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CHAPTER I 

INTRODUCTION 

A widely recognized problem in higher education is the 

education of teachers for public secondary schools. Many 

books and articles have been written during the last decade 

concerning methods of preparing teachers. There has been 

considerable uncertainty, however, both about the method of 

preparing teachers and about what teachers should be pre-

pared to do. 

The problem is no less evident in the field of physical 

education. Professional leaders working toward a solution 

generally agree that, before colleges and universities can 

properly prepare teachers of physical education for second-

ary schools, there must be an awareness of what competence 

is needed to perform the job. Snyder and Scott1 have called 

attention to the need for the identification of competency 

patterns. Also, at least two national conferences'^ have 

^Raymond A. Snyder and Harry A. Scott, Professional 
Preparation in Health, Physical Education, and Recreation 
(New York, 1954), p. 115. 

2 
Jackson's Mill Conference of 1948 and The National 

Conference on Professional Preparation in Health Education, 
Physical education and Recreation Education of 1962. 



been planned around the themes of identifying needed compe-

tency patterns and the development of these competency pat-

terns . 

In determining competency patterns for physical educa-

tors, there must first be an understanding of how the job 

should be performed. One way of determining how the job 

should be properly performed is to ask physical educators 

what they perceive to be the elements, or critical tasks, 

that are essential to the proper performance of the job. 

To some extent, physical educators have already been ex-

pressing their opinions on this issue. One group of phys-

ical educators has been expressing itself in publications 

and professional meetings on what it feels the critical 

tasks should be. Another group of physical educators has 

been administering the preparation of future physical educa-

tion teachers to perform tasks which are critical. Still 

another group has been actually performing those tasks which 

seem to the members to be critical. 

The preparation of teachers in this field could be made 

more efficient, of course, if the three groups indicated 

above were in agreement in their perceptions of what the 

critical tasks are for the proper performance of the job of 

teaching physical education. However, it is possible that 

these three groups actually perceive the job differently. 
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To the extent to which these three critically important 

groups perceive this field differently, a studentfs progress 

toward professional readiness could be limited or retarded. 

Therefore, there was a need for study to determine the 

extent to which the physical educators agree in their per-

ceptions of tasks involved in the proper performance of the 

job of teaching physical education in secondary schools. 

The Problem 

The purpose of this study was to analyze perceptions of 

the tasks of male physcial educators in the performance of 

their jobs in secondary schools as held by the following 

three groups of physical educators: 

1. a panel of authorities whose writings and leader-

ship activities help to establish the theoretical bases for 

this field; 

2. the administrative leaders of Texas' college and 

university programs for the preparation of physical educa-

tion teachers; and 

3. a representative group of physical education teachers 

in Texas secondary schools, who define the tasks in practi-

cal terms. 

The subproblems of the study were 

1. to determine the amount of agreement of respondents 
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within the group of administrative leaders of Texas' college 

and university programs for the preparation of physical edu-

cation teachers, and the amount of agreement within the 

group of physical education teachers in Texas secondary 

schools, 

2. to compare the perceptions of each combination of 

the three groups, and 

3. to compare preferences of the three groups for 

designs for preparing physical education teachers. 

In the first two subproblems, attention was focused sep-

arately upon the following categories and subdivisions of 

physical education tasks: 

1. Instructional tasks: planning the instructional pro-

gram 

a. in teaching activity classes, 

b. in health education, 

c. in coaching athletic activities; 

2. Instructional tasks: executing instructional plans 

a. in teaching activity classes, 

b. in health education, 

c. in coaching athletic activities; 

3- Allied instructional tasks: providing a healthy and 

stimulating atmosphere 

a. in teaching activity classes, 



b. in health education, 

c. in coaching athletic activities; 

4« Allied instructional tasks: administrative tasks 

a. in teaching activity classes, 

b. in health education, 

c. in coaching athletic activities. 

Hypotheses 

The following hypotheses were tested: 

1. There will be significant concordance within each 

of the following groups in ranking tasks of physical educa-

tors in secondary schools according to the importance of the 

tasks to job performance in the twelve categorical subdivi-

sions listed above: (a) administrative leaders of Texas' 

college and university programs for the preparation of physi-

cal education teachers; and (b) a randomly selected group 

of physical education teachers in Texas secondary schools. 

2. There will be no significant positive rank order 

correlation between the groups in each of the following com-

binations in the ranking of tasks of physical educators in 

secondary schools in any of the twelve previously listed 

categorical divisions: (a) a panel of authorities in the 

field and administrative leaders of Texas' college and uni-

versity programs for the preparation of physical education 
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teachers; (b) administrative leaders of Texas' college 

and university programs for the preparation of physical 

education teachers and a randomly selected group of physical 

education teachers in Texas secondary schools; and (c) a 

panel of authorities in the field and a randomly selected 

group of physical education teachers in Texas secondary 

schools. 

3. There will be significant concordance in ranking 

several suggested designs for preparing physical education 

teachers within each of the following groups: (a) a panel 

of authorities in the field; (b) administrative leaders of 

Texas' college and university programs for the preparation 

of physical education teachers; and (c) a randomly selected 

group of physical education teachers in Texas secondary 

schools. 

4- There will be no significant correlation in ranking 

designs for preparing physical education teachers between 

the groups in any of the following combinations: (a) a 

panel of authorities in the field and administrative leaders 

of Texas' college and university programs for the prepara-

tion of physical education teachers; (b) administrative 

leaders of Texas' college and university programs for the 

preparation of physical education teachers and a randomly 

selected group of physical education teachers in Texas 
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secondary schools; and (c) a panel of authorities in the 

field and a randomly selected group of physical education 

teachers in Texas secondary schools. 

Definition of Terms 

For the purpose of this study, the following definitions 

were established: 

1. Perception of critical tasks refers to awareness of 

the elements that are essential to the proper performance of 

a job. 

2. Male physical educators in secondary schools indi-

cates men teachers with duties in teaching boys' activity 

classes, health education classes, and/or coaching athletic 

activities. 

3. Teaching activity classes refers to instruction in 

the physical education classes that are a part of the secon-

dary school curriculum. 

Health education indicates the provision of learning 

experiences designed to influence knowledge, attitudes, and 

practices relating to individual and community health. 

5- Coaching of athletic activities refers to directing 

squads of boys in preparation for and during intramural or 

interscholastic games and contests. 



Limitations of the'Study 

The study was limited to the use of data that could be 

collected by questionnaires. 

Interpretation of the results was limited to that which 

could be made from treatments by the rank order correlation 

coefficient and the coefficient of concordance. 

Fifty-five per cent of the questionnaires, to be dis-

cussed subsequently, were returned in usable form, and no 

conclusions are applicable to those not returned. 

Basic Assumption 

It was assumed that adequate and valid data could be 

secured through the instruments developed. 

Procedure 

The research procedure involved in the development of 

the study was broken into four distinct phases. The first 

phase was the development of an initial list of tasks be-

lieved by the researcher to be critical to the physical 

educator in the proper performance of the job of teaching 

physical education in secondary schools, and the categori-

zation of these tasks. This was accomplished by surveying 

the literature to determine how writers in the field and 

other researchers had identified and classified the tasks. 

A group of hypothetical designs for the preparation and 



certification of the teachers of physical education was 

developed in a similar manner. 

The second phase consisted of the presentation of (1) 

the initial list of tasks in the form of a Q-sort check 

listj and (2) the designs in the form of a rank-order check 

list to a panel of authorities in the field with the request 

that the tasks be sorted according to importance and that the 

designs be ranked according to appropriateness by each member 

of the panel. The mean score value was then- determined for 

each task, and the tasks in each subdivision were ranked 

according to their several mean score values. The designs 

were placed in rank order by the same procedure. 

The third phase was the development of a questionnaire 

from these ranked tasks and the presentation of the question-

naire to administrative leaders of Texas' college and univer-

sity programs for the preparation of physical education 

teachers and to a group of randomly-selected physical 

education teachers in Texas secondary schools. The five hypo-

thetical designs for the preparation and certification of 

physical educators were included in the same form in which 

they were submitted to the panel of authorities. In develop-

ing the questionnaire, the task with the highest mean score 

value and every third task thereafter were selected from 

each subdivision. These tasks were randomly placed in their 
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respective subdivisions. The questionnaires were then 

mailed to the administrative leaders and to the teachers of 

physical education in Texas secondary schools. 

The last phase of the study was the treatment of the 

data and the interpretation of the results. Hypotheses One 

and Three were restated in the null form that there was no 

relationship within each group. The null hypothesis that 

the members within each group were unrelated to each other 

was rejected at the P^.05 level of significance. In testing 

Hypotheses Two and Four, the null hypothis that the groups 

were unrelated to each other was rejected at the P=.05 level 

of significance. 

Organization of Remainder of the Study 

A review of related literature is presented in the 

second chapter. In the first section of Chapter II, liter-

ature referring to job analysis type studies in reviewed. 

In the second section, studies in which tasks were categor-

ized are reviewed for the purpose of providing data for the 

present study. Studies which are similar to the present 

study in comparing perceptions of two or more groups are 

reviewed in the third section. In the last section of Chap-

ter II, literature related to patterns of professional pre-

paration of physical educators is reviewed. 
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The methods and procedures of the study are described 

in detail in Chapter III. 

In Chapter IV an analysis of the data and the findings 

related to the four hypotheses is presented. 

Chapter V is composed of a summary of the study, con-

clusions drawn from the findings, implications of the find-

ings, and recommendations for further study. 



CHAPTER II 

SURVEY OF THE LITERATURE 

The survey of literature was undertaken to provide data 

for developing the study, and to review patterns of profes-

sional preparation of physical education teachers. The sur-

vey is divided into the following related sections: 

1. the investigation of job tasks of teachers; 

2. studies in which teaching tasks were categorized 

and analyzed; 

3. studies in which perceptions of two or more groups 

were compared; and 

1+. rationale for developing designs for professional 

preparation programs. 

The Investigation of Job Tasks of Teachers 

Rationale for developing the professional preparation 

programs for physical educators around competencies needed 

to perform the critical tasks of the job is presented in 

this section. The literature was limited to journals and 

books containing reports of studies and authoritative 

opinions. 

1 9 
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Several writers have emphasized, the need for professional 

preparation programs based on competencies needed by teachers 

to perform tasks of the job. Among these writers, Snyder and • 

Scott pointed out that "to discover the needed competencies 

and to select and plan for appropriate learning experience 

is a problem of major proportion." The Commission to Study 

College Curriculums in Teacher Preparation stated, "The teacher 

preparation program in health and physical education should 

develop those competencies necessary for effective teaching." 

In a study which contrasted the distribution of time spent 

on the job and opinions of teachers in the field, Scott^ 

concluded that the professional preparation courses of 

study need to be evaluated in terms of what the job demands 

of the future teacher will be. In a symposium on teacher 

education, Caswell pointed out that "a program of 

"1 
•'•Raymond A. Snyder and Harry A. Scott, Professional Pre-

paration in Health, Physical Education, and Recreation (New 
York, 1954) , p .115 . 

2 
Report of Commission to Study College Curriculumn in 

Teacher Preparation presented to the Advisory Conference on 
Teacher Education, November, 1963, Dallas, Texas. 

3 
Tom Scott, "A Study of Content of Professional Courses 

in Physical Education," Research Quarterly, X (May, 1939) , 
78-83. 
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professional education would measure- its success by the 

extent to which students have been taught to perform pro-

fessional services competently. The primary emphasis should 

be on what the student can do."^ 

In a related article, Deach wrote, 

Schools and communities have a right to expect 
that teachers . . . know their subject matter and 
that they have the necessary competencies to teach 
at the grade level to which they are assigned. It 
is the responsibility of the professional personnel 
in those departments of health and physical education 
engaged in teacher education to scrutinize the total 
program with respect to adequacy of preparation.5 

"Identification of specific areas of preparation and com-

petencies that are needed"6 (to obtain greater competence) 

appeared first in a list of aspects presented by Deach. 

Participants in the 1962 National Conference on Profes-

sional Preparation in Physical Education, Health Education, 

and Recreation identified the following questions in develop-

ing better physical education teachers: "What is expected 

^•Hollis Caswell and others, "A Symposium on Teacher 
Education," The Journal of Teacher Education, XIV (March, 
1963), 11. 

