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CHAPTER I 

INTRODUCTION 

Statement of the Problem 

The problem of the study was the relationship of secon-

dary school student teachers' manifest psychological needs 

to interpersonal perception and students' self-concepts. 

Purpose of the Study 

The basic purpose of the study was to investigate the 

relationship of secondary school student teachers' manifest 

psychological needs and the accuracy of interpersonal per-

ception and the self-concepts of students. In seeking a 

solution to the problem, the following subproblems were 

investigated: 

1. The relationship of student teacher manifest psy-

chological needs and the accuracy with which the student 

teacher perceived the attitudes of his students. 

2. The relationship of the accuracy with which the 

student teacher perceived the attitudes of his students and 

the favorability of the students' attitudes toward the 

student teacher. 

The following variables were studied as they related 

to the subproblems: 



1. Sex of the students 

2. Sociometric status of the students. 

Significance of the Study 

A continuing issue in American education is the question 

of what constitutes effective teaching and what characteris-

tics distinguish the effective teacher from the ineffective 

teacher. For all practical purposes, it may be said that 

this question began to receive significant attention from 

educators about 1891 (23). Since that time more than 2,000 

studies of teacher effectiveness have been reported in the 

literature (36). One should suspect that such a vast amount 

of research would result in the accumulation of large amounts 

of knowledge about teacher effectiveness. Such an assumption, 

however, appears to be inaccurate. Guba aind Getzels (31) , 

after an extensive review of the literature on teacher 

effectiveness, reported that despite the large number of in-

vestigations , relatively little more is known now about 

teacher effectiveness than was known in 1900. Numerous 

other investigators (6, 12, 21, 70) have reported similar 

findings. Wilhelms (83) stated that it is obvious that 

"good teaching" is not going to be identified by looking for 

some universal set of "good practices" as many investigators 

have done. "A half century of research investigations have 

hunted along that line, and failed to come up with anything 

definitive" (83, p. 11). 



It would seem that fifty years of relatively fruitless 

research would discourage further investigation into the 

subject. This, however, has not been the case. That the 

interest in the study of teacher effectiveness has continued 

to persist is evident from the findings of a recent review 

of research covering the years 1950 to 1954. It was dis-

closed that 208 publications were found relating to teacher 

effectiveness (52). Of the vast amount of recent research, 

Waetgen declared: 

The past six or seven years have been es-
pecially profitable in terms of the teaching act. 
If nothing else, recent research has certainly 
blasted—and I mean blasted to smithereens— 
some of our assumptions (82, p. 18). 

Ryans (69) provides a succinct statement of the reason 

and justification for the continuing interest in teacher 

effectiveness research: 

Certainly until we are able to establish 
an adequate criteria of teaching efficiency, our 
whole system of teacher training, appointment, 
promoting, and tenure fundamentally is on shaky 
ground (69, p. 690). 

Beginning about 1950, there appeared a shift in emphasis 

on the part of educational leaders and social scientists 

from studying teacher effectiveness as mecisured by specific 

character traits to description, analysis, and understanding 

of social interaction and person perception within the in-

structional group (10, 11, 41, 50, 73, 77). The studies of 

human behavior, and therefore of teacher behavior, tended 



to shift from an emphasis on the individual to an emphasis 

on the "individual-in-relation-to others" (82, p. 3). Im-

plications for educational theory began to appear as 

investigators explored the structure and functions of small 

groups, their cohesiveness, control and leadership, and the 

conditions influencing communication, decision making, and 

problem solving (55). 

The new direction in teacher effectiveness research was 

marked by a series of new conceptual guidelines from social 

psychology, cybernetics, cultural anthropology, and neo-

psychoanalysis. The social situation and interpersonal 

interaction rather than the individual, and process rather 

than structure and function, became the focus of investi-

gation into what constitutes effective teaching (5, 45, 78, 

84, 85). 

The study of teacher effectiveness, for many, became 

the study of interpersonal relations and the problems of 

communication in interpersonal settings. The unit of study 

was no longer the teacher, but became the classroom. The 

classroom, or the social situation, came to be seen as a 

"context of communication" (67, p. 391). Investigators be-

gan to realize that there is the probability that the search 

for the good teacher is a fruitless one unless the interaction 

of teacher and class as a social group is considered (55, 81). 

Jennings stated that "in the area of human interrelations— 

it goes without saying—the individual cannot be studied 



apart from the other individuals with whom he is inter-

related" (42, p. 259). 

If, in fact, the social situation is the principal 

variable in good teaching, then an emphasis on the search 

for characteristics of "good" teachers should be of less 

concern than characteristics of "good" social situations. 

The question becomes what is the "good" social situation 

with regard to the instructional group? Coombs and Snygg (16) 

set forth the view that before students break down their 

barriers to learning and actively engage in.the exploration 

of meaning, they must first of all be provided with an atmo-

sphere conducive to such ends. They further suggest that 

the "atmosphere" or "climate" for learning is not an acci-

dental matter. It is, they say, the product of the kinds of 

interactions that students have with teachers. 

There are, according to Ruesch and Prestwood (67), at 

least five major variables responsible for the atmosphere 

existing in a social interactional situation. There is 

(a) the self or the "me"; (b) the other person, or the "you"; 

(c) the group, or the "us"; (d) the out-group, or the "they"; 

and (e) the social situation in which the interaction takes 

place, or the "it." These variables interact within a 

particular social environment. Agreement or congruence of 

the "me" and the "you" tends to bring about cooperation in 

systems of interaction. Incongruence tends to bring about 

disagreement and frustration in the relationship. 



Rogers (66) set forth a similar view in his theory of 

interpersonal relationships. According to this theory, 

congruence of experience, awareness, and communication 

(similar to the agreement of the "me" and the "you" in 

Ruesch and Prestwood's theory) between individuals tends 

to create a relationship or atmosphere which involves a 

tendency toward reciprocal communication with a quality of 

increased congruence; a tendency toward more mutually ac-

curate understanding; improved psychological adjustment; and 

mutual satisfaction in the relationship. 

Conversely, the greater the communiccited incongruence, 

the more the relationship will involve continuing inaccuracy 

of communication; lack of understanding between the individ-

uals involved; less adequate psychological adjustment; and 

mutual dissatisfaction in the relationship. 

The teacher, as the individual most responsible for the 

creation of classroom climate or atmosphere (16, 24, 28, 37, 

45, 49), should recognize that any behavioral act that he 

might perform will be interpreted by the students according 

to their perception of the teacher's attitudes and intentions. 

It is in keeping with this concept that Frymier (25) declared 

that what teachers are is communicated to students. He said 

that a teacher communicates his values, his concept of him-

self, his motivations, his feelings toward others, and his 

attitudes toward learning. Frymier proceeded to say that: 



. . . there are teachers who also create rela-
tionships which foster and encourage distance 
between students. There are others, however, 
who foster relationships which diminish distance, 
which encourage intimate discussion and personal 
communication. There are teachers who encourage 
superior-subordinate relationships and there are 
teachers who encourage equalitarian relationships. 
Relationships, it is important to note, are factors 
over which the teacher has control (25, p. 80). 

It would appear, then, that the effective teacher is 

one who not only has a message to communicate but also 

accurately perceives the meanings and implications which the 

message will generate within the student receivers. Jenkins 

(40) maintained that it makes little difference what the 

teacher's intentions may be or how "good" the methods are 

that he uses. If he fails to perceive what meaning his be-

havior will have for the students involved, he will not be 

able to understand their reactions to him. Concerning this 

concept, Cogan (14) stated that the behavior.of a teacher, 

as perceived by his students, influences the motivation of 

students, the communicative process in the classroom, and 

experiences which may result in changes in behavior. 

Accurate perception of classroom behavior by both 

teachers and students is necessary for effective inter-

personal communication (71). Recent experiments (4, 32, 35, 

46) in the area of communication and persuasion have shown 

that a number of variables affect the success of a message. 

One important variable is the credibility of the communicator. 

Experimental results have left little doubt that there is a 



significant positive relationship between the credibility of 

the communicator and the extent of opinion change brought 

about in the receivers. 

Projecting these inferences into a study of the class-

room group, it would seem that the perceptions which students 

have of their teacher's feelings, purposes, values, moti-

vations, and attitudes are significant considerations in 

investigations of social interaction in the classroom. 

Studies of perception (7, 33, 53, 77) generally support the 

hypothesis that teachers reflect a variety of feelings toward 

students. In a study of this relationship, Davidson and 

Lang (18) investigated the relation between children's per-

ception of their teacher's feelings toward them and the 

variables: self-perception, academic achievement, and 

classroom behavior. An adjective checklist was developed to 

measure self-perception and the perception of the feelings 

of others. The checklist was administered twice to 203 stu-

dents attending fourth, fifth, and sixth grades of a New 

York City public school. At the first administration, the 

students were instructed to respond to the bi-polar adjec-

tives comprising the list in terms of "My teacher thinks I 

am," and at the second testing in terms of "I think I am." 

The "My teacher thinks I am" scale yielded a measure of 

perceived teacher feelings toward the students. The "I 

think I am" scale yielded a measure of self-perception. The 



ten teachers involved in the study rated their students on 

academic achievement and behavior characteristics. 

The hypothesis that there exists a positive correlation 

between children's perception of their teachers' feelings 

toward them and children's perception of themselves was con-

firmed. The two perceptual favorability indexes correlated 

.82 (product-moment, p < .001). It was concluded that there 

exists a significant correlation between self-concept and 

perceived teacher feelings. 

Other significant findings of the study were that there 

exists a positive relationship between favorable perception 

of teachers' feelings and academic achievement and between 

favorable perception of teachers' feelings and desirable 

classroom behavior. 

Concerning these findings, Davidson and Lang stated: 

It seems rather that they [communication of positive 
feelings by teacher and student] reinforce each 
other. The implication is clear. It is essential 
that teachers communicate positive feelings to 
their children and thus not only strengthen their 
positive self-appraisals but stimulate their growth, 
academically as well as interpersonally (18, p. 112). 

It would seem that the communication of positive feel-

ings is directly associated with the needs and attitudes of 

an individual (25, 45, 53, 55, 71). It is probably true 

that the real barriers to effective teaching are the inter-

personal-emotional relationships among the members of the 

instructional group. If, in fact, the psychological needs 
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of a teacher influence the way he will be perceived by his 

students and the type of classroom atmosphere he will pro-

duce, it becomes imperative that educators understand the 

complex interrelationship between a teacher's psychological 

needs, person perception in the classroom, classroom climate, 

and effective teaching. 

Jensen (45) asserted that the kinds of interactions a 

person initiates within the classroom group are governed in 

part by the skills and behavioral standards he has learned 

in earlier group experiences. Such a view, if correct, 

would be significant for teacher education in that it implies 

two areas of concern in preparing teachers in social inter-

actional processes. One area would be the teaching of skills 

and behaviors essential for the development of classroom 

atmospheres conducive to learning and social-emotional 

development. The second would be in relation to the psycho-

logical needs of teacher candidates. By implication, the 

teacher-education program should either use or seek to 

modify the personality of the students in the program in 

keeping with the personality patterns found to be conducive 

to the production of satisfactory group atmospheres (68). 

Teachers, as do other persons, attempt to satisfy 

certain of their needs in the classroom group just as stu-

dents do (41, 45). It has long been acknowledged that 

teachers vary in personal needs and that these needs are 

either satisfied or thwarted in teaching (53). "However," 
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asserted Lynch, "it has not been adequately recognized that 

these needs limit the ways in which pupil behavior can be 

interpreted"(53, p. 92). 

In summary, modern perceptual psychology asserts that 

a person's behavior is the result of his past and present 

perceptions (9, 25, 28, 64). In keeping with this premise, 

Wilhelms (83) stated that the production of an effective 

teacher is not a question of teaching him "what to do." It 

is, wrote Lynch (53), dependent upon the person's sensitivity 

to and understanding of his students. Wilhelms emphasized 

the importance of person perception to the 1965 Summer 

Symposium of the National Association of Secondary School 

Principals when he said that the fundamental question before 

the house was "how classroom teachers . . . see the young 

people they are trying to teach" (83, p. 11). 

Subsequent to a comprehensive review of the basic con-

cepts and findings in person perception research, Lynch drew 

the following conclusion: 

Of particular importance in any sort of social 
interaction is the perceiver's judgement of the 
other person's perception of the perceiver. Thus 
it may be supposed that teachers sometimes find 
it necessary to judge how pupils see the teacher. 
This can be even further complicated when the 
teacher is estimating the pupil's perception of 
the teacher's perception of the pupil (53, p. 14). 

It was further reported by Lynch that virtually nothing 

dependable was known about person perception. Since that 

time, 1961, many studies of person perception have been 
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conducted. Seemingly, however, one aspect of the subject 

has been neglected—the relationship between the psycholog-

ical needs of a teacher and the accuracy of his interpersonal 

perceptions within the classroom group. The study being re-

ported was an investigation of this relationship. 

Hypotheses 

The hypotheses tested by the study were as follows: 

1. Student teachers who have mean scores indicating 

accurate interpersonal perception will have significantly 

higher mean scores on each of the following psychological 

needs as measured by the Edwards Personal Preference 

Schedule* than will student teachers who have mean scores 

indicating inaccurate interpersonal perception: 

a. Affiliation 

b. Intraception 

c. Succorance 

d. Nurturance. 

2. Student teachers who have mean scores indicating 

inaccurate interpersonal perception will have significantly 

higher mean scores on each of the following needs as mea-

sured by the EPPS than will student teachers who have 

accurate interpersonal perception scores: 

a. Autonomy 

b. Dominance 

•Hereafter referred to as EPPS. 
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c. Aggression 

d. Order 

e. Endurance. 

3. Student teachers who have mean scores indicating 

accurate interpersonal perception will have mean scores on 

each of the following needs as measured by the EPPS which 

are not significantly different from mean scores made on 

the needs by student teachers who have inaccurate inter-

personal perception scores: 

a. Deference 

b. Achievement 

c. Exhibition 

d. Abasement 

e. Change 

f. Heterosexuality. 

4. There will be a significant negative correlation 

between the student teacher's interpersonal perception score 

and each of the following needs: 

a. Affiliation 

b. Intraception 

c. Succorance 

d. Nurturance. 

5. There will be a significant positive correlation 

between interpersonal perception and each of the following 

needs: 



14 

a. Autonomy 

b. Dominance 

c. Aggression 

d. Order 

e. Endurance. 

6. There will be no significant correlation between 

interpersonal perception and each of the following needs: 

a. Deference 

b. Achievement 

c. Exhibition 

d. Abasement 

e. Change 

f. Heterosexuality. 

7. Student teachers who score high (top one-third) on 

each of the following needs will have a significantly lower 

mean interpersonal perception score* than will student 

teachers who score low (bottom one-third) on each of the 

traits: 

a. Affiliation 

b. Intraception 

c. Succorance 

d. Nurturance. 

8. Student teachers who score high (top one-third) on 

each of the following needs will have a significantly higher 

* 

The lower the interpersonal perception score the more 
accurate is the interpersonal perception. 



15 

mean interpersonal perception score* than will student 

teachers who score low (bottom one-third) on each of these 

traits: 

a. Autonomy 

b. Dominance 

c. Aggression 

d. Order 

e. Endurance. 

9. Student teachers who score high (top one-third) on 

each of the following needs will have mean interpersonal 

perception scores not significantly different from scores 

made by student teachers who score low (bottom one-third) on 

each of these traits: 

a. Deference 

b. Achievement 

c. Exhibition 

d. Abasement 

e. Change 

f. Heterosexuality. 

10. There will be a significant negative correlation 

between the mean interpersonal perception score of the student 

* 

The higher the interpersonal perception score the less 
accurate is the interpersonal perception. 
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teachers and the mean Favorability Index* score of the 

students. 

11. Student teachers who have an accurate interpersonal 

perception will have students who have a significantly higher 

mean Favorability Index than will students taught by student 

teachers having an inaccurate interpersonal perception. 

12. Student teachers who have an accurate interpersonal 

perception will have classes in which the mean interpersonal 

perception score for the Low Favorability Index group is not 

significantly different from the mean interpersonal perception 

score for the High Favorability Index group. 

13. Student teachers with an inaccurate interpersonal 

perception score will have a significantly lower mean inter-

personal perception score for the Low Favorability Index 

group than for the High Favorability Index group. 

14. Female students will have a significantly higher 

mean Favorability Index score than will male students. 

15. There will be no significant difference between 

the mean Favorability Index scores for male and female stu-

dents in classes taught by student teachers having an 

accurate interpersonal perception. 

16. Female students will have a significantly higher 

mean Favorability Index than will male students in classes 

* 

The higher the student's Favorability Index, the more 
favorable is his self-concept, and the more favorable is his 
perception of his student teacher's attitudes. 
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taught by student teachers having an inaccurate interpersonal 

perception. 

17. Sociometric Stars will, have a significantly higher 

mean Favorability Index score than will sociometric Isolates. 

18. There will be no significant difference between 

the mean Favorability Index scores for sociometric Stars and 

Isolates in classes taught by student teachers having an ac-

curate interpersonal perception. 

19. Sociometric Stars will have a significantly higher 

mean Favorability Index than will sociometric Isolates in 

classes taught by student teachers having an inaccurate 

interpersonal perception. 

Rationale for Hypotheses 

Nelson (59) suggested that the student gives his first 

attention to the matter of establishing emotionally secure 

positions in the classroom, not to mastering formal learning 

tasks. The student seeks to discover what behaviors will 

bring acceptance and what behaviors will bring rejection or 

punishment. Burrell (10) stated that a major source of 

difficulty in learning relates directly to the failure of 

teachers to recognize that frustration of a child's emotional 

needs is one of the primary causes of failure to learn. 

Bovard (8) agreed with Burrell and suggested that the socio-

psychological structure of the instructional group will 

influence (a) individual student achievement, (b) the kinds 
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of interaction that can and will take place between students, 

(c) the progress and morale of the group, and (d) the amount 

of gratification or rewards students and teachers will 

derive from the group. Rogers.(65, 66) stressed the thought 

that the effective teacher is one who empathetically takes 

into account the attitudes of the student in all relation-

ships with him. 

If this is true, then the effective teacher is one who 

can recognize the affective orientation of students, accept 

that attitude, create a wholesome emotional climate, and 

thus be in a position to achieve cognitive goals. It is 

generally agreed that attitudes are major determinants of 

perceptions about persons; therefore, judgements or per-

ceptions of teachers are influenced by their attitudes toward 

persons. 

