arkansas 

2. Dr. D. S. Arbuckle 
Boston University 
Boston, Massachusetts 

3. Dr. LeRoy S. Austin 
Associate Dean of Men 
The Pennsylvania State University 
University Park, Penn. 

4. M. Ausk 
University of Minnesota 
Minneapolis, Minnesota 

5. S. Wheden Bloch 
Dean of Students 
University of Missouri at Kansas City 
Kansas City, Missouri 

6. Dr. Lester G. Brailey 
Director of Orientation 
Kent State University 
Kent, Ohio 

7. Dr. Ray Bryan 
Iowa State University of Science & Technology 
Ames, Iowa 

8. Dr. Harold R. Burke 
University of Connecticut 
Storrs, Connecticut 
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9. Dr. William R. Butler 
Dean of Students 
Ohio University 
Athens, Ohio 

10. William Graham Cole 
President 
Lake Forest College 
Lake Forest, Illinois, 60045 

11. Dean Katherine Carmichael 
University of North Carolina at Chapel Hill 
Chapel Hill, North Carolina 

12. Robert W. Chick 
Dean of Students 
Oregon State University 
Corvallis, Oregon 

13. Dr. J. C. Clevenger 
Dean of Students 
Washington State University 
Pullman, Washington 

14. Richard B. Caple 
Dean of Students 
Northwestern State College 
Alva, Oklahoma 

15. Theodore Herbert Copeland 
Franklin & Marshall College 
Lancaster, Pennsylvania 

16. Dr. William B. Crafts 
Dean of Men 
University of Pittsburgh 
Pittsburgh 13, Pennsylvania 

17. Dr. Lester D. Crow 
Professor of Education 
Brooklyn College 
New York, New York 

18. Dr. Dorothy Cruex 
Director Women's Affairs 
University of Oklahoma 
Norman, Oklahoma 
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19. Dr. William E. Davis 
Executive Assistant.,, Student Affairs 
-University of Wyoming 
iaramie, Wyoming 

220. Dr. James W. Dean 
Director, Civilian Students 
Virginia Polytechnic Institute 
Blacksburg, Virginia 

221, Paul L. Dressel 
Director 
Michigan State University 
East Lansing, Michigan 

2L2, Dean Thomas A. Emmet 
Dean of Men 
University of Detroit 
Detroit, Michigan 

.23. Mr. F. Martin Erickson 
Coordinator of Student Activities 
University of Utah 
Salt Lake City, Utah 

.24. Mervin B. Freedman, Coordinator 
Mellon Foundation 
Vassar College 
Poughkeepsie, New York, 12601 

.25, 0. D. Froe 
Student Personnel Director 
Morgan State College 
Baltimore, Maryland 

26. D. J. Grier 
Assistant Dean of Men 
Purdue University 
Lafayette, Indiana 

27. Dr. D. Whitney Halladay 
Dean of Students 
University of Arkansas 
Fayetteville, Arkansas 

28. Frederic R. Hartz 
Rider College 
Trenton, New Jersey 
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29. J. G. Hause 
University of Colorado 
Boulder, Colorado 

30. Robert Hawson 
Acting Dean of Students 
Montana State College 
Bozeman, Montana 

31. Noble Hendrix 
Dean of Students 
University of Miami 
Coral Gables, Florida 

32. Dr. M. Eunice Hilton 
Professor of Higher Education 
University of Denver 
Denver, Colorado 

33. Randall W. Hoffmann 
Dean of Students 
Hofstra College 
Hempstead, Long Island, New York 

34. R. I. Hudson 
Ferris Institute 
Big Rapids, Michigan 

35. A. E. Ivey 
Director of the University Counseling Service 
and Lecturer in Education 

Bucknell University 
Lewisburg, Pennsylvania 

36. Dr. Howard L. Jones 
Director, Preceptorial Studies 
Colgate University 
Hamilton, New York 

37. Dr. Van C. Johnson 
Dean of Student Affairs 
University of South Dakota 
Vermillion, South Dakota 

38. Dean C. Robert Keesey 
Dean of Students 
University of New Hampshire 
Durham, New Hampshire 
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39. Dr. Harold Kirkpatrick 
.'Assistant Dean, Arts & Science 
-University of Nevada 
Reno, Nevada 

40. Esther Kronovet 
Associate Dean of Students 
Hofstra University 
Hempstead, Long Island., New York 

41. Gerhard Lang 
Assistant Professor of Psychology 
Eairleigh Dickinson University 
-T.eaneck, New Jersey 

4.2. :Dr. Daniel R. Leasure 
Dean of Students 
North Dakota State University 
Fargo, North Dakota 

43. Dr. Charles L. Lewis 
Dean of Student Affairs 
University of Tennessee 
Knoxville, Tennessee 

44. Dr. P. C. Li 
Department of Student Life 
Barveh School of the City School 
City University of New York 
17 Lexington Avenue 
New York 10, New York 

45. Dr. Leston L. Love 
Dean of Student Personnel 
University of Mississippi 
University, Mississippi 

46. Dr. J. W. Martin 
Associate Dean of Students 
University of Nebraska 
Lincoln, Nebraska 

47. Dr. Wise W. Max 
Associate Director 
Danforth Foundation 
St. Louis, Missouri 

48. Dr. Carolyn J. McCann, Professor 
Department of Student Life 
City College of the City University of New York 
17 Lexington Avenue 
New York 10, New York 
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49. Dr. T. R. McConnell, Chairman 
Center for the Study of Higher Education 
University of California 
Berkeley, California 

50. Charles W. McCracken 
Dean of Students 
Allegheny College 
Meadville, Pennsylvania 

51. Mrs. Mary Alice Newman 
Assistant Dean of Students 
University of Chicago 
Chicago, Illinois 

52. Dean R. H. Oglesby 
Dean of Students 
Florida University 
Tallahassee, Florida 

53. Dr. John J. Pershing 
Dean of Men 
Emory University 
Atlanta, Georgia 

54. Mrs. Yuriko Prentice, Director 
Bureau of Student Activities 
University of Hawaii 
Honolulu, Hawaii 

55. Mr. Edwin B. Price 
Director of Orientation 
University of Texas 
Austin, Texas 

56. Henry Reiter 
C. W. Post College 
Greenvale, New York 

57. David Riesman 
Department of Social Relations 
Harvard University 
Cambridge, Massachusetts 

58. Lucile M. Scheuer 
Dean of Women 
Temple University in Philadelphia 
Philadelphia, Pennsylvania 

59. Harry Schumer 
University of Massachusetts 
Amherst, Massachusetts 
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60. Dr. Malcolm Severance 
Assistant Dean of College of Arts & Sciences 
University of Vermont 
Burlington, Vermont 

"6JL. John C. Seymour 
Assistant to the Vice-President for Student Affairs 
University of Alabama 
Tuscaloosa, Alabama 

62. Dr. Clarence T. Sharpton 
Vice-President Student Affairs 
University of Alabama 
Tuscaloosa, Alabama 

.63. George M, Spencer 
Psychology Department 
Florida State University 
Tallahassee, Fldrida 

.'6:4. Dr. L. J. Spolyar 
Associated Students of the University of Washington 

Activities 
University of Washington 
Seattle 5, Washington 

65. John H. Stibbs 
Dean of Students 
Tulane University 
New Orleans, Louisiana 

66. Dr. Ruth Strang 
University of Arizona 
Tucson, Arizona 

67. Robert E. L. Strider, President 
Colby College 
Waterville, Maine 

68. Dr. Lois J. Swanson 
Associate Dean of Students 
Long Beach State College 
Long Beach 4, California 

69. Patricia B. Tautfest 
Assistant Dean of Women 
University of Wisconsin 
Madison 6, Wisconsin 
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70. Dean Gilbert Ulmer 
Dean, College of Arts & Sciences 
University of Kansas 
Lawrence, Kansas 

71. Dr. W. Donald Winbigler 
Dean of Students 
Stanford University 
Palo Alto, California 

72. E. G. Williamson 
Dean of Students 
University of Minnesota 

73. Dr. Gilbert Wrenn 
College of Education 
Arizona State University 
Tempe, Arizona 

74. Miss Zissis 
Associate Dean of Women 
Purdue University 
Lafayette, Indiana 

Below are those whom I consider authorities in the 
field of orientation which are not listed above. 

