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CHAPTER I
INTRODUCTION

Educational researchers have been concerned with the im-
pact of teachers’ values in the classroom., The values of an
individual teacher may exert a greater influence than is
presently known. These values may be subtle determinants of
the scope and depth of what students learn and internalize.
Arthur Combs asserts that "Teachlng is a profession dependent
upon human values . . ." (11, p. 75). This statement is rep-
resentative of many others concerning the importance of values
of teaching (13, p. 65; 27, p. 258). Although the extent to
which values are related to teaching success 1s not thoroughly
understood, many assume that a positive correlation exists (19,
16). It was believed that a study designed to assess the values
of experienced teachers would make a significant contribution

in this area.

Statement of the Problem
This was a study of the personal values of selected
secondary teachers and principals as related to (1) the prin-
cipals' evaluations of teacher success, (2) years of teaching

experience and (3) level of educational preparatibn.



Purpose of the Study

The purposes of the study were as follows:

1. To determine the relatidnship of principals' eval-
uations of success of selected secondary teachers to the
personal values held by these teachers. The following two
instruments providing three rating categories and six measures
of values were employed:

a. The Northwestern Teacher Evaluation Form which
provided these three teacher success scores:
(1) Professiohal Competencies {(twelve items)
(2) Relationships with Others (two items)
(3) Personal Traits and Qualities (ten items)

(Hereafter referred to as success scores. )

b. The Vernon-Allport-Lindzey Study of Valuesg which

provided these six scores of personal values:

(L) Theoretical--The dominant interest of the

theoretical.man is the discovery of truth.

(2) Economic~-The economic man is character-
istically interested in what is useful.

(3) Aesthetic--The aesthetic man sees his high-
est value in form and harmony.

(4#) Social-~The highest value for this type is
love of people.

(5) Political--The political man is interested

in power.



(6) Religioug--The highest value of the re-
ligious man may be called unity (2, pp. 4-5).

(Hereéfter referred to as value scores. )

2. To determine if a significant difference exists in -the
principals' value scores and the value scores of teachers rated
in the top third of the success scores.

3. To determine if a significant difference exists in the
principals' value scores and the value scores of teachers in
the lower third of the success scores.

4, To determine if a significant difference exists in
value scores of teachers with a bachelor's degree and teachers
with a master's degree. |

5. To determine if a significant difference exists in
the success scores of teachers with a bachelor's degree and
teachers with a master's degree.

6. To determine if a significant difference exists in
value.scores of teachers when‘groupéd according to years of
experience, comparing the group in the top third to the group
in the lower third.

7. To determine if a significant difference exists in
success criteria ratings of teachers when grouped according
to years of experience, comparing the group in the top third

to the group in the lower third.



Hypotheses

The following hypotheses were applied to each of the
twenty~-four items and the three teacher success scores which
comprise the success criterias

1. There will be a significant positive relationship be-
tween selected secondary teachers' Theoretical value scores
and the success criteria.

2. There will be a significant negative relationship be-
tween selected secondary teachers' Ecoriomic value scores and
the success criteria,

3. There will be no significant relationship between
selected secondary teachers' Aesthetic value scores and the
success criteria, |

4. There will be a significant positive relationship
between selected secondary teachers' Social value scores and
the success criteria.

5. There will be no significant relationship between
selected secondary teachers' Political value scores and the
success criteria,

6. There will be no significant relationship between
selected teachers' Religious value scores and the success
criteria,

The following hypotheses were formulated for thelre-
maining purposess: ;

7. There will be no significant differences in each of

the mean value scores of teachers rated in the top third on



the three success categories when compared to each of the
mean value scores of principals,

8, There will be significant differences in each of the
mean value scores of teachers rated in the lower third on the
three success categﬁries when compared to each of the mean
value scores of principals.

9. There will be significant differences in each of the
mean value scores of teachers with bachelor's degrees when
compared to the mean value scores of teachers with master’s
degrees,

10. There will be significant differences in each of the
means of the three success scores wheh teachers with bachelor’'s
degrees are compared to teachers with master's degrees.

11. There will . be significant differences in each of the
mean value scores of teachers grouped according to years of
experience, comparing top third to lower third,

12, There will be significant differences in each of the
means of the success scores of teachers grouped according to

years of experience, comparing top third to lower third.

Background and Significance of the Study
The importance of values is evident when one recognizes
that individual behavior is guided by a system of values (12,
29). Values become even more important when a person is in a
position to affect significantly the values of young people.

Some authorities believe that a teacher has an impact on



students' values whether he intends to or not. Brubacher
contends that:
Even a teacher who is ignorant of or rejects

the terms value and philosophy of life has never-

theless explicit impact on pupils in terms ¢f what

he believes in. Though he has not examined what

he belleves and has no plan to introduce it into

the teaching situation, he acts out of his pattern

on belief (8, pp. 128-129).

Joyce (20) holds that a teacher's beliefs, values, and
attitudes will.determine the conduct and emotional climate of
his class. Willard (34, pp. 45-46) also feels that those
values which are dominant for an individual will determine his
beliefs and actions and direct the use of his skills abilities,
and energies., Willard condu_cted a stﬁdy which indicated that
teachers who valued such items as helpfulneés. workmanship,
security, and freedom also provided thelr children with a
wider and richer range of learning experiences. It was con-
cluded that the type of environment and learning experiences
provided under a teacher's guidance'are dependent upon the
teacher's values,

The extent to which teachers' values influence their
teaching has not been ascertained. This can be partly attrib-
uted to the paucity of research on the subject. This area of
research deserves more attention. Perkins, in his review of
research relating to values, similarly concludes tﬁat "there
is need for critical formulation of the value problem in

relation to education as a basls for urgently needed systematic

resecarch in this important area” (25, p. 236).
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Guy, Spalding, and Westcott maintain that development of
adequate teacher educatlion programs require recognition and
definition of value patferns in the educative process (18,

p. 12). There is particular concern about the role values
play in the teaching-learning process. This concern seems to
be premised on the assumption that a teacher's values in-
fluence his behavior (22, 5, 6, 12). Simon believes that
values definitely affect teaching success. He states that:

. . an individualized set of values seems to dom-

inate the success of teachers who have that zest,

that purpose, and that electric excitement which

makes a classroom a rewarding place to be. It is in

these classrooms that one senses teachers are doing

what they value and valuing what they are doing (30,

p. 125}.

Brubacher, Childs, Corey (8, 10, 13) and others suggest
the extensive influence that teachers' values have in the
learning process. Examination of the literature, however,
reveals that most research attempting to relate.values to
teaching success has focused on stuﬁent teachers. Very few
have attempted to assess values of experienced teachers al-
though many assume a concomitant relationship between values
and success in teaching exists (9, 17, 21, 34).

It is significant to note that only one study has attempted
to find significant correlations between values and.teaching
success. This investigation was conducted by Seagoe (28) in

1941 and covered a very small population. Another shortcoming

of the research was that the Study of Values test was adminis-

tered two years before the first rating of success was made.



The study did produce enough relevant evidence that Seagoe
recommended further research using a larger population,
More recent investigations (1966) which employed the

Study of Values as an instrument of research were by White

(33) and Briggs (7). Both studies concerned student teachers
and revealed no significant correlations between the value
areas and student teaching success or behavorial patterns.

White made the following observation and recommendation
as a result of his investigation:

The values of professional teachers need to be

agsessed and their relationship to professional

teaching success determined. Data obtalned from

such studies might be used to develop teacher ed-

ucation programs designed to help student teachers
develop values which are related to teaching success

(33, p. 58).

He further observed that his study probably found no
significant relationships because of an inadequately developed
value system on the part of the student teacheré which would
directly affect their teaching. It was concluded that these
values are reflected in the teaching process only aftier
sufficient experience has accrued and these values are mean-
ingfully related to teaching.

Briggs attempted to determine if significant differences

in values, as measured by Siudy gi Values, existed between
four student teacher groups who exhibited four different major
patterns of teacher behavior. No significant relétionships

between student teacher values and teaching behavior was. found.



A recommendation was made that a follow-up study, similar to
Seagoe's might be productive.

Most research studies concerned with student teachers
have simply described the values for both sex and feaching
specialty subgroups. A few studies have found positive and
negative relationships between values and instruments designed
to predict teaching success. Conclusions and recommendations
by Seagoe, White, Briggs and others seem to point logically
to the need for an assessment of values of experienced
teachers as related to teaching success.

Most educators would agree on the significance of a
teacher's values in the teaching process. Some research find- -
ings substantiate the relevance that values'have iﬁ the
teacher's selection of meaningful learning experiences for
studenfs (5, 3%). A teacher's failure to provide certain ex-
periences because they are inconsistent with his value systiem
could hinder his success as a teacher. This aspect should not
be ignored by educators.

Most school districts have some kind of rating system for
evaluating their teachers. A means of identifying character-
istic values of successful teachers is needed. Instruments
and norms based on vallid research is more and more in demand
as the profession attempts to establish standards to guide
selection and performaﬁce of its membership. Getéels and

Jackson in the Handbook of Research on Teaching assess the

Study of Values as an instrument for this purpose:
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Research with the Study of Values suggests that

significant differences in values exist between
teachers in different subject-matter areas. Indeed,
some of these differences invite additional explo-
ration., Further, there is evidence that in at least
two of the areas~-~Economic and Soclial~-teachers as a.
group, might be distinguished from the general pop-
ulation. Despite these differences between teacher
groups and population norms, the usefulness of this
instrument for discriminating between good and poor
teachers on the criterion of classroom performance

still needs to be established (17, pp. 526-~527).