Numerous investigators (17, 51, 61, 69, 72) have con-

cluded that teachers who have an attitudinal disposition that 

enabled them to relate easily to students are strikingly 

superior to teachers lacking such a disposition in providing 

social-acceptance relationships and positive classroom 

climates. 

Frymier (25) declared that it is imperative that teachers 

create "genuine" relationships between people. The learner 

experiences the being of the teacher. He further states that 

what teachers are is communicated to students. The students 

perceive the teacher's values and attitudes. 
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The "supportive atmosphere," "genuine relationship/' 

or "positive climate" is primarily a product of teacher be-

havior characterized by feelings of acceptance/ empathy 

toward other group members, and affective support (1, 2, 8, 

22, 66). 

Hypotheses one through nine are founded on the rationale 

that teachers who accurately perceive the attitudes of their 

students will be those teachers who are affectively oriented 

in their psychological need structure (26, 59). Within this 

theoretical framework, Affiliation, Intraception, Succorance, 

and Nurturance as measured by the EPPS were selected as those 

needs best characterizing the affectively oriented teacher. 

The needs Autonomy, Dominance, Aggression, Order, and 

Endurance were selected to characterize the teacher who in-

accurately perceives his student's attitudes because these 

needs appear to be the antithesis of affective psychological 

orientation. The remaining needs, Deference, Achievement, 

Exhibition, Abasement, Change, and Heterosexuality appeared 

to lie somewhere between the two groups mentioned above. It 

was therefore hypothesized, in keeping with the theory that 

the teacher with strong affective needs would be at one ex-

treme of a continuum of person perception and those with 

contrasting needs at the opposite pole, that these needs 

would bear no significant relationship to person perception. 

Hypotheses ten through nineteen were advanced in keep-
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framework of the study. The teacher who is, by psychological 

need structure, most likely to create a positive emotional 

classroom climate will be perceived as favorably oriented 

toward his students and will as such have students with high 

self-concepts. Further, it is expected that the teachers 

who accurately perceive their students' attitudes will per-

ceive students of varying self-concept, sociometric status, 

and sex with statistically equal accuracy. This concept is 

inherent within the generalized definition of accurate inter-

personal perception; that is, the accuracy of perception is 

in relation to the composite classroom group and not re-

stricted to any specific element or elements of the group. 

It is expected that teachers who have an inaccurate 

interpersonal perception will perceive females, sociometric 

stars, and students with high self-concepts with a higher 

degree of accuracy than they will males, sociometric isolates, 

and students with low self-concepts. It is generally ac-

cepted that males, sociometric isolates, and students with 

low self-concepts can be expected to have more negative 

attitudes toward teachers than do females, sociometric stars, 

and students with high self-concepts (18, 30, 43, 48, 56, 76). 

If this is true, then it should be expected that teachers 

with low affective need structures (theoretically leading to 

the possibility of neglect of attention to the affective 

emotional needs of students) would alienate those groups of 

students who tend to be somewhat alienated by all teachers. 
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Definition of Terms 

For the purpose of the study, the following definitions 

were established: 

1. Manifest psychological needs—those needs measured 

by the Edwards Personal Preference Schedule. Definition of 

these needs is given in Appendix A. 

2. Favorability Index—the total score obtained from 

the Adjective Checklist (Appendixes B and C). It was ob-

tained by adding the weighted scores for responses and then 

dividing the total score by the number of responses. 

a. FIg—Favorability Index for the students. 

The higher the Index score, the more favorable was the 

student's perception of the student teacher's feelings 

toward him and, also, the higher was the student's 

self-concept. The FI was obtained in response to the 
s 

question, "How do you think the student teacher feels 

about you?" The question being answered by the student 

was, in actuality, "What are my attitudes toward the 

student teacher's attitudes toward me?" 

b. FI t—Favorability Index for the student 

teacher. The higher the Index score, the more favorable 

was the student teacher's perception of the student's 

feelings toward him. The FIgt was obtained in response 

to the question, "How do you think the student thinks 

you feel toward him?" The FIĝ _ was used to arrive at 

the interpersonal perception score. 
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c. — L o w Favorability Index for the student. 

It was arbitrarily established as being the bottom one-

third of each class according to FIg scores. It 

indicated unfavorably perceived student teacher feelings 

and a low self-concept. 

d. **1^—High Favorability Index for the student. 

It was arbitrarily established as being the top one-

third of each class according to FIg scores. It 

indicated favorably perceived student teacher feelings 

and a high self-concept. 

3. Interpersonal perception—the formation of impressions 

about people. In the study it referred to perception of the 

feelings of others and was the degree to which student 

teachers' and students' mean Favorability Indexes agreed. 

4. Self-concept—referred to those perceptions, be-

liefs, feelings, and attitudes which the individual views 

as characteristic of himself. In the study, self-concept 

was derived from the Davidson-Lang Adjective Checklist and 

was limited to the framework established by James (39) and 

Cooley (15): the self is the product of an individual's 

(the student's) idea of (1) how he is perceived by another 

person (the student teacher), (2) how the other person judges 

him, and (3) a resulting feeling such as pride or abasement. 

5. Sociometric Star—referred to an individual who 

received a large number of choices (top one-third) in re-

sponse to a sociometric question. 



23 

6. Sociometric Isolate—referred to an individual who 

received a small number of choices or no choices (bottom one-

third) in response to a sociometric question. 

Limitations of the Study 

The limitations of the study were as follows: 

1. The study was limited in that the subjects used 

were those who had been admitted to the teacher education 

program, who had taken the EPPS during their first course in 

education, and who were doing their secondary school student 

teaching during the spring semester of 1967 at North Texas 

State University. 

2. The study was limited to student teachers who were 

single when they completed the EPPS. 

3. The study was also limited to secondary student 

teachers in the following academic subject matter areas: 

(1) language arts, (2) science, (3) social studies, (4) math-

ematics, (5) foreign languages, and (6) business. 

Assumptions 

The basic assumptions of the study were 

1. That students and student teachers responded honest-

ly to the Davidson-Lang Checklist. 

2. That the student teacher wished to be viewed 

favorably by his students. 

! 3. That the students wished to be viewed favorably by 

their teachers. 
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4. That accurate interpersonal perception was closely 

related to conditions in which both students' and student 

teacher's needs within the classroom are fulfilled. 

5. That language arts, science, social studies, math-

ematics, foreign languages, and business by the nature of 

the subject matter and the classroom situation involved were 

better suited to a study of this type than would be subjects 

which by their nature lend themselves to a greater degree of 

social interaction between students and teacher. 

Sources of Data 

The data for the study were collected in the following 

manner: 

1. Permission to conduct the study with student 

teachers was received from the Director of Teacher Education 

at North Texas State University. 

2. A sample of subjects was selected from secondary 

school students doing student teaching during the spring 

semester of 1967. Only those students who were single when 

they took the EPPS were selected for the study. This was 

done because the EPPS test manual did not furnish norms for 

married students. There is some evidence that the responses 

of married students may differ significantly from single 

students on some needs. 

3. Permission to conduct the study in the public 

schools where the student teachers were assigned was requested 
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from the appropriate administrative official of the respec-

tive schools. 

4. Each student teacher was asked to select the class 

with which he had worked most closely. The Checklists were 

administered during the last two weeks of the student teach-

ing period. Student teachers involved in the study had 

completed the EPPS during their initial education courses 

at North Texas State University. For most students this was 

during the junior year. Students in the selected class were 

asked to check items on the Davidson-Lang Adjective Check-

list in response to the statement, "The student teacher 

thinks that I am." The students were also, asked to respond 

to the following sociometric statement, "Indicate in the 

blanks below the names of three people in this class you 

would select as best friends. Indicate the order of prefer-

ence of your choices." Space was provided for the student to 

indicate his sex. (See Appendix B.) 

5. Student teachers were asked to check the items on 

t*ie Checklist in response to the statement, "The student 

thinks that I think he (she) is." The student teacher was 

asked to fill out a Checklist for each of his students. 

(See Appendix C.) 

6. Sociometric status was determined by assigning a 

weight of 5 to first choice, 3 to second choice, and 1 to 

third choice. A student's sociometric status was determined 
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by summing all weighted scores that he received from his 

peers. The top one-third in each class was defined as 

Stars, the bottom one-third as Isolates. 

Description of the Instruments 

The instruments used in this study were as follows: 

The Davidson-Lang Adjective Checklist (18) was selected 

to measure interpersonal perception and self-concept. The 

Checklist consisted of a list of thirty bi-polar adjectives 

which connoted positive and negative feelings that people 

have toward other people. Words were selected on the basis 

of three criteria: (1) the words should be those commonly 

used to describe how people feel and how people think of 

others, especially how teachers feel toward and think of 

children, (2) the words should be appropriate for students 

in approximately the 10-16 year range, and (3) the words 

should be about equal in number connoting positive and 

negative feelings. 

Davidson and Lang indicated that words were selected 

from lists already developed by Allport (3), Gough (29), 

and Hartshorne and May (34). The Thorndike-Lorge Frequency 

Count (80) was used to eliminate words which would be too 

difficult for students to read and comprehend. 

An initial pool of 200 trait names was selected. Ap-

plication of criteria 1 and 2 decreased the number of words 

to 135. These 135 words were *-— -1 
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50 junior high school students as favorable, unfavorable, or 

neutral. Those words which were judged by more than 80 per-

cent of the teachers and 80 percent of the pupils as being 

favorable or unfavorable were retained. Fifty words remained 

and 30 of these were finally selected as most appropriate. 

Reliability and validity was established by administer-

ing the Checklist of Trait Names twice to four classes 

comprising 105 junior high school, students. A correlation of 

.85 was obtained (rank difference, p < .001). The Checklist 

may be considered to have logical validity. Empirical and 

concurrent validity was also established by correlating the 

student's own perception of his teacher's appraisal of him 

with his classmates' perceptions of the teacher's feelings 

toward him. A modified version of the de Groat and Thompson 

Teacher Approval and Disapproval Scale (19) was administered 

along with the Checklist to 93 students. Rank difference, 

p < .001, was obtained between the Index of Favorability and 

the teacher approval score. 

Although the estimate of reliability and validity was 

based on a sample of junior high school students, the Check-

list was considered appropriate for other grade levels because 

of the Way the words were chosen (18, p. 109). 

The Checklist was developed for use in measuring a stu-

dent's perceptions of his teacher's attitudes toward him. 

In responding to the question, "How do you think the student 

teacher feels toward you?," the student is expressing his 
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own attitudes and thereby his self-concept. Davidson and 

Lang found a correlation of •82 (product-moment, p < .001) 

with self—perception. The normative group for self—perception 

consisted of 203 students in the fourth, fifth, and sixth 

grades of a New York City public school (18, p. 109). A 

copy of the Checklist will be found in Appendix B. 

The 225 item Edwards Personal Preference Schedule (20) 

was used in the admissions program at North Texas State 

University to measure psychological needs. This instrument 

was designed to measure fifteen manifest needs selected from 

Murray's (58) need system. The needs as identified in the 

test manual (20) are (1) Achievement; (2) Deference; 

(3) Order; (4) Exhibition; (5) Autonomy; (6) Affiliation; 

(7) Intraception; (8) Succorance; (9) Dominance; (10) Abase-

ment; (11) Nurturance; (12) Change; (13) Endurance; (14) 

Heterosexuality; (15) Aggression. Each of these needs is 

fully defined in Appendix A. 

The EPPS was constructed through the use of the paired 

comparison method (74). Each of the fifteen needs was repre-

sented by nine items. The nine items for each need were 

paired with items from the other needs that had previously 

been assigned similar social desirability ratings. 

The schedule is forced choice and uses the paired com-

parison method; therefore, scores are ipsative in nature. 

That is, the score for any single need reflects the level 

of the variable with relation to the other variables in the 
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ipsative format. Centile rank norms for college and general 

adult populations and T-score norms for college are presented. 

Internal consistency (n = 1,509; range .60 to .87; median .78) 

and one-week retest (n = 89; range .74 to .87; median .83) 

and reliability coefficients are reported in the manual (20). 

Radcliff (62) and Striker (74) in the Sixth Mental 

Measurements Yearbook concluded that ten years of research 

offers little justification for assuming that the EPPS mea-

sures the needs it is supposed to measure. However, though 

it may have limitations as a psychological counseling in-

strument, Radcliff suggests that further research may, in 

fact, provide adequate validity data and that presently "it 

must be regarded primarily as a research tool" (74, p. 200). 

A similar conclusion is reached by Getzels and Jackson in 

the Handbook of Educational Research. "Published studies 

using the EPPS with teachers are as yet too few to justify 

any conclusions concerning the ultimate usefulness of the 

instrument in studying teacher personality" (27, p. 547). 
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CHAPTER II 

SURVEY OF THE LITERATURE 

There are many theories related to the factors involved 

in, or forces explaining, human behavior. Seemingly, all of 

these theories give a central position to social-cultural 

environment. The basic assumption underlying such theories 

is that people live in groups and communicate with one another 

by symbolic means. Many social psychologists have contended 

that human behavior could be understood through a study of 

the behavior of the individual. G. H. Mead (79) held the 

opposite view that individual behavior could be understood 

only if the behavior and interactions of the group were 

understood. He wrote: 

Social psychology studies the activity or 
behavior of the individual as it lies within the 
social process; the behavior of an individual can 
be understood only in terms of the behavior of the 
whole social group of which he is a member, since 
his individual acts are involved in larger, social 
acts which go beyond himself and which implicate 
the other members of that group (79, p. 6). 

Cottrell (18, pp. 57-58) enumerated three conditions 

which are necessary to the study of human behavior in an 

interactive context. First, it is necessary that any item 

of social behavior be understood as it is seen as a functional 

part of a situation composed of interacting selves. Second, 

38 



39 

in functioning in an interactive system, the individual not 

only develops the response patterns representing past exper-

iences but also incorporates the response patterns of the 

other(s) in his reactive system. And last, when the fore-

going assumptions are elaborated into a working system of 

social psychology, it becomes necessary to modify radically . 

the traditional methods of psychology which treat behavioral 

characteristics with a minimum of attention to the inter-

active context. 

With regard to education, the research trend from the 

findings of social psychology has been for investigators to 

study classes of students as groups, thereby analyzing the 

interaction of participants in a specific social environment, 

with attention paid to the role and function of both teachers 

and learners. Such analyses of classroom variables have in-

cluded the feelings and perceptions of students and teachers; 

the roles which students and teachers take in the classroom; 

interpersonal interactions of teachers with students, and 

students with students; the relationship of the self-concept 

to behavior; and the influence of the peer culture and of 

social class. Withall stated: 

Social psychology gave increasing emphasis to 
leadership on the part of the teacher and to the 
impact of the group and its social emotional climate 
on the roles and behaviors of teachers and learners . . 
(117, p. 497). 

The following literature has been selected because of 
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group. The topics to be reviewed are . (1) communication 

theory and psychocybernetics; (2) the relation of self-

concept to behavior; (3) person perception; (4) group atmo-

sphere . 

Communication Theory and Psychocybernetics 

The social situation, according to Ruesch and Prestwood 

(97), is a context of communication. Therefore, they contend 

when two persons, A and B, enter into each other's perceptual 

range, they begin to exert an influence upon each other. 

Individual A's universe is modified when he notes that his 

actions are perceived by individual B. Individual B's uni-

verse is modified when he notes that A's action is modified 

by A's awareness of his (B's) perception. This concept 

finds support in the writings of Jackson (50) , Bennis and 

Burke (4), James (53), and Leary (67). 

Every participant in a social interaction context, such 

as has just been described, must possess some system of 

codification or interpretation; otherwise, communication and 

understanding would be imperfect. This process of codifi-

cation has been called "consensual validation" and defined 

as a process through which some degree of agreement is 

established between individuals which permits fairly exact 

communication and the drawing of generally useful inferences 

about the action and thought of the other (67, 105). It may 

be inferred from this that a healthy and productive classroom 
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situation is one in which the student and teacher assume the 

roles of one another. The language used by the student and 

teacher becomes significant symbols when both react in the 

same way to the words used (79). Newcomb (86) contended that 

such is the whole function of language. Communication, ac-

cording to Newcomb, "performs the essential function of 

enabling two or more individuals to maintain simultaneous 

orientation toward one another, as communicators and toward 

objects of communication" (86, p. 393). 

Preliminary to successful communication is the assess-

ment of the individual frame of reference (54, 81, 98). The 

next step is the establishment of a "congruency" between the 

communicator and the receiver(s). 

Congruence is a term used to indicate an accurate match-

ing of awareness between individuals. Rogers (96) used the 

concept of congruence of communication to formulate the fol-
\ 

lowing generalized principle or theory of interpersonal 

relationships: 

The greater the congruence of experience, 
awareness, and communication on the part of one 
individual, the more the ensuing relationship 
will involve: a tendency toward reciprocal com-
munication with a quality of increasing congruence; 
a tendency toward more mutually accurate under-
standing of communications; improved psychological 
adjustment and functioning in both parties; mutual 
satisfaction in the relationship. 

Conversely, the greater the communicated in-
congruence of experience and awareness, the more 
the ensuing relationship will involve: further 
communication with the same quality; disintegration 
of accurate understanding, less adequate psycholog-
ical adjustment and functioning in both parties; 
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and mutual dissatisfaction in the relationship 
(96, pp. 344-345). 

Jenkins (54) suggested that it is especially important 

in the classroom group that the teacher understands how his 

students decode his communications. "It makes little differ-

ence," he says, "what the teacher's intentions are and how 

good the methods are that he uses; if he fails to see what 

meaning his behavior has for the students, he will not be 

able to understand their reactions to him" (54, p. 170). 

Once this preliminary clarification has taken place, 

the encoding of messages can proceed smoothly. In the com-

municative process, once underway, it becomes necessary that 

the encoder, or person transmitting the message, be interested 

in and aware of the effects that the message has upon the 

receivers (14, 38, 78, 86). As previously indicated, Jenkins 

insisted that such awareness by the communicator is necessary 

for effective communication. In contrast to this, " . . . 

people who engage in unsuccessful communication are those who 

tend to send, or broadcast only, without regard for reception 

and audience" (97, p. 413). 

