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CHAPTER I 

INTRODUCTION 

Teacher attitudes toward the seriousness of certain 

pupil-behavior problems have been repeatedly studied for the 

last forty years. Although teachers and mental hygienists 

are in closer agreement in their views today than they were 

in the 1920's when Wickman (26) first revealed the problem, 

the discrepancy still exists (9» 12, 13» 15* 16, 22, 2k, 25). 

Continued research appears warranted in this area in order to 

evaluate the degree and direction of any changes in current 

day teacher attitudes toward behavior problems of children. 

Most of the past investigations of teacher attitudes 

toward behavior problems were based on comparisons of different 

subpopulations of teachers categorized into groups according 

to age, sex, teaching field, and education. Other research has 

indicated that teacher-behavior variables may be profitably 

examined from the standpoint of role-perception. In a study 

of teacher attitudes, Clark (**, pp. il46-*j49) expressed the 

view that one could almost describe the classroom behavior of 

a particular teacher by the type of pupil-behavior problems 

he reports and the degree of seriousness he attached to them. 

A teacher's role-preference would appear to be a relevant 

factor in a teacher's attitude toward certain behavior problems 



of children. Getzels (7» p» 30) stated that the teacher fills 

a variety of roles at different periods of the day and at 

different periods of his life. After three or four years of 

teaching, many teachers tend to operate within a particular 

sytle of teaching (2, pp. 18-19). Murphy (11, p. 520) states, 

"One learns through experience what set of roles will yield 

maximum satisfaction." 

The major endeavor of the present study was to explore 

the relationship between experienced elementary school teachers* 

role-preferences and their attitudes toward the seriousness 

of certain behavior problems of children. This represented 

an attempt to utilize the concept of "role" from social psy-

chology in order to bring about a better understanding of 

teacher attitudes toward behavior problems of children. The 

role-preferences of teachers were described in terms of prev-

alent role-patterns as measured by responses to descriptive 

accounts of a child's behavior in a particular situation. 

Teachers* attitudes toward seriousness of certain behavior 

problems of children were measured by responses to a fifty-

item questionnaire. The data yielded by these two instruments 

were analyzed in regard to the teacher's age, education, years 

of teaching experience, and most recent grade-level teaching 

assignment. 

The basic objective of the study was to determine the 

degree of the following relationships! 



1. The relationship "between the teacher's age, educa-

tion, years of teaching experience, most recent grade-level 

taught, and teacher role-preference. 

2. The relationship between the rating of behavior 

problems by mental hygienists and the rating by teachers who 

prefer certain roles. 

3» The relationship between the teacher's age, educa-

tion, years of teaching experience, most recent grade-level 

taught, and the attitude of the teacher toward behavior prob-

lems of children. 

Statement of the Problem 

The problem of the present study was to determine the 

relationship between role-preferences of experienced elemen-

tary school teachers and their attitudes toward certain be-

havior problems of children. 

Hypotheses 

The following hypotheses were tested with the 0.05 level 

of significancei 

1. The distribution of role-preferences between the 

following comparative groups of teachers will differ sig-

nificantly. 

a. Teachers who are below thirty-three years of 

age will have a different distribution of role-preferences 

than will teachers thirty-three years of age and above. 



b. Teachers with less than fifteen semester hours 

above the bachelor's degree will have a different dis-

tribution of role-preferences than will teachers with 

fifteen or more semester hours above the bachelor's 

degree. 
* 

c. Primary-grade teachers will have a different 

distribution of role-preferences than will teachers who 

teach in the upper elementary grades, 

d. Teachers with less than three years of teaching 

experience will have a different distribution of role-

preferences than will teachers with three or more years 

of teaching experience, 

2, Teachers who differ in role-preferences will differ 

significantly in their evaluation of children's behavioral 

problems• 

3* When each of the following group's ratings of be-

havior problems is correlated with the ratings by clinicians, 

there will be a significant difference between the resulting 

correlationsi 

a. Teachers below thirty-three years of age and 

those thirty-three years of age and above will rate 

pupil-behavior problems differently, 

b. Teachers with less than fifteen semester hours 

above the bachelor's degree and those with fifteen or 

more semester hours above the bachelor's degree will 

rate pupil-behavior problems differently. 



c. Teachers who teach in the primary grades and 

those who teach in the intermediate grades will rate 

pupil-behavior problems differently. 

d. Teachers with less than three years of teaching 

experience will rate pupil-behavior problems differently 

than teachers with three or more years of teaching 

experience. 

Background and Significance of the Study 

The educational philosophy of the 1920*s was oriented 

toward the training of intellectual skills. During the in-

terim between 1930 and the mid-1950*s, teachers were encouraged 

to focus more on the emotional life and adjustment of the child. 

Within the last decade, the trend has shifted back again toward 

the training of intellectual skills; however, due to the teach-

ers* training in the realm of psychology and child development, 

teachers' attitudes toward child behavior will probably not 

revert to the level prevalent in the 1920*s (1, p. 505)* In 

regard to this shift in educational emphasis, the present study 

was concerned with how this shift may affect teacher attitudes 

toward children's behavior problems. 

The results of numerous studies since 1930 have indicated 

that presently there is a greater congruence between the atti-

tudes of teachers and mental hygienists. The change has been 

primarily in the attitudes of teachers, while the attitudes 

of mental hygienists have remained fairly consistent (8, 21, 25). 



How close these two groups should be in their attitudes would 

be relative to the values, beliefs, views, and expectations 

of individuals toward the teachers' and mental hygienists' role. 

If role-preferences of teachers are significantly related 

to particular sets of teacher attitudes toward behavior prob-

lems , this relationship would be of help to those planning 

in-service and teacher-education programs. Sorenson, Husek, 

and Yu (23, p. 288) hypothesized, "If the role expectations 

of an individual are judged to be inappropriate, they may be 

changed deliberately, though in some instances probably only 

with considerable difficulty, since roles are learned." This 

would suggest that attitudes could be altered or developed by 

changing or modifying patterns of teacher-role behavior. 

An identification of the role-preferences of teachers 

who are more successful in identifying the seriousness of 

certain behavior problems of children would also be of benefit 

to teacher-training programs. Many certified teachers do not 

enter teaching as a career, and others leave the profession 

after the first few years of service. Often the source of 

dissatisfaction with teaching results from the teacher's in-

ability to successfully cope with children's behavior problems 

(15, p. 487). 

Theoretical Framework 

The concept of role originated in the field of social 

psychology. Investigators concerned with the study of teacher 



behavior have found, the concept to be highly useful in de-

scribing certain patterns of teacher behavior. Due to the 

various meanings and interpretations of the role-concept, it 

appeared desirable to clarify the theoretical frame of refer-

ence within which the concept was presently used. Only the 

literature pertinent to the clarification of the concept of 

"role" as referred to in the present study will be discussed. 

The popularity of role-theory has grown within recent 

years. Although much has been written in this field, it must 

be pointed out that role-theory today is neither precise nor 

based upon an agreed set of facts or propositions (17» PP» 

232-263). Role-theory, however, does seem to provide a basis 

for understanding why people may possess different sets of 

attitudes, beliefs, and opinions. 

Differences between teacher attitudes and between teach-

ing methods have been frequently reported. The most crucial 

point, why the differences exist and how change can be brought 

about, is too often treated lightly. Getzels (7» p. ^0) stated, 

"What is needed is not research leading to the reiteration of 

the self-evident, but to the discovery of specific and dis-

tinctive features of teacher personality and of the effective 

teacher." 

Sarbin (18, p. 223) defines role as a "patterned sequence 

of learned actions performed by a person in an interacting 

situation." These learned actions are the result of inten-

tional and incidental learning experiences (19» p. 3&9)« A 
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person cannot enact a role for which he lacks knowledge of 

the necessary role-expectations which are acquired through 

experience (18, p. 223). 

Persons are always members of a society, and 

societies are structured in positions, statuses, or offices. 

The definition of teacher, according to role-theory, could 

be described as a position in society. A "position" is a 

place in a social system bounded by rights and duties (18, 

p. 22*0. Rosencranz and Biddle (1?, p. 243) stated that a 

"position may involve a set of persons who exhibit similar 

characteristics, who are treated similarly by others, and of 

whom a cluster of unique cognitions are maintained either by 

others or by the persons concerned." 

Gage (6, p. 499) related the concept of "teacher role" 

to that of a teaching method. Both terms have reference to 

a pattern of behavior exhibited by a teacher in the classroom. 

The individuals behavior is influenced by his own unique 

personal characteristics and. by influences exerted or mediated' 
ft 

by other persons with whom he is interacting (14, pp. 322-356). 

The teacher lives and works in an environment in which 

other people around him expect him to be (and not to be) a 

certain kind of person. These expectations may vary system-

atically from one situation to another in which he and other 

people are enmeshed (6, p. 788). Each individuals behavior 

may differ even in similar roles because of each person's 

unique perception of his role expectations, Roles are linked 



to special situations "but are learned, perceived, and often 

conceptualized by individuals (19» p. 3&9). Linton (10, p. 14) 

contended that roles are implemented by flesh and blood indi-

viduals and the influence that the group brings to bear upon 

role incumbents. Sargent (20, p. 606) stated, "The role be-

havior of different persons in the same position varies with 

the interplay of the situation, with the personality of the 

individual concerned, and with status in the group." 

Definition of Terms 

The following definitions apply to certain terms which 

are used throughout the studyi 

1. Experienced teachers will refer to those individuals 

with one or more degrees and who have at least one semester 

of teaching experience in the elementary school beyond student-

teaching experience. 

2* Primary teacher will refer to those individuals who 

teach in either kindergarten, first, second, or third grade. 

3. Upper elementary teacher will refer to those indi-

viduals who teach in either the fourth, fifth, or sixth grade. 

Role-preference will refer to the teacher's pre-

dominant pattern of behavior in reaction to assimilated teach-

ing situations. Each teacher*s role-preference was ascertained 

through an analysis of the responses to the Teacher Practices 

Questionnaire. (See Appendix A.) 

5* Behavior problems of children will refer to the 

list of fifty problems compiled by E. K. Wickraan (26). 
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6* Rating will refer to the quantitative rating of 

"behavior problems of children by group(s) of teachers and 

clinicians. High ratings represent the most serious problems 

and lower ratings represent less serious problems. 

7* Mental hygienists will refer to the thirty clini-

cians who participated in E. K. Wickman*s study in 1926-1927 

(26). The mental hygienists* ratings were used as a conven-

ient point of reference in the present study. No attempt was 

made to interpret the merits of this rating. 

Limitations of the Study 

The limitations of the study were as followst 

1. Selection of experienced elementary school teachers 

for this study was limited to members of graduate classes being 

conducted on three college campuses. 

2. The behavior problems which were considered in this 

study were limited to the fifty problems described in Wickman's 

(26) study. 

3. Teacher roles utilized in this study were limited to 

those teacher roles described by Sorenson, Husek, and Yu (23, 

pp. 287-29^)* The five roles are counselor, referrer, moti-

vator! advice-information-giver, and disciplinarian. It was 

recognized that other role-patterns may exist} however, they 

were not a part of this study. 
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Assumptions 

1. It was assumed that adequate and reliable data could 

be secured through the two questionnaires and that the in-

service teachers were objective in filling out the question-

naires . 

2. It was assumed that the problem situations in the 

Teacher Practices Questionnaire were familiar and meaningful 

to the in-service teachers and that their responses were 

valid in representing their role-preferences. 
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CHAPTER XI 

REVIEW OF RELATED LITERATURE 

The focus of this study was directed toward, the relation-

ship between teacher role-preferences and teacher attitudes 

toward behavior problems of children. The literature perti-

nent to this investigation is subdivided into three main 

headings* Characteristics of Teacher Roles, Teacher Role-

Expectations, and Teacher Attitudes Toward Behavior Problems 

of Children. 

Characteristics of Teacher Roles 

Havinghurst and Neugarten (18, pp. ^31-^32) stated that 

the role of the teacher may also be thought of as a composi-

tion of sub-roles. In a teaching situation, the teacher may 

enact the role of counselor in one situation and assume the 

role of disciplinarian in another situation. It was pointed 

out that the teacher's age, sex, marital status, social class, 

and personality factors all have their influence upon the way 

in which a teacher fills his roles. 

Havinghurst and Neugarten (18, pp. 431-^5*0 gave a classi-

fication of teacher behavior based on the concept of role. 

They made a distinction between teacher behavior related to 

other adults in the school system and behavior related to 

pupils. Five teacher roles in relation to pupils were 

15 
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described} however, the roles referred to as "mediator of 

learning" and "disciplinarian" appeared particularly relevant 

to this study. The "mediator of learning** role was emphasized 

as the most significant role of the teacher. In this role the 

teacher transmits knowledge, directs the learning process, and 

seeks to induce socially-valued change in the pupils. Most 

teachers find the role of "disciplinarian" more difficult, 

especially the beginning teacher. 

Two general teacher role-categories were described by 

Grambs (16, pp. 63-86). One category referred to the social 

function of teaching and was described as the "teacher as 

mediator of the culture." The other category, described as 

the "tcacher as director of learning," had reference to 

teaching as an activity or process. Several sub-roles for 

each general category were described. The second category 

appeared to be more directly related to the present study. 

In the "director of learning role," the teacher judges achieve-

ment, keeps discipline, establishes a moral atmosphere, and 

at the same time is a confidant and guide. The teacher is also 

a member of an institution, and he is both weak and powerful 

in this elaborate hierarchy of the school# 

Bradley (3, pp. 18-19) expressed the view that teachers 

tend to slip into a particular style of teaching after three 

or four years* experience. Five major teaching styles (roles) 

were described as follows: (1) counseling type, (2) creative 

type* (3) taskmaster type, (4) academically-oriented type, and 
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(5) the socially-integrated type. It was suggested that all 

teachers should have some of the characteristics in moderation 

from each of these types. Ninety to 95 per cent of all 

teachers were estimated to fall in the taskmaster category. 

In this particular style the teacher believes in a business-

like classroom with relatively little personal interaction 

with the pupils. 

Kinney (23, pp. 9-17) presented a list of six roles in 

which the competent teacher should be able to function. The 

six teacher roles described by Kinney were (1) mediator of the 

culture, (2) member of a community, (3) director of learning, 

(*0 guidance and counseling person, (5) liaison between school 

and community, and (6) member of the profession. Fishburn (12, 

PP* 55-59) found these six roles to be fairly independent areas 

of teacher activity. 

The Teacher Characteristics Study, directed by Ryans (bO), 

represents a comprehensive study of teacher personality and 

behavior. Approximately 100 separate research projects, in- ' 

volving 6,000 teachers in 1,700 schools, were included in the 

over-all study. The major objectives of the study were as 

follows s 

1. The identification and analysis of some patterns of 

classroom behavior, attitudes, and intellectual and emotional 

qualities which may characterize teachers. 

2. The development of paper-pencil instruments suitable 

for the estimation of certain patterns of classroom behavior 

and personal qualities of teachers. 
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3. The comparison of various groups of teachers. 

Materials were selected from the numerous studies and assem-

bled into an instrument known as the Teacher Characteristics 

Schedule. This self-report instrument consisted of 300 multi-

choice and checklist items. There were six patterns of teacher 

"behavior, three of which stood out in separate factor-analyses 

of observational data. These patterns were 

Pattern Xo—warm, understanding, friendly versus 
aloof, egocentric, restricted teacher behavior. 

Pattern Yo—responsible, businesslike, systematic 
versus evading, unplanned slipshod teacher be-
havior. 

Pattern Z0—stimulating, imaginative, surgent versus 
dull, routine teacher behavior. 

The characteristics (patterns of behavior) derived from the 

responses to the Teacher Characteristics Schedule and certain 

demographic data of the teachers were compared and analyzed. 

It was found that such factors as age, years of teaching ex-

perience, educational background, and grade-level taught were 

related to certain patterns of behavior. 

Teacher Role-Expectations 

The teacher in his many roles may find one role con-

flicting with another, thus creating problems for the indi-

vidual. It may be impossible for him to conform simultaneously 

to a number of expectations held by different groups toward 

him in a specific role. The set of expectations internalized 

by the role-incumbent will bring reward from the group 



19 

expectations he conforms to and condemnation from the group 

who hold different expectations (42, pp. 355-370). Sarbin 

(41, p. 289) states. 

To the extent that the actions of peers in a 
particular position are perceived as conforming to 
the expectations (preferences) of the members of 
his society, he may be said to be successful in 
fulfilling that role. To the extent that he fails 
to behave in the prescribed manner, that he does 
not conform to role expectations, he is subject to 
censure. 

Redl and Wattenburg (37> P* 305) pointed out that, although 

a teacher may prefer to accent one role and to eliminate others, 

he may have little freedom of choice. Teachers may find them-

selves playing a part that is more or less forced on them. 

Redl and Y/attenburg felt that this may be so because in each 

situation the role is a mixture of four considerations: (1) 

the images projected by the children, (2) the expectations of 

the profession, (3) the personal intent of the teacher,' and 

(4) the demands of the larger community. It was suggested that 

the important thing was for the teacher to display a consistent 

feeling toward the children, even though the teacher may assume 

any number of roles. 

Sarbin (41, pp. 225) theorized that an individual's role-

expectations are cognitive and must be inferred from phenom-

enological reports or from analysis of other kinds of data. 

According to this hypothesis, role-expectations as anticipated 

actions or performances can be studied by means of a question-

naire. Several questionnaires have been developed from which 
a 

inferences may be made regarding teacher role-expectations. 
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Ferneau (11) studied the interaction of consultants and 

administrators in a school setting. A problem-situation in-

strument was given to 180 administrators who were known to 

have had the services of educational consultants and to forty-

six consultants who were known to have provided this service. 

When an administrator and a consultant agreed on the expecta-

tions, they tended to rate the actual consultation favorably* 

when they disagreed, unfavorably. 

Moyer (29), in a study along similar lines, investigated 

by a Q-sort technique the relationship between the expecta-

tions of teachers and administrators for leadership in the 

educational setting and the effect of congruence or discrepancy 

in these perceptions upon teacher satisfaction. Again, the 

results were consistent with the hypothesis: the greater the 

agreement between teacher and principal on the expectations 

for leadership, the more favorable the attitudes toward the 

work situation. 

Getzels and Guba (15» pp. 30-̂ J-O) studied certain aspects 

of the teacher's role by interviewing a group of teachers. 

Three major areas of conflict were identified, each stemming 

from a central role occupied by a teacher in addition to the 

teacher role. These roles were (1) the socio-economic role, 

(2) the citizen role, and (3) the professional role. In re-

gard to the professional role, it was found that not only may 

the school administrator encroach upon the teacher by pre-

scribing more or less minutely what he may or may not do but 
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the community itself may dictate professional judgment. 

These opposing sets of expectations create conflicts. The 

teacher is expected to submit to the wishes of others, even 

though he is expected to be a professional person with special 

competences. 

Hencley (19)# in a study of school superintendents* role-

expectations and their perception of expectations held by 

certain reference groups, found three patterns of conflict 

which may occur in regard to perception of role-expectations. 

One tendency was to perceive the expectations accurately but 

not to concur with them. A second tendency was to believe 

there was no difference between the incumbents* expectations 

and the views of other groups, when, in reality, significant 

differences did exist. A third tendency was to believe there 

was a difference between role-expectations, when, in reality, 

significant differences did not exist. 

Fishburn (12, pp. 55-59) found, in an investigation of 

teacher roles as perceived by secondary school teachers and 
* 

administrators, that role-perception was related to the fol-

lowing factors# (1) the socio-economic level of the service 

community in which the teacher was assigned, (2) the teacher's 

age, (3) sex, (4) length of professional service, (5) place 

of residence, (6) amount of college training, and (7) teaching 

assignment. The study was of two parts, with the first con-

tributing to the second. The first part of the study was 
A +3 Y* J ^ ^ * _ J. — ... I_ ^ JY ^ * J _ I _ __ _ _A_ _ 
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was to "be used in the second part of the study. The latter 

portion of the study explored the differences in teacher role-

perception "between teachers and administrators and between 

groups of teachers. 

The teacher roles defined in the scales were taken from 

Kinney*s (23) 'book, Measure of a Good Teacher. Each of the 

forty-eight items in the test was assigned, "by definition, 

to one of the six roles. There were eight items for each of 

the six scales which were rated by the subjects on a seven-

point scale varying from "very great importance" to "very 

little importance." Results of the study indicated that the 

six roles described were relatively separate and distinct. 

The six roles, as perceived by teachers and administrators, 

were listed in order of importance as followsi (1) mediator 

of the culture, (2) member of the school community, (3) direc-

tor of learning, (4) guidance and counseling person, (5) 

liaison between school and community, and (6) member of a 

profession. 

Considerable disagreement in teacher roles was not only 

found between teachers and administrators, but certain groups 

of teachers also perceived the teacher's roles in contradic-

tory mariner. Age and length of professional experience were 

found to be important variables in the teachers* perception 

of teacher roles. Younger teachers perceived the "liaison 

between school and community" role as less important. Older 

teachers attributed more importance to the "director of 
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learning" role and less importance to the "liaison between 

school and community" role. Experienced teachers perceived 

the "member of a profession" role as being more important than 

did the inexperienced teachers. The inexperienced teachers 

perceived the "mediator of the culture" role as being more 

important than did the experienced teachers# 

The relationship between teacher role-expectations and 

particular types of internal organizations used in the school 

was studied by Soles (46, pp. 227-238). An instrument was 

developed, referred to as Survey of Teaching Practices, which 

was an adaptation of the Valenti-Nelson Survey of Teaching 

Practices. Role-expectations were found to be significant 

between the two groups of teachers selected from multi-period-

type curriculum scheduling and the single-period-type of cur-

riculum scheduling; however, some of the other comparisons 

yielding information were more pertinent to the present study. 