Thus the adequacy of the instrument to discriminate be-~
tween good and poor teachers was in question. It was felt
the principals' evaluation of teachers can serve as adequate
ecriteria in distinguishing characteristics values of success-
ful teachers. Further, this type of study can provide
valuable additional information on teacher values as they
relate to experience and academic preparation.

Findings might be used as a basis for constructing norms
for use in teacher selection, in making teaching assignments,
and organizing inservice iraining programs. The information
may also prove useful in teacher education programs in colleges
and universities if highly rated teachers are revealed as

having a common value orientation.,

Pefinition of Terms
The following terms were defined for purposes of this
study: | f

|
1. Teacher--a fully certified teacher who operates in

a classroom setting.
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2. Values-~for purposes of this study, values are con-
sidered to be the motive qualities of personality which serve
as standards for decisidn making and specifically refer to

the six measures of values in Study of Values (2, p. 3).

3. Success Scores-~referring to the three success cat-
egories on the Northwestern Teacher Evaluation Form
(Professional Competencies, Relationships with Others,

Personal Traits and Qualities).

Limitations of the Study
This study was limited to the extent the instruments

used measured values and teacher success.,

Basic Assumptions
The following assumptions applied to the study:

- 1. The teachers and principals participating in the
study were conscientious aﬁd honest in completiﬁg the Values
instrument, |

2, The combined evaluations of the principal and his
assistant provide an accurate rating of teacher success,
3. The rating instrument used in the study provided

adequate items and categories for assessing teacher success.

Procedure for Collecting Data
The sample population was selected from five independent
school districts located in the North Central Texas area. The

criteria in selecting these districts were (1) amenability to
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research, (2) scholastic population between 3,000 and 30,000,
and (3) at least one high school classified 34 in size by the
Texas Interscholastic League.

A total of fifteen secondary schools was chosen from the
five school districts. The particular schools used in each
district were chosen by coin toss when a choice was possible.
For example, the smallest district used in the study had only
one high school and one junior high school. Both were included
in the study since no bias could influénce thelr selection.

In the other four districts a coin toss was used when appli-
cable to éelect the participating schools. The final selection
included five senior high schools {grades 10-12) and ten junior
high schools (grades 7-9). The number of schools selected

from each district corresponded to their relative size. More
specifically, five schools were selected from the lérgest
district, four from the next largest, and so on in that
pattern. The exception to thié formulation was the use of

only one schcol in the next to the smallest district in which
only one high school existed. Inability to get assurances of

a valid rating of teacher success precluded using the high
school, Subsequently two high schools were éelected from the
largest district which had a total of four senior high schools,

Only secondary schools which had principals with at least
one assistant principal were included in the study. Where more

than one assistant principal was assigned to a school, the
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assistant was selected whose administrative function and ex-
perience could provide the most valid rating of the teachers.

Fifteen principals and fifteen assistant principals in

all took the Study of Values test. Subsequently, they com-
pleted the rating form for each of the twenty teachers on
their particular staff who were selected for the study. The
following instructions were emphasized to the principal and
assistant principal:

(a) The evaluations or ratings were to be made in-
dependently.

(b) The teacher being rated was to be adequately
observed in classroom perfdrmance by the prin-
cipal at least twice prior to completion of the
rating form.

(¢) The teachers' responses on the Study of Values

were to remain anonymous.

(d) Instructions on the use of the teacher rating form

were to be given.

The twenty teachers from the staffs of the fifteen schools -
were randomly selected in the following manner: An alpha-
betized list of the members of each school's teaching staff
was compiled., The list was then numbered consecutively and
twenty names were selected by using a table of raﬁdom numbers
(32, pp. 280-281). When feasible a date and time before or
after school was set for administering the Study of Values to

the twenty selected %teachers. In some instances this
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procedure was not possible because a large number of those
selected had duties pregluding their presence, i.,e., bus
driving, hall duty, detention hall duty. Rather than re-
select substitutes to take the Values test, it was decided

to administer the instrument at a time convenient tc the
originally selected participants. All participants were

asked not to discuss the nature of the test until all other
participating teachers on the staff had completed it. De=-
spite these modifications in testing pfocedures some teachers
still were not available due to various reasons such as illness,
resignation, etc. This resulted in 284 teachers being used in
the study,

Certain procedures were used to protect the aﬁonymity of
those participating in the study. Each principal and assist-
ant principal was assigned a code consisting of a letter and
a number (Al. A,; By B -

o o3 ete.). A combination of this code

and a teacher number (Al ~ 16; A2 - 16; B, - 43 B, - 4; etc.)

1 2
was used for the evaluation form. The test instruments were
coded prior to selection of the participants. The teacher
eventually completed that test instrument and the principal
and assistant principal each completed the rating form with

the corresponding number. The two evaluations on each teacher

were averaged and the resultant guccess scores were used in

the statistical computations.
A brief explanation of the purposes of the research was

given to the teachers. They were assured of anonymity. A
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data sheet attached to the test booklet requested this
additional informationt

(a) Number of yeafs teaching experience, counting the

current school term as one year,

(b) Highest degree held.

The rating forms and test instruments wére completed by
fifteen participating school staffs during the last two months
of the fall semester, 1968-69. The Values test booklets were
then handscored by fthe researcher and each of the six value
scores for each participant was transcribed for use by the
computer. The two evaluation forms on each teacher was aver-
aged item by item. Each item score and the total score for
the three separate categories were also traﬁscribed for use

by the computer in the statistical analysis.

Instruments Used in this Study
Two instruments were used in this study, the Study of
Values and an evaluation form which was devised at
Northwestern University.

1. The Allport-Vernon-Lindzey Study of Values is an un-

timed, self-administering and self-scoring paper and pencil

test designed to "measure the relative prominence of six basie
interests or motives in personality” (2, p. 3). It was orig-
inally published in 1931 and has been revised periodically

since that time. The basic interests or motives are essentially

the same as the ideal value types of man as described by
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Spranger (31, pp. 109-246), whose work provided the philo-
sophical foundation for the test instrument.

Allport makes the following remarks concerning the ideal
value typess

The typology is one of pure values, not of actual

persons. The term ideal type is used in this con-

nection. The label does not mean that the types

are necessarily good, or that they are even found

in their pure form. An ideal type is rather a

"schema of comprehensibility”--a gauge by which we

can tell how far a given person has gone 1in organ-

izing nhis life by one, or more, of these basic

schemes (1, p. 297).

The instrument has two parts. The first part consists
of thirty statements or questions with two alternative answers
to which the subject indicates his preferences with a three-
point scoring system. The second part consists of fifteen
situations or statements with four answers or attitudes which
are to be ranked in order. The scores are then plotted on a
chart which indicates a profile of the relative positions of
the individual's values. Norﬁs for the instrument have been
established on 5,894 male and 2,475 female college students.
The test is constructed so that a score of forty is the
average score for any given value. A flat profile would in-
dicate an individual favored all six values equally. Only
the larger peaks, or depressions in a profile, however, are
significant. Further, the instrument does not measure the
absolute strength of each of the six values, but only their

relative strength. A high score on one value is obtained only

by a corresponding reduction in one or more of the other values.
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2. The Northwestern Teacher Evaluation Form was chosen
because of its established validity and reliability (33). It
was designed to measure teachers' (a) professional compe-
tencies, (b) relationships with others and {(c) personal traits
and qualities. It consists of only twenty-four items, each of
which contains five statements. The administrator or super-
visor checks the statement under each item which is most
descriptive of the teacher under his supervision. These
statements are numbered one through five. A score of one rep-
resents the lowest evaluation and five represents the highest.
The reliability of the instrument was established on ninety-
three supervisors and supervising teaéhers participating in a
study for one semester at George Peabody College. ‘The Pearson
Product-Moment Correlation of .91 was obitained by the split
half technique. The correlation was then entered into the
Spearman Brown Prophecy Formula and yielded an f = ,95. A
statistical validity check was perfsrmed on the instirument
also, A product-moment correlation coefficient was computed
between the total evaluations of the ninety-three college
supervisors and supervising teachers. A correlation coef-
ficient of r = ,54% resulted. The form is considered valid in
that the items represent competencies and personal traits and
qualities which most educators would agree are important for

successful teaching (29. p. 33).
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Procedures for Treating Data

Each research hypothesis, if not already so stated, was
stated in the null.for étatistical testing. The Pearson
Product-Moment Coefficient formula for finding r, a simple
correlational analysis, was usad to test the six hypotheses
of the first stated purpose (24, p. 112). Hotelling's T° test,
an analysis of variance technique for testing the difference |
between two groups on several measures, was applied to the

hypotheses for the second, third, fourth, and sixth purposes

of the study (4%, p. 101). A Fisher's t test was applied to
the fifth and seventh hypotheses angd also for the previously
stated purposes when a significant variance was evident. The

.05 level of confidence was used throughout the study.
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CHAPTER II
REVIEW OF RELATED LITERATURE

The literature related to this study is presented under
three headings: Definition of Values, Values and Teaching
Success, and Evaluating Teacher Effectiveness. The theo-

retical nexus of the present study are found in these areas.