5 
Dorothy Deach, "Current Practices and Issues in Teacher 

Preparation in Physical Education," Journal of the Texas Asso-
ciation for Health, Physical Education and Recreation, XXXIV 
(May, 1966), 5 and 26. 

6Ibid. , p. 27. 
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of the teacher in this field of specialization? What skills, 

understandings, and general competencies does he need? Has 

some type of a careful job analysis been made?"? At this 

conference, committees were urged to identify common com-

petencies in the professional preparation curriculum. It 

was concluded that curricular experiences should be selected 

and organized on the basis of competencies needed to perform 

job tasks. 

Hindman^ identified the determination of the teacher 

activities, which graduates of a curriculum must be able to 

perform, as an important step in constructing a professional 

preparation curriculum. 

To determine tasks, J ensen9 suggested that researchers 

get off the campus and into the schools if they wish to know 

what the teacher does on the job. This will yield a basis 

for determining what effective and ineffective teaching is 

7American Association for Health, Physical Education and 
Recreation, Professional Preparation in Health Education, 
Physical Education and Recreation Education (Washington, D.C., 
1962) , p. 104 

^Darwin A. Hindman, T,An Analysis of the Activities of 
Physical Education Teachers in High Schools," Research 
Quarterly, VIII (1937) , 117-

^Alfred Jensen, "Determining Critical Requirements for 
Teachers," Journal of Experimental Education, XX (Sept., 1951) , 
79 . 
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and a keener insight into the area of teacher prepara-

tion. 

Snyder and Scott attacked the traditional emphasis 

which has been placed on accumulation of a stipulated num-

ber of credits to determine readiness to teach. They pointed 

out that this approach implies that by meeting the predeter-

mined requirements when, and exactly as stipulated, the stu-

dent emerges from the college as a competent, educated per-

son . 

More effective than the subject or course approach, 
in specialized education of teachers and leaders, is 
the plan which delineates the specific competencies 
which the student should acquire before he can func-
tion effectively as a cultured citizen and profession-
al person.^ 

According to Snyder and Scott, this means that the stu-

dent should demonstrate the mastery of specific competencies 

before he can complete an area of instruction. They indicated 

that in the specialized areas of health and physical educa-

tion the competencies required to function efficiently as 

beginning teachers or leaders in these fields should be de-

lineated carefully through the cooperative action of teachers 

and students. 

l^Snyder and Scott, ojd. cit. , p. 76-7$, 
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1i 

Meyers also expressed the view that the professional 

physical education program should be derived in light of 

particular cometencies desired for the teacher. He felt, 

however, that the competencies had already been established 

by "authoritative resource people," and he implied that 

physical educators can assume that the competencies identi-

fied by this group are valid. 
1 ? 

Meyers proposed that an acceptable level of skill and 

knowledge in the competency areas be required before an 

individual is allowed to complete the undergraduate program. 

The competencies would be determined through comprehensive 

examinations. 

Combs disagreed with the use of the competency approach 

in education. He pointed out that what people do is always 

related to the situation they are in. Since every situation 

calls for a different behavior, the more situations examined 

the longer the list of competencies becomes. Combs pointed 

out that competencies used on the job by the experienced 

teacher may be entirely different from those needed by the 
11 

Carlton Meyers, "Getting to the Core of Professional 
Education," Journal of Health, Physical Education and Re-
creation , XXXIII (November, 1962), 32. 

12 
Carlton Meyers, "Comprehensive Examinations," Journal 

of Health, Physical Education and Recreation, XXXVII (Feb-
ruary, 1966), 37-3$. 
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beginner. Also,' lists of competencies become so long that 

a complete mastery of them is impossible.^ 

In this review, all of the writers, with the possible 

exception of Combs, have generally agreed that teaching 

tasks should be identified, and that competencies needed to 

perform the tasks should be determined. 

Studies in which Teaching Tasks were 
Categorized and Analyzed 

Studies which were helpful in developing lists of tasks 

and categorizing the tasks for use in the present study are 

reviewed in this section. Studies of tasks performed in 

teaching were preceded by "job analysis" studies in industry. 

Probably one of the first studies of tasks performed in 

education was that made by Koos and W o o d s . I n the spring 

of 1917 they launched an investigation with the intent of 

obtaining facts which would be of use in helping to determine 

the preparation needed by high school teachers in training. 

Two questionnaires were mailed out, one to teachers asking 

them to report the actual preparation they had had for their 

•^Authur W. Combs, "The Personal Approach to Good 
Teaching," Journal of the Association for Supervision and 
Curriculum Development, XXI (March, 1964), 370-372. 

•^L. V. Koos and C. Woody, "The Training of Teachers in 
the Accredited High Schools of the State of Washington," 
Eighteenth Yearbook of the National Society for the Study of 
Education (Bloomington, Ind., 1919), 228. 
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work, and the other to superintendents asking them to indi-

cate the minimum amount of training such teachers should 

have in order to meet adequately the needs of the school 

system. The purpose was to find the number of school sub-

jects taught, subject combinations, and hours of preparation 

in subjects taught. Although these investigators demon-

strated what could be done with job analysis in education, 

they did not investigate the duties of the teacher. 

One of the early studies which concerned the duties of 

physical educators was the work of Monroe,^ wh 0 studied the 

duties of physical educators and athletic coaches in high 

schools. From questionnaires received from physical direc-

tors and athletic coaches in 725 cities, Monroe presented 

information related to existing conditions. He made no 

assumptions that it would be desirable to perpetuate these 

conditions. He pointed out that it might be necessary to 

modify the job in addition to modifying the training to fit 

the job. Furthermore, he pointed out the importance of 

working with selected participants who are carrying on the 

best practices in the field, rather than using a random 

sampling of individuals without establishing criteria for 

their participation. 

1 *5 
^W. S. Monroe, "The Duties of Men Engaged as Physical 

Directors or Athletic Coaches in High Schools," Bureau of 
Educational Research, (University of Illinois, 1926), p. 30. 
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An early study of activities performed by teachers in 

all fields was made by Charter and Waples. In an exten-

sive study of activities performed by teachers, 1001 activ-

ities were identified and categorized. Among other things, 

Charter and Waples attempted to determine the difficulty and 

importance of the activities as reported by teachers, admin-

istrators, and college professors. 

17 

Neilson also conducted an early study pertaining to 

the work of physical educators. The first step was the con-

vening of a seminar of twelve persons. The participants 

represented different types of teaching and administrative 

positions in boys' and girls' physical education in two 

California cities, Berkeley and Oakland. The problem was 

explained in the seminar, and the twelve members returned to 

their positions and kept a record for two days of everything 

they did in connection with their jobs. The same group con-

vened in a second seminar and analyzed and classified the re-

ports into eighteen types of duties. The participants then 

kept a record of every duty performed for six teaching days 

and arranged these in frequency under the various classes of 

"^W. W. Charters and D. Waples, The Commonwealth Teacher-
Training Study (Chicago, 1929). 

17 
N. P. Neilson, "Job Analysis should be Applied to 

Physical Education," The Journal of Health and Physical Ed-
ucation , I (January, 1930), 9. 
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duties. The study showed that job analysis, applied to the 

field of physical education, could be of value. 

Shepard conducted a study with the purpose of making 

a modified job analysis of the department heads of boys' phys-

ical education departments in the senior high schools of the 

Los Angeles area. A checklist was submitted to 27 depart-

ment heads in schools ranging in enrollment from 400 to 

3,600 students. The checklist contained 40 items pertaining 

to professional preparation and experience, and 206 items 

dealing with administrative and supervisory duties in rela-

tion to both the general physical education and the athletic 

programs. Of the 206 items classified as duties pertaining 

to administration and supervision, it was found that 175, 

or $5 per cent of the total number, were performed by more 

than 51 per cent of the workers with sufficient frequency 

to be classified as common duties. 

In attemption to determine the teacher activities which 

the graduates of physical education curricula must be able 

19 
to perform in their teaching, Hindman made a study of 

J. B. Shepard, "Duties Commonly Performed by Boys' 
Physical Education Department Heads," Journal of Health and 
Physical Education, V (April, 1934), 30. 

19 
Darwin A. Hindman, "An Analysis of the Activities of 

Physical Education Teachers in High Schools," Research 
Quarterly, VIII (1937), 117-131. 
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teaching activities concerned only with physical education. 

The activities were selected by reviewing the literature. A 

total of 710 items were collected and telescoped into 330 

items arranged under 35 headings. Seventy-four physical 

educators examined the items. Two hundred fifty-four 

suggestions for additions to the list were made, but most of 

these proved, upon examination, not to be new but already to 

be represented in the list. The resulting master list con-

tained 341 items. At this point, six members of the staff 

.of the Ohio State University Department of Physical Educa-

tion evaluated the activities for the purpose of deciding 

whether they should be included as specifications for the 

curriculum in physical education. Each person was asked to 

evaluate the activities with the following question in mind: 

"In attempting to achieve the objectives agreed upon, how 

important is it that a good teacher of physical education 

in a high school of Ohio shall be able to perform this ac-

tivity?"20 The activities were analyzed and results were 

reported. 

In a study to determine the degree of importance which 

school administrators gave to qualities believed to be 

necessary for an effective teacher of physical education, 

20Ibid. , p. US. 
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Graybeal sent a list of 23 items to 225 superintendents and 

principals in the large cities and towns of Minnesota. From 

204 responses received, it was concluded that 

school administrators consider it of prime importance 
that their teachers of physical education should have: 
(1) understanding of the physical abilities and limita-
tions of pupils; (2) personal integrity and sincerity; 
(3) moral influence over pupils; (4) willingness to 
cooperate with superiors and associates; (5) personal 
health and vigor; (6) knowledge and understanding of 
the nature of the pupils; and (7) initiative, self-
reliance, and independence. 

22 

Jackson conducted a study, whose purpose was to de-

termine certain activities engaged in by teachers of phys-

ical education in the high schools of Illinois. The in-

vestigator wanted to secure information concerning the cur-

riculum in physical education, the preparation of teachers, 

and self-evaluation of the adequacy of the preparation. In 

this study three inquiry forms were used. The first was 

sent to all the high school principals in the state of 

Illinois explaining the purpose of the study. The other two 

were sent to all the men and women physical education teachers 

in the state. Four hundred fifty respondents 

21 
Elizabeth Graybeal, "A Consideration of Qualities Used . 

by Administrators in Judging Effective Teachers of Physical 
Education In Minnesota," Research Quarterly, XII (December, 
1941), 741-744. 

22 
C. 0. Jackson, "Activities Engaged in by Teachers of 

Physical Education in the High Schools of Illinois," Research 
Quarterly, XIV (March, 1943), 60-31. 
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placed the activities in the following categories: (1) pro-

motion of program; (2) administration and supervision; (3) 

health service; (4) testing and measuring; (5) financial 

duties; and (6) miscellaneous. Many instructors indicated 

that their training was adequate, but often qualified this 

by adding "for the present situation." 

Rash conducted an investigation of the duties of health 

educators. After interviewing 75 health educators, Rash 

asked the health educators to rate 150 duties they had 

identified according to importance, frequency of performance, 

difficulty of the duty, time spent on each duty, and time 

recommended for each duty. The duties were grouped in the 

following major areas: (1) general education, (2) health 

education, (3) health service, (4) supervision, (5) public 

relations, (6) counseling, (7) organization, ($) administra-

tion, (9) community activities, and (10) self-improvement.^3 

Kebric used responses from 57 beginning teachers, 12 

city supervisors, and 726 experienced teachers to question-

naires in an investigation of the problems of beginning 

teachers of physical education.^ The following problems 

23 
^J. Keogh Rash, "Duties of Professional Health Educators," 

The Journal of School Health, XX (December, 1950), 293-301. 
Oi 

Burt M. Kebric, "Problems of Beginning Teachers of 
Physical Education in the High Schools of California," 
Research Quarterly, XV (December, 1944), 42-4$. 
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were found to be most common: 

(1) Adequate physical education facilities . . . 
(2) Supervision of pupils not in gymnasium suits . . . 
(3) Adequate maintenance program for the physical edu-

cation plant . . . 
(4) Organization and administration of the intramural 

program . . . 
(5) Use of tests and measurements for the improvement 

of instruction . . . 
(6) Supervision of locker, shower and towel rooms . . . 
(7) Gymnasium suit regulations and procedures . . . 
(8) Organization and administration of the after-school 

program . . . ̂ 5 

Humphrey^ explored the duties of personnel in charge 

of public school physical education programs. The primary 

objective of this study was to provide information for teacher-

training curriculum purposes. Two major phases were nec-

essary to accomplish the purpose of the study. The first 

phase consisted of the development of a list of duties per-

formed by the public school physical education directors 

through documentary analysis, personal logs and diaries, 

introspection, and interviews with persons in the field. 

