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CHAPTER I 

INTRODUCTION TO THE STUDY 

Introduction 

A potential source of teachers for the public schools 

is believed to be older persons entering teacher education 

programs (20, p. 874; 3, p. 1). Teacher education programs 

have the responsibility of developing qualified persons 

into effective teachers. A thorough knowledge of these 

persons increases the probability that educators charged 

with this responsibility can successfully perform their 

duties. 

The majority of graduates who complete teacher educa-

tion become certified as their undergraduate programs are 

completed. A number of persons older than the typical age 

of an undergraduate are becoming certified teachers through 

late entry into teacher preparation programs. An analysis 

of relevant characteristics of older persons entering the 

teacher education program could yield useful information 

for the educator, the politician, and the potential teacher. 

Statement of the Problem 

The problem of this study was an analysis of selected 

characteristics of students twenty-five years and older 

entering the teacher education program at North Texas State 

University. 



Purposes of the Study 

The purposes of this study were (1) to describe the 

persons twenty-five and older entering the teacher education 

program and seeking certification, and (2) to compare the 

persons twenty-five and older with a "typical" group of 

persons under twenty-five with respect to (a) ability, as 

measured by the Cooperative School and College Ability Test, 

(b) factors for entering teaching, as measured by "Factors 

Influencing the Decision to Become a Teacher," (c) attitudes 

held toward teaching, as measured by the Kerlinger Education 

Attitude Scale, (d) professional aspirations, and (e) role 

expectations, as measured by the Teacher Practices. Question-

naire. 

Hypotheses 

To carry out the purposes of this study, the following 

hypotheses were formulated. 

I. The older students enrolled in their first profes-

sional education course and seeking certification will 

achieve a significantly higher mean score on the Cooperative 

School and College Ability Test than will the typical stu-

dents enrolled in their first professional education course 

and seeking certification. 

II. The older students seeking secondary certification 

will achieve a significantly higher mean score on the 

Cooperative School and College Ability Test than will 



A. Typical students seeking elementary certifica-

tion , 

B. Older students seeking elementary certifica-

tion, 

C. Typical students seeking secondary certification. 

III. The older men will achieve a significantly higher 

mean score than will typical men on the Cooperative School 

and College Ability Test. 

IV. The older women will achieve a significantly 

higher mean score than- will typical women on the Cooperative 

School and College Ability Test. 

V. In Education 331 (the first elementary professional 

education course) the older students will achieve a sig-

nificantly higher mean grade than will typical students. 

VI. In Education 343 (the first secondary professional 

education course) the older students will achieve a signifi-

cantly higher mean grade than will typical students. 

VII. The older students will achieve a significantly 

higher mean "B" score (representing traditionalism) than 

will typical students on the Kerlinger Education Attitude 

Scale. 

VIII. The typical students will achieve a significantly 

higher mean "A" score (representing progressivism) than will 

older students on the Kerlinger Education Attitude Scale. 

IX. The older students will achieve a significantly 

higher mean score than will typical students on the following 



categories for entering teaching (see Appendix B): 

A. Security, 

B. Working conditions, 

C. Prestige, 

D. Events. 

X. The typical students will achieve a significantly 

higher mean score than will older students on the following 

categories for entering teaching (see Appendix B): 

A. Personal growth, 

B. Idealistic, altruistic, 

C. Stepping-stone, 

D. Persons. 

XI. A significantly larger percentage of the older 

students than the typical students plan to be in a public 

school position in 

A. Five years, 

B. Ten years, 

C. Fifteen years. 

XII. A significantly larger percentage of the typical 

students than the older students plan to obtain 

A. A master's degree, 

B. A doctor's degree. 

XIII. The typical students will achieve a significantly 

higher mean score than will older students on the following 

categories of the Teacher Practices Questionnaire (see 

Appendix E): 



A. Counselor, 

B. Motivator, 

C. Referrer. 

XIV. The older students will achieve a significantly 

higher mean score than will the typical students on the 

following categories of the Teacher Practices Questionnaire 

(see Appendix E): 

A. Advice-Information giver, 

B. Disciplinarian. 

Background and Significance of the Study 

An effective teacher for each public school position is 

a laudable goal of Texas schools. Teacher shortages have 

continually plcigued public education and will continue to do 

so in certain fields and locations. However, unless there 

is a change in the distribution of prospective teachers, an 

oversupply of secondary school teachers in certain areas will 

exist and a continuing shortage of elementary school teachers 

will persist (18, p. 72). 

To meet this demand for more teachers, the 60th Texas 

Legislature passed House Bill 664 to become effective June 8, 

1967. This bill was designed to encourage the entry into 

public school teaching and teacher education programs of a 

group of "intelligent, mature, and concerned persons who 

have received bachelor's degrees from accredited institutions 

of higher learning" (20, p. 874) (Section 7—A bachelor's 



degree was not necessary for those entering the program to 

qualify to teach in trade or industrial courses.) At the 

present time there are no persons enrolled in this program 

at North Texas State University. 

A number of persons twenty-five and older are entering 

the teacher education programs at North Texas State Univer-

sity. Some of these potential teachers have received 

bachelor's degrees and some have not. In the spring, 1969, 

eighty-one persons twenty-five and older were enrolled in 

their first professional education course. 

The decision to become a teacher is made early by 

approximately 50 per cent of teachers. Riccio (17, pp. 94-

95) at Ohio State University found the mean age at the time 

of the decision to teach was 15.08 years for females and 

17.5 years for males. Haubrich (7, p. 383), in a study at 

the University of Utah, found that 45 per cent of prospective 

teachers made up their minds before coming to college and 

another 37 per cent decided in high school and 29 per cent 

while in college. The male respondent made the decision to 

become a teacher later than the female (17, pp. 94-95) and 

61 per cent did not decide to become teachers until in 

college (6, p. 432). 

The personnel who are responsible for admission of 

persons to teacher education must base decision on what they 

believe are desirable qualities for a teacher. Abbott (1, 

p. 242) suggests that the supply of teachers is recruited 



from three major sources: (1) candidates with better than 

average ability who chose teaching as a profession, (2) 

candidates of lesser ability who chose teaching because of 

the opportunities, and (3) candidates who have failed in 

another field. Ohlsen and Schultz (16, p. 279) felt that 

educators were negligent if no screening allowed all appli-

cants to enter a teacher education program- Could the in-

formation gained from a study of ability, attitudes toward 

teaching, factors influencing the decision to become a . 

teachers, role expectations, and aspirations of the older 

candidate, furnish data to help with decisions? 

The older potential teacher could benefit by knowledge 

of his group's characteristics. The awareness that the 

majority of college graduates seeking secondary certifica-

tion may be entering fields that are overcrowded {20, p. 88) 

could serve to influence him to enter a field of teacher 

shortage. 

Certification requirements suggested by House Bill 664 

call for an individualized program for the potential teacher 

based on previous work experience, transcript, or additional 

qualifications. Perhaps this procedure should be adopted 

for all persons twenty-five and older who plan to become 

teachers. The needs of these persons may be quite different 

from the typical undergraduate entering teacher education 

for certification. 
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Definition of Terms 

For the purposes of this study the following definitions 

were formulated; 

Older student.—The older student was defined as that 

student twenty-five and older entering Education 331 or Edu-

cation 343 and seeking teacher certification. 

Typical student.—The typical student was defined as 

that student less than twenty-five entering Education 331 

or Education 343 and seeking teacher certification. 

Basic Assumptions 

It was assumed in this study that (1) the students 

would respond honestly to the questionnaire, (2) the number 

of older persons seeking certification would become larger 

as salaries rise, (3) the older persons completing certifi-

cation requirements would become employed teachers, (4) the 

students in this study would not be significantly different 

from those in other state-supported institutions in Texas, 

(5) the instruments used would be valid and reliable, and 

(6) if an institution could justify a request for a modified 

teacher education program, the Texas Education Agency would 

grant permission. 

Procedures for Collection of Data 

The students in this study were enrolled in a large 

state university in the Dallas-Fort Worth metropolitan area 



for the fall term 1969. The students in this study were 

eighty-four older students and eighty-four typical students. 

Information was collected from the students during the first 

six weeks of the fall term, 1969, and from grade sheets at 

the end of the fall semester, January, 1970. 

Procedures for Analysis of Data 

Automatic data processing by the Computer Center at 

North Texas State University was used for an analysis of the 

mathematical data. The t technique was used to determine 

the significance of the difference in mean scores of the 

groups as stated in the hypotheses. The data were entered 

in tables. 

Description of the Instruments 

The following instruments were used to gather informa-

tion: (1) a personal data sheet, (2) Cooperative School and 

College Ability Test, (3) "Factors Influencing the Decision 

to Become a Teacher," (4) Kerlinger Education Attitude 

Scale, and (5) Teacher Practices Questionnaire. 

The personal data sheet was used to gather background 

information and data on future aspirations of the students. 

Relationships were tested through the use of these data and 

information from the tests and questionnaires (see Appendix 

A) . 

TIie Cooperative School and College Ability Test, Form 

I-C, has verbal, quantitative, and total scores. This test 
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can be used to help make predictions about a student's 

probable academic performance. Buros, Mental Measurements 

Yearbook, states that the Cooperative School and College 

Ability Test series can be regarded as a set of very good 

scholastic aptitude tests which probably is in most ways the 

equal of any of its competitors. It is primarily concerned 

with prediction of general overall levels of future perfor-

mance (4, pp. 451-453). 

A questionnaire listing possible factors influencing 

the decision to become a teacher was constructed for use in 

the study (see Appendix B). The statements compiled in the 

questionnaire were derived after examination of previous 

research and revision by a panel of five experts in teacher 

education. The panel was composed of three experts from 

the Education Department of North Texas State University and 

two experts from the Education Department of Stephen F. 

Austin State University. 

The panel was asked to evaluate statements as to their 

validity in determining motives for becoming a teacher. 

Each statement was judged by the panel as being acceptable, 

not acceptable, or uncertain. Each statement judged accept-

able by a majority of the panel was included in the question-

naire. 

The panel was asked to place each statement in one of 

eight suggested categories. The suggested categories were 

(1) working conditions, (2) personal growth, (3) security, 
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(4) prestige, (5) stepping-stone, (6) persons, (7) events, 

and (8) idealistic, altruistic. The statement was placed in 

the category that the majority of panel members suggested. 

A majority agreement of the panel on the category was 

necessary for a. statement to be included in the question-

naire. 

The reliability of the questionnaire was obtained 

through a pilot study in Education 331 and Education 343 

during the second six weeks of the summer, 1969. The 

questionnaire was administered two times at a three-week 

interval to the same seventy-two individuals. On the second 

administration of the questionnaire, the order of the items 

was changed. By test-retest, the item correlation was 

derived for each of the thirty-four items that the panel 

had agreed were possible reasons for persons entering teach-

ing. Only those items that were shown to be reliable at the 

.60 level were included in the questionnaire. Twenty of 

the items had the necessary level of reliability and were 

approved by the panel. Eighteen items did not have suffi-

cient reliability or were not approved. The twenty approved 

items formed the questionnaire on factors influencing the 

decision to become a teacher. 

The Kerlinger Education Attitude Scale, ES-I (see 

Appendix C) was developed and tested by Fred N. Kerlinger of 

New York University. The scale was constructed to determine 

attitudes of "progressivism" and "traditionalism" toward 
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education. Kerlinger believes these terms were defined by 

the Q-sort, but he gives additional clarification. The 

restrictive-traditional attitude refers to a generally narrow 

and practical (in a limited and limiting sense) educational 

viewpoint. Emphasis is on subject matter, superior-inferior-

relationships, external discipline, and conservative status 

quo, "Morality" is emphasized and based on external "higher" 

authority. Permissiveness is characterized by emphasis on 

problem-solving and de-emphasis on subject matter and 

knowledge, education as growth, interests and needs, equality 

and warmth in interpersonal relationships, internal discipline, 

liberal social beliefs, and morality based on social and 

individual responsibility (9, p. 112). The scale consists 

of twenty items, ten expressing tendencies of progressivism 

in education (the "A" score) and ten expressing traditional-

ism in education (the "B" score). The third score (the 

"A-B" score) obtained represents the difference between the 

A and B score and indicates the consistency of belief. 

The validity is high and the reliability is adequate 

for the Kerlinger Education Attitude Scale. The construct 

validity of the scale was established by William Stephenson's 

Q methodology. Forty statements were put into a seven-

point Likert-type scale and administered to 200 graduate 

education students and individuals outside the university. 

Twenty items were incorporated into the ES-I scale. The 

predictive validity was studied by administering the scale 
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to 157 graduate education students, 136 undergraduate edu-

cation students, and 305 people outside the university. 

Predictions were made for their A, B, and A-B scores (11, 

pp. 305-317). Kerlinger states that the scale could not be 

used for individual prediction without considerable error 

risk, but it would seem that it could be used effectively in 

group research involving attitudes toward education. The 

reliability on these same groups for the A score was .54 

for undergraduate, .77 for graduate, and .59 for people out-

side the university. The reliability for the B score was 

in the .70's for all groups. The coefficients for the total 

group ranged from .74 through .83 (10, p. 313). 

The Teacher Practices Questionnaire# Porm 2 (see 

Appendix E) was developed by Garth Sorenson, T. R. Husek, 

and Constance Yu. This instrument was developed for the 

purpose of measuring role expectations of teachers, specifi-. 

cally interpersonal relations. It consists of thirty 

problem situations followed by four alternative solutions. 

The five scales of the questionnaire provide measures with 

respect to five role dimensions: Advice-Information Giver, 

Motivator, Disciplinarian, Counselor, and Referrer roles. 

Six roles were originally postulated as follows: 

1. Advisor. In this role the teacher uses 
his own experience and knowledge to recommend 
strongly a particular course of action for the 
student; he solves the problem and decides for 
the student. 

2. Counselor. The teacher who assumes 
this role seeks basic causes underlying behavior; 
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concerns himself primarily with the student, 
helps him discover more courses of action on 
which to base his decision; wants the student 
to think independently. 

3. Disciplinarian. This teacher adheres 
rather rigidly to rules, authority, and tradi-
tion and believes in punishment as an incentive. 

4. Information giver. In this role the 
teacher gives information, but does not indi-
cate approval or disapproval; he regards the, 
directing of learning as his main function. 

5. Motivator. The teacher manipulates 
situations so that the student will be stimu-
lated to action predetermined by the teacher; 
he uses rewards, implied or real, as incentives. 

6. Referrer. In some circumstances, in-
stead of dealing directly with the problem 
himself, the teacher secures the help of various 
agencies available: counselor, principal, 
special classes, and so on; he shifts the 
responsibility and the problem to others (19, 
pp. 288-289). 

The items included in the Teacher Practices Question-

naire were based on two studies conducted in the School of 

Education at the University of California. The subjects in 

the first study were 284 students enrolled in their first 

semester in the School of Education during the fall, 1961. 

The subjects in the second study were 94 students seeking 

secondary certification. Revisions of the scale resulted 

in modifying the six roles to five. Items from the postulated 

dimensions of Advisor and Information Giver were incorporated 

in a single scale, termed "Advice-Information Giver." Five 

revisions of the scale resulted in Form 2 which was used in 

this study. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

The literature related to the selected characteristics 

of potential teachers is very comprehensive. The reviewed 

literature for this study was subdivided into five sections— 

Teacher Ability, Teacher Attitudes, Factors Influencing the 

Decision to Teach, Teacher Role Expectations, and Teacher 

Effectiveness. These areas reflect the main emphasis of 

this study. 

Ability 

The field of teaching should attract persons of relatively 

high intelligence, and the level of intelligence of persons 

in teaching should be related to teaching success. The 

intelligence of teachers has been researched and in some 

studies the relationship between effectiveness and intelli-

gence has been investigated. The results of these studies 

give no clear picture as to the importance of intelligence 

in teaching success (22, p. 570). 

Stroh, in Find Your Own Frontier, stated that the 

potential teacher need not "be graduated cum laude nor does 

his intelligence have to rank in the very top levels" (59, 

p. 10). She reported evidence that the most successful 

teachers were frequently those possessing a little better 

17 
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than average ability. The intellectual ability was to be 

supplemented by wide interests and qualities of adaptability 

(59, pp. 10-11). 

Several studies have reported that, as a group, teachers 

score higher on tests of intellectual ability than the 

general population. In a study of college students and 

graduates, Wolfe reported an average score of 117 on the 

Army General Classification Test for students specializing 

in education. One hundred is the average for the general 

population (22, p. 570). Findings by Clark and Gist (1938) 

and by Learned and Wood (1938) supported the generalization 

that teachers score higher than the general population on 

intelligence tests. 

Research by Clark and Gist confirmed that "intelligence 

acts as a selective factor influencing occupational choice" 

(12, p. 659). In the study of 2,544 high school students in 

Kansas, intelligence tests were given at approximately age 

sixteen. Thirteen years later a follow-up study determined 

the occupations of 2,423 of these former students. Results 

showed that the professions and white-collar occupations 

attracted a larger proportion of persons with superior intel-

ligence than did the manual occupations (12, pp. 683, 685, 693) 

Richey compared teachers favorably on the intellectual 

scale with other occupational groups. The necessary I.Q. 

for successful teaching has not been discovered, but he felt 

a lower limit in ability would determine the success of a 
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prospective teacher. On the opposite extreme, Richey 

stated, a teacher with very high ability may not be success-

ful in working with pupils. Teachers with average ability 

who have experienced difficulty in their subject area, are 

sometimes very successful in working with slower students. 

Richey thought this may be due to a sympathetic understand-

ing of their problems (49, pp. 218-219). 

Teachers compare favorably with the general population 

and many occupational groups, but do not compare so favorably 

with other professional groups. Learned and Wood conducted 

a study of over 45,000 college and high school students in 

Pennsylvania. A comparison of the teacher group to non-

teacher group in every field where the numbers were repre-

sentative, showed that students who expected to teach were 

inferior in their equipment, on the average, to those stu-

dents going into other vocations (35, p. 339). 

