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CHAPTER I 

INTRODUCTION 

One of life's most important decisions is the choice 

of a career. This is a decision which each college student 

must make as he selects a college and plans a program of 

studies. Because of the phenomenon of specialization within 

many career fields, career choice must often include plan-

ning for a particular position within one's chosen vocation. 

This is true of the teaching profession. 

The.student who selects a career in teaching must also 

decide at which level he wishes to teach. If his choice is 

for college-level or secondary teaching, he must select a 

subject-matter area for concentration. In a similar manner, 

the vocational choice of college students who are preparing 

for elementary teaching appears to be more discriminating 

than one of simply "elementary teacher." There seems to be 

a rather definite preference for grade levels. 

There are several instances during the course of teach-

er education of elementary teachers when a choice of grade 

levels is required. The activities of many of the courses 

call for the student to select"a grade for special study. 

Many colleges offer programs of observation and participa-

tion in elementary schools prior to student teaching which 



involve a choice among the grades, but the most definite 

preference of grade levels is expressed when the student 

applies for student teaching. 

Since there are differences in grade-level preference, 

to what may they be attributed? Do the student's feelings 

about himself and his record of educational success contrib-

ute to this choice? Are there differences in vocational 

goals related to the choice of grade-level? For instance, 

does the student who plans to teach only until she gets 

married choose differently from the one who plans a career 

in teaching? What factors can be identified which influ-

ence a person to prepare for a particular level of elemen-

tary teaching? 

Statement of the Problem 

The problem of this study was to determine the rela-

tionship between selected factors and the grade-level 

preference of elementary student teachers. The factors 

studied were self-concept, academic achievement, commitment 

to teaching, and personality traits. 

Purposes of the Study 

The following purposes were formulated: 

1. To determine the differences in mean grade point 

averages between student teachers selecting the primary 

grades and those choosing the intermediate grades. 



2. To determine the differences in mean scores on a 

measure of commitment to teaching between student teachers 

selecting the primary grades and those choosing the inter-

mediate grades. 

3. To determine the differences in mean scores on a 

measure of self-concept between student teachers selecting 

the primary grades and those choosing the intermediate 

grades. 

4. To determine the differences in mean scores on a 

measure of personality traits between student teachers 

selecting the primary grades and those choosing the inter-

mediate grades. 

5. To analyze the sample of student teachers with 

respect to age, marital status, previous experience with 

children, and stated reasons for their choice of grade 

level for student teaching. 

To achieve these purposes comparisons were made within 

the total group of student teachers and within subdivisions 

of the larger group. The subdivisions consisted of compari-

sons of student teachers choosing the second grade with 

those preferring the fifth and sixth grades, comparisons of 

primary and intermediate-preference student teachers in a 

group composed of students at Texas Wesleyan College and 

Texas Christian University, and comparison of primary and 

intermediate-preference student teachers at North Texas 

State University. 



Hypotheses 

Consistent with the above purposes, the study was 

designed to test the following research hypotheses: 

1. Student teachers choosing the intermediate grades 

will attain a significantly more mature self-concept pat-

tern as measured by Washburn1s Self-Structure Scale than 

will those choosing the primary grades. 

A. Student teachers choosing the primary 
grades will attain a significantly 
higher mean score on the self patterns 
of Washburn's Self-Structure Scale 
described as Somatic-Primitive Self, 
Submissive-Dependent Self, and Detached-
Independent Self than will those choosing 
the intermediate grades. 

B. Student teachers choosing the interme-
diate grades will attain a significantly 
higher mean score on the self patterns 
of Washburn's Self-Structure Scale 
described as Outer-Controlling Self, 
Inner-Controlled Self, and Integrative-
Actualizing Self than will those choosing 
the primary grades. 

2. Student teachers choosing the intermediate grades 

will have attained a significantly higher mean college grade 

point average than will those choosing the primary grades. 

3. Student teachers choosing the intermediate grades 

will attain a significantly higher mean score for commitment 

to teaching as measured by Kinnard White's Teacher Preference 

Inventory than will those choosing the primary grades. 

4. Student teachers choosing the intermediate grades 

will attain a more favorable personality profile than will 

those choosing the primary grades by achieving significantly 



higher mean scores on each of the factors measured by the 

Guilford-Zimmerman Temperament Survey, 

5. Student teachers choosing grades five and six will 

attain a significantly more mature self-concept pattern as 

measured by Washburn's Self-Structure Scale than will those 

choosing the second grade. 

. A. Student teachers choosing the second 
grade will attain a significantly higher 
mean score on the self patterns of 
Washburn's Self-Structure Scale described 
as Somatic-Primitive Self, Submissive-
Dependent Self, and Detached-Independent 
Self than will those choosing the fifth 
and sixth grades. 

B. Student teachers choosing the fifth and 
sixth grades will attain a significantly 
higher mean score on the self patterns 
of Washburn's Self-Structure Scale 
described as Outer-Controlling Self, 
Inner-Controlled Self, and Integrative-
Actualizing Self than will those choosing 
the second grade. 

6. Student teachers choosing the fifth and sixth grades 

will have attained a significantly higher mean college grade 

point average than will those choosing the second grade. 

7. Student teachers choosing the fifth and sixth grades 

will attain a significantly higher mean score for commitment 

to teaching as measured by Kinnard White's Teacher Preference 

Inventory than will those choosing the second grade. 

8. Student teachers choosing the fifth and sixth grades 

will attain a more favorable personality profile than will 

those choosing the second grade by achieving significantly 



higher mean scores on each of the factors measured by the 

Guilford-Zimmerman Temperament Survey, 

9. Student teachers in a subdivision of the sample 

composed of students at Texas Wesleyan College and Texas 

Christian University choosing the intermediate grades will 

attain a significantly more mature self-concept pattern as 

measured by Washburn's Self-Structure Scale than will those 

choosing the primary grades. 

A. Student teachers in this subdivision 
choosing the primary grades will attain 
a significantly higher mean score on the 
self patterns of Washburn1s Self-Struc-
ture Scale described as Somatic-Primitive 
Self, Submissive-Dependent Self, and 
Detached-Independent Self than will those 
choosing the intermediate grades. 

B. Student teachers in this subdivision 
choosing the intermediate grades will 
attain a significantly higher mean score 
on the self patterns of Washburn's Self-
Structure Scale described as Outer-
Controlling Self, Inner-Controlled Self, 
and Integrative-Actualizing Self than 
will those choosing the primary grades. 

10. Student teachers in this subdivision composed of 

students at Texas Wesleyan College and Texas Christian 

University choosing the intermediate grades will have 

attained a significantly higher mean college grade point 

average than will those choosing the primary grades. 

11. Student teachers in this subdivision composed of 

students at Texas Wesleyan College and Texas Christian 

University choosing the intermediate grades will attain a 

significantly higher mean score for commitment to teaching 



as measured by Kinnard White's -Teacher Preference Inventory 

than will those choosing the primary grades. 

12. Student teachers in this subdivision composed of 

students at Texas Wesleyan College and Texats Christian 

University choosing the intermediate grades will attain a 

more favorable personality profile than will those choosing •• 

the primary grades by achieving significantly higher mean 

scores on each of the factors measured by the Guilford-

Zimmerman Temperament Survey. 

13. Student teachers in a subdivision of the sample 

composed of students at North Texas State University choos-

ing the intermediate grades will attain a significantly more 

mature self-concept pattern as measured by Washburn1s Self-

Structure Scale than wi11 those choosing the primary grades. 

A. Student teachers in this subdivision 
choosing the primary grades will attain 
a significantly higher mean score on the 
self patterns of Washburn's Self-Struc-
ture Scale described as Somatic-Primitive 
Self, Submissive-Dependent Self, and 
Detached-Independent Self than will those 
choosing the intermediate grades. 

B. Student teachers in this subdivision 
choosing the intermediate grades will 
attain a significantly higher mean 
score on the self patterns of Washburn's 
Self-Structure Scale described as Outer-
Controlling Self, Inner-Controlled Self, 
and Integrative-Actualizing Self than 
will those choosing the primary grades. 

14. Student teachers in this subdivision composed of 

students at North Texas State University choosing the inter-

mediate grades will have attained a significantly higher 
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mean college grade point average than will those choosing 

the primary grades. 

15. Student teachers in this subdivision composed of 

students at North Texas State University choosing the inter-

mediate grades will attain a significantly higher mean score 

for commitment to teaching as measured by Kinnard White's » 

Teacher Preference Inventory than will those choosing the 

primary grades. 

16. Student teachers in this subdivision composed of 

students at North Texas State University choosing the inter-

mediate grades will attain a more favorable personality 

profile than will those choosing the primary grades by 

achieving significantly higher mean scores on each of the 

factors measured by the Gu i 1 f o r d -Z imrnerman Temperament 

Survey. 

Definition of Terms 

The terms used in this study which have special meaning 

are defined as follows: 

Primary grades. Primary grades, when used in this study, 

refers to the kindergarten, first, second, and third grades. 

Intermediate grades. When used in this study, inter-

mediate grades refers to the fourth, fifth, and sixth grades. 

Self-Concept. For purposes of this study, a self-

concept is, as defined by Washburn (15, p. 123), "regarded 

as a relatively enduring aspect of personality—a motive, 



attitude, or value—by means of which the individual relates 

himself to his special environment. The term applies to the 

person's set of ideas about himself in relation to other 

persons." 

Somatic-Primitive Self. This term involves inability 

to postpone need satisfaction and failure to identify with 

authority figures (15, p. 127). 

Submissive-Dependent Self. This term involves avoid-

ance of disapproval by submitting to others (15, p. 127). 

Detached-Independent Self. This term involves avoid-

ance of interpersonal relations and situations likely to 

arouse emotion (15, p. 127). 

Outer-Controlling Self. This term involves achievement 

of social status through manipulation of the external world 

in socially approved ways (15, p. 127). 

Inner-Controlled Self. This term involves development 

of inner controls through internalization of external social 

norms (15, p. 128). 

Integrative-Actualizing Self. This term involves accep-

tance of oneself and othex-s and a tendency toward increased 

creativity and productivity (15, p. 128). 

Commitment to teaching. Commitment to teaching refers 

to the relative importance to the individual of a career in 

the teaching profession. 

' Quality teacher. The term quality teacher refers to 

those teachers who achieve superior scores on the measures 
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used in this study. A discussion of the relationship be-

tween such measures and teacher effectiveness may "be found 

in Chapter II. 