Age, sex, and educational background were found to be relevant 

factors in role-preferences of the teachers. Older teachers ' 

scored high on the "group development" role, and teachers 

with additional academic credits scored higher on the "self-

sufficient model" (rugged individualist) scale. Female 

teachers' role-scores indicated that they preferred counseling, 

guidance, and group-development roles which amount to a broad 

concern over child development. 

Studies by Brown (4, p. 6526) and Williams (55» P* 6521) 

"P nnl -I- ̂ ^ J - — x - * * * 
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studies used the Teacher Practices Questionnaire» developed 

by Sorenson, Husek, and Yu (47, pp. 287-29*0 » which was one 

of the instruments used in the present investigation. This 

instrument was based upon the hypothesis that teacher be-

havior and effectiveness could be predicted from a teacher's 

or teacher-candidate*s role-expectations. 

Brown (4, p. 6526) investigated the various role-percep-

tions of secondary teachers categorized in regard to the age 

of the teachers, subject and grade taught, professional prep-

aration, and years of teaching experience. Other comparisons 

were made concerning (1) the behavioral characteristics of the 

teachers, as perceived by pupils and (2) the pupils* attitudes 

toward the teachers# Results of the study indicated that 

science and mathematics teachers perceived the "advice-

information-giver" role to be more important than did the social 

studies teachers. Age and sex were found to be differentiating 

factors in regard to the "motivator's" role. Teachers of 

different grade-levels perceived the "disciplinarian" role to 

be significantly different. 

Williams (55» p. 6521) examined teacher role-expectations 

as related to manifest needs and selected autobiographical 

data. The subjects were undergraduate non-education students, 

elementary education trainees, and secondary education trainees. 

A significant relationship was found between the autobio-

graphical data, role-expectations as measured by the Teacher 

Practices Questionnaire, and manifest needs as measured by the 
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Edwards Personal Preference Schedule. A significant differ-

ence was also found between the elementary trainees, secondary 

trainees, and non-education students when measured by the 

Teacher Practices Questionnaire. 

Teacher Attitudes Toward Behavior Problems 

Those responsible for teacher education, both pre-service 

and in-service, have emphasized the mental hygienist's view-

point in regard to behavior problems of children. The ability 

to distinguish between symptoms of various emotional problems 

and the less serious developmental and situational problems 

is a major aspect of the teacher's role (52, p. 35*0 • The 

teacher's attitude toward the child's problem is of major im-

portance in determining how the child with a problem will be 

helped. 

In the late 1920's, E. K. Wickman (5*0 conducted a series 

of investigations concerning the behavior problems of children 

and teacher attitudes toward these problems. Prom a prelimi-

nary study a rating scale was devised. This scale consisted 

of fifty behavior problems typical of those encountered by 

teachers in working with children. This scale was administered 

to a group of public school teachers and mental hygienists. 

The results of the ratings by each group were compared, and a 

sharp contrast between the views of these two groups was found. 

The following problems were emphasized by the teachers as being 

quite seriousj transgressions against authority, dishonesty, 
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immoralities, violations of rules, lack of orderliness, and 

lack of application to school work. Mental hygienists con-

sidered the preceding items to be not relatively serious but 

did view unsocial and withdrawing types of behavior as being 

most serious. Mental hygienists ailso rated temper tantrums, 

truancy, and cruelty as being serious, whereas teachers rated 

these behaviors fairly low. Problems such as excessive sus-

piciousness, dreaminess, over-criticalness of others, shyness, 

and sensitiveness in children were of comparatively little 

significance in the opinion of the teachers, but the clinicians 

considered these problems to be most important. 

Wickman's (5*0 study has been re-examined periodically 

since 1930 to the present time. Some of these investigations 

have replicated Wickman's experimental procedures, while others 

have modified or extended the procedures of the original ex-

periment. Since it would be impractical to discuss in detail 

the numerous subsequent studies individually, certain research 

studies were selected for review. These latter studies were ' 

subdivided chronologically and reported for each decade, 

beginning with 1930 to the present. 

Studies in the 1930*3 

Yourman (56, pp. 33^-3^3) asked a group of teachers to 

designate two children in their room whom they considered to 

be behavior problems. The teachers were then instructed to 

respond to Wiclonan's list of fifty behavior problems in terms 
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of how serious they considered these forms of behavior to be 

when they discovered them to be characteristic of children 

in their classes!. It was found that teachers tend to identify 

only those children whose behavior is aggressive and disturbing 

and fail to recognize as problems those children whose behavior 

is of a withdrawing and evasive nature. In comparing children 

identified by their teachers as problems with non-problem 

school children, the problem group was found to be dull normal 

in intelligence and greatly retarded educationally, to come 

from somewhat less desirable homes, to find school unsatis-

fying, to be involved in conflicts with the school and with 

authority generally, and to react to these conflicts with a 

resistant and aggressive behavior of an anti-social type. 

The studies by Hurlock and McDonald (21, pp. 278-290) 

and Snyder (̂ 5» PP* 3^3-352) focused on the identification of 

personal characteristics of children who were considered as 

behavior probl€ims by their teachers. The school records of 

these children showed them to be less stable emotionally, to " 

have poor conduct records, to have lower intelligence, and to 

be older than their classmates. Snyder also found that most 

teachers list counseling, scolding, or some type of punish-

ment as the methods most often used in dealing with these 

undesirable behaviors exhibited by children. Parents were 

included in the Snyder study, and it was found that they were 

similar to the teachers in their views toward the seriousness 

of certain behavior problems of children. There were other 
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studies in the 1930's (1, 10, 25» 27, 33) which reported 

similar results, and virtually all gave support to the Wickman 

investigation. 

Studies in the 19^0*s 

Although a number of studies were reported in the 1930*s, 

the behavior problems of children and the rating of these 

problems as to the degree of seriousness by various groups 

continued to be the subject of much research in the 19*K>*s. 

Examples of these were the investigations by Epstein (9)» 

Long (26), Mitchell (28), Ritholz (38), Radke (35)» and 

Stendler (^9)« The studies reported by Ritholz and Stendler 

were selected for further discussion. 

In the years 19*j4-19̂ 5 an extensive investigation by 

Ritholz (38) not only repeated the Wickman study but extended 

it to include attitudes of children, parents, and teachers 

under different test conditions. One criticism of earlier 

investigations was the fact that teachers and clinicians were 

given different instructions before they rated the behavior 

problems (53* 33» 2*0, Ritholz administered the questionnaire 

to the teachers following the directions given to the teachers 

in Wickman's study; then one week later the questionnaire was 

administered to the same teachers again, but this time the 

instructions were identical to those given to the clinicians. 

When teachers were given the same instructions as the clini-

cians, it was revealed that they rated the behavior problems 
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significantly different than they had under the previous in-

structions and that the change was in the direction of the 

rating by the clinicians. 

Stendler {^9» PP» 489-^98) asked a group of elementary 

school teachers how they thought certain kinds of behavior 

problems should be handled. Twenty-five open-end behavior 

problems were given to the teachers to complete. They were 

asked to complete these by describing what they thought was 

the best way of treating each particular problem. The re-

sponses of the teachers were categorized into seven groups» 

(1) take punitive measures, (2) talk to the child, (3) send 

him to a doctor, (4) give him praise or encouragement, (5) 

adjust the work, (6) study him to find the cause of behavior, 

and (7) no answer. 

Three experts judged the responses and were in agreement 

that the action "study him to find the cause of behavior" 

should be sought and action should be planned in the light 

of the cause. Only three items of behavior, stealing, truancy, 

and tardiness, called forth this response with many teachers. 

This may suggest that teachers consider stealing, truancy, 

and tardiness more serious than other problems of behavior 

since they warrant additional study. 

Studies in the 1950's 

The findings of the study conducted by Ritholz (38) in 

the 19^0's were supported by studies in the 1950*s by Schrupp 
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and Gjerde (43), Sparks (48), arid. Stouffer (50)* Since 

Stouffer (50), Schrupp and Gjerde (43), and Hunter (20) rep-

licated E. K. Wickman*s procedures and made a comparison "be-

tween the teachers in the 1950*s with the teachers in 1928, 

these studies were selected for more detailed discussion. 

Stouffer (50) administered the Wickman list of fifty 

"behavior problems to 481 elementary school teachers and to 

seventy mental hygienists. The major aim of this' investiga-

tion was to ascertain whether the passage of twenty-five 

years had produced any measurable change in the attitudes of 

teachers toward the "behavior problems of children. A rho 

value of .52 was found between teachers' ratings and mental 

hygienists* ratings when they were given different instruc-

tions as in the original study by Wickman. When teachers and 

mental hygienists were given the same directions, the rho 

value was found, to be .61. In both situations the correlation 

between the ratings of teachers and mental hygienists was much 

greater than the minus .11 correlation found by Wickman in the 

1920's. This would indicate much closer agreement between 

mental hygienists and teachers in the 1950*s. Most of the 

change appeared to be on the part of teachers' attitudes and 

a slight change in the views of mental hygienists. 

In a similar study by Schrupp and Gjerde (43) in 1953* 

the teachers and clinicians were in much closer agreement 

than were the teachers and clinicians in 1928. Teachers 

appeared to be less concerned about behavior traits associated 
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with withdrawal and more concerned about those which appeared 

to be transgressions against orderliness and morality. 

Although a closer agreement between teachers and clinicians 

would be desirable, Schrupp and Gjerde concluded, 

It is likely that teachers' attitudes will 
never approximate closely the ideal criterion atti-
tudes as established by clinicians, since good 
teachers will always need to be concerned about 
temporary, but disturbing behavior in the class-
room (^3, p. 21*0. 

Hunter (20) administered Wickman's scale of fifty be-

havior problems to a group of elementary and secondary school 

teachers. The ratings of this group were then compared to 

the teachers and clinicians in Wickman's study and also ana- . 

lyzed in regard to the teacher's age, sex, educational status, 

and teaching experience. These comparisons revealed that 

teachers in 1955 were generally more effective in evaluating 

the seriousness of children's behavior problems than were 

Wickman's (5̂ -) teachers in the 1920*s and Stouffer's (50) 

teachers in 1952. Teachers with five to ten years of ex-

perience and teachers with training beyond the bachelor's 

degree rated the behavior problems more closely to the clini-

cians* rating than did their counterparts with one to five 

years of experience and those with no additional training 

beyond the bachelor's degree. 

It was pointed out in the research concerning teacher 

roles that a relationship existed between personal demographic 

data (such as, age, sex, years of teaching experience, teach-
a 

ing assignment) and teacher's role-perception. • Research 
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concerned with teacher attitudes toward behavior problems, of 

children has also indicated a relationship between attitudes 

and personal characteristics of teachers. The Research Divi-

sion of the National Educational Association (30) conducted 

a comprehensive survey of teachers* attitudes toward discipline 

problems in 1955-1956. Age and years of teaching experience 

were found to be related to the number of discipline problems 

reported by teachers. Teachers under twenty-five years of 

age reported more pupil-behavior problems. A second survey 

conducted in 1964 (31) revealed that many experienced teachers 

feel that their problems of maintaining discipline have in-

creased since they began teaching. 

There were several other investigations in the 1950*s 

and again virtually all indicated that teachers and clinicians 

were still in disagreement in their views toward the serious-

ness of certain behavior problems of children. Clark (6) 

concluded that teachers were more annoyed by problems affecting 

the smooth functioning of the class than by problems which 

affected the teacher directly. Gaier and Jones (14) found 

that teachers had gained little through training and experi-

ence which had helped them to better understand children*s 

behavior problems. Investigations by Kaplan (22), Griffiths 

(17), Eaton (8), Cattell (5). and Beilin (2) generally con-

curred with the findings of the studies previously discussed. 
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Studies in the 1960*s 

The study of teacher attitudes toward behavior problems 

of children has continued into the sixties. Penzer (3*0 ad-

ministered the Wickman scale of fifty behavior problems to a 

group of teachers, clinicians, and school psychologists. The 

teachers' ratings were not significantly closer to the school 

psychologists* ratings than they were to the ratings of 

clinicians. There were indications, however, that the teachers 

were aware of recessive symptoms of maladjustment and that the 

clinicians recognized the seriousness of acting out behavior. 

Tolor, Scarpetti, and Lane (51) administered the Staten 

Island Behavioral Scale to a group of elementary school teachers 

and clinical psychologists. The teachers and psychologists 

disagreed mostly on items relating to aggressive behavior, 

regressive behavior, and affect expression. Differentiating 

behavioral descriptions were regarded as being abnormal by the 

teachers, whereas the psychologists perceived them to be normal. 

Teaching experience was found to be a relevant factor with the 

more experienced teachers agreeing more closely with the eval-

uations of the psychologists. 

Teaching experience has been repeatedly shown to be a 

differentiating factor in views between groups of teachers. 

Dobson (7) not only found this to be true, but also found that 

teachers in culturally-deprived neighborhoods differ from 

teachers in middle-class neighborhoods. Teachers of culturally-

deprived children also appeared to be more aware of the 
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psychological, emotional, and social development of the chil-

dren they teach than were teachers of middle-class children. 

Most of the earlier investigations were concerned with 

behavior problems which may inhibit a child's future adjust-

ment. Walsh and O'Connor (52) examined the evaluation of 

behavior problems by teachers and of mental health profes-

sionals. Both groups were asked to identify the behavior 

problems which would be indicative of emotional disturbance. 

The teachers included had at least three years of teaching 

experience in the lower elementary grades and were presently 

assigned to disadvantaged neighborhoods. Twenty psychiatrists 

and twenty-four Ph.D. clinical psychologists volunteered to 

participate in the study. The list of behavior items eval-

uated by the different groups was constructed as the result 

of an earlier study. The major finding of the study was as 

follows t 

Educators and mental health professionals 
agreed on what kind of behavior is not significant 
as an indication of emotional disturbance, but they 
completely disagreed on what kind of behavior in-
dicates the presence of emotional disturbance (52, 
p. 356). 

The major areas of disagreement were in items related to 

aggressiveness, social immaturity, and withdrawal. 

Synthesis 

Role-theory was described as the study of the interaction 

between persons as their actions are organized into roles. The 

term "role" may be defined as a pattern of activity or what a 
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person has to do (or thinks he has to do) in order to validate 

his occupancy of the position (13» 15» 39# 42). In regard to 

teaching, Gage (13t P* 499) related the concept of teacher 

role to that of teaching method. Different roles can, in many 

cases, be identified and described (44, p. 606). Researchers 

have postulated various broad sub-roles, or patterns of be-

havior, within which a teacher may operate (18, 16, 3» 23, 

40), For the most part, these sub-roles were broader in 

nature than the role-dimensions examined in the present study. 

The role-behavior is affected by one's own expectations 

and the perceived and/or conceptualized expectations of other 

groups (15, 19, 32, 42). Redl and Wattenburg (3?» P* 305) 

suggested that a teacher's role-behavior may be structured by 

others even if it is not preferred by the teacher. Knowledge 

of the role-expectations of particular positions is important 

if the role-behavior is to be evaluated (11, 13, 29, 40, 41). 

Teacher role-expectations may be examined through the use of 

questionnaires (4, 12, 46, 55)• Sarbin (41), Ryans (40) and 

others have stated the belief that the degree of success of 

role fulfillment is dependent upon the similarity of role-

expectations between the observer and the role-participant. 

This hypothesis was supported by studies reported by Ferneau 

(11), Moyer (29), and by other subsequent studies. 

Much change has occurred since 1929 in the reorganization 

of the elementary school programs, teacher training, and 

teaching methods- (36, pp. 3-31). Research indicates that there 
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has been some shift in the attitudes of teachers toward 

approximating more closely the attitudes of clinicians, 

whereas the clinicians' ratings of behavior problems have 

remained fairly stable (3^# 38, 5°» • • •)• Teachers have 

continually shown more concern over behavior problems which 

disrupt the smooth functioning of the class, while clinicians 

have shown more concern over withdrawing types of behavior 

problems (33, 51» 56, • • •)• 

Studies in the area of teacher role-expectations and 

teacher attitudes toward behavior problems of children have 

shown that variables such as age, sex, educational status, 

grade-level taught, teaching experience, and other personal 

factors influence teachers* responses to various types of 

questionnaires. The present investigation is concerned with 

(1) examining the relationship between the teachers* role-

preferences and their attitudes toward behavior problems of 

children, (2) identifying personal characteristics of teachers 

who prefer particular teaching roles, and (3) identifying per-

sonal characteristics of teachers who prefer particular 

teaching roles, and (3) identifying personal characteristics 

of teachers who agree more closely, or disagree, with the 

clinicians* ratings of certain behavior problems of children. 
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CHAPTER III 

METHOD OF THE STUDY 

Description of Subjects 

Teachers who voluntarily participated in the present 

study were enrolled in graduate classes at North Texas State 

University, Denton, Texasj Sam Houston State College, Hunts-

ville, Texas; and Northwestern State College, Natchitoches, 

Louisiana, Of the 277 elementary school teachers tested, 

there were 4-8 male and 229 female teachers, (See Table I.) 

The average female primary teacher was 3^.3 years old, had 

taught school for 8.9 years, and had 14,9 semester hours 

above the bachelor's degree. The average female intermediate 

teacher was 35*7 years old, had taught school for 8.9 years, 

and had 20.4 semester hours above the bachelor's degree. The 

average male intermediate teacher was 32,8 years old, had 

taught school for 7*7 years, and had 21.8 semester hours above 

the bachelor's degree. There were no male teachers who were 

teaching in the primary grades. 

The population consisted of elementary school teachers 

who were (1) enrolled in graduate classes and who (2) had at 

least one semester of teaching experience. In regard to con-

ditions for sample selection, McNemar (2, p. 73) stated, 
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The conditions for simple random sampling are 
that the sample should be drawn in such a way that 
each individual (person, plant, animal, etc.) in 
the defined universe shall have an equal chance of 
being included in the sample, and that the drawing 
of one individual shall in no way affect the drawing 
of another. 

Theoretically, this condition should be metj however, this 

requirement could not completely be adhered to in the pres-

ent study for the following reasons* 

1. Due to the numerous categories delineated in the 

hypotheses, a large number of subjects were required. 

2. Teachers generally disapprove of requests which 

interfere with their classroom duties; therefore, it was 

felt that the tests should be administered in a neutral 

setting. 

3. Permission to use college classes had to be re-

quested from the director of the graduate school and each 

individual college instructor. 

4. Teachers who responded to the questionnaire did 

so voluntarily. 

Owing to the foregoing prohibitive factors, a truly ran-

dom sample could not be obtained. The findings in the present 

study would most directly relate to the population of experi-

enced elementary school teachers enrolled in graduate classes 

in the three colleges sampled. Inferences and generalizations 

concerning the total population of teachers would have to be 

cautiously drawn. Ryan (4, p. 59) states, "The extent to 

which the results may be generalized to teachers-in-general, 
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or to any particular group of teachers, is a function of the 

similarity between the teachers studied and the group in 

question." 

Sources and Types of Data 

Two instruments were selected for use in the present 

study. One of these instruments, the Teacher Practices 

Questionnaire, provided a "basis for drawing inferences in re-

gard to teacher role-preference. The second instrument, the 

Behavior Problems Checklist, provided a basis for evaluating 

teacher attitudes toward the seriousness of certain behavior 

problems as they may affect the future welfare of the child 

who exhibits them. Each of these instruments will be de-

scribed in detail. 

The teachers in the present study were also requested to 

complete a personal data questionnaire in order to obtain 

certain demographic data. The information requested was (1) 

number of years teaching experience, (2) sex, (3) grade-level 

of last teaching experience, (4) college degrees, (5) number 

of semester hours above last degree, and (6) age. (See Ap-

pendix G.) 

Description of the Instruments 

The Teacher Practices Questionnaire (TPQ).—The TPQ was 

developed by Sorenson, Husek, and Yu (6, pp. 287-29^) f°r "the 

purpose of measuring role-expectations of teachers. The con-

A*P V»A1 ft + n f n AVS <a c? in? n 4-VI 4 e* n rvct a n + urn e i w i i 1 ov* 
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to Sarbin*s (195*0. The theory underlying this approach 

was briefly discussed in Chapter I of the present study. 

Each of the thirty problem situations in the question-

naire described a child and his behavior. These problems 

were representative of the kind that teachers encounter in 

their daily routine. Following each problem were four al-

ternative solutions representing different role-dimensions. 

(See Appendix A.) The respondent was instructed to rate 

each of the alternative courses of action, independent of 

the other three, on a five-point scale as to its degree of 

appropriatenessi (1) very inappropriate, (2) fairly accept-

able, (3) acceptable, (4) fairly appropriate, and (5) very 

appropriate. In the original scales there were twenty items 

(alternatives) for each of the six roles. Some of the re-

vised scales have less than twenty items. * Two studies were 

undertaken by Sorenson, Husek, and Yu to develop and refine 

this instrument. 