In a study of college students and graduates, Wolfe 

reported the mean scores on the Army General Classification 

Test for education majors was equaled or surpassed by stu-

dents in all other major fields except home economics and" 

physical education (22, p. 570). 

Morsh and Wilder (44) reviewed fifty-five studies 

appearing between 1927 and 19 52 in which intelligence test 

scores were related to teaching effectiveness. The results 

of these studies were conflicting. Positive correlations in 

some studies were balanced by negative correlations in other 

studies. 
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The relationship between intelligence and teaching 

success is complex and confusing. Studies of intelligence 

and successful teaching have shown contradictory results. 

Lieberman stated these studies have had methodological prob-

lems. The first of the problems is the equating of intelli-

gence to I.Q. scores. A second problem is the determination 

of what constitutes teaching effectiveness. Pupil perfor-

mance and judgments of supervisors are customary ways of 

judging effectiveness, but to Lieberman many difficulties 

resulted. Another factor to consider in examining the rela-

tion of intelligence to effectiveness is that intelligence 

at certain levels is not likely to differentiate effective 

from ineffective teachers. Lieberman stated "the chances 

are that above and below certain levels, differences in I.Q. 

scores will not matter" (36, p. 234). Lieberman felt that 

it was a mistake to assume intelligence was not related to 

effectiveness or was secondary in importance in teaching 

(36, pp. 232-234). 

The growing understanding of the intellect has led to 

the realization that many aspects of the intellect are not 

measured by conventional tests of intelligence (22, p. 572). 

Guilford emphasized the total intellectual stature of an 

individual should not be determined by measuring one or two 

of the abilities (24, p. 395). Different types of cognitive 

functioning in addition to those currently measured by 

ability tests, may be closely related to teaching efficiency. 
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Accompanying attitudes and behaviors of cognitive ability 

may be as important in understanding teaching effectiveness 

as abilities <22, p. 572). Guilford recognized "the most 

important implication for us to note here is the great rich-

ness of human- resources that exists in the general domain of 

intellect" {24, p. 395). A simple answer to an understand-

ing of the intellect is not known (24, p. 395). 

Ryan's teacher characteristics study included a study 

of verbal understanding. The instrument used in a question-

naire study of 700 elementary teachers and 900 secondary 

teachers was the Inventory ISV. If the score on the Inven-

tory ISV can be used as a measure of intelligence, then 

these findings are relevant. (1) Secondary teachers had a 

significantly higher (.01) mean verbal' intelligence score 

than did elementary teachers. The highest verbal understand-

ing scores by secondary teachers were made by English 

teachers. (2) The average verbal intelligence scores of 

elementary teachers, classified by grade levels, increased 

through the grades. Teachers in grades 1-2 scored lower 

than did teachers in grades 7-8. (3) Teaching experience 

apparently had little, if any, influence on verbal under-

standing scores. (4) Older teachers had a tendency to 

receive higher verbal intelligence scores, and a significant 

difference appeared when teachers over thirty were compared 

to those under thirty. (5) A trend at both the elementary 

and secondary level was for women to achieve higher verbal 
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intelligence scores than men. (6) Low positive correlations 

existed between sympathetic, understanding teacher classroom 

behavior, stimulating teacher behavior, and verbal under-

standing scores. No significant relationships existed 

between verbal scores and businesslike, systematic classroom 

behavior or observed pupil behavior (52, pp. 156-158). 

In conclusion, the proposition that superior intelli-

gence is necessary for teaching success, has little empirical 

support. Gage concluded that "the relevance of general 

intellectual ability to success in teaching is small at best 

and is certainly of little value for predictive purposes" 

(22, p. 574). 

Attitudes 

The understanding of attitude differences depends upon ' 

a common definition of an attitude and the assumption that 

attitudes can be measured. An attitude has been defined as 

a learned predisposition to react in a consistent way, 

favorable, or unfavorable, toward an idea, object, or 

person (32, p. 343). However real to its possessor, an 

attitude is an abstraction which may be inferred from verbal 

or symbolic behavior as well as from nonverbal overt behavior 

(40, p. 289). 

Attitudes may be inferred from overt behavior, as when 

an individual consistently supports one policy. Under stable 

environmental conditions, predictions of future responses 
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under similar conditions may be accurate on the basis of the 

objectively observed behavior, without reference to the 

accuracy of inference concerning the attitude or its rela-

tion to the predicted behavior (54, p. 103). 

Symbolic behavior expressing attitudes may be inferred 

by the use of questionnaires (54, p. 103). A person who 

possesses an attitude is not neutral toward the attitude 

object. The attitude possessed may have varying degrees of 

strength or intensity (39, pp. 308-311). The strength of 

the attitude could be reflected in the degree of agreement 

or disagreement with statement(s) reflecting this attitude 

on the questionnaire. 

Different educational attitudes can be observed by the 

many varying school programs, teaching methods, curriculum 

emphasis and organization, learning theories, and numerous 

educational decisions. If attitudes toward education can 

be measured by questionnaires, then knowledge of these atti-

tudes could be useful in the prediction of future behavior. 

One of the most popular instruments for the measurement 

of teacher attitudes is the Minnesota Teacher Attitude 

Inventory. This instrument was developed at the University 

of Minnesota and designed to measure those attitudes of a 

teacher or prospective teacher which predict how well he 

will get along with pupils in interpersonal relationships, 

and indirectly how well satisfied he will be with teaching 

as a vocation (22, p. 508). 
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Numerous studies of the Minnesota Teacher Attitude 

Inventory created doubts as to its suitability for the 

measurement of attitudes for typical and older potential 

teachers. Since this study was designed as an analysis of 

selected characteristics of potential teachers, the Kerlinger 

Education Attitude Scale measuring attitudes toward educa-

tion, and the Teacher Practices Questionnaire seemed to 

better implement this study than did the Minnesota Teacher 

Attitude Inventory. 

Studies by Kerlinger support the theory that educational 

attitudes can be conceived as hinging on two relatively inde-

pendent underlying factors, traditionalism and progressivism. 

Traditionalism as one of the factors is not considered the 

opposite of progressivism. Its existence is defined as a 

conservative approach to educational issues and problems. 

Progressivism is not anti-traditional. Progressivism is its 

own factor (30, p. 130). 

Beliefs About Public Education by Wall was study one of 

The Texas Studies on Teaching, Teachers and Teacher Education, 

This study was a survey of beliefs about public education' of 

groups associated with schools in Texas. The Kerlinger 

scale was one of the questionnaires distributed to the 

following groups: (1) school board members, (2) school 

teachers, (3) school administrators, (4) college teachers, 

and (5) citizens (62, p. 1). 
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A 30 per cent return of 3,400 questionnaires yielded 

results from 110 public schools, 13 junior colleges and 34 

senior colleges in Texas. According to results from 

Kerlinger's scale, school board members were the most tradi-

tional of the five groups. The college teachers were the. 

least traditional. The ranking of the groups from high to 

low on the traditional score was (1) school board members, 

(2) citizens, (3) school teachers, (4) school administrators, 

and (5) college teachers. The ranking of the groups accord-

ing to their progressivism scores, from high to low, were 

(1) college group, (2) administrators, (3) teachers, (4) 

citizens, and (5) school board members (62, p. 10). 

Characteristics of College Students Preparing to Teach, 

1961-1962 by Alford was study five of The Texas Studies on 

Teaching, Teachers and Teacher Education. This study was 

designed to learn more about those students in the teacher 

education program in Texas colleges and universities during 

the school year 1961-1962. It was estimated that the ques-

tionnaires returned represented approximately 95 per cent of 

all students preparing for teaching careers in Texas colleges 

in 1961-1962. A random sample of 11.12 per cent was selected 

for the study. The results of the Kerlinger Scale showed 

that senior college students were more progressive than 

junior college students. Both groups scored progressive, 

but the senior students were the most progressive (1, pp. 1, 

47) . 
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Sontag conducted a study to test the relation between 

attitudes toward education and perceptions of teachers' 

behaviors. He used the Kerlinger scale and a constructed 

Teacher Behavior Rating Scale. In the second phase of the 

study, the thirty-item Teacher Behavior Rating Scale was ( 

administered along with the Kerlinger scale to a group of 

180 teachers. The correlations between the Kerlinger scale 

dimensions and the Behavior Scale dimensions were calculated 

separately for the elementary and secondary teachers. A 

statistically significant correlation of .46 was found 

between the progressivism dimension and the factor "concern 

for pupils" of the Behavior Scale for elementary school 

teacher behaviors. The correlation between traditionalism 

and "structure and subject matter" was not significant. A 

statistically significant correlation of .35 was reported 

for traditionalism and "structure and subject matter" for 

high school teacher behaviors. There was no significant 

correlation between progressivism and "concern for pupils" 

at the high school level. The results of the correlational 

analysis suggested that the levels (elementary or secondary) 

for which behaviors are considered, interact with educational 

attitudes to affect perception of teacher behavior (57, p. 

1315A). 

In the study of teacher characteristics by Ryans, the 

educational viewpoints of teachers were measured and inter-

preted by the terms "traditional" and "progressive." The 
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instrument used was the Education Viewpoints Inquiry. It is 

a direct-question type instrument made up of twenty items, 

each item forcing a choice between contrasting viewpoints 

on educational purposes or practices. The items included 

in the Inquiry were designed to sample viewpoints with 

respect to (1) curricular organization and scope, (2) course 

planning and classroom procedure, (3) academic achievement 

standards, (4) division of teaching and administrative 

responsibilities, and (5) parental participation in the 

educational program. The Inquiry underwent four revisions. 

In the opinion of the research staff, the Inquiry had satis-

factory construct validity. 

The subjects in the study were 213 elementary school 

teachers and 338 secondary school teachers. The secondary 

teachers as a group tended to express educational viewpoints 

more toward the traditional academic end of the scale. The 

elementary teachers expressed viewpoints more toward the 

child-centered permissive pole. The traditional end of the 

continuum was characterized by a strong emphasis on academic 

subject matter and academic achievement. The teacher was-

responsible for determining what would be learned and how it 

would be learned. The progressive viewpoint emphasized 

educational objectives in addition to academic learnings, 

pupil and parent participation in planning and conducting 

the class, and the integration of subject matter with out-

of~school activities. 
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Men and women teachers within the elementary school 

indicated views about equally inclined toward the permissive 

end of the continuum. Men teachers at the secondary level 

expressed more traditional education viewpoints than did 

women teachers. 

Teachers under thirty years of age, in the elementary 

and secondary schools, appeared to be more liberal in their 

educational beliefs. Teachers over forty-five years of age, 

at all levels, seemed to be the most traditional. 

Elementary teachers with five or less years of experi-

ence tended to express more permissive educational view-

points. Those with ten or more years of teaching experience 

were more traditional. For secondary teachers there was a 

tendency for teachers with experience beyond fifteen years 

to be more traditional in educational viewpoints. 

When the traditional and progressive scores were corre-

lated with teacher behaviors, there were some implications. 

The permissive, child-centered educational viewpoint was 

positively, though slightly, correlated with the sympathetic, 

understanding teacher classroom behavior. Also the per- -

missive viewpoint was slightly positively correlated with 

stimulating, imaginative teacher behavior. The traditional 

viewpoint was slightly positively associated with business-

like, systematic classroom behavior (52, pp. 148-153). 

In conclusion, varying attitudes toward education do 

exist, as evidenced by overt behavior and responses to 
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questionnaires. Studies by Kerlinger, Ryans, and others 

substantiate the thesis that traditionalism and progressivism 

are underlying dimensions of education attitude. The results 

of these studies do show trends between traditional and 

progressive scores and teacher behavior, but more research 

is needed before stating generalizations. 

Factors Influencing the Decision to Teach 

Numerous studies have explored the reasons for persons 

wanting to become teachers. Certainly the motives for. 

becoming a teacher are complex. Persons asked may be un-

aware or unwilling to express the relevant factors influenc-

ing their decision. Many of the studies of motives have 

investigated the relationship between motives for entering 

teaching and success as a teacher. Most of the reviewed 

studies investigated the reasons given by college students 

who had enrolled in a course in education. For many of the 

students this course was their first professional educational 

training. Studies also have been conducted on the high 

school level. The students in these studies were usually 

enrolled in their senior year in high school. 

Fox and Richey conducted a study to find how high school 

students in the state of Indiana felt about teachers and 

teaching. The most frequent reason given for wanting to 

teach was a liking to work with young people. Next was the 

interest in teaching a particular subject. Other factors in 
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descending order were (1) desire to help children, (2) oppor-

tunity for leadership, (3) encouragement to be a teacher, 

(4) permanent employment, and (5) good working conditions. 

Salary was not rated high in importance (50, pp. 50-51). 

A statewide survey of Missouri public high school 

seniors obtained nearly 22,000 responses from seniors en-

rolled in 601 public secondary schools of Missouri. Approxi-

mately 15 per cent were interested to some degree in teaching 

as a career. Five per cent stated that teaching was their 

choice for a career. Five reasons accounted for 90 per cent 

of all the reasons given by the 3,306 seniors interested in 

teaching. These were, in order (1) interest in children, 

(2) interest in a subject field, (3) attractive profession, 

C4) like teaching and/or school, and (5) opportunity for 

service. The majority of the 21,919 seniors expressed no 

interest in teaching. The most often-cited reason for lack 

of interest in teaching was financial. The lack of adequate 

salaries for teachers seemed to make the choice of teaching 

as a vocation unattractive (38, pp. 153-154). 

A questionnaire survey of 10 senior high schools in the 

Chicago metropolitan area in 1955 was directed to finding 

the opinions of high school seniors toward teaching as a 

possible vocational choice. The 535 seniors who responded 

were chosen randomly in each school. The most frequently 

mentioned reasons for considering teaching were (1) working 

with children, (2) teaching is enjoyable work, (3) opportunity 
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to teach in a particular grade or subject, (4) desire to 

help others, and (5) need for teachers. The most frequently 

mentioned reasons for not considering teaching were (1) other 

career interests, (2) low salary, (3) lack of appeal, 

C4) lack of ability, and (5) uninteresting work. For the 

majority of these seniors the implication was drawn that no 

one had advised them one way or the other in selecting teach-

ing as a vocation. Even though most reported receiving no 

encouragement to teach, one out of six reported being 

currently interested in teaching as a career (16, pp. 83-85). 

Many of the studies of factors influencing the decision 

to teach were conducted on the college level. The college 

level may be the logical time to examine motives, for a 

definite commitment is necessary for those planning to be 

certified as part of their undergraduate program. 

In a study of attitudes of potential teachers, an "atti-

tude inventory", was administered to 530 new students in the 

College of Education at Ohio State University. The inven-

tory, consisting of fifty declarative statements, was 

designed to determine beliefs concerning teaching and to 

ascertain influences on the choice of teaching as a career. 

The majority of students stated they chose teaching because 

they wanted to help children and anticipated personal enjoy-

ment in the work. The greatest single influence on their 

choice of teaching as a career came from teachers. Secondary 
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considerations were salary, security, and chance for 

advancement (48, pp. 376, 380). 

At Northern Illinois University, 173 prospective 

teachers in four junior classes in elementary education and 

four junior classes in secondary education were asked to 

complete a questionnaire. This questionnaire was composed 

of twenty-five factors which may have influenced their 

decision to become a teacher. The results of the study 

showed that two altruistic factors were very influential.. 

These were the desire to work with children or adolescents 

and the desire to impart knowledge. Practical factors were 

important for a majority of the respondents. These in-

cluded (1) opportunity for continuing education, (2) the oppor-

tunity to leave teaching and then return to it later, 

(3) desire for security, (4) holidays and comparatively 

short school day, and (5) the increasing trend for larger 

salaries. Prospective elementary and secondary teachers 

differed significantly in the factors influencing their 

decision to teach. Potential elementary teachers were more 

influenced by (1) the desire to work with children, 

(.2) desire to be of service to society, (3) experience work-

ing with youngsters, (4) the opportunity to leave and re-

enter teaching, and (5) membership in the Future Teacher 

Clubs. The potential secondary teachers were influenced 

significantly more than the prospective elementary teachers 

by (1) liking for a particular subject, (2) holidays and 
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relatively short working day, (3) trend toward increasing 

salaries, (4) results of vocational tests, and (5) the 

opportunity to use teaching as a stepping-stone to another 

career (21, pp. 427-430). 

A study of 195 students at the University of Utah was 

completed during the 1957-19 58 winter quarter. A question-

naire designed to elicit reasons for each student's decision 

to enter the College of Education was administered. Results 

of this study showed that 30 per cent of the students indi-

cated "having something to fall back on" was either a first, 

second, or third reason for entering the College of Education. 

Almost one-third of the students indicated that "liking 

children" was either first, second, or third choice for 

entering the College of Education. Twenty-nine per cent 

gave as first, second, or third choice that entering the 

College of Education gave evidence of professional standing 

(25, pp. 381-384). 

At the University of Wisconsin, 100 education students 

compared student teachers' judgments of their own and other 

student teachers' motives relating to career choice. The 

results of the study indicated that student teachers tend to 

view one another in a stereotyped manner. Other student 

teachers, as compared to themselves, were seen to be motivated 

by desires for security, pay, social approval, and willing-

ness to sacrifice autonomy under demands for conformity and 

conventionality. One implication is that a teacher who holds 
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the view that other teachers are motivated by these desires, 

would hardly be willing to confront controversial issues, 

especially those bringing them into opposition with school 

administrators, school boards, or the general public. If 

teachers do share these views, it is unlikely their organized 

expression would be given on controversial aspects of school 

policy, curriculum, and practice (45, pp. 73, 76, 77). 