Basic Assumptions 

There may be factors other than those studied which 

relate to the selection of teaching levels. It is assumed, 

however, that these factors do not negate the significance 

of determining qualitative personality and achievement dif-

ferences between grade levels. 

Individual performance on the measures of personality, 

self-concept, and commitment to teaching provides an honest 

and substantially accurate measurement of these traits. 

Grading procedures of the three institutions involved 

in this study are sufficiently'similar to permit the use of 

grades earned as a measure of academic achievement. 

Limitations of the Study 

This study was limited to female students enrolled for 

elementary student teaching at North Texas State University, 

Texas Christian University, and Texas Wesleyan College during 

the spring term of 1968. Kale students were excluded because 

it was felt that sufficient pressures exist to compel the few 

males who enter elementary teaching to select the interme-

diate grades. This limitation on the choice of male student 

teachers precluded the relating of their grade-level prefer-

ence to the factors considered in the study. 
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Student teachers were chosen for this study because it 

is at this point in their professional life that elementary 

teachers state a definite preference for grade levels. Con-

clusions and inferences from this study are applicable only 

to students enrolled in similar institutions with programs 

similar to those used in this study. 

Background and Significance of the Study 

While numerous studies have been conducted which com-

pare elementary and secondary teachers or student teachers, 

little has been done to make such comparisons among teachers 

of the elementary grades. This is surprising, since differ-

ences in the teaching tasks between the first and sixth 

grades are as great or greater than between the sixth grade 

and junior high or high school. If variations in personal-

ity and other factors are related to the choice between 

elementary and secondary teaching, they should also be re-

lated to the choice of grade levels within elementary 

teaching. 

Mitchell (9) found that there are basic personality 

characteristics associated with motives for entering teach-

ing and also with choice of teaching level between elemen-

tary and secondary. A review of test results•from the 

teacher education admissions program at North Texas State 

University revealed that the secondary majors made a sig-

nificantly higher mean score than the elementary majors on 
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the Cooperative 5chop 1 and College Ability 'Test and found a 

significant difference in mean scores on six of the fifteen 

sub-tests of the Edwards Personal Preference Schedule (14). 

A study by Clark and Gist (4) of intelligence as a factor in 

occupational choice found teachers ranked fourth in mean IQ's 

behind "Other Professional," "Total Professional," and 

"Clerical," but made no distinction among grade levels. 

Hoyt (6) surveyed factors influencing the choice be-

tween elementary and secondary teaching and reported that 

both elementary and secondary majors gave the idealistic 

reasons of "desire to teach particular age of child" and 

"ideals, democracy, guidance and social contribution" as 

the greatest advantages of both divisions. Segal's (12) 

study of personality and choice of teaching level considered 

only differences between elementary and secondary, and found 

aspirants to secondary school teaching more mature, intelli-

gent, and less authoritarian than aspirants to elementary 

school teaching. 

Lang (7) found that elementary teachers emphasized 

motives relating to mothering aspects while secondary teach-

ers emphasized motives relating to academic and intellectual 

facets of teaching. 

Biggerstaff (2) found secondary student teachers to be 

superior to elementary student teachers in mental ability 

but inferior in their ability to predict the sociometric 

status of others. He recommended further research to 
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investigate the relationship between personality and self-

concept factors and selection of specific teaching levels. 

The importance of personality and other differences 

related to choice of grade levels was recognized by Lantz (8) 

in his study of changes of concept of self and others during 

student teaching. Lantz considered preference of.grade level 

a factor which required control, but he reported no analysis 

of this factor. Definite recognition of the importance of 

grade-level placement was made by O'Connor (10) in a study 

which developed an instrument designed to determine the most 

appropriate grade-level assignment for elementary teachers. 

Powell (11) surveyed data on more than three thousand 

teachers- who applied for positions in Detroit and found the 

early elementary group to have significantly low scores on 

measures of intelligence, cultural achievement and personal-

ity adjustment. The later elementary group was reported to 

be average on these measures. 

Southworth (13) compared teacher education majors pre-

fering early and later elementary teaching levels and found 

that early-elementary-preference students revealed more man-

ifest need for "Abasement," "Affiliation," "Succorance," and 

"Nurturance," when compared with later-elementary preference 

students by use of the Edwards Personal Preference Schedule. 

This same study found later-elementary-preference students 

revealing higher manifest need for "Achievement," "Aggres-

sion, " and "Exhibition," when compared with early-elementary-
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preference students. Southworth also found no differences 

"between the two groups in the value interests contained in 

the Allport, Vernon, Lindzey Study of Values. 

Knowledge of personality traits and other character-

istics associated with the choice between elementary and 

secondary teaching is helpful in advising students who are 

making an initial choice of teaching as a profession. Addi-

tional information concerning the factors related to the 

choice of grade levels within the elementary school will be 

helpful in counseling students, planning the teacher educa-

tion program, and making grade-level assignments. For the 

student who i's unsure of his preference of grade levels, 

such information can assist him in making his choice. 

Teacher educators may use this information to develop learn-

ing activities which will increase the student's understand-

ing of himself and of the variations which exist from one 

grade to another within the elementary school. 

Teaching assignments are not made solely on the basis 

of teachers1 preferences, but there does appear to be a ten-

dency to make assignments to the grade in which the teacher 

did student teaching. If this is the case, then it is 

important for student teaching assignments to be made on the 

basis of the best possible information. Furthermore, if 

there exist significant qualitative differences in the 

factors considered in this study between students choosing 

the primary and intermediate grades, it is incumbent upon 
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teacher educators to take action to insure a more equatable 

distribution of quality students throughout the various 

elementary grades. 
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CHAPTER II 

RELATED LITERATURE 

Several studies of factors related to choice of teach-

ing level were reviewed in Chapter I. The purpose of this 

chapter is to review the literature relating to occupational 

choice, including the role of the status image of elementary 

teaching. Also included will be writings dealing with per-

sonality factors, career commitment, and self-concept as 

they are related to teaching and vocational preference. 

Theories of Vocational Choice 

The consideration of the choice of levels within the 

teaching profession leads to an examination of the general 

theory of vocational choice. Although not primarily a study 

of vocational choice, this study is concerned with factors 

and characteristics commonly considered influential in voca-

tional decisions. It is important to note that at present 

there is no generally accepted theory of vocational choice. 

A recent review of major theories by Carkhuff, Alexik, and 

Anderson (7) raised the question, "Do we have a theory of 

vocationa1 choice?" and concluded that there does not appear 

to be any such theory which satisfies their established 

criteria of theory-buiIding. There do exist, however, in 

the work of Ginzberg, Holland, Super, and others, efforts to 
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understand and explain the phenomea related to career 

choice. 

Ginzherg (11) developed a theory of occupational choice 

based on the assumption that the choice is not a single act, 

tout the result of a series of decisions over a period of 

years. He proposed that there exists a process of occupa-

tional decision-making consisting of three periods: "fantasy 

choices (before 11); tentative choices (between 11 and 17); 

and realistic choices (between 17 and young adulthood when a 

person finally determines his choice)" (11/ p. 492). He 

further contended that this process is irreversible, that is# 

once a decision is made there are major forces which serve to 

prevent alterations in plans. 

Perhaps Ginzberg's most significant contribution was his 

contention 

that every occupational choice is of necessity a 
compromise. . . . The individual tries to choose 
a career in which he can make as much use as pos-
sible of his interests and his capacities in a 
manner that will satisfy as many of his values 
and goals as possible. But in seeking an appro-
riate choice, he must weigh his opportunities and 
the limitations of the environment, and assess 
the extent to which they will contribute to or 
detract from his securing a maximum degree of 
satisfaction in work and life (11, p. 493). 

The necessity of compromise as a basic element of occu-

pational choice has been recognized by several other writers 

(24, 25, 29). Compromises are required between the individ-

ual's concept of what he would like to be and his concept of 

what he is, between his desired accomplishments and his 
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evaluation of his ability to accomplish, between his hopes 

for the future and his assessment of the consequences of 

past experience. The result of this process of compromise 

determines not only the class of occupation one chooses but 

the level sought within that occupation. 

Among vocational theorists, the one giving most atten-

tion to the matter of levels within an occupation has been 

Holland (14, .15). Holland theorized that at the time of 

vocational choice the individual is the product of the inter-

action of his particular heredity with his social, cultural, 

and physical environment. The result of this interaction is 

the person's set of adjustive orientations. Vocational 

choice is therefore a process of the individual's search for 

situations which satisfy his hierarchy of adjustive orienta-

tions. 

Holland proposed six major occupational environments and 

corresponding adjustive orientations: motoric, intellectual, 

supportive, conforming, persuasive, and esthetic. - Teaching 

is included under the supportive heading. He proceeded to 

present descriptions characterizing each of the personal 

orientations. Following the matching by the individual of 

his personal orientation with an occupationa1 class or 

environment, Holland hypothesized that level of choice within 

a given class is a function of intelligence and self evalua-

tion. He presented the following formula indicating the 

relationship between the more significant factors affecting 
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level of occupational choice: "Occupational Level = (Intel-

ligence + Self-evaluation), where self-evaluation is a 

function of socio-economic origin, need for status, educa-

tion, and self-concepts" (15, p. 38). Occupational level is 

determined by the status rank and intelligence required for 

particular positions within an occupational class. 

Holland outlined the process of vocational choice as 

follows: 

1. The person directs himself toward the major 
occupational class for which his development has 
impelled him by selecting the occupational class 
at the head of his particular hierarchy of classes. 
This dimension of choice is designated as the range 
of choice, or the variety of relatively different 
major choices. 

2. Within a major class of occupations, the 
person's selection of an occupation is a function 
of his self-evaluation and his ability (intelli-
gence) to perform adequately in his chosen 
environment. 

3. Both of the above processes are mediated by 
a series of personal factors, including self-know-
ledge and evaluation, knowledge of occupational 
classes (range of information and the degree of 
differentiation between and within occupationa1 
environments), the orderliness of the develop-
mental hierarchy• and a series of environmenta1 
factors including the range of potential environ-
ments, social pressures from family and peers, 
evaluations of employers and potential employers, 
and limitations—arbitrary in terms of the theory— 
imposed by socio-economic resources and the physi-
cal environment. (15, pp. 38-39). 