Leavitt and Mueller (68), in discussing the transmission 

of information, stated that in industry, in the lecture hall, 

and in radio it appears that efficient communication is 

assumed to occur without simultaneous feedback from the re-

ceivers of the messages. Conversely, the information theories 

of the cyberneticists and, to some extent, trial and error 
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concepts in learning theory, suggest that for the communi-

cator to transmit successfully to a receiver, the 

communicator must constantly be informed of his own progress. 

The study of the communication process appears to be 

of vital importance to the study of the instructional group. 

There is an increasing recognition of the problems that 

arise between students and teachers because of a lack of 

communicative congruence. Because the interaction of people 

in groups involve some kind of verbal and/or gestural com-

munication among members of the group, it is vital that 

teachers understand that their attitudes and behavior will 

influence the way they are perceived by their students. 

This process of communication is obviously related to 

the fact that both the teacher and the student become aware 

that whatever one person does in social interaction has an 

effect upon the other person (32, 100). Jenkins (54) stated 

that the effect may occur without any such intention on the 

part of the originator of the behavior. Leary (67) con-

tended that the provoking of a response, the effect of the 

communication or the behavior on the other person, reinforces 

the original action of the communicator. 

In other words, both teacher and student experience ' 

communicative events in a circular system in which an effect 

produced in the receiver acts as a new stimulus for the 

communicator, whose reaction is, in turn, fed back to the 
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receiver in a continuous circular process. Neither the 

students nor the teacher can be considered as an isolated 

entity (56). They exist as an interactive system—a com-

municative network. It is important for educators to be 

aware that recent experiments in the areas of communication 

and persuasion have shown unequivocally that there is a 

positive relationship between the credibility of the com-

municator, as perceived by another person, and the extent 

of opinion change brought about through the communication 

(2, 43, 48, 65). 

The interdependent relationship existing between a 

teacher and his students is evident from the findings of 

Davidson and Lang (19). They maintained that a teacher's 

feelings and attitudes are communicated both verbally and 

non-verbally to the student and can be perceived as positive 

and accepting, or as negative and deprecating appraisals. 

More than likely, these appraisals encourage and stimulate 

the student to respond in a like manner. Obversely, the 

cycle can begin by designating the student as the prime 

determiner; that is, a student who behaves satisfactorily 

and achieves well is likely to please the teacher. Thus, 

the teacher reciprocating, in turn, communicates positive 

feelings and attitudes toward the student. A positive re-

lationship obviously reinforces each participant. One of 

the implied results of the Davidson and Lang study was that 
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teachers communicate different feelings toward students; 

their behaviors are perceived in different ways: 

Teachers seem to vary in their inclination 
and/or their capacity to communicate favorable 
feelings. It seems urgent that teachers be helped 
to recognize the significance of the feelings 
which they express toward children, consciously 
or unconsciously (19, p. 114). 

The Relation of Self-Concept to Behavior 

Any discussion of social perception would be incomplete 

without consideration of the ego or self. The self includes 

a person's estimate of himself and of his major role in re-

lation to others. Cooley (15) interpreted the self as 

involving all that is included in the feeling of "self." 

This feeling would most often include all persons, ideas, and 

activities with which the individual identifies himself. 

The social self, said James (53) , is the recognition 

that one gets from his mates. The social self can arise 

only through the process of interaction. Furthermore, wrote 

James: 

. . . a man has as many social selves as there 
are individuals who recognize him . . . as there 
are distinct groups of persons about whose opinions 
he cares. He generally shows a different side of 
himself to each of these different groups (53, 
p. 294). 

Cooley (15, pp. 87-152) suggested that imagination plays 

a major part in the development of the social self. His 

theory of the looking-glass self is dependent upon imagination. 

Briefly, this theory is based on communication with others 
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and states that the self is the product of an individual's 

idea of (1) how he appears to another person, (2) how the 

other person judges him, and (3) a resulting feeling, such 

as pride or mortification. 

Mead (79) said that the birth and rise of the self 

depend upon the individual's ability to be an object to him-

self. The child, in the process of socialization, learns 

what reactions his actions produce in others. He learns to 

imitate other people's responses to him. He learns to see 

himself as others do. He perceives himself only after he 

has perceived others. 

Mead further suggested that the self is not simply an 

integration of roles which the individual has learned from 

others. "The integration of roles," he said, "make up the 

'me' of the social self. The 'I' develops and is the self 

as actor and which gives the personality its dynamic and 

unique character" (79, p. 178). 

Sargent and Williamson (101) affirmed that development 

of a self-image depends in large part upon the child's in-

creasing command of communicative skills. They further 

suggested that the importance of the self-concept should 

not be underestimated. "Ego-involvements obviously affect 

the course and intensity of much social behavior, at the 

level of the small group, of the community, and even of 

national and international affairs" (101, p. 177) . 
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The self-concepts of an individual have a vital effect 

upon the way he perceives (35, 69, 75). The phenomenal self 

is the individual's basic frame of reference from which his 

perceptions arise. Coombs and Snygg (16) pointed out that 

it is the only self of which the individual is aware. 

Whether other persons would agree with his self-concept or 

not, the phenomenal self has the feeling of complete reality 

to the individual involved. It is himself from his own 

point of view. 

Coombs and Snygg (17, p. 388) further stated that the 

phenomenal self is the individual's own way of regarding 

self; it is the Gestalt of his concepts of self. They in-

dicated that effective teaching requires an accurate and 

realistic concept of the nature of this self and also of the 

nature of human beings. Such accuracy of perception is 

essential to the development of classroom climates or atmo-

spheres which are conducive to learning. 

The interest of educators has, in recent years, in-

creasingly focused on the importance of the self-concept 

(46, 62, 66, 84, 91, 94). It appears to be a valuable con-

cept in investigations of the factors shaping human behavior 

(62, 84, 116). Wilhelms stated that an exciting breakthrough 

in education appears to be in the making. "It looks," he 

says, "as if the process of education has the potential 

power to create not only intelligence but also a generalized 

ego strength" (18, p. 14). Frymier (35) suggested that this 
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discovery should cause all persons interested in education 

to realize that no department, no teacher, can be permitted 

to put across a body of subject matter and therewith be 

content. 

Hollister declared th^t the educator is indeed faced 

with a challenge. 

How can we design classroom experiences 
that will simultaneously foster emotional, 
motivational, and intellectual strengths in 
children? Better yet, how can we find and ac-
tuate teachers whose personal ego styles and 
methods of relating tcj people are of the kind 
that catalyze children's ego development (46, 

p. 43)? 

Sears (103) has found that classroom conditions have 

an effect on the strengths and achievements of students. 

She pointed out that a situation in which students like their 

teacher and peers and the t}eacher and peers like them is a 

key ingredient in the development of a positive self image. 

Davidson and Lang (19) stated that the teacher's feelings 

of acceptance or rejection ;are communicated to the student 
! 

and have an effect upon hi^ self-concept. Frymier concurred 

in this conclusion. "The ^earner builds himself, at least 

in part, out of the psychological dynamics and dimensions of 

the teacher" (35, p. 80). 

The self-concepts thatj an individual holds have also 

been found to have a significant effect upon mental health 

(52, 91, 115). The child v̂ ho feels that he is liked, valued, 

and accepted by his peers a|nd who describes himself in 
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favorable terms may be thought to be in a positive state of 

mental health (103). 

One of the major factors related to self-concept, school 

achievement, and mental health is anxiety or fear. Psycho-

logical research has indicated that when a person feels 

anxious or fearful in the presence of another, he has diffi-

culty in accurately perceiving his environment (10 3). The 

way that a person perceives himself and his environment has 

a direct effect upon behavior, and in order to change be-

havior, it is often necessary to help an individual see 

himself and his world differently (16). 

Leary wrote that anxiety is basically a fear of rejection 

and social disapproval. He stated that: "All the social, 

emotional, interpersonal activities of an individual can be 

understood as attempts to avoid anxiety or to establish and 

maintain self-esteem" (67, pp. 15-16). 

Possibly the most important conclusion from a review of 

the literature on self-concept is that if a student's socio-

metric status among his peers depends in part, at least, on 

the amount and kind of attention he receives from the teacher, 

then, according to Withall and Lewis, "it is reasonable to 

suppose that the teacher's values should be related to socio-

metric status" (118, p. 705). Morse (83) stated that whatever 

teachers have done, one thing is evident, they have communi-

cated a sense of personal failure to many of their students. 
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Leary (67) contended that a major task of teachers is 

to identify and help the social isolate. To do this, he 

said it is first necessary to direct efforts toward ego-

building. Sociometric studies have furnished considerable 

evidence that the isolate tends to have a negative self-

concept, to achieve poorly in school, and to leave school 

earlier than more socially accepted students (57, 64, 81, 89) 

A review of related literature also revealed that (1) chil-

dren of high social acceptance tend to possess desirable 

personal characteristics, while isolates tend to lack them 

(34, 39, 40, 42); (2) children who have high sociometric 

ratings tend to be active in social affairs and have a 

tendency to conform to social norms (7, 23, 57); and 

(3) children of low social acceptance tend to deviate from 

accepted behavior norms and tend to exhibit emotional in-

stability (30, 57, 114). 

Data from a study by Lorber (73) showed students of low 

social acceptance to exhibit significantly poorer teacher 

ratings on general behavior than students of average to high 

sociometric ratings. The data lent significant support to 

the contention that the students who tend to be isolated 

from their peers also tend to manifest poor behavior in the 

classroom. 
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Person Perception 

According to modern theories of perceptual psychology, 

there is a relationship between perception and behavior (10, 

37, 44, 107). Almost everything a person does, including 

what he thinks and feels, is done in relation to someone 

else. Whatever the individual does in a social situation 

depends upon his perceptions of what people are like. 

Each normal individual begins life with a certain bio-

logical structure, including the nervous system. Man's 

senses are controlled by this system. When man sees, hears, 

or smells, he reacts. Differences in sensory equipment are 

responsible for different responses in different individuals. 

The way one sees reality, however, is determined not only 

by one's physical structure but also by one's past experi-

ences (35, 36). All of these factors act in a selective 

way to modify the reactions of the physical structures (93, 

p. 282). 

Sullivan (105, p. 5) stated that when it comes to the 

matter of perceiving another person, not only is there the 

object, the other person, and the perception of emanations 

from that person, but also the distorting, confusing, and 

complicating factor of past experiences with other people 

who looked like this, sounded like this, and who made these 

statements. In other words, the central synthesis of ac-

quaintance, the percept in our mind, concerning another 
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person is much more complicated than is the case with non-

person reality. 

Matkom (76) suggested that distortions in the area of 

the perception of other people are an important consideration 

in any attempt to account for inappropriate forms of human 

behavior, since a great deal of an individual's interpersonal 

behavior is a function of his perceptions of other people1s 

qualities and intentions. Lynch (74, p. 91) pointed out 

that research into person perception should make it possible 

to take a more realistic view of how teachers can make wise 

decisions in the complicated interpersonal context of the 

classroom. He also observed that good teaching depends upon 

the teacher's sensitivity to, and understanding of, his 

pupils. Such an assumption, which appears to have almost 

universal acceptance, not only underlies programs of teacher 

education, but is also basic to many theoretical accounts of 

teaching and to much research on teacher behavior and teacher 

effectiveness. 

Accurate perception on the part of the teacher is an 

inherent assumption in the concept of teaching as problem-

solving behavior. The problem-solving concept draws from 

modern social-psychological research and portrays the 

teacher as one who achieves certain goals through accurate 

observation of student needs and behavior. In such a frame-

work, poor teaching can be attributed to misinterpretation of 

the behavior of students (74, p. 90). 
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One of the most pervasive characteristics of inter-

personal relationships is congruency—the tendency to like 

and feel liked or to dislike and feel disliked by other 

persons in the relationship. Tagiuri (107, 108, 109), who 

has applied the techniques of rational analysis to a wide 

variety of groups, has reported congruency to be the most 

powerful relationship encountered in his studies. Similarly, 

Newcomb (87), in his study of interpersonal attraction, re-

ported a close relationship between his subjects' liking 

for others and their estimates of reciprocity of attraction. 

He has explained his findings, as well as those of Tagiuri, 

by regarding them as a special case of his.theory, which 

relates mutual attraction to similarities in attitudes: in 

this instance, the similarity of attitudes toward the self. 

Assuming a predominance of favorable self-attitudes, the in-

dividual perceives similar attitudes toward himself as a 

social object; i_.e., those whom he perceives as liking him 

(6, p. 379). 

Applying these findings to the classroom group, it ap-

pears that the interpersonal perceptions of teacher and 

students are dependent upon a congruency, or accuracy of 

perception, between how a member of the group feels toward 

another and how the other is seen or perceived as feeling 

toward him. According to this assumption, if a teacher and 

a student have mutual feelings toward each other, their im-
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mutuality of feeling is absent in the relationship, then 

they may be at cross-purposes with each other. 

Flanders (30) supported the contention that accurate 

perception on the part of the teacher is necessary to the 

proper functioning of the instructional group. He stated: 

Sensitive and accurate interpretation of 
student behavior on the part of the teacher is 
necessary if he is to adapt his influence to fit 
the needs of either the entire class, a smaller 
work group, or an individual student (30, p. 212). 

Lynch (75) stated that undoubtedly the accuracy or 

correctness of teacher judgements of persons varies from 

teacher to teacher. According to numerous studies of 

leadership behavior, leaders who are more discriminating in 

their social perception are apparently better able to 

organize group activity. The most preferred co-worker 

chosen by members of winning high school bcisketball teams 

and highly rated college surveying teams was found to be 

the one who perceived his preferred and rejected co-workers 

as differing and perceived little similarity between himself 

and his co-workers (26, 27, 29, 44). 

Bruner (9) has suggested two outcomes of the process of 

perception: (1) a recoding of the diversity of data which 

the individual encounters into a simpler form that brings 

it within the scope of memory; (2) a going beyond the in-

formation given to predict future events. Matkon (76) main-

tained that such perceptual processes as the discrimination 

between what is apparent and what is real in others, the 
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biasing effects of expectations, and the certainty of im-

pressions have implications for mental health. With regard 

to Bruner's second outcome of the process of perception, it 

can be inferred from Matkon's study that going too far beyond 

the information given tends to destroy accurate perception. 

"To be influenced by the component of expectation more than, 

by the component of direct perception of the situation is 

to be fantasy dominated rather than reality oriented . . ." 

(76, p. 1). 

Gage and Cronbach (36) reported that results of person 

perception studies strongly suggest that the perceptions of 

another person are determined in a "global" manner rather 

than in any one-to-one fashion by cues received from the 

person. The perceiver's favorability toward the other person 

seems to be determined by his personality and by his exper-

iences prior to his interaction with the other person-

Numerous other investigators have come to much the same 

conclusion (10, 77, 92, 104, 107). Rezler (93) found that 

some needs, as measured by the Edwards Personal Preference 

Schedule, predetermine, in part, how students perceive their 

instructor. Dymond (21, 22), Chance (13), and Hare (44) 

held that when the relationship between empathetic ability 

and personality is explored through direct and projective 

tests, high-empathy persons appear to be outgoing, optimistic, 

warm, emotionally secure, and interested in others. Low 

empathy appears to be associated with rigidity, introversion, 
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emotionality, self-centeredness, and interpersonal incom-

petence. Gronlund (41), Dymond (20), and Hare (44) found 

that group members who are perceived favorably by other 

group members are generally more accurate in their per-

ception of the characteristics of others in the group than 

those members who are perceived unfavorably. 

Bruner and Tagiuri (11), Bender (3), and Taft (106) 

affirmed that individuals do differ in their ability to 

accurately perceive the characteristics of others. Some of 

the factors found to be relevant to differential perception 

are age, sex, personality, and the content area in which 

the predictions are made. Trow (113) found that personality 

factors modify the individual's ability to recognize and 

assume the appropriate role in a particular situation. Trow 

concludes: 

By implication, then, the teacher-training 
program should either use or seek to change the 
personability of the neophyte, or of the teacher 
in service, if he is to acquire the necessary 
skill in the appropriate teaching roles (113, 

p. 36). 

Ryans (99) , Mitzel (80), and others agreed that research 

on teacher effectiveness has been largely futile, because it 

has tended to neglect theory. Kerlinger (63) proposed that 

perceptual-cognitive theory be exploited to study the per-

ceptions of teachers. As a start, he suggested using 

directive-state and social perception theory (1, 9). Direc-

tive-state theory gets its name from a central directive 
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state that is formed out of the values, attitudes, emotions, 

and motives of the mind. The basic idea of the theory is 

that the perceptions of the individual ares influenced not 

only by his physical structures, the characteristics of the 

stimuli, or the environment in which they occur but also by 

the internal drive state of the individual—his emotions, 

values, attitudes, and needs. 

Attitudes simplify the life of the individual. They 

supply him with ready-made frames of reference which he can 

and does use to judge objects, events, and behaviors (63, 

p. 8). There is some evidence to suggest that how a person's 

behavior is seen is dependent, at least in part, upon the 

previous set, the attitudes, of the perceiver (75, 112). 

The most recent data on interpersonal perception points 

out two important characteristics of the process of person 

perception: (1) when involved in small group situations, the 

individual typically draws conclusions with little apparent 

intervening thought; (2) the individual apparently uses a 

relatively small number of "pigeon-holes" into which he fits 

his impressions of others (75, p. 9 3). Gage and Cronbach 

suggested a probable reason for such a process: 

The process of perception is so laden with 
affect, and so highly over-learned in the course 
of socialization, that the dominant role of 
global dispositions might well be expected (36, 
p. 248). 
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The classroom as a group is a social system and to 

change some of its properties will generally induce changes 
I 

in other characteristics of the group (108, p. 223). Each 

person within a social system adjusts to changes in the 

situation according to the way he perceives it and not as 

it "really" is (14, pp. 215-216). If, in fact, this concept 

is correct, then the environment, the classroom, is only 

there insofar as the perceptions of students and teachers 

are sensitive to it. 

Fear or anxiety is often characteristic of persons in 

a group. Psychological research indicates that when a person 

feels anxious or fearful in the presence of another, he has 

difficulty in accurately perceiving events which occur in 

his environment. His perceptions may become so distorted 

that he is unable to behave appropriately. Those who have 

studied these processes have found that the greater the 

threat an individual feels in the presence of another, the 

more pronounced the restricting and distorting effect is on 

his behavior and perceptions of his environment (103). Other 

types of distortions of perception occur when an individual 

is over-anxious to see the behavior of others as related to 

a particular goal he may have, or when unwilling to accept 

indications of hostility from another person (44, 89). 