Fielstra conducted a study of opinions in an introductory 

education course at the University of California. The 

opinions of the students on opportunities they believed to 

exist in teaching and the factors which influenced their 

decision to become teachers were examined. The opportunities 

rated most highly by the men and women were (1) to help 

youngsters develop sound values, good citizenship attitudes, 

and appreciation of the good and beautiful, (2) to work with 

children and adolescents, (3) to make a contribution to the 

democratic way of life, (4) to work in a profession that 

permits continuous growth, (5) to work in an interesting 

subject field and help youngsters in that field, and (6) to 

have desirable working conditions. The factors which in-

fluenced the students the most in their decision were (1) my 

teacher(s) influenced me to become a teacher, (2) a friend 

or relative was an influence on my decision, and (3) the 

shortage of teachers influenced me to seek teaching (19, 

pp. 659, 661, 666). 
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Orton asked 146 students at the University of Utah why 

they wanted to teach. These students were enrolled in their 

first course in education during the fall, 1947. The follow-

ing factors, in rank order, were given: (1) altruistic or 

idealistic reasons, (2) personal development, (3) security, 

(4) prestige of teaching, (5) enjoyment of people and chil-

dren, and (6) salary (46, pp. 237-238). 

Belok made a study of forty-eight students enrolled in 

the first basic sequence of education courses at Arizona 

State University. The study was designed to explore the 

pressures students experience as a result of their decision 

to teach. Four categories of pressure were reported: peers, 

parents, other adults, and teachers. Results were reported 

according to the majority response in each category. Un-

favorable peer-group reactions were reported in approximately 

70 per cent of the respondents. Eighty-two per cent of the 

parents reactions were favorable. Sixty-three per cent of 

the adults other than parents or teachers reported favorable 

reactions. The teachers gave mixed reactions to the decision 

by the potential teachers to seek teaching as a career. 

Forty-eight per cent of the students reported a majority of 

favorable reactions from teachers. Ambivalent reactions 

were reported by 20 per cent of the students, and 24 per cent 

of the students reported no reactions by the teachers {5, 

pp. 75-77). An observation by Belok about these results was 

"if young people are as concerned with peer-group attitudes 
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as the psychologists say they are, this group of prospective 

teachers has surely had to exhibit a great deal of fortitude 

in sticking to their career choice" (5, p. 77). 

In Ryans' study, the characteristics of teachers were 

studied in relation to the influences which the individual 

teachers believed affected their choice of teaching as a 

career. The persons who participated in this study were 

teachers in relatively large school systems. The results of 

the data showed that among elementary teachers, the teachers 

who named "satisfying experience in school work," "oppor-

tunity for public service," and "desire for intellectual 

growth" as influences affecting their choice of teaching, 

attained higher scores relative to (1) understanding, 

friendly classroom behavior, (2) responsible, businesslike 

classroom behavior, (3) stimulating, imaginative classroom 

behavior, (4) favorable attitudes toward pupils, (5) favor-

able attitudes toward administrators and other school 

personnel, (6) permissive, child-centered, educational view-

points, (7) verbal understanding, and (8) emotional stability. 

Among secondary teachers, the differences in average 

scores among teachers marking different influence categories 

were much less distinct than among elementary teachers. 

Teachers who noted as factors in choice of teaching, the in-

fluence of "education advisor," "satisfying experience of 

school work," "desire for intellectual growth" tended to 

score higher on all the listed characteristics except 
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stimulating, imaginative classroom behavior, and the 

tendency to avoid excessive use of self-enhancing responses 

(52, pp. 286, 317-319). 

In conclusion, the factors influencing the decision to 

become a teacher are very diversified. Idealism and altruism 

are important motives, followed in importance by practical 

considerations. For some teaching is viewed as a step to 

another job, or as a place of refuge for possible failure in 

another occupation. 

Teacher Role Expectations 

The term role, as used in teaching literature, does not 

represent the same concept to the social psychologists. A 

teacher role, to the educator, is a pattern of behavior 

shared by several members, and believed to be related to the 

learning process (22, p. 449). Studies have been conducted 

on the teacher's role in society and roles in the classroom. 

The reviewed literature in this section will be primarily 

concerned with the roles in the classroom and the pattern of 

behavior represented by these roles. 

Sorenson, Husek, and Yu stated that role theory offers 

an approach to the study of teacher behavior and effective-

ness. A major problem in predicting teacher effectiveness 

has been the lack of agreement on the criteria. If the con-

cept of teacher effectiveness is relative, then teacher 

effectiveness must be considered within a particular system 
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of values and expectations must be in accordance with these 

values (58, p. 287). Ryans stated in Characteristics of 

Teachers, 

Two very important reasons why effective and 
ineffective teachers cannot be described with 
any assurance are the wide variations in the 
value concepts underlying descriptions Of 
desirable teaching objectives and the differ-
ences in teacher role at different educational 
levels, in different subjects and with differ-
ent pupils (52, p. 371). 

If the different expectations were identified, then effec-

tiveness could be developed in accordance with the expecta-

tions (58, p. 287). 

The concept of role as a classification of teacher 

behaviors has been used by several writers. Havighurst and 

Neurgarten stated that a teacher "will fulfill varying role 

expectations in a unique manner" (26, p. 450). Some of 

these roles in the classroom are (1) mediator of learning, 

(2) disciplinarian, (3) parent substitute, (4) judge, 

(5) confidante, and (6) surrogate of middle-class morality. 

Each teacher is affected by his age, sex, marital status, 

social-class background, and personality characteristics in 

the manner he fulfills the role of a teacher (26, p. 453). 

The personality of a teacher must be amendable to varying 

roles. Wall stated, "when we analyze the classroom activities 

of a good teacher, we find that he alternates the authorita-

tive role with personal role, and lengthens and shortens the 

rubber band of social distance with consummate art" (26, p. 

453) . 
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Kinney developed another classification of roles of 

teachers. In his classification, six roles were defined 

for teachers as determined by groups with whom the teacher 

had contacts. These roles were (1) director of learning, 

(2) counselor.. and guidance worker, (3) mediator of the 

culture, (4) member of the school community, (5) liaison 

between school and community, and (6) member of the profes-

sion. Each role had a description of the accompanying 

behavior. Kinney felt that all roles should be experienced 

by the potential teacher (31, pp. 9, 10, 17). 

Fishburn, using Kinney's six roles, studied teachers' 

roles as perceived by themselves and by administrators in 

two high schools. The results of the study indicated that 

teachers and administrators perceived the teachers' roles 

in contradictory manners. Teachers and administrators in 

four of the six roles perceived the teachers' roles in 

significantly different ways. The role of liaison between 

school and community was perceived most important by adminis-

trators and least in importance by teachers. The role, 

mediator of the culture, was perceived as most important by 

teachers and least important by administrators. The role, 

director of learning, was ranked second in importance by 

teachers and fifth in importance by administrators. The 

role, member of a profession, was ranked next to the most 

important by administrators and next to the least important 

by teachers. The differences in each of these roles was 
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significant at the .01 level. The factors most related to 

differences in perception of the teachers' roles were age 

and length of professional experience. The findings of this 

study imply that teachers and administrators must work toward 

better understanding of differences (20, pp. 55, 58, 59). 

Brown used the Teacher Practices Questionnaire in a 

study of experienced secondary teachers and found mean dif-

ferences in the role expectations. These differences were 

attributable to the teacher's age, sex, teaching field, and 

the interaction effect of sex by teaching field (9, p. 6516). 

A study by Soles investigated the relationship of 

teacher role expectations and the internal organization of 

the school. The role expectations were measured using the 

Survey of Teaching Practices. The subjects were 133 female 

and 166 male junior high teachers. Two types of school 

organization, multiple-period type curriculum-scheduling 

schools and single-period type curriculum-scheduling schools, 

were compared. Results indicated that teacher role expecta-

tions were predictable from policies and internal organiza-

tion to some extent. Teachers in the single-period schools 

considered themselves more as the authority and expert who 

made the classroom decisions regarding curriculum. Teachers 

in multiple-period schools emphasized more the use of group 

techniques, teacher-pupil planning, and the "how" of learning. 

Comparisons were also made among teachers grouped by sex, 

age, subject matter, college courses, and degrees. Male 
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teachers emphasized more the teacher-centered view of 

authority. Female scores indicated a preference for counsel-

ing, guidance and group development roles. In grouping by 

subject field, the role expectations of mathematics teachers 

were more impersonal and the transmission of subject matter 

was very important to them. In contrast, the social studies 

teachers used a counseling, guidance, and group developmental 

approach. Soles recommended further study of institutional 

types and role expectations in relation to the learning of 

the students (56, pp. -227-234). 

Davidson and Lang conducted a study to determine the 

relation between students' perception of their teachers' 

feelings toward them and the variables of self-perception, 

academic achievement, and classroom behavior. The major 

findings were (1) a significant positive correlation existed 

between the teacher's feelings toward the student and self-

perception. A more favorable self image existed when the 

teacher's feelings were favorable. (2) Better academic 

achievement and more desirable class behavior were related 

to the positive perception of the teacher's feelings by the 

student (14, pp. 107, 116). The implication was drawn that 

teachers communicate different feelings to the students and 

positive or negative reactions may result. 

In a review of the literature by Swenson and Parton, the 

conclusion was drawn that the role of the teacher was shift-

ing, The authoritarian role was being replaced with a more 
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pupil-centered, pupil-planning type role. The actual amount 

of change in teacher roles in the classroom may not be 

extensive at this time (60, pp. 162-164). 

In conclusion, teacher classroom roles are important in 

understanding teacher effectiveness. Teacher effectiveness 

is relative, and a role with defined teacher behavior would 

permit evaluation of a teacher within a set of expectations. 

The lack of a common classification of teacher classroom 

roles is a handicap. Perhaps more exploration of teacher 

classroom roles will aid in defining teaching effectiveness. 

Teaching Effectiveness 

Teaching effectiveness is not just one phenomenon, but 

different patterns of effectiveness may exist for different 

teachers, pupils, educational programs, and for any given 

teacher-pupil educational program (4, p. 641). Teacher 

effectiveness is probably the result of the interaction of 

a number of variables in a complex situation. Teacher 

competence is a necessary variable of the situation, for this 

is a teacher property that refers to the ability to produce 

agreed-upon effects (7, p. 4). Teacher competence in one 

situation would not necessarily lead to teaching effective-

ness in a different situation. 

Barr, Bechdolt, Gage, Orleans, Pace, Remmers, and Ryans, 

in the "Second Report of the Committee on Criteria of Teacher 

Effectiveness," discussed the prediction of teacher effective-

ness. 
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The problem of predicting teacher effectiveness 
is one of predicting that a teacher will produce 
certain changes in pupil behavior; or that a 
certain candidate for admission to a teacher 
education program will, when he becomes a teacher, 
produce certain changes in pupil behavior. Deter-
mining the predictors of the ultimate criteria 
(changes in pupil behavior) is the essence of 
the problem of determining teacher effectiveness 
(4 , p. 642). 

A common criteria for teacher effectiveness has not 

been accepted by all educators. Stevens has pointed out 

that teacher effectiveness must be measured by the criterion 

of success as a teacher. He felt that a criterion measure 

should possess four basic attributes: (1) relevance, 

(2) reliability, (3) freedom from bias, and (4) practicality 

(42, p. 1482). 

Teacher effectiveness is said to be measured by such 

tests as the National Teacher Examination and the Teaching 

Aptitude Test. Mitzel concluded these measures reveal• 

nothing about how knowledge about teaching is translated 

into a given teacher's classroom. As yet, he felt the tests 

lack a demonstrated relevance to teaching products and 

teaching processes (42, p. 1485). 

Teacher effectiveness criteria are very diverse. Some-

times the criteria are classified on the basis of the method 

used in obtaining the criterion measurements. Student teach-

ing marks, principal's ratings, or observation of teacher 

behavior are frequently employed. Bloom, in The Taxonomy of 

Educational Objectives classified^ educational outcomes into 
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three areas: cognition, affect, and psychomotor skills. 

Although agreement has not been reached concerning the 

criteria of teaching effectiveness, three main types of 

criteria are usually employed. The first criterion is the 

product, or what is learned. Student learning may involve 

the cognitive, psychomotor, and affective domain or just one 

or more, depending on the objectives. A second criterion is 

called process. This refers to student behavior, teacher 

behavior, and student-teacher interactions in the classroom. 

The third criterion is called presage. Judgments of effec-

tiveness are made on the basis of the teacher's intellectual 

ability, grades in college, personal appearance, and other 

characteristics (32, p. 138). 

The use of reliable and valid measurement approaches to 

record what teacher behaviors lead to specific student 

effects will aid in the better understanding of effective-

ness. Of the various techniques available, some promising 

ones appear to be (1) graphic scales, (2) observation check 

lists, and (3) forced-choice scales. Ryans believes that 

the lack of reliability of the observation and assessment' 

techniques can be overcome with care in definition and 

scale development, and with training for the observers (53, 

p. 1487). 

One of the essential problems in teaching effectiveness 

is finding which teacher behaviors and characteristics are 

related to specific effects on pupils. Many variables 
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interfere in the attempt to measure the relationship of 

characteristics to effects on pupils. Some of these variables 

are pupils, school program, lack of experience by potential 

teachers, and others. The complex problems in analyzing 

teacher effectiveness have undoubtedly been responsible for 

so much inconclusive research in this area. 

Ryans has suggested some generalizations from research 

studies regarding the relationship between teacher character-

istics, as predictors, and teacher effectiveness in the -

abstract. Intellectual abilities, college grades, cultural 

and subject-matter knowledge, professional knowledge, 

student-teaching grades, emotional adjustment, favorable 

student attitudes, generosity in appraising others' motives, 

reading and literary interests, interest in music and paint-

ing, participation in social affairs, experience in working 

with children, history of teaching in family, school size, 

community size and cultural level, and participation in 

avocational activities, all appear to be characteristics 

positively correlated with teacher effectiveness. Extensive-

ness of professional education, personal appearance, grade 

or subject taught, generally appear to have little relation 

to effectiveness. Age and teaching experience seem to have 

an over-all negative relationship with effectiveness. Sex 

differences in effectiveness have no great effect at the 

elementary level, but on certain criterion dimensions on the 

secondary level the women may be more effective. Single and 
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married teachers for all levels together seem to have little 

difference in criterion dimensions (53, p. 1490). 

In summary, the findings of some studies on teaching 

effectiveness have yielded positive results. These results 

should serve to aid researchers in continued study of the 

complex relationship between teacher behavior, character-

istics, and teaching effectiveness. 
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CHAPTER III 

PROCEDURES 

The chapter on procedures is divided into three 

sections. The first section relates the development of the 

questionnaire "Factors Influencing the Decision to Become a 

Teacher." The second section describes the collection of 

data and is followed by a third section in which the pro-

cedure for the analysis of data is described. 

Procedure in the Development of the Questionnaire 
"Factors Influencing the Decision to 

Become a Teacher" 

Awareness of the acknowledged reasons for persons 

entering a teacher education program would give insight to 

their conscious motivations for becoming a teacher. Review 

of the literature on factors for entering teaching revealed 

evidence that many diverse reasons are frequently given for 

persons choosing the teaching profession. No one reason was 

important to all persons. None of the reviewed studies in-

vestigated solely the reasons for older persons entering 

teacher preparation. 

The instruments utilized in examining factors for enter-

ing teaching had been developed for different groups and 

organized in various ways. In the majority of the studies, 

little evidence was reported on the establishment of validity 
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and reliability for the instruments. Some instruments 

forced a ranking of statements, and consequently did not 

permit the marking of statements that could be equally im-

portant to the student. Typically there was no provision 

included for the addition of items uniquely important to a 

given individual. Interpretation of the findings was fre-

quently based on a single statement that had been ranked 

first in importance by a majority of the students. No 

combination of statements was considered. A student would 

seem to be motivated by several statements, and if these 

statements were related, then generalizations would be 

appropriate. If statements were grouped into categories, 

then generalizations based on a category would be more 

adequate than generalizations based on'a single statement. 

For the above-mentioned reasons, an instrument was developed 

to (1) include statements that would be relevant for older 

and typical students, (2) allow the student to respond to 

each statement without ranking, (3) allow grouping of state-

ments into broad categories, and (4) allow testing for 

adequate validity and reliability. 

As a result of reviewing previous research and consulta-

tions with educators and students, thirty-eight statements 

that seemed to reflect possible reasons for becoming a 

teacher were formed into a tentative questionnaire. Direc-

tions to the respondents requested that each statement was 

to be evaluated as to its influence on the individual's 
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decision to teach. Six responses were possible for each 

statement. These were strongly agree, 5; agree, 4; uncertain, 

3? disagree, 2; disagree strongly, 1; and does not apply, 0. 

The questionnaire also included a short statement to the 

effect that other statements not included were to be added 

by the respondent. 

The tentative questionnaire (see Appendix F) was admin-

istered to twenty-four students enrolled in their first 

professional education course for the second summer term. 

1969 at North Texas State University, Students were instructed 

to read the directions, respond to the statements, and upon 

completion of the questionnaire by the class, to give any 

suggestions that might improve the clarity in directions or 

statements. 

The class members made suggestions for clarification of 

the directions and for modification of three statements. 

The suggested direction changes were to modify the possible 

responses from six to five and use a different phrasing. 

The revised responses then read strong influence, 5; mild 

influence, 4; uncertain, 3; low influence, 2; and no 

influence, 1. The suggested change in wording was completed 

on three statements. No new statements were suggested. 

The revised form of the questionnaire was then sub-

mitted to five educators. Three of the educators in the 

Education Department of North Texas State University and two 

educators in the Education Department of Stephen F. Austin 
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State University examined the questionnaire. The purpose of 

their review was twofold. First, they were asked to examine 

each statement and to judge* if they felt the statement might 

be a reason influencing a person to become a teacher. They 

were not asked to judge the social desirability of the 

possible readon. Each statement was rated according to the 

scale: two for acceptable as a reason, one for uncertain, 

zero for not a reason. No statement was included in the 

final questionnaire that a majority of the panel had not 

marked acceptable. The second purpose of the panel was to 

place each statement into one of eight suggested categories 

or to suggest additional categories. Majority agreement on 

the placement of each statement in a category was necessary 

for the statement to be in the final questionnaire. The 

eight suggested categories were (1) working conditions, 

(2) personal growth, (3) security, (4) prestige, (5) stepping-

stone, (6) persons, (7) events, and (8) idealistic, altruistic, 

No additional categories or modification of the suggested 

ones were given by the panel (see Appendix G). 