A recent study by Osipow, Ashby, and Wall (21) was con-

ducted to test Holland's theory. Their general conclusions 

favored the theory. The results supported the prediction 

that students choose occupations consistent with their 

personality type, or as Holland says, their adjustive 
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orientations. There were of course exceptions to this 

trend. 

As noted above, Super has characterized the career pro-

cess as a process of compromise. His major concept which 

operates within the process of compromise is the development 

and implementation of ths self-concept. He states that "the 

choice of an occupation is one of the points in life at which 

a young person is called upon to state rather explicitly his 

concept of himself, to say definitely 'I am this or that kind 

of person1" (28, p. 88). Vocational choice is therefore a 

process of selecting an occupation "in which the individual 

expects to be able to be the kind of person he perceives 

himself as being, to assume a role which is congenial and 

compatible with the self-concept" (26, p. 232). Galinsky 

and Fast (9, p. 89) have expressed a similar position in 

their contention that "choosing a vocation involves a kind 

of public self definition that forces one to say to the 

world, 'This is what I am,1" 

Status Image of Teaching 

Holland's construct of the process of choosing an occu-

pational level and the contention by Super and others that 

vocational choice involves implementing the self-concept 

indicate that the relative status of a particular position 

within an occupational class is an important factor in occu-

pational choice. There seems to be a distribution of status 
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within the teaching profession in favor of the upper grades, 

laurita (18) gives attention to this fact when he states? 

"The goal which is dangled before the eyes of the aspiring 

young teacher as the ultimate accomplishment, is to climb 

the hierarchical ladder to the rarified atmosphere of the 

university where only the gods reside," 

Available studies of the prestige ranking of occupa-

tions fail to distinguish the primary and intermediate 

grades within elementary teaching but as a rule the elemen-

tary level ranks lower than the secondary in social status. 

Studies by Baudler and Paterson and Tuckman (2, 31) both 

found the high school teacher ranked sixth among women's 

occupations. Elementary teacher ranked eleventh and kinder-

garten teacher ranked fourteenth in both these studies. 

Inkeles and Rossi (17)-found teaching ranked sixteenth, the 

lowest of all professionals. A more recent study reported 

by Hood (16) showed that education students ranked nine-

teenth out of forty-nine majors listed in a survey of a 

West Coast campus. This was considerably above the median. 

High school teaching, however, ranked eleventh, as compared 

with elementary teaching, which ranked only thirty-fourth. 

Hood suggested the lower "status image" of the elementary 

teacher as an explanation of the fact that more students are 

attracted to high school teaching, although the shortage is 

greatest on the elementary level. 
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If there exists in the image of the teaching profession 

a status hierarchy which places the primary grades at the 

bottom and progresses up the grades to college and university 

teaching, the relatively low status of the primary teacher 

may be reflected in the personality and other characteristics 

of the student who indicates a preference for teaching in the 

early grades. If, in fact, the grades function as occupa-

tional levels in Holland's theory, then students with lower 

levels of ability and self-evaluation will choose the primary 

grades. Unless this hierarchy is real in terms of the diffi-

culty and importance of the teaching tasks, it seems 

important that the quality teachers be distributed equally 

through the grades. 

Personality and Teaching 

Although there is no generally accepted theory of the 

relationship between personality and teaching, many writings 

of both research and opinion attest to the importance of 

personality and self-concept variables in the selection of 

a career in teaching and to the attainment of success in the 

profession. In their chapter on the teaching relationship 

Combs and Snygg (6, p. 406) stated; 

Like everyone else, teachers are seeking personal 
adequacy and their behavior will be deeply 
affected by the degree of adequacy they have 
achieved. Students are responsive to teachers' 
personalities and there is much evidence to show 
that well-adjusted teachers produce better 
adjusted students while poorly adjusted teachers 
have negative effects upon those they teach. . . . 
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Generally speaking, the characteristics of the 
adequate personality are also the characteris-
tics likely to produce a mature, effective 
teacher. 

In the Handbook of Research on Teaching Getzels and 

Jackson (10) cited dozens of studies relating to teacher's 

personality and characteristics, but the results of this 

research are not conclusive. In reporting research Sister 

Mary Amatora (1, p, 45) stated: 

The prominence of personality as the number one 
quality of the teacher is no longer a disputed 
topic. That the personality of the pupil is 
influenced by the personality of the teacher 
is. . . maintained by many educators. 

Symonds (30, p. 79) declared that "teaching is primarily a 

function of the teacher's personality" and that "emphasis 

in securing good teaching should be placed on the selection 

of those who are to teach, and on the direction and modifi-

cation of personality trends during the period of preparation 

and later during actual teaching service." Heil (13) also -

reported personality variables as important in determining 

the effectiveness of elementary teachers, but in reviewing 

studies of teacher success Bonney (5, p. 395) contends that 

"it has proven very difficult to obtain scientific evidence 

bearing on the relationships between the mental health of 

teachers and their teaching effectiveness, regardless of how 

this effectiveness is defined." 

Biggerstaff (4) found that the most mature subtest of 

Washburn's Self-Structure Scale, that is, the Integrative-
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Actualizing Self subtest, correlated significantly with 

ratings of teacher effectiveness for his sample of student 

teachers at the secondary level. This study suggested that 

the relative maturity of the self-concept could be employed 

to predict teaching effectiveness. 

Ryans (23) has conducted the most extensive study to 

date of teacher characteristics. As a part of the larger 

study he conducted a case analysis of a selected group of 

women elementary teachers. The group was regarded as out-

standing in over-all classroom behavior, having been rated 

in the highest five percent of all the teachers observed 

in the larger study. Following his analysis of the inter-

view and inventory data, Ryans reported that the personal 

qualities appearing to characterize this group included 

higher than average ratings for emotional stability, friend-

liness, restraint, objectivity, and cooperation and agree-

ableness. These traits were measured by the Guilford-

Zimmerrnan Temperament Survey. 

By making comparisons of various subsamples of teachers 

with regard to the characteristics which Ryans studied, he 

found several differences between grade-level groupings of 

elementary teachers and the other groups. For the charac-

teristic of "understanding, friendly classroom behavior," 

elementary teachers in general, and men elementary teachers 

and"women teachers of grades one and two and grades five 

and six in particular, attained somewhat higher scores. 
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Among the elementary teachers, grades five and six men 

teachers scored higher, and grades one and two women teach-

ers scored lower for the characteristic of "responsible, 

systematic, business-like classroom behavior." For the 

characteristic of "stimulating,, imaginative classroom 

behavior," teachers of grades one and two and grades five 

and six scored higher. This was also true for the charac-

teristic titled "favorable attitudes toward pupils." For 

the characteristic "favorable attitudes towards democratic 

practices in the classroom," relatively higher scores were 

made by elementary teachers in general and particularly 

teachers of grades five and six. Women teachers of grades 

five and six scored higher on "favorable attitudes toward 

administrators and other school personnel." For the charac-

teristic of "verbal understanding," women teachers of grades 

one and two scored lower. Ryans noted that relatively few 

of these differences were "extreme or startling" and that 

there was "extensive overlapping in many respects among dif-

ferent grade-level and subject matter groups" (23, pp. 326-

327). 

It is important to note that Ryans concluded that there 

are various personality and other factors which may be 

related to effective teaching. In summarizing the results 

of his comprehensive study he stated: 

A growing body of evidence is accumulating 
that indicates certain characteristics which 
may contribute to the model of the teacher. 
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Certain generalizations are suggested, based 
not only on the results of investigations 
conducted by the Teacher Characteristics Study, 
but also on data growing out of various other 
researches, employing quite different approaches 
and criteria. 

Superior intellectual abilities, above-average 
school achievement, good emotional adjustment, 
attitudes favorable to pupils, enjoyment of pupil 
relationships, generosity in the appraisal of the 
behavior and motives of other persons, strong 
interests in reading and literary matters, interest 
in music and painting, participation in social and 
community affairs, early experience in caring for 
children and teaching, history of teaching in 
family, family support of teaching as a vocation, 
and strong social service interests. . . appear 
to apply very generally to teachers judged by 
various kinds and sets of criteria to be out-
standing (23, p. 366). 

Career Commitment 

Career commitment of teachers has received relatively 

little attention and no studies are available which seek to 

relate career commitment to occupational choice. Mason, 

Dressel, and Bain (20) have shown that beginning female 

teachers are not as committed to a career as are males, and 

White (32) has found that persistence in the profession 

during the initial work years is related to career commit-

ment among women teachers. His instrument for measuring 

commitment to teaching is employed in this study and will be 

discussed in the following chapter. White (33) also found 

that career commitment scores were significantly higher for 

women whose mothers had a history of working outside the• 

home, who came from homes considered as working class, who 

had defrayed their college expenses primarily through their 



29 

own efforts, and who were married. He found no significant 

differences in career commitment scores related to the type 

of college that the women had attended. 

For purposes of this study, career commitment is exam-

ined as a factor which is possibly related to the choice of 

teaching level. Confirmation of such a relationship would 

give support to the existence of a status hierarchy operating 

in relation to level of choice as discussed earlier in this 

chapter. 

Summary 

The study of differences between student teachers 

choosing primary and intermediate grades has lead to a 

review of books and articles dealing with the following • 

topics: theories of vocational choicer the status image of 

the teaching profession- personality, self-concept, and 

other characteristics of teachersy and career commitment. 

The results of this review may be summarized as followsj 

1. Although no single factor or combination 'of factors 

have been found to be determinants of career choice, writers 

agree generally that the choice is developed over a period 

of time and is related to several factors including person-

ality traits and self-concept. There is also agreement that 

the final choice stems from a process of compromise between 

desires and more practical considerations including the 

individual's self-evaluation. 
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2. Little has been done to assess the prestige value 

of grade level positions within elementary teaching, but two. 

studies were reported which distinguished kindergarten from 

elementary teaching. Studies have generally indicated a 

lower status value for elementary teaching when compared 

with secondary teaching. 

3. Attempts to relate personality and other character-

istics to teaching level and to effectiveness of teaching 

have failed to produce conclusive results. While there are 

many who have contended that personality factors are related 

to teacher effectiveness, there are others who have argued 

that the evidence from research fails to support this con-

tention. The wide attention given to the subject of teacher 

personality and other characteristics has attested to the 

seeming importance of this subject. 