The teacher must attempt to create an environment or 

classroom atmosphere which is as free as possible from fear, 
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threat, or anxiety. When such conditions do occur, it is 

essential that the teacher be able to perceive the situation 

accurately and then act to remove the cause of the negative 

condition. One of the axioms of educational psychology is 

the statement that a child learns only when he is motivated 

to learn. Furthermore, the basic incentives which a teacher 

can furnish are acceptance and approval. The teacher's 

feelings of acceptance and approval are communicated to the 

child and perceived by him as positive appraisals (19, p. 112) 

Newcomb (87) has pointed out that the individual cannot 

communicate successfully and will cut himself off from the 

group if he receives too much negative return. 

In summary, it appears that what teachers are, their 

attitudes, values, needs, and emotions, is communicated to 

students. "Their being is perceivable stuff for kids" (35, 

p. 80). If this is true, then it is of greatest importance 

that teachers communicate positive feelings to their stu-

dents and that they accurately perceive the feelings of 

their students. The theories and studies which have been 

reviewed tend to suggest that accurate perception is a pre-

requisite for realistic interaction. 

Group Atmosphere 

Although the recent emphasis upon group behavior, inter-

personal perception, roles, and upon a group member's social-

emotional adjustment is not wholly unique to school 
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situations, recent developments have placed a premium on the 

teacher's role for creating a wholesome emotional climate 

in the classroom. 

According to Jennings (48, pp. 4-6), if a student does 

not perceive and feel that the teacher values and accepts 

him, the student's emotional responses may lead to the re-

stricting of his participation in the activities of the 

classroom. 

Wilhelms (116) stated that production of an effective 

teacher is not a question of teaching him what to do. 

Modern perceptual psychology supports the notion that a 

person's behavior is the direct result of his perceptions 

and how things appear to him at the moment of his behaving. 

It is in line with this thinking that Frymier (35) indicated 

that what teachers are is communicated to students. He said 

that teachers communicate themselves. Students perceive the 

teacher's values, the teacher's self-concepts, the teacher's 

motivations, the teacher's feelings toward others, and the 

teacher's attitudes toward learning. 

. . . there are teachers who also create rela-
tionships which foster and encourage distance 
between students. There are others, however, 
who foster relationships which diminish distance, 
which encourage intimate discussion and personal 
communication. There are teachers who encourage 
superior-subordinate relationships, and there 
are teachers who encourage equalitarian rela-
tionships. Relationships, it is important to 
note, are factors over which the teacher has 
control (35, p. 80). 
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Other outcomes affected by the social-psychological 

structure of an institutional group are suggested by Bovard: 

(1) pupil achievement and satisfaction experienced in the 

group; (2) the quality of interaction that takes place be-

tween pupils; (3) the morale of the group; (4) the amount 

of personal gratification that the teacher and students 

derive from the group (8, pp. 222-223). Nelson (85), in 

dealing with this matter, suggested that the teacher will 

contribute to classroom interaction in proportion to the 

degree he is able to satisfy his needs in the classroom 

situation. Rezler (93) supported the contention that an 

individual's needs, coupled with his physical structure, 

values, and past experiences, determine the way a person 

sees reality. 

Coombs and Snygg (17, p. 388) declared that accuracy 

of perception is necessary to the development of classroom 

climates which are conducive to learning. The climate for 

learning is the result of the kinds of interactions students 

have with teachers. The fact that a teacher is unaware of, 

or does not care about, the atmosphere he creates in the 

classroom does not change the situation. Atmospheres create 

the stage upon which learning occurs and arises out of the 

interaction of teacher and student. 

In addressing themselves to the concept of the small 

group atmosphere, Tagiuri, Bruner, and Blake (108) affirmed 
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that the interpersonal perceptions of individuals appear to 

be dependent, to a large extent, upon the operation of a 

congruency between how a member feels toward another and 

how the other is seen as feeling toward him. Byrne (12) 

and Nelson (85) observed that a disparity in teacher-student 

attitudes may be considered an indication of a disparity of 

needs and purposes. In sum; 

If two individuals have mutual feelings toward each 
other, their impressions of each other are likely 
thereby to be "accurate." If mutuality of feeling 
happens to be absent, they may be at cross-purposes 
with each other . . . (85, p. 116). 

Nelson (85) stated that the classroom group involves a 

state of interdependence and a power relationship in which 

both teacher and students are in a position to influence one 

another's need satisfaction, and the way they do this de-

pends, to a large extent, upon their own needs and attitudes, 

Research findings from educational sociology and social 

psychology have given educators valuable analyses of many 

heretofore unexplored variables related to the teaching-

learning process. Wilhall, in a discussion of group leader-

ship, observed: 

Social psychology gave increasing emphasis to 
leadership on the part of the teacher and to the 
impact of the group and its social emotional climate 
on the roles and behaviors of teachers and learners 
. . . (117, p. 116). 

An assumption inherent in most theories of group atmo-

spheres is the view that effective problem solving is 
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dependent upon a leader's skill in reducing interpersonal 

tensions that arise in the group. It would appear that one 

of the chief purposes in a discussion or problem-solving 

group is to create an atmosphere in which people will feel 

free to express any of their ideas which deal with the 

problem at hand. Group members must feel that there is an 

accepting attitude and that what they say will receive con-

sideration from the group. If an atmosphere of fear, anxiety, 

or threat is present, evidence indicates that the individual 

group members will be reluctant to communicate their ideas 

from one to another and will also be less inclined to re-

ceive communications from other members. The real barriers, 

it would seem, are not word usage or grammatical form but 

the emotions and personality dynamics of the group members. 

Thelen and Tyler (111) expressed the view that much of the 

recent research in social psychology has lead to a realization 

of the very great influence of the classroom group upon in-

dividual learning. Thelen (110) elaborated on concepts and 

principles that could help in understanding the many facets 

of teacher-student interaction. He suggested that class-

room experiences serve to meet the needs of the students and 

are highly susceptible to interpersonal conflicts. 

Jenkins (55) asserted that learning will be more effec-

tive not only when the students' emotional needs are met in 

the classroom but also when the students are made aware of 
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their part in helping the teacher fulfill some of his legit-

imate emotional needs in the classroom. Jensen (59) , as did 

Jennings (58) and Thelen (110), emphasized the interdepen-

dence of need satisfaction within the classroom group. He 

formulated a rationale for assessing the social structure 

of the classroom. Seven dimensions of interaction were 

identified: (1) problem-solving, (2) authority-leadership, 

(3) power, (4) friendship, (5) personal prestige, (6) sex, 

and (7) privilege. Jensen (59) suggested that the problems 

of a class, the achievement of individuals, and group member 

satisfaction are a function of the relationships between the 

seven dimensions. 

Getzels and Thelen (37) pointed out that the classroom 

group is different from many other collectivities. Partici-

pation in the classroom group is compulsory and the compo-

sition of the group is rather casual and haphazard, that is, 

the students had little or no choice either of being in the 

group or of selecting the classroom to which they are 

assigned. Many investigators have concluded that the indi-

vidual member in such a group places primary emphasis upon 

getting along with others rather than upon learning (24, 37, 

45, 49, 59). Gibbs (38) has stated that groups in which 

there is little empathy tend to be characterized by members 

who lend little countersupport to one another and who tend 

to have less understanding of the group goals. 
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Studies by Rogers (95) , Fiedler (28), Lewis and Wigel 

(72), and Lewis (71) supported the belief that a good thera-

peutic relationship can exist between student and teacher 

as well as between therapist and patient. Leary maintained 

that "the key to human life lies in the adequacy of social 

interactions" (67, p. 14). According to Frymier (35), if 

the teacher is concerned with strengthening ego factors and 

modifying the affective domain, then it is imperative that 

teachers create "genuine relations" in the classroom. He 

argued: "Those who say that values are caught not taught 

probably are right; the learner experiences the being of the 

person" (35, p. 90). 

It has been proposed that the expression of dissimilar 

attitudes by individuals toward one another in a group 

setting constitutes a punishing and threatening element in 

the interaction (5, 12, 25, 59, 91). Flanders (31), 

Jenkins (54) , Jackson (51), and Lewin (70) maintained that 

leadership style or teacher behavior in a group has a strong 

influence on task and social-emotional activity, motivation 

responses, and achievement of the members of a group. Morse 

(82) contended that for a student to be excluded by the 

teacher is strongly reflected in the student's alienation 

from him. 

The social-psychological climate in the classroom has 

a direct effect upon a group member's sense of freedom to 
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participate in the activities of the group. The rationale 

for this relationship is based in a basic psychological need 

of all human beings—the need to be approved, valued, or 

esteemed by others (60, 61). Of the need to feel approved, 

Jensen said: 

This need is so central to human life that when-
ever it is denied to a person, he experiences 
some degree of emotional disturbance and tries 
to rectify the situation or to defend himself 
against further loss (60, p. 97). 

Summary and Conclusion 

In their fervent insistence that boys and girls in 

American schools learn as many "facts" as possible, it ap-

pears that many proponents of education programs of today's 

schools have minimized or overlooked other concerns of the 

schools, such as social-psychological growth and development. 

Possibly of greater significance is the almost universal 

practice of school administrators of hiring teachers pri-

marily on the basis of "academic ability" supposedly reflected 

by college course grades. The emotional and social develop-

ment of the teacher are apparently given scant attention. 

This practice prevails in the face of considerable research 

indicating that it is the teacher who has the greatest in-

fluence in creating the socio-emotional climate in the 

classroom. This climate affects not only the learning of 

"facts," but also of greater importance, the psychological 

adjustment of the students. 
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In the past, research on teacher effectiveness tended 

to focus on skills, abilities, and traits. The "good" 

teacher was considered to be the one who produced students 

who had mastered the subject matter as communicated by 

teacher lectures and the textbook. Personal needs, values, 

attitudes, and purposes of either student or teacher were 

given little attention. 

The most recent research has been directed toward 

studies of social interaction in the classroom. The 

assumption is that interactive influence produced by the 

group brings about changes in the behavior of individual 

members of the group. The significant point to be recog-

nized, however, is that when students and teacher assemble 

as a group, some kind of social-emotional atmosphere will 

emerge. Atmospheres tend to be either satisfactory or un-

satisfactory for individual needs-meeting and achievement 

of group goals. Student satisfaction and learning produc-

tivity are influenced by the kind of interactions which 

occur in the classroom. 

There is some evidence which suggests that an empathetic, 

supportive classroom climate maximizes the learning that 

occurs in the classroom. Teachers differ in their ability 

to create atmospheres supportive to learning and social-

emotional growth. Some teachers communicate positive feel-

ings toward students and accurately perceive the effects 
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that their behavior has on students. Other teachers com-

municate negative feelings to students and are inaccurate in 

their judgements of the effects of their communications. 

Frymier pointed out that: 

We should be very selective in teacher education. 
If people who enter teacher education programs 
are essentially unhealthy, if their personality 
patterns are undesirable, we probably ought to 
keep them out of the classroom; we ought to keep 
them away from young people. In selecting 
teachers . . . we need to look for people whose 
personality already is fully developed and ade-
quate, who see themselves and others in positive 
terms. By the very nature of their being they 
will communicate a personality to their youngsters 
which is positive (35, p. 91). 



CHAPTER BIBLIOGRAPHY 

1. Allport, Floyd, Theories of Perception and the Concept 
of Structure, New York, John Wiley and Sons, 1955. 

2. Aronson, Elliot and others, "Communicator Credibility 
and Communication Discrepancy as Determinants of 
Opinion Change," Journal of Abnormal and Social 
Psychology, LXVII {July, 1963), 31-36. 

3. Bender, I. E. and A. H. Hastorf, "The Perception of 
Persons: Forecasting Another Person's Response in 
Three Personality Scales," Journal of Abnormal and 
Social Psychology, XLV (September, 1950), 556-561. 

4. Bennis, Warren G. and Richard Burke, "Changes in Self-
Concept and Perception-Congruity as a Result of a 
Training Group Experience," paper read at the annual 
meeting of the American Psychological Association, 
Washington, 1958. 

5. Black, Kurt, "Influence Through Social Communications," 
Journal of Abnormal and Social Psychology, XLVI 
(January, 1951), 9-23. 

6. Blackman, Carl W. and Paul Secord, "The Effect of 
Personal Liking on Interpersonal Attraction," 
Human Relations, XII (1959), 379-384. 

7. Bonney, Merl E. and John Powell, "Differences in Social 
Behavior Between Sociometrically High and Socio-
metrically Low Children," Journal of Educational 
Research, XLVI (March, 1953), 481-495. 

8. Bovard, E. W., Jr., "The Psychology of Classroom Inter-
action," Journal of Educational Research, XLV 
(November, 1951), 222-230. 

9. Bruner, J. S., "Social Psychology and Perception," 
Readings in Social Psychology, edited by Eleanor 
Maccoby and others, New York, Holt, Rinehart, and 
Winston, 1958. 

10. Bruner, J. S. and L. J. Postman, "Perception, Cognition, 
and Behavior," Journal of Personality, XLIII 
(September, 1949), 31-41. 

69 



70 

11. Bruner, J. S. and Renato Tagiuri, "The Perception of 
Persons," Handbook of Social Psychology,, edited 
by Gardner Lindzey, Reading, Massachusetts, 
Addison-Wesley, 1954. 

12. Byrne, Donn, "Interpersonal Attraction as a Function of 
Affiliation Need and Attitude Similarity," Human 
Relations, XIV (August, 1961), 283-289. 

13. Chance, June E., "Adjustment and Prediction of Other's 
Behavior," Journal of Consulting Psychology, XXII 
(June, 1958), 191-194. 

14. Chowdhry, Kamla and Theodore Newcomb, "The Relative 
Abilities of Leaders and Non-Leaders to Estimate 
Opinions of Their Own Group," Small Groups: 
Studies in Interaction, edited by Paul Hare and 
others, New York, Alfred A. Knopf, 1966. 

15. Cooley, C. H., Human Nature and the Social Order, New 
York, The Free Press of Glenco, Inc., 1956. 

16. Coombs, Arthur, "The Personal Approach to Good Teaching," 
Educational Leadership, XXI (March, 1964), 369-377. 

17. Coombs, Arthur and Donald Snygg, Individual Behavior, 
New York, Harper and Brothers, 1959. 

18. Cottrell, Leonard S., Jr., "The Analysis of Situational 
Fields in Social Psychology," Small Groups: Studies 
in Interaction, edited by Paul Hare and others, 
New York, Alfred A. Knopf, 1966. 

19. Davidson, Helen and Gerhard Lang, "Children's Per-
ceptions of Their Teacher's Feelings Toward Them 
Related to Self-Perception, School Achievement and 
Behavior," Journal of Experimental Education, XXIX 
(December, 1960), 107-118. 

20. Dymond, Rosalind F., "Measurable Changes in Empathy 
with Age," Journal of Consulting Psychology, XVI 
(April, 1952), 202-206. 

21. , "Personality and Empathy," Journal 
of Consulting Psychology, XIV (October, 1950), 243-
250. 

22. , "A Scale for the Measurement of 
Empathic Ability," Journal of Consulting Psychology, 
XIII (April, 1949), 127-133. 



71 

23. Elkins, Deborah, "Some Factors Related to the Choice 
Status of Ninety Eighth-Grade Children in a School 
Society," Genetic Psychology Monographs, LVIII 
(November, 1958), 223. 

24. Epperson, David C., "Some Interpersonal and Performance 
Correlates of Classroom Alienation," The School 
Review, LXXI (Autumn, 1963), 360-376. 

25. Festinger, Leon and others, Social Pressure in Informal 
Groups, New York, Harper, 1950. 

26. Fiedler, Fred E., "Assumed Similarity Measures as Pre-
dictors of Team Effectiveness in Surveying," 
University of Illinois, College of Education, 
Technical Report, No. 3, 1952. 

27. , "Assumed Similarity as Predictors of 
Team Effectiveness," Journal of Abnormal Social 
Psychology, XLIX (April, 1954), 381-388. 

28. , "The Concept of the Ideal Therapeutic 
Relationship," Journal of Consulting Psychology, 
XIV (August, 1950), 239-245. 

29. Fiedler, Fred E. and others, "The Relationship of Inter-
personal Perception to Effectiveness in Basketball 
Teams," University of Illinois, College of Edu-
cation, Technical Report, No. 3, 1952. 

30. Flanders, Ned A., "Diagnosing and Utilizing Social 
Structures in Classroom Learning," The Dynamics of 
Instructional Groups, Fifty-ninth Yearbook, 
Chicago, National Society for the Study of Edu-
cation, 1960. 

31. , "Personal-Social Anxiety as a Factor 
in Experimental Learning Situations," Journal of 
Educational Research, LV (October, 1951), 100-110. 

32. Forgus, Ronald H., Perception, New York, McGraw-Hill, 
1966. 

33. Forlano, George and J. W. Wrightstone, "Measuring the 
Quality of Social Acceptability Within a Class," 
Educational and Psychological Measurement, XV 
(November, 1955), 127-136. 



72 

34. Freinbery, Mortimer and others, "An Analysis of Ex-
pressions Used by Adolescents at Varying Economic 
Levels to Describe Accepted and Rejected Peers," 
Journal of Genetic Psychology, XCIII (September, 
1958), 133-148. 

35. Frymier, Jack R., "Strategies to Reinforce Learning," 
The Bulletin of the National Association of 
Secondary School Principals, L (December, 1966), 
69-92. 

36. Gage, N. L. and Lee J. Cronbach, "Conceptual and Method-
ological Problems in Interpersonal Perception," 
Small Groups; Studies in Interaction, edited by 
Paul Hare and others, New York, Alfred A. Knopf, 
1966. 

37. Getzels, Jacob W. and Herbert A. Thelen, "The Classroom 
Group as a Unique Social System," The Dynamics of 
Instructional Groups, Fifty-ninth Yearbook, 
Chicago, National Society for the Study of Edu-
cation, 1960. 

38. Gibbs, Jack R., "Sociopsychological Processes of Group 
Interaction," The Dynamics of Instructional Groups, 
Fifty-ninth Yearbook, Chicago, National Society for 
the Study of Education, 1960. 

39. Goertzen, Stanley M., "Factors Relating to Opinions of 
Seventh-Grade Children Regarding the Acceptability 
of Certain Behaviors in the Peer Group," Journal 
of General Psychology, XCIV (March, 1959) , 29-34. 