The second phase consisted of securing professional support 

in rating the duties. After the duties were rated in a trial 

study, they were sent to 3^0 public school physical education 

^Ibid. } p. 47. 

26james H. Humphrey, "A Job Analysis of Selected Public 
School Physical Education Directors," Research Quarterly 
XXIV (March, 1953), 56-66. 
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directors recommended by staff members of forty-seven state 

departments of education who were responsible for the admin-

istration of the public school physical education programs in 

their respective states. In terms of time spent on the var-

ious phases of the job, mean percentages were computed with 

regard to the approximate percentage of the time spent on 

broad classifications of the duties. Total scores were com-

puted in each classification for three criteria for rating-

frequency, difficulty, and importance. An extensive list of 

duties was categorized and analyzed. 

In a study of tasks facing physical educators and of the 

competencies needed to perform the tasks, Roundy compared 

the responses of five groups to lists of problems and com-

petencies. He identified and ranked 21 problems and 144 

competencies in order of their importance to educators in 

secondary schools of California and Utah.^7 

Ottinger^ conducted a study to determine competencies 

needed by 1951-1961 graduates of Auburn University in 

^Elmo Smith Roundy, "Inquiry Into the Problems of and 
Competencies Needed by Men Physical Education Teachers at 
the Secondary Level," unpublished doctoral dissertation, 
UCLA, Los Angeles, California, 1966. 

p d 
^Richard E. Ottinger, "An Evaluation of the Auburn Uni-

versity Program of Professional Preparation in Physical Edu-
cation, 1951-1961," unpublished doctoral dissertation, De-
partment of Education, Auburn University, Auburn, Alabama, 
1963. 
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fulfilling their responsibilities as teachers of physical 

education. He found that seventy-five skills, knowledges, 

and abilities needed by graduates could be separated into 

seven competencies. 

29 

Lucke used a questionnaire study to identify tasks 

performed by thirty-five graduates of Lenoir College. Tasks 

identified by Lucke were (1) providing sound programs, (2) 

making functional schedules, (3) safeguarding health of stu-

dents (4) conveying clear understanding of student growth 

and health problems, ($) adapting learning experiences to 

various levels of maturity and understanding, (6) supple-

menting basic textbooks, (7) recognizing practices in the 

school day that affect the health of students, (S) providing 

the best environment for each boy or girl, (9) pursuing aims 

and objectives in accord with those in education, (10) em-

ploying measures of fitness, (11) evaluating students in 

terms of objectives sought, (12) making athletics fit into 

the general school program, (13) giving careful attention 

to the conditions of individual players at the time of a 

^Edward J. Lucke, "An Evaluation of Professional Pre-
paration Program in Health and Physical Education at Lenoir 
Rhyne College," unpublished doctoral dissertation, Depart-
ment of Education, George Peabody College of Education, 
Nashville, Tennessee, 1964. 
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contest, (14) making and distributing written policies, and 

(15) interpreting the health program. 

Harder studied areas where physical educators experienced 

difficulty performing tasks. The outstanding difficulties 

identified by a group of selected administrators in Oregon 

and California were 

(1) lack of knowledge in evaluation, particularly in 
the physical education program; (2) failure to plan 
the learning experiences so that each child in the 
class could succeed in some phase of the program; (3) 
over-emphasis of the interscholastic program to the 
neglect of the regular instructional program in 
physical education; (4) lack of understanding of the 
need for professional organizations; (5) lack of 
knowledge and experiences in relation to teachers 
meetings and to committee work; (6) lack of under-
standing of the relationship of the school and of the 
community; and (7Jnlack of skill in working with 
community groups.-̂  

The following three studies are reviewed primarily be-

cause of the similarity between procedures used in the stud-

ies and the procedure used in the present study. In a study 

of the duties of the Public Health Commissioners of Ohio, 

Charters and Hindman̂ "'' identified duties by a careful review 

30 
Theodore Harder, "Some Shortcomings of Beginning 

Teachers," California Journal of Secondary Education, XXV 
(January, 1950). 

^W. W. Charters and D. H. Hindman, "The Duties of Ohio 
Public Health Commissioners," Bureau of Educational Research 
Monographs, No. 17 (Columbus, Ohio State University, 1933). 
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of the professional literature. The. authors pointed out 

that this technique was used because the information was 

easy to locate and because articles appearing in the 

literature dealt, by implication, not only with activities 

performed but with those which were believed by the persons 

who wrote the topics to be important and difficult enough 

to be worthy of discussion. 

32 

Mackey^ used the methods of documentary analysis, 

introspection, and personal interviews to identify and 

classify 427 possible duties performed by women supervisors 

in United States public schools. Also, Molnar^3 determined 

and validated desirable experiences of elementary classroom 

teachers in the area of physical education through a study 

of the literature. 

The studies reviewed in this section were used in the 

establishment of lists of tasks and the categorization of 

32 
Helen T. Mackey, "Job Analysis of Women Supervisors 

of Physical Education in United States Public Schools," 
Research Quarterly, XXVII (March, 1956), 32-40. 

33 
Simon J. Molnar, "A Study of Physical Education 

Teaching Competencies Needed by Elementary Classroom 
Teachers: As Applied to the State University Teachers Col-
lege, Potsdam, New York," unpublished doctoral disserta-
tion, Department of Education, New York University, New 
York, 1956. 
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the tasks for the present study. Particularly helpful were 

the studies by Hindman,-^ Humphrey,-^ and Lucke."^ 

Studies in which Perceptions of Two or More 
Groups were Compared 

Studies which are similar to the present study in com-

paring perceptions of two or more groups of people are re-

viewed in this section. Moffet^? made a survey study of 

teachers' needs in health education, physical education, and 

recreation. Opinions of student teachers, state teachers' 

college faculty members, inservice teachers, principals, and 

superintendents of public schools were solicited. Percep-

tions of respondents were compared in the following areas: 

(1) measurement and evaluation, (2) corrective or adaptive 

physical education, (3) curriculum construction, (4) organ-

ization and administration, and (5) teaching activities. 

-^Hindman, OJD. cit. , pp. 117-131. 

3 5 
Humphrey, £jo. cit. , pp. 56-66. 

36 
Lucke, ££. cit•, p. 5177. 

17 
'Donovan C. Moffet, "A Survey of Teachers; Need in 

Health Education, Physical Education and Recreation," 
Research Quarterly, XX (December, 1949), 417-423. 
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In a study to evaluate the teacher education program at 

3 $ 

Concordia Teachers College, Schwich^ submitted lists of 

functions of physical education teachers to graduates teach-

ing physical education in secondary schools and to college 

faculty members. Both groups were asked to judge (1) the 

desirability of the functions, (2) the applicability of the 

functions,' and (3) the performance of graduates in the func-

tions. Generally, graduates and faculty members agreed on 

the desirability of the functions. However, there was some 

disagreement on particular functions. Graduates rated the 

functions lower-on applicability. Both groups agreed that 

graduates needed improvement in performance of the functions. 

39 

Fennimore compared perceptions of critical qualities 

which should be possessed by the beginning physical educa-

tion teachers. Chairmen of physical education departments 

of seven institutions of higher education and secondary 

teachers responsible for physical education in eight school 

systems participated in the study. Comparative analyses 
JOLuther C. Schwich, "An Evaluation of a Teacher Educa-

tion Program in Health and Physical Education," unpublished 
doctoral dissertation, Department of Education, University 
of Utah, Salt Lake City, Utah, 1961. 

-^David Fennimore, "An Analysis and Comparison of 
Critical Qualities of the Beginning Physical Education 
Teacher," unpublished doctoral dissertation, Department of 
Education, University of Tennessee, Knoxville, Tennessee, 
1962. 
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were made between the two sets of data by observing correla-

tions, percentages, and rankings. Significant agreement 

existed in areas of organization and administration; curri-

culum and instruction; facilities, equipment, and supplies; 

special services and activities; school and community re-

lationships; and professional growth and development. Dis-

agreement between the two groups of participants existed in 

the areas of supervision, legal responsibility, and extra-

curricular activities. Both groups felt that the qualities 

in the area of curriculum and instruction were the most im-

portant, and the qualities in the area of special services 

and activities were least important. Both groups agreed 

that experienced teachers should perform many tasks and that 

the primary job of beginning teachers is to teach. 

Coombe^ studied functions and competencies of physical 

education teachers as perceived by 44O secondary teachers, 

85 secondary school administrators, 35 city and county 

supervisors, and 13 members of the Jackson Mills Conference. 

First, the major functions were determined. Next, the 

percentage of respondents who considered each funtion to be 

^Eleanor Coombe, "Functions and Competencies of Phy-
sical Education Teachers," unpublished doctoral disserta-
tion, Stanford University, Palo Alto, California, 1952. 
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"essential" was determined. Major functions, along with the 

percentage of the respondents who considered each as "essen-

tial," are given below: 

(1) Assume and maintain responsibility as a member of 
the school faculty - 97-99%; (2) provide learning ex-
periences in motor activities for all levels - 89.32%; 
(3) evaluate pupil progress - $3.67%; (4) plan a 
curriculum - 87-70%; (5) understand legal responsibili-
ties - 87.05%; (6) grow professionally - 87. 0$%; (7) 
administer school and departmental policies - 77.45%; 
{8) supervise maintenance of facilities - 73.94%; 
(9) purchase and maintain equipment and supplies -
70.39%; (10) plan new facilities - $6.62%; (11) inter-
pret the program and participate in community activi-
ties - 53-77%; and (12) assist in teaching and in ren-
dering services in related areas in the curriculum -
50.16%.41 

The following are studies of perceptions which involved 

student evaluations of critical behavior of physical educa-

tion teachers. Blank^ hac[ 1}619 secondary school pupils to 

recall teaching incidents in their health and physical 

education experiences which they judged to be effective or 

ineffective. Forty-nine physical educators also identified 

effective and ineffective teaching incidents. Blank con-

cluded that the pupils felt that effective physical educa-

tors should provide capable instruction in activities and 

41Ibid. , p. 292. 

ip 
Lane B. Blank, "Critical Incidents in the Behavior of 

Secondary School Physical Education Instructors," Research 
Quarterly. XlIX (March, 1953), 1-6. 
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maintain good control of students. Conclusions drawn from 

the results indicated that good teaching in physical educa-

tion is most frequently characterized by effective instruc-

tion in skills and by an effective program of administration 

and organization. Pupils felt that ineffective teachers 

fail to provide guidance and control and fail to establish 

satisfactory personal-social relations. Likewise, educator 

observations inferred that poor teaching in physical educa-

tion is evinced primarily in failure in administration and 

instruction and by inadequate guidance and control. 

The purpose of a study by A r n s d o r f f ^ Was to identify 

critical behaviors for women physical education teachers in 

the role of director of learning at the secondary school 

level, as perceived by women physical education teachers and 

by high school girls. Definite descriptions of especially 

effective and ineffective teaching behavior were collected 

from 116 women physical education teachers and 163 eleventh 

grade girls from 35 public high schools in California. Be-

havior thought to be critical by teachers, but not by stu-

dents, included (1) planning for effective use of instruc-

tional time, and (2) utilizing effective methods of presen-

^Dorothy Arnsdorff, "Perceptions of Critical Behaviors 
for Women Physical Education Teachers at Secondary School 
Levels," unpublished doctoral dissertation, Department of 
Education, Stanford University, Stanford, California, 1959. 
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tation. Behavior perceived as critical by students but not 

by teachers included (1} showing patience, poise, self-

control; (2) displaying a sense of humor; and (3) using 

effective motivation. Behavior perceived as critical by 

both groups included (1) providing effective guidance and 

control; and (2) showing friendliness, fairness, and consi-

deration . 