1. Name: 

Position: 

College: 

Location: 

Name: 

Position: 

College: 

Location: 

Name: 

Position: 

College: 

Location: 

Name: 

Position: 

College: 

Location: 
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A P P E N D I X C 

EL CENTRO COLLEGE 

I should like to solicit your help in determining the 
criteria for an orientation program at the public junior . 
college. Junior colleges are presently implementing criteria 
developed for senior college orientation programs. Research 
is needed to determine which orientation criteria used by 
the senior college are applicable to the junior college and 
develop additional criteria to meet the needs of the junior 
college. You have been elected as an authority in the field 
of orientation, along with eight others, by all of those who 
attended the 1967 and 1968 Orientation Directors Conference. 

From a review of professional publications and various 
studies on orientation, I have compiled a representative 
list of criteria for orientation. These criteria which 
are listed under six sub-topics may or may not be the 
criteria of orientation for a junior college program. I am 
asking you as an authority to help develop the criteria of 
orientation for the junior college by judging each criterion 
according to the instructions provided on the questionnaire. 
As an authority, you will be asked to respond to the ques-
tionnaire until six of nine authorities agree upon each 
criterion. 

The development of the criteria for orientation is being 
conducted as part of a dissertation stndv under the direction 
of Dr. Harold Sunderman-, Associate Professor of Education, 
North Texas State University. I hope that the findings of 
the study may be significantly useful in improving and 
developing effective orientation programs for public junior 
colleges. 
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EL CENTRO COLLEGE 

Your help will be very greatly appreciated, and a compendium 
of the findings will be sent to you. Please return the 
self-addressed post card indicating whether you will serve 
as an authority for this study. 

Sincerely, 

/s/ Larry D. Kerbel 

Larry D. Kerbel 

Dear 

This is to indicate to you that Mr. Larry Kerbel has 
been associated as a faculty member with El Centro College 
for approximately three years. He is a fine teacher and is 
attempting to improve himself by completing a doctorate. 
His study is one which I believe to be significant for the 
entire junior college movement as well as El Centro College. 
I hope that you are agreeable and can find time to partici-
pate in his study. 

Sincerely, 

/s/ Donald T. Rippey 

Donald T. Rippey 
President 

Rl 2-2151 
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1. Dr. Lester Brailey 
Office o:f Admission 

Services 
875 Avenue oif the Americas 
New York, New York, 10001 

2. Dr. William R. Butler 
Vice President of Student 

Affairs 
University of Miami 
Coral Gables, Florida, 33100 

3. Charles C. Collins 
Associate Director Junior 

College Leadership 
Program 

University of California 
Berkeley, California, 94700 

4. Dr. Lester D. Crow 
Emeritus Professor of 

Education 
Brooklyn College 
5300 Washington St. D 
Hollywood, Florida, 33021 

5. Dr. D. J. Grier 
Associate Dean of Men 
Purdue University 
Lafayette, Indiana 

6. Dr. Esther Lloyd-Jones 
Emeritus Professor 
Teachers College 
Columbia University 
New York, New York, 10000 

7. Dr. Kaplan 
Associate Dean of Students 
Director of Orientation 
University of Texas at 
Austin, Texas, 78700 

10. 

Dr. Charles L. Lewis 
Vice President of 

Student Affairs 
Pennsylvania State 

University 
University Park, Pa. 

Dr. Robert H. Shaffer 
Professor of Higher 
Education 
Indiana University 
Bloomington, Indiana, 

47401 

Dr. Lois Swanson 
Office of Student Affairs 
California State College, 

Long Beach 
6101 E. Seventh Street 
Long Beach, California, 

90801 
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APPENDIX E 

INSTRUCTIONS FOR REVIEWING THE CRITERIA OF ORIENTATION 

INSTRUCTIONS: I hope, after reading the letter and attached 
questionnaire, you will feel that this project can accomplish 
much towards improving the orientation program of the junior 
college. I will sincerely appreciate your cooperation and 
hope that you will find the research challenging and useful. 
Please return the acceptance card at your earliest convenience 
indicating your willingness to participate. Read each 
criterion and make a selection of one of the three responses 
listed below. The criteria are to be selected on the basis 
that they are criteria for an orientation program at the 
public junior college. In order that this questionnaire can 
be revised and returned to you again, will you please return 
the completed questionnaire by October 10th. 

Choice of responses as follows: 

1. Accept--the criterion is definitely considered a 
part of an orientation program. 

2. Delete—the criterion is not part of an orientation 
program. 

3. Rewrite—the authority in the field of orientation 
agrees to the criterion, but feels the 
criterion needs to be rephrased. The 
authority rewrites the criterion as he 
would have it read. 

GENERAL PHILOSOPHY 

1. The orientation program emphasizes courses 
of study that prepare men and women to fill 
positions immediately in business and 
industry, government, social service, and 
other areas essential to the development of 
the community. 
REPHRASED: 

-P 
a, 
(!) 
O 
O 

0) 
-P 
0) 
rH 
Q) 

CD 
-M 
•H 
U 
£ 
(3) 
U 
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2. 

3. 

6. 

7. 

8. 

9. 

Orientation dls a continuous process of 
adapting .cure to his environment. 
REPHRASED: 

Orientation exposes the goals, purposes and 
aims of the college to the community. 
REPHRASED: 

Efforts -to challenge the individual student 
to engage in self-analysis and self-
development -are part of an orientation... ___ 
program. 
REPHRASED: 

The orientation program emphasizes academic 
activities, , participation in profes-
sional organizations in your major field of 
study. 
REPHRASED: 

Vocational guidance is an important part of 
orientation. 
REPHRASED: 

Orientation is focused around the cultural 
and vocational needs of the entire community. 
REPHRASED: 

The orientation program is concerned with the 
dissemination of information to each new 
student about his environment. 
REPHRASED: 

The orientation program emphasizes social 
activities, e.<j. , exposure to various clubs 
and organizations on campus. 
REPHRASED: 

&! 
<u 
u 
o 
rtf 

a) 
-P 
a) 
rH 
<D 

Q) 
•P 
-H 
u 
St 
(1) 
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10. 

11. 