40. Gronlund, Norman E., "Generality of Sociometric Status 
Over Criteria in the Measurement of Social Accept-
ability," Elementary School Journal, LVI (December, 
1955), 173-176. 

41. , "Sociometric Status and Sociometric 
Perception," Sociometry, XVIII (May, 1955), 122-128, 

42. Gronlund, Norman E. and Loren Anderson, "Personality 
Character of Socially Accepted, Socially Neglected, 
and Socially Rejected Junior High School Pupils," 
Educational Administration and Supervision, XLII 
(October, 1957), 335. 

43. Haiman, F. S., "An Experimental Study of the Effects of 
Ethos in Public Speaking," Speech Monographs, XVI 
(September, 1949), 190-202. 



73 

44. Hare, A. Paul, Handbook of Small Group Research, New 
York, The Free Press of Glenco, 1963. 

45. Hilgard, Ernest and David Russell, "Motivation in the 
School Learning," Learning and Instruction, Forty-
ninth Yearbook, Part II, Chicago, National Society 
for the Study of Education, 1950. 

46. Hollister, William G., "Preparing the Minds of the 
Future," The Bulletin of the National Association 
of Secondary School Principals, L (December, 1966), 
30-50. 

47. Horwitz, Murray, "Feedback Processes in Classroom 
Groups," The Dynamics of Instructional Groups, 
Fifty-ninth Yearbook, Chicago, National Society 
for the Study of Education, 1960. 

48. Hoveland, C. I. and others, "Assimilation and Contrast 
Effects in Reactions to Communication and Attitude 
Change," Journal of Abnormal and Social Psychology, 
XV (September, 1957), 244-252. 

49. Hutcherson, Donald, "Junior High School Social Studies 
Teacher-Pupil Compatibility-Its Relation to Pupil 
Sex, Social Level, and Indices of Achievement," 
Journal of Educational Research, LIX (September, 
1965) , 39-44. 

50. Jackson, Jay M., "Structural Characteristics of Norms," 
The Dynamics of Instructional Groups, Fifty-ninth 
Yearbook, Chicago, National Society for the Study 
of Education, 1960. 

51. Jackson, Philip and Nina Strattner, "Meaningful Learning 
and Retention: Noncognitive Variables," Review of 
Educational Research, XXXI (December, 1961), 513-
529. 

52. Jahoda, Marie, Current Concepts of Positive Mental 
Health, New York, Basic Books, Inc., 1958. 

53. James, William, The Principles of Psychology, Vol. I, 
New York, Holt, Rinehart and Winston, Inc., 1890. 

54. Jenkins, David H., "Characteristics and Functions of 
Leadership in Instructional Groups," The Dynamics 
of Instructional Groups, Fifty-ninth Yearbook, 
Chicago, National Society for the Study of 
Education, 1960. 



74 

55. Jenkins, David H. and Ronald Lippitt, Interpersonal 
Perceptions of Teachers, Students, and Parents, 
National Education Association, Division of Adult 
Education, Washington, D. C., 1951. 

56. Jennings, Helen H., "Individual Differences in the Social 
Atom," Small Groups; Studies in Interaction, 
edited by Paul Hare and others, New York, Alfred A. 
Knopf, 196 6. 

57. , Leadership and Isolation, New York, 
Longmans Green, 1943. 

58. , Sociometry in Small Group Relations, 
Washington, American Council on Education, 1948. 

59. Jensen, Gale, "The Social Structure of the Classroom 
Group: An Observational Framework," Journal of 
Educational Psychology, XLVI (October, 1955) , 
362-374. 

60. , "The Sociopsychological Structure of the 
Instructional Group," The Dynamics of Instructional 
Groups, Fifty-ninth Yearbook, Chicago, National 
Society for the Study of Education, 1960. 

61. , The Validation of Aims for American 
Democracy Education, Minneapolis, Burgess Pub-
lishing Co., 1950. 

62. Jersild, A. T., In Search of Self, New York, Teachers 
College, Columbia University, 1952. 

63. Kerlinger, Fred, "Educational Attitudes and Personality 
of Teachers: Suggestions for Teacher Effective-
ness Research," The School Review, LXXI (Spring, 
1963), 1-11. 

64. Kuhlen, Raymond and Edward Collister, "Sociometric 
Status of Sixth-Graders and Ninth-Graders Who Fail 
to Finish High School," Educational and Psycholog-
ical Measurements, XII (Winter, 1952), 632-637. 

65. Kulp, D. H., "Prestige As Measured by Single Experience 
Changes and Their Permanency," Journal of Educa-
tional Research, XXVII (May, 1934), 663-672. 

66. Lanty, Donald L., "Relationship Between Classroom Emo-
tional Climate and Concepts of Self, Others, and 
Ideal Among Elementary Student Teachers," Journal 
of Educational Research, LIX (October, 1965), 80-83. 



75 

67. Leary, Timothy, Interpersonal Diagnosis of Personality, 
New York, The Ronald Press, 1957. 

68. Leavitt, Harold J. and Ronald Mueller, "Some Effects of 
Feedback on Communication," Small Groups: Studies 
in Interaction, edited by Paul Hare and others, 
New York, Alfred A. Knopf, 1966. 

69. Lecky, Prescott, Self-Consistency: A Theory of 
Personality, New York, Island Press, 1945. 

70. Lewin, Kurt and others, "Patterns of Aggressive Behavior 
in Experimentally Created 'Social Climates,'" 
Journal of Social Psychology, X (October, 1939), 
271-299. 

71. Lewis, W. A. and others, "Interpersonal Relationships 
and Pupil Progress," The Personnel and Guidance 
Journal, XLIV (December, 1965) , 396-401. 

72. Lewis, W. A. and Wayne Wigel, "Interpersonal Understand-
ing and Assumed Similarity," Personnel and Guidance 
Journal, LXIII (October, 1964), 155-158. 

73. Lorber, Neil M., "Inadequate Social Acceptance and Dis-
ruptive Classroom Behavior," LIX (April, 1966), 
360-362. 

74. Lynch, William W., "Interpersonal Perception: A 
Neglected Aspect of Teaching," Theory Into Practice, 
II (April, 1963), 90-94. 

75. , Person Perception: Its Role in 
Teaching, Bulletin of the School of Education, 
Vol. 37, Bloomington, Indiana, Indiana University, 
November, 1961. 

76. Matkom, Anthony, "Impression Formation as a Function of 
Adjustment," Psychological Monographs, Vol. XVII, 
No. 5, 1963. 

77. McClelland, D. C. and others, "The Projective Expression 
of Needs: IV, The Effect of the Need for Achieve-
ment on Thematic Apperception," Journal of Experi-
mental Psychology, XXXIX (May, 1949), 242-255. 

78. McDonald, James B., "Gamesmanship in the Classroom," 
The Bulletin of the National Association of 
Secondary School Principals, L (December, 1966), 
51-68. 



76 

79. Mead, George H., Mind, Self, and Society, Chicago, The 
University of Chicago Press, 19 34. 

80. Mitzel, Harold E., "Teacher Effectiveness," Encyclopedia 
of Educational Research, edited by Chester Harris, 
New York, Macmillan Co., 1960. 

81. Moreno, J. L., Who Shall Survive, Beacon House, Inc., 
New York, 1934. 

82. Morse, William C., "Diagnosing and Guiding Relationships 
Between Group and Individual Class Members," The 
Dynamics of Instructional Groups, Fifty-ninth 
Yearbook, Chicago, National Society for the Study 
of Education, 1960. 

83. , "Self-Concept Data," The Bulletin of 
the National Association of Secondary School 
Principals, XLVIII (September, 1964) , 23-27. 

84. Moustakas, C. E., The Teacher and the Child, New York, 
McGraw-Hill, 1956. 

85. Nelson, Calvin C., "Affective and Cognitive Attitudes 
of Junior High School Teachers and Pupils," Journal 
of Educational Research, LVIII (October, 1964) , 81-
83. 

86. Newcomb, Theodore M., "An Approach to the Study of 
Communicative Acts," Psychological Review, LX 
(November, 1953), 393-404. 

87. , "The Cognition of Persons as 
Cognizers," Person Perception and Interpersonal 
Behavior, edited by Renato Tagiuri and Luigi 
Petrullo, Stanford, Stanford University Press, 
1958. 

88 . , Social Psychology, New York, 
Dryden Press, 1950. 

89. Newcomb, Theodore M. and others, Group Adjustment, 
Cleveland, School of Applied Social Sciences, 
Western Reserve University, 1938. 

90. Pepitone, Albert, "Motivational Effects in Social Per-
ception," Human Relations, III (1950) , 57-76. 

91. Perkins, Hugh V. , "Teachers' and Peers' Perceptions of 
Children's Self-Concepts," Child Development, 
XXIX (June. 



77 

92. Postman, Leo and others, "Personal Values as Selective 
Factors in Perception," Journal of Abnormal and 
Social Psychology, XLIII (April, 1948), 142-154. 

93. Rezler, Agnes G., "The Influence of Needs Upon the 
Student's Perception of His Instructor," Journal 
of Educational Research, LVIII (February, 1965), 
2 8 2 - 2 8 6 . 

94. Rogers, Carl, Client-Centered Therapy, Boston, Houghton 
Mifflin Co., 1951. 

95. , "The Necessary and Sufficient Conditions 
of Therapeutic Personality Change," Journal of 
Consulting Psychology, XXI (April, 1957), 95-103. 

96. , On Becoming a Person, Boston, Houghton 
Mifflin Co., 1961. 

97. Ruesch, Jurgen and A. Rodney Prestwood, "Interaction 
Processes and Personal Codification," Journal of 
Personality, XVIII (June, 1950), 391-430. 

98. Ruesch, Jurgen and Gregory Batson, "Structure and 
Process in Social Relations," Psychiatry, XII 
(1949) , 105-124. 

99. Ryans, David, Characteristics of Teachers, Washington, 
D. C., American Council on Education, 1960. 

100. Sapir, Edward, "Speech as a Personality Trait," American 
Journal of Sociology, XXXII (May, 1927), 892-905. 

101. Sargent, S. Stansfield and Robert C. Williamson, Social 
Psychology, New York, The Ronald Press Company, 
1966. 

102. Schafer, Roy and Gardner Murphy, "The Role of Autism 
in the Visual Figure-Ground Relationship," Journal 
of Experimental Psychology, XXXII (April, 1943) , 
335-343. 

103. Schmuch, Richard A., "Interpersonal Relations and Mental 
Health in the Classroom," Mental Hygiene, XLVII 
(April, 1963), 289-299. 

104. Sears, Pauline, The Effect of Classroom Conditions in 
the Strength of Achievement Motive and Work Output 
on Elementary School Children, Washington, 
Cooperative Research Project OE-873 of the United 
States Office of Education, 1963. 



78 

105. Sullivan, Harry S., Conceptions of Modern Psychiatry, 
Washington, D. C., The William Alanson White 
Psychiatric Foundation, 1947. 

106. Taft, Ronald, "The Ability to Judge People," Psycho-
logical Bulletin, LII (January, 1955), 1-23. 

107. Tagiuri, Renato, "Social Preference and Its Perception," 
Person Perception and Interpersonal Behavior, 
edited by Renato Tagiuri and Luigi Petrullo, 
Stanford, Stanford University Press, 1958. 

108. Tagiuri, Renato and others, "On the Relation Between 
Feelings and Perception of Feelings Among Members 
of Small Groups," Readings in Social Psychology, 
edited by T. M. Newcomb and others, New York, 
Holt, Rinehart, and Winston, 1958. 

109. Tagiuri, Renato and Nathan Kogan, "The Visibility of 
Interpersonal Preferences," Human Relations, X 
(1957), 385-390. 

110. Thelen, Herbert A., "The Experimental Method in Class-
room Leadership," Elementary School Journal, LIII 
(October, 1952), 76-85. 

111. Thelen, Herbert A. and Ralph Tyler, "Implications for 
Improving Instruction in the High School," Learn-
ing and Instruction, Forty-ninth Yearbook, Chicago, 
National Society for the Study of Education, 1950. 

112. Thibaut, John W. and H. W. Riecken, "Some Determinants 
and Consequences of Perception of Social Causality," 
Journal of Personality, XXIV (December, 1955), 
113-133. 

113. Trow, William Clark, "Rolefunctions of the Teacher in 
the Instructional Group," The Dynamics of Instruc-
tional Groups, Fifty-ninth Yearbook, Chicago, 
National Society for the Study of Education, 1960. 

114. Tuddenham, R. D., "Studies in Reputation III Corre-
lates of Popularity Among Elementary School 
Children," Journal of Educational Psychology, XLII 
(May, 1951), 270-271. 

115. Van Egmond, Elmer and Charles Seashore, "The Consultant-
Trainer Role in Working Directly with a Total 
Staff," Journal of Social Issues, XV, No. 2 (1959), 
36-42. 



79 

116. Wilhelms, Fred T., "Questions in Search of Answers," 
Effective Teaching and Personal Potential, The 
Bulletin of the National Association of Secondary 
School Principals, L (December, 1966), 11-16. 

117. Withall, John, "Research Tools: Observing and Record-
ing Behavior," Review of Educational Research, XXX 
(December, 1960), 496-502. 

118. Withall, John and W. W. Lewis, "Social Interaction in 
the Classroom," Handbook of Research on Teaching, 
edited by N. L. Gage, Chicago, Rand McNally and 
Co., 1965. 



CHAPTER III 

METHODS AND PROCEDURES FOR COLLECTING 

AND TREATING THE DATA 

The basic purpose of the study was to investigate the 

relationship of secondary school student teachers' manifest 

psychological needs and the accuracy of interpersonal per-

ception and the self-concepts of secondary school students. 

In seeking a solution to the problem, the following sub-

problems were investigated: 

1. The relationship of student teacher needs and the 

accuracy with which the student teacher perceives the 

attitudes of his students. 

2. The relationship of the accuracy with which the 

student teacher perceives the attitudes of his students and 

the favorability of the students' attitudes toward the 

student teacher. 

The following variables were studied as they related 

to the sub-problems: 

1. Sex of the students 

2. Sociometric status of the students. 

The methods and procedures used to collect and analyze 

the data will be described in this chapter. 
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Selection of Subjects 

The student teachers included in the study were 

selected from a population of 199 enrolled in the secondary 

student teaching course at North Texas State University 

during the second eight weeks of the 1967 spring semester. 

Selection of the sample was limited to student teachers who 

(1) had completed the EPPS during their junior year at North 

Texas State University as part of the requirements for 

entrance into the teacher education program; (2) were single 

at the time they took the EPPS; and (3) did student teaching 

in language arts, science, business, social studies, mathe-

matics, or freign language. 

Seven of the 199 student teachers had transferred from 

other institutions after starting the education sequence and 

had no files on record in the teacher admission office. 

Application of the limitation that subjects must have com-

pleted the EPPS as part of the requirement for admission to 

teacher education further reduced the population to 132. 

Application of the limitation to certain teaching fields 

excluded 64 more students from the population. The re-

striction that subjects must have been single when they 

completed the EPPS precluded 25 students. One student 

teacher was deleted from the study because he withdrew from 

the student teaching program. 

The population of student teachers eligible for the 

study, after the above disqualifications, was reduced from 
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199 to 42. An attempt was made to include each of the 42 

remaining student teachers in the sample. Eleven were not 

included in the study for the following reasons: (1) one 

student teacher was precluded because the principal of the 

school in which he was doing student teaching declined per-

mission to allow the study; (2) two student teachers were 

precluded because of a lack of success in obtaining an inter-

view with the principal of the school in which they were 

student teaching; (3) one student teacher was precluded be-

cause of a schedule conflict; (4) one student teacher was 

precluded because he was transferred to another school; 

(5) five student teachers were precluded because permission 

from the school system to carry out the study was not ob-

tained until too late in the semester to permit data 

collection. Thirty-one of the 42 student teachers eligible 

for the study were actually involved in the study. One 

student teacher was later omitted because of the nature of 

the statistical treatment used with the data. Ten of the 

student teachers were males, 20 were females. There were 

661 secondary school students included in the study. Class 

size ranged from a minimum of 12 to a maximum of 35. The 

mean class size was 22. Grade level ranged from eighth 

grade through twelfth grade, with ninth grade being the mean. 
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Procedures for Collecting Data Relating to Students' 
Perceptions of Teacher Attitudes 

Davidson and Lang (1) have developed an adjective 

Checklist which is purported to measure a student's per-

ceptions of his teacher's attitudes and feelings toward him. 

Tk e Checklist contains a list of thirty bipolar adjectives 

which connote positive and negative feelings that people 

have toward other people. The words were selected on the 

basis of three criteria: (1) the words should be those 

commonly used to describe how people feel toward others, 

especially how teachers feel toward and think of students; 

(2) the words should be appropriate for students in approxi-

mately the ten to sixteen year age range? (3) the words 

should be about equal in number connoting positive and 

negative feelings. 

Students were asked to answer the Checklist (see Ap-

pendix B) in response to the question: How do you think 

your student teacher feels toward you? The Checklist is 

constructed in such a way as to enable students to choose 

between five possible responses for any one set of adjec-

tives. A score of from 1 to 5 is possible on each of the 

thirty items in the Checklist. A mean score for the stu-

dent was arrived at by summing the scores for each item and 

then dividing the summed scores by the number of items 

checked. The mean score for a student can range from 1 to 

5. A score of 1 represents a negative response, a score of 
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5 represents a positive response. Scores of 2, 3, and 4 

represent degrees of favorableness of response between the 

two extremes. In addition to measuring perceived attitudes 

toward the self, Davidson and Lang found that responses to 

the items of the Checklist correlated significantly with an 

individual's self-concept. This would appear reasonable 

when it is considered that the student is, in fact, addres-

sing himself to the question: What are my feelings toward 

my teacher's feelings toward me? or, What are my attitudes 

toward my teacher's attitudes toward me? Each student 

teacher completed the same Checklist for each student in 

his class (see Appendix C). Scoring of the Checklist com-

pleted by the student teachers followed the same procedure 

outlined above. A more detailed description of the Check-

list will be found in Chapter I. 