Rationale for Developing Designs for 
Professional Preparation Programs 

Literature reviewed in this section is related to con-

troversy concerning the scope of the field of physical ed-

ucation. Historically, health, physical education and ath-

letics have been the responsibility of physical education 

departments. Recently, however, there has been movement to-

ward specialization into three distinct fields: (1) health 

education, (2) physical education, and (3) athletics. 

Jackson^ reported that the situation of the physical 

educators has changed from that in which the physical educa-

tion teacher taught health, coached, gave first aid, and 

performed other duties. He indicated that the field was 

^Chester 0. Jackson, "Over-Specialization," The Phy-
sical Educator, XVII (May, I960), 1+2. 
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specializing and probably justifiably so, but that certain 

dangers of overspecialization should be recognized. 

Conversely, in a questionnaire study of male physical 

education teachers in public senior high schools in Califor-

45 

nia, Richardson found that most physical educators are 

also expected to coach. In fact, 50 per cent of the group 

coached as many as three sports. Twenty-three per cent also 

taught health education. 

Hean^ indicated that professional preparation in 

health and physical education is made quite difficult be-

cause of the additional demands made on the health and pnys-

ical educators. He pointed to the fact that teachers going 

into the field would probably be asked to teach in another 

subject field and to coach varsity athletics. 

In a study to determine professional interest and atti-
47 

tude in Minnesota, Woods surveyed ninety-nine physical ed-

ucators. He found that 33 per cent of the respondents felt 
— 

Deane E. Richardson, "Are Physical Educators Over-
worked," Journal of Health, Physical Education and Recrea-
tion , XXIV (June, 1953), 12 and 14• 

^James R. Hean, "The Basic Factors Involved as Quali-
fications for Men Teachers of Physical Education," The Phys-
ical Educator, XVIII (December, 1961), 137 and 13$. 

47 
John B. Woods, "Professional Interest and Attitude in 

Minnesota," Journal of Health, Physical Education and Re-
creation , XXXVI (January, 1965), SO. 
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that formalized health education could be more profitably 

taught by teachers in areas other than physical education. 

Also, over 65 per cent expressed the belief that in the 

majority of cases the high school physical education teacher 

is hired with more emphasis placed on his ability and suc-

cess as a coach than on his qualities and capabilities as an 

instructor in physical education. 

In recommending a professional preparation program in 

Texas, McCraw^ suggested that 50 per cent of the content of 

the twenty-four hours then needed for a teaching field in 

Texas be devoted to preparation in teaching physical activi-

ties. Twenty-five per cent of the content should be in 

health. He suggested that an endorsement requiring hours 

in addition to the twenty-four hours needed for a teaching 

field be obtained for coaching. 

In a study concerned more specifically with the rela-

tionship between physical education and health education, 

Stanley and Leavitt asked several leaders in the field of 

physical education and health education if they believed it 

logical to continue to increase health education responsi-

bilities of the physical educator. Their findings are 

^Lynn W. McCraw, "Implementing the Recommendations of 
the National Professional Preparation Conference," Proceed-

6&th Annual NCPEAM Meeting (Minneapolis, 1965) . "106 -
107. 
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summarized in the following statement 

There seems to be rather general agreement that phy-
sical educators may justifiably be required to teach 
health education in the elementary and the secondary 
school. While some demur and the majority perhaps 
prefer it, the ideal situation may be stated as 'one 
not of logic but of realism' in which one person should 
teach both physical education and health as the sit-
uation requires.^" 

Nagle and Irwin-^ conducted a study to identify and 

place value on school health and safety concerns of school 

physical educators. They concluded that 

as in any area of endeavor where greater specializa-
tion or departmentalization has occurred a problem 
relating to a division of responsibility has arisen. 
This problem is more the concern of the physical ed-
ucators than health educators; obviously, all health 
topics' fall with the scope of health education, but 
what is not so clear is the identification of the 
health content that properly falls within the scope 
of physical education. 

Abernathy expressed the view that health and physical 

education should be two separate, yet inter-related areas. 

49 
D. K. Stanley and Norma Leavitt, "Basic Issues,'1 

Journal of Health, Physical Education and Recreation. XII 
(September, 1959), 14, 16. 

50 
Francis Nagle and Leslie Irwin, "The Identification 

of the School Health and Safety Concerns of the Secondary 
School Physical Educator," Research Quarterly, XXXI (December 
I960), 616-619. 

^Ibid. , p. 626. 
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She pointed out that 

it is obvious that there are areas of mutual concern, 
but these two fields are different. They are differ-
ent in emphasis, they are different in situation, and 
they are confronted by different problems. . .they have 
and increasingly will have widely divergent princi-
ples, practices, objects, and outcomes. 

Parker drew similar conclusions in a study of teacher 

education programs in health education in institutions of 

higher learning in Texas. According to Parker, "health and 

physical education" is listed as a single teaching field in 

Texas, and a teacher may teach health in the secondary 

schools of Texas without completing a college course in the 

subject. He found that college and university teachers of 

health differ in their recommendations concerning the re-

quirements for secondary school teachers of health. However, 

most believed that a major in health is necessary to teach 

health as a separate subject. Parker concluded that 

(1) There should be an opportunity to major in health 
education with a minor in the biological sciences. . . 
(2) Teachers of health in the secondary schools of 
Texas should meet separate certification requirements. 

52 
Ruth Abernathy, "The Search for Significant Persistent 

Themes in Physical Education," Journal of Health, Physical 
Education and Recreation, XXXVI (March, 1965), 26-28. 

5 3 
Billy E. Parker, "Teacher Education Programs in Health 

Education in Texas," Texas Association for Health, Physical 
Education and Recreation Journal, XXIV (February, 1966), 4, 
28-29. 
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In the specialized area of athletics, Sterner^ con-

ducted a study to formulate a program for the professional 

preparation of beginning teachers to coach physical activi-

ties. He found that the beginning physical education 

teachers coached a variety of activities. Sterner concluded 

that college instructors of physical education should pro-

vide systematically for preparing physical education teachers 

in this area. On the other hand, Crawford^ stated that "the 

student who is primarily interested in coaching would be 

wise to major in an area other than physical education." 

Snyder56 pointed out that athletics are actually ad-

vanced courses in physical education for those students who 

are advanced in their motor and skill development. Since 

coaching represents teaching at an advanced level with 

gifted students, the coach needs not only the basic pre-

paration for specialization and public relations. Snyder 

5 L 
^William Sterner, "Preparing Beginning Teachers to 

Coach Athletic Activities," Research Quarterly, XXII (Mav, 
1951), 153. 

5%ayne Crawford, "Are You Ready to Teach," Journal of 
Health, Physical Education and Recreation, XXXVI (Jan.,1 

1965), 37. 

5 6> 
Raymond Snyder, "Selected Issues in Professional 

Preparation," Proceedings: 66th Annual NCPEAM Meeting, 
{Washington, D.C., 1962), 143-14$. 
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indicated that the advanced training' needed by the coach 

should come during a "fifth year" only after he is " thor-

oughly grounded" in the basic preparation as a physical ed-

ucation teacher. 

A contrast to the recommendations of Snyder is seen in 

the description of professional preparation for coaches in 

Texas by Cooper.5? Cooper reported that, although the 

teacher education institutions of Texas showed considerable 

concern about who may or may not teach in the classrooms of 

the state, no set of values, rules, regulations, degree re-

quirements, or the like have been written on a state-wide 

basis to apply to coaches or to the profession to which they 

belong. He recommends that if a student wishes to teach in 

an area other than physical education and also to coach, 

there should be a certificate for coaches, approved and re-

quired by the Texas Education Agency upon completion of a 

minimum number of courses in physical education deemed ab-

solutely necessary for a career as a coach. 

It was concluded from the review of literature that 

(1) professional preparation programs for physical educators 

57 
•" Stewart Cooper, "College Preparation for a Coaching 

Career," Texas Association for Health, Physical Education 
and Recreation Journal, XXXIII (May, 1965), 9, 29-30. 
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can be based upon study of tasks required to perform the job; 

(2) tasks of physical educators can and have been identified; 

(3) a valid way of studying the tasks is by analysis of 

various perceptions of the tasks; (4) there is diversity of 

opinions within the profession concerning the responsibility 

of physical education teachers in the areas of health educa-

tion and athletics; and perceptions of tasks of physcial ed-

ucators in secondary school held by authorities in the field, 

administrative leaders of Texas' college and university pro-

grams for the preparation of physical education teachers, 

and physical education teachers in Texas secondary school 

have not heretofore been compared. 



CHAPTER III 

PROCEDURE OF THE STUDY 

The purpose of the study was to analyze perceptions of 

the tasks of male physical educators in the performance of 

their jobs in secondary schools as held by the following 

three groups of physical educators: (1) a panel of author-

ities in the field, (2) administrative leaders of Texas' 

college and university programs for the preparation of phys-

ical education teachers, and (3) a random selection of phys-

ical education teachers in Texas secondary schools. Eleven 

major steps were necessary for obtaining and interpreting 

the data: 

1. determining and classifying tasks and constructing 

hypothetical designs, 

2. selecting a panel of authorities to evaluate tasks 

and designs, 

3. obtaining the panel's rankings of tasks and designs, 

4. constructing questionnaires from the panel rankings, 

5. identifying the administrative leaders, 

6. selecting the physical education teachers, 

7. administering the questionnaires, 

42 
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S. describing the sample of physical education 

teachers, 

9. tabulating data gathered through the questionnaires, 

10. testing the hypotheses. 

Determining and Classifying Tasks and 
Constructing Hypothetical Designs 

Professional publications, related studies, and author-

itative opinions were scrutinized to compile an extensive 

list of tasks believed to be critical to physical educators 

in the proper performance of their job. The tasks were then 

classified within the following four categories: (1) planning 

the instructional program, (2) executing instructional plans, 

(3) providing a healthy and stimulating atmosphere, and (4) 

administrative tasks. Each of the categories was further 

reduced to three subdivisions: (1) health education, (2) 

teaching activity classes, and (3) coaching athletic activi-

ties. The initial list of tasks was reduced to twenty-four 

tasks in each subdivision, for a total of 2$$ tasks. The 

tasks were randomly placed within each subdivision. 

Based upon recommendations found in reviewed literature, 

and within the limitations of teacher certification require-

ments for the State of Texas, five hypothetical designs were 

constructed for the preparation and certification of teachers 
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of health, teachers of activity classes, and coaches of 

athletic activities. 

Selecting a Panel of Authorities to 
Evaluate Tasks and Designs 

The second step of the study was the selection of a 

panel of authorities whose writings and leadership activities 

served to establish the theoretical bases of the field. 

Criteria used in the selection of the panel of authorities 

were (1) that there be a fairly equal representation of the 

three functional areas of physical education—health, activ-

ities, and athletics; (2) that they represent a geographic 

cross section of the nation; (3) that they be recognized by 

the profession as "leaders in the field"; and (4) that they 

have a background of experience in secondary school physical 

education. Selection of participants in the National Con-

ference on Professional Preparation in Health, Physical Ed-

ucation, and Recreation held in Washington, D. C. , in 1962"'-

had been based on these criteria. Some authorities for the 

panel were selected from this group. The executive secre-

tary of the American Association for Health, Physical Education 

1 
American Association of Health, Physical Education and 

Recreation, Professional Preparation in Health Education, 
Physical Education and Recreation Education (Washington, 
D. C., 1962). 
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and Recreation was consulted, and it was found that some 

of the participants no longer met the criteria established 

for participation in the present study. Chief reasons for 

elimination of participants were retirement and mobility 

from the profession. Since additional authorities were 

needed for the panel, members of current national commit-

tees of the AAHPER who met criteria of the study were 

selected. 