4. Career commitment has not been studied in relation 

to preference of teaching level. Commitment to teaching has 

been found to be a measurable construct and has been related 

to various background variables of beginning teachers. 
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CHAPTER III 

METHODS AND PROCEDURES OF THE STUDY 

Description of the Population 

The subjects who participated in this study were female 

students enrolled for elementary student teaching at Texas 

Wesleyan College, Texas Christian University, and North Texas 

State University during the spring terra of the 1967-68 school 

year. Excluded from the study were classes which included 

students seeking all-level certification in music and physi-

cal education. The students from North Texas State University 

were from three of the four block classes, plus four students 

from other classes who had selected grade five for student 

teaching. These four students were added to the sample to 

insure a sufficient number in the comparison of grades five 

and six with grade two. 

From the three institutions a total of 176 student 

teachers participated in the study. Two students were dropped 

from the study when it was determined that they held bachelor's 

degrees and were only seeking elementary certification. Three 

students dropped out of school because of illness or other 

personal reasons, and three others failed to complete the 

tests due to absences. The completed sample was composed of 

168 student teachers: 26 from Texas Wesleyan College? 40 

34 
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from Texas Christian University- and 102 from North Texas 

State University. Of this number 104 chose the primary 

grades and 64 chose the intermediate grades for student 

teaching. 

The ages of the subjects are shown in Table I according 

to their grade-level preference. This information is pre-

sented as a further description of the sample. 

TABLE I 

AGE OF SUBJECTS BY GRADE-LEVEL PREFERENCE 

Grade 20-22 23-25 26-28 29-

K 5 0 • m • 1 

1 17 4 2 5 

2 28 . 5 4 4 

3 23 2 1 3 

Total and % 
Primary 

73 
70.2% 

11 
10.6% 

7 
6.7% 

13 
12.5% 

4 24 4 • m 4 

5 14 3 2 3 

6 7 1 1 1 

Total and % 
Intermediate 

45 
70.3% 

8 
12.5% 

3 
4.7% 

8 
12.5% 

Total and % 118 
70.2% 

19 
11.3% 

10 
6.0% 

21 
12.5% 
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An analysis of the data from Table I shows that 

slightly more than seventy per cent of the sample fell within 

the age range from twenty to twenty-two. This is the normal 

age for college seniors whose education has not been inter-

rupted since completing high school. 

The marital status of the subjects for each grade-level 

choice .is shown in Table II. This information is provided as 

an additional aid in describing the sample. 

TABLE II 

MARITAL STATUS OF SUBJECTS BY 
GRADE-LEVEL PREFERENCE 

Grade Married Single Divorced Widowed 

K 2 4 • • • * 

1 11- 14 3 • • 

2 23 18 • * • • 

3 12 17 • • • • 

Total and % 
Primary 

48 
46 . 2% 

53 
51.0% 

3 
2.8% 

• • 

4 15 17 • • • • 

5 11 9 1 1 

6 5 5 * • • • 

Total and % 
Intermediate 

31 
48.4% 

31 
48 . 4% 

1 
1.6% 

1 
1.6% 

Total and % 79 
47.0̂ 5 

84 
50.0% 

4 
2.4% 

1 
.6% 
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The student teachers were divided approximately half 

and half between married and single. The data from this 

table are presented for descriptive purposes and were not 

used in the statistical treatment of the study. However, 

there appear to be only slight differences between the 

primary and intermediate groups. 

The student teachers were asked to indicate their area 

of specialization. This information is presented by grade-

level choice in Table III. 

TABLE III 

MINORS OR AREAS OF SPECIALIZATION BY 
GRADE-LEVEL PREFERENCE 

Subject Area K 1 2 3 
Total 
Primary 4 5 6 

Total 
Interm. Total 

Art • * 2 3 • • 5 2 1 • • 3 8 
Biology • • • « 1 1 2 • • • • 1 1 3 
English 12 12 12 39 10 9 4 23 62 
French • • • • • • 1 1 • • • • • • • • 1 
Geography • • 2 * e 2 4 2 1 1 4 8 
History 1 1 6 2 10 4 4 • • 8 18 
Home Economics • • 2 • • • • 2 * • • • • • • • 2 
Mathematics • • • • i 2 3 1 1 2 4 7 
Music • • • » i • • 1 2 • • • • 2 3 
Physical Education * * 1 i 1 3 1 • • • # 1 4 
Psychology • * 1 i • * 2 • • m • • • » • 2 
Sociology * • 1 • • • • 1 1 • « • • 1 2 
Spanish • * 1 • « • • 1 • * • • • • v * 1 
Speech • * • • i • • 1 1 « • * • 1 2 
None given 2 5 14 8 28 8 6 2 16 45 

The data from Table III are presented as descriptive 

information without statistical treatment. Examination of 

the data indicates that English and history were the 
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principal subject areas serving as minors for the students. 

No marked differences are observed between the primary and 

intermediate groups. 

The high number of students who failed to indicate a 

minor is interpreted to be a result of the students' failure 

to understand the blank labeled "area of specialization" on 

the information form. Many of them wrote "elementary educa-

tion" in this blank. 

Instruments Used 

The measuring instruments used in this study were the 

Guilford-Ziramerman Temperament Survey, as a measure of per-

sonality- adjustment; Washburn1s Self-Structure Scale, as a 

measure of self-concept? White's Teacher Preference Inven-

tory, as a measure of commitment to teaching; and a personal 

data form requesting information concerning previous experi-

ence with children and reasons for grade-level preference. 

The Gui1ford-Ziromerman Temperament Survey is one of the 

most widely used personality inventories. While it is not 

given unqualified approval, the reviewers in The Fourth Mental 

Measurement Yearbook (1) termed this instrument "adequate, 

thorough, and factually oriented. . . probably better than 

most." The Sixth Mental Measurement Yearbook (2) lists 173 

studies which have used this instrument. In summarizing 

studies of teacher personality, Getzels and Jackson (3) con-

cluded that results with the Survey were "somewhat more 
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consistent than those with other instruments." The Survey 

yields scores for ten factors; General Activity, Restraint, 

Ascendance, Sociability, Emotional Stability, Objectivity, 

Friendliness, Thoughtfulness, Personal Relations, Masculinity, 

Washburn 1s Self-Structure Scale (5) was constructed from 

items based on theories of Sarbin, Erikson, Freud, Frorrtm, and 

Horney. A cluster analysis revealed six self patterns rank-

ing from least to most mature. Split-half reliability 

coefficients were above 0.80 for groups from the tenth grade 

to college graduates. Intercorrelations between subtests 

ranged from -0.86 to +0.21, with negative correlations 

describing contrasting self-concepts. The subtests are from 

most mature to least mature: (1) Integrative-Actualizing 

Self, (2) Inner-Controlled Self, (3) Outer-Controlling Self, 

(4) Detached-Independent Self, (5) Submissive-Dependent Self, 

(6) Somatic-Primitive Self. Subtests one and four, two and 

six, and three and five are contrasting self patterns. Scores 

for the second of each pair are determined by subtracting the 

score on the first subtest from the maximum possible score. 

For example, the score for Detached-Independent Self is 

determined by subtracting the score for Integrative-Actual-

izing Self from the maximum possible score of 120 points. 

Explanations of these concepts are found in the Definition 

of Terms. 

The validity of the Teacher Preference Inventory (see 

Appendix A) has been established by Kinnard White (6). The 
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scale was administered to groups of women teachers who were 

rated by their supervisors on the criterion of being at the 

extremes in commitment to a career in teaching. Those women 

rated as being highly committed scored significantly higher 

on the scale than those rated as being little committed to a 

career in teaching (p = .001). Similar results were obtained 

by replicating the above study with a new sample of women 

teachers. The split-half reliability estimates of the scale 

for these studies were .74 and .69. 

White also showed that the scores on this scale are re-

lated to persistence in the profession. Those women teachers 

who left the profession after one year scored lower than those 

who persisted for a second year (p = .01). Also, those .who 

left the profession after two consecutive years scored lower 

than those who persisted for a third year (p = .01). 

The personal data questionnaire (see Appendix B) was a 

one-page form requesting age, marital status, area of 

specialization, and, for purposes of identification, the 

student's instructor for student teaching. The subjects 

were asked to list their previous experience with children, 

their first choice of grade-level for student teaching, and 

their reasons for this choice. 

Procedures for Collecting Data 

Grade-level preference of each student teacher was. 

determined by examining her application for student teaching 
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assignments. When more than one grade was indicated, the 

first grade named was taken to be the student's first 

choice. 

The grade point average of all work completed through 

the fall term of the 1967-68 school year was determined for 

each subject. These grade point averages were obtained from 

the registrars of Texas Wesleyan College and Texas Christian 

University and were computed by members of their staffs. The 

registrar of North Texas State University provided access to 

his files, from which the grade point averages for students 

at that institution were computed. All grade point averages 

were computed on the four-point plan. 

The measuring instruments used in this study were admin-

istered at regular class meetings during the spring semester' 

of 1968. The GuiIford-Zimmerman Temperament Survey was 

administered according to the instructions printed on the 

test booklet at the first testing session with each class. 

At the second testing session with each class Washburn's 

Self-Structure Scale was administered and the subjects were 

asked to complete the personal information form. This test-

ing was accomplished during the last two weeks of February 

and the first two weeks of March. The Teacher Preference 

Inventory was administered during April, following the com-

pletion of the students' period of work in the schools. 

Administration of this measure was delayed because the instru-

ment assumes that the subject has had experience in the schools, 
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All the measuring instruments were administered by the 

researcher. The Guilford-Zimmerman Temperament Surveys were 

scored by the staff of the Director of Student Guidance at 

North Texas State University. The Teacher Preference Inven-

tory and Washburn's Self-Structure Scale were scored at the 

Computer Center at North Texas State University. 

Procedures for Treating Data 

In order to test the hypotheses of this study, grade-

level preference was used as the basis for forming the 

following groupings of the subjects: 

(A) all students choosing the primary grades; 

(3) all students choosing the intermediate grades; 

(C) students choosing grade two? 

(D) students choosing grades five and six; 

(E) students at Texas Wesleyan College and Texas 

Christian University choosing the primary grades; . 

(F) students at Texas Wesleyan College and Texas 

Christian University choosing the intermediate 

grades; 

(G) students at North Texas State University choosing 

the primary grades; 

(H) students at North Texas State University choosing 

the intermediate grades. 