Six role-dimensions were postulated in the development 

of the Teacher Practices Questionnaire. Each role-dimension 

and the descriptive statements representing each role-dimension 

were determined in the following mannert 

1. Teachers, administrators, and individuals interested 

in teacher training were asked to think of an effective 

teacher and an ineffective teacher and describe the difference 

between the two. 
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2. On the "basis of approximately twenty-four inter-

views and a review of current research in the area of teacher 

behavior and teacher effectiveness, descriptive statements 

of teacher behavior were cateorized. Each category repre-

sented a role dimension. These roles were briefly described 

by Sorenson, Husek, and Yu (6, pp. 228-229) as followst 

a* Advisor—In this role the teacher uses his 

own experience and knowledge to recommend strongly a 

particular course of action for the student; he solves 

the problem and decides for the student. 

Counselor—The teacher who assumes this role 

seeks basic causes underlying behavior; concerns himself 

primarily with the student, helps him discover more 

courses of action on which to base his decisionj wants 

the student to think independently. 

c. Disciplinarian—This teacher adheres rather 

rigidly to rules, authority, and tradition and believes 

in punishment as an incentive. 

d. Information-giver—In this role the teacher 

gives information but does not indicate approval or 

disapprovali he regards the directing of learning as 

his main function. 

e» Motivator—The teacher manipulates situations 

so that the student will be stimulated to action pre-

determined by the teacher; he uses rewards, implied or 

real, as incentives. 
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f. Referrer—In some circumstances, instead of 

dealing directly with the problem himself, the teacher 

secures the help of various agencies availablej counse-

lor principal, special classes, et ceteraj he shifts 

the responsibility and the problem to others. 

In the first study the instrument was administered to 

128 elementary school teacher trainees and 156 secondary 

school teacher trainees. The instrument was then revised and 

administered to 9^ graduate students working for secondary 

teaching credentials. The results of the factor analyses for 

Study 1 and for Study 2 were used to revise keys for five 

scales. Advisor and information-giver scales seemed to merge 

and they were combined to form a single scale. The other 

four scales could be clearly identified as reflecting the 

disciplinarian, counselor, motivator, and referrer role 

dimensions. 

It was pointed out that the reliabilities must be inter-

preted with caution since they were computed for data which 

were used in part to select the scales. It was indicated, 

however, they may be treated as upper bounds for the relia-

bilities. The reliabilities for the scales were determined 

by the split-half method, using the Spearman-Brown prophecy 

formula. Split-half reliabilities projected to twenty items 

for each individual scale were disciplinarian, .86} counselor, 

.93J motivator, .80* referrer, .86} and advice-information-

giver, .77. Theaauthors deemed the split-half reliabilities 

as being adequate. 
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Intercorrelations of the scales were low to moderate 

(.16 to .52), indicating that the scales were relatively 

independent. 

The construct validity of the TPQ was primarily "based 

upon the results of two factor analyses performed on data 

obtained in the studies by Sorenson, Husek and Yu (6, pp. 

228-229) in the development of the TPQ. The validity of the 

TPQ, as an adequate criterion measure to predict actual class-

room behavior of teachers, has not been established. 

The Behavior Problems Checklist.—This scale is a rep-

lica of E. K. Wickman's (8) Schedule B5,which was developed 

in the late 1920's. (See Appendix B.) This instrument was 

designed to ascertain the comparative reactions of individuals 

to the behavior and personality traits of children. The list 

of fifty behavior items was presented in the form of a graphic 

rating scale. ' 

Wickman developed separate rating criteria for the teach-

ers and mental hygienists groups. The scale administered to 

a group of teachers was referred to as Schedule B^, whereas 

the scale which was later administered to the mental hygien-

ists was referred to as Schedule B5. It was pointed out in 

Chapter I that this procedure was criticized by later inves-

tigators. The most notable differences between the two sets 

of instructions were as follows 1 
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1. Teachers were asked, to respond to the problems 

from the standpoint of their immediate, present effect 

on the child} mental hygienists were urged to view the 

problems from the perspective of their importance and 

effect on the future of the child. 

2. A time limit for completing these ratings was 

placed on the teachers, whereas the mental hygienists 

were allowed sufficient time to carefully consider each 

item. 

Wickman (8, p. 105) found a close relationship between 

the ratings of various groups of teachers. Intercorrelations 

between rank-order arrangement for the fifty items were found 

to range from .6?0 to .897* A later comparison between the 

ratings of a Cleveland control group and a group of 511 teach-

ers from several states yielded a rank-order correlation of 

.895 (8, p. 112). Ritholz (3) followed Wickman's procedures 

in a study almost twenty years later and in a comparison be-

tween the ratings of Wickman's teachers and the 19^5 teachers 

found a rank-order correlation of .922. 

The Wickman Schedules have been reliable in test-retest, 

between-inter-group, and between-group comparisons. Ritholz 

(3» p* 51) administered Wickman's Schedule B4 to a group of 

teachers and then one week later administered Schedule B5 to 

the same group of teachers. Rank-order correlation between 

the two sets of ratings was found to be .921. This would 

indicate no great change in the attitudes of teachers, even 
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when they rate behavior problems under two different sets 

of instructions. 

Collection of Data 

Three colleges, North Texas State University, North-

western State College of Louisiana, and Sam Houston State 

College, at Huntsville, Texas, were selected for the present 

study. Permission to conduct the study utilizing teachers 

enrolled in graduate classes was requested from the Director 

of Teacher Education of each respective school. Data were 

collected during the second summer semester at North Texas 

State University and during the second winter semester at the 

other two schools. Most of the data were collected during 

the months of August, 1968, and February, 1969* 

The college instructors of the graduate classes tested 

were consulted individually for permission to use regularly-

scheduled class periods. At this time, the purpose of the 

study was briefly discussed and a testing date arranged. 

Through a canvass of the members of the classes or through an 

investigation of the instructors* records, it was determined 

whether or not a majority of the class members would corres-

pond to the description criteria for selecting the subjects 

for the present study. Since the graduate class periods were 

usually met only once a week, ample time was available to com-

plete the testing in one session. The testing sessions, 

including preliminary instructional and discussion periods, 

were approximately sixty to seventy-five minutes. 
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Both instruments used in the present study called for 

responses reflecting teacher attitudes and opinions. There-

fore, it was deemed as being important that the responding 

teachers have no negative feelings toward filling out the 

questionnaire. It was felt that by administering the tests 

at a time and place away from their professional and personal 

responsibilities they would be more objective in filling out 

the questionnaires. 

All of the questionnaires were either administered by 

the investigator or by a trained assistant. The class-members 

were informed as to how the test results were to be used and 

their cooperation was sought. Those who were not teachers, 

or for other reasons could not be included in the present 

study, were dismissed from the testing session. There were 

no cases where qualified subjects refused .to cooperate in 

filling out the questionnaires. (See Appendix A and Appen-

dix B.) The teachers were asked to read the instructions and 

then were encouraged to ask any questions regarding the scor-

ing criteria or marking procedures. Ample time was allowed 

for questions in order to ensure that each individual fully 

understood the directions. 

The personal data sheet, the Teacher Practices Question-

naire. and the Behavior Problems Checklist were stapled to-

gether in booklet form. Teachers were asked to fill out the 

questionnaires in the above order, beginning with page one and 

continuing through without interruption until the booklet was 
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completed. They were not asked to sign their names to any of 

the forms and were assured that they would not be identified. 

They were further assured that the results of the question-

naires would be used soley for research purposes. When incom-

plete test booklets were discovered, they were discarded and 

were not included in the study. 

Scoring Procedures 

The answer sheets marked by the teachers were hand-scored, 

and a total.score for each scale was computed. The alternate 

responses on the TPQ were as follows* 

Rating Score Points 

Very inappropriate 1 

Fairly inappropriate 2 

Acceptable 3 

Fairly appropriate 4 

Very appropriate 5 

The revised form of the TPQ scales was not equivalent in 

terms of the number of items included in the scales. The 

counselor scale consisted of 19 itemsj disciplinarian scale, 

18 items? advice-information giver scale, 15 itemsj referrer 

scale, 10 itemsi and motivator scale, 10 items. 

To compensate for this, the scores on each of the five 

scales for the entire group of teachers were combined. Mean 

averages and standard deviations were then computed for each 

of the five sets of scores. Each teacher's raw scores in the 

five role-dimensions were then converted into z scores. An 
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individual's highest 5 score was considered to be indicative 

of his/her role-preference. 

In order to obtain the comparative judgments of mental 

hygienists, Wickman (8) administered the list of fifty be-

havior items to a group of thirty clinicians. The results 

were used in the present study as a point of reference for 

comparisons between the attitudes of present groups of teachers 

and teacher groups reported in other studies since 1930• Re-

search has shown the 1926-27 clinicians* ratings to be fairly 

stable as representing the view of mental health profession-

als (1, p. 5). 

The desirability of expecting teachers* attitudes to be-

come congruent with those of mental hygienists is relativet 

however, the tendency has been for teachers' views to shift 

gradually over the last forty years toward approximating more 

closely the views of mental hygienists (1, 3» 7)» 

The graphic rating scales marked by the teachers were 

hand-scored. A calibrated rule divided into twenty equal parts 

was used to score each rating. (See Appendix B.) The lowest 

and highest ratings possible for each item by placing a mark 

on any point on a continuum proceeding from (A) Of no impor-

tance of all, to (B) Of only slight importance, to (C) Of 

considerable importance, to (D) Of extremely great importance. 

The teachers were asked to rate each item in lieu of the cri-

teria given in the instructional sheet. (See Appendix B.) 
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Procedures for Treating Data 

The tenability of the hypotheses of this study was de-

termined by standard statistical analysis. Each hypothesis 

was treated as a null hypothesis in testing for significant 

differences. The .05 level of significance was used as the 

criterion for rejecting each null hypothesis. 

To test the hypotheses, the data were treated in the fol-

lowing manner* 

1. Mean averages and standard deviations were 

computed for each role-dimension for the entire group 

of teachers. Each teacher's raw scores in the five role-

dimensions were converted into z scores. An individual's 

highest z score was taken to "be indicative of his/her 

role-preference. There were no cases where an individual 

scored equally high in two or more roles. 

Hypotheses la, lb, lc, and Id were tested by use of 

the chi square technique. These two-by-five tables util-

ized two classifications of demographic data, such as 

teachers below 33 years of age versus teachers 33 years 

of age and above and five categories of role-preferences. 

2. In order to test hypothesis 2, teachers were 

grouped according to role-preference as previously de-

scribed. Duncan's New Multiple Range Test was used to 

evaluate the differences between the five sets of mean 

averages for each of the fifty behavior items. 

3. For hypotheses 3a, 3b, 3c, and 3d, the fifty 

mean ratings of behavior items by each group of teachers 
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were correlated with the fifty mean ratings by Wickman's 

(8) clinicians. A test of significance was computed for 

each r value, and then a t test was. employed to test for 

significant difference "between correlations. 

Additional treatment of the data consisted of 

examining the relationship between the ratings of behavior 

problems by teachers in the present study with teachers* 

ratings reported in previous studies (1# 3» 8, and others). 

Other comparisons were made "between the ratings of male 

and female teachers who taught in the intermediate grades. 

No hypotheses were made concerning these additional com-

parisons . 
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CHAPTER IV 

ANALYSIS AND PRESENTATION OP RESULTS 

There were three major hypotheses defined and treated 

statistically in the present study. The-first hypothesis was 

concerned with the effects of age, educational "background, 

grade-levels taught, and years of teaching experience on the 

distribution of teacher role-preferences. The second hypo-

thesis compared the effect of teacher role-preference on 

attitudes toward certain behavior problems of children. The 

third hypothesis attempted to ascertain the degree of correl-

ation between the rating of behavior by various groups of 

teachers and mental hygienists. The criteria for the accept-

ance or rejection of each null hypothesis were arbitrarily 

set at P=.05. The statistical treatments employed to analyze 

the data for the first, second, and third hypotheses were chi 

square, Duncan's Multiple Range Test, and simple correlation, 

respectively. 

It was nscessary to identify each teacher's role-preference 

before Hypotheses 1 and 2 could be tested. The Teacher Prac-

tices Questionnaire (TPQ). completed by each of the 277 

teachers, yielded scores for the motivator, counselor, advice-

information-giver, referrer, and disciplinarian roles. Total 

scores, means, and standard deviations were then computed for 
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each role-dimension for the entire group of teachers. (See 

Table II.) These five role scores for each individual were 

then translated into £ scores and the highest g score was 

interpreted to be indicative of the teacher's role-preference. 

TABLE II 

COMPARISON OF DATA YIELDED FROM THE 
TEACHER PRACTICES QUESTIONNAIRE 

Present Study Sorenson, Husek, 
(277 Elementary and Yu's Study 

Scale 
Teachers) (94 Teacher 

Scale and Teacher fc-Scorei 
Trainees) 

fc-Scorei 

Mean Standard Mean Standard 
Scores Deviations Scores Deviations 

Motivator 39.05 5.15 22.6 6.31 16.786 
Counselor 75.^1 8.15 37.0 12.89 30.008 
Advice-Info- 50.05 6.73 37.0 8.38 11. 5*4-9 

Giver 
8.38 11. 5*4-9 

Referrer 25.95 5.19 35.4 7.37 9.175 
Disciplinarian 51.06 8 • 67 68.9 14.69 12.476 

*A11 £ values reached beyond the .001 level of significance. 

Results obtained by Sorenson, Husek, and Yu (3, pp.287-294), 

which were used in developing the TPQ scales, are also given 

in Table II. These two sets of data were compared by employ-

ing t tests between the means for each of the five scales. 

The mean scores on the "motivator," "counselor," and "advice*-

information-giver" scales for the teachers in the present 

study were significantly greater than the mean scores by the 

former group of subjects. Mean scores for the subjects in 

Hustle, and Yu (3. t>. 293) studv were signifi-
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than the mean scores for the present group of subjects. All 

of the 1 values were significant beyond the .001 level. Four 

of the five mean scores of the present group compared favor-

ably with the results obtained from a group of 178 secondary 

teachers included in Brown's (1, p. 62) study. Brown's 

teachers tended to rate the disciplinarian role slightly higher 

than the present group of elementary teachers. 

The distribution of role-preferences in the present study 

deviated significantly from a normal distribution. Testing 

the overall significance of differences by chi square, it 

was found to exceed the .001 level of confidence. An inspec-

tion of Table III reveals that the greatest deviation was in 

the cell labeled "counselor role." The five roles, ranked in 

order of preference by this group of elementary teachers, were 

as followsi counselor, referrer, advice-information-giver, 

motivator, and disciplinarian. 

TABLE III 

TEACHER-ROLE PREFERENCES OF 277 ELEMENTARY 
SCHOOL TEACHERS AS MEASURED BY THE 

TEACHER PRACTICES QUESTIONNAIRE 

Observed 
Frequencies 

Chi Squares* 

Motiv. Coun. A.I.G. Ref. Disc. Total 
Observed 
Frequencies 

Chi Squares* 

40 

4.281 

90 

21.609 

43 

2.775 

66 

2.028 

38 

5.465 

277 

36.158 
*Chi Square leve] of significance greater than .001. 
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Hypotheses 1 

It was stated in Hypothesis 1 that the distribution of 

role-preferences between teachers of different ages, educa-

tional background, grade levels taught, and years of teaching 

experience would differ significantly. The chi square tech-

nique was employed to test Hypotheses la, lb, lct and Id. 

Frequency tables illustrating distribution of role-preferences 

and chi square values will be reported for each section of 

Hypothesis 1. An interpretation and discussion of each chi 

square value will be given also. 

It was predicted in Hypothesis la that teachers who are 

below thirty-three years of age would have a different dis-

tribution of role-preferences than would teachers thirty-

three years of age and above. Table IV illustrates the 

frequency of role-distributions for these "two groups of 

teachers. 

TABLE IV 

ROLE-PREFERENCE DISTRIBUTION OF TWO DIFFERENT 
AGE GROUPS OF TEACHERS 

Characteristics Motiv. Coun. A.I.G. Ref. Disc. Total -
Less than 33 
yrs. old 21 

0-9.35) 
43 

^3.5^) 
19 

£0.80) 
35 

01.93) 
16 

0-8.38) 
134 

33 yrs. old 
and above 19 

£0.65) 
47 

(46.46) 
24 

(22.17) 
31 

04.07) 
22 

(19.62) 
143 

Total 40 90 43 66 38 2 77 
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The chi square technique was employed to test for sig-

nificant difference between the comparative distributions. 

The resulting value of 3.047 was less than the required value 

to reach the .05 level of significance. This indicated that 

age of the subjects had little effect on the distribution of 

role-preferencesi therefore, the null hypothesis of no signif-

icant difference between the two groups was accepted. The 

small degree of difference indicated that the two groups were 

fairly homogeneous in their teacher role-preferences. 

It was stated in Hypothesis lb that teachers with less 

than fifteen semester hours above the bachelor's degree would 

have a different distribution of role-preferences than would 

teachers with fifteen or more semester hours above the bach-

elor^ degree. The distribution of role-preferences for these 

two groups is shown in Table V. 

TABLE V 

DISTRIBUTION OF ROLE-PREFERENCES FOR TWO TEACHER 
GROUPS COMPARED ON NUMBER OF SEMESTER 

HOURS ABOVE THE BACHELOR'S DEGREE 

Characteristics Motiv. Coun. A.I.G. Ref. Disc. Total 
Less than 15 

sem. hrs. 12 
(17.76) 

31 
(39.96) 

22 
(19.09) 

38 
(29.31) 

20 
3-6.8 7) 

123 

15 or more 
sem. hrs. 28 

(22.24) 
59 

(50.04) 
21 

(23.91) 
28 

(36.69) 
18 

pi. 13) 
154 

Total 40 90 43 66 38 277 
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Chi square, computed for the data presented in Table V, 

was 13.^91* This value was significant "beyond the .01 level. 

Null Hypothesis lb was rejected; therefore, the research 

hypothesis, which predicted that the two groups would differ 

in distribution of teacher role-preferences, was accepted, 

A greater proportion of teachers with fifteen or more semester 

hours above the bachelor's degree tended to prefer the coun-

selor and motivator roles, and a greater proportion of 

teachers with less than fifteen semester hours above the 

bachelor's degree tended to prefer the advice-information-

giver and referrer roles. 

It was predicted in Hypothesis lc that primary teachers 

would have a different distribution of role-preferences than 

would intermediate teachers. The distribution of role-

preferences than would intermediate teachers. The distribution 

of role-preferences for these two groups is shown in Table VI. 

The over-all chi square value of 17.200 was significant beyond 

the .01 level; therefore, the null hypothesis of no differences 

was rejected, and the research hypothesis which predicted 

that primary and intermediate teachers would differ in distri-

bution of role-preferences was accepted. 

An inspection of Table V reveals that the greatest con-

tributions to chi square were made by the "advice-information-

giver" and "referrer" groups. Primary and intermediate teach-

ers did not differ markedly in their distribution of role-

preferenees in motivator, counselor, and disciplinarian roles. 
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TABLE VI 

DISTRIBUTION OF ROLE-PREFERENCES OF 
INTERMEDIATE AND PRIMARY TEACHERS 

Characteristics Motiv. Coun. A.I.G. Ref. Disc. Total 

Primary 
Teachers 

Intermediate 
Teachers 

18 
(15.88) 

22 
(24.12) 

36 
(35.74) 

54 
(54.26) 

7 
(17.08) 

36 
(25.92) 

36 
(26.21) 

30 
(39.79) 

13 
3-5.09) 

25 
£2.91) 

110 

16? 

Total 40 90 43 66 38 277 

It was predicted in Hypothesis Id that teachers with less 

than three years of teaching experience and teachers with 

three or more years of teaching experience would differ in 

their distribution of role-preferences. The interpretation 

of data concerning this hypothesis must be interpreted with 

a degree of caution, since there were only sixty-one teachers 

with less than three years teaching experience and 216 teach-

ers with three or more years teaching experience. (See Table VIL) 

In addition to this factor, two of the cells, the advice-

information-giver and the disciplinarian role, each contained 

less than ten members. However, Yamane (6, p. 599) quoted 

authoritative sources to support the position that the chi 

square table gives a good approximation to exact probabilities 

when each cell has five or more observations. 



TABLE VII 

DISTRIBUTION OP ROLE-PREFERENCES IN 
REGARD TO YEARS OF TEACHING 
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Characteristics Motiv. Coun. A.I.G. Ref* Disc. Total 
Less than 3 yrs. 12 16 6 22 5 6l 

3 or more years 28 74 37 kk 33 216 

Total 40 90 43 66 38 277 

The over-all chi square value of 10.719 with four degrees 

of freedom was significant beyond the .05 level? therefore, 

the null hypothesis of no difference was rejected and the re-

search hypothesis was accepted. Since there were less than 

ten members in two cells, it was felt that a correction should 

be applied. The advice-information-giver and disciplinarian 

categories were combined and the chi square values were recal-

culated. Again, the difference between the two distributions 

was significant beyond the .05 level. An inspection of Table 

VII reveals that the greatest difference in proportion was in 

the "referrer" role, and the second greatest difference in pro-

portion was in the "advice-information-giver" role. The 

"counselor" role yielded the least difference•between proportions. 

The hypotheses of the present study did not provide for 

analysis of the data in regard to the sex of the subjects. 

It was expected that the number of male subjects would be lim-

ited due to the ratio of female to male teachers teaching in 

the elementary schools. Forty-eight of the 277 teachers 
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included in the present study were males, and all taught in 

the upper elementary grades. Due to this small number of 

male teachers and the number of frequency categories dif-

ferentiated in the present study, statistical analysis and 

interpretation of these data were limited. The distribution 

of teacher role-preferences for the male intermediate teacher 

is given in Table VIII. 