The results of the examination of the questionnaire by 

the educators indicated a need for further revision. None of 

the statements lacked a majority agreement on their accept-

ability as possible reasons. Some of the statements did not 

receive 100 per cent support as possible reasons, but all 

received a majority response. Four of the statements were 

deleted from the questionnaire for lack of majority 
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agreement by the panel as to the appropriate category into 

which they should be placed. These were 

1. Vocational guidance received from a counselor was 

an influence in my decision to enter teaching. 

2. Teaching is a more practical occupation than my 

first occupational choice. 

3. Teacher preparation does not require extensive 

training or enrolling in very difficult courses. 

4. In reading articles, leaflets, and books on teach-

ing, I was influenced to become a teacher. 

The remaining thirty-four statements were compiled into a 

second revised form of the questionnaire. 

Item reliability for the questionnaire was established 

by administering,the questionnaire to the same individuals 

two times at a specified time interval. The order of the 

items was changed on the second administration. Two groups 

at two universities were administered the questionnaire at 

a two-week interval. Nineteen persons at North Texas State 

University and fifty-three persons at Stephen F. Austin 

State University combined to give a total of seventy-two • 

persons in the sample group. This group was enrolled in 

their first professional education course. 

The results of the test of item reliability indicated 

further revision was needed. The minimum reliability for an 

item to be included was .60. Thirty-four statements had 

been tested and fourteen statements did not meet the 
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necessary level of reliability. These were 

1. Not as much physical strain is required in teaching . 

as in some occupations. 

2. I would like to do research to contribute to the 

field of education. 

3. Movement intrastate and interstate is possible in 

teaching. 

4. _ There is the opportunity to be creative in teaching. 

5. The salary for teachers is attractive. 

6. I enjoy my major field and would like to continue 

working in it. 

7. Teachers continually learn in their profession. 

8. Interest in teaching was shown by vocational and 

ability tests. 

9. The school working conditions are pleasant. 

10. More freedom to "be my own boss" is offered in 

teaching than is characteristic of some occupations. 

11. I want to help students grow in desirable values and 

attitudes. 

12. A code of ethics dictates the actions of teachers. 

13. To guide the learning of a group of students is 

rewarding. 

14. X was influenced by teacher(s) to enter the teaching 

profession. 

The third revised form of the questionnaire (see Appendix B) 

was compiled utilizing the remaining twenty statements. The 
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twenty items had been designated by the panel to be in one 

of the eight following categories: working conditions 

(items 1 and 12) , personal growth (item 8) , security (items 3, 

9, 10, 13, and 18), prestige (items 15 and 19), stepping-

stone (item 4), persons (items 5, 11, 16, and 20), events, 

(items 2#i an<jl 7), and idealistic, altruistic (items 6, 14, 

and 17). The final questionnaire was used to gather data 

from the students in the study. 

"Factors Influencing the Decision to Become a Teacher," 

Kerlinger Education Attitude Scale, Teacher Practices Ques-

tionnaire , and the personal data sheet were completed by 

the respondents. The personal data sheet was used' to gather 

background data and information on future aspirations. 

"Factors Influencing the Decision to Become a Teacher" 

allowed each respondent to assess possible reasons for the 

decision to teach. The Kerlinger Education Attitude Scale 

was constructed to determine attitudes of "progressivism" 

and "traditionalism" toward education. The Teacher Practices 

Questionnaire was developed for the purpose of measuring role 

expectations of teachers, specifically interpersonal rela-

tions. 

Procedures in Collection of Data 

The students in this study were enrolled in North Texas 

State University for the fall term, 1969. Permission was 

obtained from the Dean of the School of Education, the 



60 

Director of Admissions, and the Director of Teacher Education 

to utilize their files for this study. The students were 

identified through an official form (see Appendix D) for 

those enrolled in Education 331, Child Growth and Develop-

ment, and Education 343, The American Secondary School. 

The personal data sheet, "Factors Influencing the 

Decision to Become a Teacher," Kerlinger Education Attitude 

Scale, and Teacher Practices Questionnaire were administered 

to ten classes of Education 331 and fourteen classes of 

Education 343. Permis'sion was obtained from each instructor 

to come into their class during a regularly scheduled class 

period and administer all of the instruments during one 

period. The students in each class were informed that the 

information was being used for research purposes and would 

not affect their grade in the course. They were asked to 

place their social security number on each instrument so 

that make-up tests could be given to those absent. Instruc-

tions in each class consisted of asking the students to read 

the directions on each instrument as it was administered. 

Explanation as to the marking of the answer sheet for the 

Teacher Practices Questionnaire was sometimes necessary. 

After all classes were tested, make-up packages were compiled 

for all students registered for the classes but absent on. 

the day of the testing. The packages were given to the 

instructors. The instructors were requested to give the 

packages to the students who had been absent and ask the 



61 

students to complete the questionnaires at home and return 

them. 

Six hundred and forty-four students were enrolled in 

the 24 sections of Education 343 and Education 331. Data 

were collected from 570 students, approximately 89 per cent 

of the total group. Fifteen of the 570 students were 

eliminated from the study for not meeting the criteria of 

seeking certification. Three of these students were 

sociology majors, one was speech therapy, one was biology, 

one was government, and nine did not indicate a major. All 

fifteen had selected one of these courses as an elective. 

The research was designed to include all older students 

who met the criteria. One hundred students of the total 

number were identified by admission cards as being older 

students. Ten of the 100 students were absent on the test 

day and did not. complete make-up packages. Four of the 100 

students did not complete the questionnaires correctly and 

their data were not included. Two of the 100 students were 

not seeking teacher certification and were not included. A 

total of 84 of the older students met the criteria and 

completed all instruments. 

The data for the 467 typical students who met the 

criteria were compiled into one stack. The data were arranged 

in the order of completion by the students. An equal repre-

sentative sample of typical students1 data as well as older 

students' data was desired. In selecting at random an excess 
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number of typical students' data, allowance was made for in-

complete sets of data. A systematic sampling of the 467 

typical students' data was employed. McNemar stated "this 

type of systematic sampling does not exactly satisfy the 

conditions of random sampling," although, he felt "it will 

assure a random sample unless the cards have been systemati-

cally arranged" (1, p. 383). Every fifth student's data 

was chosen by counting consecutively through the entire 

stack. Ninety-three sets of data were thus selected. Four 

of these sets were incomplete and were not included. Eighty-

nine sets were complete, giving an excess of five sets of 

data. The first eighty-four sets of data formed the repre-

sentative sample for the typical group. 

All entering students in teacher education at North 

Texas State University are required to take the Cooperative 

School and College Ability Test. The total raw score for 

each older and typical student in the study was obtained 

through permission of the Education Department. The scores 

were then included with the data from the personal data 

sheet and questionnaires. 

The grades were obtained in January, 1970, through per-

mission of the Education Department for all of the older and 

typical students utilized in the study. 

The information on the personal data sheet, "Factors 

Influencing the Decision to Become a Teacher, Kerlinger 

Education Attitude Scale, and semester grades was transferred 
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directly to computer worksheets. The Teacher Practices 

Questionnaire was graded using five scales and a score for 

each.scale was derived for each student in the typical and 

older groups. The scores were then transferred to computer 

worksheets. The worksheets and the directions for analysis 

were taken to the computer center at North Texas State Uni-

versity. 

Procedures for Analysis of Data 

Automatic data processing by the Computer Center at 

North Texas State University was used for an analysis of the 

statistical data. 

The null hypothesis that no difference existed between 

the means was formulated for statistical testing. The level 

of significance below which a hypothesis was rejected was 

arbitrarily set at the 5 per cent level. 

The t technique was used to determine the significance 

of the difference in.mean scores of the groups as stated in 

the hypotheses. The mean and standard deviation were com-

puted for each group and the level of significance was tested 

by the t technique. 

Each of the hypotheses I, II, III, IV, V, VI, VII, VIII, 

IX, X, XIII, and XIV were tested by a standard formula for 

jr. Hypotheses XI and XII were tested by use of the formula 

for the significance of the difference between two percentages, 
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In summary, Chapter III described (1) the development 

of the questionnaire "Factors Influencing the Decision to 

Become a Teacher," (2) the collection of data for the older 

and typical students, (3) the procedure for analysis of the 

data. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

The purposes of this study were (1) to describe the 

persons twenty-five and older entering the teacher education 

program and seeking certification, and (2) to compare the 

persons twenty-five and older with a typical group of persons 

under twenty-five, with respect to selected characteristics. 

Data were utilized for eighty-four older students and for a 

selected sample of eighty-four typical students who met the 

criteria of the study and who completed all instruments. 

The data gathered during this investigation are presented in 

Chapter IV under two sections: (1) "Description of the Older 

Persons Entering the Teacher Education Program and Seeking 

Certification," and (2) "An Examination of the Individual 

Research Hypotheses." 

The data for describing the older and typical students 

were collected by use of personal data sheets. The personal 

data sheets were completed by the eighty-four older and 

eighty-four typical students in the study. The information 

was then transferred to computer worksheets and frequency 

distributions and percentages were calculated by the computer 

center at North Texas State University. In the analysis of 

data, tables were utilized to report the frequency distribu-

tions and percentages. Brief explanations were given to aid 
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in understanding the tables and to expand the information 

contained in the tables. 

Each research hypothesis is examined in section two of 

Chapter IV. Tables of results for all research hypotheses 

were compiled. Findings, as shown by the statistical treat-

ment of the data, are discussed. Significant differences at 

the .05 level are indicated. 

A Description of the Persons Twenty-Five and Older 
Entering the Teacher Education Program at 

North Texas State University and 
Seeking- Teacher Certification 

The 84 older students seeking certification and complet-

ing all instruments composed the group of older students. 

The age range of the older students was 28 years. Sixty-

nine of the students were in the age span of 25 to 35 years. 

Twelve of the students were in the age span of 36 to 45 

years. Three students were over the age of 45. Their ages 

were 46, 47, and 53. Of the 84 students in the older group, 

only 3 had previously earned the baccalaureate degree. These 

students enrolled in Education 331 or Education 343 were 

students at North Texas State University in the fall term* 

1969. The personal data sheet and other instruments were 

completed during a regularly scheduled class meeting. The 

purpose of administering the personal data sheet was to gain 

background information about this rather large group of 

potential teachers. Each item that is included in the 
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personal data sheet (see Appendix A), was completed by all 

persons in the study. 

The first purpose of the study was to describe the 

older persons. To better implement this purpose, the data 

reported in section one includes background information 

gathered from the eighty-four older students and eighty-four 

typical students. By including the responses of the typical 

students in the same tables, a better perspective can be 

obtained in understanding the responses of the older stu-: 

dents. 

The data in section one are not in the same sequence 

as the responses were requested on the personal data sheet. 

The following items in the personal data sheet were used for 

identification purposes and were not included in the analysis 

of Chapter IV. Item 1 asked for the student's name. Item 2 

asked for the social security number. Item 3 asked for 

the age. Items 17, 18, 19, 20, and 21 are reported in 

section two of Chapter IV. These items requested informa-

tion on future educational plans and for vocational plans in 

five, ten, and fifteen years. Research Hypothesis XI 

utilized the information on future educational plans. 

Research Hypothesis XII utilized the information on future 

vocational plans. All remaining responses to the personal 

data sheet are reported in section one of Chapter IV. The 

responses to one or more items on the personal data sheet 

were included in one table. 
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Information relative to sex of subjects, marital status, 

and family size is contained in Table I. 

TABLE I 

THE NUMBER AND PERCENTAGE OF OLDER AND TYPICAL STUDENTS 
CLASSIFIED BY SEX, MARITAL STATUS, AND FAMILY SIZE 

Older Typical Older Typical 
N = 84 N = 84 % % 

Sex: ; 

Male 26 21 30.9 25.0 
Female 58 63 69.0 75.0 

Total 84 84 99.9 100.0 

Marital Status: 
Single 11 62 13.0 73.8 
Married 64 21 76.1 25.0 
Divorced 6 0 7.1 0 
Widowed 2 0 2.3 0 
Separated 1 1 • 1.1 1.1 

Total 84 84 99.6 99.9 

Number of Children: 
None 27 80 32.1 95.2 
One 12 3 14.2 3.5 
Two 24 1 28.5 1.1 
Three 16 0 19.0 0 
Four or more 5 0 5.9 0 

Total 84 84 99.7 99.8 

An examination of Table I will show that approximately 

two-thirds of the older persons in this study returning to 

seek teacher certification were women. Seventy-six per cent 

of the older students were married as compared to 25 per cent 

of the typical students. Sixty-seven per cent of the older-
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students had one or more children. Only 5 per cent of the 

typical students had begun their families. 

.The responses of the older and typical students to the 

question of the type of certification they were seeking and 

the possession of emergency certification are given in 

Table II. 

TABLE II 

THE NUMBER AND PERCENTAGE OF OLDER AND TYPICAL STUDENTS 
SEEKING ELEMENTARY, SECONDARY, OR ALL LEVEL 

CERTIFICATION AND THOSE WHO HOLD AN 
EMERGENCY CERTIFICATE 

Older 
N = 84 

Typical 
N = 84 

Older % Typical % 

Type of certification: 
Elementary 
Secondary 
All level 

28 
42 
14 

29 
51 
4 

33.3 
50.0 
16.6 

34.5 
60.7 
4.7 

Total 84 84 99.9 99.9 

Hold emergency 
certificate 0 0 0 0 

Fifty per cent of the older persons anticipate teaching 

in the secondary schools and 17 per cent plan to be certi-

fied for all levels. Five per cent of the typical students 

plan to be certified for all levels, and 61 per cent of the 

typical students plan to seek secondary certification. It 

is not possible on the basis of these data to assert that a 

greater number of either older or typical students will enter 

the elementary or secondary schools. Both groups have a 
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larger percentage planning to teach in the secondary schools 

than in the elementary schools. Unless there is a change in 

the distribution, an oversupply of secondary school teachers 

in certain areas will exist and a continuing shortage of ele-

mentary school teachers will persist (2, p. 72). 

None of the older or typical students hold an emergency 

teaching certificate. 

The percentage of older students with experience of a 

teaching nature was much higher than for the typical stud-

dents. Table III illustrates the responses of the older and 

typical students to different types of teaching experiences. 

TABLE III 

THE NUMBER AND PERCENTAGE OF OLDER AND TYPICAL STUDENTS 
WITH EXPERIENCE OF A TEACHING NATURE 

Older Typical Older Typical 
N = 84 N = 84 % % 

Substituting in public schools 12 3 14.2 3.5 
Sunday school 44 29 52.3 34.5 
Camp counseling 7 14 8.3 16.6 
Playground 5 6 5.9 7.1 
Armed forces 9 1 10.7 1.1 
Some teaching experience 72 28 85.7 33.3 
Teaching experience other than 

listed 22 16 26.1 19.0 

A small percentage for each group had experience substi-

tuting in the public schools. Fifty-two per cent of the 

older students and 34 per cent of the typical students had 

teaching experience in Sunday school. Ten per cent of the 
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older students had taught in the Armed Forces as contrasted 

to 1 per cent of the typical group. In summary, 14 per cent 

of the older group had no teaching experience and 66 per 

cent of the typical group had not taught in any capacity. 

The older students entering teacher education programs 

would seem to have made the decision to become a teacher much 

later than the typical students. However, the time of the 

decision and the opportunity to seek certification might not 

have occurred simultaneously. 

TABLE IV 

THE NUMBER AND PERCENTAGE OF OLDER AND TYPICAL STUDENTS 
DECIDING TO BECOME A TEACHER AT A PARTICULAR TIME AND 

THOSE WITH A TIME LAPSE BETWEEN GRADUATION FROM 
HIGH SCHOOL AND FIRST ENTRANCE INTO COLLEGE 

Older Typical Older Typical 
N = 84 N = 84 % % 

Time of decision: 
Elementary school 3 9 3.5 10.7 
Junior high school 4 6 4.7 7.1 
Senior high school 16 33 19.0 39.2 
After high school and before 

college 17 7 20.2 8.3 
Freshman or sophomore in 

college 22 23 26.1 27.3 
Junior or senior in college 10 6 11.9 7.1 
After graduation from 

college 12 0 14.2 0 

Total 84 84 99.6 99.7 

Time elapsed: 
None 61 81 72.6 96.4 
One year 4 1 4.7 1.1 
Two years 2 0 2.3 0 
Three or more years 17 2 20.1 2. 3 

Total 84 84 99.7 99.8 
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As seen in Table IV, 46 per cent of the older students 

decided to teacher after high school and before entering 

college, or while a freshman or sophomore in college. Fifty-

seven per cent of the typical students had decided to teach 

by the time they were seniors in high school. 

Twenty-seven per cent of the older students, as conr 

trasted to 3 per cent of the typical students, had a time 

lapse of one year or more between graduation from high school 

and the first entrance into college. 

Information relative to the military experience, choice 

of life work, and interruption in college is given in 

Table V. 

A majority of the men in the older group were veterans. 

The two categories of the military status, non-veteran and 

not applicable, were combined into the category of non-

veteran. There were twenty-six men in the older group, and 

73 per cent (nineteen) were veterans. 

The older group had been interrupted in their college 

work to a greater extent than the typical group. Eighty-

five per cent of the older group had been interrupted once 

or more since they had entered college. Eighty per cent of 

the typical students had never been interrupted in their 

college work. 