The students involved in the study were selected by the 

student teachers. Each student teacher was given a brief 

explanation of the study and was asked to select the class 

with which he had worked most closely. A test date was 

established and the student teacher was requested to refrain 

from divulging any details of the study to the students in 

the selected class until the investigator arrived to ad-

minister the Checklist. Student teachers were requested to 

leave the classroom during the time the students were re-

sponding to the Checklist. 
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The investigator administered the Checklist in each of 

the classrooms. Prior to distribution of the Checklist, it 

was explained to the students that they wesre part of a group 

of approximately 1,000 students who were taking part in the 

study. It was explained that the student teacher was among 

a group of about 35 student teachers in the study. The 

students were told that the data being collected would be 

strictly confidential. Emphasis was placed upon assuring 

the students that the information given by them would, in 

no way, influence their grade or the grade made by the stu-

dent teacher. An attempt was made in each class to impress 

upon the students the important part that they had in the 

study and that the success of the study depended upon their 

honesty in responding to each of the items in the Checklist. 

After a brief explanation of the study, the Checklists 

were distributed to the students. Instructions were read 

aloud to the students and each student was asked to read 

them silently. An opportunity for questions was provided 

after completion of the instructions, and help was offered 

to any student who might need later explanation or clarifi-

cation of items or instructions. 

Immediately before asking the students to respond to 

the Checklist, the task was re-emphasized and re-defined 

to the students. It was stated that the student was 

being asked to respond to the Checklist, not as he felt 
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about the student teacher, but as he believed the student 

teacher felt toward him. 

The students expressed a great deal of interest in the 

study and apparently felt little or no fecir or anxiety in 

responding to the Checklist. They appeared to understand 

what was expected of them and seemed to feel free to ask 

for further explanation if needed. Completion of the Check^ 

list took approximately twenty minutes. 

During informal discussion after completion of the 

Checklist, the students who entered the discussion almost 

unanimously expressed the belief that they were highly 

accurate in their ability to describe the feelings and atti-

tudes of their student teacher. They appeared to believe 

that their accuracy would not increase appreciably if they 

were to respond to their regular teacher instead of the 

student teacher. 

In addition to the Checklist, the students were asked 

to indicate their sex and to list in descending order the 

three students in the classroom whom they would like to have 

as best friends. 

From the scores and data furnished on the Checklist, 

it was possible to group the students into male and female 

groups, high and low favorability groups, high and low self-

concept groups, and high and low sociometric status groups. 

After these groupings were established, the accuracy with 
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which the student teacher perceived the attitudes of each of 

these groups was determined. 

In order to determine the high and low favorability 

groups and the high and low self-concept groups, the mean 

Favorability Index scores of the students in each class were 

arranged from the most favorable score for a student in 

terms of his perceptions of his student teacher's attitudes 

and the lowest score representing the least favorable mean 

score. The highest one-third of the students represented by 

this distribution of mean Favorability Index scores were 

arbitrarily defined as the group with high favorability and 

high self-concept. The lower one-third of the students 

represented by the distribution of scores was defined as the 

group with low favorability and low self-concept. 

Sociometric status was determined by assigning a score 

of 5 to first friendship choices, 3 to second friendship 

choices, and 1 to third friendship choices. After the scores 

for the students in each class were calculated, they were 

arranged in a frequency distribution. The highest one-third 

of the students represented by the scores in the frequency 

distribution were arbitrarily defined as Stars and the lowest 

one-third as Isolates. 

Assuming a class size of 20 students, 10 boys and 10 

girls, approximately 1,220 observations were obtained for 

each student teacher. The data collected for each student 

teacher followed the following pattern: 
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1. Six hundred Favorability Index scores for the stu-

dent teacher in response to the statement "The student 

thinks that I think he (she) is . . These scores were 

compared to the students' Favorability Index scores to 

determine the accuracy with which the student teacher per~ 

ceived the feelings and attitudes of his students. 

2. Six hundred Favorability Index scores for the stu-

dents in response to the statement "The student teacher 

thinks that I am . . . ." These scores were used for three 

purposes. They were compared with the student teacher's 

Favorability Index scores to determine the accuracy with 

which the student teacher perceived the feelings and atti-

tudes of his students. A second use was to determine the 

student's self-concept. The third use was in determining 

the High Favorability Index and Low Favorability Index 

groups of students. 

3. One mean Favorability Index score for the student 

teacher. This score was obtained by summing each Favor-

ability Index score for the student teache:r (one for each 

student in the class) and then dividing by the number of 

Favorability Index scores. This score was compared to the 

students' mean Favorability Index score to determine the 

accuracy with which the student teacher perceived the feel-

ings and attitudes of the class as a whole. The difference 

between the student teacher's mean Favorability Index score 
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and the students' mean Favorability Index score was called 

the mean interpersonal perception score. 

4. One mean Favorability Index score for the students. 

This score was obtained by summing the Favorability Index 

scores (one for each student) for the students and then di-

viding by the number of Favorability Index scores. In 

addition to its use in determining the mean interpersonal 

perception score for the student teacher, it also reflected 

the mean self-concept score of the students and the perceived 

student teacher attitude toward the students. 

5. One mean interpersonal perception score. This score 

was obtained by determining the difference between the stu-

dent teacher's mean Favorability Index score and the students' 

mean Favorability Index score. The smaller the mean inter-

personal perception score, the greater the accuracy of the 

student teacher's perceptions of the students' feelings and 

attitudes toward him. 

6. One mean Favorability Index score for the boys in 

each class and one mean Favorability Index score for the 

student teacher in response to the boys in his class. The 

difference between these two scores was designated the mean 

interpersonal perception score for males. 

7. One mean Favorability Index score for the girls in 

each class and one mean Favorability Index score for the 

student teacher in response to the girls in his class. The 
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difference between these two scores was designated the mean 

interpersonal perception score for females. 

8. One mean Favorability Index score for the socio-

metric Stars in each class and one mean Favorability Index 

score for the student teacher in response to the Stars in 

his class. The difference between these two scores was 

designated the mean interpersonal perception score for Stars. 

9. One mean Favorability Index score for the socio-

metric Isolates in each class and one mean Favorability Index 

score for the student teacher in response to the Isolates in 

his class. The difference between these two scores was 

designated the mean interpersonal perception score for 

Isolates. 

10. One mean Favorability Index score for the High 

Favorability Index group of students in each class and one 

mean Favorability Index score for the student teacher in 

response to the High Favorability Index group of students 

in his class. The difference between these two scores was 

designated the mean interpersonal perception score for the 

High Favorability Index group. 

11. One mean Favorability Index score for the Low 

Favorability Index group of students in each class and one 

mean Favorability Index score for the student teacher in 

response to the Low Favorability Index group of students in 

his class. The difference between these two scores was 
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designated the mean interpersonal perception score for the 

Low Favorability Index group. 

Procedures for Collecting Data Relating to Student 
Teachers' Perceptions of Student Attitudes 

The thirty student teachers in the study represented 

nineteen cities and twenty-four schools within a ninety-

four-mile radius of Denton, Texas. From two to three visits 

to each school were made in the process of data collection. 

Permission to conduct the study was received from an admin-

istrative official of each school, from the cooperating 

teacher, and from the student teacher. During the initial 

visit with the cooperating teacher and the student teacher, 

a tentative date was established to return and administer 

the Checklist to the students in the class selected by the 

student teacher. Confirmation or rescheduling of the test 

date was made by telephone. 

Each student teacher was given a packet containing a 

Checklist to be completed by the student teacher for each 

student in the class selected. A brief explanation of the 

student teacher's part in the study was given orally and 

also in writing in the instruction sheet attached to the 

packet of Checklists. Emphasis was placed upon the confi-

dential nature of the student teacher's response and 

assurance was given that the student teaching grade would, 

in no way, be influenced by the responses. 
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The Checklist to which the student teacher responded 

was identical to the one responded to by the students. The 

directions were changed to "The student thinks that I think 

he (she) is." The student teacher was being asked to judge 

how each student in the selected class would complete the 

Checklist in response to the statement, "The student teacher 

thinks that I am." The packet of Checklists was left with 

the student teacher. He was asked to complete the Check-

lists within three or four days and return them to North 

Texas Station. A stamped, self-addressed envelope was pro-

vided for this purpose. 

As was the case with the students, the student teachers 

were very cooperative, appeared to be interested in the 

study, and seemed to understand what was expected of them. 

Each student teacher in the study was promised a summary re-

port of the results of the study. 

An interpersonal perception score for each student 

teacher was computed by scoring each Checklist, one for each 

student in the selected class, and then arriving at a mean 

score for the entire class. The mean score computed by 

summing each Checklist item score and then dividing by the 

number of items answered was designated the Favorability 

Index. The difference between the mean Favorability Index 

score given the students by the student teacher and the mean 

Favorability Index score of the students in the selected 
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class was designated the interpersonal perception score for 

the student teacher. The interpersonal perception score 

was obtained from approximately 1,220 observations for each 

student teacher and could theoretically range from 0 to 4.0. 

The smaller the interpersonal perception score, the greater 

the accuracy of the student teacher's judgement of the 

student's attitudes. 

To determine the accurate and inaccurate interpersonal 

perception groups, the interpersonal perception scores of 

the student teachers were arranged in a column with the 

lowest score on top and the highest score on the bottom. 

Student teachers who scored above the median in the distri-

bution of scores were arbitrarily designated as the accurate 

interpersonal perception group; those below the median were 

designated as the inaccurate interpersonal perception group. 

Each student teacher who took part in the study had 

previously completed the EPPS as one part of the teacher ad-

mission program at North Texas State University. The raw 

scores for the EPPS needs for each student teacher were ob-

tained from permanent records in the Teacher Education 

Admissions Office. Means, standard deviations, and t values 

for each of the fifteen needs were computed at the North 

Texas State University Computer Center. 
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Procedures Used to Test the Hypotheses 

The statistical computations necessary to test the 

tenability of the hypotheses in the study were computed by 

the IBM Computer Center at North Texas State University. 

The research hypotheses were restated in the null form for 

statistical treatment. The 5 percent level of significance 

was arbitrarily established as the point below which the 

null hypothesis would be rejected. The 1 percent level was 

considered highly significant. Following the statistical 

computations, the data were entered into tables for clarity 

of presentation. 

The Fisher's t test for the significance of the differ-

ence between the means of two groups was used to test 

Hypotheses 1, 2, 3, 7, 8, 9, 11, 12, 13, 14, 15, 16, 17, 18, 

and 19. An appropriate t table was consulted to determine 

the level of significance. 

Hypotheses 4, 5, 6, and 10 were tested using the Pearson 

Product Moment Correlation Coefficient formula, and an ap-

propriate table was consulted to determine the level of 

significance. 

The formulas used in the computation of Fisher's 

t and the Pearson Product Moment Correlation Coefficient 

were the standard formulas used at the computer center and 

were taken from McNemar (2). The analysis of the data and 

a discussion of each hypothesis are presented in Chapter IV. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

The tenability of the hypotheses of the study as set 

forth in Chapter I was determined by statistical analysis of 

the collected data. The data were punched on cards and all 

statistical analyses were computed at the North Texas State 

University Computer Center. The research hypotheses were 

restated as null hypotheses and the 5 percent level of sig-

nificance was designated as the level below which the 

hypotheses would be rejected. Following the statistical 

analyses, the data were entered into tables for clarity of 

presentation. 

Hypotheses 1, 2, and 3 

The first problem on which data were analyzed involved 

the relationship between interpersonal perception and the 

EPPS needs. Hypothesis 1 stated that student teachers who 

had mean scores indicating accurate interpersonal perception 

would have significantly higher mean scores on each of the 

following psychological needs than would student teachers who 

had mean scores indicating inaccurate interpersonal per-

ception: (a) Affiliation, (b) Intraception, (c) Succorance, 

and (d) Nurturance. 
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Hypothesis 2 stated that student teachers who had mean 

scores indicating inaccurate interpersonal perception would 

have significantly higher mean scores on each of the follow-

ing needs than would student teachers who had accurate inter-

personal perception scores: (a) Autonomy, (b) Dominance, 

(c) Aggression, (d) Order, and (e) Endurance. 

Hypothesis 3 stated that student teachers who had mean 

scores indicating accurate interpersonal perception would 

have mean scores on each of the following needs which were 

not significantly different from mean scores made on the 

needs by student teachers who had inaccurate interpersonal 

perception: (a) Deference, (b) Achievement, (c) Exhibition, 

(d) Abasement, (e) Change, and (f) Heterosexuality. 

Hypotheses 1, 2 and 3 were tested using twenty-nine 

degrees of freedom. The one-tailed test of significance was 

used with hypotheses 1 and 2, and t must have reached 1.699 

for acceptance of the research hypothesis. The two-tailed 

test was used with hypothesis 3, and t must have reached 

2.045 for acceptance of the research hypothesis. Thirty 

student teachers and 661 students were included in deter-

mining the interpersonal perception scores related to 

hypotheses 1, 2, and 3. 

Data relative to hypotheses 1, 2, and 3 are presented 

in Table I. 
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TABLE I 

MEANS, STANDARD DEVIATIONS, FISHER'S t, AND LEVELS OF 
SIGNIFICANCE BETWEEN THE TWO GROUPS OF STUDENT 

TEACHERS AND THE FIFTEEN EPPS NEEDS 

Criterion 

Student Teachers 

Fisher1s 

t 

Level of 

Signif-

icance Criterion 

Accurate Inaccurate 
Fisher1s 

t 

Level of 

Signif-

icance Criterion M SD M SD 

Fisher1s 

t 

Level of 

Signif-

icance 

Achievement 12.47 4.90 14.80 3.73 -1.42 NS 

Deference 12.00 3.56 13.13 4.11 - .78 NS 

Order 9.73 3.45 12.93 4.07 -2.24 >.025 

Exhibition 15.20 3.54 14.40 3.70 .58 NS 

Autonomy 12.13 4.10 11.80 3.56 .23 NS 

Affiliation 15.60 4.51 16.87 4.70 - .73 NS 

Intraception 15.93 3.45 16.93 4.78 - .63 NS 

Succorance 14.07 3.82 11.80 6.25 1.16 NS 

Dominance 14.00 5.44 14.80 3.92 - .45 NS 

Abasement 13.20 5.05 13.27 5.80 - .30 NS 

Nurturance 16.93 4.52 15.40 3.83 .97 NS 

Change 16.47 4.95 16.73 5.76 - .13 NS 

Endurance 12.73 5.30 14.87 4.49 -1.15 NS 

Heterosexuality 18.00 4.75 12.53 6.91 2.44 NS 

Aggression 10.40 4.72 9.40 4.48 .57 NS 

An investigation of Table I shows that there was no 

significant difference between the two groups of student 

teachers on fourteen of the fifteen epps noo/ic mu 
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a significant difference between the Order need of the two 

groups of student teachers. Student teachers in the in-

accurate interpersonal perception group tended to have 

significantly higher mean scores on Order than did the 

accurate interpersonal perception group. The inaccurate 

group also had higher, but not significant, mean scores on 

Achievement, Deference, Affiliation, Intraception, Dominance, 

Abasement, Change, and Endurance. The accurate group had 

higher mean scores on Exhibition, Autonomy, Succorance, 

Nurturance, and Heterosexuality, but again, these scores 

were not significantly different from mean scores made by 

the inaccurate group. 

According to the results presented in Table I, the null 

form of hypothesis 1 must be accepted and the research 

hypothesis rejected. Hypothesis 2 was accepted in part. 

The hypothesis of no difference was accepted for part a, b, 

c, and e. However, the hypothesis of no difference was re-

jected for part d, and the research hypothesis was accepted 

at above the .05 level of confidence. Research hypothesis 3 

of no difference was also accepted. 

Apparently there was very little relationship between 

interpersonal perception as measured by the Davidson and 

Lang Adjective Checklist and manifest psychological needs 

as measured by the EPPS. The only exception being that 

student teachers who had mean interpersonal perception 
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scores indicating inaccurate perception of the students' 

feelings and attitudes made significantly higher scores on 

Order than did student teachers in the accurate interpersonal 

perception group. 

Hypotheses 4, 5, and 6 

The second problem on which data were analyzed involved 

the correlation between interpersonal perception and the 

EPPS needs. Hypothesis 4 stated that there would be a sig-

nificant negative correlation between the student teachers' 

interpersonal perception scores and each of the following 

needs: (a) Affiliation, (b) Intraception, (c) Succorance, 

and (d) Nurturance. 

Hypothesis 5 stated that there would be a significant 

positive correlation between interpersonal perception and 

each of the following needs: (a) Autonomy, (b) Dominance, 

(c) Aggression, (d) Order, and (e) Endurance. 

Hypothesis 6 stated that there would be no significant 

correlation between interpersonal perception and each of 

the following needs: (a) Deference, (b) Achievement, 

(c) Exhibition, (d) Abasement, (e) Change, and (f) Hetero-

sexuality. 

The correlation coefficients and levels of significance 

between the interpersonal perception scores of the accurate 

and inaccurate groups of student teachers and each of the 

fifteen EPPS needs are presented in Table II. Thirtv student 
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teachers and 661 students were included in the determination 

of the interpersonal perception scores for hypotheses 4, 5, 

and 6. 

TABLE II 

THE PEARSON PRODUCT MOMENT CORRELATION COEFFICIENTS 
AND LEVELS OF SIGNIFICANCE BETWEEN THE STUDENT 

TEACHERS' INTERPERSONAL PERCEPTION SCORES 
AND THE FIFTEEN EPPS NEEDS 

Interpersonal Perception 
Level Of 

Criterion r Significance 

Achievement -.37 >.05 

Deference .08 NS 

Order .25 NS 

Exhibition .04 NS 

Autonomy- -.03 NS 

Affiliation .02 NS 

Intraception -.11 NS 

Succorance -.06 NS 

Dominance .18 NS 

Abasement -.11 NS 

Nurturance -.22 NS 

Change -.18 NS 

Endurance .12 NS 

Heterosexuality -.27 NS 

Aggression .24 NS 
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Hypotheses 4, 5, and 6 were tested using twenty-eight 

degrees of freedom. The one-tailed test of significance was 

used with hypotheses 4 and 5, and r must have reached .31 

for acceptance of the research hypothesis. The two-tailed 

test was used with hypothesis 7, and r must have reached .36 

for acceptance of the research hypothesis. 

An examination of Table II indicates that there was no 

significant correlation between interpersonal perception and 

fourteen of the fifteen EPPS needs. There was a significant 

negative correlation between the student teachers' achieve-

ment need and their accuracy in the judgement of students' 

feelings and attitudes. 

It also appears that there was a positive, though not 

significant, correlation between interpersonal perception 

and the following EPPS needs: Deference, Order, Exhibition, 

Affiliation, Dominance, Endurance, and Aggression. There 

was a negative, though not significant, correlation between 

interpersonal perception and the following EPPS needs: 

Autonomy, Intraception, Succorance, Abasement, Nurturance, 

Change, and Heterosexuality. 