Definition of Values

A study designed primarily to assess "values" of necessify
needs to be concerned with the applicability and definition
of the term. To provide a general foundation for such a dis-
cussion, the literature dealing with personal values was
explored. ©No generally accepted definition of valués was
found. Many writers took different approaches to structuring
a definition. It was felt thaf a brief discussion of the char-
acteristics of values common to most definitions would suffice.

Abraham Maslow views values basically as needs (36,
pp. 6~7). These needs are generally described as those per-
sonality characteristics when absent breed illness, when
present prevent illness, and when restored cure illness. These
are preferred by deprived persons over other satisfactions
under certain free choice situations. This healtﬁ concept of
the character of a need underlies Maslow's understanding of

values and the constitutional basis and hierarchial nature
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of values (35, p. &). According to this view, values are
biologically based and partly hereditary in origin (36, p. 136).

Maslow discusses vélues.as a hierarchy in terms of an
order of priority or strength (37, p. 123). He feels that
"the chief principie of organization in human motivational 1life
is the arrangement of needs in a hierarchy of less or greater
priority or potency" (36, p. 107). When a person's baslc needs
are satisfied, the person has strength and appetite to assume
satisfaction of higher levels of needs. It is this constant
pursuit of need gratification that dominates an individual's
life. His progress and achievement can be measured against
the relative success he is enjoying af his level of develop~-
ment (36, p. 83).

Contrary to Maslow’s concomitant association of values
and needs, Ginsburg believes that values.

« « +» are not simply derived from needs, appetites,

or interests, all of which necessarily involve val-

uation but are not values. They come into play, or

are actualized, when choices are open to the indi-

vidual which are not declded simply on the basis of

need . . . (23, p. 554).

Ginsburg further states that "values are preference
statements which are related to generalized notions, prin-
ciples, or conceptual constructs for which we use the noun
'a value'" (23). He more specifically defines a value as
"a criterion which helps us to distinguish between alter-
natives." Thus this concept of'valueé can be viewed as
enabling the individual to recognize himself in relation

to the rest of the world (22, p. 446).
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Eduard Spranger believes that values are based upon
mental laws built into the individual (55, pp. 109-246), His

book, Types of Men, provided Vernon, Allport and Lindzey with

the theoretical bases for their Study of Values. Spranger

conecluded that values are interests, attitudes, or dispo-
sitions to act which influence the character and behavior of
the individual., The direction of one's whole life as well as
specific acts are manifestations of the individual'’'s value
orientation,

Allport has defined a value as "a belief upon which a
man acts by preference. It is thus alcognitive. a motor, and,
above all, a deeply propriate /[sic/ disposition (1, p. 4354).
Consequently he believes that the shaping of an individual's
future is inextricably tied to his values. This belief may
explain why he uses such terms as "interest" and "interest
system” in discussing personal valugs. because a person tends
to build his future around his interests. The logic of this
position seems more appérent-when his "interest system" is
defined:

. « » a tensional condition that may be readily

aroused, leading to overt conduct in some way

satisfying to the interest, but it also actis as

a silent agent for selecting and directing any

behavior related to it (2, p. 201).

Raths is less specific in defining values. He speaks of
a value as implying "pfizing and cherishing," and-recurrent

choosing after deliberation. A value penetrates a person's
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life, and the individuzl reveals his values in making
decisions about his life (46, p. 24).

Paschal speaks of values as being organized into a single
system, the hucleus of which is the person's valuation of him-
self. There 1s usually some consistency among what a person
believes, feels, and does. A person uses his resources and
organizes his life patterns in a manner compatible to his
values. Paschal explains that values are forever undergoing
changes, however, due o constﬁnt testing, reflection and
reappraisal (42).

Values as differentiations of a generic character
affecting perception and conseqﬁent behavior are described
by Combs and Snygg:

Once established, . . . values have intimate effects

upon perceiving. Indeed, the peculiar patterns im-

posed upon perception by . . . values produce much

of the uniqueness of behavior we have come to de-

seribe as the individual's personality (18, p. 108).

Scott equates values with moral ideals which the indi-
vidual uses to assess the "gocodness™ or "badness,“ the
"rightness" or "wrongness®™ of actual relationships that he
observes or contemplates. This might be described as the
popular conception which the layman has of the term (53,

p. 3).

The preceding discussion is a sample of the multi-
plicity of definitions ascribved to values., It is obvious
that a generally accepted, all-inclusive definition would

be verbose if not impossible. Rather, it was the purpose of
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this discussion to establish the relative value construct of
the present study. Thus values can be termed abstract con-
cepts. They seem to be related to objects or goals and
interests and desires. Values seem to be directed toward
objects or geals in so far as they are used as criteria or
standards for choosing objecits or gdals. Also, values appear
to be expressions of needs, interests, and desires. And
values can be viewed not only as expressions of needs, inter-

ests and desires; but they are also.expressed by them.

Values and Teaching Success

Many research studies have examined various personality
characteristics of teachers and teacher candidates. Several
studies used the Study of Values to examine the values of
teachers, student teachers or future teachers and attempted
to deteréine_relationships between their values and teaching
success., A summation of research relevant to the present
study follows,

Gowan {24) computed correlation coefficients betweeﬁ the
scores of 200 education students on the Study of Values and

their scores on two teacher prognosis scales. These scales

were derived from the Minnesota Multiphasic Personality

Inventory. None of the coefficients exceeded .25, The Social
and Aesthetic value scores did show significant positive corre-
lations with the %teacher prognosis scales (r = .21 and .25,

respectively), The Economic value showed a significant
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negative correlation (r = -.,25) (24, p, 8). In another

study, Gowan (25) had compared responses of a small select
group of outstanding elementary teachers on various instru-
ments to a general norm group and a control group. The
results showed the Values inventory to have little dicrimi-
natory power among the groups. The criterion or select group,
however, was less Aesthetic on the value scale than the other
two groups. Gowan's correlational findings in the first
instant are similar to those reported by Seagoe in an earlier
study.

A direct use of the Study of Values as an instrument to

discriminate between successful and unsuccessful teachers was
made by Seagoe (54) in 1941. The value scores of thirty-one
teaching candidates were correlated with ratings of their
student teaching success made two years later. Principals'
ratings on twenty-five of these students were also collected
two years after their graduation and correlated with their
original value scoreé. In this study a two-year and four-
year lapse was allowed between the administration of the

Study of Values and the collection of teacher-success ratings.

The correlation coefficients reported by Seagoe were low,
Economic and Aesthefic values revealed the highest correlations
with success ratings. Economic values corresponded negatively
(r = ~.33) with student teaching success and Aesthetic values

correlated positively (r = .26) with success as a professional
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teacher. Neither value area, however, showed a consistent
relationship with both success criteria (54, p. 166).

Another attempt to relate values to teaching success was
made by Tanner (57, pp. 273-274). The primary purpose of the
study was to compare the personality characteristics of
superior and inferior teachers as measured by objective per-
sonality tests. This was done by comparing the responses of
two groups of future teachers on several personality instru-
ments. The two groups of future teachers were labeled
"superior” and "inferior" on the basis of faculty evaluations

and responses on the Minnesota Teacher Attitude Inventory.

The Study of Values was one of the instruments used in this
research. The superior woﬁen were significantly lowér'on
Economic and higher on Social values than were the inferior
women., For both sexes inferior teachers were higher on the
Economic scale when their mean score was compared to superior
Yeachers. There was no apparent differences in the value
scores for superior and inferior men teachers. | |

As a result of this investigation, Tanner recommended
that future studies concerned with personality characteristics
of teachers look for significant mean differences rather than
significant correlation coefficients. Although some superior
and inferior teachers answered certain items the same on
various inventories, there were significant differences in the

direction of the responses by the two groups (57, p. 274).
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A specific objective of Bowie and Morgan (12), was to
compare aspects of teacher verbal statements with teacher
value systems, those "interests or motives in personality™

as measured by Study of Values (3, p. 3). The study revealed

differences in verbal behavior and value systems of the
teachers observed. It was recommended, as a result of the
findings, that further research investigate factors related
to the differences.

The purpose of a study by Rupiper.(49) was to determine
the scholastic aptitude, personality traits and interests of
experienced teachers pursuing advanced degrees in education.
The Study of Valueg was one of the standardized instruments
administered to the graduate students used in the study.
Although no tests of significance were determined and no dom-
inant patterns existed for the groups, comparison of mean
value scores revealed that men were. higher on the Aesthetic
value than women., The women ﬂad higher Theoretical and
Economic value means, however, when compared to the men.
Rupiper concluded from the overall findings of the study
that teachers were not essentially different from people in
general (49).

Two studies were concerned with the relation of teachers'

responses to the Study of Values and the Minnesota Teacher

Attitude Inventory. Billingsly (10) compared a “"gifted”

group of teachers with a typical group. The result of his

study showed no significant difference in the scores of the
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two groups on the two instruments. The Aesthetic value,
however, was isolated for the gifted group of teachers, but
not for the typical group. In the other study Riccio and
Peters (&?)'compared the performance of 365{women and 123
men teacher education studentis on the same two instruments.
They found only two of the six correlation coefficlients
(Aesthetic, r = .13; Political, r = .14) were significantly
different from zero. These were so small as to be viewed as
negligible on a practical basis. These studies indicate
little apparent relationship between elements measured by the

Minnesota Teacher Attitude Inventory and the individual scales

of the Study of Values.