For purposes of statistical treatment research Hypoth-

eses One, Five, Nine, and Thirteen were restated in the null 
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form as follows; There will be no significant difference in 

the mean scores between groups A and B, between groups E and 

F, and between groups G and H on the six subtests of Wash-

burn 1s Self-Structure Scale. Research Hypotheses Two, Six, 

Ten, and Fourteen were similarly restated, .indicating that 

there would be no significant difference in mean grade point 

averages between groups A and B, between groups C and D, 

between groups E and F, and between groups G and H. Research 

Hypotheses Three, Seven, Eleven, and Fifteen were restated, 

indicating that there would be no significant difference in 

mean scores between groups A and B, between groups C and D, 

between groups E and F, and between groups G and H on White's 

Teacher Preference Inventory. Research Hypotheses Four, 

Eight, Twelve, and Sixteen were also restated to indicate 

that there would be no -significant difference in mean scores 

between groups A and B, between groups C and D, between 

groups E and F, and between groups G and H on each of the 

ten subscores of the Guilford-Zimroerman Temperament Survey. 

Fisher1s t test for uncorrelated small samples was 

utilized to test the significance of the difference in mean 

scores between groups A and B, between groups C and D, 

between groups E and F, and between groups G and H on each 

of the eighteen variables as a test of the hypotheses stated 

above. For each test of significance the .05 level was 

arbitrarily selected as the point for rejecting the null 



44 

hypothesis. All computations were made at the Computer Center 

at North Texas State University. 

The data from the personal information form were compiled 

and tabulated without statistical treatment. The subjects' 

statements of previous experience with children were grouped 

aocording to grade-level choice and the comparative age of 

the children with those of the grade of preference. The 

subjects* stated reasons for choosing a particular grade 

were categorized and listed by grade-level choice. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

Chapter IV contains the presentation and analysis of 

data. The data are presented according to the factors con-

sidered in the study relating to self-concept, academic 

achievement, commitment to teaching, and personality. Com-

parisons are made according to the groupings presented in 

Chapter III. In addition, data related to the subject's 

statements of previous experience with children and reasons 

for grade-level choice are presented. 

Self-Concept 

Hypotheses One, Five, Nine, and Thirteen stated that, 

within the various groupings employed in this study, those 

student teachers choosing the intermediate grades would 

attain a significantly more mature self-concept pattern as 

measured by Washburn's Self-Structure Scale than would those 

choosing the primary grades. For purposes of statistical 

treatment these hypotheses were restated in the null form, 

indicating that there would be no significant difference in 

mean scores between the groups on the six subtests of the 

self-concept measure. 

Means, standard deviations, and Fisher's t for group A, 

all students choosing the primary grades, and group B, all 
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students choosing the intermediate grades, are presented in 

Table IV. 

TABLE IV 

MEANS, STANDARD DEVIATIONS, AND FISHER'S t FOR 
GROUPS A AND B ON THE SIX SELF PATTERNS 
OF WASHBURN 1S SELF-STRUCTURE SCALE 

Self Patterns 

Group A 
N=104 

Group B 
N=64 Fisher's 

t Self Patterns 
Mean S.D. Mean S.D. 

Fisher's 
t 

Integrative-
Actualizing Self 77.49 15.92 76.95 16.87 .21* 

Detached-
Independent Self 42.51 15.92 43.05 16.87 -.21* 

Outer-
Controlling Self 51.20 14.60 54.55 17.63 -1.32* 

Submissive-
Dependent Self 51.80 14.60 48.45 17.63 1.32* 

Inner-
Controlled Self 83.63 15.88 84.77 14.77 -.46* 

Somatic-
Primitive Self 40.37 15.88 39.23 14.77 .46* 

*Not significant at the .05 level of confidence. 

Examination of the data in Table IV reveals that for 

each of the six self patterns the differences in mean scores 

between groups A and B failed to reach the .05 level of 

significance. Thus the hypothesis of no significant differ-

ence is accepted and research Hypothesis One is rejected for 

lack of support from the data. 
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The Self-Structure Scale was constructed so that there 

is an inverse linear relationship between the pairs of 

traits on the Scale. Consequently there are corresponding 

positive and negative t ratios for each pair of traits. The 

negative t's indicate that the intermediate group had the 

higher mean score. The research hypotheses predicted higher 

scores for the intermediate group on the first of each pair 

of self patterns. The data indicate that the differences 

in mean scores, while not significant, were in the predicted 

direction for the Outer-Controlling Self and Submissive-

Dependent Self and the Inner-Controlled Self and Somatic-

Primitive Self pairs of self patterns. The mean score for 

the primary group was slightly higher, less than one point, 

on the most mature of the self patterns, Integrative-Actual-

izing Self, and was correspondingly lower on the self pattern 

for Detached-Independent Self. However, these differences, 

as well as the others reported in Table IV, are not great 

enough to be considered as other than chance variations. 

Means, standard deviations, and Fisher's t for group C, 

students choosing grade two, and group D, students choosing 

grades five and six, on the six self patterns of Washburn's 

Self-Structure Scale are presented in Table V. 
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TABLE V 

MEANS, STANDARD DEVIATIONS, AND FISHER'S t FOR 
GROUPS C AND D ON THE SIX SELF PATTERNS 
OF WASHBURN'S SELF-STRUCTURE SCALE 

Self Patterns 

Group C 
N=41 

Group D 
N=32 Fisher1s 

Self Patterns 
Mean S.D. Mean S.D. 

t 

Integrative-
Actualizing Self 77.85 16.13 76.68 18.18 .26* 

Detached-
Independent Self 42.15 16.13 43.22 00

 
• 00

 

-.26* 

Outer-
Controlling Self 51.34 15.53 57.44 16.24 -1.61* 

Submissive-
Dependent Self 51.66 15.53 45.56 16.24 1.61* 

Inner-
Controlled Self 86.98 17.10 84.56 14.73 .63* 

Somatic-
Primitive Self 37.02 17.10 39.44 14.73 -.63* 

*Not significant at the .05 level of confidence. 

The data in Table V indicate that the differences in 

mean scores between groups C and D on the Self-Structure 

Scale were not significant at the .05 level of confidence. 

The hypothesis of no significant difference is tenable and 

research Hypothesis Five favoring group D is not supported 

by the data. In fact, only for the Outer-Controlling Self 

and Submissive-Dependent Self pair of self patterns are the 

differences in the predicted direction. 
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Means, standard deviations, and Fisher's t for group E, 

students at Texas Wesleyan College and Texas Christian Univer-

sity choosing the primary grades, and group F, students at 

Texas Wesleyan College and Texas Christian University choos-

ing the intermediate grades, are presented in Table VI. 

TABLE VI 

MEANS, STANDARD DEVIATIONS, AND FISHER'S t FOR 
C3R0UPS E AND F ON THE SIX SELF PATTERNS 

OF WASHBURN'S SELF-STRUCTURE SCALE 

Self Patterns 

Group E 
N=41 

GrouD F 
N=25 Fisher's Self Patterns 

Mean s . D. Mean s„ D. 
t 

Integrative-
Actualizing Self 7 0 . 1 7 15 . 82 7 3 . 2 8 1 6 . 18 - . 7 6 * 

Detached-
Independent Self 4 9 . 8 3 1 5 . 82 4 6 . 7 2 1 6 . 18 . 7 6 * 

Outer-
Controlling Self 4 7 . 1 9 1 2 . 53 4 8 . 7 6 1 7 . 57 - . 4 1 * 

Submissive-
Dependent Self 5 5 . 8 1 1 2 . 53 5 4 . 2 4 1 7 . 57 . 4 1 * 

Inner-
Controlled Self 8 4 . 6 1 16 . 50 8 7 . 0 8 1 5 . 02 - . 6 0 * 

Somatic-
Primitive Self 3 9 . 3 9 1 6 . 50 3 6 . 9 2 1 5 . 02 . 6 0 * 

*Not significant at the .05 level of confidence. 

That the hypothesis of no significant difference in mean 

scores between groups 3 and F is tenable is indicated by 

the data in Table VI. The differences in means for each of 
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the self patterns were in the predicted direction, but, 

because the differences failed to reach the .05 level of 

significance, research Hypotheses Nine is not supported by 

the data. 

Means, standard deviations, and Fisher's t for group G, 

students at North Texas State University choosing the primary 

grades, and group H, students at North Texas State University 

choosing the intermediate grades, are presented in Table VII. 

TABLE VII 

MEANS, STANDARD DEVIATIONS, AND FISHER'S t FOR 
GROUPS G AND H ON THE SIX SELF PATTERNS 

OF WASHBURN'S SELF-STRUCTURE SCALE 

Self Patterns 

Group G 
N=63 

Grouo H 
N=39 Fisher's 

Mean S.D. Mean S.D. 
t 

Integrative-
Actualizing Self 82.25 14.07 79.31 16.88 .94* 

Detached-
Independent Self 37.75 14.07 40.69 16.88 -.94* 

Outer-
Controlling Self 53.81 15.25 58.26 16.64 -1.37* 

Submissive-
Dependent Self 49.19 15.25 44.74 16.64 1.37* 

Inner-
Controlled Self 83.00 15.43 83.28 14.42 -.09* 

Somatic-
Primitive Self 41.00 15.43 40.72 14.42 .09* 

*Not significant at the .05 level of confidence. 
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The data in Table VII indicate that for each of the six 

self patterns the differences in mean scores between groups 

G and H failed to reach the .05 level of significance. Thus 

the hypothesis of no significant difference is accepted and 

research Hypothesis Thirteen is rejected for lack of support 

from the data. The differences in mean scores, while not 

significant, were in the predicted direction for two of the 

three pairs of self patterns. The means for the Integrative-

Actualizing Self and Detached-Independent Self pair of self 

patterns slightly favored group G. 

The data presented in Tables IV through VII fail to 

indicate a relationship between self-concept and choice of 

grade leve1 for student teaching. Within the four compar— 

isons which were made in this study the only pair of self 

patterns which consistently favored either the primary or 

intermediate group was that of the Outer—Controlling Self 

and Submissive-Dependent Self. In each comparison the inter-

mediate group scored higher on the Outer-Controlling Self and 

consequently lower on the Submissive-Dependent Self. The 

Outer-Controlling Self refers to a concept of self as one who 

achieves social status through manipulation of the external 

world in socially approved ways. The Submissive-Dependent 

oelf refers to a concept of self as one who avoids disapproval 

by submitting to others. The differences on these self pat-

terns between the primary and intermediate groups are not 
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statistically significant and cannot therefore be considered 

as related to the choice of grade levels. 