An investigation of Table VIII reveals that the "advice-

information-giver" role was preferred by more individuals 

than were any of the other teaching roles. Role-preferences 

were generally distributed evenly among the other four roles 

with only slight deviation from expected frequencies. In 

Table VIII these forty-eight male teachers are categorized 

according to role-preference and characteristics of age, edu-

cation, and years of teaching. It was found that the majority 

of male teachers in the present study were less than thirty-

two years of age, had fifteen or more semester hours above 

the bachelor's degree, and had completed three or more years 

of teaching experience. 



TABLE VIII 

DISTRIBUTION OP ROLE-PREFERENCES FOR 
FORTY-EIGHT MALE TEACHERS 
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Motiv. Coun. A . I . Gr . Ref. • Disc. Total 
Age 

32 and under 6 6 8 6 5 31 

33 and above 1 2 6 3 5 17 

Education 
less than 15 
semester hours 
above bachelor's 1 2 7 5 3 18 

15 or more 
semester hours 
above bachelor's 6 6 7 4 7 30 

Experience 
less than 
3 years 2 2 1 3 3 11 

3 years 
and over 5 6 13 .6 7 37 

Total Distribution 7 8 14 9 10 48 

The distribution of role-preferences of the forty-eight 

male intermediate grade teachers were compared with the dis-

tribution of role-preferences of the 119 female intermediate 

grade teachers. An inspection of Table IX reveals that the 

chi squares resulting from the counselor cells contributed 

more to the over-all chi square than did all of the other 

cells combined. An over-all chi square value of 9*488 was re-

quired to reach the .05 level of significance; however, the 

resulting chi square of 8.583 did not reach this level of 
a 

significance. 



TABLE IX 

COMPARISON OF MALE AND FEMALE INTERMEDIATE 
TEACHERS* ROLE-PREFERENCE DISTRIBUTION 
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Motiv. Coun. A.I.G. Ref. Disc. Total 
Male 

(6?32) 
8 

(15-52) 
14 
(10.35) 

9 
(8.62) 

10 
(7.19) 

48 

Female 15 
(15.68) 

46 
(38.48) (25.65) 

21 • 
(21.38) 

15 
(17.81) 

119 

Total 22 54 36 30 25 167 

To briefly summarize the results of this first set of 

comparisons, it was found that the present group of teachers 

responded significantly different to the TPQ than did sub-

jects in the Sorenson, Husek, and Yu (3) study? however, 

mean scores for the present group were similar to the mean 

scores obtained by Brown (1). Education, grade-level taught, 

and number of years' teaching experience were found to be 

significant factors affecting the distribution of teacher 

role-preferences. Age was found to be a non-significant 

factor. Female and male intermediate teachers did not sig-

nificantly differ in distribution of teacher role-preferences, 

Hypothesis 2 

It was stated in the second hypothesis that teachers who 

prefer different roles would differ in their evaluation of 

certain behavior problems of children. On the basis of the 

TPQ scores, each teacher was placed into one of five role-
<k 

preference groups. Mean scores and standard deviations for 
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each of the fifty behavior items included in the Behavior 

Problems Checklist were computed for the motivator, counselor, 

advice-information-giver, referrer, and disciplinarian groups. 

(See Table X.) This procedure yielded five mean scores for 

each behavior item. Duncan's Multiple Range Test was then 

employed to test for significant differences between the 

set of mean scores for each item. Since there were fifty 

behavior items, the Duncan's Multiple Range Test was employed 

fifty times. 

Due to the number of items involved, it was decided 

that some kind of grouping of related items would facilitate 

interpretation. Ritholz (6, pp. 130-132) devised three major 

categories and assigned each item to an appropriate category. 

The three major categories were titled as follows* (1) school 

items, (2) home-school items, and (3) mental hygiene items. 

The same grouping of items was examined in the present study1 

therefore, the same grouping procedure was employed. There 

were fourteen school-related items, twenty-seven home-school-, 

related items and nine mental-hygiene items. 

Three kinds of tables are used to present the findings 

relevant to each category of behavior problems. Means and 

standard deviations for each behavior problem for each teacher 

role-group are presented first. Secondly, results of the 

Duncan's Multiple Range Test, presented in summary form for 

each set of means, are given. Thirdly, the relative rank-

assigned behavior items by each group of teachers are given. 
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TABLE X 

MEANS AND STANDARD DEVIATIONS ON SCHOOL-RELATED 
BEHAVIOR PROBLEMS BY FIVE TEACHER GROUPS 

Variables 

Motivator 
( N = 4 0 ) 

Counselor 
( N = 9 0 ) 

Mean S.D. Mean S.D. 

•Tardiness 1 0 . 9 8 4 . 9 1 1 0 . 1 9 4 . 9 1 

Truancy 1 4 . 3 0 3 . 6 6 1 4 . 7 1 4 . 0 7 

Destroying School 
Materials 1 4 . 6 0 3 . 8 9 1 5 . 1 7 4 . 0 7 

•Cheating 1 4 . 4 5 4 . 3 2 1 4 . 3 6 4 . 1 1 

Obscene Notes 1 2 . 5 0 4 . 7 8 1 2 . 0 7 4 . 9 5 

Disorderliness 1 0 . 4 3 3 . 8 8 1 0 . 7 2 4 . 5 3 

•Whispering 0 5 . 0 8 3 . 1 4 0 5 . 4 4 3 . 5 2 

•Interrupting 0 6 . 4 3 3 . 8 4 06.68 3 . 8 4 

•Restlessness 0 6 . 5 0 4 . 0 9 0 7 . 6 4 4 . 2 9 

•Inattention 0 9 . 8 8 3 . 8 8 1 1 . 5 3 4 . 1 8 

•Lack of Interest 
in Work 1 1 . 9 8 3 . 7 3 1 4 . 0 3 4 . 3 3 

•Carelessness in Work 1 0 . 6 3 4 . 1 9 1 1 . 0 8 4 . 2 5 

•Silliness 0 7 . 8 3 3 . 3 7 0 8 . 7 1 4 . 3 9 

•Dreaminess 0 8 . 6 0 3 . 8 2 O8 .51 4 . 6 4 

Average Mean 1 0 . 3 0 • • 1 1 0 . 7 7 t • 9 

•Denotes significant differences "between two or more mean 
scores. 



TABLE X—Continued 
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Advice-Info.-Giver 
( N = 4 3 ) 

Referrer 
( N = 6 6 ) 

Disciplinarian 
( N = 3 8 ) 

Mean S.D. Mean S.D. Mean S.D. 

1 1 . 3 0 5 . 1 4 1 1 . 4 2 5 . 1 4 1 3 . 3 4 4 . 4 3 

1 4 . 9 8 4.96 1 4 . 7 3 4 . 3 8 1 6 . 0 3 3 . 1 5 

1 5 . 8 6 3 . 4 1 1 5 . 7 0 4 . 3 1 1 6 . 0 5 3 . 8 5 

14.26 4 . 2 4 1 5 . 8 5 3 . 7 4 1 4 . 6 1 5 . 0 4 

1 3 . 2 1 4 . 4 6 1 2 . 6 7 5 . 3 1 1 3 . 5 8 5 . 1 5 

1 1 . 9 5 4 . 3 8 1 2 . 1 1 4 . 8 3 1 1 . 9 5 5 . 2 9 

0 7 . 7 2 4 . 8 5 0 7 . 5 8 5 . 2 1 0 7 . 3 2 4« 5 4 

0 8 . 8 4 4 . 7 1 0 9 . 2 0 4 . 6 9 09.ll 5 . 0 9 

0 8 . 5 1 4 . 5 5 0 9 . 0 5 4 . 2 8 0 8 . 8 4 4 . 7 5 

1 1 . 0 7 4 . 3 8 1 1 . 6 5 4 . 5 1 1 2 . 3 9 3 . 8 9 

1 2 . 5 1 4 . 6 0 1 3 . 3 3 4 . 3 2 1 4 . 0 3 4 . 8 7 

1 1 . 7 7 4 . 2 3 1 2 . 7 3 4 . 9 4 1 3 . 5 3 4 . 6 4 

0 9 . 5 1 3 . 7 9 0 9 . 7 6 4 . 6 2 0 9 . 5 3 4 . 1 0 

1 0 . 3 3 4 . 2 6 09.85 4 . 8 9 IO.53 5 . 3 5 

1 1 . 5 6 • • • 1 1 . 8 3 • # • 1 2 . 2 0 • • • 
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Category I—School Items 

Significant differences between means were found in ten 

of the fourteen items grouped in this category.. (See Table XX.) 

Only two of the five teacher-groups differed on each of the 

following itemsi tardiness, cheating, inattention, lack of 

interest in work, silliness, and dreaminess. Three significant 

differences between means were found in the item "restless-

ness," and four differences between means were found concerning 

the item "carelessness in work." Five differences between 

mean scores were found in the item "interrupting" and six, 

in the item "whispering." 

The motivator and counselor teacher-role-groups tended 

to rate school-related behavior items low, while the referrer 

and disciplinarian groups tended to rate them more heavily. 

The most notable difference between mean scores was found in 

the items "interrupting" and "whispering." Mean ratings by 

the "motivator" and "counselor" teacher groups were signifi-

cantly lower than the mean ratings by the other three teacher ' 

groups. The second most notable difference in ratings was 

on the item "carelessness in work." Counselor and motivator 

groups rated the item significantly lower than did the dis-

ciplinarian and referrer groups. In comparison with the 

referrer, disciplinarian, and advice-information-giver teacher 

groups, the motivator group rated "restlessness" significantly 

lower. 



TABLE XI 

RESULTS OF MULTIPLE RANGE TESTi 
SCHOOL ITEMS 
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Variables Comparison of Mean Scores Between Teacher Groups 

•Tardiness Disc. Refer. A.I.G. Motiv. Coun. 

13.34 11.42 11.30 10.98 10.19 

•Cheating Refer. Disc. Motiv. A.I.G. Coun. 

15.85 14.61 14.45 14.26 14.36 

•Whispering A.I.G. Refer. Disc. Coun. Motiv. 

7.72 7.58 7.32 5 .44 5.08 

•Interrupting Refer. Disc. A.I.G. Coun. Motiv. 

9.20 9.11 8 .84 6.68 6.43 

•Restlessness Refer. Disc. A.I.G. Coun. Motiv. 

9.05 8.84 8 .51 7.64 6.50 

•Inattention Disc. Refer. Coun. A.I.G. Motiv. 

12.39 11.65 11.53 11.07 9.88 ' 

•Lack of Coun. Disc. Refer. A.I.G. Motiv. 
Interest 
in Work 14.03 14.03 13.33 12.51 11.98 

•Carelessness Disc. Refer. A.I.G. Coun. Motiv. 
in Work 

13.53 12.73 11.77 11.08 10.63 

•Silliness Refer. Disc. A.I.G. Coun. Motiv. 

9.58 9.53 9.51 8 .71 7.83 

•Dreaminess T14 r* - A T n r-» — ^ • • -
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Comparison of mean scores on six items revealed signif-

icant differences between the highest and lowest mean scores. 

The counselor group's mean scores were found to differ from 

disciplinarian's mean scores on the items "tardiness" and 

"dreaminess." The counselor group and referrer group dif-

fered in their mean ratings on the item "cheating." Also, 

the counselor group and motivator group differed in their mean 

ratings on the item "lack of interest in work." Mean scores 

on the item "inattention" differed significantly "between the 

motivator and disciplinarian groups. The motivator group 

also rated the item "silliness" significantly different than 

did the referrer group. 

Further analysis was performed, utilizing the mean scores 

for the school-related items, in an attempt to gain insight 

into the nature of these differences previously discussed. 

Mean scores for each teacher group were translated into ranks 

and then compared as to relative rank position. . (See Table XII.) 

It was found that the items "destroying school materials," 

"cheating," and "truancy" were the most salient items and were 

rated among the top three items by each teacher group. Also 

it was found that all five teacher groups rated "restlessness," 

"interrupting," and "whispering" as the least serious of the 

fourteen school-related behavior problems. 



TABLE XII 

RANKING OF SCHOOL-RELATED ITEMS 
BY FIVE TEACHER GROUPS 
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Variable Motiv. Coun. A.I.G. Ref. Disc. 

•Tardiness 6 9 9 9 7 

Truancy- 3 2 2 3 2 

Destroying School 
Materials 1 1 1 2 1 

•Cheating 2 3 3 1 3 

Obscene Notes 4 5 4 6 5 

Disorderliness 8 8 6 7 9 

•Whispering 14 14 14 14 14 

*Interrupting 13 13 12 12 12 

•Restlessness 12 12 13 13 13 

•Inattention 9 6 8 8 8 

•Lack of Interest 
in Work 5 4 5 4 4 

•Carelessness in Work 7 7 7 5 6 

•Silliness 11 10 11 11 11 

•Dreaminess 10 11 10 10 10 
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Significant differences between mean scores for each 

teacher group were reported for four of the six items. No 

significant differences were found for the items "destroying 

school material" and "truancy." Viewing the results from 

this standpoint it would appear that regardless of role-

preference, teachers agree on the subordination of the be-

havior items; however, they disagree on the relative importance 

of these items. 

Category II—Home-School Items 

This category contained more than half of the behavior 

problems included in the Behavior Problems Checklist. 

(See Table XIII.) Mean scores for the five groups of teachers 

were found to differ significantly on nine of the twenty-seven 

items. It was found that the disciplinarian and referrer 

groups generally rated the items higher than did the motivator 

and counselor groups. When the five sets of mean scores for 

each item were compared, it was found that there were six sig-

nificant differences between means for the items "profanity"; 

six for "stubbornness"; two for "tattling"; two for "enure-

sis"; and one significant difference between two means for the 

items "smoking," "masturbation," "heterosexual activity," 

and "inquisitiveness." 

The counselor group and motivator group each had a mean 

score on the items "profanity" and "stubbornness" significantly 

different from the mean scores for the other three groups on 

these two items.* (See Table XIV.) The counselor group's 
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TABLE XIII 

MEANS AND STANDARD DEVIATIONS ON HOME-SCHOOL-
RELATED ITEMS BY FIVE TEACHER GROUPS 

Motivator Counselor 

Variables 
(N=40) (N= 90) 

Mean S.D. Mean S.D. 

Untruthfulness 15.10 3.62 14.11 4.15 
*Imaginative Lying 10.78 4.94 9.59 5.16 
Stealing 16.13 3.36 15.60 3.77 

^Profanity 10.08 4.40 10.23 4.36 
*Smoking 8.78 4.32 10.20 5.42 
^Masturbation 10.85 5.39 10.07 5.75 
^Heterosexual 

Activity 11.88 5.42 12.81 ?•?* 
Laziness 10.90 4.72 11.73 4,44 
Unreliableness 13.23 4.66 14.00 3.80 
Disobedience 12.85 4.78 13.54 4.25 
Impertinence 12.75 4.80 14.34 4.22 
Cruelty & Bullying 14.23 4.08 14.66 4.18 
Quarrelsome II.25 3.71 11.02 4.30 
*Tattling 7.60 4.16 7.76 4.60 
*Stubborness 7.93 4.29 8.58 4.13 
Sullenness 9.05 3.89 10.38 4.49 
Temper Tantrums 12.70 4.48 12.54 4.50 
Impudence 11.50 4.18 12.30 4.29 
Selfishness 12.00 3.38 12.20 4.28 
Domineering 12.30 3.49 12.30 4.25 
Overcritical of 

Others 11.23 3.84 12.32 4.07 
Thoughtlessness 10.93 4.22 11.27 4.61 

*Inquis itiveness 7.75 3.89 8.33 5.11 
Resentful 11.60 3.38 12.50 3.79 
•Enuresis 10.80 4.87 12.40 5.41 
Slovenly in Per-

10.65 10.40 4.70 sonal Appearance 10.65 4.02 10.40 4.70 
Physical Coward 9.33 3.68 9*67 4.54 

Average Mean 11.27 11.66 

^Denotes significant difference between two or more mean 
scores. 
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Advice-Info.-Giver Referrer Disciplinarian 
(N=*43) (N=66) (N=38) 

Mean S.D. Mean S.D. Mean S.D. 

15.02 4.22 15.55 4.70 15.68 4.46 
10,70 5.21 11.59 5.37 11.47 4.68 
16.4-0 3.70 16.55 4.15 16.13 4.25 
12.35 4.20 13.42 5.27 12.45 4.77 
10.23 5.10 11.41 5.20 10.05 4.32 
11.16 5.92 11.97 5.72 13.00 4.84 

13.12 5.38 12.98 5.49 14.82 4.86 
11.70 4.25 12.29 4.44 13.08 4.70 
1^.23 3.65 13.33 4.42 14.39 4.68 
13.65 3.92 13.48 4.34 13.74 5.13 
13.93 4.54 13.64 4.63 14.45 4.32 
13.35 3.96 14.35 4.54 14.00 4.29 
11.70 4.12 11.86 4.33 11.92 5.19 
9.26 4.86 9.44 5.02 9.82 4.82 
10.35 4.01 10.70 4.70 - 10.74 4.96 
10.16 4.36 11.02 4.82 10.61 4.79 
12.88 4.09 11.58 4.81 12.84 5.14 
12.23 4.82 12.02 4.63 13.66 4.99 
11.33 4.55 11.77 4.11 12.66 4.46 
12.26 4.35 13.11 3.90 12.05 5.17 

11.21 3.85 11.26 4.66 11.71 4.92 
10.47 4.31 11.17 4.77 12.63 4.37 
9.91 3.83 9.88 5.09 8.71 4.63 
11.09 4.29 12.23 4.58 12.05 4.15 
12.12 4.55 13.30 5.11 13.29 4.53 

10.33 4.53 11.14 5.01 11.03 5.25 
9.95 3.44 10.39 4.79 10.71 4.71 

11.89 12.28 12.51 
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mean score differed from the mean score of the referrer group 

and the disciplinarian group on the item "tattling." The re-

ferrer group's mean scores differed significantly from the 

counselor group's mean score on the item "imaginative lying" 

and the motivator group's mean score on the items "smoking," 

"inquisitiveness," and "enuresis." Also, the motivator 

group's mean score differed significantly from the disciplin-

arian group's mean scores on the items "enuresis" and "heter-

osexual activity." 

The same ranking procedure employed with the items in 

the previous category was again utilized. Mean scores for 

each teacher group were translated into ranks and then com-

pared as to relative rank position. (See Table XV.) Pour 

items appeared to be regarded as being extremely important 

by all five teacher-groups. These items were "stealing," 

"untruthfulness," "cruelty and bullying," "impertinence," 

"unreliableness," and "disobedience." All five teacher-groups 

ranked "stealing" as being first and "untruthfulness" as being 

second, with the exception of the counselor group who ranked 

it fourth. Three items seemed to be regarded as being least 

important by the five teacher-groups. These items were "tat-

tling," "inquisitiveness," and "stubbornness." All groups 

ranked "tattling" last and "inquisitiveness" next to last, 

except the disciplinarian group who reversed the two items. 

There were no significant differences between the mean 

scores of the four behavior items ranked as the more serious 
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TABLE XIV 

RESULTS OP MULTIPLE-RANGE TEST* 
HOME-SCHOOL ITEMS 

Variables Comparison of Mean Scores Between Teacher Groups 

Imaginative 
Lying 

Refer. 
11.59 

Disc. 
11.47 

Motiv. 
10.78 

A.I.G. 
10.70 

Coun. 
9.59 

Profanity Refer. 
13.42 

Disc. 
12.45 

A.I.G. 
12.35 

Coun. 
10 .23 

Motiv. 
10.08 

Smoking Refer. 
11.41 

A • I. G. 
10.23 

Coun. 
10.20 

Disc, 
10 .05 

Motiv. 
8.78 

Masturbation Disc, 
13.00 

Refer. 
11.97 

A.I.G. 
11.16 

Motiv. 
10.85 

Coun. 
10.07 

Heterosex-
ual Act. 

Disc. 
14.82 

A.I.G. 
13.12 

Refer. 
12.98 

Coun. 
12.81 

Motiv. 
11,88 

Tattling Disc. 
9.82 

Refer. 
9.44 

A.I.G. 
9.26 

Motiv. 
7.60 

Coun. 
7.76 

Notes Motivator mean preceded counselor mean 
due to the size of range products. 

Stubbornness Disc. 
10.74 

Refer. 
10.70 

A.I.G. 
10.35 

Coun. 
8.58 

Motiv. 
7.93 • 

Inquisitive-
ness 

Refer. 
9.88 

A.I.G. 
9.91 

Disc. 
8.71 

Coun. 
8.33 

Motiv. 
7.75 

Note: Referrer mean preceded advice-
tion-giver due to the size of 
products. 

-informa-
range 

Enuresis Refer. 
13.30 

Disc. 
13.29 

Coun. 
12.40 

A.I.G. 
12.12 

Motiv. 
10.80 



TABLE XV 

RANKING OF HOME-SCHOOL-RELATED ITEMS 
BY FIVE TEACHER GROUPS 
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Variable Motiv. Coun. A.I.G. Refer. Disc . 