12, 

13, 

14, 

15, 

Orientation .is :a mutual process of acquain-
tanceship between faculty and student. 
REPHRASED: 

Orientation is centered upon the student and 
is designed :to inform them of the educational 
opportunities available to them at the 
college. 
REPHRASED: 

Orientation confronts students with the con-
cept that :they are supposed to change during" 
their college career. 
REPHRASED: 

The purpose of orientation is to inform the 
student of the opportunities available in 
technical and vocational 
REPHRASED: 

programs, 

Orientation is the means to improve communi-
cation between junior and senior high schools 
and the local junior college. 
REPHRASED: 

Orientation is a means for solving articula-
tion problems between the community and the 
college. 
REPHRASED: 
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16. Orientation is a procedural matter handled by 
Deans and offers no significant educational 
value. 
REPHRASED: 

17. Orientation of students after they arrive at 
college is the procedure used most often, but 
is most often too late. 
REPHRASED: 
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18. Orientation provides assistance to students 
in junior and senior high schools before they 
select a college for enrollment. 
REPHRASED: 

19. Orientation helps the student understand the 
meaning and purpose of college by having the 
student experience orientation rather than be 
told about orientation. 
REPHRASED: 

OBJECTIVES 

To provide opportunities for school faculty 
members to discuss with the students the 
academic needs of students. 
REPHRASED: 

To help the student understand the goals and 
purposes of a college education. 
REPHRASED: 

To familiarize the student with the technical 
and vocational programs of the college. 
REPHRASED: 

To establish a basis of contact with students 
upon which guidance procedures may be built. 
REPHRASED: 

To provide opportunities for school officials 
to determine the needs of new students. 
REPHRASED: 

To familiarize the student with the physical 
facilities of the school. 
REPHRASED: 

•P 
Q, 
a) 
o 
o 
n3 

CD 

CD 
I—I 
CD 

<D 

•H 
M 
£ 
a) 
u 



141 

Faculty members assist students in vocational 
planning. 
REPHRASED: 

To help the student appraise his capacities, 
needs, interests, and goals through faculty 
consultation, test data, and records-
REPHRASED: 

To test the student, send the student to a 
faculty member 'for academic consultation, and 
complete registration, are the objectives of~ 
orientation. 
REPHRASED: 

10. To familiarize students with the services 
offered by the college, e.cj. , financing., 
placement, counseling, etc. 
REPHRASED: 

11. To furnish information to students which will 
facilitate self-orientation. 
REPHRASED: 

12. To enkindle curiosity within the student to 
seek advice in selecting a vocation^ 
REPHRASED: 

13. To provide a technique and develop a pro-
cedure which together will minimize dropouts 
and changes of major area of study. 
REPHRASED: 
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ORGANIZATION 

1. Orientation is planned by the faculty and is 
faculty dominated. 
REPHRASED: 



2. Study of local needs and study of educational 
objectives precedes the formulation of any 
orientation program. 
REPHRASED: 

3. Upperclass students are consulted to aid in 
planning an orientation program centered 
around problems they have experienced in 
college. 
REPHRASED: 

4. Orientation is planned with a wide represen-
tation from various departments of the 
college. 
REPHRASED: 

5. One person is responsible for the over-all 
organization of orientation. 
REPHRASED: 

Organizational pre-planning includes the use 
of faculty representatives to visit area 
schools. 
REPHRASED: 

Orientation is planned and implemented by the 
student personnel department. 
REPHRASED: 

Counseling service is included in the orien-
tation program. 
REPHRASED: 
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9. Organizational details of the orientation 
program are handled by a committee. 
REPHRASED: 
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10. Studextts -used .in orientation have received 
special training from orientation adminis-
trators. 
REPHRASED: 

11. A progressive approach to the orienting of 
students into technical and vocational pro-
grams ±s developed by having an advisory 
committee of both faculty and non-faculty 
with contacts and experience in technical 
and vocational areas. 
REPHRASED: 

12. Orientation is designed to offer and provide 
assistance to freshmen in areas of adjustment 
to college life. 
REPHRASED: 

13. The social program (e.cj. , sport activities, 
dances, mixers) is an important part of 
orientation. 
REPHRASED: 

ADMINISTRATION 

1. Orientation is integrated into the subject 
matter departments. 
REPHRASED: 

2. The orientation of students to college is 
extended into the senior high school. 
REPHRASED: 

3. Pre-college contacts are made with students 
as part of the orientation program. 
REPHRASED: 
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10. 

11, 

12, 

Orienting students into technical and voca-
tional programs requires more contact with 
junior and senior high school students than 
academic programs. 
REPHRASED: 

Summer programs in orientation should be 
implemented. 
REPHRASED: 

Students with special academic problems are 
referred to faculty members for advisement. 
REPHRASED: 

Communication is maintained with junior and 
senior high schools concerning the new pro-
grams available at the college. 
REPHRASED: 

Administrative pre-planning of orientation 
includes a review of the goals and purposes 
of the college. 
REPHRASED: 

Administrative pre-planning includes the use 
of student services, e.£. , student govern-
ment. 
REPHRASED: 

Orientation is conducted the first six weeks 
of the semester. 
REPHRASED: 

Orientation is conducted before the semester 
begins. 
REPHRASED; 

Faculty members provide instruction to groups 
of students during orientation. 
REPHRASED: 
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13. If orientation is limited to the first 
couple of days before school begins* all 
faculty are .required to be presents 
REPHRASED: 
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14. Orientation ±s offered to provide assistance 
to freshmen and not sophomores. 
REPHRASED: 

TECHNIQUES AND PROCEDURES 

Students are ^referred to faculty members for 
academic advis.ement following testing. 
REPHRASED: 

Orientation is more than six days or six 
weeks. Orientation is a continuous year-
round program. 
REPHRASED: 

3. Orientation provides a booklet which 
describes in detail each technical and 
vocational program (e.cf. , dental technology, 
electronics technology, architectural 
technology, etc.) and each academic program 
(programs designed to transfer) offered at 
the junior college. 
REPHRASED: 

4. The descriptive technical and vocational 
opportunity booklets are distributed into 
area junior and senior high schools. 
REPHRASED: 

5. Aims and purposes of the institution are 
given in general meetings by administrators 
during the first meetings of orientation. 
REPHRASED: 
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Days are scheduled throughout the year when 
area junior and senior high school students 
can come to the college and observe classes 
in process and converse with various faculty 
members and students, 
REPHRASED: 
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Literature (e.£. , curriculum offerings, maps, 
rules and regulations, etc.) is given during 
orientation by an administrative office. 
REPHRASED: 

Something comparable to technorama (one, two 
or three day session where all technical and 
vocational programs set up booths and dis-
play vital information) which informs the 
student and adult of the community of the 
opportunities available in technical and 
vocational programs is offered. 
REPHRASED: 

Planned orientation lectures by an inter-
disciplinary committee are given during the 
first couple weeks of school. 
REPHRASED: 

10. Prepared movies of technical and vocational 
programs showing the opportunities for 
present and future employment in these pro-
grams are shown. 
REPHRASED: 

11. Academic testing and counseling begins 
approximately a week before college begins. 
REPHRASED: 

12. Tests are administered which provide infor-
mation that aids students in making a voca-
tional choice. 
REPHRASED: 

13. Informative tours of the library and campus 
are part of orientation. 
REPHRASED: 
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14. Special sessions are held on the use of the 
library .for students who desire or rieed 
extra help during orientation, 
REPHRASED,: 
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15. Registration is part of orientation and is 
held :a few days before college begins. 
REPHRASED.: 

16. Information about orientation procedures are 
accumulated and accessible in a single 
administrative office. 
REPHRASED:: 

17. Survey courses (technical and vocational and 
academic) for those who have not chosen a 
vocation are offered through the year as 
part of the orientation program. 
REPHRASED: 

18. Each freshman is assigned a counselor during 
orientation. 
REPHRASED: 

19. School faculty and staff meet with area 
junior and senior high schools to talk to 
students concerning academic offerings 
available at the local junior college. 
REPHRASED: 