There are few definite conclusions that can be made
from the several studies cited, It does appear that the only
consistent value score pointing toward a significant dif-
ference is the Economic value (24, 54, 57). Less effective
teachers seem t¢ have a higher Economic value orientation.
One étudy (49) indicated that women teachers generally had
higher Economic and Theoretical values than men teachers, but
men were higher on the Aesthetic value. There was some indi-
cation that high Social (24, 57) and Aesthetic (24, 10, 54,
47) value areas might distinguish effective teachers from
less effective ones. One study (25), however, did present
contradictory findings regarding the Aesthetic value.

The inconslistent findings of the various studies can.

be attributed to several factors. The sample population in
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several studies was too small to be representative and there-~
fore conclusions are not applicable to broad generalization.
The populations tested were not typically alike making com-
parison of results difficult. There were also differences in
research methodology and technigue. Several studies looked
for significant correlations of the value areas with indirect
measures of teaching success such as teacher prognosis instru-
ments., Others used mean score compérisons and/or differing
criteria for determining teacher success. The most signifi-
cant conclusion is that the paucity of research on teacher_
values leaves many questions unanswered. All of which pdints
up the need for a brecad-based assessment of teacher's values

and the relationship these values have to teacher success.

Evaluating Teacher Effectiveness

Much has been written on the subject of evaluating
teacher effectiveness, but findings to date are inconclusive
and incomplete. There is even little agreement on how to go
about determining'effectiveness. Biddle and Ellena put the
problem in perspective:

Probably no aspéct of education has been dis-

cussed with greater frequency, with as much deep

concern, or by more educators and citizens than

has that of tedcher effectiveness . . . (9, p. v).

A review of literature reveals that many techniques .
have been used in an attempt to measure teaching success.

These have included administrative ratings, peer ratings,

student ratings, self-ratings, observational analyses ratings,
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and indexes of student behavioral changes (13). A brief
discussion of the various difficulties and approaches to
gssessing teaching success will provide prospective for the
present study.

Barr presents (7) four approaches which may serve as
guides to research on teacher effectiveness: (1) evaluation
of the teacher's performance by observing classrocom behavior,
(2) the evaluation of the degree to which a teacher possesses
thé intellectual attributes associated with effective teaching,
(3) evaluation of the degree a teacher possesses hnecessary
personality characteristics, and (4) evaluation of pupil change.

Mitzel (40, pp. 35-36) offers other suggestions for
organizing productive research. He proposes that there has
to be a further refinement of systématic observation tools.

He refers to the "need to identify the dimensions of behavior
which have maximum relevance to the problem." This specifi-
cally means a systematic study of teachers' classroom behavior
and corresponding change in students. A further step is to
identify behavior traits deeply rooted in personality and
resistant to change. Without this knowledge Mitzel beliesves
research will have little effect on improving teaching.

After examining representative studies on teaching effec-
tiveness, Barr (6) detected a combination of factors that have
frustrated the progress of research to date. These are
described as the complexity of the teaching act, absence of

objective criteria to measure "success,” faulty or inadequate
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measuring instrﬁments, and pauéity of good, critical, eval-
uative research.

Ryans (50, p. 371) position is thaf it is irrelevant to
discuss teacher effectiveness except within the context of a
particular system of values. The wide variation of the dif-
ferences in teacher roles precludes establishing a set standard
for judging effectiveness. In other words what the "discipli-
narian® judges as effective teaching may not be the same as
the expectations of the "motivator." ﬁonetheless. Ryans (51)
proposes 1wo general empirical approaches for judging effect-
iveness. The first is through observation of the teacher. The
second is through observation of the teacher's effect upon the
student. This naturally feduces the criteria of teacher
effectiveness to (1) ratings of teacher success and (2) meas-
urements of student change.

Mouly (41) proposes that teacher effectiveness is di~
rectly related to the teacher's ability to interact with
students. Maximum effectiveness is possible only when the
teacher has a clear concept of his teaching role plus thorough
acquaintance with methods and subject matter. Classroom ob-
servation could evidence the degree of success the individual
teacher. is experiencing. _

Combs (17, pp. 34~36) emphasizes another aspect éf
analyzing teaching efficiency. "The cause of human bghavior.“
he states, "lies in the purposes, beliefs, convictions, and

understandings of people, the ways in which they perceive



themselves and the world in which they function.” Combs
says the validity of classroom observation is brought into
question if one acknowledges that different beliefs can pro-
duce the same behavior. His exhortation is "to embark upon
a program of research aesigned to explore the 'self as in-

strument’. He further asserts that the absence of objective
criteria for determining good teaching does not negate making
judgements concerning quality. This rgsponsibility, he feels,
resides with the profession.

Others also subscribe to the view that the profession
must and can make accurate judgements. Evans (20) reports
that the most suitable opinions of effectiveness for general
use are those of professionals. These people are defined
as those in positioﬁ of leadership with requisite experience
and knowledge to provide a valid rating in a given éituation.
Conversely, Evans feels that adequate criteria to judge
teacher effectiveness based on student change is yet to emerge.
Rolfe (48) found that rating scales used by experienced and
competent supervisors showed a significant correlation with
teaching ability. Hampton (29) also concluded that it is
possible to develop rating scales with relatively few items
and still accurately deduce teacher effectiveness.

It is readily apparent that one of the major problems in
gauging teacher effectiveness or success is the criteria used
in the measurement. Procedures vary considerable and may

range from detailed check lists to long essays. Hale (28)
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reported that the most frequently used objective measures
were of factors such as mental ability, interest, person-
ality, and space relations. Ryans {(51) and Fattu (21)
concluded that teacher rating devices are the most frequently
used measure for research and administrative purposes.

Fattu (21) gives a critical summation of ratings as a
means to determine effectiveness. He states that ratings may
congist of an over-all estimate of teacher effectiveness or
of specific teacher behaviors and tfaifs. These may take the
form of self-ratings, peer ratings by other teachers, by stu-
dents, or administrative personnel. Ratings of teacher
effectiveness usually require judgements based on observation
of classroom performance and subjective estimates of student
performance.

Fattu points out that if effective teaching is viewed
as bringing about desired changes, then the obvious approéch
is to measure student change. The shortcoming in this method,
he observes, 1s the &ifficulty of precise measurement. Even
if measurement were possible the question of how much of the
change to attribute to the teacher would be a problem. Though
elaborate statistical and experimental methods have been de-
veloped, he reports-that no one has yet demonstratéd effective
use of a pupil-gain criterion in measuring teaching success.

The most widely used measure of teacher competence and-
the type used in this study is administrative opinion. Fattu

concludes that studies indicate that teachers within a local
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area can be rated relizably by administrative personnel, but
that these ratings have not correlated highly with student-
gains measures. The more intangible traits of personality
produced thé greatest disparity in ratings by administrators;
and thelir ratings, though reliable, lacked validity'in iden-
tifying superior teaching. The final criticism is that
rating scales themselves are_usually lacking in specifiec,
valid categofies applicable to the situation (21).

Andrews and Brown (5) investigated one of the suspected
limitations inherent in principals' ratings of teacher effec-
tiveness. This involved the extent that similar personality
characteristics of the principal and teacher influenced the
rating of success or efficiency. Guba and Bidwell (26) had
found that the principal's rating reflected his perception of
how well the teacher conformed to the principal's expec-
tations for the teacher-role. They %thus concluded that
similarity in personality characteristics between principal
and teacher would reéult in a correspondingly high ratiﬁg.
Stern, Stein and Bloom (56) gave support ito this argument.
They suggested that the teacher behavior rated by the prin-
cipal is a function of transactional relationships between
the teacher and his.social and non-sccial environment. The
degree to which the principal is a part of the social en-
vironment would affect the rating process. Andrews and Brown
found no relationship, however, between teacher-principal

similarity in personality elements and principals’ ratings
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of teachers' effectiveness. A similar study by Prince (43)
also produced findings which gives support to ratings as a
measure of effectiveness free from this type of spurious
personality effect.

Brain (13) reviewed many approaches and failings in
evaluating successful teachers, Although no approach is
really adequate, he points out that practical decisions still
have to be made. Teaching applicants have to be judged.
Those already employed must be evaluatéd so that they may
be assigned, transferred, promoted and, in some cases, dis-
charged. School officials have to face the practical necessity
of making evaluative judgements about the quality of their
staff members. Since few cﬁnclusive results have emerged from
research studies on teaching'effecﬁiveness. school officials
are forced to make decisions based on assumptions rather than
reliable evidence. These assumptions include psychological
factors such as teacher attitudes, values and adjustment as
significantly related to teacher effectiveness. Brain accu-
rately points out that studies in this area have been
conflicting. Despite the negligible result of past efforts,
he urges that "research in the area of effectiveness must
continue" (13, p. 36).

One inevitably concludes from delving into the litera—
ture on evaluating successful teaching that any technique
used lacks supportive evidence as to its validity. The most

reliable and widely used approach for measuring teacher
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effectiveness is the administrative rating. Some criteria

must be used for assessing or identifying successful teachers
in order to determine what psychological or personality factors
are associated with these teachers. The present study accepts
the administrafive rating technique, with its acknowledged
shortcomings, as the best demonstrable method to date for this
purpose.