Untruthfulness 2 4 2 2 2 
•Imaginative Lying 19 24 19 17 20 
Stealing 1 1 1 1 1 

•Profanity 21 20 9 6 15 
•Smoking 2k 21 23 19 25 
•Masturbation 17 22 17 14 11 
•Heterosexual Activity 10 7 7 10 3 
Laziness 16 15 13 11 10 
Unreliableness k 5 3 7 5 
Disobedience 5 6 5 5 7 
Impertinence 6 3 k k k 
Cruelty and Bullying 3 2 6 3 6 
Quarrelsome 13 17 Ik 15 18 

•Tattling .27 27 27 27 26 
•Stubbornness 25 25 21 24 22 
Sullenness 23 19 2k 23 2k 
Temper Tantrums 7 8 8 18 12 
Impudence 12 12 11 13 8 
Selfishness 9 14 15 16 13 
Domineering 8 13 10 9 16 
Overcritical of Others 14 11 16 20 19 
Thoughtlessness 16 20 21 14 

•Inquisitiveness 26 26 26 26 27 
Resentful 11 9 18 12 17 

•Enuresis 18 10 12 8 9 
Slovenly in Personal 
Appearance 20 18 22 22 21 

Physical Coward 22 23 25 25 23 

behavior problems by the five teacher groups. Mean scores for 

each of the three items ranked as being least serious by the 

five teacher groups were found to differ significantly. These 

differences were reported in the previous paragraph and are 

shown in Table XV. 
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Category III—-Mental Hygiene Items 

There were nine items grouped in this category. (See Table 

XVI.) Significant differences were found "between two or more 

means on four of the nine items in the mental hygiene cate-

gory. The four items were "unsocial," "unhappy," "suggest-

ible," and "fearful." Four significant differences between 

mean scores were found on the item "unsocial" and four on 

the item "unhappy." Two significant differences between 

mean scores were found on the item "suggestible" and one sig-

nificant difference between two means on the item "fearfulness." 

(See Table XVII.) 

The counselor group's mean scores on the items "unsocial" 

and "unhappy" differed significantly from the mean scores of 

the other four teacher groups. A significant difference was 

also found between the mean scores of the counselor group and 

the advice-information-giver group on the item "fearfulness." 

For each of these three items, the counselor group attributed 

a greater degree of seriousness to the item than did the other 

comparative teacher groups. The other significant differences 

were between the advice-information-giver group and the dis-

ciplinarian and referrer groups on the item "suggestible." 

Concerning the latter item, Ritholz (6, p. 130) placed this 

particular item in both the home-school and mental hygiene 

categories. It seemed to be defined by either category heading. 
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TABLE XVII 

RESULTS OF MULTIPLE RANGE TEST 
MENTAL HYGIENE ITEMS 

Variables Comparison of Mean Scores Between Teacher Groups 

Unsocial 

Unhappy 

Fearfulness 

Suggestible Disc. 
13.76 

Coun. 
14.43 

Refer. 
12.62 

Motiv. 
12.55 

Disc. 
12.42 

A.I.G. 
11.84 

Coun. 
15.83 

Refer. 
13.97 

Disc. 
13.63 

Motiv. 
13.63 

A.I.G. 
12.88 

Coun. 
12,96 

Motiv. 
12.30 

Disc. 
11.89 

Refer. 
11.89 

A.I.G. 
10.63 

Refer. 
13.36 

Coun. 
12.70 

Motiv. 
12.28 

A.I.G, 
11.47 

Again, the mean scores were translated into ranks for each 

of the five teacher groups for further analysis and interpre-

tation. (See Table XVIII.) The behavior item "unhappy" was 

ranked first (as most serious) by all groups except the dis-

ciplinarian group, who ranked this item second. Three teacher-

groups, the motivator, counselor, and advice-information-giver 

groups, ranked "unhappy," "unsocial," and "fearfulness," first, 

second, and third, respectively. "Easily discouraged," "sug-

gestible," and "unhappy" were ranked as the three most serious 

items by the referrer and disciplinarian groups. Significant 

differences were found between mean scores on four of the five 

items. As previously reported, the counselor group*s mean 

scores for the items "unhappy" and "unsocial" differed signif-

icantly from the mean scores of the other four groups. The 
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than the advice-information-giver group's mean scores on the 

item "fearfulness." In regard to the item "suggestible," the 

advice-information-giver group's mean score was significantly 

lower than the disciplinarian and referrer group*s mean scores. 

All five teacher groups ranked "suspiciousness," "sensi-

tiveness," and "shyness" as seventh, eight, and ninth, re-

spectively. No significant differences between mean scores 

were found for this item. 

TABLE XVIII 

RANKING OF MENTAL HYGIENE-RELATED ITEMS 
BY FIVE TEACHER GROUPS 

Variable VIotiv. Goun. A.I.G. Refer. Disc. Clin. Ritholz's 
Teachers 

Shyness 9 9 9 9 9 8 9 

Sensitive-
ness 8 8 7 8 8 7 8 

^Unsocial 2 2 3 5 4 1 4 

*Unhappy 1 1 1 1 2 3 2 

Nervousness k k k 5 9 5 

*Fearfulness 3 3 6 6 6 k 7 

Suspicious-
ness 7 7 8 7 7 2 6 

Easily Dis-
couraged 6 6 2 3 3 5 3 

^Suggestible 5 5 5 2 1 6 1 

^Denotes significant differences between two or more! 
mDfln r> Ar»aa _ 
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All five teacher groups were in fair agreement concerning 

the rank subordination of the nine mental-hygiene items} how-

ever, disagreement was found between the degree of seriousness 

attached to the top-ranked items. There appeared to be close 

agreement between all five groups on the least serious items. 

Hypothesis 3 

The third hypothesis was concerned with the degree of 

correlation between the rating of behavior problems by mental 

hygienists and various groups of teachers. It was predicted 

that the variables of age, education, grade-level taught, and 

years of teaching experience would affect the resulting com-

parisons. Simple correlation coefficients were computed for 

the nine groups yielding a total of thirty-six correlations 

coefficients. Simple correlation coefficients between the 

ratings of behavior problems by male teachers, female teachers, 

a group of teachers reported in a study by Ritholz (6, p. 52), 

and Wickman's (10, p. 243) mental hygienists were also reported. 

This raised the number of groups to twelve and the number of . 

simple correlation coefficients to sixty-six. 

The set of ratings by Wickman's (10) mental hygienists 

was compared to the ratings by various groups of teachers. In 

order to test for a significant difference between any two cor-' 

relation coefficients, it was necessary to employ a test be-

tween two r's which would allow for related data. McNemar (5# 

p. 1̂ -0) presented a t test between correlated r's which would 

take this condition into account. The process was determined 

to be none too satisfactory? however, it can be used as a test to 
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determine if one variable correlates higher than the other 

with a third variable. Mean ratings, on the items found in 

the Behavior Problems Checklist, were compared between two 

groups of teachers and one group of mental hygienists in each 

sub-hypothesis. 

Three kinds of tables were used to report findings rela-

tive to the third hypothesis. Tables XIX through XXIV report 

means and standard deviations resulting from ratings of be-

havior items by various comparative groups. Table XXV reports 

correlation coefficients resulting from the comparison of 

mean ratings between certain teacher groups and mental hygien-

ists. A number of correlation coefficients computed, but not 

related to the hypotheses, are tabled in Appendix D. Table 

XXVI reports results of t tests between correlation coefficients, 

It was predicted in Hypothesis 3 that the correlation 

between ratings of behavior problems by teachers less than 

thirty-three years of age and the ratings by mental hygienists 

would differ significantly from the correlation between the 

ratings by teachers thirty-three years of age and older and 

the ratings by the same group of mental hygienists. There were 

13^ teachers less than thirty-three years of age and 1^3 teach-

ers thirty-three years of age and older. Mean scores and stan-

dard deviations for each behavior item rated by Wickman's 

(10, p. 243) mental hygienists may be found in Table XIX. Re-

sults of the rating of items on the Behavior Problems Checklist 

by each of these .two groups of teachers are given in Table XX. 
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Each of the two resulting correlation coefficients was 

checked for level of significance "before they were compared. 

(See Table XXV.) The correlation coefficient between the 

ratings of behavior problems by teachers less than thirty-

three years of age and the ratings by Wickman's mental hygien-

ists was .3957. This r value was significant beyond the .01 

level. The correlation coefficient between teachers thirty-

three years of age and older and Wickman's mental hygienists 

was .2971. This r value was significant beyond the .02 level. 

A t test for significance between the two r values was com-

puted, and it was found that the difference was significant 

beyond the .02 level. (See Table XXVI.) The resulting t 

score was 2.635 with *+7 degrees of freedom (n - 3) • The null 

hypothesis of no difference was rejected and the research 

hypothesis was accepted. Teachers less than thirty-three 

years of age agreed more closely with the mental hygienists 

in regard to the seriousness of certain behavior problems than 

did teachers thirty-three years of age and older. 
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TABLE XIX 

MEAN RATINGS AND STANDARD DEVIATIONS REPORTED 
BY WICKMAN'S CLINICIANS IN 1926 AND BY 

RITHOLZ'S TEACHERS IN 1945 ON 
FIFTY BEHAVIOR PROBLEMS 

Wickman's Clinicians Ritholz's Teachers 

Behavior Items 
( N = 3 0 ) ( N = 1 1 0 ) 

Mean S.D. Mean S.D. 

Tardiness 1 7 . 3 3 . 4 1 5 . 7 0 5 . 8 1 
Truancy- 1 6 . 4 3 . 8 1 4 . 7 3 6 . 1 5 
Destroying School 

1 6 . 2 1 4 . 2 4 Materials 1 6 . 2 3 . 5 1 4 . 2 4 6 . 1 5 
Untruthfulness 1 4 . 1 3 . 9 1 3 . 9 8 5 . 4 1 
Imaginative Lying 1 4 . 0 4 . 8 1 3 . 9 3 5 . 8 2 
Cheating 1 3 . 5 3 . 8 1 3 . 8 9 5 . 1 ? 
Stealing 1 3 . 4 3 . 4 1 3 . 5 4 6 . 0 6 
Profanity 1 3 . 3 3 . 5 1 3 . 5 3 5 . 1 6 
Smokirig 1 3 . 2 4 . 0 1 3 . 2 6 6 . 8 9 
Obscene Notes, 

Pictures, Talk 1 3 . 1 4 . 5 1 2 . 8 7 6,58 
Masturbation 1 3 . 0 4 . 5 1 2 . 7 0 5 . 7 0 
Heterosexual 

Activity 1 2 . 6 3 . 3 1 2 . 3 9 5 . 9 2 
Disorderliness 1 2 . 5 3 . 2 1 2 . 0 8 6 . 0 7 
Whispering 1 2 . 5 4 . 6 1 1 . 6 0 5 . 5 2 
Interrupting 1 2 . 0 3 . 9 1 1 . 5 1 5 . 7 6 
Restlessness 1 1 . 8 3 . 7 1 1 . 4 7 5 . 0 3 
Inattention 1 1 . 7 4 . 4 1 1 . 4 2 4 . 9 0 
Lack of Interest 

in Work 1 1 . 3 4 . 4 1 1 . 0 5 5 . 8 6 
Carelessness 

in Work 1 1 . 3 5 . 8 11.00 5 . 1 ? 
Laziness 1 0 . 9 3 . 9 1 0 . 9 9 4 . 8 6 
Unreliableness 1 0 . 4 3 . 9 1 0 . 9 2 5 . 2 0 
Disobedience 1 0 . 3 3 . 9 1 0 . 8 8 5 . 2 8 
Impertinence 1 0 . 3 2 . 9 1 0 . 8 8 5 . 0 0 
Cruelty and 

Bullying 1 0 . 3 4 . 5 1 0 . 7 2 5 . 2 9 
Quarrelsomeness 9 . 6 5 . 0 1 0 . 6 1 5 . 1 1 
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Wickman's Clinicians Ritholz *s Teachers 

Behavior Items ( N = 3 0 ) ( N = 1 1 0 ) 

Mean S.D. Mean S.D. 

Tattling 9 . 9 4 . 6 1 0 . 6 1 5 . 7 4 
Stubbornness 9 . 2 4 . 0 1 0 . 4 8 5 . 7 4 
Sullenness 8 . 8 4 . 9 1 0 . 2 4 5 . 6 3 
Temper Tantrums 8 . 8 5 . 6 9 . 8 2 4 . 9 2 
Impudence 8 . 5 4 . 9 9 . 7 5 4 . 6 5 
Selfishness 8 . 3 3 . 7 9 . 5 3 5 . 0 6 
Domineering 7 . 6 4 . 1 9 . 4 3 5 . 9 7 
Shyness 7 . 5 6 . 2 9 . 1 1 6 . 3 9 
Sensitiveness 7 . 3 3 . 6 9 . 0 2 5 . 0 5 
Unsociable 7 . 2 5 . 3 8 . 9 4 5 . 0 9 
Overcra/tica'l of 

Others 7 . 2 4 . 1 8 . 7 5 4 . 9 7 
Thoughtlessness 7 . 1 3 . 3 8 . 7 1 4 . 6 4 
Inquisitiveness 7 . 1 3 . 1 8 . 6 7 4.59 
Silliness 6 . 8 3 . 7 8 . 4 9 4 . 4 6 
Unhappy 6 . 4 4 . 5 8 . 2 7 4 . 8 8 
Resentful 6 . 4 3 . 8 7 . 9 4 4 . 9 4 
Nervousness 6 . 4 2 . 9 7 . 8 9 5 . 1 4 
Fearfulness 5 . 6 2 .o 7 . 8 5 4 . 4 9 
Enuresis 5 . 3 4 . 1 7 . 4 5 4 . 3 2 
Dreaminess 5 . 1 3 . 4 7 . 1 7 4 . 7 9 -
Slovenly in 

7 . 1 7 

Appearance 3 . 4 2 . 9 6 . 7 9 4 . 5 9 
Suspiciousness 2 . 9 2 . 7 6 . 4 8 4 . 7 2 
Physical Coward 2 . 8 2 . 4 6 . 3 9 5 . 1 1 
Easily Discouraged 2 . 3 2 . 1 6 . 3 9 5 . 6 9 
Suggestible 0 . 8 1 . 1 5 . 2 2 4 . 0 3 
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TABLE XX 

EFFECT OF TEACHERS' AGE AS REFLECTED IN MEAN 
RATINGS AND STANDARD DEVIATIONS 

OF FIFTY BEHAVIOR ITEMS 

Behavior Items 

Less Than 3 3 Years 
( N = 1 3 4 ) 

3 3 Years and Above 
( N = 1 4 3 ) 

Behavior Items 

Mean S.D. Mean S.D. 

Tardiness 1 0 . 2 4 6 4 . 7 7 0 1 2 . 0 9 8 5 . 1 1 7 
Truancy- 1 4 . 6 2 7 4 . 2 6 1 1 5 . 1 1 2 4 . 0 5 1 
Destroying School 

1 5 . 5 ^ 5 3 . 9 ^ 0 Materials 1 5 . 3 2 8 4 . 0 7 2 1 5 . 5 ^ 5 3 . 9 ^ 0 
Untruthfulnes s 1 4 . 9 1 8 4 . 0 8 1 1 4 . 9 8 6 4.522 
Imaginative Lying 1 0 . 9 1 0 5 . 2 2 0 1 0 . 4 4 1 5 . 1 5 2 
Cheating 1 4 . 7 3 9 4 . 2 1 8 1 4 . 7 4 8 4.306 
Stealing 1 6 . 2 4 6 3 . 5 8 0 1 5 . 9 5 8 4 . 1 4 6 
Profanity 1 1 . 2 3 9 4 . 9 4 9 1 1 . 9 4 4 4 . 7 0 2 
Smoking 9 . 5 6 0 5 . 3 0 6 1 0 . 9 3 0 4 . 7 8 6 
Obscene Notes, 

Pictures, Talk 1 2 . 2 3 1 4 . 8 0 7 1 3 . 0 5 6 5 . 1 4 5 
Masturbation 1 0 . 3 3 6 5 . 5 7 7 1 2 . 0 2 1 5 . 6 7 7 
Heterosexual 

Activity 1 2 . 3 2 1 5 . 7 1 9 • 1 3 . 7 1 3 5 . 0 2 1 
Disorderliness 1 0 . 7 0 1 4 . 5 9 2 1 1 . 9 9 3 4.636 
Whispering 5 . 9 1 8 3 . 9 3 0 7 . 0 6 3 4 . 7 8 8 
Interrupting 7 . 6 6 4 4 . 2 0 4 8 . 1 4 0 4 . 8 4 2 
Restlessness 7 . 7 3 1 4 . 2 6 7 8 . 4 6 9 4 . 5 8 6 
Inattention 1 1 . 1 1 2 4 . 2 8 8 1 1 . 6 0 8 4 . 2 4 4 
Lack of Interest 

in Work 1 3 . 2 3 1 4 . 0 0 4 1 3 . 4 2 7 4 . 8 0 7 
Carelessness in 

Work 1 1 . 2 4 6 4 . 5 0 4 1 2 . 4 1 3 4.565 
Laziness 1 1 . 7 3 9 4 . 2 9 7 1 2 . 0 9 8 4 . 7 3 4 
Unreliableness 1 3 . 4 5 5 3 . 9 6 4 1 4 . 1 6 1 4 . 4 0 2 
Disobedience 1 3 . 3 6 6 4 . 2 3 3 1 3 . 5 7 3 4 . 6 2 5 
Impertinence 1 4 . 5 2 2 4 . 3 6 5 1 3 . 3 0 8 4 . 5 5 3 
Cruelty and 

1 4 . 4 0 6 4 , 2 3 6 Bullying 1 4 . 0 3 7 4 . 2 7 1 1 4 . 4 0 6 4 , 2 3 6 
Quarrelsomeness 1 1 . 4 3 3 4 . 1 7 2 1 1 . 5 3 1 4 . 5 1 4 
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Less Than 33 Years 33 Years and Above 

Behavior Items* 
(N=134) (N=143) 

Mean S.D. Mean S.D. 

Tattling 8 .052 4.368 9.210 5.108 
Stubbornness 9.082 4.337 10.007 4.682 
Sullenness 9.933 4.264 10.713 4.778 
Temper Tantrums 12.313 4.600 12.538 4.663 
Impudence 11.978 4.551 12.587 4.590 
Selfishness 12.112 4.092 11.888 4.313 
Domineering 12.410 4.142 12.489 4.332 
Shyness 10.127 4.356 9.350 4.558 
Sensitiveness 10.381 4.128 10.049 4.054 
Unsocial 13.224 4.194 12.888 4.519 
Overcritical of 

4.519 

Others" 11.619 4.452 11.685 4.167 
Thoughtlessness 11.045 4.513 11.455 4.594 
Inquisitiveness 8.425 4.514 9.371 4 .950 
Silliness 8.664 3.789 9.448 4 .586 
Unhappy- 14.224 4.068 14.392 3.997 
Resentful 12.216 3.776 11.846 4.368 
Nervousness 12.157 4.083 12.671 4.217 
Pearfulness 11.687 4.547 12.490 4.466 
Enuresis 12.075 5.107 12.825 5.037 
Dreaminess 8.664 4.398 10.091 4.899 
Slovenly in 

4.899 

Appearance 10.104 4.694 11.231 4.745 
Suspiciousness 10.388 4.121 10.839 4.581 
Physical Coward 9.478 4.288 10.448 4.424 
Easily Discouraged 12.739 4.136 12.413 4.4 22 
Suggestible 13.112 4.348 12.413 4.452 
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It was stated in Hypothesis 3 that education (number of 

semester hours above the bachelor's degree) would be a signif-

icant factor affecting the degree of correlation between teach-

ers ' and mental hygienists' ratings of behavior problems of 

children. One teacher group was comprised of 123 individuals 

with less than fifteen semester hours above the bachelor's 

degree? the second group was comprised of 15^ individuals with 

fifteen or more semester hours above the bachelor's degree. 

Mean scores and standard deviations for the two teacher groups 

may be found in Table XXI and for the mental hygienists in 

Table XIX. 

Correlation coefficients, based upon ratings by each 

teacher group and ratings by mental hygienists, were computed. 

The r values were then examined for level of significance be-

fore being tested for a significant difference. (See Table 

XXV.) The correlation coefficient between the ratings by 

teachers with less than fifteen semester hours above the bach-

elor's degree and ratings by mental hygienists was ,2?89» The-

r value was significant beyond the .05 level. A correlation 

coefficient of .^006 resulted from the comparison of ratings 

between teachers with fifteen or more semester hours above the 

bachelor's degree and mental hygienists. The latter r value 

was significant beyond the .01 level. A t test for significance 

between the two r values was then computed. This test yielded 

a t value of 3*^05 which was found to be significant beyond 

the .01 level. The research hypothesis which predicted that 

education would be an influencing factor was accepted, and the 



94 

TABLE XXI 

EFFECT OF TEACHERS' EDUCATION AS REFLECTED IN 
MEAN RATINGS AND STANDARD DEVIATIONS 

OF FIFTY BEHAVIOR ITEMS 

Less Than 15 Hours 15 or More Hours 
Above Bachelor's Above Bachelor's 

Degree Degree 
Behavior Items (N=123) (N=154) 

Mean S.D. Mean S.D. 