Approximately 8 per cent more of the typical students 

than the older students rated teaching as their first choice 

of life's work. Eight per cent does not seem unusually high, 
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TABLE V 

THE NUMBER AND PERCENTAGE OF OLDER AND TYPICAL STUDENTS WITH 
MILITARY EXPERIENCE, WHO CHOSE TEACHING AS THE FIRST 

CHOICE OF LIFE WORK, AND THOSE WHO HAD BEEN 
INTERRUPTED IN THEIR COLLEGE WORK 

Older 
N = 84 

Typical 
N = 84 

Older % Typical % 

Military status: 
Veteran 19 2 22.6 2.3 
Non-veteran 65 82 77.3 97.5 

Total 84 84 99.9 99.8 

Times interrupted: 
None 13 68 15.4 80.9 
Once 41 12 48.8 14.2 
Twice 17 3 20.2 3.5 
Three or more times 13 1 15.4 1.1 

Total 84 84 99.8 99.7 

Choice of teaching: 
First choice 42 49 50.0 58. 3 
Not first choice 42 35 50. 0 41.6 

Total 84 84 100.0 99.9 

since 19 per cent of the older students were veterans and 

approximately 85 per cent of the older students had been in-

terrupted in their college work. A possible deduction might 

be that the older students may be looking for something in 

teaching that they had not found elsewhere. 

In Table VI the number and percentages of students 

seeking secondary or all level certification in certain areas 

are given. 

The three largest percentages of older students seeking 

secondary or all level certification were majoring in the 
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TABLE VI 

THE NUMBER AND PERCENTAGE OF OLDER AND TYPICAL STUDENTS, 
SEEKING SECONDARY TEACHER CERTIFICATION OR ALL LEVEL 

CERTIFICATION, CLASSIFIED BY MAJOR FIELD 

Older Typical Older Typical 
N = 48 N = 50. % % 

Major: 
0 0 Agriculture 0 0 0 0 

Art 3 0 6.3 0 
Biology 0 2 0 4.0 
Business 4 2 8.3 4.0 
Chemistry 0 1 0 2.0 
Communicative Arts 0 0 0 0 " 
Economics 1 0 2.1 0 
English 6 13 12. 5 26.0 
French 0 0 0 0 
Geography 0 0 0 0 
German 1 0 2.1 0 
Government 2 3 4.2 6.0 
Health & P.E. (Men) 3 5 6.3 10.0 
Health & P.E. (Women) 1 2 2.1 4.0 
History 5 6 10.4 12.0 
Home economics 2 3 4.2 6.0 
Industrial arts 11 4 22.7 8.0 
Journalism 0 2 0 4.0 
Library 1 1 2.1 2.0 
Mathematics 2 2 4.2 4.0 
Music 2 0 4.2 0 
Physics 0 0 0 0 
Psychology 0 1 0 2.0 
Science—general 0 0 0 0 
Secretarial science 0 1 0 2.0 
Sociology 0 0 0 0 
Spanish 1 1 2.1 2.0 
Speech & drama 3 1 6.2 2.0 

Total 48 50 100.0* 100.0** 

indicating a major. 

**Percentage figure based on the 50 who did respond by 
indicating a major. 
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areas of English, history, and industrial arts. The largest 

percentage was in the area of industrial arts. The three 

largest percentages of typical students seeking secondary or 

all level certification were majoring in the areas of 

English, history, and health and physical education (men). 

The largest percentage was in English. Industrial arts was 

the fourth largest percentage for the typical group. 

If the issuance of emergency permits is an indication 

of teacher shortages, then the most critical areas in Texas 

secondary schools are in the fields of English, mathematics, 

and science (1, p. 4). The deduction could be drawn that 

the older students majoring in history and the typical 

students majoring in health and physical education (men) may 

be entering fields that have no shortage of teachers. 

Information relative to the expressed feeling toward 

college and the desirability of public school teaching as 

compared to other vocations is given in Table VII. 

Ninety-four per cent of the older students and 96 per 

cent of the typical students reported they enjoyed college. 

Ten per cent of the older and five per cent of the typical 

students rated teaching as less desirable than other voca-

tions requiring four years of college. 

In summary, 76 per cent of the older group were married, 

a majority percentage planned to enter the secondary school, 

86 per cent had teaching experience, 85 per cent had been 

interrupted in their college work, 50 per cent chose teaching 
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TABLE VII 

THE NUMBER AND PERCENTAGE OF OLDER AND TYPICAL STUDENTS WITH 
EXPRESSED FEELINGS TOWARD COLLEGE IN GENERAL AND THOSE 
RATING THE DESIRABILITY OF PUBLIC SCHOOL TEACHING AS 
COMPARED TO OTHER VOCATIONS REQUIRING FOUR YEARS 

OF COLLEGE 

Older 
N = 84 

Typical 
N = 84 

Older % Typical % 

Feeling toward college: 
Enjoyed it 
Not especially liked it 
Disliked most of it 

79 
5 
0 

81 
3 
0 

94.0 
5.9 
0 

96.4 
3.5 
0 

Total 84 84 99.9 99.9 

Desirability of Teaching: 
Desirable 
Comparable 
Less desirable 

49 
27 
8 

46 
34 
4 

•58.3 
32.1 
9.5 

54.7 
40.4 
4.7 

Total 84 84 99.9 99. 8 

as their first choice of life's work, and 90 per cent thought 

teaching was desirable or comparable to other vocations re-

quiring four years of college. In comparison to the older 

group, 74 per cent of the typical students were single, a 

majority percentage planned to enter the secondary school, 

34 per cent had teaching experience, 20 per cent had been 

interrupted in their college work, 58 per cent chose teach-

ing as their first choice of life's work, and 95 per cent 

thought teaching was desirable or comparable to other voca-

tions requiring four years of college. 
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An Examination of the Individual Research 

Hypotheses 

The null hypothesis was tested for each research hypoth-

esis, and the decision as to the level of significance below 

which the null hypothesis would be rejected was arbitrarily 

designated at the .05 level. 

Hypothesis I_ 

According to research Hypothesis I, the older students 

would achieve a significantly higher mean score on the 

Cooperative School and College Ability Test than would the 

typical students. Information relative to scores for both 

groups on the Cooperative School and College Ability Test 

can be found in Table VIII. 

TABLE VIII 

MEANS, STANDARD DEVIATIONS, t, AND LEVEL OF SIGNIFICANCE FOR 
OLDER AND TYPICAL STUDENTS ON THE COOPERATIVE SCHOOL AND 

COLLEGE ABILITY TEST 

Older Typical 

t Level N M 0 N M 0 t Level 

Total score 84 73.42 16.78 84 66.92 14.01 2.71 

rH
 

O
 • 

A
 

Secondary 42 75.05 17.17 51 69.47 13.51 1.73 N.S. 
Men 26 70.04 17.45 21 70.67 12.58 - .14 N.S. 
Women 58 74. 93 16.24 63 65.67 14.23 3.31 > .01 

An examination of Table VIII indicates there was a sig-

nificant difference in the mean total scores. The mean 

scores in Table VIII were higher for the older students in 
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three areas. In each area the standard deviation was larger 

for the older group than for the typical group. This would 

indicate that the dispersion was greater for the older group 

than for the younger students. The null hypothesis was re-

jected, and the research hypothesis that the older students 

would achieve a significantly higher mean score than would 

the typical students was accepted. 

Hypothesis II 

According to Hypothesis II, older students seeking 

secondary certification would achieve a significantly higher 

mean score on the Cooperative School and College Ability 

Test than would (A) typical students seeking elementary 

certification, (B) older students seeking elementary certifi-

cation, and (C) typical students seeking secondary certifica-

tion. Information relative to those persons' test scores 

can be found in Table IX. 

An examination of Tables VIII and IX will show there 

was one significant difference in the mean raw scores related 

to Hypothesis II. The null hypothesis was rejected and the 

research hypothesis that the older students seeking secondary 

certification would achieve a significantly higher mean 

score on the Cooperative School and College Ability Test than 

would the typical students seeking elementary certification 

was accepted (see Table IX). The null hypothesis could not 

be rejected and the research hypothesis that the older 
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TABLE IX 

MEANS, STANDARD DEVIATIONS, t, AND LEVEL OF SIGNIFICANCE FOR 
OLDER AND TYPICAL STUDENTS SEEKING SECONDARY AND 
ELEMENTARY CERTIFICATION ON THE COOPERATIVE 

SCHOOL AND COLLEGE ABILITY TEST 

Secondary 
Certification 

Elementary 
Certification 

N M c N M a t Level 

Older Typical 

Total score 42 75.05 17.17 29 63.10 14.61 3.02 > .01 

Older Older 

Total score 42 75.05 17.17 28 70.64 14.96 1.09 N.S. 

students seeking secondary certification would achieve a 

significantly higher mean score on the Cooperative School 

and College Ability Test than would the older students. 

seeking elementary certification was rejected (see Table IX). 

The null hypothesis could not be rejected, and the research 

hypothesis that the older students seeking secondary certi-

fication would achieve a significantly higher mean score on 

the Cooperative School and College Ability Test than would 

typical students seeking secondary certification was rejected 

(see Table VIII). 

Hypothesis III 

According to Hypothesis III, the older men would achieve 

a significantly higher mean score than would the typical men 

o n t h e Cooperative School and College Ability Test. An 
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examination of Table VIII will show there was a non-signifi-

cant difference between the two groups. The null hypothesis 

could not be rejected and the research hypothesis that the 

older men would achieve a significantly higher mean score 

than would the typical men on the Cooperative School and 

College Ability Test was rejected. In this instance the 

direction was the opposite from that hypothesized. 

Hypothesis IV 

According to Hypothesis IV, the older women would 

achieve a significantly higher mean score than would the 

typical women on the Cooperative School and College Ability 

Test. An examination of Table VIII will show there was a 

significant difference in the mean scores of these two groups. 

The null hypothesis was rejected and the research hypothesis 

that the older women would achieve a significantly higher 

mean score on the Cooperative School and College Ability 

Test than would the typical women was accepted. 

Hypothesis V 

According to Hypothesis V, the older students enrolled 

in Education 331 would achieve a significantly higher mean 

grade than would the typical students. Information relative 

to the semester grades for both groups can be found in 

Table X. 

An examination of Table X will show there was a signifi-

cant difference in the mean scores of these two groups. The 
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TABLE X 

MEANS, STANDARD DEVIATIONS, t, AND LEVEL OF SIGNIFICANCE FOR 
OLDER AND TYPICAL STUDENTS' GRADES IN THEIR FIRST 

PROFESSIONAL EDUCATION COURSE 

Older Typical 

N M a N M a t Level 

Ed. 331 27 3.26 .75 29 2.59 .56 3.35 >.01 

Ed. 343 43 3. 37 .72 50 2.88 .69 3.50 >.001 

The letter grades of the students were converted to the 
four-point scale: A = 4, B = 3, C = 2, D = 1, and F = 0. 

null hypothesis was rejected and the research hypothesis 

that the older students would achieve a significantly higher 

mean grade than would the typical students was accepted. 

One older student enrolled in Education 331 dropped the 

course, and one typical student enrolled in Education 343 

dropped the course. Seventeen students of the total 168 of 

both groups were seeking all level certification and their 

grades were not included. 

Hypothesis VI 

According to Hypothesis VI, the older students enrolled 

in Education 343 would achieve a significantly higher mean 

grade than would the typical students. An examination of 

Table X will show there was a significant difference in the 

mean scores of the two groups. The null hypothesis was re-

jected and the research hypothesis that the older students 

would achieve a significantly higher mean grade than would 

the typical students was accepted. 
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Hypothesis VII 

According to Hypothesis VII, the older students would 

achieve a significantly higher mean traditional score than 

would the typical students on the Kerlinger Education Atti-

tude Scale. - ' 

An examination of Table XI will show there was no sig-

nificant difference in the mean scores for the two groups. 

TABLE XI 

MEANS, STANDARD DEVIATIONS, t, AND LEVEL OF SIGNIFICANCE"FOR 
OLDER AND TYPICAL STUDENTS ON THE KERLINGER EDUCATION 

ATTITUDE SCALE 

Older Typical 

N M a N M a t Level 

Traditional 84 43.65 6.71 84 43. 76 6.08 -.11 N.S. 

Progressive 84 51.43 6.50 84 52.08 6.41 -.65 N.S. 

The mean score for each group was derived by summing 
the ten-item scores of each category for each student, add-
ing the sums of the eighty-four scores for each group, 
taking the mean for each group, and testing the significance 
of the difference between the means for the two groups. 

The typical group had a slightly higher mean score than did 

the older group for both categories of the Kerlinger Educa-

tion Attitude Scale. The higher mean scores for the typical 

group than for the older group may reflect a tendency on the 

part of the typical group to respond with higher values to 

the statements on the scale. The small difference in the 

mean scores for each group on the traditional and progressive 

categories may have resulted from the inconsistency of the 
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marking of the statements or the possibility that the scale 

did not differentiate between beliefs of traditionalism and 

progressivism. 

Hypothesis VIII 

According to Hypothesis VIII, the typical students would 

achieve a significantly higher mean progressive score than 

the older students on the Kerlinger Education Attitude 

Scale. An examination of Table XI will indicate no signifi-

cant difference between the mean scores of the two groups. 

The null hypothesis could not be rejected and the research 

hypothesis that the typical students would achieve a sig-

nificantly higher mean progressive score on the Kerlinger 

Education Attitude Scale than would the older students was 

rejected. 

Hypothesis IX 

According to Hypothesis IX, the older students would 

achieve a significantly higher mean score on "Factors 

Influencing the Decision to Become a Teacher" than would the 

typical students on each of the following categories: 

(A) security, (B) working conditions, (C) prestige, and 

(D) events. 

The means of the categories of the questionnaire "Factors 

Influencing the Decision to Become a Teacher" should not be 

compared. A larger mean score for a category does not imply 

that more value has been placed on that category. Each 
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category mean was derived by assessing the value given to a 

varying number of items on the instrument. For this reason 

there is a wide difference in the mean scores. 

An examination of Table XII will show a significant 

difference does exist in the category of working conditions. 

TABLE XII 

MEANS, STANDARD DEVIATIONS, t, AND LEVEL OF SIGNIFICANCE FOR 
OLDER.AND TYPICAL STUDENTS ON THE "FACTORS INFLUENCING 

THE DECISION TO BECOME A TEACHER" 

Older Typical 

t Level N M 0 N M a t Level 

Security 84 14. 06 4. 05 84 . 14.76 4.65 -1.04 N.S. 

Working 
conditions 84 7. 07 2.39 84 6.14 2.40 2.50 > .05 

Prestige 84 4. 80 1.80 84 5.21 2.11 -1.37 N.S. 

Events 84 2.55 1.31 84 2.46 .97 .47 N.S. 

Personal 
growth 84 3. 25 1.40 84 3. 57 1.34 -1.51 N.S. 

Idealistic, 
altruistic 84 10.74 2.09 84 10.75 1.81 - .04 N.S. 

Stepping-
stone 84 2. 05 1.44 84 2.74 1.54 -2.99 > .01 

Persons 84 7.81 2.99 84 8.14 2.36 - .80 N.S. 

The mean score for each group was derived by summing 
the items in each category for each student, adding the sums 
of the eighty-four scores for each group, taking the mean for 
each group, and testing the significance of the difference 
between the means of the two groups. 

(A) Security: The null hypothesis could not be rejected and 

the research hypothesis that the older students would achieve 

a significantly higher mean score on the security category 
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than the typical students was rejected. There was a non-

significant difference in the direction opposite that hy-

pothesized. (B) Working conditions: The null hypothesis 

was rejected and the research hypothesis that the older 

students would achieve a significantly higher mean score on 

the working conditions category than would the typical 

students was accepted. The older students were significantly 

more influenced by the working conditions of the teaching 

profession. (C) Prestige: The null hypothesis could not be 

rejected and the research hypothesis that the older students 

would achieve a significantly higher mean score on the 

prestige category than would the typical students was re-

jected. There was a nonsignificant difference in the 

opposite direction to that hypothesized. (D) Events: The 

null hypothesis could not be rejected and the research hy-

pothesis that the older students would achieve a signifi-

cantly higher mean score on the events category than would 

the typical students was rejected. There was little differ-

ence in the importance of the events category to either 

group. 

Hypothesis X 

According to Hypothesis X, the typical students would 

achieve a significantly higher mean score than would the 

older students on the following categories for entering 

teaching: (A) personal growth, (B) idealistic, altruistic, 
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(C) stepping-stone, and (D) persons. An examination of 

Table XII will show there was a significant difference in 

the stepping-stone category. (A) Personal growth: The null 

hypothesis could not be rejected and the research hypothesis 

that the typical students would achieve a significantly 

higher mean score than would the older students on the 

personal growth category was rejected. There was a nonsig-

nificant difference in the direction hypothesized. 

(B) Idealistic, altruistic: The null hypothesis could not 

be rejected and the research hypothesis that the typical 

students would achieve a significantly higher mean score 

than would the older students on the idealistic, altruistic 

category was rejected. There was little difference in the 

importance of the idealistic, altruistic category to either 

group. (C) Stepping-stone: The null hypothesis was re-

jected and the research hypothesis that the typical students 

would achieve a significantly higher mean score than would 

the older students on the stepping-stone category was 

accepted. The typical students were significantly more in-

fluenced by the stepping-stone category than were the older 

students. (D) Persons: The null hypothesis could not be 

rejected and the research hypothesis that the typical 

students would achieve a significantly higher mean score 

than would the older students on the persons category was 

rejected. There was little difference in the importance of 

the persons category to either group. 
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Hypothesis XI 

According to Hypothesis Xi, a significantly larger 

percentage of the older students than of the typical students 

plan to be in a public school position in (A) five years, 

(B) ten years> and (C) fifteen years. Information relative 

to professional aspirations for both groups can be found in 

Table XIII. 