The research.design of the present study provides for
comparing the values of principals and the teachers they rate,
and from this comparison conclusions are drawn in regard to
the congruence or incongruence of principai-teacher valués.
Many authorities (20, 48), 29, 21, 5, 43) offer evidence that
administrative ratings can be used with some degree of con-

fidence as criteria for evaluating teachers.
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CHAPTER III
METHODS AND PROCEDURES

This chapter is organized under the various headings
which made up the major elements or components of the methods
and proceddres used in gathering the data for the study.

These headings are. (1) Selection of Subjects, (2) Selection
of Schools, (3) Selection of Districts, (4) Instruments Used,"
(5) Coding of Instruments, {6) Instructions Pertinent to -
Completion of Instruments, (7) Administration of Instruments

and (8) Processing Data.

Selection of Subjects
The subjects used in the study were 284 secondary class-

room teachers, fifteen secondary principals, and fifteen
secondary assistant principals. The teachers were randomly
selected from the staffs of fifteen schools. The selection
of principals corresponded with the selection of schools.
Assistant principal selection also corresponded with the
selection of schools except in cases where more than one
assistant principal was assigned to a school. 1In this
instance the assistant was chosen whose adminisirative
function provided the best Opﬁortunity to know and eval-

uate the classroom teachers in the school.

Ly
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The process of randomly sélecting twenty teachers from
each of the staffs of the fifteen schools was simple. An
alphabetized roster of the teaching staff of a particular
school was obtained from the principal. HMembers of the pro-
fessional staff who could not be evaluated in a classroon
teaching situation were marked.off this 1list. The people
marked off the list included those who functioned as full-time
study hall teachers, librarians, cOunsglors, and persons in-
volved solely in extracurricular activities such as coéching
athletic teams, drill teams, etc. Shop teachers, choir
teachers, and band directors functioned sufficiently in a
classroom setting to be included in the randomized selection
process. The names of those classroom teachers remaining on
the list were then humbered COnsecufively. The researcher
then consulted a table of random numbers (1) to determine
which names by number were to be used in the study. These
names were then transcribed onto a coded slip of paper. This

code corresponded to a code on one Study of Values test in-

strument and two rating forms. The principal and assistant
principal used the doded slip for identification purposes so
that the anonymity of the rated teacher was aésured. The
coded slip also was used in assigning the correspondingly
coded Values instrument to the right teacher at the t;st ad-
ministration. The coding method proved to be an effective
means of obtaining anonymous ratings and responses of

teachers participating in the study.
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Selection of Schools

A correspondingiy simple procedure was adhered to in
providing for an unbiased selection of schools. A simple
coin toss resolved the choice of selection in a district
which had two or more junior (grades 7-9) or senior (grades
10~12) high schools. If no choice existed in a district at
the junior high or senior high level the school was auto-
matically.selected. Selection by coin toss was made in the
central administrative offices after the superintendents had
agreed to the study.

Table I indicates the secondary school composition of
the five districts and the type and number of schools chosen

from each district. More junior high schools than senior

TABLE 1

THE SECONDARY SCHOOL COMPOSITION OF THE FIVE DISTRICTS
AND THE TYPE AND NUMBER OF SCHOCLS CHOSEN
FROM EACH DISTRICT

. . Senior High Schools Junior High Schools
District

Available Used Available Used

A 4 2 5 3

B 2 1 5 3

C 1 1 3 2

D 1 0 3 1

E 1 1l 1 1

Total 9 5 17 10
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high schools were available for use in the study. This re=-
sulted in ten junior high schools and five senior high schools
being selected.

Two senior high schools were selected from District A
because the senior high scheol in District D did not qualify
for use in the study. In essence this was because the
assistant principal did not feel that he could adequately
observe the classroom performance of his teachers prior to

completing the teacher evaluation form.

Selection of Districts

The five school districts used in the study were all lo-
cated in the North Central Texas area. The districts were
selected because they were amenable to this type research
project and met certain other prescribed criteria of the re-
search design. These criteria were that the district have a
scholastic population falling ﬁithin the range of 3,000 to
30,000 and have at least one senior high school classified
3A in size or above by the Texas Inferscholastic League. Five
out of the first six school districts contacted were amenable-

to the project.

Instruments Used

Two instruments were used to collect the desired;data.

The Allport-~Vernon~Lindzey Study of Values provided the in-

formation on the personal values or interests of the teachers,

assistant principals, and principals participating in the
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project. This test booklet is standardized and commercially
produced and was purchased for use in the research. An
additional sheet was stapled to the front of each booklet
requesting the teacher to write in his or her years of
teaching experience and highest college degree attained. The
other instrument used was an adapted teacher evaluation form
developed at Northwestern University. For purposes of clarity
it is referred to throughout the study as the Northwestern
Teacher Evaluation Form. Permission f&r Northwestern Univer-~
sity allowed for the mimeographed reproduction of this
instrument. The principal and assistant principal completed
this evaluation form on each teacher under his supervision who

participated in the study.

Coding of Instruments

A code was devised for use with the instruments so that
the anonymity of the participants would be assured. A prin—
cipal and assistant principal at a particular school were
designated by the same letter of the alphabet. The dis-
tinction between the two was made by using subscript numbers
1 and 2. This.combipation of the letter and subscript, i.e.,
Al’ A B

o} 1° Bz, was used on the evaluation forms. It was

immaterial which coded set of twenty evaluation forms the

. . P . - .
assistant principal and principal completed. Only distinctien
between the two separate ratings was necessary to compute an

average evaluation of the individual teacher. The principal



59

and assistant principal also cgmpleted a Study of Values test
coded identically to their set of teacher evaluation forms.
The feachers were assigned an identifying code number peculiar
to one Study of Values test and two evaluation forms. The
evaluation forms consisted of a total code designating the
principal or assistant principal and the teacher, i.e.,

A, - 16, A, - 16; B, - 4, B, - 4, The teacher completed that

1 2 1 2
Values test with his or her code number on it. The principal
and assistant principal completed the evaluation form within
his set which had the identical number for that particular

teacher.

Instructions Pertinent to Completion of Instruments

The principal and assistant principal of each partici-
pating school were informed of the general purposes of the
study. It was explained that certain requirements or re-
strictions would apply. These had to be acknowledged and
observed by both in order for the_research to result in valid
conclusions. The first was that the teacher evaluations be
made independently. The second was that a teacher would be
observed at least twice in a teaching situation prior to com-
pletion of the rating instrument. And thirdly, teachers
scores on the Values instruments would not be availﬁbye to
them. It was requested that the twenty selected teacﬂers be
informed that their participation in the project was strictly
voluntary. A brief explanation was also given on the use of

the Northwestern Teacher Evaluation Form.
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Before completing the Study of Values the teachers were

told of the general purposes of the research. In essence the
study was explained as an attempt to determine the values or
interests of experienced teachers and the relationship that
these might have to success in teaching. They were assured
that the coding of the instruments and the procedures for

processing the information provided for their anonymity.

Administration of Instruments |

Procedures for administration of the test instruments
had to be modified at times to meet unexpected contingencies.
With one or fwo noted exceptions, however, the following pre~
determined procedures generally were practicable.

The principal and assistant principal completed the Study
of Values before receiving the teacher evaluation forms. A
future date was then set to administer the Values instrument
to the twenty selected teachers. Sufficient time was allowed
in the interval so that the two administrators could complete
the evaluations, The average time lapse for the fifteen
schools was approximately six weeks. The shortest during
between administering the Values test to the principals and
the teachers was three weeks; the longest was approximately
nine weeks, | | |

No real problems were encduntered in arranging bﬁiefings
for the principals and assistant principals and administering

the Study of Values to them. Scheddling dates for adminis-

tering the instrument to the teacher groups proved to be more
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difficult. DNumerous factors frustrated or disrupted the
testing schedule. The first difficulty was in finding a
convenient time to get a faculty group of twenty teachers to-
gether, Many had duties before or after school precluding
attendance at a test session. These conflicting assignments
consisted of such activities as hall duty, bus driving, club
sponsorships, and detention hall or study hall duties, It
became apparent that for some schools the scheduling conflict
coﬁld not be overcome. Rather than reselect people who could
be available at a particular time and date, two or. three sub-
groupings of the originally selected teachers were scheduled
for testing. OSometimes this was possible within one school
day. The longest time necessary to test one faculty group
was over a three day period. The pérticipants in these sub-
groups were asked not to discuss the test with other teachers
until all other participants had completed the measure. Seven
of the fifteen faculty groups were administered the Study of
Values in this fashion. The remaining eight groups were all
administered the instrument immediately before or after reg-
ular school hours.

Of the original 300 teachers randomly selected to par-
ticipate in the study responses from only 284 were finally
used. Various reasons account for this disparity. S%veral
of the test instruments were incorrectly completed_ané had to
be discarded., Resignations during the interim between

selection and test administration accounted for two losses,
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An unusually high incidence of illness was prevalent during
the testing period accounting for several otheré. A few of
those selected simply did not wish to participate in the

study. The largest number of losses 0f teachers at any one

school was four. -

Processing Data

The Study of Values tests were handscored by the re-

searcher. The six value scores were transcribed onto worksheets
in a form facilitating transferral to IBM data cards fdr use in
the computerized statistical analysis. The two Northwestern
Teacher Evaluation Forms on each teacher were averaged item by
item and the average item score and the three category totals
were transcribed in a similar fashion. IBM data cards were

then punched with the corresponding information for com=

puterized statistical analysis.
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CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA

The organization of this chapter revolves around the
purposes of the study, the research hypotheses, and the tab-
ular presentation of the data. The statistical procedures
used consisted of correlations, analysis of variances, and
simple mean comparisons. The first six hypotheses were tested
by correlational analysis and related to the first purpose of
the study. The remaining hypotheses ﬁere tested by analysis
of variances and simple méan comparisons. The hypotheses for
the second and third purposes are interrelated and discussed
together. The other hypotheses are discussed separately
under the purposes of the study to which they are related.
Data tables are found adjacent to the discussion of the hy-
potheses to which they pertain. The exception to this are
the complete tables showing all the coefficients of correlation
related to hypotheses 1-6. These tables are found in the
Appendix.