Obtaining Panel's Rankings of Tasks and Designs 

The third step of the study was the presentation of the 

initial list of tasks and the group of hypothetical designs 

to the panel of authorities with the request to each panel 

member that the tasks be sorted according to importance and 

that the designs be ranked according to appropriateness. A 

Q-sort was constructed in which each member of the panel was 

asked to sort the twenty-four tasks within each subdivision 

according to how important he felt the task should be to the 

proper performance of the job.^ 

In constructing the Q-sort, seven columns were placed 

at the right side of the list of tasks with the following 

2 
Hereinafter referred to as AAHPER 

3 
^See Appendices B and C. 
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numbers respectively at the top of the columns: 1, 3, 5, 6, 

5, 3j 1. The respondents were asked first to read all twenty-

four tasks within a subdivision. They were then asked to 

select the one task that they felt was "most important" and 

place a check mark opposite that task in the extreme left 

column with the number "1" at the top of the column. From 

the twenty-three tasks remaining, panel members were asked 

to select the one task they felt to be "least important" and 

to place a check mark opposite that task in the extreme 

right column with the number "1" at the top of the column. 

From the twenty-two tasks remaining, they were asked to 

select the three tasks they felt were "most important" and 

place check marks opposite the tasks in the left column with 

the number "3" at the top of the column. From the nineteen 

tasks remaining, the respondents were asked to select the 

three tasks they felt to be "least important" and place 

check marks opposite the tasks in the right column with the 

number "3n at the top of the column. From the sixteen tasks 

remaining, respondents were asked to select the five tasks' 

they felt were "most important" and place check marks oppo-

site the tasks in the left column with the number "5" at the 

top of the column. From the eleven tasks remaining, panel 

members were asked to select the five tasks they felt were 

"least important" and place check marks opposite the tasks 
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in the right column with the number TT5" at the top of the 

column. Six tasks remained. The respondents were asked to 

place check marks opposite each of the six tasks in the 

column with the number "6" at the top of the column. 

A list of five hypothetical designs was presented to 

the panel of authorities.^ Panel members were asked to 

acknowledge the following current requirements for teacher 

preparation and certification in Texas: (1) a baccalaureate 

degree; (2) two teaching fields, only one of which may be in 

the physical education department; (3) a required minimum of 

twenty-four semester hours and a practical maximum of approx-

imately thirty-six semester hours, in physical education 

(for a teaching field); (4) thirty-six semester hours of 

general education; and (5) eighteen semester hours of pro-

fessional education. Within this set of requirements, panel 

members were asked to rank the designs according to how 

appropriate they felt each design was for the preparation 

and certification of physical education teachers for secon-

dary schools. 

After a trial test revealed that it would take approxi-

mately three hours for a panel member to sort the tasks and 

"̂See Appendix D. 
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rank the designs, the tasks were separated into three cate-

gorical areas: (1) health education; (2) teaching activity 

classes; and (3) coaching athletic activities. The one 

hundred fifty members of the panel of authorities were then 

divided into three groups according to their identification 

with these three areas. Placement of panel members in the 

respective groups was based upon their participation in re-

lated committees at the National Convention of 1962 5 0r in 

the AAHPER. However, each group was presented with the same 

five hypothetical teacher education designs. 

Materials describing the tasks and designs were mailed 

to the panel of authorities along with (1) a letter explain-

ing the nature of the study,^ (2) instructions for the 

Q-sort and rating scale, (3) a self-addressed envelope, and 

(4) lists of the tasks being sent to the other two groups on 

the panel. Approximately three weeks after the initial 

mailing, a follow-up letter was mailed to panel members who 

had failed to return a questionnaire renewing the appeal for 

their assistance 

^AAHPER, 0£. cit. 

^See Appendix A. 

^See Appendix E. 
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Sixty-seven of the members of the panel of authorities 

returned the questionnaires before the data were tabulated. 

Twenty-three additional responses were received after data 

were tabulated. The large number of late responses was 

probably due to one or a combination of two factors: (1) the 

amount of time—forty to sixty minutes—needed to complete 

the forms, and (2) the heavy schedule of professional activi-

ties during January, the month in which the forms were mailed 

out. 

Returns from the three groups were evenly distributed, 

in the following manner: 

1. authorities in health education--20 returns. 

2. authorities in teaching activities--21 returns. 

3. authorities in coaching athletic activities—26 

returns. 

Constructing a Questionnaire from the Panel Rankings 

The fourth step of the study was the construction of a 

questionnaire (from data collected from the panel of author-

ities) to determine perceptions of administrative leaders of 

physical education teachers and a random selection of physi-

cal education teachers in Texas secondary schools. Mean 

score values were determined by first assigning a value of 

7, 6, 5, 4j 3, 2, or 1 to each task according to the column 
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assigned the task by the panel member. Tasks checked in the 

extreme left column were considered to be "most important" 

and thus received a score value of "7." Tasks checked in 

the extreme right column were considered to be "least impor-

tant" and received a value of "1." The values assigned the 

task by each panel member were added and the total was 

divided by the number of panel members making the assign-

ments. The tasks were then ranked in each subdivision 

A 

according to their mean score values. 

Eight representative tasks from the twenty-four ranked 

in each subdivision were selected to be included in the 

final form'of the questionnaire. The eight tasks were 

selected by taking the task with the highest mean score 

value—the task considered to be "most important" by the 

panel of authorities—and every third task thereafter as they 

were ranked by mean score values. The eight tasks selected 

from each subdivision were randomly placed in the correspond-

ing subdivision of the new questionnaire.9 The five hypo-

thetical designs for the preparation and certification of 

physical educators were included in the same form in which 

A 
See Appendix F. 

^See Appendix H. 
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they were submitted to the panel of authorities."*"^ A sec-

tion on personal information was included for the secondary 

physical education teachers to aid in identifying the char-

11 
acteristics of the respondents. 

Identifying the Administrative Leaders 

The fifth step of the study was the identification of 

administrative leaders of Texas' college and university pro-

grams for the preparation of physical education teachers. 

Colleges and universities accredited by the Texas Education 

12 

Agency to prepare physical education teachers for secondary 

schools in Texas were identified. Catalogues of these ac-

credited colleges and universities were then consulted to 

determine names of heads of their physical education depart-

ments for men. Thirty-five heads of physical education de-

partments of Texas1 colleges and universities were thus 

selected as participants in the study. 

Selecting the Physical Education Teachers 

The sixth step was the selection of a representative 

group of physical education teachers from Texas secondary 

•^See Appendix H. 
11 

See Appendix H. 
"1 O 

x Texas Education Agency, Guide to Approved Programs in 
Texas Colleges and University for the Preparation of Teachers 
(Austin, Texas, 1966). 
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schools. A list of all physical education teachers in Texas 

secondary schools for the year 1965-1966 was secured from the 

Texas Education Agency. This list contained approximately 

3,000 names. From the list 300 names were selected to be 

sent questionnaires by randomly picking a name from the first 

ten names on the list and picking every tenth name there-

after. 

Administering the Questionnaires 

The seventh step of the study was the administration of 

the questionnaires to the administrative leaders and to the 

physical education teachers in the secondary schools. A 

letter explaining the nature of the study,^ along with a 

self-addressed envelope, accompanied the questionnaire. 

The administrative leaders and physical education teachers 

were asked to rank the eight tasks within each of the twelve 

subdivisions according to how critical they felt each task 

should be to the ideal performance of the job. They were 

asked to rank the tasks felt to be most critical "1," the 

second most critical "2," and so forth until all eight tasks 

"^See Appendix G. 
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in each subdivision were ranked. They were given the same 

instructions for ranking the five designs as were given the 

panel of authorities. Approximately three weeks after the 

I I 

first mailing a follow-up letter was sent to non-respon-

dents renewing the appeal for them to participate in the 

study. A second copy of the questionnaire also was sent. 

Usable returns were received from twenty-seven, or 77 

per cent, of the administrative leaders. One hundred ninety-

eight, or 66 per cent, of the secondary physical education 

teachers returned the questionnaires. However, only 163 of 

the returns from this group were usable because of sections 

being omitted by the respondents or because of misinterpre-

tation of the instructions. 

Describing the Sample of Physical 
Education Teachers 

The eighth step of the study was the analysis of the 

sample of physical education teachers from Texas secondary 

schools. Some personal data were collected from this 

group because of the need to identify the nature of the group 

and because the data were easy to obtain. Personal data 

thought to be relevant to the study which were collected in 

the questionnaires were (1) size of school in which the 

•^See Appendix I. 
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respondents taught, (2) highest academic degree held by the 

respondent, (3) number of semester hours completed in health 

and/or physical education, (4) number of years respondent had 

taught, (5) number of health and/or physical education 

classes respondents were currently teaching, and (6) whether 

respondents were coaching one or more athletic activities. 

The distribution of physical education teachers who 

participated in the study according to size of schools in 

which they taught may be viewed in Table I. Eighty-four, or 

TABLE I 

DISTRIBUTION OF PHYSICAL EDUCATION TEACHERS ACCORDING 
• TO SIZE OF SCHOOLS IN WHICH THEY TAUGHT 

Student Enrollment No. of Respondents Percentage 

0- 450 44 27 
451-1050 35 21 
1051-2500 84 52 

Total 163 100 

51 per cent, of the respondents taught in schools with 

enrollments of over 1,050. This seemed to be a fair repre-

sentation of the distribution of physical education teachers, 

The schools in which respondents taught also seemed to be 

geographic cross-sectional representation of the secondary 

schools in the state of Texas. 
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Data related to academic degrees held by respondents 

are presented in Table II. All of the physical education 

teachers responding to the questionnaires had college de-

grees, with the possible exception of two who did not indi-

cate. Data contained in Table II show that the Bachelor of 

TABLE II 

DISTRIBUTION OF PHYSICAL EDUCATION TEACHERS ACCORDING 
TO HIGHEST ACADEMIC DEGREE HELD 

Degree No. Degree 
of Respondents Percentage 

Doctor of Education 1 1 
Bachelor of Business 
Administration 2 1 

Bachelor of Arts 9 6 
Master of Arts 9 6 
Master of Science 31 19 
Master of Education 46 23 
Bachelor of Science 63 33 
Did not indicate 2 1 

Total 163 100 

Science degree was the highest degree held by the largest 

number of physical education teachers. Sixty-three, or 3$ 

per cent held this degree. Eighty-six, or 53 per cent, of 

the respondents had the master's degree. Other degrees 

were held by fourteen respondents. 
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Data showing the number of semester hours in physical 

education completed by the responding physical education 

teachers are presented in Table III. Only fourteen of the 

TABLE III 

DISTRIBUTION OF PHYSICAL EDUCATION TEACHERS ACCORDTMr TO 
NUMBER OP SEMESTER HOURS COMPLETED IK 

HEALTH AND PHYSICAL EDUCATION 

Number of Hours No. of Respondents Percentage 

125 
90-99 
30-39 
70-79 
60-69 
50-59 
40-49 
30-39 
20-29 
1 0 - 1 9 

0 - 9 
Did not indicate 

Total 

respondents, or 9 per cent, had completed fewer than twenty-

four semester hours in the field of health and physical edu-

cation. Twenty-four semester hours in the minimum number of 

hours required for a teaching field in Texas. Therefore, 91 

per cent of the respondents were qualified, at least quanti-

tatively, to teach physical education in secondary schools 

of Texas. 
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A representation of the number of years the responding 

physical education teachers had taught is reported in Table 

IV. 

TABLE IV 

DISTRIBUTION OF PHYSICAL EDUCATION TEACHERS ACCORDING 
TO NUMBER OF YEARS TAUGHT 

Years Taught No. of Teachers Percentage 

Over 22 8 5 
20-21 7 4 
18-19 9 5 
16-17 10 6 
14-15 9 5 
12-13 14 9 
10-11 16 10 
8-9 
6-7 

23 14 8-9 
6-7 24 15 
4-5 21 13 
2-3 19 12 
0-1 2 1 

Did not indicate 1 1 
Total 163 100 

Fifty-five per cent of the respondents had fewer than 

then years of experience in teaching. At least 93 per cent 

of the respondents had taught two years or more. 

As may be viewed in Table V, the number of classes in 

health and/or physical education being taught by the physi-

cal education teachers who responded in the survey ranged 

from no classes being taught by eleven teachers to seven 
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classes being taught by two teachers. Sixty-two, or 3$ per 

cent, of the teachers taught five classes of health and/or 

physical education each day. Seventy-one per cent of the re-

spondents taught four or more classes in this field each day. 