Academic Achievement 

Hypotheses Two, Six, Ten, and Fourteen stated that, 

within the groupings employed in this study, those student 

teachers choosing the intermediate grades would have attained 

a significantly higher mean college grade point average than 

those choosing the primary grades. For purposes of statis-

tical treatment these hypotheses were restated in the null 

form, indicating that there would be no significant differ-

ence in mean college grade point averages between the primary 

and intermediate groups. 

The grade point averages were computed on a four-point 

scale. Using this scale, a perfect A grade average is repre-

sented by a ratio of grade points to credit hours of 4.00. 

The ratio for an exact B average is 3.00. For a C average 

the ratio is 2.00, and for a D grade average the ratio is 

1.00. Four grade points are awarded for each credit hour 

with a grade of A, three for a B, two for a C, and one for a 

D. The ratio is then determined by dividing the number of 

grade points received by the number of credit hours earned. 

Means, standard deviations, and Fisher's t for the 

groups in each of the four comparisons of grade point averages 

are shown in Table VIII. 
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TABLE VIII 

MEANS, STANDARD DEVIATIONS, AND FISHER'S t 
FOR GRADE POINT AVERAGES 

Groups Mean S.D. Fisher's t 

A (N=104) 2,76 .38 
.06* 

B (N=64) 2.75 .44 

C (N=41) 2.82 .34 
-.14* 

D (N=32) 2.83 .44 

E (N=41) 2.89 .32 
70^ 

F (N=25) 2.96 .39 

G (N=63) 2.67 .40 
.54* 

H" (N=39) 2.62 .43 

•Not significant at the .05 level of confidence. 

The data from Table VIII indicate that none of the 

differences in mean grade point averages reached the .05 

level of significance and that the hypotheses of no signifi-

cant differences are tenable. For lack of support from the 

data, research Hypotheses Two, Six, Ten, and Fourteen are 

rejected. 

The differences in mean grade point averages are quite 

small. For the total group the difference between primary 

and intermediate is only .01, yielding a t of .06. The 

greatest observed difference was between groups E and F. 

This difference favored the intermediate group by .07, with 

a t of only .70. 
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The data from this study fail to indicate even a 

slight relationship between academic achievement, as measured 

by college grade point average, and preference of grade level 

for student teaching. The observed differences in mean grade 

point averages between primary and intermediate preference 

student teachers were sma11 and not statistically signifi-

cant. 

Commitment to Teaching 

Hypotheses Three, Seven, Eleven, and Fifteen stated 

that, within the groupings studied, those student teachers 

choosing the intermediate grades would attain a significantly 

higher mean score for commitment to teaching as measured by 

White's Teacher Preference Inventory than would those choos-

ing the primary grades. For purposes of statistical treat-

ment these hypotheses were restated in the null form, 

indicating that there would be no significant difference in 

mean scores between the primary and intermediate groups on 

the measure of commitment to teaching. 

The Teacher Preference Inventory was designed to indi-

cate the relative importance to the subject of a career in 

the teaching profession. The highest possible score on this 

instrument is fourteen. 

Means, standard deviations, and Fisher's t for the 

groups in each of the four comparisons of commitment to 

teaching are shown in Table IX. 
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TABLE IX 

MEANS, STANDARD DEVIATIONS, AND FISHER'S t 
FOR SCORES ON THE TEACHER PREFERENCE 

INVENTORY 

Groups Mean S.D. Fisher's t 

A (N=104) 

B (N=64) 

9.85 

9.86 

2.40 

2.62 
-.07* 

C (N=41) 

D (N=32) 

10.68 

9.66 

2.24 

2.57 
1.80* 

E (N=41) 

F (N= 25) 

10.02 

9.76 

2.67 

2.93 
.37* 

G (N=63) 

H (N=39) 

9.73 

9.95 

2.21 

2.40 
-.47* 

*Not significant at the .05 level of confidence. 

Examination of the data in Table IX shows that none of 

the differences in mean scores on the Teacher Preference 

Inventory reached the .05 level of significance. The hypoth-

esis of no significant differences is accepted- research 

Hypotheses Three, Seven, Eleven, and Fifteen are not sup-

ported by the data. 

The difference between che primary and intermediate 

groups of the total sample, groups A and B, yielded a t of 

only .07 in favor of the intermediate group, but the differ-

ence between groups C and D was much nearer the required 

level of significance. The mean of the group choosing grade 



two was 1.02 higher than that of the group choosing grades 

five and six. This difference yielded a t of 1.80, and was 

opposite to the predicted direction. 

The data from this study fail to suggest a relationship 

between commitment to teaching, as measured by White's 

Teacher Preference Inventory, and preference of grade level 

fox student teaching. The greatest observed difference in 

mean scores on commitment to teaching favored the students 

choosing the second grade over those choosing grades five 

and six, but this difference is not statistically significant. 

Personality 

Hypotheses Four, Eight, Twelve, and Sixteen stated that, 

within the groupings of this study, student teachers choosing 

the intermediate grades would attain a more favorable person-

ality profile than would those choosing the primary grades by 

achieving significantly higher mean scores on each of the 

factors measured by the Guilford-Zimraerman Temperament Survey. 

To facilitate statistical treatment these hypotheses were 

restated in the null form, indicating that there would be no 

significant differences in mean scores on the factors of the 

GuiIford-Zimmerman Temperament Survey between students choos-

ing primary and intermediate grades in each of the groupings. 

Means, standard deviations, and Fisher's t for group A, 

all students choosing the primary grades, and group B, all 

students choosing the intermediate grades, on the ten factors 

of the personality measure are presented in Table X. 
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TABLE X 

MEANS, STANDARD DEVIATIONS, AND FISHER'S t FOR 
GROUPS A AND B ON THE TEN FACTORS OF THE 
GUIIFORD-ZIMMERKAN TEMPERAMENT SURVEY 

Factors 

Group A 
N=104 

Group B 
N=64 Fisher1s 

t 
Factors 

Mean S.D. Mean S.D. 

Fisher1s 
t 

General Activity 17.05 5.53 17.50 4.75 -.54* 

Restraint 16.89 4.90 17.09 4.94 -.25* 

Ascendance 14.03 5.49 14.81 5.57 -.89* 

Sociability 20.63 6.01 20.19 5.56 .47* 

Emotional Stability 17.16 4.62 17.19 5.65 -.03* 

Objectivity 17.18 4.55 17.64 5.26 -.60* 

Friendliness 17.13 4.93 17.09 5.24 .04* . 

Thoughtfulness 18.56 5.03 19.05 4.42 -.64* 

Personal Relations 17.06 4.74 17.75 5.14 -.88* 

Masculinity 10.15 4.03 11.44 3.28 -2.14** ' 

*Not significant at the 
•^Significant at the .05 

.05 level of confidence, 
level of confidence. ' 

A study of the data in Table X reveals that for nine of 

the ten factors of the personality measure the differences in 

mean scores are not significant at the .05 level, and the 

hypotheses of no significant differences are tenable. The 

mean score of the student teachers choosing the intermediate 

grades was significantly higher than that of the student 
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teachers choosing the primary grades on the factor of Mascu-

linity. A higher score on this trait indicates that an 

individual behaves in ways characteristic of men and is 

more likely to communicate and interact with his male col-

leagues in that manner. 

The data from Table X also indicate slightly higher 

scores for the intermediate-preference group on seven of the 

remaining nine factors. The primary-preference group scored 

slightly higher on the traits of Sociability and Friendliness, 

These differences, however, were not statistically signifi-

cant. It is noted that the means for both groups on each of 

the ten factors fell within the C score of five on the 

Guilford-Zimmerman profile chart, placing them near the 

median for adults on this measure. 

Although the higher mean of the intermediate-preference 

group on the Masculinity factor is consistent with Hypothesis 

Four, the data as a whole fail to support the hypothesis of 

a more favorable personality profile for the student teachers 

choosing the intermediate grades. 

Means, standard deviations, and Fisher's t for group C, 

students choosing the second grade, and group D, students 

choosing grades five and six, on the ten factors of the 

personality measure are presented in Table XI. 
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TABLE XI 

MEANS, STANDARD DEVIATIONS, AMD FISHER'S t FOR 
GROUPS C AND D ON THE TEN FACTORS OF THE 
GUILFORD-ZIKMSRKAN TEMPERAMBNT SURVEY 

Factors 

Group C 
N=41 

Group D 
N=32 Fisher1s 

t Factors 

Mean S.D. Mean S.D. 

Fisher1s 
t 

General Activity 17.22 5.07 16.94 5.40 .23* 

Restraint 18.10 4.83 17.63 3.90 .44* 

Ascendance 13.51 5.46 15.16 5.48 -1.26* 

Sociability 20.54 6.00 19.78 6.38 .51* 

Emotional Stability 17.51 4.48 17.38 6.15 .11* 

Objectivity 18.51 4.48 18.28 5.87 .19* 

Friendliness 18.68 4.56 18.03 5.27 .56* 

Thoughtfulness 18.29 5.24 18.72 4.27 -.37* 

Personal Relations 18.29 4.31 18.41 4.85 -.10* 

Masculinity 10.56 4.36 11.78 3.48 -1.28* 

*Not significant at the .05 level of confidence. 

Examination of the data in Table XI indicates that the 

differences in mean scores on the ten factors are not signi-

ficant at the .05 level, and the hypotheses of no significant 

differences are accepted,. Research Hypothesis Eight is 

rejected for lack of support from the data. 

The mean scores of group C were slightly higher on six 

of the ten factors, but the differences are not statistically 

significant. The greatest observed difference between the 
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two groups is for the trait of Masculinity, which again 

favors the intermediate-preference group. 

Means, standard deviations, and Fisher's t for group E, 

students at Texas Wesleyan College and Texas Christian Uni-

versity choosing the primary grades, and group F, students 

at Texas Wesleyan College and Texas Christian University 

choosing the intermediate grades, on the ten factors of the 

personality measure are presented in Table XII. 

TABLE XII 

MEANS, STANDARD DEVIATIONS, AND FISHER'S t FOR 
GROUPS E AND F ON THE TEN FACTORS OF THE 
GUILFORD-ZIMMSRMAN TEMPERAMENT SURVEY 

Factors 

Group E 
N=41 

Group F 
N=25 Fisher's 

t 
Factors 

Mean S.D. Mean S.D. 