The chapter discussion is organized under the following
sub-topics: (1) First Purpose: Hypotheses 1-6: Summary,
(2) Second and Third Purposes: Hypotheses 7 and 8: Summary,
(3) Pourth Purpose: Hypothesis 9, (¥) Fifth Purpose: Hy-
pothésis 10, (5) Sixth Purpose: Hypéthesis 11, and (6)
Seventh Purpose: Hypothesis 12.

gh
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First Purpose: Hypotheses 1-6
The first purpose of the study was to determine if a
significanf rélationship existed between selected secondary
teachers' values and principals’ evaluations of thelr success.
The six value scores of each teacher were correlated with
thelr cqrresponding'success scores on each item and the three
categori;s comprising the rating instrument. Table II shows

the correlations for the six values and three categories.

TABLE II

PRODUCT ~-MOMENT CORRELATIONS ABONG SUCCESS
CRITERIA AND TEACHERS' VALUES

4‘ —~
S o 4 L]
gt 3 e 8 3
Sucecess Criteria E g g g TS %

o o T vl ot A
@ o 0 1 4 —
4 Q [+}] Q (o] ()
B 25| < 0 fy g

Professional

Competencj.es ' = 09 - 02 -l‘l":'* - 02 - 09 004

Relationships

With Others - 12% 01 | .09 -.03 }~.09 10

Personal Traits : _

*3ignificant at the .05 level. N = 284

The correlational findings relative to the six valuses
around which the first six hypotheses were formulated are as

follows:
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Hypothesis 1

The first hypothesis was that there would be no signif-
icant relationship between selected secondary teachers’
Theoretical value scores and the success criteria. Only one
success category, Relationships With Others, was signifi-
cantly different from zero and it was in a negative direction,
r = ~,12. This means that those teachers who obtained a high
Theoretical score received a correspondingly low rating in
this category. The correlational cdefficient was so small as
to make a praciical interpretation of this statistical ob-
servation impossible. The Relationships category consisted
of just two items. Both revealed negative correlations but
only the "Relationship With the Supervising Teacher” item was
significantly different from zero, r = -.1l2. Correlations at
this level can be viewed as indicating only a very slight
relationship between the two variables.

The Professional Competencies category was not signifi-
cantly different from zero. Two of the rated items (“Underf
standing the Individual,” r = -.13 and "Professional Ethics.“
r = ~-.13), however, revealed significant negative correlations.
It seems worthy to note that eleven of the twelve rated items
showed negative correlations with the Theoretical value. A
significant relationship between the Theoretical value and
the Professional Competencies category did not prove to bel

existent, with the exception of the two aforementioned items.
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The hypothesis as applied to thils category was generally
supported on the basis of the findings.

All of the ten items comprising the Personal Trailts and
Qualities category revealed non-significant, negative corre-
lations with the Theoretical value. The category itself
produced a nonsignificant correlation, r = -,.08,

The expected lack of a significant relationship between
teachers' Theoretical values and the success criteria was
substantiated overall by the statisiical findings. Yet only
a qualified acceptance of the hypothesis is in order because
of the significant negative correlation with one of the success
catefories. With this exception taken into account the
findings are in agreement with previous findings of similar

studies.

Hypothesis 2

The second hypothesis was that there would be a significant
negative relationship between the teachers' Economic value and
the success criteria. The statistical findings did not reveal
significant correlations for the three categories and all but
one of the individual rated items. In the Professional Com-
petencies category the "word usage" rating produced a negative
correlation, r = -,13, significant from zero. Sixteen of the
total twenty-four items did produce correlations in a negative
direction. Based on the findings however, this hypothesis was

re jected.
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The findings for the Economic value are contradictory to
previous research. Other studies (4, 5, 6) indicated that a
significant relationship might be éxpected between teachers
success ratings and the economic value. Most of the rated
items of the present study produced correlations in a neg-
ative direction. Based on the findings, however, this

hypothesis was rejected.

Hypothesis 3

The third hypothesis was that there would be a significant
positive relationship between teachers' Aesthetic value and
the success criteria. The findings generally supported this
hypothesis. Seven of the twelve items comprising the Pro-
fessional Competencies category had significant positive
correlations. Consequently, the category correlated positively
with the Aesthetic value, r = .14. One item, "word usage,”
produced a correlation that was stafistically significant at
the .01 level, r = .35, There appears to be a positive re-~
lationship between a teachers' vocabulary and classroom
communication and the Aesthetic value. This is supported by
the next highest correlated item in the category, "Ability
to Communicate in the Classroom,” r = .21, In the Relation-
ships category the item "Relationship With the Supérvising
Teacher," produced a positive correlation, r = ,12. The
correlation for the category, nonetheless was not significant.

One half of the ten items comprising the Personal Traits and
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Qualities category had rorrelations significantly different
from zero at the .05 level. This category was positively
significant, r = .15.

Based upon the findings, the research hypothesis that a
significant poéitive relationship existed between the success
criteria and the Aesthetic value was generally supported., All
of the correlations were in a positive direction although one
category, Relationships With Others, and eleven of the twenty-
four items were not significant. The findings of the present
study are consistent.with previous studies (2, &, 8, 9) de-
noting the existence of a positive relationship between the
Aesthetic value and teaching success. Such small coefficients

of correlation, however, are valueless for predictive purposes.

Hypothesis &

The fourth hypothesis was that there would be a signifi-
cant positive relationship between teachers' Social value and
the success criteria, There was not a single correlation
which proved to be significant. On the basis of the fisdings
this hypothesis was rejected. It is interesting to note that
seventeen of the twenty-seven correlations although not sig-
nificant, were in a negative direction.,

The findings in regard to this value appear to be con-
tradictory with two previous studies (4, 10). Both studies
sampled future or student teacher populations and scores on

teacher prognosis instruments were used as criteria denoting
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teacher success. The disparity in research findings might be
explained in terms of the use of different techniques and

populations.

Hypothesis 5

The fifth hypothesis was that there would bé no signifi-
cant relationship between teachers® Political value and the
success criteria. This hypothesis was substantially supported
by the research findings. None of the correlations of the
three categories proved sighificant. Most of the correlations
were in a negative direction and five of the rated items were
significant from zero at the .05 level,

One previous study (85 employed education students in
its sample and correlated their scores on the Minnesota

Teacher Attitude Inventory with the Study of Values. A low

positive correlation with the Political value was revealed.

Several other studies using the Study of Values with various

populations and rating techniques found no significant re-
lationship with the Political value and measures of teacher

success.,

Hypothesis 6

The sixth hypofhesis was that there would be no signifi-
cant relationship between teachers’ Réligious value and the
success criteria. This hypothesis was fully supported by the
research findings. Not one item was significant frdm zero at

dr near the .05 level.
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The findings in regard to this value are in harmony with all
previous research concernéd with correlating the Study of
Values with teacher succéss. Nonetheless, 1t is interesting
to note that this is the distinguishing value orientation of
the teachers in the present research.

Summary: Hypothesis 1-6.-~In summary, four of the six

research hypotheses were supported. Three of the hypotheses
were premised on no relationship of the values and the suc-
cess criteria. Thus this study did not reveal any substantial
relationships between the six values and the success criteria.
Several of the items and three categories did evidence corre-
lations significantly different from zero. It is necessary

to point out that even these correlations fell within the
range that indicates no more than 4 per cent of the variance
in the two measures is common to beoth (3, pp. 277-287). Corre-
lations at this level have 1little practical value., With -
possibly the exception of the Aesthetic value, there were not
enough significant correlations at this level to suggest

further research with more precise instruments.

Second and Third Purposes: Hypotheses 7-8
The second and third purposes of the study were to de-
termine if a'significant difference existed in the values of
principals and teachers. The specific intént was to ascertain
if principals have similar values to those teachers who receive
high ratings on the success criteria., The statistiéal pro-

cedure was to compare the mean values of the principals to
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three groups of teachers rated in the top third according to
the three success categories and three groups of teachers rated
in lower third according to the three success categories. How-
ever, some preliminary statistical analysis was necessary to
determine (1) if the values of principals differed signifi=-
cantly from the values of teachers as a whole and (2) if the
lower and upper third of the teachers when grouped according

to the three success categories differed significantly in

their values. In the second instance if no significant
differences existed in the upper and lower groups it would

be redundant to make further comparisons with the principals.
Any significant differences observed in the values of the total
teacher group and the principals would be applicable to the

two non-differing groups.