From the results presented in Table II, it appears that 

hypotheses 4 and 5 of no significance must be accepted and 

the research hypothesis rejected. Hypothesis 6 of no differ-

ence was partially substantiated. The research hypothesis 

was accepted for Deference, Exhibition, Abasement, Change, 
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and Heterosexuality but was rejected for Achievement. 

Apparently there was very little relationship between inter-

personal perception and manifest psychological needs as 

measured by the instruments used in this study. There did 

appear to be a statistically significant negative correlation 

between Achievement and interpersonal perception. 

Hypotheses 7, 8, and 9 

The third problem on which data were analyzed involved 

the relationship between interpersonal perception and two 

groups of student teachers. Hypothesis 7 stated that stu-

dent teachers who scored high (top one-third) on each of the 

following needs would have a significantly lower mean inter-

personal perception score than would student teachers who 

scored low (bottom one-third) on each of the needs: (a) 

Affiliation, (b) Intraception, (c) Succorance, and (d) Nur-

turance. 

Hypothesis 8 stated that student teachers who scored 

high on each of the following needs would have a signifi-

cantly higher mean interpersonal perception score than would 

student teachers who scored low on each of the needs: (a) 

Autonomy, (b) Dominance, (c) Aggression, (d) Order, and 

(e) Endurance. 

Hypothesis 9 stated that student teachers who scored 

high on each of the following needs would have mean inter-

personal perception scores not significantly different from 
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scores made by student teachers who scored low on each of 

the needs: (a) Deference, (b) Achievement, (c) Exhibition, 

(d) Abasement, (e) Change, and (f) Heterosexuality. 

The means, standard deviations, t values, and levels of 

significance for the two groups of student teachers and each 

of the EPPS needs are presented in Table III. 

TABLE III 

MEANS, STANDARD DEVIATIONS, FISHER'S t, AND LEVELS OF 
SIGNIFICANCE BETWEEN THE TWO GROUPS OF STUDENT 

TEACHERS AND THE FIFTEEN EPPS NEEDS 

Criterion 

Top 
One-Third 

Bottom 
One-Third 

Fisher's 
t 

Level Of 
Signifi-

cance Criterion M SD M SD 
Fisher's 

t 

Level Of 
Signifi-

cance 

Achievement .43 .25 .24 .15 1.96 NS 

Deference .40 .20 .37 .26 .24 NS 

Order .40 .20 .27 .20 1.43 NS 

Exhibition .40 .23 .33 .19 .69 NS 

Autonomy .43 .29 .37 .17 .49 NS 

Affiliation .39 .20 .35 .20 .40 NS 

Intraception .37 .19 .43 .29 - .51 NS 

Succorance .40 .28 .44 .19 - .34 NS 

Dominance .37 .20 .33 .21 .47 NS 

Abasement .32 .18 .47 .26 

0
 * 

rH
 

1 NS 

Nurturance .40 .24 .38 .23 .14 NS 

Change .41 .25 .31 .15 .93 NS 

Endurance .34 .27 .34 .19 .06 NS 

Heterosexuality .46 .17 .33 .28 1.21 NS 

Aggression .33 .19 .37 .27 - .39 NS 
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Twenty student teachers and 661 students were involved 

in the computation of the interpersonal perception scores 

relative to hypotheses 1, 8, and 9. 

Hypothesis 7, 8, and 9 were tested using nineteen 

degrees of freedom. The one-tailed test was used with 

hypotheses 7 and 8, and t must have reached 1.73 for accep-

tance of the research hypothesis. The two-tailed test was 

used with hypothesis 9 and t must have reached 2.10 for 

acceptance of the research hypothesis. 

An inspection of Table III reveals that there was no 

significant difference between the mean interpersonal per-

ception scores of the two groups of student teachers. The 

groups high on Achievement, Deference, Order, Exhibition, 

Autonomy, Affiliation, Dominance, Nurturance, Change, En-

durance, and Heterosexuality tended to be slightly less 

accurate in their judgement of the students' feelings and 

attitudes than were the groups low on each of the needs. 

Conversely, the groups low on Intraception, Succorance, 

Abasement, and Aggression tended to be slightly more accurate 

in their judgement of the students' feelings and attitudes 

than were the groups high on each of the needs. 

From an analysis of Table III, it was determined that 

hypotheses 7 and 8 of no difference must be accepted, and 

the research hypotheses rejected. Research hypothesis 6 of 

no difference was accepted. It appears that there was very 

little difference between interpersonal perception scores 
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made by student teachers who scored in the top one-third or 

in the bottom one-third of the need scores as measured by 

the EPPS. 

Hypothesis 10 

The fourth problem on which data were analyzed involved 

the correlation between interpersonal perception and the 

mean Favorability Index score of the students. Hypothesis 10 

stated that there would be a significant negative correlation 

between the mean interpersonal perception score of the stu-

dent teachers and the mean Favorability Index score of the 

students. 

The correlation coefficients and levels of significance 

between interpersonal perception and the mean Favorability 

Index score are presented in Table IV. 

TABLE IV 

THE PEARSON PRODUCT MOMENT CORRELATION COEFFICIENTS AND 
LEVELS OF SIGNIFICANCE BETWEEN INTERPERSONAL 

PERCEPTION AND THE MEAN FAVORABILITY 
INDEX OF STUDENTS 

Criterion Mean Favorability Index Level of Significance 

Interpersonal 
Perception .35 >.025 

Hypothesis 10 was tested using twenty-eight degrees of 

freedom. The one-tailed test was used with hypothesis 10, 

and r must have reached .31 for acceptance of the research 
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hypothesis. Thirty student teachers and 661 students were 

involved in the determination of the interpersonal perception 

scores relative to hypothesis 10. 

An analysis of Table IV shows that there was a signifi-

cant positive correlation between interpersonal perception 

and the mean Favorability Index of the students. The re-

search hypothesis was rejected. Rejection of the research 

hypothesis was the result of a significant correlation but 

in a direction opposite from that stated in the research 

hypothesis. The null hypothesis was therefore retained. 

The results indicated that as the accuracy of interpersonal 

perception for the en:ire group of thirty student teachers 

increased, the mean Favorability Index of the students tended 

to decrease. However it should be noted that correlations 

of .35, although significant, show only a slight relation-

ship between the varieties. Predictions based on correlations 

of .35 can be expectec to be in error quite frequently. 

Correlations at this level are of little or no use when used 

singly for individual prediction. Such correlations may be 

useful when combined with other correlations into a multiple-

regression equation. 

Hypothesis 11 

The fifth problem on which data were analyzed involved 

the relationship between the mean Favorability Index of 

students and interpersonal perception of the accurate and 
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inaccurate groups of student teachers. Hypothesis 11 stated 

that student teachers who had an accurate interpersonal per-

ception would have students who had a significantly higher 

mean Favorability Index than would students taught by student 

teachers having an inaccurate interpersonal perception. 

The means, standard deviations, t values, and levels of 

significance between the students' mean Favorability Index 

and the accurate and inaccurate groups of student teachers 

are presented in Table V. 

Hypothesis 11 was tested using twenty-nine degrees of 

freedom. The one-tailed test was used, and t must have 

reached 1.699 for acceptance of the research hypothesis. 

Thirty student teachers and 661 students were included in 

the computation of the interpersonal perception scores 

relative to hypothesis 11. 

TABLE V 

MEANS, STANDARD DEVIATIONS, FISHER'S t, AND LEVELS OF 
SIGNIFICANCE BETWEEN THE STUDENTS' MEAN 

FAVORABILITY INDEX AND THE TWO 
GROUPS OF STUDENT TEACHERS 

Criterion 

Student Teachers 

Fisher's 

t 

Level Of 

Signifi-

cance Criterion 

Accurate Inaccurate 
Fisher's 

t 

Level Of 

Signifi-

cance Criterion M SD SD 

Fisher's 

t 

Level Of 

Signifi-

cance 

Mean 
Favorability 
Index 3.93 1.91 4.01 2.05 -1.09 NS 
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An inspection of Table V indicates that there was no 

significant difference between the mean Favorability Index 

of students taught by student teachers who had an accurate 

interpersonal perception and by student teachers who had an 

inaccurate interpersonal perception. Thus the null hypothesis 

was accepted, and research hypothesis 11 was rejected. It 

appeared that accuracy of interpersonal perception, as mea-

sured in the study, was not significantly related to students' 

self-concept or favorableness of perception of their teacher's 

feelings and attitudes toward them. 

Hypotheses 12 and 13 

The sixth problem on which data were analyzed involved 

the relationship between interpersonal perception and the 

High and Low Favorability Index groups of students. Hypothesis 

12 stated that student teachers who had an accurate inter-

personal perception would have classes in which the mean 

interpersonal perception score for the Low Favorability 

Index (bottom one-third) group was not significantly differ-

ent from the mean interpersonal perception score for the 

High Favorability Index (top one-third) group. 

Hypothesis 13 stated that student teachers with an in-

accurate interpersonal perception score would have a signif-

icantly lower mean interpersonal perception score for the 

Low Favorability Index group than for the High Favorability 

Index group. 
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The means, standard deviations, t values, and levels 

of significance between interpersonal perception and the 

High and Low Favorability Index groups of students are 

presented in Table VI. Thirty student teachers and 440 

students were included in the calculation of the inter-

personal perception scores for hypotheses 12 and 13. 

TABLE VI 

MEANS, STANDARD DEVIATIONS, FISHER'S t, AND LEVELS OF 
SIGNIFICANCE BETWEEN INTERPERSONAL PERCEPTION 

AND THE MEAN INTERPERSONAL PERCEPTION 
SCORES FOR THE HIGH AND LOW 
FAVORABILITY INDEX GROUPS 

OF STUDENTS 

Students 
Favorability Index 

Level Of 

Signifi-
High Low Fisher * s 

Level Of 

Signifi-

Criterion M SD M SD t cance 

Accurate 
Interpersonal 
Perception .49 .37 .56 .27 - .58 NS 

Inaccurate 
Interpersonal 
Perception .67 .38 .45 .37 1.62 NS 

Hypotheses 12 and 13 were tested using twenty-nine 

degrees of freedom. The two-tailed test was used with 

hypothesis 12, and t must have reached 2.045 for acceptance 

of the research hypothesis. The one-tailed test was used 

with hypothesis 13, and t must have reached 1.699 for 

acceptance of the research hypothesis. 
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An analysis of Table VI shows that there was no 

significant difference between the student teachers' mean 

interpersonal perception scores for either the High or the 

Low Favorability Index group of students. Research hypothesis 

12 of no difference was accepted. The hypothesis of no 

difference for hypothesis 13 was accepted, and the research 

hypothesis was rejected. It appears that accuracy or 

inaccuracy of interpersonal perception as measured in the 

study has little relationship to the self-concept of students 

or of the favorableness with which students perceive their 

student teachers' feelings toward them. 

Hypothesis 14 

The seventh problem on which data were analyzed in-

volved the relationship between the mean Favorability Index 

of male and female students. Hypothesis 14 stated that 

female students would have a significantly higher mean 

Favorability Index score than would male students. 

Hypothesis 14 was tested using twenty-nine degrees of 

freedom. The one-tailed test was used, and t must have 

reached 1.699 for acceptance of the research hypothesis. 

Data relative to hypothesis 14 are presented in Table 

VII. 
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TABLE VII 

MEANS, STANDARD DEVIATIONS, FISHER'S t, AND LEVELS OF 
SIGNIFICANCE BETWEEN THE MEAN FAVORABILITY INDEX 

SCORE FOR MALE AND FEMALE STUDENTS 

Criterion 

Students 

Fisher's 

t 

Level Of 

Signifi-

cance Criterion 

Male Female Fisher's 

t 

Level Of 

Signifi-

cance Criterion M SD M SD 

Fisher's 

t 

Level Of 

Signifi-

cance 

Favorability 
Index 3.87 .28 4.06 .26 -2.73 >.01 

An inspection of Table VII discloses that there was a 

significant difference between the mean Favorability Index 

score for male and female students. It was concluded that 

the difference between the mean score of male and female 

students was highly significant in favor of the female stu-

dents. Therefore, the null hypothesis was rejected and the 

research hypothesis accepted. It appears that the female 

students in the study were significantly higher in self-

concept and in favorableness of perceived student teacher 

feelings and attitudes. 

Hypotheses 15 and 16 

The eighth problem on which data were analyzed involved 

the relationship between interpersonal perception and male 

and female students. Hypothesis 15 stated that there would 

be no significant difference between the mean Favorability 
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Index scores for male and female students in classes taught 

by student teachers having an accurate interpersonal per-

ception. 

Hypothesis 16 stated that female students would have a 

significantly higher mean Favorability Index than would male 

students in classes taught by student teachers having an 

inaccurate interpersonal perception. 

The means, standard deviations, t values, and levels of 

significance between interpersonal perception and male and 

female students are presented in Table VIII. Thirty student 

teachers and 661 students were included in the calculation 

of the interpersonal perception scores relative to hypotheses 

15 and 16. 

TABLE VIII 

MEANS, STANDARD DEVIATIONS, FISHER'S t, AND LEVELS OF 
SIGNIFICANCE BETWEEN INTERPERSONAL PERCEPTION AND 

THE FAVORABILITY INDEX OF MALE 
AND FEMALE STUDENTS 

M B ' r n T i ' i , s s r , ' i c , " r ; 

Mean 
Favorability Index 

Level Of 

Signifi-
Male Female 

Fisher's 

Level Of 

Signifi-

Criterion M SD M SD t cance 

Accurate 
Interpersonal 
Perception 3.76 .29 4.07 .26 -3.04 > .01 

Inaccurate 
Interpersonal 
Perception 3.98 .21 4.05 .26 .78 NS 
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Hypotheses 15 and 16 were tested using twenty-nine 

degrees of freedom. The one-tailed test was used to test 

both hypotheses, and t must have reached 1.699 to be signifi-

cant at the .05 confidence level or 2.045 at the .01 confidence 

level. 

An inspection of Table VIII shows that there was a 

significant difference between the mean Favorability Index 

scores of male and female students in classes taught by stu-

dent teachers having an accurate interpersonal perception. 

The difference was greater than the .01 level and indicated 

that female students had a higher self-concept and perceived 

the attitudes and feelings of their student teachers more 

favorably. However, there appeared to be no significant 

difference between the self-concept and mean Favorability 

Index of students in classes taught by student teachers who 

were inaccurate in interpersonal perception. 

The null hypothesis with regard to hypothesis 15 was 

retained. The research hypothesis was rejected in that the 

direction predicted in the hypothesis was not confirmed. 

The null hypothesis with respect to hypothesis 16 was ac-

cepted, and the research hypothesis was rejected. 

Hypothesis 17 

The ninth problem on which data were analyzed involved 
\ 

the relationship between the mean Favorability Index scores 

for sociometric Stars and sociometric Isolates. Hypothesis 
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17 stated that sociometric Stars would have a significantly 

higher mean Favorability Index score than would sociometric 

Isolates. 

The Means, standard deviation, t values, and levels of 

significance between the mean Favorability Index scores for 

Stars and Isolates are presented in Table IX. 

TABLE IX 

MEANS, STANDARD DEVIATIONS, FISHER'S t, AND LEVELS OF 
SIGNIFICANCE BETWEEN THE MEAN FAVORABILITY 

INDEX FOR STARS AND ISOLATES 

Students 
Level Of 

Signifi-
Stars Isolates 

Fisher's 

Level Of 

Signifi-

Criterion M SD M SD t cance 

Mean 
Favorability 
Index 4.00 .25 3.92 .22 1.42 NS 

Thirty student teachers and 440 students were included 

in the determination of the Favorability Index scores 

relative to hypothesis 17. 

Hypothesis 17 was tested using twenty-nine degrees of 

freedom. The one-tailed test was used, and t must have 

reached 1.699 for acceptance of the research hypothesis. 

An analysis of Table IX reveals that there was no sig-

nificant difference between the mean Favorability Index of 

Stars and Isolates. Apparently there was little difference 
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between the self-concept and perception of the student 

teachers' feelings and attitudes by the Stars and Isolates 

in the group as a whole. Therefore, the null hypothesis was 

accepted, and the research hypothesis was rejected. 

Hypotheses 18 and 19 

The tenth problem on which data were analyzed involved 

the relationship between interpersonal perception and the 

mean Favorability Index scores for Stars and Isolates. 

Hypothesis 18 stated that there would be no significant 

difference between the mean Favorability Index scores for 

sociometric Stars and Isolates in classes taught by student 

teachers who had an accurate interpersonal perception. 

Hypothesis 19 stated that sociometric Stars would have 

a significantly higher mean Favorability Index than would 

sociometric Isolates in classes taught by student teachers 

who had an inaccurate interpersonal perception. 

Means, standard deviations, t values, and levels of 

significance between interpersonal perception and the mean 

Favorability Index scores for Stars and Isolates are given 

in Table X. Thirty student teachers and 440 students were 

involved in the computation of the Favorability Index scores 

relative to hypotheses 18 and 19. 

Hypotheses 18 and 19 were tested using twenty-nine 

degrees of freedom. The two-tailed test was used with 

hypothesis 18, and ;t must have reached 2.045 for acceptance 
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of the research hypothesis. The one-tailed test was used 

with hypothesis 19, and t must have reached 1.699 for accep-

tance of the research hypothesis. 

TABLE X 

MEANS, STANDARD DEVIATIONS, FISHER'S t, AND LEVELS OF 
SIGNIFICANCE BETWEEN INTERPERSONAL PERCEPTION 

AND THE MEAN FAVORABILITY INDEX 
SCORES OF STARS AND ISOLATES 

Mean 
Favorability Index 

Level Of 

Signifi-Stars Isolates Fisher1s 

Level Of 

Signifi-

Criterion M SD M SD t cance 

Accurate 
Interpersonal 
Perception 4.00 .25 3.87 .19 1.69 NS 

Inaccurate 
Interpersonal 
Perception 4.00 .24 3.97 .24 .36 NS 

An examination of Table X reveals that there was no 

significant difference between the mean Favorability Index 

of students in classes taught by student teachers who had 

either an accurate or an inaccurate interpersonal perception. 