TABLE XIII 

PERCENTAGES, t, AND LEVEL OF SIGNIFICANCE FOR OLDER AND 
TYPICAL STUDENTS PLANNING TO BE IN A PUBLIC SCHOOL 

POSITION IN FIVE, TEN, OR FIFTEEN YEARS AND 
PLANNING TO OBTAIN A MASTER'S OR 

DOCTOR'S DEGREE 

Older 
N = 84 

Typical 
N = 84 

Level N % N % Level 

Five years 76 90 78 93 -.56 N.S. 
Ten years 71 84 67 80 .79 N.S. 
Fifteen years 67 80 63 75 . 72 N.S. 
Master's degree 65 77 62 74 .53 N.S. 
Doctor's degree 13 15 13 15 .00 N.S. 

An examination of Table XIII will show there was no 

significant difference in the group means. (A) Five years: 

The null hypothesis could not be rejected and the research 

hypothesis that a significantly larger percentage of the 

older students than of the typical students plan to be in a 

public school position in five years was rejected. (B) Ten 

years: The null hypothesis could'not be rejected and the 



89 

research hypothesis that a significantly larger percentage 

of the older students than of the typical students plan to 

be in a public school position in ten years was rejected. 

(C) Fifteen years: The null hypothesis could not be rejected 

and the research hypothesis that a significantly larger 

percentage of the older students than of the typical students 

plan to be in a public school position in fifteen years was 

rejected. In summary, there were no significant differences 

in the professional aspirations of the groups. 

Hypothesis XII 

According to Hypothesis XII, a significantly larger 

percentage of the typical students than of the older students 

plan to obtain (A) a master's degree, (B) a doctor's degree. 

An examination of Table XIII will show there were no sig-

nificant differences between the two groups. (A) Master's 

degree: The null hypothesis could not be rejected and the 

research hypothesis that a significantly larger percentage 

of the typical students than of the older students plan to 

obtain a master's degree was rejected. (B) Doctor's degree: 

The null hypothesis could not be rejected and the research 

hypothesis that a significantly larger percentage of the 

typical students than of the older students plan to obtain a 

doctor's degree was rejected. In summary, there were no 

significant differences in the educational aspirations of the 

two groups. 
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Hypothesis XIII 

According to Hypothesis XIII, the typical students 

would, achieve a significantly higher mean score than would 

the older students on the following categories of the 

Teacher Practices Questionnaire: (A) counselor, (B) motivator, 

and (C) referrer. 

The means between the categories for the Teacher Prac-

tices Questionnaire should not be compared. A larger mean 

score for a category does not imply that more value has been 

placed on that category. Each category mean was derived by 

assessing the value given to a varying number of items on 

the instrument. For this reason there is a wide difference 

in the mean scores. 

Information relative to the scores of the typical and 

older groups on the teacher roles is found in Table XIV. 

TABLE XIV 

MEANS, STANDARD DEVIATIONS, t, AND LEVEL OF SIGNIFICANCE FOR 
TYPICAL AND OLDER STUDENTS ON THE TEACHER PRACTICES 

QUESTIONNAIRE 

Older 
N = 84 

Typical 
N = 84 

t Level M a M a t Level 

Counselor 35.07 12.08 39.58 9.51 -2.67 .01 
Motivator 21.12 5. 85 23.27 8.96 -1.84 N.S. 
Referrer 33.50 5.98 34. 33 5.16 - .96 N.S. 
Advice-information giver 34.33 8.47 35.32 8.43 - .75 N.S. 
Disciplinarian 67.61 11.28 63.69 10.53 2. 31 .05 

mean swie i.ui eaun gxuup was aerxvect dy summing tx 
items in each category for each student, adding the sums of 
the eighty-four scores for each group, taking the mean for 
each group, and testing the significance of the difference 
1 I I I . * i U 4-T. , -P -rj-s. « 
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An examination of Table XIV will show a significant 

difference in the mean scores for the category of counselor. 

(A) Counselor: The null hypothesis was rejected and the 

research hypothesis that the typical students would achieve 

a significantly higher mean score than would the older stu-

dents on the counselor category was accepted. (B) Motivator: 

The null hypothesis could not be rejected and the research 

hypothesis that the typical students would achieve a signifi-

cantly higher mean score than would the older students on 

the motivator category was rejected. There was a nonsignifi-

cant difference in the direction hypothesized. (C) Referrer: 

The null hypothesis could not be rejected and the research 

hypothesis that, the typical students would achieve a sig-

nificantly higher mean score than would the older students 

on the referrer category was rejected. There was a nonsig-

nificant difference in the direction hypothesized. 

In interpreting the roles of the Teacher Practices 

Questionnaire, it should be remembered that in responding 

to the problem situations, the course of action chosen as 

being very appropriate was scored one, fairly appropriate 

was scored two, acceptable was three, fairly inappropriate 

was four, and very inappropriate was five. Therefore, the 

higher the mean score the more inappropriately a group 

responded to the category. 

The significant difference in the category of counselor 

was due to the lower mean for the older group. The 
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interpretation of this score would be that the older group 

favored the counselor role significantly more than did the 

typical group. The older group also favored the motivator 

and referrer categories nonsignificantly more than did the 

typical group. 

Hypothesis XIV 

According to Hypothesis XIV, the older students would 

achieve a significantly higher mean score than would the 

typical students on the following categories of the Teacher 

Practices Questionnaire; (A) advice-information giver, and 

(B) disciplinarian. An examination of Table XIV will show 

there was a significant difference in mean scores for the 

two groups in the disciplinarian category. (A) Advice-

information giver: The null hypothesis could not be re-

jected and the research hypothesis that the older students 

would achieve a significantly higher mean score than would 

the typical students on the advice-information giver category 

was rejected. There was a nonsignificant difference in the 

direction opposite that hypothesized. (B) Disciplinarian: 

The null hypothesis was rejected and the research hypothesis 

that the older students would achieve a significantly higher 

mean score than would the typical students on the disciplinar-

ian category was accepted. 

The interpretation of Hypothesis XIV-B is that the 

older students had a significantly higher mean and consequently 
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the typical students favored the disciplinarian role sig-

nificantly more than did the older students. 

The category scores of the Teacher Practices Question-

naire characterize the older students as assuming the 

counselor, motivator, referrer, and advice-information 

giver roles, and the typical students as favoring the 

disciplinarian role. The responses of the older students to 

the problem situations of the Teacher Practices Questionnaire 

may be partially due to past teaching experience. Another 

possible influence on the responses of the older students 

might be that for a majority of the older group, the experi-

ence of raising children may have changed their reactions to 

the problem situations. 

In summary, the older students scored significantly 

higher on the Cooperative School and College Ability Test, 

nonsignificantly different from the typical group on the 

Kerlinger Education Attitude Scale, significantly higher on 

the working conditions category for entering teaching, non-

signif icantly different from the typical group on future 

aspirations, significantly higher in their first professional 

education course grade, and significantly lower on the 

counselor category of the Teacher Practices Questionnaire. 

The typical students scored significantly higher on the 

stepping-stone category for entering teaching, significantly 

lower on the disciplinarian category of the Teacher Practices 

Questionnaire. 
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CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, RECOMMENDATIONS, 

AND IMPLICATIONS 

Summary 

The problem of this study was an analysis of selected 

characteristics of students twenty-five years and older 

entering the teacher education program at North Texas State 

University. The purposes of this study were (1) to describe 

the persons twenty-five and older entering the teacher educa-

tion program and seeking certification, and (2) to compare 

the older students to those persons under twenty-five with 

respect to (a) ability, as measured by the Cooperative School 

and College Ability Test, (b) factors for entering teaching, 

as measured by "Factors Influencing the Decision to Become a 

Teacher," (c) attitudes held toward teaching, as measured by 

the Kerlinger Education Attitude Scale, (d) professional 

aspirations, and (e) role expectations, as measured by the 

Teacher Practices Questionnaire. To carry out the purposes 

of this study, research hypotheses were formulated. 

The related literature was subdivided into five sections-

teacher ability, teacher attitudes, factors influencing the 

decision to teach, teacher role expectations, and teacher 

effectiveness. 
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The questionnaire "Factors Influencing the Decision to 

Become a Teacher" was developed to study the acknowledged 

reasons for persons entering the teaching profession. 

Thirty-eight statements that seemed to reflect possible 

reasons for becoming a teacher were formed into a tentative 

questionnaire. The third revision, utilizing twenty state-

ments, was used in the study. 

The students in this study were enrolled at North Texas 

State University for the fall term, 1969. To meet the 

criteria of the study, all the students were in their first 

professional education course and were seeking teacher 

certification. The research was designed to include all 

older students who were seeking teacher certification and 

an equal representative sample of typical students. 

Data were collected during regularly scheduled class 

meetings during the first six weeks of the fall semester, 

1969. Data were collected from 570 students enrolled in the 

24 sections of Education 343 and Education 331. A total of 

84 of the older students met the criteria of the study and 

completed all instruments. A representative sample of 84 

typical students was chosen from the 467 typical students 

who met the criteria of the study. 

In the presentation and analysis of data, Chapter IV, 

tables were utilized to report the frequency distributions, 

percentages, and mean scores. In section one of Chapter IV 

an analysis of the older persons was given. Brief explanations 
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were given to aid in understanding the tables and to expand 

the information contained in the tables. In section two each 

research hypothesis was examined. Statistical differences 

were reported on each hypothesis and explanations were given. 

Findings 

An analysis of the data presented in this study reveals 

the following major findings: 

1. The older students scored significantly higher than 

did the typical students on the total raw score of the 

Cooperative School and College Ability Test. 

2. The older students seeking secondary certification 

scored significantly higher on the Cooperative School and 

College Ability Test than did the typical students seeking 

elementary certification. 

3. The older students seeking secondary certification 
y. 

scored nonsignificantly higher on the Cooperative School and 

College Ability Test than did the older students seeking 

elementary certification. There was a tendency for the older 

students seeking secondary certification to score higher, 

but not significantly higher. 

4. The older students seeking secondary certification 

scored nonsignificantly higher on the Cooperative School and 

College Ability Test than did the typical students seeking 

secondary certification. There was a tendency for the older 

students to score higher, but not significantly higher. 
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5. The typical men scored nonsignificantly higher than 

did the older men on the Cooperative School and College 

Ability Test. 

6. The older women scored significantly higher than 

did the typical women on the Cooperative School and College 

Ability Test. 

7. The older students enrolled in Education 331 scored 

significantly higher than did the typical students in 

Education 331 on their semester grade in their first profes-

sional education course. 

8. The older students enrolled in Education 343 scored 

significantly higher than did the typical students in 

Education 343 on their semester grade in their first profes-

sional education course. 

9. The typical students scored nonsignificantly higher 

than did the older students on the traditional and progressive 

categories of the Kerlinger Education Attitude Scale. These 

results may indicate a tendency on the part of the typical 

students to assign higher values to statements. Both groups 

had higher progressive scores than traditional scores on the 

scale. 

10. The typical students scored nonsignificantly higher 

than did the older students on the persons, idealistic-

altruistic, personal growth, prestige, and security cate-

gories of "Factors Influencing the Decision to Become a 

Teacher." 
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11. The typical students scored significantly higher 

than did the older students on the stepping-stone category 

of "Factors Influencing the Decision to Become a Teacher." 

12. The older students scored significantly higher 

than did the typical students on the working conditions 

category and nonsignificantly higher on the events category 

of "Factors Influencing the Decision to Become a Teacher." 

13. The typical and older groups had nonsignificant 

differences on future plans to remain in the public schools 

and on future educational aspirations. 

14. The older group scored nonsignificantly lower than 

the typical group on the motivator, referrer, and advice-

information giver roles of the Teacher Practices Question-

naire . In the hypothetical situations of the Teacher 

Practices Questionnaire, the older group assumed these 

teacher roles more than did the typical group. 

15. The older group scored significantly lower than 

did the typical group on the counselor category of the 

Teacher Practices Questionnaire. The older group assumed 

this role significantly more than did the typical group. • 

16. The typical group scored significantly lower than 

did the older group on the disciplinarian category of the 

Teacher Practices Questionnaire. The typical group assumed 

this role significantly more than did the older group. 
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Conclusions 

The conclusions derived from this study are not claimed 

for population groups other than those represented in this 

study. The data for this study were secured entirely during 

the fall term* 1969, at North Texas State University, Denton, 

Texas. Similar conclusions for other groups cannot be 

inferred on the basis of this study alone. 

1. Older students achieve significantly higher scores 

on the Cooperative School and College Ability Test than do 

typical students. 

2. Older and typical students are not significantly 

different on progressive and traditional attitudes, as 

measured by the Kerlinger Education Attitude Scale. Both 

groups score higher on the progressive'category than on the 

traditional category. 

3. Older and typical students are significantly differ-

ent on two categories of the "Factors Influencing the 

Decision to Become a Teacher." Working conditions are sig-

nificantly more important to older students in making the 

decision to teach. Teaching as a stepping-stone is signifi-

cantly more important to typical students. 

4. Age is not a factor in professional aspirations. 

5. Older students achieve significantly higher course 

grades than do typical students in undergraduate education 

courses. 
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6. Older and typical students are significantly dif-

ferent on the counselor and disciplinarian roles of the 

Teacher Practices Questionnaire. Older students respond 

significantly more than do typical students to the problem 

situations with a counselor role. Typical students respond 

significantly more than do older students to the problem 

situations with a disciplinarian role. 

Recommendations for Future Research 

The conclusions arrived at in this study should be re-

garded as tentative and as tending to point toward certain 

characteristics of persons twenty-five and older seeking 

teacher certification. By conducting similar studies in a 

number of colleges and by comparing results, the conclusions 

in this study could be confirmed or rejected. 

The recommendations are as follows: 

1. It is recommended that other studies of this nature 

be conducted in colleges that prepare teachers. Generalized 

conclusions would be appropriate if additional studies of 

older persons confirmed the findings of this study. 

2. It is recommended that a study be conducted of 

older students entering in the spring semester as there may 

be a difference in the characteristics of those entering in 

the fall, spring, and summer terms. The older students 

entering in the summer terms may differ from the older 

students in fall and spring terms, in aspirations to become a 

teacher. Older students enrolling in long-term semesters 
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may be more determined than those in summer terms to receive 

certification and to enter the teaching profession. 

3. It is recommended that personality characteristics 

of the older persons be studied. If a teacher's success is 

dependent to a degree upon desirable personality traits as 

proposed by Ryan, then knowledge of the personality traits 

of older students could yield useful information to the 

educator. 

4. It is recommended that a longitudinal study of the 

characteristics of older students be conducted from their 

entrance into the professional program until completion or 

termination of the program. A study of this nature could 

yield information on changes in characteristics, on the 

numbers of older and typical students who receive teacher 

certification, and the number who enter teaching. 

5. It is recommended that the values held by older 

students be studied. The values of older students may be 

quite different from those of typical students. An examina-

tion of values held by varying age groups, or the same group 

over a period of time, might show a changing pattern. 

6. It is recommended that the basic teaching concepts 

accepted as true by the older persons be studied. As 

evidenced by the grades in professional courses and the roles 

assumed by the older students, they may hold concepts more 

consistent with the goals of teacher education than do 

younger students. 
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7. It is recommended that persons twenty-five and 

older seriously considering teaching be encouraged to enter 

a teacher education program. 

8. It is recommended that a study be conducted on 

persons forty- and older entering teacher education and seek-

ing certification. Possibly these persons could be compared 

on selected characteristics to persons forty and older 

presently teaching in the public schools. 

Implications 

Certain implications are as follows: 

1. The need exists for a carefully designed orientation 

program for the typical and older students before they enter 

their first professional education course. This program 

should include information on job opportunities, character-

istics of successful teachers, and the goals of the teacher 

education program. 

2. If additional studies confirm that the older stu-

dents are significantly different on additional selected 

characteristics, then possibly an individualized teacher 

education program for older students would be justified. 



APPENDIX A 

Personal Data Sheet 

1, Name , . 
(Last) (First) (Middle) 

2. Social Security Number: 

3, Age: 

3.1) 25 and older 
3.2) Under 25 

4. Sex: 

4.1) Male 
4.2) Female 

5. Type of certification sought: 

5.1) Elementary 
5.2 ) Secondary 
5.3) All level 

No certification 5.4) 

Marital status: 

6.1) Single 
6 . 2 ) 
6.3) 
6.4) 

Married 
Divorced 
Widowed 

6.5) Separated 

7. Experiences of a teaching nature: (Check 1 that most 
applies) 

7.1) Substituting public schools 
7.2) Sunday school 
7.3 ) Camp counseling 
7.4) Playground 
7.5) Teaching in Armed Forces 
7.6) No teaching experience 
7.7) Other teaching experience 

8. Do you have an emergency teaching certificate? 

8.1) Yes 
8.2) No 

104 
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What time did you decide to become a teacher? {Check 1) 

10. 

11. 

13. 

14 

15. 

9.1) 
9.2) 
9.3) 
9.4) 
9.5) 
9.6) 
9.7) 

Elementary school 
Junior high school 
Senior high school 
Freshman or sophomore in college 
Junior or senior in college 
After high school and before entering college 
After graduation from college 

Military status: 

10.1 ) Veteran 
10.2) Non-veteran 
10.3 ) Not applicable 

As compared to other vocations requiring four years of 
college, how would you rate public school teaching? 
(Check 1) 

11.1) 
11.2) 
11.3) 

Desirable 
Comparable 
Less desirable. 

12. Number of children: 

12.1) 
12.2) 
12.3) 
12.4) 
12.5) 

None 
One 
Two 
Three 
Four or more 

Was teaching your first choice of life work? 

13.1 ) Yes 
13.2) No 

How many years elapsed between your graduation from high 
school and your first entrance into college? 
14.1) 
14.2) 
14.3) 
14.4) 
14.5) 
14.6) 

None 
One year 
Two years 
Three to four years 
Five to seven years 
Eight or more years 

How many times since you first entered college have you 
had to interrupt your college work for at least one 
semester? 

15.1) 
15.2) 
15.3) 
15.4) 
15.5) 

None 
Once 
Twice 
Three times 
Four or more times 
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16. What has been your feeling toward college in general? 