Consequently the first preliminary statistical analysis
determined if teacher values as a whole were significantly
different from the principals. This resulted in two values
being revealed as significantly different., In Table III
it can be readily observed that teachers as a whole have a
significantly lower Economic value than principals. Con-
versely, principals have z significanfly lower Aesthetic
value than the teacﬁers. These differences could.be attrib-
uted to population differences. The principals were all
male and a large majority of the teachers were female. The

norms (2, p. 12) for the Study of Values established on a

mixed group give an Economic mean of 40.33 and an Aesthetic
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mean of 38.88. These are very close to the means of the
teachers reported in Table III. Norms established for men
on the Economic and Aesthetic values indicate means of 42.78
and 35.09, fespectively. The norms for women give an Economic
mean value of 37.87 and 42.67 for the Aesthetic value. This
study was not concerned with differences due to sex, but this
factor cannot be ignored in interpreting this statistical

observation.

TABLE III

COMPARISONS OF VALUES OF TEACHERS AND PRINCIPALS

variable Teachers Principals 4 |Level
Mean SD Mean SD
Theoretical 39.19 6.91 40.03 4,67 -.65 NS
Economic 40.03 7.51 43,50 5.90 -2.44 .05
Aesthetic 39.17 9.18 32.23 7.28 3.99 .01
Social 37.09.{ 7.59 [ 37.70 7.81 3.41 _NS
Political 39.65 6.83 41.30 6.87 -1.25 INS
Religious 44,33 1 8,38 45,169 8.12 -.14 NS
N = 284 N = 30

The next preliminary statistical analysis involved sorting
the teachers into upper third and lower third according to
their scores on the three success categories——Professional-
Competencies, Relationships With Others, and Personal Traits

and Qualities. A Fisher's it test was applied to determine if
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significant differences existed in the mean value scores of

the two groups. If no significant differences existed in the
six mean values of the upper and lower groups, it was obvious
that any comparisons made concerning the upper and lower groups
witnh the principals would reveal similar differences previously
observed for teachers as a whole. Consequently no further
statistical comparisons were made with the principals if the
upper and lower third groups indicated no significant dif-

ferences in their six mean value scores.

Hypotheses 7~8

The hypotheses to test the second and third purposes of
the study are inter-related. Discussions of research findings
relevant to one necessarily involves the other. The seventh
hypothesis was premised on finding a significant value re-
lationship between principals and teachers rated in the upper
third on the three success categories. The eighth hypothesis
was premised on finding no significant value relationship
between the principals and lower third teachers oﬁ the éame
variables. The discussion of the findings applicablé to these
hypotheses revolves around the three success category groupings.
As previously stated, comparisons were first made of the two
teacher groups, Where significant differences existed in the
two teacher_groups the values of these two groups were tﬁenf
compared with the principals' values. For purposes of dis-

cussion the research findings applicable to these hypotheses
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subdivide according to the three success variables and (1)
Professional Competencies (2) Relationships With Others (3)
Personal Traits and Qualities (4)-Summary= Hypotheses 7-8.
Perusal of Table IV reveals that no significant dif-
ferences existéd at or beyond the .05 level when comparisons
were made of the two groups six mean value scores. Therefore

no further comparison with the six mean value scores of prin-

cipals was necessary.

TABLE IV

COMPARISON OF VALUES OF TEACHERS RATED IN THE UPPER
THIRD AND LOWER THIRD ACCORDING TO THE
PROFESSIONAL COMPETENCIES CATEGORY

Variabl;. TéZi::jz Principals N ::j::=,
Mean SD Mean SD
Theoretical 38.13 5.71 39,66 7.84 ~1.58 NS
Economic 39.31 7.53 39,37 7.50 -.06| NS
Aesthetic 40,80 | 8.74 39.98 | 9.69 | 1.38| NS
Social '37.77 7.47 - 37.16 7.64 | .55 . NS
Political 38.83 6.35 40,32 7.02 | -1.52 NS
Religious 45,32 8.30 Li 4g 8.27 .72 NS
N =95 N = 95

It can be ascertained from Table V that a significant
difference exists in the two'groups for the Theoretical value.
Teachers with a high Theoretical value tended to be rated

lower by their principals in this success category. This
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TABLE V

COMPARISON OF VALUES OF TEACHERS RATED IN THE UPPER
THIRD AND LOWER THIRD ACCORDING TO THE
RELATIONSHIPS WITH OTHERS CATEGORY

Upper Third Lower Third |
Variable Mean SD Mean SD L | bevel
Theoretical 38.40 6.43 40.32 6.95  -2.04 .05
Economic 4%0.31 | 7.06 40,20 | 7.76 .11{ NS
Aesthetic 39.31 | 9.03 37.61 | 9.15 1.32] NS
Social 36,82 7.90 37.25 | 7.29 -.39] NS
Political 38.91 | 6.37 40. 58 7.01 |-1.70| NS
Religious 46.22 | 8.26 43.98 | 8.3% | 1.85| NS
N = 95 N = 95

observation is consistent with the findings under hypothesis
one which revealed a significant negative correlation between
the Theoretical value and the Relationships With Others
category. Because of this significant difference in the
Theoretical value of the upper and lower groups, further value
comparisons were made with the principals.

The significant differences which exist between thié
group of teachers and the principals are the same differences
which exist for teachers as a whole. By referring to
Table VI one can see that teachers rated in the upper third
on this variable have a significantly higher Aesthetic value

and a significantly lower Economic value, No significant
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difference is apparent in the Theoretical value of the prin-

cipals and the upper third group of teachers.

TABLE VI

COMPARISON OF VALUES OF TEACHERS RATED IN THE UPPER
THIRD ACCORDING TO THE RETLATIONSHIPS WITH
OTHERS CATEGORY AND PRINCIPALS

Variable Upper Third Principals ' . Level
Mean SD Mean SD -
Theoretical 38,40 | 6.43 30,03 4.67 | -1.20 NS
Economiec 40.31 7.06 . ﬁ3.50 5,90 | ~2,09 .05
Aesthetic 39.31 | 9.03 32.23 | 7.28 | 3.79| .05
Social 36.82 7.90 37.70 7.81 .55 NS
Political 38.91 .37 41.30 6£.87 |-1.68 | NS
Religious 46,22 8.26 45,16 8.12 .60 NS
N = 95 N = 30

The research findings shown in Table VII indicate that
significant differences that exist for the lower third Zroup
on this variable and the princlpals are the same as those for
the upper third group of teachers. The Theoretical value
was not significantly different for the principals when com~

pared to either of the two teacher groups.
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TABLE VII

COMPARISON OF VALUES OF TEACHERS RATED IN THE LOWER
THIRD ACCORDING TO THE RELATIONSHIPS WITH
OTHERS CATEGORY AND PRINCIPALS

variable Lower Third Principals + Level
Mean SD Mean SD
Theoretical 40,32 6.95 40,03 h,67 _.22 NS
Economic 40,20 7.76 43,50 5.90 -2.16 .05
Aesthetic 37.61 | 9.15 32.23 | 7.28 | 2.87| .03
Social 37.25 7.29 37.70 7.81 -,28 _ NS
Political 40, 58 7.01 41,30 6.87 -.50 NS
Religious 43,98 8. 34 45,16 8.12 -.67 NS
N = 95 N = 30

Summary: Hypotheses 7-8.--The seventh hypothesis of the

study was rejected on the basis of the findings. Teachers
rated in the upper third on the three success variables have
a significantly different value orientation than principals.
The eighth hypothesis of the study was supported by the-
findings and was accepted. Teachers rated in the lower‘third
of the three success variables have a significantly different
value orientation than the principals. The conclusions re-
garding these two hypotheses lead logically to other
determinations about the values of principals and teachefs.-
The first is that teachers as a whole group differ signifi-

lcantly in their value orientation with principals. The
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gecond is that teachers recelving high and low ratings by
principals are not distinguished one from the other by their
value sorientation. The two value areas which distinguish
teachers as a whole from principals were Aesthetic and
Economic. The only value area which was significantly dif-
ferent for teachers rated in the upper and lower group on the
Relationships variable was the Theoretical value. This was
consistent with the negative correlational coefficient revealed
previously between this value and success variable., Overall
the upper third and lower third teachers grouped according to

the three success variables did not differ in their values.

TABLE VIII

ANALYSIS OF VARIANCE CF VALUES OF TEACHERS WITH
BACHELOR'S DEGREES AND MASTER'S DEGREES

s

Variable Bachelor's Master's
Mean Variance Mean Variance
Theoretical 38,47 43,78 41,03 53,50
Economic 39.69 57.13 40.93 - 53.52
Aesthetic 39.63 84 .94 37.96 80.74
Social 3729 59.77 36.56 | 51.78
Political 40.00 45,92 38.75% 47,60
Relizious 1, 97 68.62 | 4.l 74,8
N = 2058 N =179 j
F o= 1,44% DFL= .6 DR = 277

*Not significant at .05 level.
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qurth Purpose: Hypothesis 9

The fourth purpose of the study was to determine if
significant differences existed in the values of teachers with
bachelor's degrees and the values of teachers with master’'s
degrees. An analysis of variance technique, Hotelling 72, was
applied to determine if a significant variance was evident in
the six mean value scores of the two groups. The resulting
variance indicated that no significant differences existed in
the mean values of the two groups at of beyond the .05 level.
Therefore, the hypothesis that there would be significant

differences was rejected.