Fisher's 
t 

General Activity 16.15 6.09 16.12 3.92 .02* 

Restraint 17.56 5.02 16.68 5.27 .67* 

Ascendance 11.22 5.07 12.96 4.65 -1.37* 

Sociability 18.02 6.38 17.92 5.30 . 07* 

Emotional Stability 16.17 5.37 16.76 5.85 -.41* 

Objectivity 16.46 5.05 16.16 5.36 .23* 

Friendliness 17.49 5.13 16.20 6.01 .91* 

Thoughtfulness 18.24 5.57 18.88 4.08 -.49* 

Personal Relations 16.56 4.98 16.00 4.80 .44* 

Masculinity 8.80 3.25 11.60 3.12 -3.39** 

*Not significant at the 
**Significant at the .01 

.05 level of confidence, 
level of confidence. 
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A study of the data presented in Table XII reveals that 

for nine of the ten personality factors the differences in 

mean scores between groups E and F failed to attain the .05 

level of significance. Thus the hypothesis of no significant 

difference is held tenable for all the factors except that 

of Masculinity. The mean of the intermediate-preference 

student teachers, group F, exceeded that of the primary-

preference student teachers, group E, at better than the .01 

level of confidence for the trait of Masculinity. The higher 

score on this trait indicates that the intermediate-prefer-

ence student teachers tend to behave in ways more character-

istic. of men and are more likely to communicate and interact 

with their male colleagues in that manner than are the 

primary-preference student teachers. 

The observed means of group F were also higher on the 

factors of Ascendance, Emotional Stability, and Thoughtful-

ness, but group E attained higher mean scores on the remain-

ing six factors of the Survey. None of these differences 

were significant. 

Although a significant difference was observed for the 

trait of Masculinity, as a whole the data fail to support 

the hypothesis of a more favorable personality profile for 

the student teachers choosing the intermediate grades. 

Hypothesis Twelve is therefore rejected for lack of support 

from the data. 
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Means, standard deviations, and Fisher's t for group G, 

students at North Texas State University choosing the primary-

grades, and group H, students at North Texas State University 

choosing the intermediate grades, on the ten factors of the 

personality measure are presented in Table XIII. 

TABLE XIII 

MEANS, STANDARD DEVIATIONS, AND FISHER'S t FOR 
GROUPS G AND H ON THE TEN FACTORS OF THE 
GUILFORD-ZIKMERMAN TEMPERAMENT SURVEY 

Factors 

Group G 
N=63 

Group H 
N=39 Fisher1s 

t 
Factors 

Mean S . D , Mean S.D. 

Fisher1s 
t 

General Activity 17.63 5.04 18.38 5.02 -.72* 

Restraint 16.46 4.78 17.36 4.70 -.92* 

Ascendance 15.36 4.96 16 . 00 5.79 -.13* 

Sociability 22.32 5.09 21.64 5.22 .64* 

Emotional Stability 17.81 3.93 17.46 5.50 .37* 

Objectivity 17.65 4.12 18.59 4.97 • -1.02* 

Friendliness 16.89 4.78 17.67 4.59 -.80* 

'Thoughtfulness 18.76 4.64 19.15 4.63 -.41* 

Personal Relations 17.38 4.55 18.87 5.03 -1.53* 

Masculinity 11.03 4.24 11.33 3.37 -.37* 

*Not significant at the .05 level of confidence. 

- Examination of the data in Table XIII indicates that 

the differences in mean scores on the ten factors are not 
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this experience. These statements were categorized and tab-

ulated according to whether the children were younger, the 

same age, or older than those in the grade of the subject's 

choice. This information is presented in Table XIV. 

TABLE XIV 

PREVIOUS EXPERIENCE WITH CHILDREN BY GRADE-LEVEL 
CHOICE AND COMPARATIVE AGE OF CHILDREN 

Source of Experience 
K 1 

Source of Experience 
Y S 0 Y S 0 

College courses, Child develop-
ment, observation • • • • 1 • • • • • • 

Junior Student Teaching • • • • 1 2 3 15 

Church Related Activities 3 3 2 8 10 12 

Own Children * 0 • • © m 2 1 3 

Baby-Sitting 2 2 2 5 5 5 

Teaching: piano, swimming, etc. 1 1 1 

Family • • • * 2 • • • • 1 

Preschool teaching - Headstart 2 2 • • 5 « • • • 

Camp Counselor 1 1 • * 1 2 2 

Substitute Teaching • • 1 

High School Future Teachers • • • • 1 

Tutoring 

Hospitals 2 2 3 

Club Work 
• * • • 1 * • • « 2 

None 
• • • * 

Y = younger, S = same, 0 = older 
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2 3 4 5 6 
y S 0 Y S 0 Y S 0 Y S 0 Y S 0 

i 2 • • 3 2 1 •# » • • » » 2 2 • • - 1 1 « • 

5 4 11 6 1 8 7 6 4 10 3 1 6 1 e> • 

20 16 17 9 10 7 19 15 12 14 7 7 8 5 4 

8 • • 4 3 1 3 1 2 2 4 1 1 3 1 1 

4 5 4 5 5 5 8 6 6 4 2 2 2 1 1 

2 2 3 2 2 2 3 3 5 3 2 2 2 • * • m 

1 1 3 • • • • 1 5 6 6 2 • • » « 1 * • m • 

2 » • • * 5 • • a * 4 « » • • 3 # a m • 

1 2 4 • • * • « • 3 3 4 1 1 1 ® • m • • • 

1 ® • 1 3 3 3 2 3 1 2 2 2 » • • • • # 

• • 1 1 1 1 • • • # • • 

• • • • 1 1 1 1 • m « • 1 • • • • • • 

2 2 2 a • • » • * 1 1 • • 1 1 1 • * * • • • 

5 6 6 2 4 7 3 4 4 2 • • • • » • * • • • 

1 1 • • 
• * • • 
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The data presented in Table XIV were not employed in 

the statistical treatment of this study and little difference 

was observed between the subjects preferring primary and 

intermediate student teaching assignments. By far the most 

frequently mentioned source of experience with children was 

church related activity. The second most frequently men-

tioned source was that of junior student teaching, which is 

a part of the teacher education program at North Texas State 

University. A wide variety of experiences was reported and 

only two of the subjects indicated that they had had no 

experience with children. 

The primary-preference students tended to list more 

experience with children older than those in the grade of 

their choice, and students preferring the intermediate grades 

reported more experience with younger children. Students 

choosing kindergarten and grades one and two reported more 

experience with older children, although the difference was * 

very small for those choosing the second grade. Those 

students choosing grades three through six reported more 

experience with younger children, but the difference was 

quite small for those choosing grade three. This same trend 

was observed in the experience of junior student teaching. 

Most of the primary-preference students had done junior 

student teaching in a higher grade, and most of the interme-

diate-preference students had done junior student teaching 

in a lower grade. These differences in the relative age of 
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the children with whom the subjects reported previous expe-

rience do not suggest a direct relationship between this 

experience and choice of grade level for student teaching. 

Stated Reasons for Grade-Level Preference 

Each subject was asked to state his reasons for his 
t 

choice of grade level for student teaching. These reasons 

were categorized and tabulated by choice of grade level. 

This information is presented in Table XV. 

TABLE XV 

STATED REASONS FOR GRADE-LEVEL PREFERENCE 

Reasons Given K 1 2 3 4 5 6 

Curriculum of the grade chosen m • 2 2 1 4 5 2 
Age or maturity of children 2 8 19 10 10 14 6 
Interest and Responsiveness of the 

children 1 6 9 3 5 4 3 
Independence of the children • • » • 2 4 4 4 3 
Example of former teacher or memory 

of this grade • • 1 • • * • 3 » • 1 
Children old enough to be independent, 

but young enough to be obedient • * • ® m » 6 7 4 1 
Previous experience with other 

grades • • 9 10 9 5 6 1 
Previous experience with this grade 1 4 2 6 2 2 • • 

Estimate of personal ability to 
succeed 1 1 7 1 6 * • « • 

Challenge of grade level 2 8 6 2 4 * • • • 

Obedience of children 1 2 1 2 1 • • • • 

Advice of others 1 • • « • 1 » • * • * *> 

Children adjusted to school • m • • 7 
Desire to teach with a particular 

teacher m 0 1 • • * • m • • • • • 

No reason given • • 1 1 • • 2 1 1 
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The data presented in Table XV were not submitted to 

statistical treatment; however, examination of the data 

does indicate some discernible differences between students 

choosing primary and intermediate grades for student teach-

ing. The curriculum of the grade was mentioned more by the 

intermediate-preference group, as was the independence of 

the children. 

Another reason, related to the independence of the 

children, received more mention by the .intermediate group, 

although it was also named by six students choosing the 

third grade. This is the category of statements that the 

subjects expected the children to be old enough to be inde-

pendent, but young enough to be obedient. Interestingly, more 

of the primary-preference subjects mentioned the obedience of 

the children without reference to the trait of independence. 

A greater proportion of the primary-preference group 

listed the challenge of the grade level as a reason for their 

choice. Seven subjects who had chosen the second grade listed 

the fact that the children would be adjusted to school. This 

reason was not given by students choosing any other grade. A 

greater proportion of the primary-preference group indicated 

previous experience, both with the grade chosen and with other 

grades, as a basis for their preference. 

The most frequently mentioned reasons given by all the 

subjects were those related to the age or maturity level of 

the children. It appears that most of the students perceived 
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the children with whom they wanted to work to be at a favor-

able age and level of development. 

In summary, the student teachers choosing primary grades 

listed more frequently reasons of the challenge of the grade 

level, the obedience of the children, previous experience, 

and the children's being adjusted to school. The interme-

diate-preference student teachers listed more frequently the 

independence of the children, the curriculum of the grade, 

and the combination of independence and obedience as the 

reasons for their choice of grade level. The reasons most 

given by both groups were related to the age or maturity 

level of the children. 



CHAPTER V 

SUMMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 

The major purpose of this study was to determine the 

relationship between self-concept, academic achievement, 

commitment to teaching, and personality traits of elementary 

student teachers and their preference of grade-level assign-

ment. The study was designed to identify differences in 

these factors between elementary student teachers selecting 

the primary grades and those selecting the intermediate 

grades. In addition, the sample was analyzed with respect 

to age, marital status, previous experience with children, 

and stated reasons for choice of grade level for student 

teaching. 