One hundred forty-nine, or 91 per cent, of the re-

spondents indicated that they were presently coaching an 

TABLE V 

DISTRIBUTION OF PHYSICAL EDUCATION TEACHERS ACCORDING TO 
NUMBER OF CLASSES OF P. E. TAUGHT EACH DAI 

No. of Classes No. of Respondents Percentage 

7 2 1 
6 10 6 
5 62 33 
4 41 25 
3 17 11 
2 10 6 
1 & 5 
0 11 7 

Did not indicate 2 1 
Total 163 100 

athletic activity. It was reported in the review of the lit-

erature that most physical education teachers are also ex-

pected to coach. However, this high percentage of physical 

education teachers with coaching duties was not reported by 

any reviewed studies. 
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An examination of the characteristics of physical educa-

tion teachers responding to the questionnaires produced no 

evidence to indicate that the respondents were not a suffi-

ciently representative sample of the teachers of physical 

education in Texas secondary schools. 

Tabulating Data Gathered Through the Questionnaires 

The ninth step of the study was tabulating the data 

gathered through the questionnaires. The tasks were arranged 

in rank order within each subdivision according to how 

critical they were perceived to be for the ideal performance 

of the job by (1) administrative leaders of Texas' college 

and university programs for the preparation of physical 

education teachers and (2) the representative sample of phys-

ical education teachers in Texas secondary schools. In 

treating the data from each group, the mean rank score was 

determined by first totalling the rank values assigned to 

the task by the several respondents, and then by dividing 

this total by the number of respondents. The tasks were then 

placed in rank order within each subdivision according to 

mean score values. 

The rank order for the five hypothetical designs as 

perceived by each of the two groups, was determined in the 

same manner. 
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At this point in the study, the- following treatments 

had been made with data gathered. Mean score values were 

determined for each of twenty-four tasks within each sub-

division according to how critical a panel of authorities 

perceived them to be. Eight of the twenty-four tasks were 

selected for inclusion in the final questionnaire. Mean 

score values were determined for each of the eight tasks 

according to (1) how critical administrative leaders per-

ceived them to be and (2) how critical physical education 

teachers perceived them to be. The mean score values were 

placed in rank order for each of the three groups. Mean 

score values were determined for each of the three groups by 

how appropriate they felt five hypothetical designs were for 

the preparation and certification of physical educators. 

The mean score values were placed in rank order for each 

group. 

Testing the Hypotheses 

The tenth step of the study was to test the hypotheses 

by statistical treatment of the data. Hypothesis One, which 

stated that there would be significant concordance in the 

ranking of tasks of physical educators in secondary schools 

according to the importance of the tasks to job performance 

within (a) a group of administrative leaders of Texas' 
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college and university programs for the preparation of phys-

ical education teachers; and (b) a group of randomly se-

lected physical education teachers in Texas secondary schools, 

15 

was tested through the use of Kendall's W. Kendall's W is 

a score which indicates the correlation of concordance with-

in a group placing items in rank order. The significance of 

Kendall's W was determined by converting it to a Chi square 
16 . . . . . . 

score. The null hypothesis that there was no relationship 

within the.group was rejected at the P=.05 level. 

Hypothesis Two, which stated that there would be no 

significant positive rank order correlation between each 

combination of the three groups in the ranking of tasks of 

physical educators in secondary schools, was tested by de-

termining the rank order correlation coefficient. The null 

hypothesis was rejected at the P=.05 level of significance. 

Hypothesis Three, which stated that there would be sig-

nificant concordance in ranking five hypothetical designs 

for preparing physical education teachers between each com-

bination of the three groups, was tested by determining the 

rank order correlation coefficient. The null hypothesis was 

rejected at the P=r05 level of significance. 
1 S 
^William Hays, Statistics for Psychologists (New York, 

1963), p. 656. 
16 
Sidney Siegel, Nonparametric Statistics for the Be-

havioral Sciences (New York, 1956), p. 236. 



CHAPTER IV 

FINDINGS OF THE STUDY 

Findings of this study pertain to the analyses of per-

ceptions of tasks of male physical educators in the perfor-

mance of their job in secondary schools as held by three 

groups of physical educators: (1) a panel of authorities in 

the field; (2) the administrative leaders of Texas' college 

and university programs for the preparation of physical edu-

cation teachers (college administrative leaders); and a 

representative group of physical education teachers in Texas 

secondary schools (high school physical educators). The 

findings are related to the following hypotheses, which are 

stated more precisely in Chapter I: 

1. There will be significant concordance in the rank-

ing of tasks of physical educators in secondary schools 

according to the importance of the tasks to job performance 

within each of the following groups:^ 

XSee pp. 5-7. 

2 
Data collected from the panel of authorities through a 

Q-sort were not appropriate for a test of concordance. There-
fore, concordance was not determined for that group. 

62 
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a. college administrative leaders 

b. high school physical educators 

2. There will be no significant positive rank order 

correlation in ranking tasks between any two of the three 

groups of physical educators. 

3. There will be significant concordance in ranking 

several suggested designs for preparing physical education 

teachers^ within each of the three groups of physical edu-

cators. 

There will be no significant rank order correlation 

in ranking designs for preparing physical education teachers 

between any two of the three groups of physical educators. 

The P=.05 level of significance was used in rejecting 

tne null hypothesis of no relationship within groups for Hy-

potheses One and Three. The P=.05 level was also used in 

rejecting the null hypothesis of no relationship between 

groups for Hypotheses Two and Four. 

Findings Related to Hypotheses One and Two 

Findings related to Hypotheses One and Two will be pre-

sented separately for each of the following categories and 
' ' 1 1 1 i 1 • •• 

3 
See Appendix, p. D. 
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subdivisions of tasks: 

1. Instructional tasks: planning the instructional pro-

gram 

a. In teaching activity classes, 

b. In health education, and 

c. In coaching athletic activities; 

2. Instructional tasks: executing instructional plans 

a. In teaching activity classes, 

b. In health education, and 

c. In coaching athletic activities; 

3. Allied instructional tasks: providing a healthy and 

stimulating atmosphere 

a. In teaching activity classes, 

b. In health education, and 

c. In coaching athletic activities; 

4- Allied instructional tasks: administrative tasks 

a. In teaching activity classes, 

b. In health education, and 

c. In coaching athletic activities. 

Instructional Tasks: planning the instructional program 

in teaching activity classes.—Tasks in planning the instruc-

tional program for teaching activity classes, which were 

submitted to the three groups for ranking, are presented in 
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Table VI. The tasks are presented as they were ranked by 

each of the three groups of physical educators. Of the eight 

TABLE VI 

TASKS OF SECONDARY PHYSICAL EDUCATORS RANKED ACCORDING TO 
PERCEIVED IMPORTANCE BY THREE GROUPS OF PHYSICAL 

EDUCATORS IN PLANNING THE INSTRUCTIONAL 
PROGRAM IN TEACHING ACTIVITY CLASSES 

Rank Order By 
Three Groups* 

Tasks Tasks 

A B C 

Setting up general and specific object-
ives of physical education 1 1 1 

Grouping and organizing pupils for op-
timum control and learning 2 3 4 

Correlating the activity program with 
other educational objectives 3 5 6 

Determining space, facilities, equip-
ment, and supplies available 4 2 2 

Scheduling and organizing facilities 
for maximum use 5 4 3 

Learning the motor skills to be used in 
activities 6 6 5 

Planning successful co-educational 
activities 7 3 B 

Selecting and preparing audio-visual 
aids g 7 7 

Coefficient of Concordance No 
. 53** Test . 53** .45** 

*Groups: (a) Panel of authorities, (b) college admin-
istrative leaders, and (c) high school physical educators. 

**P<.001 
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tasks presented in this subdivision, -the task ranked most 

important by all three groups was "Setting up general and 

specific objectives of physical education." The task ranked 

least important by the college administrative leaders and 

the high school physical education teachers was "Planning 

successful co-educational activities," although "Selecting 

and preparing audio-visual aids" was the task ranked least 

important by the panel of authorities. 

Coefficients of concordance were determined for the 

college administrative leaders and the high school physical 

educators. A coefficient of concordance (W) of .OS was re-

quired within the group of administrative leaders to reject 

the null hypothesis at the P=.05 level. Due to the large 

number, a coefficient of only W=.01 was required with the 

high school physical educators to reject the null hypothesis. 

In examing concordance within the groups, W's below .20 were 

interpreted as indicating slight concordance. W's between 

.20 and .40 were interpreted as indicating definite but small 

concordance. W's between .40 and .70 were interpreted as 

indicating moderate but substantial concordance. The null 

hypothesis of no relationship within each of the two groups 

was rejected. W's of .53 and .45 indicate that there was 

moderate but substantial agreement within each of the two 

groups. 
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The rank order correlation coefficients (Rho) between 

the several combinations of the three groups of physical ed-

ucators in ranking tasks in this subdivision may be viewed 

in Table VII. A Rho of .64 has required to reject the null 

TABLE VII 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN 
RANKING TASKS IN PLANNING THE INSTRUCTIONAL 

PROGRAM IN TEACHING ACTIVITY CLASSES 

Groups of Administrative High School 
Physical educators Leaders Teachers 

Panel of Authorities . 36* . 71* 

Administrative Leaders • • • * . 9 5 ** 

*P<.05 

**F<.01 

hypothesis at the .05 level and a Rho of .83 was required to 

reject the null hypothesis at the P=.01 level. The correla-

tion of .95 between college administrative leaders and high 

school physical educators was significant beyond the P=.01 

level. The correlation of .$5 between the administrative 

leaders and the authorities was significant beyond the P=.01 

The correlation of .71 between the authorities and 

:.c- high school teachers was significant at the P=.05 level. 
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Thus there was a high relationship between each combination 

of the three groups in ranking tasks in this subdivision 

according to importance. 

In health education.--Tasks in planning the instructional 

program for health education, which were submitted to the 

three groups for ranking, are presented in Table VIII. The 

tasks are presented as they were ranked by each of the three 

groups of physical educators. The three groups agreed in 

ranking "Setting up instructional programs based on sound 

objectives" as the most important of the eight tasks presented 

in this subdivision, and "Planning to meet abilities, inter-

ests, and limitations of pupils" as the second most important 

task. The panel of authorities ranked "Determining space, 

facilities, equipment, and supplies available" least in im-

portance, while the college administrative leaders ranked 

"Selecting and preparing audio-visual aids" least in im-

portance, and the high school teachers ranked "Interpreting 

research related to health education" least in importance. 

The coefficients of corcordance were determined for the 

college administrative leaders and the high school teachers. 

The W of .43 within the administrative leaders was moderate 

but substantial. The W of .29 indicated a definite but low 

relationship within the high school teachers. 
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TABLE VIII • 

TASKS OF SECONDARY PHYSICAL EDUCATORS RANKED ACCORDING TO 
PERCEIVED IMPORTANCE BY THREE GROUPS OF PHYSICAL 

EDUCATORS IN PLANNING THE INSTRUCTIONAL 
PROGRAM IN HEALTH EDUCATION 

Rank Order by 
Three Groups* 

Tasks Tasks 

A B C 

Setting up instructional programs based 
on sound objectives 1 1 1 

Planning to meet abilities, interests, and 
limitations of pupils 2 2 2 

Correlating health education with other 
educational objectives 3 3 5 

Interpreting research related to health 
education 4 7 B 

Selecting and preparing audio-visual aids 5 S 7 
Selecting textbooks to be used in health 

classes 6 5 3 
Improvising and adapting instructional 
techniques to large classes 7 6 6 

Determining space, facilities, equipment, 
and supplies available a 4 4 

Coefficient of Concordance No 
Test .43** . 29*: 

*Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers. 