Fifth Purpose: Hypothesis 10
The fifth purpose of the study was to determine if signif-

icant differences existed in the success ratings of teachers

TABLE IX

COMFARISON OF SUCCESS SCORES OF TEACHERS WITH
BACHELOR'S DEGREES AND MASTER'S DEGREES

— e e o e e
Bachelor's Master's | :
Variable . k7 Level
Mean SD Mean Sh
Professional
Competencies | 45.36 6.32 46.18 7.05. -.9 NS
Relation-~ '
ships With ]
OtherS 8.1 102 8-3 lol "1.36| Ns
Personal |
Traits and
Qualities 38.97 5.3 39.13 5.51 -22 NS

N

205 N =79
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with a bachelor's degree and méster's degree., A statistical
comparison was made on each of the means of the three success
scores, (Professionzl Competencies, Relationships With Others,
Personal Traits and Qualities) of the two groups. No signifi-
cant differences of the two groups on the three variables was
evident at the .05 level. The.hypothesis that there would be

significani differences was rejected.

Sixth Purposez' Hypothesis 11
The sixth purpose of the study was to determine if sig-
nificant differences existed in the six values of teachers
when grouped according to years of experience. The statisw~
tical procedure used was an analysis of variance of the six
TABLE X

ANALYSIS OF VARIANCE OF VALUES OF TEACHERS GROUPED
ACCORDING TO YEARS OF EXPERIENCE

o e e e e e e e e

Lower Third Top Third

Variable - -
Mean Variance Mean Variance
Theoretical 39. 54 56.83 39.24 h1,21
Economic 39.16 60,51 h1,11 5,12
Aesthetic 40.29 1 96.33 38.24 65,08
Social 37.23 64, 00 37.56 50.91
Political 39.81 48,63 38.93 - 46,77
Religious 4%, 09 72.38 45,09 ﬁb.s?

N = 95 N = 95"

TSQR = 6.71 #F = 1.09 _ DF1 = 6 DF2 = 183

#Not significant at .05 level.,
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mean value scores of teachers in the top third in years of
experieﬁce and those in the lower third in years of experience.
No significant variance at or beyond the .05 level was evident
in the value profiles of the two groups. Thus the hypothesis
that significant differences would exist in the values of
teachers when grouped according to years of experience was

rejected.

Seventh Purpose: Hypothesis 12
The seventh purpose of the study was to determine if
significant differences existed in the ratings of teachers
grouped according to years of experience. Statistical com=
parisons were made of the three mean success scores (Pro-
fessional Competencies, Relationships With Others, Personal

Traits and Qualities) of those teachers in the top third in

TABLE X1

COMPARISON OF SUCCESS SCORES OF TEACHERS GROUPED
ACCORDING TO YEARS OF EXPERIENCE

. Lower Third Top Third
Variable hY Level
Mean . SD Mean SD
Professional
Competencies | 43.24 6.15 46.30 7.06 -3.16 | . 005
Relation- i
ships With |
Others 7.95 1.20 8.18 1.35 ~1.24 NS
Personal
Traits and -
Qualities 37.90 5.25 39.00 5.77 -1.,36 NS
N = 95 N =95
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years of experience and those teachers in the lower third in
years of experience. Two success scores, Relationships With
Others and Personal Traits and Qualities, were not significant'
at or near the .05 level. The other success score, Professional
Competencies, revealed a significant difference beyond the . 005
level in favor of teachers 1n the top third in years of ex-
perience. Thus the hypothesis that significant differences
existed in the mean success scores of teachers grouped according

to years of experience was partially supported.
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CHAPTER V
CONCLUSIONS, IMPLICATIONS, RECOMMENDATIONS AND SUMMARY

Conclusions, implications, and recommendations discussed in
this chapter are those which arise from findings related to the
originally stated purposes. The discussion of the conclusions
and implications was organized around the specific purpose of
the study to which it related. The recommendations are enum-
erated separately, and a summary of general obServations-is
included. The chapter is organized under these sub-topics:

(1) Conclusions and Implications, (2) Recommendations, and

(3) Summary.

Conclusions and Implications

1. The first purpose of the study was to determine if a
significant relationship existed between sélected secondary
teachefs' values and principals’' evaluations of their success.
Six hypbtheses related to each 6f the value categories of the
Study of Values instrument were formulated for this purpose.
Correlational analysis of the teachers' value scores and
success ratings support the following conclusions:

a. The values measured by the Study of Values gen-

erally have no significant relationship to ratings of teachef
success. There were significant relationships-between the

Theoretical and Aesthetic values and specific aspects of the
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success criteria. These relationships were a2t such a low
level of significance, however, that no practical application
could be made of them.

b. The use of the Study of Values as an instrument

to identify characteristic value orientations or interestsiof
successful teachers using administrative ratings as the
criteria is generally not supported by the findings of this
study. There were two observations which are notable ex-
ceptions to this general conclusion;
(1) Secondary classroom teachers with high
Aesthetic value scores are generally viewed
by thelr supervisors as possessing a high
degree of profgssional competence and
personal traits and qualities desirable for
good teachers.
(2) Secondary classroom teachers with high'
Aesthetic value scores are distinguished
by their verbal competence and effective
communication in the classroomn,
c. An implication based upon conclusions b{(l) and
b{2) is that development or encouragement of Aesthetic values
or interests in teachers might improve the quality of their
classroom performance.
2. The second and third purposes of the study were td
determine if significant differences existed in values of

principals and assistant principals and the secondary classroon
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teachers under their supervision. Specific intent of the
purposes were to determine if principals® and assistant prin-
cipals' values were significantly different from teachers who
received high and low success ratings. The following con-
clusions were drawn in regard to these interrelated purposes:

a. Secondary principals and assistant principals
have a significantly different value or interest orientation
than secondary classroom teachers.

| b. Secondary classroom teachérs are essentially
alike in thelr values or interests.

¢. Secondary classroom teachers®' values or interests
do not influence or relate to the success ratings assigned them
by their principals and assistant principals.

d. Based on the fofegoing conclusions an implication
is that occupational pursuits, specifically administrative or
teaching, promote or greatly influence the dominant interests
or values of a person as determined by the Study of Values
test.

3. The fourth purpose of the study was to determine if
significant differences existed in the values of teachers with
bachelor's and master's degrees. The following conclusion
applies: There are no significant differences in the values
of teachers with master's and bachelor's degrees. [

4, The fifth purpose of the study was to determgne if
significant differences existed in the success ratings of

teachers with a bachelor's degree and master's degree. The



78

following conclusion applies: Advanced college preparation
beyond tThe bachelor's degree does not improve a teacher's
professional competencies to the extent that it influences the
success rating given by administrative supervisors.

5. The sixth purpose of the study was to determine if
significant differences existed in the six values of teachers
grouped according to years of experience: There are no sig-
nificant differences in the values of teachers with differing
years of teaching experience.

The implication drawn from this is that the value reservoir

that the Study of Values test samples are those which are con-

comitant to the profession rather than the individual.

6. The seventh purpose of the study was to determine if
significant differences existed in the ratings of teachers
grouped according to years of experience. The following con-
clusions are drawn based upon the research findings:

a. Years of classroom teaching experience is the
significant factor réiated to increasing secondary teachers®
professional competence as indicated by the administrative
rating.

b. Secondary teachers' relationships with admin-
istrative supervisofs and secondary teachers®' personal traits
and qualities are not significantly related to the adminisj

trative supervisor's evaluation of their success as a teacher.
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Recommendations

1. A longitudinal study over several years is needed to
determine to what extent persons entering the teaching pro-
fession change or modify thelr values or interests,

2. A longitudinal study is needed to ascertain if values
of student teachers change to conform to the profession or if
a predetermined value orientation leads them to choose this
occupation in the first place.

3. Research is needed to shed'light on what influences
the development of values or interests predisposing one to
enter the teaching profession,

4, A study is needed to investigate the nature of those
factors or influences which cause principals and assistant
principals to differ in their value or interest orientation
from classroom teachers.

5. There is a need to investigate to what extent in-
creasing teacher's aesthetic interests increases verbal and
communication skills in the classroom.

6. Tuture studies should be concerned with the environ-
mental and educational influences which promote the
acquisition and development of desirable traits or character-
istics assoclated with successful teachers. New techniques
and insiruments will need to be developed to detect and assess
these value characteristics.

7. Further investigations might be concerned with de-

termining the practical significance of the observed
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‘Yheoretical value difference in high and low rated teachers
grouped according to the Relationships With Others success
criteria. The observed correlation in the présent study was
low and the success category consisted of only two items.
Conclusions based upon the findings in this regard would be
speculative but use of more precise instrumenfs might un-

cover significant relationships or differences.

summary

There are several observations which need to be emphasized
or reiterated. The most pertiﬁent is that the values measured
by the Study of Values are seemingly unrelated to teacher
success. Although the validity of administrative ratings for
determining teacher success is opeﬁ to question, the findings
of this study and others indicate that the Values instrument
cannot be used to distinguish characteristic values of suc-
cessful teachers. What little disparity in findings between
this study and others concerned with correlational analysis
of values and success can be attributed to differences in
research methods and populations. The differences in values
of classroom teachers and principals uncovered in this study
could be due to populafion differences. The principals and
assistant principals were all men while the classroomfteachers

in the same population had 2 large majority of t.«zomerl.'J The

present study was not concerned with this factor. The most
significant finding of the present study emphasizes the value

of experience in developing professional teaching competence.
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