Chapter V includes a summary of the procedures and 

results of the study. In addition, this chapter includes 

the presentation of the conclusions, implications, and rec-

ommendations resulting from this study. 

Summary of Procedures and Results 

Data from measures of self-concept, commitment to teach-

ing, and personality were obtained from a sample of 168 

subjects enrolled for elementary student teaching at Texas 

Wesleyan College, Texas Christian University, and North Texas 

State University. College grade point averages were obtained 

71 



72 

for each subject, and each subject completed a personal 

information form which included statements of his previous 

experience with children and his reasons for his choice of 

grade level for student teaching. 

Sixteen hypotheses were formulated, indicating that 

those subjects choosing the intermediate grades wouId attain 

higher mean scores on the positive subtests of the measure of 

self-concept, and on the measures of academic achievement, 

commitment to teaching, and personality than wouId those 

choosing the primary grades within the groupings employed in 

the study. Those groupings were all students choosing the 

primary grades compared with all students choosing the inter-

mediate grades• students choosing the second grade compared 

with students choosing grades five and six; students at 

Texas Wesleyan College and Texas Christian University choos-

ing the primary grades compared with students at Texas 

Wesleyan College and Texas Christian University choosing the 

intermediate grades- and students at North Texas State Uni-

versity choosing the primary grades compared with students at 

North Texas State University choosing the intermediate grades. 

For purposes of statistical treatment each of the research 

hypotheses was rewritten in the null form. Fisher's t test 

was employed to test the hypothesis of no significant differ-

ence in the mean scores between each of these groups on each 

of the measures used in the study. 
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The hypothesis of no significant difference was accepted 

for each comparison on the measure of self-concept, and 

research Hypotheses One, Five, Nine, and Thirteen were 

rejected for lack of support from the data. In each com-

parison the intermediate group attained a higher mean score 

on the self pattern termed Outer-Controlling Self, but the 

differences were not statistically significant. 

For each comparison of mean grade point averages the 

hypothesis of no significant difference was held tenable, and 

research Hypotheses Two, Six, Ten, and Fourteen were rejected 

for lack of support from the data. The observed differences 

in mean grade point averages were quite small. For the total 

sample the difference between the primary and intermediate-

preference groups was only .01, with a t of .06. 

The hypothesis of no significant difference was held 

tenable for each comparison of mean scores on the measure of 

commitment to teaching, and research Hypotheses Three, Seven, 

Eleven, and Fifteen were rejected for lack of support from 

the data. Although none of the differences were statistically 

significant, the group of subjects choosing grade two achieved 

a mean score considerably higher than that of the group choos— 

ing grades five and six. This observed difference was 

opposite to the predicted direction. 

For the comparisons of mean scores on the factors of the 

personality measure the hypothesis of no significant differ-

ence was generally sustained. On the Masculinity trait of 
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the personality measure the mean of the group composed of 

all students choosing the intermediate grades was found to 

be higher than that of the group of all students choosing 

the primary grades at the .05 level of significance. For 

this same trait the mean of the group from Texas Wesleyan 

College and Texas Christian University choosing the interme-

diate grades was found to be higher than that of the group 

from these institutions choosing the primary grades at the 

.01 level of significance. The means of the intermediate-

preference groups were consistently higher for the factors 

of Ascendence, Thoughtfulness, and Masculinity, and the means 

of the primary-preference groups were consistently higher on 

the Sociability trait. These differences, however, were not 

significant. In general, the data failed to sustain research 

Hypotheses Four, Eight, Twelve, and Sixteen. 

Analysis of the data derived from the subjects' state-

ments of previous experience with children indicated that 

most of this experience was the result of activities related 

to churches and to the college programs of teacher education. 

A tendency was noted for the primary-preference students to 

report more experience with children older than those in the 

grade of their choice, and for intermediate-preference stu-

dents to report more experience with children younger than 

those in the grade of their choice. 

The data derived from the subjects' stated reasons for 

their choice of grade level were examined, revealing that the 
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reasons most often given by all the sample were related to 

the age or maturity level of the children. Those subjects 

choosing the primary grades listed more frequently reasons 

of the challenge of the grade level, the obedience of the 

children, previous experience, and the children's being 

adjusted to school. The intermediate-preference student 

teachers listed more frequently the independence of the 

children, the curriculum of the grade, and the combination 

of independence and obedience on the part of the children 

as the reasons for their choice of grade level. 

Conclusions 

Analysis of the results of this study led to the follow-

ing conclusions: 

A. Conclusions derived from statistical analysis: 

1. Self-concept as measured by Washburn's 

Self-Structure Scale was not related to the choice 

of grade level for student teaching. 

2. Academic achievement as measured by college 

grade point averages was not related to the choice 

of grade level for student teaching. 

3. Commitment to teaching as measured by 

White's Teacher Preference Inventory was not related 

to the choice of grade level for student teaching. 

4. Personality adjustment as measured by the 

Gui1ford-Zimmerman Temperament Survey was only 
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slightly related to the choice of grade level for 

student teaching. Intermediate-preference student 

teachers tended to possess more masculine charac-

teristics than primary-preference student teachers. 

B. Conclusions derived from analysis of subjects' 

statements: 

. 1. Previous experience with children was not 

related to the choice of grade level for student 

teaching. 

2. Student teachers tended to perceive the 

children of the preferred grade to he at a favor-

able age and level of development. 

3. Student teachers who chose the intermediate 

grades emphasized the curriculum of the grade and 

the independence of the children as important 

factors in their decision. 

4. Student teachers who chose the primary 

grades emphasized the challenge of the grade, 

previous experience and the obedience of the 

children as important reasons for their decision. 

Implications 

The following implications were drawn from the results 

and conclusions of this studys ' 

1. The failure of this study to identify significant 

differences in the measures of self-concept, academic 
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achievement, commitment to teaching, and personality between 

the groups of students choosing the primary and intermediate 

grades seems to imply that there does not exist a status 

hierarchy among the grades of the elementary school. If such 

a hierarchy does exist, it does not appear to cause the grades 

to function as occupational levels, as proposed in Holland's 

theory. The results of this study indicate that the quality 

student teachers, as determined by the measures used in the 

study, are as likely to choose to teach in a primary grade 

as in an upper elementary grade. 

2. The tendency for the students preferring the inter-

mediate grades to score higher on the personality trait of 

Masculinity implies the existence of a more feminine image 

of the primary teacher. 

3. Student teachers seem to believe that they possess 

considerable knowledge of the characteristics of children at 

particular grade levels, and this presumed knowledge is the 

major factor in the choice of grade for student teaching. 

Recommendations 

1. Since differences may exist which were not delin-

eated by the instruments used in this study, additional study 

should be made of the relationship between personality and 

self-concept and grade-level-preference decisions. 

2. A scientific study shouId be made to determine the 

relationship between personality adjustment and success in 

teaching at the various grade levels. 
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3. A carefully planned study of variations in prestige 

value among the elementary grades should be made. 

4. An instrument should be developed to assist the 

individual student in identifying his motives for choosing 

a particular grade. 

5. Since the student's knowledge of the characteristics 

of -the children is a major factor in the choice of grade level 

for student teaching, teacher-education programs should assist 

the student in making his choice by providing counseling and 

laboratory experiences designed to provide greater knowledge 

of the characteristics of children at particular grade levels. 



APPENDIX A 

TEACHER PREFERENCE INVENTORY 

This inventory consists of a number of statements 
designed to sample your opinions about teaching. For those 
who are not teaching, please respond to the statements as if 
you were teaching. Each item consists of a pair of state-
ments numbered (a) and (b). Read each pair of statements. 
Select the statement which more nearly fits you or your 
beliefs. Place a check before that statement. Please do 
not skip any item. 

1. 

2. 

3 . 

4 . 

5 . 

6. 

(a 

.(a 

(b 

.(b 

.(a 

.(b 

(a 

(b 

Although I am aware of its complications and 
frustrations, I regard (regarded) teaching as a 
satisfying work. 
It i.s understandable that many teachers have a 
hard time maintaining enthusiasm for teaching. 

Teachers are frequently expected to perform too 
many trivial tasks. 
I feel (felt) rather uneasy about missing a day 
of work. 

I really don't think I would find a career as 
attractive as teaching. 
At one time or another most teachers have probably 
been uncertain about whether they wanted to con-
tinue to teach. 

Only a few teacher's take unfair advantage of 
privileges such as sick leave and spare periods. 
An efficient teacher should be able to avoid 
taking work home at night. 

Teaching is a good profession, but I would not 
like to do it for the rest of my life. 
I resent criticism of the teaching profession. 

I would encourage my child to consider teaching as 
a profession. 
Teaching, like other jobs, becomes monotonous after 
a while. 

79 
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7. 

9. 

10. 

11. 

13. 

14. 

.(a 

(b 

8. (a 

(b 

.(a 

(b 

(a 

(b 

12. (a 

(b 

(a 
(b 

.(a 

(b 

I spend (spent) more time than I really need 
(needed) to at school. 
Sometimes I think (thought) seriously about leaving 
teaching for another field. 

Even if I had been sure of financial success in 
some other form of work, I would still have chosen 
teaching as my profession. 
Many people choose to take teacher training because 
they feel it will be easier to succeed in this 
field than in any other. 

Most teachers are somewhat disillusioned by their 
experience in their first year. 
In college, I found education courses interesting. 

The importance of education courses in learning to 
teach is probably over estimated. 
As a teacher I expect (expected) to regularly devote 
an hour or so to pupil assistance outside of regular 
class hours. 

Many girls who enter teaching regard it as a stop-
gap in their lives between college and marriage. 
The field of education is expanding and there is 
considerable opportunity for a competent person to 
advance. 

I feel critical of teachers who use the teaching 
profession as a means to gain entry into other 
fields. 
It is understandable that the teaching profession 
loses more of its members to other fields than does 
any other profession. 

Teaching was my first choice of profession. 
Many teachers teach primarily because of job 
security and the respectability of teaching. 

Lectures and meetings in the field of teaching are 
(were) usually enjoyable and beneficial. 
Many of cne courses in Education are unrealistic 
and have little relation to actual classroom 
practice. 



APPENDIX B 

Name Age _Ma rr i ed_ 

Single 

Specialization Area 

Student Teaching Instructor 

What previous experience have you had with children? What 
ages? 

When you applied for student teaching, which grade was your 
first choice? Why did you prefer this grade? 

Q1 
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