**P<.001 
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The rank order correlation coefficients (Rho) between 

the several combinations of the three groups in ranking tasks 

in this subdivision are shown in Table IX. The correlation 

TABLE IX 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN 
RANKING TASKS IN PLANNING THE INSTRUCTIONAL 

PROGRAM IN HEALTH EDUCATION 

Groups of Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities .57 • 40 

Administrative Leaders • • • . 88* 

*P<.01 

of .88 between college administrative leaders and high school 

teachers was significant beyond the P-.01 level. However, 

the correlations between the panel of authorities and the 

college administrative leaders, and between the panel of 

authorities and the high school teachers were not signifi-

cant at the P=.05 level. Tasks causing the most disagree-

ment between the panel of authorities and the college ad-

ministrative leaders were "Interpreting research related to 

health education}1 ranked fourth by the authorities and ranked 
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seventh by the college administrative leaders; "Selecting 

and preparing audio-visual aids," ranked fifth by the author-

ities and ranked eighth by the college administrative leaders; 

and "Determining space, facilities, equipment, and supplies 

available," ranked eighth by the authorities and ranked fourth 

by the college administrative leaders. Tasks causing the 

most disagreement between the authorities and the high 

school teachers were "Interpreting research related to 

health education," ranked fourth by the authorities and 

ranked eighth by the high school teachers; "Selecting text-

books to be used in health classes," ranked sixth by the 

authorities and third by the high school teachers; and "De-

termining space, facilities, equipment, and supplies avail-

able," ranked eighth by the authorities and fourth by the 

high school teachers. 

In coaching athletic activities.—Tasks in planning the 

instructional program for coaching athletic activities, which 

were submitted to the three groups for ranking, are presented 

in Table I as they were ranked by each of the groups. The 

panel of authorities ranked "Correlating the Athletic program 

with other educational objectives" most important, while 

both the college administrative leaders and the high school 

physical education teachers ranked "Determining abilities, 
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TABLE X 

TASKS OF SECONDARY PHYSICAL EDUCATORS RANKED ACCORDING TO 
PERCEIVED IMPORTANCE BY THREE GROUPS OF PHYSICAL 
EDUCATORS IN PLANNING THE INSTRUCTIONAL PROGRAM 

IN COACHING ATHLETIC ACTIVITIES 

Tasks 

Rank Order by 
Three Groups* 

A 

Correlating the athletic program with 
other educational objectives 

Planning for the prevention of athletic 
injuries 

Determining abilities, interests, and 
limitations of players 

Coordinating interscholastic athletic 
program with intramural athletics 

Planning for effective use of work-out 
time over a long period 

Selecting drills to be used in workouts 
Studying and investigating innovations in 

athletics 
Learning to perform motor skills to be 

taught 

1 

2 

3 

4 

5 
6 

7 

3 

2 

4 

1 

7 

3 

5 

6 

S 

5 

1 
g 

2 

3 

7 

4 

Coefficient of Concordance 
No 
Test • 25' 29** 

*Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers 

**P .001 

interests, and limitations of players" most important. The 

authorities and college administrative leaders agreed that 
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"Learning to perform motor skills to be taught" was least 

important, while the high school teachers ranked "Coordinat-

ing interscholastic athletic program with intramural athle-

tics" as the least important task. The coefficients of con-

cordance were determined for the college administrative 

leaders and the high school teachers. They are shown in 

Table X. The ¥ of .25 and the W. of .29 indicate that there 

was a definite but small relationship within each of the two 

groups. 

The rank order correlation coefficients (Rho) between 

the several combinations of the three groups in ranking 

tasks in this subdivision are presented in Table XI. None 

of the correlations was significant at the P=.05 level. The 

correlation of .71 between the panel of authorities and the 

college administrative leaders was significant beyond the 

P=.05 level. The panel of authorities and the administrative 

leaders disagreed most in ranking the task "Coordinating 

interscholastic athletic program with intramural athletics," 

which the authorities ranked fourth and the administrative 

leaders ranked seventh. Tasks causing the most disagreement 

between the authorities and the high school teachers were 

"Correlating the athletic program with other educational 

objectives," ranked first in importance by the authorities 

and sixth by the high school teachers; "Planning for the 
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TABLE II 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN 
RANKING TASKS IN PLANNING THE INSTRUCTIONAL 
PROGRAM IN COACHING ATHLETIC ACTIVITIES 

Groups of Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities .71* -.05 

Administrative Leaders • « « .52 

*P< . 05 

prevention of athletic injuries," ranked second by the 

authorities and fifth by the high school teachers; "Coordin-

ating interscholastic athletic program with intramural ath-

letics," ranked fourth by the authorities and eighth by the 

high school teachers; "Planning for effective use of work-

out time over a long period," ranked fifth by the authorities 

and second by the high school teachers; and "Learning to per-

form motor skills to be taught," ranked eighth by the author-

ities and fourth by the high school teachers. Tasks causing 

the most disagreement between the college administrative 

leaders and the high school teachers were "Correlating the 

athletic program with other educational objectives," ranked 

second by the administrative leaders and sixth by the high 



75 

school teachers; and'"Learning to perform motor skills to be 

taught," ranked eighth by the administrative leaders and 

fourth by the high school teachers. 

Instructional tasks: executing instructional plans in 

teaching activity classes.—Tasks in executing instructional 

plans in teaching activity classes are presented in Table XII 

as they were ranked by each group of physical educators. 

All three groups agreed in ranking "Adapting instruction to 

pupils' interests, abilities, and needs" as the most impor-

tant tasks presented in this subdivision. The panel of 

authorities and the college administrative leaders ranked 

"Enforcing rules and regulations with efficiency" as the 

least important task, while the high school physical educa-

tors ranked "Measuring and recording physical fitness" as 

the least important task. 

Coefficients of concordance are also shown in Table XII. 

The ¥. of .29 within the group of administration leaders in-

dicates that there was definite but small relationship with-

in this group. 

The ¥ of .IB within the high school physical educators 

indicates a slight, almost negligible relationship within this 

group. 
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TABLE III 

TASKS OF SECONDARY PHYSICAL EDUCATORS RANKED ACCORDING TO 
PERCEIVED IMPORTANCE BY THREE GROUPS OF PHYSICAL 

EDUCATORS IN EXECUTING INSTRUCTIONAL 
PLANS IN TEACHING ACTIVITY CLASSES 

Tasks 

Rank Order by 
Three Groups* 

Tasks 

A B C 

Adapting instruction to pupils' interests, 
abilities, and needs 1 1 1 

Encouraging pupils to accept responsibility 
for their own learning 2 2 3 

Encouraging pupils to evaluate their own 
achievement and development 3 4 6 

Giving careful attention to the physical 
condition of individuals 4 5 4 

Explaining skills used in activities 5 3 2 
J/Ieasuring and recording physical fitness 6 7 8 
Conducting drills for fundamental motor 

skills 7 6 5 
Enforcing rules and regulations with 

efficiency 8 8 7 

Coefficient of Concordance 
No 
Test .29** .18** 

*Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers. 

**P<.001 

The rank order correlation coefficients (Rho) between 

the several combinations of the three groups are shown in 
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Table XIII. The correlation of .90 between the authorities 

and the college administrative leaders and the correlation 

of .88 between the college administrative leaders and the 

TABLE XIII 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN 
RANKING TASKS IN EXECUTING INSTRUCTIONAL 

PLANS IN TEACHING ACTIVITY CLASSES 

Groups of Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities . 90** . 67* 

Administrative Leaders • • • . 88** 

*P<.05 

**P<.01 

high school teachers were significant beyond the .01 level in 

ranking the tasks according to importance. The correlation 

of .67 between the authorities and the high school teachers 

was not significant at the P^.05 level. This would indicate 

a high relationship between each combination of the three 

groups in ranking tasks in this subdivision according to im-

portance. Tasks on which the authorities and the high 

school teachers disagreed most in ranking were "Encouraging 
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pupils to evaluate their own achievement and development," 

ranked third by the authorities and sixth by the high school 

teachers, and "Explaining skills used in activities," ranked 

fifth by the authorities and second by the high school 

teachers. 

In health education.--Tasks in executing instructional 

plans in health education which were submitted to the three 

groups for ranking are presented in Table XIV as they were 

ranked by each group of physical educators. The three groups 

agreed that "Adapting instruction to pupils' interests, abil-

ities, and needs" was the task most important in this sub-

division. They also agreed that "Constructing and using 

bulletin boards" was the least important task. However, 

there was some disagreement between the three groups in 

ranking other tasks in this subdivision. The coefficients 

of concordance are shown in Table XIV for the college admin-

istrative leaders and for the high school teachers. The null 

hypothesis of no relationship with the two groups was re-

jected. The W of .1+6 within the administrative leaders in-

dicates moderate but substantial relationship within this 

group. The W of .33 indicates a definite but small relation-

ship within the groups of high school physical educators. 
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TABLE XIV 

TASKS OF SECONDARY PHYSICAL EDUCATORS RANKED ACCORDING TO 
PERCEIVED IMPORTANCE BY THREE GROUPS OF PHYSICAL 

EDUCATORS IN EXECUTING INSTRUCTIONAL 
PLANS IN HEALTH EDUCATION 

Rank Order by 
Three Groups* 

Tasks Tasks 

A B C 

Adapting instruction to pupils' interests, 
abilities, and needs 1 1 1 

Leading effective discussions 2 4 4 
Determining if objectives of the 

instructional program have been met 3 2 2 
Using a variety of instructional materials 

and visual aids 4 5 6 
Educating in injury prevention 5 7 7 
Teaching first aid and life saving skills 6 6 5 
Imparting to pupils a knowledge of their 
weaknesses and needs 7 3 3 

Constructing and using bulletin boards g 8 & 

Coefficient of Concordance No 
.1+6** Test .1+6** • 33*: 

^Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers. 

**P<.001 

The rank order correlation coefficients (Rho) between 

the several combinations of the three groups in ranking the 

tasks are shown in Table XV. The correlation of .9$ between 
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TABLE IV • 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN 
RANKING TASKS IN EXECUTING INSTRUCTIONAL 

PLANS IN HEALTH EDUCATION 

Groups of 
Physical Educators 

Administrative 
Leaders 

High School 
Teachers 

Panel of Authorities 

Administrative Leaders 

. 69* 
• * • 

. 64* 

. 9g** 

*P<.05 

**P<. 01 

the college administrative leaders and the high school phys-

ical educators was significant beyond the P=.01 level of 

significance. The correlation of .69 between the panel of 

authorities and the high school teachers was significant at 

the P=.05 level. Thus, there was a high relationship between 

each combination of the three groups in ranking tasks in this 

subdivision. The authorities and the college administrative 

leaders disagreed most in ranking the task, "Imparting to 

pupils a knowledge of their weaknesses and needs." This task 

was ranked seventh in importance by the authorities and third 

in importance by the college administrative leaders. This is 

also the task on which the authorities and the high school 
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teachers disagreed most. The authorities ranked this task 

seventh, while the high school teachers agreed with the 

college administrative leaders in ranking it third. 

In coaching athletic activities.—Tasks in executing 

instructional plans for coaching athletic activities which 

were submitted to the three groups for ranking are shown in 

Table XVI as they were ranked by each group. The three 

groups agreed that "Providing effective and continuous mo-

tivation" was the most important task presented in this sub-

division; "Using student leaders effectively" was the seventh 

most important; and "Determining grades to be assigned for 

athletic participation" was the least important task in this 

subdivision. 

Coefficients of concordance are also shown in Table 

XVI. The null hypothesis of no relationship within the two 

groups was rejected. The W of .39 within the administrative 

leaders and the W of .29 within the high school physical 

educators indicate a definite but low relationship within 

each of the two groups. 