20. "College for a Day" programs for area stu-
dents are part of orientation. 
REPHRASED: 

21, Conferences with area junior and senior high 
school teachers and staff are held as part of 
orientation to keep the schools informed of 
the junior college's programs. 
REPHRASED: 



148 

22. A printed student handbook covering topics 
of student interest (e.£., grades, absences, 
curriculum, etc.) is distributed to students. 
REPHRASED: 

23. College faculty members of various technical 
and vocational programs (architecture, 
electronics, nursing, etc.) are given time 
off to visit classes and staffs of area 
junior and senior high schools. 
REPHRASED: 

EVALUATION 

1. Both faculty and/or student leaders are 
involved in the evaluation of the program. 
REPHRASED: 

2. Evaluation is made in terms of the value of 
the program to each individual student. 
REPHRASED: 

3. The students make an objective evaluation of 
the orientation program. 
REPHRASED: 

4. Evaluation of orientation by students is done 
verbally. 
REPHRASED: 

Evaluation of orientation is done at the end 
of the program. 
REPHRASED: 

Evaluation is upon the fulfillment of student 
need rather than upon procedural success of 
the administration. 
REPHRASED: 
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Evaluation i-s a continuous process -of the 
program. 
REPHRASED: 

Evaluation is done by faculty members in 
the opening stages of their classes. 
REPHRASED: 

Student leaders write an evaluation, making 
suggestions to the administration on how to 
meet more students needs (academically or 
socially).. 
REPHRASED: 

ADDITIONAL ORIENTATION CRITERIA 

PHILOSOPHY: 

2. OBJECTIVES: 

3. ORGANIZATION: 

4. ADMINISTRATION: 
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5. TECHNIQUES AND PROCEDURES: 

6. EVALUATION; 



• NTRO COLLEGE OF THE D A L L A S COUNTY JUNIOR COLLEGE DISTRICT 

APPENDIX F. 
EL CEWTRO COLLEGE 

October , 19̂ 6-9 

Dr. Kaplan 
Ass't Dean of Students and 

Director of Orientation 
University of Texas at 
Austin, Texas 

Dear Dr. Kaplan: 

I should like to thank you for your letter and for returning 
the questionnaire. Your comments, revisions and additions 
which required much of your time were tremendously appre-
ciated. 

There was overwhelming agreement by you as the authorities 
in the field of orientation as to what the criteria should 
be for the orientation program at the junior college. 
Because of your agreement, the revised questionnaire has 
been greatly reduced in length. The revised questionnaire 
contains additional criteria suggested by you as authorities 
plus those criteria which have been rewritten. ' 

May I ask you to select one of the three responses provided 
for each criterion and return the questionnaire in the 
self-addressed envelope by October 24th. 

Sincerely, 

/s/ Larry Kerbel 

Larry Kerbel 

Rl 2 -2151 " 151 
3 LAMAR 
TEXAS PRESIDENT: Donald X. Rippey. D E A N OF I N S T R U C T I O N : Wi l l iam H. Stanley 
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APPENDIX G 

INSTRUCTIONS FOR REVIEWING THE CRITERIA OF ORIENTATION 

INSTRUCTIONS: Please read each criterion and make a selec-
tion of one of the three responses listed below. The 
criteria are to be selected on the basis that they are 
criteria for an orientation program at the public junior 
college. In order that this questionnaire can be revised 
and returned to you again, if necessary, will you please 
return the completed questionnaire by 

Choice of responses as follows: 

1. Accept—the criterion is definitely considered a 
part of an orientation program. 

2. Delete—the criterion is not part of an orientation 
program. 

3. Rewrite-~the authority in the field of orientation 
agrees to the criterion, but feels the 
criterion needs to be rephrased. The 
authority rewrites the criterion as he 
would have it read. 

GENERAL PHILOSOPHY 

1. The orientation program emphasises academic 
activities, e.cf. , meeting with academic dean; 
faculty, individual academic counseling. 

2. Orientation is focused around the cultural 
and vocational needs of the entire community, 
as well as around the needs of students as 
they relate to the college program. 

3. Orientation involves a mutual process of 
acquaintanceship between administrators, 
faculty and students. 

4. Orientation presents students with the oppor-
tunity to assess personal qualities as these 
characteristics relate to their new environ-
ment and offers an opportunity for change. 
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1. 

Orient at ion of students after they arrive at 
college is the procedure used most often, 
but for some students it comes too late. 

Orientation.helps the student understand the 
meaning and purpose of college by having the 
student experience college demands rather 
than be .told about them. 

Orientation is a communication process con-
veying the essential meaning, demands and 
nature ;of .the college experience to students. 

OBJECTIVES 

Faculty members and specialists assist stu-
dents in vocational planning. 
REPHRASED: 

To provide adequate advising so that changes 
of major areas of study and dropouts can be 
minimized is part of orientation. 
REPHRASED: 

ORGANIZATION 

The student personnel department shares part 
of the responsibility in planning and 
initiating the orientation program with the 
admissions office. 
REPHRASED: 
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ADMINISTRATION 

Information concerning the various subject 
areas is an integral part of the orientation 
program. 
REPHRASED: 
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To increase college enrollment in technical 
and vocational programs, the college orien-
tation program needs to place greater empha-
sis upon informing junior and senior high 
school students of the many opportunities 
such programs offer. 
REPHRASED: 

Several phases of orientation are conducted 
prior to the beginning of classes. 
REPHRASED: 

Faculty members consult with groups of stu-
dents during orientation, e.£. , leading 
discussion groups. 
REPHRASED: 

5. Orientation is offered to provide assistance 
to all new students. 
REPHRASED: 

6. During their senior year in high school, 
students are oriented to college by attending 
a night orientation program which meets once 
a week for eight or more weeks. 
REP-HRASED: 

TECHNIQUES AND PROCEDURES 

Aims and purposes of the institution are 
presented to the student through various 
means, film strips, panels, handbooks, etc. 
REPHRASED: 

Academic testing and counseling contacts 
should be completed prior to the beginning of 
classes. 
REPHRASED: 

Registration as such is not part of the 
orientation program and is held before 
college begins. 
REPHRASED: 
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4. Survey courses (technical, vocational and 
academic) for those who have not chosen a 
vocation are offered through the year as 

orientation program or as part 
of the college's curriculum program. 
REPHRASED: 
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EVALUATION 
• 

The orientation program is evaluated by a 
group of selected freshman students during 
discussion seminar. y 

REPHRASED: 

2. Evaluation of orientation is done during and 
at the end of the program. 
REPHRASED: 



APPENDIX H 

PUBLIC JUNIOR COLLEGE ORIENTATION CRITERIA QUESTIONNAIRE 

Instructions 

A questionnaire and a Q-sort are provided to assess your 
perception of the criteria of orientation for the public 
junior college. The criteria of orientation have been 
divided into six categories (Philosophy, Objectives, 
Organization, etc.) for this questionnaire and Q-sort. 

STEP ONE 
Please take the Q-sort cards in category 1, Philosophy, 
and rank them from most important to least important 
(most important being 1) by numbering each card in the 
provided space. 

STEP TWO 
Now transfer your ranking numbers from the Q-sort cards 
to the Questionnaire. Do likewise to all the criteria 
in each of the other five categories. 