Tardiness 10,813 4.900 11.513 5.125 
Truancy 15.049 4.522 14.740 3.842 
Destroying School 
Materials 15.707 4.028 15.227 3.975 

Untruthfulness 15.^80 4.069 14.532 4.456 
Imaginative Lying 11.585 5.173 9.935 5.086 
Cheating 15.089 4.315 14.468 4.201 
Stealing 16.463 4.029 15.805 3.740 
Profanity 12.203 4.940 11.123 4.696 
Smoking 10.593 5.052 10.006 5.106 
Obscene Notes, 
Pictures, Talk 13.089 4,980 12.312 4.992 

Masturbation 11.789 5.403 10.740 5.871 
Heterosexual 

5.871 

Activity 13.049 5.682 13.032 5.192 
Disorderliness 11.667 4.927 11.130 4.421-
Whispering 6.992 4.628 6.123 4.228 
Interrupting 8.569 4.569 7.383 4,467 
Restlessness 8.349 4.260 7.922 4.588 
Inattention 12.016 4,082 10.851 4.350 
Lack of Interest 

10.851 4.350 

in Work 13.634 4.228 13.091 4.585 
Carelessness in 
Work 12.496 4.364 11.331 4,670 

Laziness 12.398 4.180 11.545 4.759 
Unreliableness 13.789 4,121 13.844 4.281 
Disobedience 13.691 4.507 13.299 4.380 
Impertinence 13.789 4.605 13.981 4.420 
Cruelty & Bullying 14.228 4.481 14.227 4.070 
Quarrelsomeness 11.407 4.640 11.545 4.107 
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Behavior Items 

Less Than 15 Hours 
Above Bachelor's 

Degree 
(N=123) 

Mean S.D. 

15 or More Hours 
Above Bachelor's 

Degree 
(N=15*0 

Mean S.D. 

Tattling 
Stubborness 
Sullenness 
Temper Tantrums 
Impudence 
Selfishness 
Domineering 
Shyness 
Sensitiveness 
Unsocial 
Overcritical of 
Others 

Thoughtlessness 
Inquisitiveness 
Silliness 
Unhappy 
Resentful 
Nervousness 
Fearfulness 
Enuresis 
Dreaminess 
Slovenly in 
Appearance 

Suspiciousness 
Physical Coward 
Easily Discouraged 
Suggestible 

9.122 
9 .740 

10 .691 
12 .634 
12.138 
11 .911 
12 .431 

9 .846 
10 .40? 
12.967 

11.407 
11.016 

9.081 
9 .341 

13.902 
11.715 
12.106 
11 .431 
12 .244 

9 .699 

10.642 
10 .439 
10.057 
12 .569 
12.878 

4 . 7 2 4 
4 .544 
4 .458 
4 .366 
4 .923 
4 .305 
4 . 5 8 4 
4 .447 
3 .989 
4 .488 

4 .369 
4 .399 
4 .625 
3 .806 
4 .055 
4 .280 
4 .026 
4 .612 
5.101 
4 .608 

4 .858 
4 .601 
4 .779 
4 .148 
4 .442 

8 .273 
9 .416 

10.052 
12.266 
12.416 
12.065 
12.468 

9 .630 
10.052 
13.117 

11 .851 
11.448 

8 .779 
8 .851 

14.636 
12.273 
12.675 
12.636 
12.636 

9 .162 

10 .721 
10.766 

9.916 
12 .571 
12.649 

4 .826 
4 .535 
4 .609 
4 . 8 3 1 
4 .285 
4 .129 
3 .946 
4 . 5 0 1 
4 .168 
4 .269 

4 .247 
4 .675 
4 . 8 7 4 
4.541 
3 .983 
3 .927 
4 .249 
4 .378 
5.066 
4 .790 

4 ,669 
4 . 1 7 1 
4 . 0 4 4 
4 .399 
4 .392 
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null hypothesis of no difference was rejected. Teachers with 

fifteen or more semester hours above the "bachelor's degree 

agreed more closely with mental hygienists, in regard to the 

seriousness of certain behavior problems, than did teachers 

with less than fifteen semester hours above the bachelor's 

degree. 

It was predicted, in Hypothesis 3-c that the correlation 

between ratings of behavior problems by primary teachers and 

mental hygienists would differ significantly from the correla-

tion between ratings of behavior problems by intermediate 

teachers and the same group of mental hygienists. There were 

110 primary teachers and 167 intermediate teachers. Means 

and standard deviations for the fifty behavior items are given 

for both teacher groups in Table XXII and for the mental 

hygienists in Table XIX. 

The mean ratings on the behavior items for each teacher 

group were compared with the mean ratings by mental hygienists. 

The correlation technique was utilized to make these compari-

sons. These correlation coefficients were examined for level 

of significance and than a t test was employed to test for a 

significant difference between correlations. The comparison 

between primary teachers* mean ratings and mental hygienists* 

mean ratings yielded a r value of .3157. This r value was 

found to be significant at the .05 level. A correlation 

coefficient of .3696 was found between mean ratings by inter-

mediate teachers and mental hygienists. The level of 
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TABLE XXII 

EFFECT OF GRADE-LEVEL TAUGHT AS REFLECTED IN 
MEAN RATINGS AND STANDARD DEVIATIONS 

OF FIFTY BEHAVIOR ITEMS 

Behavior Items 

Primary 
Teachers 
(N=110) 

Mean S.D, 

Intermediate 
Teachers 
(N=l67) 

Mean S.D. 

Tardiness 
Truancy 
Destroying School 
Materials 

Untruthfulness 
Imaginative Lying 
Cheating 
Stealing 
Profanity 
Smoking 
Obscene Notes, 
Pictures, Talk 

Masturbation 
Heterosexual 
Activity 

Disorderliness 
Whispering 
Interrupting 
Restlessness 
Inattention 
Lack of Interest 
in Work 

Carelessness 
in Work 

Laziness 
Unreliableness 
Disobedience 
Impertinence 
Cruelty and 
Bullying 

Quarrelsomeness 

11.809 
14.764 

15*173 
14.818 
10.736 
14.836 
15.855 
12.000 
11.027 

12.645 
11.727 

13.073 
11.518 

6 .436 
8.064 
8.064 
11.764 

12.673 

12.327 
12.300 
13.682 
1 3 *5̂ :5 
13.564 

13.855 
I I . 0 5 5 

5.098 
4.559 

4.253 
4 .636 
5.332 
4.301 
4.340 
5.222 
5.006 

4.607 
5.563 

5.084 
4.516 
4.257 
4.543 
4.209 
4.388 

4.683 

4 .569 
4.623 
4.193 
4.594 
4.749 

4.365 
4.319 

10.802 
14.952 

15.617 
15.042 
10.623 
14.683 
16.257 
11.341 
9.766 

12.665 
10.862 

13.018 
11.269 
6.557 
7.808 
8.144 
11.108 

13.766 

11.533 
11.677 
13.910 
13.425 
14.114 

14.473 
11.766 

4.958 
3.875 

3.824 
4.086 
5.094 
4.237 
3.544 
4.545 
5.084 

5.244 
5.749 

5.622 
4,749 
4.542 
4.553 
4.602 
4.174 

4.213 

4.549 
4.452 
4.220 
^.337 
4.322 

4.167 
4.351 
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TABLE XXII—Continued 

Behavior Items 

Primary 
Teachers 
(N=110) 

Mean S.D, 

Intermediate 
Teachers 
(N=l6?) 

Mean S.D, 

Tattling 
Stubbornness 
Sullenness 
Temper Tantrums 
Impudence 
Selfishness 
Domineering 
Shyness 
Sensitiveness 
Unsocial 
Overcritical of 

Others 
Thoughtlessness 
Inquisitiveness 
Silliness 
Unhappy 
Resentful 
Nervousness 
Fearfulness 
Enuresis 
Dreaminess 
Slovenly in 

Appearance 
Suspic iousness 
Physical Coward 
Easily Discouraged 
Suggestible 

8.955 
10.091 
10.355 
12.364 
11.818 
11.536 
12.309 

9.282 
10.145 
13.000 

11.473 
11.118 
9.091 
8.918 

14.055 
11.964 
12.518 
11.855 
12.627 
9.064 

10.718 
10 .809 
10 .536 
12.809 
13.200 

4.892 
4.703 
4.657 
4.447 
4.689 
4.098 
4.078 
4.309 
4.098 
4.223 

4.004 
4.394 
4.639 
4.126 
3.924 
4.134 
3.872 
4 ,566 
5.059 
^.597 

4.739 
4.377 
4.453 
3.923 
4.435 

8.449 
9.210 

10.323 
12.473 
12.605 
12.299 
12.545 
10.018 
10.251 
13.084 

11.772 
11.347 
8.796 
9.168 

14.479 
12.066 
12.359 
12.263 
12.353 
9.623 

10.665 
10 .497 
9.611 

12.413 
12.455 

4.727 
4.398 
4.485 
4.752 
4.481 
^.253 
4.343 
4.563 
4.090 
4.461 

4.492 
4.663 
4.847 
4.307 
4.093 
4.071 
4.339 
4.487 
5.099 
4.782 

4 . 7 6 3 
4.362 
4.301 
4.507 
4.378 
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significance for this r value was .01. A t test, "between the 

correlation coefficient for the primary teachers and mental 

hygienists and the correlation coefficient for the interme-

diate teachers and mental hygienists, was employed to test 

for significant differences. A t value of 1.613, which was 

less than the required value to reach the .05 level of signif-

icance, was found. The null hypothesis of no difference was 

accepted. 

In Hypothesis 3~d, it was predicted that the degree of 

correlation "between teachers* and mental hygienists* ratings 

of "behavior problems would be influenced by the teachers* 

number of years of teaching experience. Ratings of behavior 

problems by two groups of teachers, those with less than three 

years experience and those with three or more years experi-

ence, were compared with the ratings by mental hygienists. 

There were sixty-one teachers with less than three years 

experience and 216 with three or more years experience. Means 

and standard deviations for the behavior items rated by the 

two groups of teachers are given in Table XXIII. The results 

of the ratings by mental hygienists are reported in Table XIX. 

Correlation coefficients were computed between the ratings 

by mental hygienists and the ratings by each of the two groups 

of teachers. (See Table XXV.) The correlation between ratings 

by mental hygienists and teachers with less than three years 

experience was .3733• This r value was found to reach the 
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TABLE XXIII 

EFFECT OF TEACHING EXPERIENCE AS REFLECTED IN 
MEAN RATINGS AND STANDARD DEVIATIONS 

OF FIFTY BEHAVIOR ITEMS 

Behavior Items 

Less Than 
Three Years 

(N=6l) 

Mean S.D. 

Three or 
More Years 

(N=216) 

Mean S.D. 

Tardiness 
Truancy 
Destroying School 
Materials 

Untruthfulness 
Imaginative Lying 
Cheating 
Stealing 
Profanity 
Smoking 
Obscene Notes, 

Pictures, Talk 
Masturbation 
Heterosexual 
Activity 

Disorderliness 
Whispering 
Interrupting 
Restlessness 
Inattention 
Lack of Interest 

in Work 
Carelessness in 
Work 

Laziness 
Unreliableness 
Disobedience 
Impertinence 
Cruelty and 

Bullying 
Quarrelsomeness 

10.0.00 
14.339 

14.726 
14.484 
11.484 
14.113 
15.935 
11.371 
9.403 

11.774 
10.000 

12.500 
10.710 
6.194 
7.742 
7.097 

10.903 

12.919 

11.387 
11.371 
12.806 
12.387 
13.516 

13.548 
11.290 

4.819 
4.348 

4.182 
4.099 
4.993 
3.992 
3.943 
5.141 
4.807 

4.897 
5.331 

5.544 
4.214 
3.843 
4.138 
4.074 
3.983 

4.206 

4.729 
4.502 
4.340 
4.221 
4.180 

4.222 
4.415 

11.549 
15.033 

15.647 
15.088 
10.433 
14.926 
16.144 
11.670 
10.516 

12.912 
11.553 

13.195 
11.558 

6 . 6 0 0 
7.958 
8.405 
11.502 

13.451 

11.981 
12.084 
14.112 
13.786 
14.005 

14.423 
11.540 

5.046 
4.092 

3.929 
4.365 
5.222 
4.321 
3.867 
4.742 
5.142 

5.002 
5.745 

5.367 
4.764 
4.583 
4,662 
4.510 
4.343 

4.496 

4.519 
4.527 
4.127 
4.453 
4 . 5 8 8 

4.247 
4.332 
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TABLE XXIII—Continued 

Less Than Three or 
Three Years More Years 

Behavior Items 
(N=6l) (N=2l6) 

Mean S.D. Mean S.D. 

Tattling 7 .935 4. 768 8 .856 4.789 
Stubborness 9 .161 4.509 9 .674 4.545 
Sullenness 9 .806 4.158 10 .488 4 .650 
Temper Tantrums 12 .032 4.635 12 .544 4.627 
Impudence 11 .855 4.196 12 .419 4.679 
Selfishness 11 .726 4.304 12 .074 4.178 
Domineering 11 .742 4.472 12 .656 4,150 
Shyness 10 .081 3.862 9 .623 4 . 6 3 6 
Sensitiveness 10 .532 3.917 10 .116 4.138 
Unsociable 12 .758 4.620 13 .135 4.289 
Overcritical of 

.758 .135 

Others 11 .306 4.309 11 .753 4.301 
Thoughtlessness 11 .226 4.448 11 .265 4.591 
Inquisitiveness 8 .468 4.347 9 .042 4.875 
Silliness 8 .597 3.713 9 .205 4.367 
Unhappy 13 .629 3.857 14 .507 4.060 
Resentful 11 .726 3.903 12 .112 4.147 
Nervousness 12 .371 4.001 12 .437 4.206 
Fearfulness 11 .597 3.687 12 .247 4.727 
Enuresis 11 .419 5.308 12 .763 4.979 
Dreaminess 8 .548 4.031 9 .647 4.870 
Slovenly in 

4.629 Appearance 10 .371 4.629 10 .777 4.785 
Suspic iousness 9 .694 3.909 10 .888 4.459 
Physical Coward 9 .226 4.463 10 .195 4.339 
Easily Discouraged 12 .742 3.659 12 .520 4.453 
Suggestible 12 .065 4.435 12 .949 4.390 
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.01 level. The correlation between ratings by mental hygien-

ists and teachers with three or more years experience was 

.3^31. This r value was found to reach the .02 level of 

significance. A t test was employed to test for significant 

difference between the two r values. (See Table XXVI.) This 

yielded a t value of .900 which was less than the required 

value to reach the .05 level of significance. The null hy-

pothesis of no significant difference was accepted. Number 

of years teaching experience was found to be a nonsignificant 

factor affecting the degree of correlation between teachers' 

ratings and mental hygienists' ratings. 

Results of comparisons between male and female teachers' 

ratings on the fifty behavior items are reported; however, 

there were no hypotheses made concerning sex of teachers as 

a factor. Since there were no male teachers teaching in the 

primary grades, only mean scores of the female teachers of 

grades four through six were used. Mean scores between forty-

eight male and 167 female teachers were compared. Mean scores 

and standard deviations resulting from ratings of items on 

the Behavior Problems Checklist may be found in Table XXIV 

for both groups. The ratings were compared to the mean rat-

ings by mental hygienists which are given in Table XIX. 

A correlation coefficient was computed between the rat-

ings by male teachers and ratings by mental hygienists. This 

resulted in a nonsignificant r value of .2776. A value of 
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TABLE XXIV 

EFFECT OF TEACHERS' SEX AS REFLECTED IN MEAN 
RATINGS AND STANDARD DEVIATIONS OF 

FIFTY BEHAVIOR ITEMS 

Behavior Items 

Males 
(N=48) 

Females 
(N=l6?) 

Mean S.D. • Mean S.D. 

11.729 4.970 11.092 5.045 
14.896 3.901 14.873 4.213 

16.375 3.219 15.245 4.125 
15.917 3.628 14.751 4.419 
11.104 4.709 10.576 5.281 
14.833 3.693 14.725 4.373 
17.271 2.298 15.852 4.099 
11.896 4.165 11.541 4 .963 
9.833 5.137 10.358 5.076 

13.333 4.647 12.515 5.061 
10.542 5.526 11.345 5.716 

12.313 5.^36 . 13.192 5.398 
11.813 4 .693 11.275 4.647 

6.500 4.912 6.511 4.324 
7.938 5.105 7.904 4.426 
7.5^2 5.012 8 .231 4.313 

10.229 3.917 11.607 4.305 

13.646 4.023 13.266 4.517 

11.604 4.649 11.900 4.556 
12.438 4.573 11.817 4.515 
13.708 4.178 13.843 4.217 
13.938 3.710 13.376 4.573 
14.708 4.026 13.725 4.580 

13.604 4.066 14.358 4.285 
11.708 4.573 11.437 4.303 

Tardiness 
Truancy 
Destroying School 
Materials 

Untruthfulness 
Imaginative Lying 
Cheating 
Stealing 
Profanity 
Smoking 
Obscene Notes, 
Pictures, Talk 

Masturbation 
Heterosexual 
Activity 

Disorderliness 
Whispering 
Interrupting 
Restlessness 
Inattention 
Lack of Interest 

in Work 
Carelessness in 
Work 

Laziness 
Unreliableness 
Disobedience 
Impertinence 
Cruelty and 
Bullying 

Quarrelsomeness 



TABLE XXIV—-Continued 

1 0 4 

Behavior Items 

Males 
( N = 4 8 ) 

Females 
( N = l 6 7 ) Behavior Items 

Mean S .D. • Mean S.D. 

Tattling 8 , ,kl 7 k. s o l - 8 , . 6 9 9 4 . 7 9 7 

Stubbornness 9 - . 3 1 3 4 . o e s 9 ' . 6 1 1 4 . 6 3 0 

Sullenness 9 . 3 9 6 k. 631 1 0 , . 5 3 3 4 . 5 1 2 

Temper Tantrums 12, . 0 8 3 4 . 8 0 4 1 2 , . 5 0 2 4 . 5 9 4 

Impudence 
Selfishness 

1 2 , , 6 0 4 k. 940 1 2 . 2 2 7 4 . 4 9 9 Impudence 
Selfishness 1 2 , . 1 2 5 4 . 226 1 1 . 9 6 9 4 . 2 0 5 

Domineering 1 2 , . 4 3 8 k. 168 1 2 . 4 5 4 4 . 2 5 6 

Shyness 9 . 7 5 0 4 . 2 8 4 9 . 7 2 1 4 . 5 1 8 

Sensitiveness 9 . 4 1 7 3 . 9 0 4 1 0 . 3 7 6 4 . 1 1 3 

Unsocial 1 2 . 0 2 1 k. 4 1 8 1 3 • 2 6 6 4 . 3 2 7 

Overcritical of 
Others 1 0 . 7 7 1 4 . 5 9 3 1 1 . 8 3 8 4 . 2 2 1 

Thoughtlessness 
Inquisitiveness 

1 1 ,85k 4 . 7 1 7 1 1 . 1 3 1 4.516 Thoughtlessness 
Inquisitiveness 9 .896 4 . 2 1 9 8 . 7 0 7 4 . 8 4 9 

Silliness 1 0 . 0 8 3 3 . 8 8 8 • 8 .856 4 . 2 7 7 

Unhappy 1 3 . 5 8 3 k. 0 0 4 1 4 . 4 6 3 4 . 0 2 1 

Resentful 1 1 . 4 7 9 k. 1 0 3 1 2 , 1 4 0 4 . 0 8 6 

Nervousness 1 2 ,10k k. 7 2 2 1 2 . 4 8 9 4 . 0 3 0 

Fearfulness 1 1 . 0 4 2 k. , 4 6 3 1 2 . 3 2 3 4 . 5 0 4 

Enuresis 1 2 . 7 7 1 5 . ' 3 6 3 1 2 . 3 9 7 5 . 0 2 3 

Dreaminess 9 .250 5 - , 0 0 2 9 . 4 3 2 4 . 6 5 5 

Slovenly in 
. 3 9 6 . 7 4 7 4 . 7 6 1 Appearance 1 0 . 3 9 6 k. . 7 0 7 1 0 . 7 4 7 4 . 7 6 1 

Suspicousness 1 0 . 0 2 1 k, , 8 1 1 1 0 . 7 4 7 4 . 2 6 2 

Physical Coward 9 . 8 3 3 k, - 5 3 8 1 0 . 0 0 9 4 . 3 5 2 

Easily Discouraged 1 3 .250 4 , , 4 8 8 1 2 . 4 2 8 4 . 2 3 2 

Suggestible 1 3 . 1 8 8 4 , .050 1 2 . 6 5 9 4 . 4 8 4 
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TABLE XXV 

SIMPLE CORRELATION COEFFICIENTS BASED ON MEAN 
RATINGS OF FIFTY BEHAVIOR PROBLEMS 

Variables 
Wickman's 
Clinicians 

Ritholz's 1945 
Teachers 

r 
Values 

Level of 
Significance 

r 
Values 

Level of 
Significance 

Age 
32 and under 
33 and above 

.3957 

.2971 
.01 
.02 

.8207 

.8508 
.001 
.001 

Education 
less than 15 

; sem. hrs. above 
bachelor's degree .2789 .05 • 8462 .001 

15 or more sem. 
hrs. above the 
bachelor's degree .4006 .01 .8287 .001 

Grade Taught 
Primary 
Intermediate 

.3157 

.3696 
.05 
.01 

.8370 

.8389 
.001 
.001 

Experience 
Less than 3 yrs. 
3 yrs, and above 

.3733 

.3^31 
.01 
.02 

.7972 

.8521 
.001 
.001 

Sex 
Male 
Female 

N.S. 
.2776 
.3793 .01 

.8147 

.8427 
.001 
.001 
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TABLE XXVI 

RESULTS OF t TESTS BETWEEN CORRELATION COEFFICIENTS 

Variables 

r 
12 

r T23 
t Test 
Between 
r 12 & r13 

Level 
of 
Signifi-
cance 

Age .3957 .2971 .9568 ' 2.635 .02 

Education .2789 .4006 .9605 3.^05 .01 

Grade 
Taught .315? .3696 .9686 1.613 N.S. 