Research hypothesis 18 was accepted. The null hypothesis was 

accepted with respect to hypothesis 19, and the research 

hypothesis was rejected. It appeared that accuracy of inter-

personal perception was only slightly related to the self-

concept or Favorability Index of students in the study. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS 
AND RECOMMENDATIONS 

Summary 

The present study was an investigation of the relation-

ship between the manifest psychological needs of secondary 

school student teachers to interpersonal perception and the 

self-concepts of secondary school students. In seeking a 

solution to the problem, the following subproblems were in-

vestigated: 

1. The relationship of student teacher needs and the 

accuracy with which the student teacher perceived the atti-

tudes of his students. 

2. The relationship of the accuracy with which the 

student teacher perceived the attitudes of his secondary 

school students and the favorability of the students' atti-

tudes toward the student teacher. 

The following variables were studied as they related to 

the subproblems: 

1. Sex of the students. 

2. Sociometric status of the students. 

Subjects for the investigation consisted of 30 secondary 

school student teachers and 661 secondary school students. 

118 
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The student teachers were selected on the basis of (1) their 

having completed the EPPS during their first professional 

education course at North Texas State University, (2) their 

being single at the time they completed the EPPS, and (3) 

their being secondary school student teachers in science, 

mathematics, foreign language, language arts, business, or 

social studies. 

Each student teacher was asked to select the class with 

which he had worked most closely. The students in the study 

were those in the selected classes. 

The EPPS was used to measure manifest psychological 

needs. The Davidson and Lang Adjective Checklist was 

selected to determine the students' perceptions of the stu-

dent teachers' attitudes toward the students, to determine 

the students' self-concepts, and to measure the accuracy 

with which the student teachers perceived the attitudes and 

feelings of the students. Space was provided on the stu-

dents' Checklist for indication of sex and choice of three 

classmates in the classroom who the student would select as 

best friends. Sociometric status was determined by assign-

ing a weight of 5 to first choice, 3 to second choice, and 

1 to third choice. A student's sociometric status was the 

sum of all weighted scores that he received from his peers. 

The top one-third in each class were designated Stars, the 

bottom one-third Isolates. Self-concept, in the study, was 
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assumed to be reflected by the student's Favorability Index 

score. As defined in the study, the higher the student's 

Favorability Index, the higher the student's self-concept 

and the more favorable the student's perception of the stu-

dent teacher's attitudes toward him. 

Interpersonal perception was determined by comparing 

the mean Favorability Index of the student teacher with the 

mean Favorability Index of the students. Since the student 

teacher was attempting to predict the response that each 

student in the selected class would make to the Checklist, 

accuracy of interpersonal perception was dependent upon the 

difference between the two mean Favorability Index scores. 

The smaller the difference, the more accurate was the stu-

dent teacher's judgement of the students' feelings and atti-

tudes . 

Findings 

The following findings were formulated from an analysis 

of the data collected in the study: 

1. Student teachers with an accurate interpersonal 

perception made scores on Achievement, Deference, Exhibition, 

Autonomy, Affiliation, Intraception, Succorance, Dominance, 

Abasement, Nurturance, Change, Endurance, Heterosexuality, 

and Aggression which were not significantly different from 

scores made on the needs by student teachers with, an in-

accurate interpersonal perception. 
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2. Student teachers with an inaccurate interpersonal 

perception made scores on Order which were significantly 

higher than scores made on the need by student teachers with 

an accurate interpersonal perception. The level of signifi-

cance was greater than .025. 

3. There was no significant correlation between inter-

personal perception and Deference, Order, Exhibition, 

Autonomy, Affiliation, Intraception, Succorance, Dominance, 

Abasement, Nurturance, Change, Endurance, Heterosexuality, 

and Aggression. 

4. There was a significant negative correlation between 

interpersonal perception and Achievement. The level of 

significance was greater than .05. 

5. Student teachers who scored high on each of the 

fifteen EPPS needs had interpersonal perception scores which 

were not significantly different from scores made by student 

teachers who scored low on each of the needs. 

6. There was a significant positive correlation between 

interpersonal perception and the student's mean Favorability 

Index. The level of significance was greater than .025. 

7. Student teachers with an accurate interpersonal 

perception had students with a mean Favorability Index which 

was not significantly different from the mean Favorability 

Index of students taught by student teachers with an in-

accurate interpersonal perception. 
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8. Student teachers with an accurate interpersonal 

perception had a mean interpersonal perception score for 

the High Favorability Index group of students that was not 

significantly different from the mean interpersonal per-

ception score for the Low Favorability Index group of 

students. 

9. Student teachers with inaccurate interpersonal 

perception had a mean interpersonal perception score for 

the High Favorability Index group of students that was not 

significantly different from the mean interpersonal per-

ception score for the Low Favorability Index group of 

students. 

10. Female students had a mean Favorability Index score 

which was significantly higher than the mean Favorability 

Index score for male students. The level of significance 

was greater than .01. 

11. Female students had a mean Favorability Index score 

which was significantly higher than the mean Favorability 

Index score for male students in classes taught by student 

teachers who had an accurate interpersonal perception. The 

level of significance was greater than .01. 

12. Female students had a mean Favorability Index score 

which was not significantly different from the mean Favor-

ability Index score of male students in classes taught by 

student teachers who had an inaccurate interpersonal per-
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13. The mean Favorability Index score for sociometric 

Stars was not significantly different from the mean Favor-

ability Index score of sociometric Isolates. 

14. Stars and Isolates had a mean Favorability Index 

score which was not significantly different in classes 

taught by student teachers with an accurate interpersonal 

perception. 

15. Stars and Isolates had a mean Favorability Index 

score which was not significantly different in classes 

taught by student teachers with an inaccurate interpersonal 

perception. 

Conclusions 

The data analyzed in the study produced the following 

conclusions: 

1. There appeared to be only slight relationship 

between student teachers' manifest psychological needs and 

the accuracy with which the student teachers perceived the 

students' feelings and attitudes. 

2. Accuracy of interpersonal perception tended to de-

crease with an increase in the needs Achievement and Order. 

3. Secondary school students' self-concept and 

favorableness of perceived student teacher feeling toward 

them tended to be higher in classes which were taught by 

student teachers who were inaccurate in their perception of 

the students' feelings and attitudes. 
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4. Female students tended to have higher self-concepts 

and also perceived their student teachers' feelings,and 

attitudes much more favorably than did male students. This 

difference was especially apparent in classes taught by 

student teachers who had an accurate interpersonal perception, 

5. Sociometric status was not a significant factor 

with respect to self-concept or favorableness of perceived 

student teacher feelings and attitudes. 

Implications 

The following implications were drawn from the findings 

and conclusions of the study: 

lm T h e Edwards Personal Preference Schedule does not 

appear to be a useful instrument for use in predicting suc-

cess of student teachers with respect to accuracy of inter-

personal perception in the classroom. 

2. Student teachers with affective psychological needs 

as measured by the EPPS appear to have no significant super-

iority over teachers with cognitive needs with respect to 

accuracy of interpersonal perception. 

3. Accuracy of interpersonal perception as measured in 

the study appears to have little relationship to a student's 

self-concept or perception of his student teacher's attitudes 

toward him. 
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4. The psychological need Order appears to offer some 

possibilities with respect to predicting accuracy of inter-

personal perception. 

5. Sex is a significant factor in secondary school 

students' self-perception and favorableness of perceived 

student teacher attitudes. 

6. Sociometric status, self-concept, or favorableness 

of perceived student teacher attitudes do not appear to 

determine whether a secondary school student will be per-

ceived favorably or unfavorably by a student teacher. 

Recommendations 

The following recommendations were made on the basis of 

the findings and conclusions of this study: 

1. Research needs to be continued on the relationship 

between person perception and group atmosphere, communication 

theory, and self-concept. 

2. Investigations similar to the present study should 

be made using in-service teachers as subjects and data on 

interpersonal perception should be gathered toward the end 

of the school year. 

3. Further studies should be made to determine the 

relationship between perception of the feelings of others 

toward the self and an individual's self-concept. 

4. The EPPS cannot be recommended as an instrument for 

use in a teacher education admissions program if interpersonal 
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perception is considered an important criterion of teaching 

success. 

5. It is recommended that teachers and prospective 

teachers be made aware of the significant difference between 

the attitudes and self-concepts of male and female students 

toward student teachers. Efforts should be made to see that 

teachers communicate equally positive feelings toward male 

and female students. 

6. It is recommended that greater emphasis be placed 

upon self-concept, person perception, and communication 

theory in teacher education programs. 

7. Further investigation should be made to determine 

the relationship between the sex of the student teacher and 

accuracy of interpersonal perception. 

8. A replication of the study should be made using 

classes in physical education, industrial arts, home 

economics, and other such subjects which call for considerable 

student-teacher interaction. 



APPENDIX A 

EDWARDS PERSONAL PREFERENCE SCHEDULE 

1. ach Achievement: To do one's best, to be successful, to 
accomplish tasks requiring skill and effort, to be a 
recognized authority, to accomplish something of great 
significance, to do a difficult job well, to solve 
difficult problems and puzzles, to be able to do things 
better than others, to write a great novel or play. 

2. def Deference: To get suggestions from others, to find 
out what others think, to follow instructions and do what . 
is expected, to praise others, to tell others that they 
have done a good job, to accept the leadership of others, 
to read about great men, to conform to custom and avoid 
the unconventional, to let others make decisions. 

3. ord Order: To have written work neat and organized, to 
make plans before starting on a difficult task, to have 
things organized, to keep things neat and orderly, to 
make advance plans when taking a trip, to organize 
details of work, to keep letters and files according to 
some system, to have meals organized and a definite time 
for eating, to have things arranged so that they run 
smoothly without change. 

4. exh Exhibition: To say witty and clever things, to tell 
amusing jokes and stories, to talk about personal ad-
ventures and experiences, to have others notice and 
comment upon one's appearance, to say things just to see 
what effect it will have on others, to talk about personal 
achievements, to be the center of attention, to use words 
that others do not know the meaning of, to ask questions 
others cannot answer. 

5. aut Autonomy: To be able to come and go as desired, to 
say what one thinks about things, to be independent of 
others in making decisions, to feel free to do what one 
wants, to do things that are unconventional, to avoid 
situations where one is expected to conform, to do things 
without regard to what others may think, to criticize 
those in positions of authority, to avoid responsibilities 
and obligations. 
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6. aff Affiliation: To be loyal to friends, to participate 
in friendly groups, to do things for friends, to form 
new friendships, to make as many friends as possible, 
to share things with friends, to do things with friends 
rather than alone, to form strong attachments, to write 
letters to friends. 

7. int Intraception: To analyze one's motives and feelings, 
to observe others, to understand how others feel about 
problems, to put one's self in another's place, to judge 
people by why they do things rather than by what they do, 
to analyze the behavior of others, to analyze the motives 
of others, to predict how others will act. 

8. sue Succorance: To have others provide help when in 
trouble, to seek encouragement from others, to have 
others be kindly, to have others be sympathetic and 
understanding about personal problems, to receive a 
great deal of affection from others, to have others do 
favors cheerfully, to be helped by others when depressed, 
to have others feel sorry when one is sick, to have a 
fuss made over one when hurt. 

9. dom Dominance: To argue for one's point of view, to be 
a leader in groups to which one belongs, to be regarded 
by others as a leader, to be elected or appointed chair-
man of committees, to make group decisions, to settle 
arguments and disputes between others, to persuade and 
influence others to do what one wants, to supervise and 
direct the actions of others, to tell others how to do 
their jobs. 

10. aba Abasement: To feel guilty when one does something 
wrong, to accept blame when things do not go right, to 
feel that personal pain and misery suffered does more 
good than harm, to feel the need for punishment for 
wrong doing, to feel better when giving in and avoiding 
a fight than when having one's own way, to feel the need 
for confession of errors, to feel depressed by inability 
to handle situations, to feel timid in the presence of 
superiors, to feel inferior to others in most respects. 

11. nur Nurturance: To help friends when they are in trouble, 
to assist others less fortunate, to treat others with 
kindness and sympathy, to forgive others, to do small 
favors for others, to be generous with others, to 
sympathize with others who are hurt or sick, to show a 
great deal of affection toward others, to have others 
confide in one about personal problems. 
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12. chg Change; To do new and different things, to travel, 
to meet new people, to experience novelty and change in 
daily routine, to experiment and try new things, to eat 
in new and different places, to try new and different 
jobs, to move about the country and live in different 
places, to participate in new fads and fashions. 

13. end Endurance: To keep at a job until it is finished, 
to complete any job undertaken, to work hard at a task, 
to keep at a puzzle or problem until it is solved, to 
work at a single job before taking on others, to stay 
up late working in order to get a job done, to put in 
long hours of work without distraction, to stick at a 
problem even though it may seem as if no progress is 
being made, to avoid being interrupted while at work. 

14. het Heterosexuality: To go out with members of the 
opposite sex, to engage in social activities with the 
opposite sex, to be in love with someone of the opposite 
sex, to kiss those of the opposite sex, to be regarded 
as physically attractive by those of the opposite sex, 
to participate in discussions about sex, to read books 
and plays involving sex, to listen to or to tell jokes 
involving sex, to become sexually excited. 

15. agg Aggression: To attack contrary points of view, to 
tell others what one thinks about, them, to criticize 
others publicly, to make fun of others, to tell others 
off when disagreeing with them, to get revenge for 
insults, to become angry, to blame others when things 
go wrong, to read newspaper accounts of violence. 



APPENDIX B 

Davidson-Lang Adjective Check List 

We are asking your cooperation in a study being con-
ducted at North Texas State University. Our interest is in 
the way you think your student teacher feels toward you. 

Consider the following pair of words. In each pair, 
one is the opposite of the other. There are five steps 
between the pairs of words, as shown below. 

A B C D E 
Pleasant | J 1 1 ] 1 Unpleasant 

Consider the words Pleasant and Unpleasant. Here is 
what you are supposed to do. If you feel your student 
teacher judges you as being pleasant most of the time, place 
an X in the "A" box. If you feel your student teacher con-
siders you to be unpleasant most of the time, place an X in 
the "E" box. If you feel your student teacher thinks you 
are unpleasant sometimes and pleasant sometimes, put an X 
in the "C" box. If you feel your student teacher considers 
you to be somewhat more pleasant than unpleasant, put an X 
in the "B" box. If you feel your student teacher considers 
you to be somewhat more unpleasant than pleasant, put an X 
in the box marked "D." 

Now do the example. Be sure to place an X in the middle 
of the box which describes most nearly how your teacher feels 
about you. Do not puzzle or worry over any one word. It is 
your immediate feeling that we want. Do not omit any word. 

Be as honest as you can. Your student teacher, teacher, 
or principal will not see your checklist. 

If you do not understand a word, please raise your hand, 
and the Examiner will come to your seat and explain it to 
you. 
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Before beginning, sign your name, indicate your sex, 
and list—in order—the three people in this room whom you 
would like for your best friends. 

Name: 

Sex: Male , Female 

Choice of Best Friends: 

First Choice 

Second Choice 

Third Choice 

Turn the page and begin. 



The student teacher thinks that I am: 

132 

A B C D E 

1. Selfish Unselfish 

2. Obedient Disobedient 

3. Intelligent Unintelligent 

4. Good Bad 

5. Sad Happy 

6. Slow Fast 

7. Strong Weak 

8. Cowardly Brave 

9. Honest Dishonest 

10. Unfair Fair 

11. Graceful Awkward 

12. Kind Cruel 

13. Clean Dirty 

14. Calm Nervous 

15. Unfriendly Friendly 

16. Wise Foolish 

17. Rude Polite 

18. Alert Lazy 

19. Passive Active 

20. Reliable Unreliable 

21. Nice Awful 

22. Unpopular Popular 

23. Curious Indifferent 

24. Careless Careful 

25. Daring Afraid 

26. Childish Mature 

27. Disorderly Orderly 

28. Ungrateful Grateful 

29. Attentive Inattentive 

30. Respectful Disresnprf fill 



APPENDIX C 

We are asking your cooperation in a study being con-
ducted at North Texas State University. Neither your 
cooperating teacher nor the college coordinator will see 
your checklist. The grade you receive in student teaching 
will in no way be influenced by this study. 

PLEASE READ CAREFULLY THE FOLLOWING DIRECTIONS. 
They are directions given to your students. You are being 
asked to consider each student that you have in this class. 
Try to place yourself in the student's position. How would 
you respond to the checklist if you were the student? Now 
read the directions and respond to a checklist for each of 
your students aŝ  you believe that the student thinks you feel 
toward him. 

Directions 

Consider the following pair of words. In each pair, 
one is the opposite of the other. There are five steps be-
tween the pairs of words, as shown below. 

A B C D E 
Pleasant j 1 1—-—| 1 1 Unpleasant 

Consider the words Pleasant and Unpleasant. Here is 
what you are supposed to do. If you feel your student teacher 
judges you as being pleasant most of the time, place an X 
in the "A" box. If you feel your student teacher considers 
you to be unpleasant most of the "time, place an X in the "E" 
box. If you feel your student teacher thinks you are un-
pleasant sometimes and pleasant sometimes, put an X in the 
"C" box. If you feel your student teacher considers you to 
be somewhat more pleasant than unpleasant, put an X in the 
"B" box. If you feel your student teacher considers you to 
be somewhat more unpleasant than pleasant, place an X in the 
box marked "D." 

Now do the example. Be sure to place an X in the middle 
of the box which describes most nearly how your teacher feels 
about you. Do not puzzle or worry over any one word. It is 
your immediate feeling that we want. Do not omit any word. 
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Indicate the name of the student for whom you are re-
sponding in the space below. 

Student's Name: 

The student thinks that I think he (she) is: 

A B C D E 

1. Selfish Unselfish 

2. Obedient Disobedient 

3. Intelligent Unintelligent 

4. Good Bad 

5. Sad Happy 

6. Slow Fast 

7. Strong Weak 

8. Cowardly Brave 

9. Honest Dishonest 

10. Unfair Fair 

11. Graceful Awkward 

12. Kind Cruel 

13. Clean Dirty 

14. Calm Nervous 

15. Unfriendly Friendly 

16. Wise Foolish 

17. Rude Polite 

18. Alert Lazy 

19. Passive Active 

20. Reliable Unreliable 

21. Nice Awful 

22. Unpopular Popular 

23. Curious Indifferent 

24. Careless Careful 

25. Daring Afraid 

26. Childish Mature 

27. Disorderly Orderly 

28. Ungrateful Grateful 

29. Attentive Inattentive 

30. Respectful D i s r p c n ^ p f fiii 
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