STEP THREE 
The final procedure is to take the Q-sort cards ranked 
from "1" through "10" in each of the six categories and 
throw the remaining forty cards away. Shuffle these 
sixty selected cards and rank these cards from most 
important to least important. To do this, select the 
three most important criteria from the sixty Q-sort 
cards and place them in Pile 1. Select the next seven 
most important criteria for Pile 2 and continue accord-
ing to the diagram provided below until all sixty cards 
are placed in one of the seven piles. 

Most Important Criteria Least Important Criteria 
Pile Pile Pile Pile Pile Pile Pile 
1 2 3 4 5 6 7 

No. of 
cards in 3 7 12 16 12 7 3 
each pile 

Rank the criteria in each Pile with number "1" being most 
important, number "2" being second most important and etc. 
until the criteria in each pile are in rank order. Then 
place the ranked criteria in one pile with Pile 1 being on 
top, Pile 2 being second, and etc. Place the 60 ranked 
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criteria in the envelope provided on the Q-sort folder to 
be returned with the Questionnaire in the self-addressed 
envelope. 



APPENDIX I 

QUESTIONNAIRE 

General Information 

Name 

The following items are to be answered by the Directors of 
Orientation only: 

1. Name of college Enrollment 
2. What is the highest degree you hold? 
3. In what discipline is this degree? e.g. math, English 

4. Your present position with this college? math 
instructor 

5. Years you have been directing orientation? 
6. Is the responsibility of orientation yours, or a 

committee? 
7. Time spent by you or a committee on orientation? 

days or weeks. 

INSTRUCTIONS: 
Please read the instruction sheet provided to aid you in 
completing the tasks requested. 

Do you desire a compendium of this study, comparing your 
ranking of the criteria to that of the three groups mean 
score? yes ( ) no ( ) 

Transfer your Q-sort ranking numbers from each criterion 
to the proper category on this questionnaire. 

PHILOSOPHY—Category 1 

1. Orientation is a continuous process of adapting one to 
his environment by attempting to understand the en-
vironment at present, and learning how to improve it 
in cooperation with others. 

2. Orientation delineates the goals, purposes and aims of 
the college to all members of the college community. 

3. Efforts to challenge the individual student to engage 
in self-analysis and self-development are part of an 
orientation program. 
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4. The orientation program emphasizes academic activi-
ties, e.gv, meeting with academic -dean., faculty, 
indiv.id.ual -academic counseling. 

5. Vocational guidance is an important part of orienta-
tion. 

6. Orientation is focused around the cultural and voca-
tional needs of the entire community., as well as 
around -the needs of the student as they relate to the 
college program. 

7. The orientation program is concerned with the dis-
semination of information to each new student about 
his environment. 

8. The orientation program includes information about 
activities, and exposure to various clubs and 
organizations on campus. 

9. Orientation involves a mutual process of acquaintance-
ship between administrators, faculty and students. 

10. Orientation is centered upon the student and is - • 
designed .to inform them of the educational oppor-
tunities available to them at the college. 

11. Orientation presents students with the opportunity to 
assess personal qualities as these characteristics 
relate to their new environment and offers an oppor-
tunity for change. 

12. One of the purposes of orientation is to include a 
discussion of the opportunities available in tech-
nical and vocational programs. 

13. Orientation is a means of improving communication 
between junior and senior high schools and the local 
junior college. 

14. Orientation is a means for improving articulation 
problems between the community and the college. 

15. Orientation of students after they arrive at college 
is the procedure used most often, but for some stu-
dents it comes too late. 

16. Pre-college orientation provides assistance to stu-
dents in junior and senior high schools before they 
select a college for enrollment. 

17. Orientation helps the student understand the meaning 
and purpose of college by having the student 
experience college demands rather than be told about 
them. 

18. Orientation is a communication process conveying the 
essential meaning, demands and nature of the college 
experience to students. 

OBJECTIVES—Category 2 

1. To provide opportunities for school faculty members to 
discuss individual academic needs of students in rela-
tion to general academic requirements. 
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2. To help the student understand the goals and purposes 
of a college education. 

3. To familiarize the student with the technical and 
vocational programs of the junior college. 

4. To establish a basis of contact with students upon 
which guidance procedures may be built. 

5. To provide opportunities for school officials to 
determine the needs of new students. 

6. To familiarize the student with the physical facilities 
of the school. 

7. Faculty members and specialists assist students in 
vocational and educational planning. 

8. To help the student appraise his capacities, needs, 
interests, and goals through faculty consultation, 
test data and records. 

9. To test the student, to consult with a faculty member 
.on academic concerns and to complete registration, 
constitute some of the objectives of the orientation 
program. 

10. To familiarize students with the services offered by 
the college, e.£. , financing, placement, counseling," 
etc. 

11. To furnish information to students which will facili-
tate self-orientation. 

12. To familiarize students with the services available 
to assist them with decisions of an academic, voca-
tional, and/or social nature. 

13. To provide adequate advising so that changes of major 
areas of study and dropouts can be minimized. 

ORGANIZATION—Category 3 

1. Study of local needs and study of educational object-
tives precedes the formulation of any orientation 
program. 

2. All students are consulted to aid in planning an 
orientation program centered around problems they 
have experienced in college. 

3. Orientation is planned with a wide representation 
from various departments of the college. 

4. Some professional staff member or committee is re-
sponsible for the over-all coordination of the orien-
tation program. 

5. Organizational pre-planning includes the use of 
faculty representatives to visit area schools. 

6. The student personnel department shares the responsi-
bility in planning and initiating the orientation 
program with the admissions office. 

7. An introduction to counseling services are included in 
the orientation program. 
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8. Organizational details of the orientation program are 
handled toy a professional staff inember with advice and 
assis±ance from a committee-

9. Students used in academic advising or student counsel-
ing during orientation have received special training 
from .an orientation administrator. 

10. The orientation of students to technical and voca-
~ tional programs is developed by having an advisory 

committee of both faculty and non-faculty with 
experience in technical and vocational areas. 

11. Orientation is designed to offer and provide assis-
tance ±o new students in areas of adjustment to 
college "life. 

12. The social program (e.£. , sport activities, dances, 
mixers) is a helpful part of orientation but should 
not .he emphasized more than the academic program. • 

ADMINISTRATION—Category 4 

1. Information concerning the various subject areas is 
an integral part of the orientation program. 

2. The orientation of students to college is extended 
into the senior high school. 

3. Pre-college contacts are made with students as part 
of the orientation program. 

4. To increase college enrollment in technical and 
vocational programs, the college orientation program 
needs to place greater emphasis upon informing junior 
and senior high school students of the many oppor-
tunities such programs offer. 

5, Summer programs in orientation should be implemented. 
6. Students with special academic problems are referred 

to faculty members or academic deans for advisement. 
7. Communication is maintained with junior and senior 

high schools concerning the new programs available at 
the college. 

8. Administrative pre-planning of orientation includes a 
review of the goals and purposes of the college. 

9. Administrative pre-planning includes the use of stu-
dent services, e.£., student government. 

10. Several phases of orientation are conducted prior to 
the beginning of classes. 

11. Faculty members consult with groups of students during 
orientation, e.£., leading discussion groups. 

12. Orientation is offered to provide assistance to all 
new students. 

13. During their senior year in high school, students are 
oriented to college by attending a night orientation 
program offered at the local junior college. 
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TECHNIQUES AND PROCEDURES—Category 5 

1. Students are referred to faculty members for academic 
advisement following testing. 

2. Orientation is more than six days or six weeks. 
Orientation is a continuous year-round program. 

3. Orientation provides a booklet which describes in 
detail each technical and vocational program (e.£., 
dental technology, electronics technology, architec-
tural technology, etc.) and each academic program 
(programs designed to transfer) offered at the junior 
college. 