16.1 ) Enjoyed it 
16.2) Not especially liked it 
16.3) Disliked most of it 

17. Do you plan to obtain a master's degree? 

17.1 ) Yes 
17.2) No 

18. Do you plan to obtain a doctor's degree? 

18.1) Yes 
18.2) No 

19. What do you see yourself doing professionally in five 
years? 

19.1 ) Teaching 
19.2) Administration 
19.3 ) Nonschool work 

20. What do you see yourself doing professionally in ten 
years? 

20.1 ) Teaching 
20.2) Administration 

Nonschool work 20.3) 

21. What do you see yourself doing professionally in fifteen 
years? 

21.1 ) Teaching 
21.2) Administration 
21.3) Nonschool work 

22. (Secondary education majors only) What is your first 
undergraduate academic major? (A major is defined as 
24 semester hours) 

22.1) Code number for first academic major 

Code Number ^ Academic Areas 

1 Agriculture 
2 Art 
3 Biology 
4 Business 
5 Chemistry 
6 Communicative Arts 
7 Economics 
8 English 
9 French 
10 Geography 
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Code Number Academic Areas 

11 German 
12 Government 
13 Health & P.E. (Men) 
14 Health & P.E. (Women) 
15 History 
16 Home Economics 
17 Industrial Arts 
18 Journalism 
19 Library 
20 Mathematics 
21 Music 
22 Physics 
23 Psychology 
24 Science—General 
25 Secretarial Science 
26 Sociology 
27 Spanish 
28 Speech & Drama 



APPENDIX B 

Social Security Number 

FACTORS INFLUENCING THE DECISION TO 
BECOME A TEACHER 

There are many reasons why people choose the teaching 
profession. The following statements are common motives 
cited by persons who have chosen the teaching profession. 
Consider the extent to which each of these statements has 
influenced you in deciding to become a teacher. Place the 
number that best describes your feelings about the statement 
in the blank. 

5 Strong influence 3 Uncertain 2 Low influence 
4 Mild influence 1 No influence 

1. Summer and holiday vacations give more leisure 
time than most occupations. 

2. A loan or scholarship provided funds for teacher 
preparation. 

3. The shortage of teachers has created many job 
opportunities. 

4. Teaching is good experience if I decide to enter 
another occupation. 

5. The members of the teaching profession are 
stimulating and likeable people. 

6. I wish to help students become knowledgeable in 
my subject areas. 

7. In military service I had experience teaching. 

8. Teaching will be helpful training for understand-
ing my own children. 

9. There is less job competition in teaching than in 
most occupations. 
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10. The teaching profession can be left and re-entered 
at a later time. 

11. I associated with students who planned to be 
teachers through such activities as the FTA Club. 

12. I chose teaching because my hours would coincide 
with those of my children. 

13. Teaching offers security through its tenure, 
retirement system, sick leave, and other benefits. 

14. Teaching is essential to our society and my 
service is needed. 

15. Teachers are in a position of authority. 

16. Parent's persuasion or example was influential in 
the decision to teach. 

17. I am not sure why I entered the teacher program, 
but I think I will like teaching. 

18. In case of an emergency, it would be good to be 
able to teach. 

19. Teaching has prestige and respect in the community. 

20. . My spouse is a teacher. 



APPENDIX C 

KEKLINGER EDUCATION ATTITUDE SCALE* 

Given below are twenty statements on educational ideas 
and problems about which we all have beliefs, opinions, and 
attitudes. We all think differently about such matters, and 
this scale is an attempt to let you express your beliefs and 
opinions. Respond to each of the items as follows: 

Agree very strongly-7 Uncertain-4 Disagree 3 
Agree strongly -6 Disagree strongly . 2 
Agree 5 Disagree very strongly-1 

For example, if you agree very strongly with a state-
ment you would write a 7, but if you disagree with it, you 
would write a 3 on the answer sheet. Respond to each state-
ment as best you can. 

1. The goals of education should be dictated by children's 
interests and needs, as well as the larger demands of 
society. 

2. No subject is more important than the personalities of 
the pupils. 

3. Schools of today are neglecting the three R's. 

4. The pupil-teacher relationship is the relationship 
between a child who needs direction, guidance, and 
control; and a teacher who is an expert supplying 
direction, guidance, and control. 

5. Teachers, like university professors, should have 
academic freedom——freedom to teach what they think is 
right and best., 

6. The backbone of the school curriculum is subject matter; 
activities are useful mainly to facilitate the learnino' 
of subject matter. 

7. Teachers should encourage pupils to study and criticize 
our own and other economic systems and practices. 

" *Copyrighted. Used by permission. ~~ ~~ ~ 
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8. The traditional moral standards of our culture should 
not just be accepted; they should be examined and 
tested in solving the present problems of students. 

9. Learning is experimental; the child should be taught to 
test alternatives before accepting any of them. 

10. The curriculum consists of subject matter to be learned 
and skills to be acquired. 

11. The true view of education is so arranging learning that 
the child gradually builds up a storehouse of knowledge 
that he can use in the future. 

12. One of the big difficulties with modern schools is that 
discipline is often sacrificed to the interests of the 
children. 

13. The curriculum should contain an orderly arrangement of 
subjects that represent the best of our cultural 
heritage. 

14. Discipline should be governed by long-range interests 
and well established standards. 

15. Education and educational institutions must be sources 
of new social ideas; education must be a social program 
undergoing continual reconstruction. 

16. Right from the very first grade, teachers must teach the 
child at his own level and not at the level of the 
grade he is in. 

17. Children should be allowed more freedom than they 
usually get in the execution of learning activities. 

18. Children need and should have more supervision and 
discipline than they usually get. 

19. Learning is essentially a process of increasing one's 
store of information about the various fields of 
knowledge. 

20. In a democracy, teachers should help students understand 
not only the meaning of democracy but also the meaning 
of the ideologies of other political systems» 
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ANSWER SHEET: 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

Social Security Number 

KERLINGER EDUCATION ATTITUDE SCALE 



APPENDIX D 

APPLICATION FOR ADMISSION TO TEACHER EDUCATION 
Form 1 

Mr. Soc. Sec. No 
Miss# -
Mrs. (Last) (First) (Middle) Marital Status 

(Secondary) 

Permanent Home Address Age 
(Street) (Box No.) (City) 

Current Address Phone — 
(Street) (Box No.) (City) 

Major Teaching Fields 

Subject Hrs. Completed In Progress 
English (12) 

(12 from 
at least 2) 

Type of certificate sought: 
Elementary—Secondary— 
All Level 
Student teaching planned 
for 
semester, 19 

Am. Hist. (6) 
Gov't. (6) 
Lab. Sci. 
Math 
For. Lang, 
P.E. (4) — 
1st teach, field 
2nd teach, field 
Electives 
Total hours attempted —at N. T Elsewhere 
Total hours in progress—at N. T Elsewhere 
Total grade points at N. T Elsewhere 
Grade point average at N. T Elsewhere 

Approved to enroll in Ed. 331 or Ed. 343 

Attach Photo or 

Snapshot 

I have read and understand the statement of policy 
on the reverse side of this card. I accept the respon-
sibility for completing the process described therein. 
Signed —i Date 

Conference with Education Advisor 

Signature Date 

(Admissions Committee) Date 

2. 

3. 

4. 

5. 
6. 

ADMISSION TO TEACHER EDUCATION 

Eligibility A student must have completed sixty semester hours with at least a "C" average to be 
eligible for admission/The work attempted must include those courses designated Academic Founda-
tions and the freshman and sophomore courses in the teaching fields shown on the degree plan. 
Application The approval provided by this form constitutes tentative admission to the Teacher Ed-
ucation Program and clearance to enroll in Ed. 331 or Ed. 343. 

Admission Final admission to the Teacher Education Program requires the following additional 
recommendations: (a) Dean of Men or Dean of Women, (b) chairman of the department of the 
major or first teaching field, (c) faculty advisor in Education, (d) instructor- in Ed. 331 or Ed. 343, 
and (e) evidence of freedom from incapacitating personal or physical handicaps. 

Continuation in the Teacher Education Program is not guaranteed by final admission. Removal from 
the program may occur whenever a student's academic performance or personal qualities war-
rents such action. 
Student teaching will be scheduled, if possible, during the fall semester of the senior year. 
Transfer students who intend to transfer credit for any course in Education must confer personally 
with the Chairman of the Admission Committee for Teacher Education. University policy requires 
that a transfer student must be in residence at North Texas State for at least one semester and 
must complete at least six semester hours of residence credit in education here prior to enroll-
ment for student teaching. 

113 
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APPLICATION FOR ADMISSION TO TEACHER EDUCATION (Elementary) 
Form 1 

Soc. Sec. No 
Mr. 
Miss Marital Status 
IVI-TS (Last) (First) (Middle) 

Permanent Home Address —-- - — Age 
(Street) (Box No.) (City) 

Current Address Phone 
(Street) (Box No.) (City) 

Major 
Subject 
English (12) 
Am. Hist. (6) 
Gov't. (6) 
Lab. Sci. 
Math 

Teaching Field 
Completed In Progress 

Attach Photo or 

Snapshot 

I (12 from 

For. Lang. r t l e a s t 2 ) 

P.E. (4) 
Composite field 
Electives 
Subject specialization 
Total hours completed— 
Total hours in progress.. 
Total grade points 
Grade point average 

.at N.T Elsewhere 
_at N.T Elsewhere 
_at N.T Elsewhere 
_at N.T Elsewhere 

Type of certificate sought: 
Elementary — All Level — 
Jr. Student teaching plan-

ned for 

semester 19 

Sr. Student teaching plan-

ned for 

semester 19 
I have read and understand the statement of policy 
on the reverse side of this card. I accept the respon-
sibility for completing the process described therein. 
Signed Date 

Conference with Education Advisor 

(Signature) (Date) 

Approved to enroll in Ed. 331 or 

(Admissions Committee) (Date) 

ADMISSION TO TEACHER EDUCATION 

1. Eligibility A student must have complete sixty semester hours with at least a "C" average to be 
eligible for admission. The work attempted must include those courses designated Academic Founda-
tions and the freshman and sophomore courses in the Composite field and Academic Specialization 
shown on the degree plan. 

2. Application The approval provided by this form constitutes tentative admission to the Teacher Ed-
ucation Program and clearance to enroll in Ed. 331. 

3. Admission Final admission to the Teacher Education Program requires the following additional re-
commedations: (a) Dean of Men or Dean of Women, (b) faculty advisor in Education, (c) instruc-
tor in Ed. 331 and (d) evidence of freedom from incapacitating personal or physical handicaps. 

4. Continuation in the Teacher Education Program is not guaranteed by final admission. Removal 
from the program may occur whenever a student's academic peformance or personal qualities war-
rents such action. 

5. Student teaching will be scheduled, if possible, during the fall semester of the senior year. 

6. Transfer students who intend to transfer credit for any course in Education must confer personally 
with the Chairman of the Admission Committee for Teacher Education. University policy requires 
that a transfer student must be in residence at North Texas State for at least one semester and 
must complete at least six semester hours of residence credit in education here prior to enrollment 
for student teaching. 



APPENDIX E 

TEACHER PRACTICES QUESTIONNAIRE* 
Form 2 

June, 1962 

A. Garth Sorenson and Constance Yu 
School of Education 

University of California, Los Angeles 

Directions 

Following are 30 problem situations typical of those 

which are often encountered in the classroom. The problems 

are identified by Roman numbers {I to XXX). Following each 

problem there are listed four alternative courses of action. 

To conform to the numbering on the answer sheet, the 

alternative courses of action are numbered consecutively 

from 1 to 120. 

Rate each alternate course of action independently of 

the other three, according to its degree of appropriateness. 

You will note that the columns on the answer sheet are 

numbered from 1 to 5. If you feel that a course of action 

v e rY appropriate, mark the space in column 1 corresponding 

to the number of the alternative you are considering. If 

you feel that the course of action is fairly appropriate, 

mark the space in column 2; acceptable, column 3; fairly 

inappropriate, column 4; very inappropriate, column 5. 

*Copyrighted. Used by permission. 
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TEACHER PRACTICES QUESTIONNAIRE 

Problem I 

A tenth grade student whose work has been generally good 
begins to do more and more unsatisfactory work. You have 
been informed that his parents are on the verge of a divorce. 
On several occasions you have told the class that unless a 
student's work is satisfactory, he will be failed. 

1. Warn him that unless his work improves, he cannot pass 
the course. 

2. Ask his homeroom teacher to talk to him. 
3. Try to give him additional praise and attention whenever 

he does anything of which you approve. 
4. Try to help him accept his home situation. 

Problem II 

An eleventh grade student confides that she will elope next 
month during the spring recess with a boy of whom her parents 
disapprove. 

5. Notify the principal and ask him to assume the responsi-
bility in this case. 

6. Try to persuade her to wait by telling her about similar 
cases and their unfortunate consequences. 

7. Explain seriousness of the step she is planning; tell 
her about the legal implications and school regulations 
regarding the marriage of minors. 

8. Provide an opportunity for her to discuss her feelings 
and motives in this matter. 

Problem III 

A sophomore student in engineering is uncertain about his 
vocation. He comes to you, a professor of engineering, for 
advice. He likes his courses and is making good grades. • He 
believes that it will be financially profitable to be an 
engineer; however, he is also strongly interested in English. 
He is altruistic and wonders whether he can perform a greater 
service in the field of English. 

9. Provide him with information about pay scales, oppor-
tunities for placement and advancement in both professions, 

10. Tell him that there is great need for good engineers in 
this Space Age, that he will find a career in engineer-
ing most challenging and worthwhile. 

(continued on next page) 
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11. Attempt to help him analyze the causes underlying the 
uncertainty. 

12. Arrange for work experiences in both occupations so that 
he will have the opportunity to make comparisons with 
respect to the satisfactions he finds in each. 

Problem IV 

Juanita has just arrived from Mexico. Neither she nor her 
parents speak English. However, since she is eight years 
old, she is placed in the third grade, where she simply sits. 
When asked to do something she will either remain still or 
say, "No understand. No speak English." 

13. Design specific assignments to.teach her English and 
have her complete them during class hours. 

14. Request that she be sent to the first grade, at least 
for reading instruction. 

15. With the help of 'someone who speaks Mexican, help her 
appraise differences between Mexican and American 
schools and what is expected of students. 

16. Inform her parents, through an interpreter, that unless 
she learns to do regular third grade work she will not 
receive a satisfactory grade. 

Problem V 

A foreign exchange student will be graduating from college 
in the United States in two months. According to the agree-
ment she made with her government, she should return to her 
own country when her course work is completed. She informs 
you that she wants to stay in the United States where she 
can enjoy a higher standard of living and where she can be 
independent. 

17. Remind her that she has a responsibility to her own 
country, that she has certain obligations to fulfill. 

18. Try to see that she has a rather complete picture of 
life in the U.S. and is aware of both the advantages' 
and disadvantages of staying. 

19. Caution her to return home where she may achieve a 
better perspective and that, after all, she can always 
return to the United States. 

20. Try to help her examine the personal reasons for her 
change in plans and to consider the long-range conse-
quences . 

(continued on next page) 
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Problem VI 

Milly, the daughter of wealthy parents, rarely participates 
in any of the school social functions. When asked to attend 
the annual school picnic, she states, "Just about any and 
everyone goes. I do not think my father would care for me 
to associate with those people. Besides, these affairs are 
generally so dull." 

21. Turn the problem over to Milly's closest friend to see 
if she can help. 

22. Plan with Frances, also of a wealthy family, how to get 
Milly to attend the picnic and to have a good time 
while she's there. 

23. Try to discover if insecurity is at the root of Milly's 
behavior. 

24. Talk to Milly about the school functions, why they are 
conducted, and what she can derive from participation. 

Problem VII 

When Jim, an eleventh grade student, is not chatting with 
his neighbors in class, he is passing notes. He often in-
terrupts the lecture or discussion to offer his point of 
view. Or he has to get a book, sharpen a pencil, clean the 
classroom, etc. His work is unsatisfactory. 

25. Make him library monitor, a prestige position, which 
only persons who do satisfactory work may retain. Let 
him know that he must improve his work to continue as 
monitor. 

26. Keep him after school when he misbehaves. 
27. Explore with him how he sees his own behavior in school 

and the satisfactions he derives from it. 
28. Caution him that if he pays more attention to what the 

teacher is saying and doesn't interrupt the progress of 
the class, both he and the others will learn more. 

Problem VIII 

Jerry, IQ of 140, enrolls in as many "snap" courses as 
possible in high school, and receives B's and C's with little 
effort. He tells his schoolmates, "Get wise. Don't kill 
yourself with homework. The school will have to graduate 
you when you are of age anyway." 

29. Be firm with him in class; warn him that he will be 
graded in terms of how well he uses his ability. 

30. Give him an opportunity to tell you about his way of 
looking at school and his feelings about it. 

(continued on next page) 
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31. Ask the school psychologist to assume the responsibility 
for this problem. 

32. Plan a more appropriate program for him, and urge him 
to adopt it. 

Problem IX 

During the past few weeks, the fourth graders have complained 
about losing pencils and erasers. Mary is discovered to be 
the culprit. She comes from a middle class family and is 
provided with more spending money than the average student. 

33. Explain to Mary why the other students are annoyed about 
losing their possessions. 

34. Tell her parents about her behavior, and let them deal 
with the problem as they see fit. 

35. Warn Mary that she will be suspended the next time she 
steals. 

36. Advise Mary to put her name on all of her own pencils 
and other supplies and to be careful not to take things 
which do not belong to her. 

Problem X 

In fourth grade spelling class, Mary volunteers to spell 
"Mississippi" but is mistaken. You correct her, and she 
becomes sullen. Later she is called on to spell "acrobat." 
Again she is mistaken, and you correct her. She then gives 
the impression of feeling "picked on" and of wanting to be 
left alone. 