Experience .3733 .3^31 .9689 0.900 N.S. 

Sex .2 776 .3793 • 9^59 2.395 .05 

Note» Mental hygienists were labeled group one and the 
comparative teacher groups were labeled groups two and three. 
Specifically, the teacher groups were as followsi 

Age Group two teachers were less than thirty-three of 
age and group three teachers were thirty-three years of age 
and older. 

Education Group two teachers had less than fifteen 
semester hours above the bachelor's degree and group three 
teachers had fifteen or more semester hours above the bach-
elor's degree. 

Grade level taught Group two teachers were primary 
teachers and group three were intermediate teachers. 

Experience Group two teachers had less than three years 
teaching experience and group three had three or more years 
teaching experience. 

Sex Group two teachers were male subjects and group 
three were female subjects. 
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.2875 was required to reach the .05 level of significance. 

The female teachers' ratings were compared to the ratings by 

the same mental hygienists and a correlation coefficient of 

•3793 was found. This value was significant at the .01 level. 

A t test was employed to test for significant difference be-

tween the two r values. This resulted in a t value of 2.395 

which was significant beyond the .05 level. Female teachers 

agreed more closely with mental hygienists in regard to the 

seriousness of certain behavior problems than did male teachers. 

In summary, three variables were found to be significant 

factors affecting the level of agreement between attitudes of 

teachers and mental hygienists toward the seriousness of cer-

tain behavior problems of children. Teachers who were less 

than thirty-three years of age and teachers who had fifteen 

or more semester hours above the bachelor's degree rated the 

behavior problems more closely to the mental hygienists* rat-

ings than did teachers thirty-three years of age and above and 

teachers with less than fifteen semester hours above the bach-

elor's degree. Female teachers agreed more closely with the 

mental hygienists than male teachers in rating behavior prob-

lems as to the degree of seriousness to the child's future 

adjustment. 

The present findings, in regard to education or training 

of the teacher, support previous findings by Hunter (4), 

Sparks (8), Tolor, Scarpetti, and Lane (9), and Dobson (2). 
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This outcome contradicts Gaier and Jones's (3) finding that 

teachers gained little through training which had helped them 

to better understand children's behavior problems. Gaier and 

Jones (3) and Sparks (8) also found experience to be a non-

significant factor in teachers' evaluation of behavior prob-

lems} however, Hunter (4), Tolor, Scarpettie, and Lane (9)» 

and Dobson (2) found experience to be a significant factor. 

The present finding, in respect to experience, concurs with 

the finding by Gaier and Jones (3) and Sparks (8), 

Correlation coefficients between ratings by present 

teacher groups and ratings by Ritholz's (6, p. $2) teachers 

in 19^5 were reported in Table XXV. These comparisons were 

made in order to see if teachers' attitudes today agree with 

those teacher attitudes prevalent twenty-five years ago. 

Each r value resulting from these comparisons was signifi-

cant beyond the .001 level. The correlation coefficient be-

tween Ritholz's teachers' ratings and ratings by mental 

hygienists was .2803. This value was less than the .2880 re- ' 

quired to reach the .05 level of significance. The correla-

tion coefficient between ratings by teachers in the present 

study and ratings by mental hygienists was .3^31- This value 

was significant at the .02 level. A t test was then computed 

between these two r values to check for significant difference. 

This yielded a nonsignificant t value of .788. These findings 

indicate very little change has occurred during the past 
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twenty-five years in regard to the correlation between 

teachers' and mental hygienists' attitudes toward children's 

behavior problems. 
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CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

The "basic problem of the study was to determine the re-

lationships between role-preferences of experienced elementary 

school;teachers and their attitudes toward the seriousness of 

certain behavior problems of children. Specifically, the fol-

lowing relationships were examined* 

1. The relationship between particular demographic data— 

age, education, years of teaching experience, most recent grade 

taught—and teacher role-preference. 

2. The relationship between the rating of behavior prob-

lems by Wickman's (3, p. 243) mental hygienists and the ratings 

by teachers who prefer different roles. 

3. The relationship between the specified demographic 

data and the ratings on fifty behavior problems of children. 

Three questionnaires were administered to 277 experienced 

elementary teachers who were enrolled in graduate classes on 

three different college campuses. All three instruments were 

combined into booklet form and were completed in approximately 

one sixty-minute class period. Briefly described, the ques-

tionnaires used were as followst 

112 
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1. Personal Data Questionnaire. The subjects were re-

quested to give age, number of semester hours above the 

bachelor's degree, grade-level taught, years of teaching 

experience, and sex. (See Appendix C.) 

Teacher Practices Questionnaire. Thirty teaching 

problem situations were described in the questionnaire. Var-

ious solutions to each situation were rated by the teachers 

according to the degree of appropriativeness. Different al-

ternatives represented different teaching roles. The five 

teacher roles delineated in the instrument were counselor, 

motivator, advice-information-giver, referrer, and discipli-

narian. Responses relevant to each role were translated into 

z. scores, and each teacher's role-preference was determined 

by the role with the highest z score. The instrument was 

developed by Sorenson, Husek, and Yu (2). (See Appendix A.) 

3. Behavior Problems Checklist. Teachers were asked to 

rate fifty behavior problems as to the degree of seriousness 

to a child's future social and emotional adjustment. The 

problems were presented in the form of a -graphic rating scale 

with a continuum proceeding from "of no importance at all" to 

"of extremely great importance." The scale was modeled after 

the scale developed by Wickrnan (3)* (See Appendix B.) 

The hypotheses tested, statistical techniques employed, 

and findings relevant to each hypothesis are given below. 

The .05 level of significance was adopted as a criterion for 

accepting or rejecting the hypotheses. 
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The first hypothesis stated that the variables of age, 

education, grade-level taught, and years of teaching exper-

ience would significantly affect the distribution of teacher 

role-preferences. Two teacher groups were defined for each 

of the four variables. Chi square was used to test for sig-

nificant difference between the distribution of role-preferences 

for the comparative teacher groups. Three variables—education, 

grade-level taught, and number of years teaching experience— 

were found to be a nonsignificant factor. 

Additional treatment of the data, not directly related 

to the hypotheses of the study, consisted of the followingi 

1. The distribution of role-preferences for the male 

and female teachers was compared by the chi square technique. 

Since there were no male teachers in the primary grades, 

only the female subjects who taught in the upper elementary 

grades were used. No significant differences between the two 

distributions were found. The most frequent role-preference 

for the male subjects was the advice-information-giver rolet 

the most frequent role-preference for the female subjects was 

the counselor role. 

2. Mean scores on the Teacher Practices Questionnaire 

scales, for teachers in the present study and subjects in an 

investigation by Sorenson, Husek, and Yu (2), were compared. 

Results of t tests between the two means for each scale in-

dicated a statistically significant difference between means 

on all five scales. 
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3. The expected and observed distribution of teacher 

role-preferences were compared by the chi square technique. 

A significant difference was found between the expected and 

observed frequencies. The most frequently preferred roles 

were counselor and referrer roles, respectively. 

The second hypothesis stated that teachers who differ in 

teacher role-preference would evaluate behavior problems dif-

ferently. Five teacher role groups were previously identified 

by responses to the Teacher Practices Questionnaire. Mean 

scores and standard deviations for each behavior item in the 

Behavior Problems Checklist were computed for each teacher 

role group. Duncan's Multiple Range test was used to test for 

significant differences between mean-scores on each behavior 

item. Significant differences between two or more mean scores 

were found in twenty-three of the fifty sets of mean scores. 

The fifty items were categorized into three groups in 

order to facilitate reporting and interpretation of findings. 

Fourteen behavior problems were placed in Category I-—School 

Itemsj twenty-seven were placed in Category II—Home-School 

Items? and nine were placed in Category III—Mental Hygiene 

Items. Significant differences between two or more mean 

scores were found in the following items: 
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Category I 
School Items 

Category II 
Home-School Items 

1. Cheating 1. Heterosexual 1. 
2. Lack of Interest Activity 2. 
3. Carelessness 2. Enuresis 3. 

Inattention 3. Profanity 4. 
5. Tardiness Masturbation 
6. Dreaminess 5. Imaginative 
7. Silliness Lying 
8. Interrupting 6. Smoking 
9. Restlessness 7. Stubbornness 
10. Whispering 8. 

9. 
Inquisitiveness 
Tattling 

Category III 
Mental Hygiene Items 

Suggestible 

In the first two categories, the motivator and counselor 

groups rated the items lower than the disciplinarian and re-

ferrer groups. In Category III, the mental hygiene items, the 

counselor group rated the items more highly than did the 

advice-information-giver group. 

In order to gain insight into the nature of the differ-

ences between mean ratings by the five teacher groups, the 

following procedures were employed: (1) mean scores were 

translated into ranks, (2) items were then compared on the 

basis of rank position between the five teacher groups, and 

(3) the items which were mutually ranked either high or low 

by the five teacher groups were compared with the items having 

one or more significant differences between mean scores. 

This technique was used to find out if the differences be-

tween mean scores were due to (1) order of importance as 

perceived by the teachers or (2) the degree of importance as 

perceived by the teachers. All five teacher groups were found 

to generally agree on highest and lowest ranked items. Briefly 
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summarized, additional findings relevant to each category were 

as follows? 

Category I Teachers were in close agreement 
on the subordination of the behavior 
items? however, they disagreed on the 
relative importance of these items. 

Category II Teachers were in close agreement 
on the items ranked highest and lowest? 
however, the teacher groups disagreed on 
the relative importance of the lowest-ranked 
items. No significant differences were 
found between the means of the highest-
ranked items. 

Category III Teachers were in fair agreement con-
cerning the rank subordination of the nine 
behavior items; however, the teachers dis-
agreed on the degree of importance of the 
highest-ranked items. Close agreement was 
found between all five teacher groups on 
the lowest-ranked items. There were no 
significant differences on the ratings of 
the lowest-ranked items. 

The third hypothesis was concerned with the effect of 

certain demographic variables—age, education, grade-level 

taught, and years of teaching experience—on the degree of 

correlation between teachers' ratings and mental hygienists* 

ratings. Two teacher groups were defined for each of the four 

variables. Simple correlation coefficients were computed be-

tween the mean ratings for the comparative groups. A t test 

was used to test for significant differences between the cor-

relation coefficients. Age and education were found to be 

significant factors affecting the degree of correlation between 

teachers' and mental hygienists* attitudes toward the serious-

ness of certain behavior problems. Grade-level taught and 

experience were found to be nonsignificant factors. Teachers 
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less than thirty-three years of age and teachers with fifteen 

or more semester hours above the "bachelor's degree were found 

to agree more closely with the mental hygienists in regard to 

the seriousness of certain behavior problems. 

Other findings were reported which were not directly re-

lated to the third hypothesis. The findings were as follows; 

1. Ratings by male teachers and female teachers were 

each correlated with the ratings by mental hygienists, and the 

difference between the two £ values were examined for signif-

icant difference. Female teachers were found to agree more 

closely with the ratings by mental hygienists than did the 

male teachers. 

2. The degree of correlation between present teachers* 

ratings and mental hygienists' ratings was compared, with the 

degree of correlation between Ritholz's (1) teachers' ratings 

and ratings by the same mental hygienists. The degree of cor-

relation between ratings by mental hygienists and present 

teachers was found to be slightly closer than the correlation ' 

between ratings by mental hygienists and teachers twenty-five 

years agoj however, no statistically significant difference 

was found between the two correlation coefficients. 

Conclusions 

Based on the data presented in this study and within the 

limitations of this study, the following conclusions were 

formulated* 
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1» If, as shown in this investigation, there is a def-

inite relationship between teachers' role-preference and their 

attitudes toward behavioral problems of children, then the 

teacher who is identified as preferring the counselor role 

would in fact view behavior of children observed in the class-

room much as a counselor. Thus this teacher would do a more 

acceptable job of dealing with children since counselors are 

so trained. On the other hand, if a teacher's role was iden-

tified as disciplinarian or advice-information-giver, he would • 

be more structured in his approach and rely on more stimulus- ' 

response or other faculty psychology types of instruction. 

Therefore, if the premise is accepted that counselors do en-

hance the development of appropriate behavior characteristics 

of children, then teachers with attitudes much like that of 

counselors are needed in instructional programs wherein sig-

nificant behavioral problems of children exist. 

2. It was shown in this study that "mental hygiene" items 

were viewed as being more serious by the counselor group and 

by the advice-information-giver group. Thus, it might be ten-

able to conclude that persons identified as preferring the 

advice-information-giver need additional training and instruc-

tion in identifying serious behavioral problems of children. 

3. It is noteworthy to report that teachers had more 

semester hours of college or university training did agree 

more nearly with the responses given by mental hygienists. 

The results of this investigation show that this group's 
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responses more often fell under the category of counselor role-

preference j therefore, it seems that advanced training, plus 

accompanying practical experience in the field, is a definite 

asset in preparing teachers to deal with behavioral problems 

of students. 

Teachers are more likely to agree on the rank order 

of importance than they are on the degree of importance of cer-

tain behavior problems of children. 

Teachers today are realizing that teaching is a compli-

cated task which involves far more than teaching the disciplines 

and enforcing strict control. The frequency with which the 

teachers preferred the referrer role may indicate that teach-

ers tend to feel that they are unable to deal directly with 

the problems. Teachers who preferred the counselor role dealt 

with the problem, looked for underlying causes, and helped 

students to find solutions to their own problems. 

The above conclusions represent estimates based upon em-

pirical data obtained from the present sample of teachers. 

Inferences and generalizations indicated by the present find-

ings were based on group scores; therefore, the conclusions 

would be less applicable to individual teachers. 
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APPENDIX A 

TEACHER PRACTICES QUESTIONNAIRE* 

Form 2 

Directions 

Following are 3 0 problem situations typical of those which 
are often encountered in the classroom. The problems are 
identified by Roman numerals (I to XXX). Following each 
problem there are listed four alternative courses of action. 
To conform to the numbering on the answer sheet, the alter-
native courses of action are numbered consecutively from 
1 to 120. 

Rate each alternate course of action independently of the 
other three, according to its degree of appropriateness. 
(It is recognized that you are reacting on the basis of 
limited information.) You will note that the rows on the 
answer sheet are numbered from 1 to 5. If .you feel that a 
suggested course of action is very inappropriate mark the 
space in column 1 corresponding to the number of the alter-
native you are considering. If you feel that the course of 
action is fairly inappropriate, mark the space in column 2; 
acceptable, column 3; fairly appropriate, column 4; very 
appropriate, column 5. 

For example, if you think a suggested course of action is 
fairly appropriate, you would mark the space numbered 4 as 
shown: 

1. 2. 3. 4. --- 5. -™-

*Copyrighted (1962) A. Garth Sorenson and Constance Yu. 
School of Education, University of California, Los Angeles. 
Used by permission. 
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TEACHER PRACTICES QUESTIONNAIRE 

Problem I 

A tenth grade student whose work has been generally good 
begins to do more and more unsatisfactory work. You have 
been informed that his parents are on the verge of a divorce. 
On several occasions you have told the class that unless a 
student's work is satisfactory, he will be failed. 

1. Warn him that unless his work improves, he cannot pass 
the course. 

2. Ask his homeroom teacher to talk to him. 
3. Try to give him additional praise and attention whenever 

he does anything of which you approve. 
4. Try to help him accept his home situation. 

Problem II 

An eleventh grade student confides that she will elope next 
month during the spring recess with a boy of whom her parents 
disapprove. 

5. Notify the principal and ask him to assume the respon-
sibility in this case. 

6. Try to persuade her to wait by telling her about similar 
cases and their unfortunate consequences. 

7. Explain seriousness of the step she is planning; tell her 
about the legal implications and school regulations 
regarding the marriage of minors. 

8. Provide an opportunity for her to discuss her feelings 
and motives in this matter. 

Problem III 

A sophomore student in engineering is uncertain about his 
vocation. He comes to you, a professor of engineering, for 
advice. He likes his courses and is making good grades. He 
believes that it will be financially profitable to be an 
engineer; however, he is also strongly interested in English. 
He Is altruistic and wonders whether he can perform a greater 
service in the field of English. 

9. Provide him with information about pay scales, oppor-
tunities for placement and advancement in both professions, 

(Table continued on next page) 
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! 

10. Tell him that there is great need for good engineers 
in this Space Age, that he will find a career in 

i engineering most challenging and worthwhile. 
11. Attempt to help him analyze the causes underlying the 

uncertainty. 
12. Arrange for work experiences in both occupations so that 

he will have the opportunity to make comparisons with 
respect to the satisfactions he finds in each. 

Problem IV 

.Juanita has just arrived from Mexico. Neither she nor her 
parents speak English. However, since she is eight years 
old, she is placed in the third grade, where she simply sits. 
When asked to do something, she will either remain still or 
say, "No understand. No speak English." 

13. Design specific assignments to teach her English and 
have her complete them during class hours. 

14. Request that she be sent to the first grade, at least 
for reading instruction. 

15. With the help of someone who speaks Mexican, help her 
appraise differences between Mexican and American 
schools and what is expected of students. 

16. Inform her parents, through an interpreter, that unless 
she learns to do regular third grade work she will not 
receive a satisfactory grade. 

Problem V . 

A foreign exchange student will be graduating from college in 
the United States in two months. According to the agreement 
she made with her government, she should return to her own 
country when her course work is completed. She informs you 
that she wants to stay in the United States where she can 
enjoy a higher standard of living and where she can be 
independent. 

17. Remind her that she has a responsibility to her own 
country, that she has certain obligations to fulfill. 

18. Try to see that she has a rather complete picture of 
life in the U.S. and is aware of both the advantages 
and disadvantages of staying. 

19. Caution her to return home where she may achieve a 
? better perspective and that, after all, she can always 
return to the United States. 

20. Try to help her examine the personal reasons for her 
change in plans and to consider the long-range 
consequences. 

(Table continued on next page) 
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Problem VI 

Milly, the daughter of wealthy parents, rarely participates 
iin any of the school social functions. When asked to attend 
the annual school picnic, she states, "Just about any and 
everyone goes. I do not think my father would care for me 
to associate with those people. Besides, those affairs 
are generally so dull." 

21. Turn the problem over to Milly's closest friend to see 
if she can help. 

>22. Plan with Frances, also of a wealthy family, how to get 
Milly to attend the picnic and to have a good time 
while she's there. 

23. Try to discover if insecurity is at the root of Milly's 
behavior. 

24. Talk to Milly about the school functions, why they are 
conducted, and what she can derive from participation. 

Problem VII 

When Jim, an eleventh grade student, is not chatting with 
his neighbors in class, he is passing notes. He often 
interrupts the lecture or discussion to offer his point of 
view. Or he has to get a book, sharpen a pencil, clean the 
classroom, etc. His work is unsatisfactory. 

25. Make him library monitor, a prestige position, which 
only persons who do satisfactory work may retain. Let 
him know that he must improve his work to continue 
as monitor. 

26. Keep him after school when he misbehaves. 
27. Explore with him how he sees his own behavior in school 

and the satisfactions he derives from it. 
28. Caution him that if he pays more attention to what the 

teacher is saying and doesn't interrupt the progress of 
the class, both he and the others will learn more. 

Problem VIII 

Jerry, IQ of 140, enrolls in as many "snap" courses as 
possible in high school, and receives B's and C's with little 
effort. He tells his classmates, "Get wise. Don't kill 
yourself with homework. The school will have to graduate you 
when you are of age anyway." 

29. Be firm with him in class; warn him that he will be 
graded in terms of how well he uses his ability. 

30. Give him an opportunity to tell you about his way.of 
looking at school and his feelings about it. 

(Table continued on next page) 
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31. Ask the school psychologist to assume the responsibility 
for this problem. 

32. Plan a more appropriate program for him, and urge him to 
adopt it. 

Problem IX 

During the past few weeks, the fourth graders have complained 
about losing pencils and erasers. Mary is discovered to be 
the culprit. She comes from a middle class family and is 
provided with more spending money than the average student. 

33. Explain to Mary why the other students are annoyed 
about losing their possessions. 

34. Tell her parents about her behavior, and let them deal 
with the problem as they see fit. 

35. Warn Mary that she will be suspended the next time 
she steals. 

36. Advise Mary to put her name on all of her own pencils 
and other supplies and to be careful not to take 
things which do not belong to her. 

Problem X 

In fourth grade spelling class, Mary volunteers to spell 
"Mississippi" but is mistaken. You correct her, and she 
becomes sullen. Later she is called on to spell "acrobat." 
Again she is mistaken, and you correct her. She then gives 
the impression of feeling "picked on" and of wanting to be 
left alone. 

37. Warn her that you will request a conference with her 
parents if she does not improve her behavior. 

38. Recommend that Mary ask her mother to drill her on her 
spelling lists so that she will be better prepared in 
class. 

39. Ask Lily, Mary's sister, to help her to learn to 
accept correction. 

40. Make a special effort to praise her whenever appropriate. 

Problem XI 

From childhood, John has been taking piano lessons. He 
continues his music lessons while following a heavy schedule 
conpentrated on science in high school. His records indicate 
an IQ of 136 and practically a straight "A" average through-
out high school. John has been auditioned by a noted piano 
teacher who believes him to be a very talented and promising 
musician. His parents think a music career is impractical 
and pressure John to become a doctor. John is undecided. 

a 

(Table continued on next page) 
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41. Leave it to John and his parents to decide. 
42. Let John appraise the opportunities in both fields. 
43. Suggest to John he continue his general education 

and postpone his decision as long as possible. 
44. Help John to consider the pro's and con's of both 

alternatives in terras of his future satisfactions. 