4. The descriptive technical and vocational opportunity 
booklets are distributed into area junior and senior 
high schools. 

5. Aims and purposes of the institution are presented -to 
the student through various means, film strips, panels, 
handbooks, etc. 

6. Days are scheduled throughout the year when area junior 
and senior high students can come to the college and 
observe classes in process and converse with various 
faculty members and students. 

7. Literature (e.-c[* , curriculum offerings, maps, rules 
and regulations, etc.) is given during orientation by 
and administrative office such as the registrar's 
office. 

8. Something comparable to technorama (one, two or three 
day sessions where all technical and vocational pro-
grams set up booths and display vital information) is 
used to inform the students and adults of the community 
of the opportunities available in technical and voca-
tional programs. 

9. Planned orientation lectures by an interdisciplinary 
committee (including students) are given during the 
first couple weeks of school. 

10. Prepared movies of technical and vocational programs 
showing the opportunities•for present and future em-
ployment in these programs are shown during orienta-
tion. 

11. Academic testing and counseling contacts should be 
completed prior to the beginning of classes, but con-
tinuous advisement should always be available. 

12. Tests are administered which provide information that 
aids students in making a vocational choice, therefore, 
should be interpreted to students prior to registra-
tion. 

13. Informative tours of the library and campus are part 
of orientation. 

14. Special sessions are held or a film is shown on the 
use of the library for students who desire or need 
this information during orientation. 
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15. Registration as such is not part of the orientation 
program ±>ut is often held in conjunction with a pre-
college .orientation program-

16. Information about orientation procedures are accumulated 
a and accessible in a single administrative office. 

17. Survey courses (technical and vocational and academic) 
for ±hose who have not chosen a vocation are offered 
through .the year as part of a joint counseling-
curriculum program. 

18. Each new student is assigned a counselor during or 
prior to orientation. 

19. School faculty and staff meet with area junior and 
senior high schools to talk to students concerning 
academic offerings available at the local junior 
college. 

20. "College ior a Day" programs for area students should 
be part of orientation. 

21. Conferences with area junior and .senior high school 
teachers and staff are held as part of orientation to 
keep the schools informed of the junior college's 
programs. 

22. A printed student handbook covering topics of student 
interest (e.£. , grades, absences, curriculum, etc.) 
is distributed to students. 

23. College faculty members of various technical and 
vocational programs (architecture, electronics, 
nursing, etc.) are given time off to visit classes 
and staffs of area junior and senior high schools. 

EVALUATION—Category 6 

1. Administrators, faculty and student leaders are in-
volved in the evaluation of the program. 

2. Evaluation is made in terms of the value of the pro-
gram to each individual student. 

3. Freshmen and new students who have experienced the 
orientation procedure are asked to make an objective 
evaluation of the orientation program. 

4. Evaluation of orientation is done during and at the 
end of the program. 

5. Evaluation is upon the fulfillment of student needs 
rather than upon procedural success of the adminis-
tration. 

6. Evaluation is a continuous process of the program. 
7. Student leaders write an- evaluation, making sugges-

tions to the administration on how to meet more stu-
dents' needs (academically or socially). 

8, One aspect of evaluating the orientation program is 
by a group of selected freshman students during a 
continuing discussion seminar. 
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9. Student leaders meet with the orientation adminis-
trators and discuss the results of the orientation 
program. 

10. A committee of administrators, faculty and staff 
prepare an evaluation questionnaire which is adminis-
tered to the faculty and students. 



APPENDIX J 

M. "Orientation is a continuous 
process of adapting one to his en-
vironment by attempting to -under-
stand the environment at present, 
and -learning how to improve it in 
cooperation with others-

Your Ranking No. £ 

PHILOSOPHY CATEGORY 1 

1. To provide opportunities for 
school faculty members to discuss 
individual academic needs of 
students in relation to general 
academic requirements. 

Your Ranking No. 

OBJECTIVES CATEGORY 2 

1. Study of local needs and 
study of educational objectives 
precedes the formulation of any 
orientation program. 

Your Ranking No. J j 

ORGANIZATION CATEGORY 3 
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1. Information concerning the 
various subject areas is an 
integral part of the orientation 
program. 

Your Ranking No. j j 

ADMINISTRATION CATEGORY 4 

1. Students are referred to 
faculty members for academic 
advisement following testing. 

Your Ranking No. j j 

TECHNIQUES & PROCEDURES 
CATEGORY 5 

1. Administrators, faculty and 
student leaders are involved in the 
evaluation of the program. 

Your Ranking No. | " j 

EVALUATION CATEGORY 6 



APPENDIX K 

LIST OF JUNIOR COLLEGE PRESIDENTS 

LeRoy Brown 
Jefferson State Junior 
College 

2601 Carson Rd. 
Birmingham, Alabama, 35215 

E. R. Knox 
Northeast State Junior 
College 

P. 0. Box 30 

Rainsville, Alabama, 35986 

Matt Hanhila 
Glendale Community College 
6000 W. Olive Ave. 
Glendale, Arizona, 85301 
Glenn G. Gooder 
Los Angeles City College 
855 N. Vermont: Ave-
Los Angeles, California, 

90029 

Robert B. Moorr 
Orange Coast College 
Costa Mesa, California, 92626 

Harold C. Manor 
Palm Beach Junior College 
Lake Worth, Florida, 33460 

Fred "W. Turner 
Tallahassee Junior College 
Tallahassee., Florida, 32301-

James A. JYLcKinstry .... 
Marshalltown Community College 
113 North First Ave. 
Marshalltown, Iowa, 50158 

James S. Owen 
Elizabethtown Community College 
Elizabethtown, Kentucky, 42701 

R. A. Barringer 
Catonsville Community College 
800 S. Rolling Rd. 
Catonsville, Maryland, 21228 

Charles Donnelly • 
Flint Junior College 
1401 E. Court St. 
Flint, Michigan, 48203 

Rex Gorton 
San Diego City College 
14 25 Russ Blvd. 
San Diego, California, 92101 

President of College 
Brevard Junior College 
Cocoa, Florida, 32924 

Marshall W. Hamilton 
North Florida Junior College 
Madison, Florida, 32340 

Paul H. Jones 
Highland Park College 
Highland Park, Michigan, 48203 

John Dimetry 
Macomb County Community College 
14500 12 Mile Rd. 
Warren, Michigan, 48089 

President of College 
Hibbing State- Junior College 
Hibbing, Minnesota, 55746 
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Paul H. Connole, 
for the President 

Junior College District of 
St. Louis 

7508 Forsyth Blvd. 
St. Louis, Missouri, 63105 

Alice Houston 
Metropolitan Junior College 
3845 McGee St. 
Kansas City, Missouri, 64111 

President of College 
North Platte Junior College 
North Platte, Nebraska, 69101 

William Placek 
Scottsbluff College 
413 E. 19th St. 
Scottsbluff, Nebraska 

Jodie C. Smith 
New Mexico Junior College 
Hobbs, New Mexico, 88240 

Fred McCarthy, for the 
President 

Jefferson Community College 
Watertown, New York, 13601 

Robert M. Felnheim, for the 
President 

New York City Community 
College of Applied Arts and 
Sciences 

300 Pearl St. 
Brooklyn, New York, 11201 

Eldon W. Graber 
Freeman Junior College 
Freeman, South Dakota, 57029 

Wayland P. Moody 
San Antonio College 
1300 San Pedro Ave. 
San Antonio, Texas, 78214 