37. Warn her that you will request a conference with her 
parents if she does not improve her behavior. 

38. Recommend that Mary ask her mother to drill her on her 
spelling lists so that she will be better prepared in 
class. 

39. Ask Lily, Mary's sister, to help her to learn to accept 
correction. 

40. Make a special effort to praise her whenever appropriate. 

Problem XI 
From childhood, John has been taking piano lessons. He con-
tinues his music lessons while following a heavy schedule 
concentrated on science in high school. His records indicate 
an IQ of 135 and practically a straight "A" average through-
out high school. John has been auditioned by a noted piano 
teacher who believes him to be a very talented and promising 
musician. His parents think a music career .is impractical and 
pressure John to become a doctor. John is undecided. 

(continued on next page) 
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41. Leave it to John and his parents to decide. 
42. Let John appraise the opportunities in both fields. 
43. Suggest to John he continue his general education and 

postpone his decision as long as possible. 
44. .Help John to consider the pros and cons of both alterna-

tives in terms of his future satisfaction. 

Problem XII 

Harry is prolific in swearing and demonstrates his proficiency 
very readily. He wears his hair long and oily; he sports 
loud shirts and tight trousers. The girls say he is "fresh"; 
the teachers say he is uncouth. 

45. Explain to him why some people object to his dress and 
behavior. 

46. Strongly recommend to him that he watch his language 
and give him specific pointers on more socially accept-
able dress and grooming. 

47. Involve the class in a move to improve everyone's 
grooming. 

48. Warn him he may be suspended for vulgarity. 

Problem XIII -

Michael is thirteen. His parents, itinerant farm laborers, 
have been forced by the juvenile authorities to keep him in 
school. He seems to be placed properly in terms of ability; 
but when assignments are given, Michael is often heard to 
complain, "Not that again!" He will also lay his head on 
the table although he does get enough sleep and rest. It is 
not uncommon to find "doodling" on his papers and other 
signs of boredom. 

49. Advise him that he can find something interesting in 
every assignment if he looks for it. 

50. Give him specific information about how his school work 
is related to life outside of school. 

51. Give him special assignments designed to capture his 
interest. 

52. Ask the class counselor to talk to Michael. 

Problem XIV 

Jane has marked her table with crayons several times. Each 
time she was reprimanded and asked to erase the marks. Today 
she has put pencil marks in a library book. 

(continued on next page) 
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53. Try to explore her feelings about the school situation. 
54. Take away all library privileges from Jane and ask her 

to erase the marks in her book as well as other library 
books. 

55. Explain that school property is for everyone's use and 
that her parents had to help pay for it. 

56. Tell Jane's parents about her behavior—leave it up to 
them to take whatever action they feel is appropriate. 

Problem XV 

A high school senior tells you that he will be applying for 
admission to a college of engineering. His parents are very 
pleased with his choice of career. They will take care of 
all his expenses even though it will mean tightening of the 
family budget, which is already quite limited. You know 
that his verbal ability is only average and that he has a 
"C" average in his math courses. 

57. Help him to find specific information about a variety 
of occupations related to engineering. 

58. Discuss with him his achievement record and help him 
formulate realistic goals. 

59. Refer him to the college admissions director of a near-
by engineering school for advice on this matter. 

60. Try to arrange for summer employment in an engineering 
office where he will be able to learn first hand about 
the work of engineers. 

Problem XVI 

When, in a fit of anger, Clara shouted at Shelley, "You are 
stupid. You are ugly," Shelley burst into uncontrollable 
sobs. Later that day, Shelley beats on the table with her 
fists when she is not permitted to get a drink of water 
during class time. She is also known to throw tantrums when 
crossed. 

61. Tell Shelley that she must learn to ignore certain 
other people and try not to be so sensitive and easily 
upset. 

62. Explore with Shelley the feelings which lead to these 
outbursts. 

63. Tell Shelley that if she cannot control herself, she 
should stay home. 

64. Give special recognition to Shelley when she is able to 
hold back a remark when provoked or when she is able to 
maintain control when crossed. 

(continued on next page) 
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Problem XVII 

Almost every day Stephen asks his classmates, "Guess what I 
did today?" and proceeds to relate his latest escapade. He 
did not do his homework? he cut the branches from a tree in 
the school yard; he talked back to the English teacher, etc. 

65. Try to help him discover other kinds of behavior which 
will provide satisfaction. 

66. Explain the problem to his parents, and ask them to 
deal with it. 

67. Tell Stephen about socially acceptable ways of gaining 
recognition and respect from his peers. 

68. Keep him after school when he behaves this way. 

Problem XVIII 

Richard is brighter than the average student but does not 
enjoy academic subjects. He is somewhat interested in 
college, but his parents are unable to help him financially. 
He tells you his goal has long been to have his own business 
in the building trades. 

69. Advise him that with his ability, he really should 
attend college, that he'll be further ahead in the long 
run. 

70. Leave the problem to him and his parents. 
71. Provide him with information about time requirements 

and the cost of several types of training (i.e., college, 
apprenticeships). 

72. Arrange, with parents' permission, for him to work as 
a part-time helper in the building trades in order to 
help him learn the advantages and disadvantages of this 
work. 

Problem XIX 

Jerry usually arrives at school early but he keeps apart from 
the other students. Seldom is he seen conversing with any-
one. He does not participate in group discussions posed in 
general to the class. Whenever the class divides into com-
mittees, he is last to be chosen. 

73. Ask a cooperative, more mature student to help Jerry. 
74. Suggest that he make friends with someone who has same 

interests as he. 
75. Talk with him about his relations with other students to 

learn whether he feels lonely or unhappy. 
76. Praise the persons who participate in group discussions 

and emphasize that mistakes are not penalized. 

(continued on next page) 
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Problem XX 

A new algebra formula has been introduced in class. Problems 
were worked on the board using the new formula. You assign 
some exercises for the students to work in class. Joan 
completes a few steps in the first problem and asks you to 
check it; then she proceeds to work a few more steps and 
again asks you to check. She finishes the problem and again 
waits for approval. This she did for all the problems, all • 
of which she did correctly. 

77. Explore with Joan the possible insecurities in her 
interpersonal relations, with a view to helping her 
achieve more self~confidence. 

78. Praise Lisa for doing her work by herself. 
79. Tell her that, although you would like to, you are 

unable to give her so much individual attention; that 
you must distribute your time among all students. 

80. Be firm with her—tell her she must stop interrupting 
so frequently for approval. 

Problem XXI 

Janice, a seventeen-year old, has recently moved from a farm-
ing community to a big city. Her clothes are home-made and 
look it. She has long arms and legs which she has not yet 
learned to control. She speaks with an "accent." Debra, 
the class queen, makes fun of her and leads her classmates 
in ridiculing Janice. 

81. Tell the class to stop teasing Janice or their dance 
will be cancelled. 

82. Tell Debra that everyone needs a helping hand occasionally, 
and give her some information about how she can help 
Janice. 

83. Ask Monica, a classmate, to see if she can do anything 
to get the others to be friendly with Janice and to 
help her. 

84. Initiate a special "Brotherhood Week" in class; en- -
courage students to help each other in particular. 

Problem XXII 

Kenny always has a solemn face even when someone is telling 
jokes. On April Fool's Day, Tom told him that the principal 
wanted to see him. When he discovered it was a trick, he 
became very angry. 

{continued on next page) 
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85. Help Kenny explore his feelings of sensitivity. 
86. Encourage the class to have a proper sense of humor 

and to be able to laugh at themselves. 
87. Tell Kenny that he should at least try to smile with 

the class so that they will identify him as one of them. 
88. Explain to him that Tom was only kidding, that people 

differ in what they find humorous. 

Problem XXIII-

The class is very excited about a proposed field trip. 
Jackie listens quietly to the hubbub and then says, "I hope 
it will not rain that day." At a surprise birthday party 
given her by the class, she whispers to Nancy, "This is so 
nice. I am afraid to enjoy it too much. Besides, it will 
all be over too soon." She often appears sad. 

89. Urge her that, she should look at the bright side of 
life. 

90. Arrange for her to participate more frequently in those 
activities she especially enjoys. 

91. Get better acquainted with Jackie so as to be able to 
help her to discover, and plan more satisfying experi-
ences. 

92. Ask the school counselor to accept the responsibility 
of this case. 

Problem XXIV 

At least half the students in a college statistics course do 
not have the facility in basic math with which to grasp 
readily the subject matter. It is a required course for 
education majors. 

93. Conduct review sessions for those students who are less 
well prepared. 

94. Warn the students that unless they do remedial work in 
math, they are likely to fail.. 

95. Present an overview of the course, including a discus-
sion of the math that is necessary to statistical pro-
cedures. 

96. Advise the students to arrange their study schedule so 
that they will be able to keep abreast of the lectures. 

(continued on next page) 
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Problem XXV 

Monica, a tenth grade student, has an IQ of 85. Her" composi-
tions in English are correct grammatically but very simple; 
they usually consist of very short sentences. She is able to 
complete only one—third of her tests, even though she works 
diligently. The rest of the class is able, on the whole, to 
complete the tests within the allotted time. 

97. Give her work that she will find interesting and is able 
to do successfully regardless of her grade level. 

98. Let her know that if she does not meet the class 
standards, she may fail. 

99. Request that she be transferred to a class where others 
have about the same level of ability as she. 

100. Suggest that she try to work faster and do extra review 
at home. 

Problem XXVI 

Kelly always blushes and stammers when called upon to recite, 
although he always knows his material. He does not make 
suggestions in class or volunteer information. However, 
when he is with his close friends only, he talks freely and 
sometimes leads the conversation. 

101. Explain to him that in general people are friendly and 
are not critical of mistakes. 

102. Help him to discover more about the situations which 
make him bashful. 

103. Encourage him to participate in small group discussions 
before calling upon him to recite singly. 

104. Call upon him as you would anyone else in class; he 
must meet the same standards as they. 

Problem XXVII 

Stephen is ten years old but his physical growth is that of 
a well-developed thirteen-year old. He does not wait his 
turn in games and sets himself up as captain. At lunch time, 
he will take or demand cake or cookies from others. If any-
one objects to his behavior or tells the teacher, he fights 
with him on his way home. 

105. Ask him to help coach the less able children at play 
time. 

106. Try to determine whether his behavior is the result of 
frustration, or rejection, or merely lack of awareness 
of how others see him. 

107. "Bench" him during play time. 
108. Ask Scott, an athletic sixth grader, to work with him. 

(continued on next page) 
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Problem XXVIII 

A tenth grade boy plays truant about once every other week. 
He lives alone with his father, a successful auto mechanic, 
who tells him, "School is for the birds. It is a waste of 
time. I am making a good living even though I never 
finished high school and never got good grades." 

109. Help him to make some realistic plans for his own future. 
110. Ask that this case be referred to the child welfare 

and attendance worker to do whatever seems warranted. 
111. Urge that since he has the ability to do the work, he 

should take advantage of his opportunities and stop 
playing truant. 

112. Keep him after school the day after each truancy. 

Problem XXIX 

Michael, eight years old, is doing better than average work. 
He is small for his age, and his social adjustment is only 
fair. At the end of the first semester in third grade, his 
parents want him accelerated to the fourth grade and state 
that they will help him with his school work if necessary. 
The school district has a yearly promotion policy and does 
not encourage acceleration as a rule. 

113. Caution the parents that acceleration is not indicated 
at the moment, that in your judgment he should continue 
in the third grade. 

114. Explain to the parents what acceleration demands 
academically and emotionally. 

115. Try to explore with the parents their reasons for want-
ing Michael to be promoted. 

116. Warn the parents that if Michael is unable to adjust 
academically and socially to the acceleration, they 
will have to bear full responsibility. 

Problem XXX 

Although this is his fourth week in kindergarten, Raymond 
still weeps uncontrollably in class. However, he seems 
happy and will participate if his mother stays with him. 
But the minute she attempts to go home (he watches her 
constantly), he will cry loudly. She is unwilling to leave 
him, under these conditions. 

117. Request that the parents keep him out of school until he 
is a little older. 

118. Ask his mother to leave the room, and isolate Raymond 
until he stops crying. 

(continued on next page) 
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119. Advise Raymond's mother that if she will go home and 
leave him in your hands, he will soon stop crying and 
learn to adjust. 

120. Try to explain to Raymond that he is causing much 
sorrow to his parents and is being unfair to his class-
mates by disrupting the class. 



APPENDIX F 

FACTORS INFLUENCING THE DECISION TO BECOME A TEACHER 

There are many reasons why people choose the teaching 
profession. The following statements are common motives 
cited by persons who have chosen the teaching profession. 
Consider the extent to which each of these statements has 
influenced you in deciding to become a teacher. Place the 
number that best describes your feelings about the statement 
in the blank. 

5 Strong influence 2 Low influence 
4 Mild influence 1 No influence 
3 Uncertain 

1. Summer and holiday vacations give more leisure 
time than most occupations. 

2. The school working conditions are pleasant. 

3. Not as much physical strain is required in teach-
ing as in some occupations. 

4. More freedom to "be my own boss" is offered in 
teaching than is characteristic of some occupations, 

5. Teaching will be helpful training for understand-
ing my own children. 

6. I want to help students grow in desirable values 
and attitudes. 

7. I would like to do research to contribute to the 
field of education. 

8. A code of ethics dictates the actions of teachers. 

9. Movement intrastate and interstate is possible in 
teaching. 

10. I associated with students who planned to be 
teachers through such activities as the FTA Club. 

11. A loan or scholarship -provided funds for teacher 
preparation. 
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12. I chose teaching because ray hours would coincide 
with those of my children. 

13. The shortage of teachers has created many job 
opportunities. 

14. Teaching offers security through its tenure, 
retirement system, sick leave, and other benefits. 

15. Teaching is good experience if I decide to enter 
another occupation. 

16. Teaching is a more practical occupation than my 
first occupational choice. 

17. The members of the teaching profession are 
stimulating and likeable people. 

18. Teaching is essential to our society and my 
service is needed. 

19. There is the opportunity to be creative in teach-
ing. 

20. Teachers are in a position of authority. 

21. I wish to help students become knowledgeable in 
my subject areas. 

22. Parent's persuasion or example was influential in 
the decision to teach. 

23. In military service I had experience teaching. 

24. I am not sure why I entered the teacher program, 
but I think I will like teaching. 

25. The salary for teachers is attractive. 

26. In case of an emergency, it would be good to be 
able to teach. 

27. I enjoy my major field and would like to cohtinue 
working in it. 

28. Teacher preparation does not require extensive 
training or enrolling in very difficult courses. 

29. Teachers continually learn in their profession. 

30. Teaching has prestige and respect in the community. 
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31. There is less job competition in teaching than in 
most occupations. 

32. To guide the learning of a group of students is 
rewarding. 

33. The teaching profession can be left and re-
entered at a later time. 

34. I was influenced by teacher(s) to enter the teach-
ing profession. 

35. Vocational guidance received from a counselor was 
and influence in my decision to enter teaching. 

36. In reading articles, leaflets, and books on' 
teaching, I was influenced to become a teacher. 

37. Interest in- teaching was shown by vocational and 
ability tests. 

38. My spouse is a teacher. 

39. Other (please explain). 



APPENDIX G 

FACTORS INFLUENCING THE DECISION TO BECOME A TEACHER 

Ratings: Categories: 

Approve 2 1. Working conditions 5. Stepping-stone 
Uncertain— 1 2. Personal growth 6. Persons 
Disapprove-0 3. Security 7. Events 

4. Prestige 8. Idealistic, 
altruistic 

Rating 
value: 

Category 
number: 

1. Summer and holiday vacations give more 
leisure time than most occupations. 

2. The school working conditions are 
pleasant. 

3. Not as much physical strain is re-
quired in teaching as in some occupa-
tions. 

4. More freedom to "be my own boss" is 
offered in teaching than is character-
istic of some occupations. 

5. Teaching will be helpful training for 
understanding my own children. 

6. I want to help students grow in 
desirable values and attitudes. 

7. I would like to do research to 
contribute to the field of education. 

8. A code of ethics dictates the actions 
of teachers. 

9. Movement intrastate and interstate is 
possible in teaching. 

10. I associated with students who planned 
to be teachers through such activities 
as the FTA Club. 

I IT 
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11. A loan or scholarship provided funds 
for teacher preparation. 

12. I chose teaching because my hours 
would coincide with those of my chil-
dren. 

13. The shortage of teachers has created 
many job opportunities. 

14. Teaching offers security through its 
tenure, retirement system, sick leave, 
and other benefits. 

15. Teaching is good experience if I 
decide to enter another occupation. 

16. Teaching is a more practical occupa-
. tion than my first occupational choice, 

17. The members of the teaching profession 
are stimulating and likeable people. 

18. Teaching is essential to our society 
and my service is needed. 

19. There is the opportunity to be 
creative in teaching. 

20. Teachers are in a position of author-
ity. 

21. I wish to help students become knowl-
edgeable in my subject areas. 

22. Parent's persuasion or example was 
influential in the decision to teach. 

23. In military service I had experience 
teaching. 

24. I am not sure why I entered the 
teacher program, but I think I will 
like teaching. 

25. The salary for teachers is attractive. 

26. In case of an emergency, it would be 
good to be able to teach. 

27. I enjoy my major field and would like 
to continue working in it. 
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28. Teacher preparation does not require 
extensive training or enrolling in 
very difficult courses. 

29. Teachers continually learn in their 
profession. 

30. Teaching has prestige and respect in 
the community. 

31. There is less job competition in 
teaching than in most occupations. 

32. To guide the learning of a group of 
students is rewarding. 

33. The teaching profession can be left 
and re-entered at a later time. 

34. I was influenced by teacher(s) to 
enter the teaching profession. 

35. Vocational guidance received from a 
counselor was an influence in my 
decision to enter teaching. 

36. In reading articles, leaflets, and 
books on teaching, I was influenced 
to become a teacher. 

37. Interest in teaching was shown by 
vocational and ability tests. 

38. My husband or wife is a teacher. 
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