Problem XII 

Harry is prolific in swearing and demonstrates his profi-
ciency very readily. He wears his hair long and oily; he 
sports loud shirts and tight trousers. The girls say he 
is "fresh"; the teachers say he is uncouth. 

45. Explain to him why some people object to his dress 
and behavior. 

46. Strongly recommend to him that he watch his language 
and give him specific pointers on more socially 
acceptable dress and grooming. 

47. Involve the class in a move to improve everyone's 
grooming. 

48. Warn him that he may be suspended for vulgarity. 

Problem XIII 

Michael is thirteen. His parents, itinerant farm laborers, 
have been forced by the juvenile authorities to keep him in 
school. He seems to be placed properly in terms of ability; 
but when assignments are given, Michael is often heard to 
complain, "Not that again!" He will also lay his head on 
the table although he does get enough sleep and rest. It is 
not uncommon to find "doodling" on his papers and other 
signs of boredom. 

49. Advise him that he can find something interesting in 
every assignment if he looks for it. 

50. Give him specific information about how his school 
work is related to life outside of school. 

51. Give him special assignments designed to capture 
his interest. 

52. Ask the class counselor to talk to Michael. 

Problem XIV 

Jane has marked her table with crayons several times. Each 
time she was reprimanded and asked to erase the marks. 
Today she has put pencil marks in a library book. 

53. Try to explore her feelings about the school situation. 

(Taisle continued on next page) 
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54. Take away all library privileges from Jane and ask her 
to erase the marks in her book as well as other library 
books. 

55. Explain that school property is for everyone's use and 
that her parents had to help pay for it. 

56. Tell Jane's parents about her behavior — leave it up to 
them to take whatever action they feel is appropriate. 

Problem XV 

A high school senior tells you that he will be applying for 
admission to a college of engineering. His parents are very 
pleased with his choice of career. They will take care of all 
his expenses even though it will mean tightening of the family 
budget, which is already quite limited. You know that his 
verbal ability is only average and that he has a "C" average 
in his math courses. 

57. Help him to find specific information about a variety 
of occupations related to engineering. 

58. Discuss with him his achievement record and help him 
formulate realistic goals. 

59. Refer him to the college admissions director of a nearby 
engineering school for advice on this matter. 

(>0. Try to arrange for summer employment in an engineering 
office where he will be able to learn first hand about 
the work of engineers. 

Problem XVI 

When, in a fit of anger, Clara shouted at Shelley, "You are 
stupid. You are ugly," Shelley burst into uncontrollable 
sobs. Later that day, Shelley beats on the table with her 
fists when she is not permitted to get a drink of water 
during class time. She is also known to throw tantrums when 
crossed. 

61. Tell Shelley that she must learn to ignore certain 
other people and try not to be so sensitive and easily 
upset. 

62. Explore with Shelley the feelings which lead to these 
outbursts. 

63. Tell Shelley that if she cannot control herself, she 
should stay home. 

64.* Give special recognition to Shelley when she is able to 
hold back a remark when provoked or when she is able to 
maintain control when crossed. 

(Table continued on next page) 
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Problem XVII 

Almost everyday Stephen asks his classmates, "Guess what I 
did today?" and proceeds to relate his latest escapade. He 
did not do his homework; he cut the branches from a tree 
in the school yard; he talked back to the English teacher, 
etc. 

65. Try to help him discover other kinds of behavior which 
will provide satisfaction. 

66. Explain the problem to his parents, and ask them to 
deal with it. 

67. Tell Stephen about socially acceptable ways of gaining 
recognition and respect from his peers. 

68. Keep him after school when he behaves this way. 

Problem XVIII 

Richard is brighter than the average student but does not 
enjoy academic subjects. He is somewhat interested in 
college, but his parents are unable to help him financially. 
He tells you his goal has long been to have his own 
business in the building trades. 

69. Advise him that with his ability, he really should 
attend college, that he'll be further ahead in the 
long run. 

70. Leave the problem to him and his parents. 
71. Provide him with information about time requirements 

and the cost of several types of training (i.e., 
college, apprenticeships). 

72. Arrange, with the parents' permission, for him to work 
as a part-time helper in the building trades in order 
to help him learn the advantages and disadvantages 
of this work. 

Problem XIX 

Jerry usually arrives at school early but he keeps apart from 
the other students. Seldom is he seen conversing with anyone. 
He does not participate in group discussion in class, nor 
does he volunteer to answer questions posed in general to the 
class. Whenever the class divides into committees, he is 
last to be chosen. 

73. Ask a cooperative, more mature student to help Jerry. 
74. Suggest that he make friends with someone who has 

same interests as he. 

(Table continued on next page) 
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75. Talk with him about his relations with other students 
, to learn whether he feels lonely or unhappy. 
|76. Praise the persons who participate in group discussions 
i and emphasize that mistakes are not penalized. 

Problem XX 

A new algebra formula has been introduced in class. Problems 
were worked on the board using the new formula. You assign 
some exercises for the students to work in class. Joan 
completes a few steps in the first problem and asks you to 
'check it; then she proceeds to work a few more steps and 
again asks you to check. She finishes the problem and again 
waits for approval. This she did for all the problems, all 
of which she did correctly. 

77. Explore with Joan the possible insecurities in her 
interpersonal relations, with a view to helping her 
achieve more self-confidence. 

78. Praise Lisa for doing her work by herself. 
79. Tell her that, although you would like to, you are 

unable to give her so much individual attention; that 
you must distribute your time among all students. 

80. Be firm with her--tell her that she must stop 
interrupting so frequently for approval. 

Problem XXI 

Kenny always has a solemn face even when someone is telling 
jokes. On April Fool's Day, Tom told him that the principal 
wanted to see him. When he discovered it was a trick, he 
became very angry. 

81. Help Kenny explore his feelings of sensitivity. 
82. Encourage the class to have a proper sense of humor 

and to be able to laugh at themselves. 
83. Tell Kenny that he should at least try to smile with 

the class so that they will identify him as one of them. 
84. Explain to him that Tom was only kidding, that people 

differ in what they find humorous. 

Problem XXII 

The class is very excited about a proposed field trip. Jackie 
lis£ens quietly to the hubbub and then says, "I hope it will 
not rain that day." At a surprise birthday party given her 
by the class, she whispers to Nancy, "This is so nice. I am 
afraid to enjoy it too much. Besides, it will all be over too 
soon." She often appears sad. 

(Table continued on next page) 
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I 
85. Urge her that she should look at the bright side of 

life. 
'86. Arrange for her to participate more frequently in 
' those activities she especially enjoys. 
87. Get better acquainted with Jackie so as to be able 

to help her to discover, and plan more satisfying 
experiences. 

88. Ask the school counselor to accept the responsibility 
of this case. 

Problem XXIII 

At least half the students in a college statistics course 
do not have the facility in basic math with which to grasp 
readily the subject matter. It is a required course for 
education majors. 

89. Conduct review sessions for those students who are 
less well prepared. 

90. Warn the students that unless they do remedial work 
in math, they are likely to fail. 

91. Present an overview of the course, including a discussion 
of the math that is necessary to statistical procedures. 

92. Advise the students to arrange their study schedule so 
that they will be able to keep abreast of the lectures. 

Problem XXIV 

Monica, a tenth grade student, has an IQ of 85. Her 
compositions in English are correct grammatically but very 
simple; they usually consist of very short sentences. She 
is able to complete only one-third of her tests, even though 
she works diligently. The rest of the class is able, on the 
whole, to complete the tests within the allotted time. 

93. Give her work that she will find interesting and is 
able to do successfully regardless of her grade level. 

94. Let her know that if she does not meet the class 
standards, she may fail. 

95. Request that she be transferred to a class where others 
have about the same level of ability as she. 

96. Suggest that she try to work faster and do extra review 
at home. 

Problem XXV 

Kelly always blushes and stammers when called upon to recite, 
although he always knows his material. He does not make 
suggestions in class or volunteer information. However, when 
he is with his close friends only, he talks freely and some-
times leads the conversation. 

(Table continued on next page) 
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97. Explain to him that in general people are friendly and 
are not critical of mistakes. 

98. Help him to discover more about the situations which 
make him bashful. 

99. Encourage him to participate in small group discussions 
before calling upon him to recite singly. 

100. Call upon him as you would anyone else in class; he 
must meet the same standards as they. 

Problem XXVI 

Stephen is ten years old but his physical-growth is that of 
a well-developed thirteen year old. He does not wait his 
turn in games and sets himself up as captain. At lunch 
time, he will take or demand cake or cookies from others. 
If anyone objects to his behavior or tells the teachers, 
he fights with him on his way home. 

101. Ask him to help coach the less able children at play 
time. 

102. Try to determine whether his behavior is the result of 
frustration, or rejection, or merely lack of awareness 
of how others see him. 

103. "Bench" him during play time. 

104. Ask Scott, an athletic sixth grader, to work with him. 

Problem XXVII 
A tenth grade boy plays truant about once every other week. 
He lives alone with his father, a successful auto mechanic, 
who tells him, "School is for the birds. It is a waste of 
time. I am making a good living even though I never 
finished high school and never got good grades." 

105. Help him to make some realistic plans for his own 
future. 

106. Ask that this case be referred to the child welfare 
and attendance worker to do whatever seems warranted. 

107. Urge that since he has the ability to do the work, he 
should take advantage of his opportunities and stop 
playing truant. 

108. Keep him after school the day after each truancy. 

Problem XXVIII 
a 

Michael, eight years old, is doing better than average work. 
He is small for his age, and his social adjustment is only 
fair. At the end of the first semester in third grade, his 
parents want him accelerated to the fourth grade and state 

(Table continued on next page) 
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that they will help him with his school work if necessary. 
The school district has a yearly promotion policy and does 
jnot encourage acceleration as a rule. 

109. Caution the parents that acceleration is not indicated 
at the moment, that in your judgment he should continue 
in the third grade. 

110. Explain to the parents what acceleration demands 
academically and emotionally. 

111. Try to explore with the parents their reasons for 
wanting Michael to be promoted. 

112. Warn the parents that if Michael is .unable to adjust 
academically and socially to the acceleration, they 
will have to bear full responsibility. 

Problem XXIX 

Although this is his fourth week in kindergarten, Raymond 
still weeps uncontrollably in class. However, he seems 
happy and will participate if his mother stays with him. 
But the minute she attempts to go home (he watches her 
constantly), he will cry loudly. She is unwilling to leave 
him, under these conditions. 

113. Request that the parents keep him out of school until he 
is a little older. 

114. Ask his mother to leave the room, and isolate Raymond 
until he stops crying. 

115. Advise Raymond's mother that if she will go home and 
leave him in your hands, he will soon stop crying 
and learn to adjust. 

116. Try to explain to Raymond that he is causing much sorrow 
to his parents and is being unfair to his classmates by 
disrupting the class. 

Problem XXX 

Janice, a seventeen-year old, has recently moved from a 
farming community to a big city. Her clothes are home-made 
and look it. She has long arms and legs which she has not 
yet learned to control. She speaks with an "accent". Debra, 
the class queen, makes fun of her and leads her classmates 
in ridiculing Janice. 

117'. Tell the class to stop teasing Janice or their class 
dance will be cancelled. 

118. Tell Debra that everyone needs a helping hand occa-
sionally, and give her some information about how she 
can help Janice. 
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119. Ask Monica, a classmate/ to see if she can do anything 
to get the others to be friendly with Janice and to 
help her. 

120. Initiate a special "Brotherhood Week" in class; 
encourage students to help each other in particular. 
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Five Revised Scales of Teacher Practices Questionnaire 
Form 2 

Scale 

Advice-Information Giver 

Counselor 

Disciplinarian 

Referrer 

Motivator 

Item numbers 

10, 12, 19, 29, 32, 42, 43, 
46, 50, 59, 60, 88, 90, 114, 
116 
4, 11, 20, 23, 27, 30, 44, 53, 
58, 62, 65, 75, 85, 91, 102, 106, 
109, 115 
16, 26, 28, 35, 37, 39, 54, 63, 
80, 81,87, 89, 98, 100, 107, 112, 
118 120 
5, 31, 34, 56, 66, 70, 92, 108, 
110, 117 
3, 9, 33, 38, 40, 45, 47, 51, 64, 
84 
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APPENDIX B 

BEHAVIOR PROBLEMS CHECKLIST 

The attached sheets contain a list of 50 behavior 

problems in children. The iinmediate purpose of this 

questionnaire is to secure a professional evaluation of 

the seriousness or importance of these behavior traits 

as they may affect the future welfare of the child who 

shows such traits. 

The graphic rating method has been employed for this 

investigation. To the right of each behavior item a line 

has been drawn. This line has four divisional points. 

These points correspond to captions at the top of the page, 

In order to rate the items according to the directions 

below, you will make a vertical stroke, like this /, at 

any point through the lines with reference to the captions 

at the top. 

Directions - Read Carefully 

1. First read all the 50 behavior items in order to dis-

tinguish carefully between them. Where more than one 

descriptive noun "appears for any item, it is designed 

thereby to qualify or explain more fully the particular 

behavior trait in question. 
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2. Then rate each of these items according to this crite-

rion: What is your professional opinion of the seriousness 

or importance of this behavior when occurring in any school 

child with regard to its future effect in limiting his/her 

happiness, success, and general welfare after leaving school 

and on entering adult social and industrial life. In other 

words, how much will the possession of this behavior trait 

by a child generally handicap him in his future adjustments 

as an adult. 

3. Observe these three limitations in your interpretations 

of the traits and your evaluations of them: 

(a) Any behavior trait when extended to the extreme may 

produce very serious difficulties in the child's future. 

Confine your ratings to the usual or general developments 

of these traits. 

(b) These traits may occur at one time or another in almost 

any child. In your ratings you will interpret the separate 

behavior trait as being manifested by the child just so fre-

quently that it has become a "problem." 

(c) It is assumed that no modern psychiatric, psychological,' 

or visiting teacher efforts have been applied to these 
*> 

problems in the course of the child's development. 

4. Try to make this a professional opinion that is as free 

as possible from your own emotional reactions. 
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5. You will make your ratings with reference to the answers 

established by the captions at the top of the page. However, 

you need not mark exactly on any divisional point on the line 

whether on the divisional points or anywhere between them. 

This will permit you to distinguish very finely in your 

ratings between the different items. 

6. It is essential that you do not confer with anyone in 

answering this questionnaire. 
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BEHAVIOR PROBLEMS CHECKLIST 

How serious (or undesirable) is this behavior in any 
child? 

Of no 
impor-
tance 
at all 

Of only 
slight 
impor-
tance 

Of 
consider-

able 
impor-
tance 

Of 
extremely 
great 
impor-
tance 

TARDINESS 

TRUANCY 

DESTROYING SCHOOL 
MATERIALS 

UNTRUTHFULNESS 
(LYING) 

IMAGINATIVE 

(LYING) 

CHEATING 

STEALING 

PROFANITY.. . 

SMOKING 

OBSCENE NOTES, 
PICTURES, AND 
TALK 

MASTURBATION 

HETEROSEXUAL 
ACTIVITY 

DISORDERLINESS 
(VIOLATIONS OF 
CLASSROOM DIS-
CIPLINE 



Of no 
impor-
tance 
at all 

Of only 
slight 
impor-
tance 

Of 
consider-

able 
impor-
tance 

1^1 

Of 
extremely 
great 
impor-
tance 

WHISPERING AND 
NOTE-WRITING. 

INTERRUPTING 
(TALKATIVENESS) 

RESTLESSNESS 
.(OVERACTIVITY) 

INATTENTION 

LACK OF INTEREST 
IN WORK 

CARELESSNESS IN 
WORK 

LAZINESS 

UNRELIABLENESS 
(IRRESPONSIBLE) 

DISOBEDIENCE 

IMPERTINENCE (INSUB-
ORDINATION AND 
DEFIANCE) _ 

CRUELTY AND 
BULLYING __ 

QUARRELSOMENESS 
(ANNOYING OTHER 
CHILDREN) 

TATTLING 
£ 

STUBBORN NESS 
(CONTRARINESS) 

SULLENNESS 
(SULKINESS)... 

TEMPER TANTRUMS 
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Of no Of only 
impor- slight 
tance irnpor-
at all tance 

IMPUDENCE, IMPOLITE-
NESS, RUDENESS _ 

SELFISHNESS AND 
UN SP 0RT5MANSHIP _ 

DOMINEERING, OVER-
BEARING, DIC-
TATORIAL _ 

SHYNESS, BASHFUL-
NESS _ 

SENSITIVENESS... _ 

UNSOCIAL, WITH-
DRAWING _ 

OVERCRITICAL OF 
OTHERS _ 

THOUGHTLESSNESS. __ 

INQUISITIVENESS, 
MEDDLESOMENESS _ 

SILLINESS, ATTRACT-
ING ATTENTION __ 

UNHAPPY, DEPRESSED, 
DISSATISFIED.. _ 

RESENTFUL _ 

NERVOUSNESS _ 

F^ARFULNESS..... _ 

ENURESIS (WETTING 
SELF) _ 

DREAMINESS. 

Of 
consider-

able 
impor-
tance 

Of 
extremely 

great 
impor-
tance 
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Of no 
impor-
tance 
at all 

Of only 
slight 
impor-
tance 

SLOVENLY IN 
PERSONAL 
APPEARANCE 

SUSPICIOUSNESS. . . 

PHYSICAL COWARD.. 

EASILY DIS-
COURAGED 

Of 
consider-

able 
impor-
tance 

Of 
extremely 
great 
impor-
tance 

SUGGESTIBLE (AC-
CEPTS SUGGESTIONS 
OF ANYONE) 



CALIBRATED RULE FOR SCORING THE 
BEHAVIOR PROBLEMS CHECKLIST 

How serious (or undesirable) is this behavior in any 
child? 

pf no 
impor-
tance 
at all 

Of only 
slight 
impor-
tance 

Of 
consider-

able 
impor-
tance 

Of 
extremely 
great 
impor-
tance 

TARDINESS. 

TRUANCY.-, 

10 12 14 16 18 20 

5 7 9 11 13 15 17 19 

* The ratings on the Behavior Problems Checklist were 
scored by means of a calibrated rule, containing twenty 
equal divisions, as illustrated. 
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APPENDIX C 

PERSONAL DATA QUESTIONNAIRE 

SEX: 
Male 
Female 

EDUCATION: 
Less than fifteen semester hours above the 
bachelor's degree 
Fifteen or more semester hours above the 
bachelor's degree 

GRADE LEVEL TAUGHT: 
Primary 
Intermediate 

TEACHING EXPERIENCE: 
Less than three years 
Three or more years 

AGE: 
Less than thirty-three years of age 
Thirty-three years of age and above 
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APPENDIX D 

CORRELATION COEFFICIENTS BASED ON COMPARATIVE RATINGS 

ON THE BEHAVIOR PROBLEMS CHECKLIST 

Groups Coefficients Groups Coeff iciex 

1 and 2 .9459 5 and 6 .9686 
1 and 3 .9513 5 and 7 .9813 
1 and 4 .9611 5 and 8 .9760 
1 and 5 .9506 5 and 9 .9695 
1 and 6 .9609 5 and 10 .9854 
1 and 7 .'9627 5 and 11 .3157 
1 and 8 .9487 5 and 12 .8370 
1 and 9 .9584 6 and 7 .9788 
1 and 10 .9486 6 and 8 .9910 
1 and 11 .2127 6 and 9 .9904 
1 and 12 .8147 6 and 10 .9785 
2 and 3 .9780 6 and 11 .3696 
2 and 4 .9969 6 and 12 .8389 
2 and 5 .9864 7 and 8 .9605 
2 and 6 .9932 7 and 9 .9764 
2 and 7 .9826 7 and 10 .9764 
2 and 8 .9927 7 and 11 .2789 
2 and 9 .9869 7 and 12 .8462 
2 and 10 .9876 8 and 9 .9830 
2 and 11 .3793 8 and 10 .9807 
2 and 12 .8427 8 and 11. .4006 
3 and 4 .9689 8 and 12 .8287 
3 and 5 .9598 9 and 10 .9568 
33 and 6 .9824 9 and 11 .3957 
3 and 7 .9719 9 and 12 .8207 
3 and 8 .9713 10 and 11 .2971 
3 and 9 .9888 10 and 12 .8508 
3 and 10 .9510 11 and 12 .2803 
3 and 11 .3733 
3 and 12 .7972 
4 and 5 .9891 
4? and 6 .9922 * i Groups are described 
4 and 7 .9846 next. page. 
4 and 8 .9919 
4 and 9 .9832 
4 and 10 .9923 
4 and 11 .3431 
4 and 12 .8521 
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The twelve comparative groups were described as follows: 

1. Male teachers 

2. Female teachers 

3. Teachers with less than three years teaching 
experience 

4. Teachers with three or more years of teaching 
experience 

5. Primary teachers 

6. Intermediate teachers 

7. Teachers with less than fifteen semester hours 
above the bachelor's degree 

8. Teachers with fifteen or more semester hours 
above the bachelor's degree 

9. Teachers less than thirty-three years of age 

10. Teachers thirty-three years of age and above 

11. A group of thirty mental hygienists reported in 
the Wickman study in 1928 

12. A group of teachers included in a study by Ritholz 
in 1945 
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