Donald M. Anthony 
Tarrant County Junior College 
District 

1st Nat'l Bank Bldg., 
Suite 712 
Fort Worth, Texas, 76102 

Walter S. Johnson 
Spokane Community College 
W. 3410 Ft. George Wright Dr. 
Spokane, Washington, 99204 

Clair T. Blikre 
North Dakota School of 

Science 
Wahpeton, North Dakota, 58 075 

Herbert C. McGibbeny 
Pennsylvania State University 
McKeesport Campus 
McKeesport, Pennsylvania, 

15134 
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LIST OF JUNIOR COLLEGE ORIENTATION DIRECTORS 

Frances M. Harwell 
Northeast State Junior 
College 

P. 0. Box !3~0 
Rainsville, Alabama, 35986 

Merle L, Lange 
Glendale Community College 
6000 W. Olive Ave., 
Glendale, Arizona, 85301 

Steve Carson 
Phoenix College 
1202 W. Thomas 
Phoenix, Arizona, 85013 

Robert Bos 
Cerritos College 
1110 E. Alondra Blvd. 
Norwalk, California, 90650 

John Freemuth 
Foothill College 
12345 El Monte Rd. 
Los Altos Hills, California, 

94022 

Francis L. Andreen, Jr. 
Orange Coast College 
Costa Mesa, California, 92626 

Bert Peterson 
Northeastern Junior College 
Sterling, Colorado, 80751 

Raymond J. Kosiba 
Brevard Junior College 
Cocoa, Florida, 32924 

H„ D. Cotton 
Florida Junior College at 
Jacksonville 

1450 Flagler Ave. 
Jacksonville, Florida, 32207 

Maurice P. Hartley 
North Florida Junior College 
Madison, Florida, 32340 

Robert C. Moss 
Palm Beach Junior College 
Lake Worth, Florida, 33460 

Sylvia P. DeLoach 
Tallahassee Junior College 
Tallahassee, Florida, 32301 

Hugh M. Garner 
Brunswick Junior College 
Brunswick, Georgia, 31520 

Donald F. Moretvedt 
Spoonriver College 
102 E. . Elm St. 
Canton, Illinois, 61520 

Don Fleming 
Marshalltown Community College 
113 North First Ave. 
Marshalltown, Iowa, 50158 

Arthur F. Mayo 
University of Maine in Portland 
96 Falmouth St. 
Portland, Maine, 04103 

W. T. Anagnoson 
Montgomery Junior College 
Takoma Park, Maryland, 20012 
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Elizabeth Corbishley 
Delta College 
University Center, Michigan, 

48710 

Marie R. Prahl 
Flint Junior College 
1401 E. Court St. 
Flint, Michigan, 48503 

Evangelista Salvatore 
Macomb County Community 
College 

14500 12 Mile Rd. 
Warren, Michigan, 48089 

Virgil Arrowood 
Hibbing State Junior College 
Hibbing, Minnesota, 55746 

Frank H. Canavit 
Florissant Valley Community 
College 

3400 Pershall Rd. 
Ferguson, Missouri, 63135 

E. John Mimlitz 
Meremec Community College 
Junior College District of 
St. Louis 

St, Louis, Missouri, 63105 

Mabel Swindel 
Three Rivers Junior College 
District 

507 Vine St. 
Poplar Bluff, Missouri, 63901 

A. K. Longfellow 
PennValley Community. College 
Kansas City, Missouri, 64111 

Orientation Director 
North Platte Junior College 
North Platte, Nebraska, 69101 

Theodore A. Easton 
Nebraska Western College 
413 E. 19th St. 
Scottsbluff, Nebraska 

Carl Carlton 
New Mexico Junior College 
Hobbs, New Mexico, 88220 

Ruth VanPutten 
New York City Community College 
of Applied Arts and Sciences 

300 Pearl St. 
Brooklyn, New York, 11201 

Charles Borchert 
North Dakota School of Science 
Wahpeton, North Dakota, 58075 

Frank J. Bowes 
Williamsport Area Community 
College 

1005 W. Third St. 
Williamsport, Pennsylvania 

Joseph Zielinski 
Tarrant County Junior College 
District 

1st Nat'l Bank Bldg., Suite 712 
Fort Worth, Texas, 76102 

Richard R. Means 
Casper College 
125 College Dr. 
Casper, Wyoming, 82601 

Richard A. Merriman 
North Idaho Junior College 
Coeur D'Alene, Idaho, 83814 
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LIST .OF .AUTHORITIES IN THE FIELD OF ORIENTATION 

Elmer Meyer, Jr.. 
Dean of Student Affairs 
Cornell University 
Ithaca, New .York, 14850 

Barbara Specht 
Coordinator .of Students 
Activities 

University of Delaware 
Newark, Delaware, 19711 . 

Bernard Black 
University of Miami 
Coral Gables, Florida, 33060 

Nancy Vanderpool 
Student Personnel 
Admi nistrator 

Northern Montana College 
Habre, Montana, 59501 

Jean E. Tuerck 
Orientation Coordinator 
University of Cincinnati 
Cincinnati, Ohio, 45221 

Kate H. Mueller 
Indiana University 
Bloomington, Indiana, 47401 

Lee A. Duffus 
Assistant to Chancellor 
University of California 
Santa Cr.uz, California, 95060 

Wesley S. Simons 
Counselor for Men 
Western Illinois University 
Macomb, Illinois, 61455 

Thomas A. Goodrich 
Professor and Counselor 
Michigan State University 
East Lansing, Michigan, 48236 

Charles McBriarty 
Associate Dean of Student 

Services 
Illinois State University 
Normal, Illinois, 61761 

Bill Bogue 
Orientation Coordinator 
Iowa State University 
Ames, Iowa, 50010 

G. A. Sabine 
Vice President, Special Projects 
Michigan State University 
East Lansing, Michigan, 48236 

Victor Starlard 
Director of Freshman Studies 
Arkansas A & M 
Colleqe Heights, Arkansas, 

71601 

Robert E. Bennett 
Director of Freshman Studies 
University of South Carolina 
Columbia, South Carolina, 

29208 

L. Sandy McLain 
Associate Dean of Students 
University of Missouri 
Columbia, Missouri, 65201 

J. Robert Long 
Director, New Student Services 
University of Washington 
Seattle, Washington, 98105 
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Gage B. Paulsen 
Dean of University College 
Ohio University 
Athens , Ohio, .435710. 

Jo Ann Fley 
Associate Professor of Higher 
Education 

University of Illinois 
Urbana, Illinois, 61820 

Gayle Cotton 
Director of Orientation 
University of Houston 
Houston, Texas, 7700 0 

Dan Wesley 
Director of Student Services 
College of Arts and Sciences 
Oklahoma State University 
Stillwater, Oklahoma, 74074 

Robert Strong 
Director of High School 
Relations 

Auburn University 
Auburn, Alabama, 36830 

Michael V. Mulligan 
Asslt Director of Admission 

and Director of Orientation 
University of Georgia 
Athens, Georgia, 30601 

Thomas T. Smith 
Assistant Dean of Students 

and Director of Orientation 
Colorado State University 
Fort Collins, Colorado, 80521 

James Marine 
Director of Student Programs 
Ball State University 
Muncie, Indiana, 47302 

Howard Hoogesteger 
Dean of Students 
Lake Forest College 
Lake Forest, Illinois, 60045 

Earle Koile 
Professor of Education and 
Psychology 

University of Texas at Austin 
Austin, Texas, 78700 

Ernest L. Bebb, Jr. 
Director of Student Activities 
The University of Utah 
Salt Lake City, Utah, 84112 

James W. Dean 
Vice-President for Student 
Affairs 

Virginia Polytechnic Institute 
Blacksburg, Virginia, 24060 

Van C. Johnson 
Professor of Higher Education 
Michigan State University 
East Lansing, Michigan, 48236 

Wayne C. Reese 
Director of Orientation 
University of Maryland 
College Park, Maryland, 20740 

John J. Pershing 
Professor of Education 
West Georgia College 
Carrolton, Georgia, 30117 Maggie Matthews 

Associate Dean for Student Life 
Tuskegee Institute David E. Hill 
Tuskegee, Alabama Professor of Counseling 

College of Education 
Marcella Lamar University of Alabama 
Director of Summer Orientation Tuscaloosa, Alabama, 35401 
Michigan State University 
East Lansing, Michigan, 48823 
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Jack Kellesvig 
Director of Undergraduate Orientation 
University of Wisconsin 
Madison, Wisconsin, 53700 

Cecelia Zissis 
Associate Dean of Women 
Purdue University 
Lafayette, Indiana, 47901 

Phyllis McCullough 
Temple University 
Broad St. and Montgomery Ave. 
Philadelphia, Pennsylvania 



ITRO COLLEGE OF THE D A L L A S COUNTY JUNIOR COLLEGE DISTRICT 

APPENDIX N-
EL CENTRO COLLEGE 

Your help is -solicited in a study of the manner in which three 
groups of educators perceive the criteria of orientation for 
the public junior college. These three groups, whose points 
of view are greatly influential in determining the actual 
practices of orientation programs in the public junior 
colleges, include: 

(1) a representative group of authorities whose writings, 
research, and leadership help to formulate the basic 
criteria ±or orientation programs; 

(2) the junior college president who defines the scope and 
provides the leadership for implementing an effective 
orientation program; and 

(3) a random sample of orientation directors who define the' 
tasks of orientation in practical terms. 

As a junior college president you are asked to respond to the 
enclosed questionnaire and Q-sort. So that the amount of 
effort involved in assisting in this study is kept to a 
minimum, the total field has been divided into six functional 
categories; Philosophy, Objectives, Organization, Adminis-
tration, Techniques and/or Procedures, and Evaluation. 
Eleven authorities, elected by those who attended the 1967 
and 1968 orientation directors conference, developed the 
criteria listed under each category. 

This analysis is being made as part of a dissertation study 
at North Texas State University. I hope, however, that the 
findings may be significantly useful in improving and develop-
ing effective orientation programs for the public junior 
colleges. Your help will be greatly appreciated and a com-
pendium of the findings will be sent to you. 

Enclosed is a packet containing the same material as you re-
ceived. Since there was no way to obtain the name of the 
person who has the responsibility of orientation at your 
college, would you please pass this on to him. 

Sincerely yours, 

Larry Kerbel 

1 Rl 2-2151 174 
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NTRO COLLEGE OF THE DALLAS COUNTY JUNIOR COLLEGE DISTRICT 

APPENDIX 0 
EL CENTRO COLLEGE 

Your help is solicited in a study of the manner in which 
three groups of educators perceive the criteria of orienta-
tion for the public junior college. These three groups, 
whose points of view are greatly influential in determining 
the actual practices of orientation programs in the public 
junior colleges, include: 

(1) a representative group of authorities whose writings, 
research, and leadership help to formulate the basic 
criteria for orientation programs; 

(2) the junior college president who defines the scope and • 
provides the leadership for implementing an effective 
orientation program; and 

(3) a random sample of orientation directors who define the 
tasks of orientation in practical terms. 

As an orientation director you are asked to respond to the 
enclosed questionnaire and Q-sort. So that the amount of 
effort involved in assisting in this study is kept to a 
minimum, the total field has been divided into six functional 
categories: Philosophy, Objectives, Organization, Adminis- ' 
tration, Techniques and/or Procedures, and Evaluation. 
Eleven authorities, elected by those who attended the 19 67 
and 1968 orientation directors conference, developed the 
criteria listed under each category. 

This analysis is being made as part of a dissertation study 
at North Texas State University. I hope, however, that the 
findings may be significantly useful in improving and 
developing effective orientation programs for the public 
junior colleges. Your help will be greatly appreciated and 
a compendium of the findings will be sent to you. 

Sincerely yours, 

Larry Kerbel 

Rl 2-2151 1 7 5 
\ID LAMAR 
TEXAS PRESIDENT: Donald T. Rippev. DEAN OF.INSTRUCTION: Wil l iam H. Stanley 
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NTRQ COLLEGE OF THE DALLAS COUNTY JUNIOR COLLEGE DISTRICT 

APPENDIX P 
EL CENTRO COLLEGE 

Your help is solicited in a study of the manner in which 
three groups of educators perceive the criteria of orienta-
tion for the public junior college. These three groups, 
whose points of view are greatly influential in determining 
the actual practices of orientation programs in the public 
junior colleges, include: 

(1) a representative group of authorities whose writings, 
research, and leadership help to formulate the basic 
criteria for orientation programs; 

(2) the junior college president who defines the scope and 
provides the leadership for implementing an effective 
orientation program; and 

(3) a random sample of orientation directors who define the 
tasks of orientation in practical terms. 

As a recognized authority in the field of orientation you 
are asked to respond to the enclosed questionnaire and Q-sort. 
So that the amount of effort involved in assisting in this 
study is kept to a minimum, the total field has been divided 
into six functional categories: Philosophy, Objectives, 
Organization, Administration, Techniques and/or Procedures, 
and Evaluation. Eleven authorities, elected by those who 
attended the 1967 and 1968 orientation directors conference, 
developed the criteria listed under each category. 

This analysis is being made as part of a dissertation study 
at North Texas State University. I hope, however, that the 
findings may be significantly useful in improving and 
developing effective orientation programs for the public 
junior colleges. Your help will be greatly appreciated and 
a compendium of the findings will be sent to you. 

Sincerely yours, 

Larry Kerbel 

I Rl 2 -2151 
NO LAMAR 

YkXAS PRESIDENT: Donald T. Rippoy. DEAN OF INSTRUCTION. Will iam H. Stanley 
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TRO COLLEGE OF THE D A L L A S COUNTY JUNIOR COLLEGE DISTRICT 

APPENDIX Q 
EL CENTRO COLLEGE 

December 8, 1969 

Dear Dr. : 

Earlier this month you received a questionnaire and a Q-sort 
which contained criteria perceived by a panel of ten author-
ities as the criteria of orientation for the public junior 
college orientation program. You were asked to assist in 
this study by ranking the criteria according to how you 
perceived the criteria as being important to an orientation 
program. 

Since a small number were asked to participate in the study, 
your reply is very important. In order to permit the com-
pletion of this study during the Spring semester, it would 
be helpful if you would complete and return the questionnaire 
and Q - s o r t before the Christmas vacation. If you find you 
cannot assist in this study, will you please use the return 
envelope which was enclosed with the questionnaire and Q-sort 
to notify me. . 

Sincerely, 

/s/ Larry Kerbel 

Larry D . Kerbel 

I Rl 2-2151 177 
NO LAMAR 
, TEXAS 

PRESIDENT: Donald T. Rippey. D E A N OF INSTRUCTION: Wil l iam H. Stanley 
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