The rank order correlation coefficients (Rho) between 

the several combinations of the three groups in ranking tasks 
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TASKS OF SECONDARY PHYSICAL EDUCATORS RANKED ACCORDING TO 
PERCEIVED IMPORTANCE BY THREE GROUPS OF PHYSICAL 
EDUCATORS IN EXECUTING INSTRUCTIONAL PLANS 

IN COACHING ATHLETIC ACTIVITIES 

Rank Order by 

Tasks 

Three Groups* 

Tasks 

A B C 

Providing effective and continuous 
motivation 1 1 1 

Conditioning athletes extensively 2 4 3 
Presenting, explaining, and illustrating 

objectives of athletic program 3 2 2 
Demonstrating motor skills 4 6 4 
Imparting to players a knowledge of 

6 their weaknesses 5 5 6 
Distributing opportunities for game 

6 participation among all players 6 3 5 
Using student leaders effectively 7 7 7 
Determining grades to be assigned for 
athletic participation a 8 8 

Coefficient, of Concordance No 
.39** . 29*: Test .39** . 29*: 

^Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers 

**P<.001 

are shown in Table XVII. The correlation of .95 between the 

panel of authorities and the high school physical educators 
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TABLE XVII 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN 
RANKING TASKS IN EXECUTING INSTRUCTIONAL 
PLANS IN COACHING ATHLETIC ACTIVITIES 

Groups Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities .71* .95** 

Administrative Leaders # • • .Si* 

*P<.05 

**P<.01 

in ranking the tasks according to importance was significant 

beyond the .05 level. The correlation of .$5 between the 

college administrative leaders and the high school teachers 

was significant beyond the P=.05 level. The correlation of 

.71 between the authorities and the college administrative 

leaders was also significant at the P-.05 level. Thus, 

there was a high relationship between each combination of 

the three groups in ranking tasks in this subdivision. The 

task on which the authorities and the college administrative 

leaders disagreed most in ranking according to importance 

was "Distributing opportunities for game participation among 

all players." This task was ranked sixth in importance by 
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the authorities and it was ranked third in importance by the 

college administrative leaders. 

Allied Instructional Tasks: Providing a 
Healthy and Stimulating Atmosphere 

In teaching activity classes.--Tasks involved in pro-

viding a healthy and stimulating atmosphere which were sub-

mitted to the three groups for ranking are presented ir. 

Table XVIII as they were ranked by each group of physical ed-

ucators. The three groups agreed that "Providing an envir-

onment that is emotionally healthful" was the most important 

task presented in this subdivision, and that "Selecting un-

iforms to be worn by pupils" was the least important task 

presented. There was general agreement between the groups 

in ranking all of the tasks in this subdivision. 

Coefficients of concordance are also shown in Table 

XVIII. The null hypothesis of no relationship with the two 

groups was rejected. The W of .57 indicated a moderate but 

substantial relationship within the administrative leaders. 

The W of .31 indicated a definite but small relationship 

within the high school physical educators. 

Rank order correlation coefficients (Rho) between the 

several combinations of the three groups in ranking tasks 
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TABLE XVIII. 

TASKS OF SECONDARY PHYSICAL EDUCATORS RANKED ACCORDING TO 
PERCEIVED IMPORTANCE BY THREE GROUPS OF PHYSICAL EDUCATORS 

IN PROVIDING A HEALTHY AND STIMULATING ATMOSPHERE 
IN TEACHING ACTIVITY CLASSES 

Rank Order by 
Three Groups* 

Tasks 

A B C 

Providing an environment that is emotion-
ally healthful 1 1 1 

Giving proper care and/or making proper 
referral in case of injuries 2 5 4 

Maintaining rapport of pupils in classes 3 2 2 
Maintaining cooperative relationship with 

administration 4 4 3 
Detecting remediable defects 5 3 5 
Supervising the intramural program 6 7 7 
Aiding pupils with nutritional problems 7 6 6 
Selecting uniforms to be worn by pupils 3 g g 

No 
Coefficient of Concordance Test . 57** .31** 

-Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers. 

**P<.001 

in this subdivision are shown in Table XIX. The correlation 

of .90 between the panel of authorities and the high school 

physical educators and the correlation of .95 between the 
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TABLE XIX' 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN RANKING 
TASKS IN PROVIDING A HEALTHY AND STIMULATING 

ATMOSPHERE IN TEACHING ACTIVITY CLASSES 

Groups of Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities . Si* . 90** 

Administrative Leaders .93** 

*P<.05 

**P<.01 

college administrative leaders and the high school teachers 

in ranking the tasks according to importance were significant 

beyond the P=.01 level. Also, the correlation of .Si was 

significant beyond the P=.05 level. The task on which there 

was the most disagreement in ranking in this subdivision was 

"Giving proper care and/or making proper referral in case of 

injuries." This task was ranked second by the authorities, 

fifth by the college administrative leaders, and fourth by 

the high school physical educators. 

In health education.—Tasks involved in providing a 

healthy and stimulating atmosphere in health education are 
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presented In Table IX as they were ranked by each group of 

physical educators. The three groups agreed that "Providing 

TABLE II 

TASKS OF SECONDARY PHYSICAL EDUCATORS RANKED ACCORDING TO 
PERCEIVED IMPORTANCE BY THREE GROUPS OF PHYSICAL EDUCATORS 

IN PROVIDING A HEALTHY AND STIMULATING 
ATMOSPHERE IN HEALTH EDUCATION 

Tasks 

Rank Order by 
Three Groups* 

Providing an environment that is 
emotionally healthful 

Detecting and eliminating practices that 
are harmful to pupils 

proper care in case of injuries 

injuries or health problems 
Securing and maintaining proper lighting, 

temperature, and ventilation 
Making accident .reports 
Breaking down reserve on the part of 

pupils 
Dealing with the small percentage of 

pupils who do not cooperate 

2 
3 

4 

5 
6 

7 

1 

2 
3 

6 
g 

4 

7 

2 
3 

6 

4 
B 

5 

7 

Coefficient of Concordance 
No 
Test .35** 

^Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers. 

*P .001 
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an environment that is emotionally healthful" was the most 

important task in this subdivision; "Detecting and elimina-

ting practices that are harmful to pupils" was the second 

most important task presented; and "Giving proper care in 

case of injuries" was the third most important task. The 

panel of authorities ranked "Dealing with the small percent-

age of pupils who do not cooperate" as the least important 

task in this subdivision. Both the administrative leaders 

and the high school teachers ranked "Making accident reports" 

as the least important task presented in this subdivision. 

Coefficients of concordance are also shown in Table IX. 

The null hypothesis of no relationship within the two groups 

was rejected. The W of .55 within the administrative leaders 

was moderate but substantial. The W of .35 within the high 

school physical educators indicated a definite but small re-

lationship within this group. 

Rank order correlation coefficients (Rho) between the 

several combinations of the three groups in ranking the 

tasks are shown in Table XXI. The correlation of .93 be-

tween the college administrative leaders and the high school 

teachers was significant beyond the P=.01 level. The cor-

relation of .Si between the authorities and college adminis-

tration leaders and the correlation of .83 between the 

authorities and the high school teachers were significant 
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'ABLE III 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN RANKING 
TASKS IN PROVIDING A HEALTHY AND STIMULATING 

ATMOSPHERE FOR HEALTH EDUCATION 

Groups of Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities . 81* .83* 

Administrative leaders * • • .93** 

*P<.05 

<.01 

beyond the P=.05 level. The task in this subdivision causing 

the most disagreement in ranking according to importance was 

"Breaking down reserve on the part of pupils." This task 

was ranked seventh by the authorities, fourth by the college 

administrative leaders, and fifth by the high school teachers, 

In coaching athletic activities.—Tasks Involved in pro-

viding a healthy and stimulating atmosphere in coaching ath-

letic activities which were submitted to the three groups 

for ranking are presented in Table XXII as they were ranked 

by each group of physical educators. The task ranked most 

important in this subdivision by the panel of authorities 

was "Giving proper care in case of injuries and accidents." 
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TABLE XIII • 

TASKS OF SECONDARY PHYSICAL EDUCATORS RANKED ACCORDING TO 
PERCEIVED IMPORTANCE BY THREE GROUPS OF PHYSICAL EDUCATORS 

IN PROVIDING A HEALTHY AND STIMULATING ATMOSPHERE 
IN COACHING ATHLETIC ACTIVITIES 

Rank Order by 
Three Groups* 

Tasks Tasks 

A B C 

Giving proper care in case of injuries 
and accidents 1 3 3 

Detecting and eliminating practices 
that are harmful to players 2 1 1 

Supervising teams before and during 
athletic contests 3 2 2 

Counseling players on personal problems 4 4 4 
Cooperating with physicians in 

correcting remediable defects 5 5 6 
Enforcing restrictions on appearance of 

players (as on hair or clothes) 6 6 5 
Advising on construction of equipment 

and facilities 7 3 8 
Repairing equipment and facilities 3 7 7 

No 
Coefficient of Concordance Test .43** . 34** 

^Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers. 

**P<.001 

"Detecting and eliminating practices that are harmful to 

players," was the task ranked most important by both the 
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college administrative leaders and the high school physical 

educators. The authorities ranked "Repairing equipment and 

facilities" as the least important task presented in this 

subdivision, while the college administrative leaders and 

the high school teachers ranked "Advising on construction of 

equipment and facilities" as the least important task presented, 

Coefficients of concordance are also shown in Table 

XXII. The null hypothesis of no relationship within the 

group was rejected. The W of .1+8 within the administrative 

leaders indicated a moderate but substantial agreement within 

this group. The ¥ of .34 indicated a definite but small 

relationship within the group of high school physical educa-

tors . 

Rank order correlation coefficients (Rho) between the 

several combinations of the three groups in ranking the tasks 

are presented in Table XXIII. Correlations between all pairs 

of groups were significant beyond the P=.01 level. The cor-

relation between the authorities and the college administra-

tive leaders was .9$. The correlation between authorities 

and high school teachers was .88. The correlation between 

college administrative leaders and high school teachers was 
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TABLE XXIII. 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN RANKING 
TASKS IN PROVIDING A HEALTHY AND STIMULATING 
ATMOSPHERE IN COACHING ATHLETIC ACTIVITIES 

Groups of Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities . 90* . 33* 

Administrative Leaders * • • .93* 

*P<.01 

Allied instructional tasks: administrative tasks i m 

teaching activity classes.--Administrative tasks in teaching 

activity classes which were submitted to the three groups 

for ranking are shown in Table XXIV as they were ranked by 

each group of physical educators. Of the tasks presented in 

this subdivision, all three groups ranked "Helping formulate 

departmental policies" the most important. The panel of 

authorities ranked "Organizing all-year recording system on 

contest participation" as the least important task. Both 

the college administrative leaders and the high school phys-

ical educators ranked "Arranging insurance plans for all 

students" as the least important task presented in this 

subdivision. 
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TABLE XXIV 

ADMINISTRATIVE TASKS OF SECONDARY PHYSICAL EDUCATORS 
RANKED ACCORDING TO PERCEIVED IMPORTANCE BY 

THREE GROUPS OF PHYSICAL EDUCATORS IN 
TEACHING ACTIVITY CLASSES 

Tasks 

Rank 
Three 

Order By 
Groups* 

A B C 

Helping formulate departmental policies 1 1 1 
Maintaining cooperative relationship 
with community groups 2 5 3 

Attending to office routine, such as 
correspondence and clerical duties 3 7 6 

Operating a system of student 
assistants 4 5 7 

Preventing loss of supplies and 
equipment 5 6 5 

Organizing and conducting leagues for 
intramural activities 6 3 2 

Arranging insurance plans for all 
students 7 g & 

Organizing all-year recording system 
on contest participation & 2 4 

Coefficient of Concordance No 
Test .30** .21*-; 

^Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers. 

**P<.001 
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Coefficients of concordance are -also shown in Table 

XXIV. The null hypothesis of no relationship within the 

two groups was rejected. The ¥ of .30 within the adminis-

trative leaders and the ¥ of .21 within the high school phys-

ical educators indicates definite, but small relationships 

within each group. 

Rank order correlation coefficients (Rho) between the 

several combinations of the three groups in ranking the tasks 

are presented in Table XXV. The correlation of .36 between 

TABLE XXV 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN 
RANKING ADMINISTRATIVE TASKS FOR 

TEACHING ACTIVITY CLASSES 

Groups of Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities .19 .3$ 

Administrative Leaders • • • . 36* 

*P<.01 

college administrative leaders and high school physical educa-

tors in ranking the tasks according to importance was signi-

ficant beyond the P-.01 level. However, the correlation of 
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.19 between the authorities and the college administrative 

leaders and the correlation of .3$ between the authorities 

and the high school teachers were not significant at the 

P=.C>5 level. Tasks on which the authorities and the college 

administrative leaders disagreed most, in ranking according 

to importance, were "Attending to office routine, such as 

correspondence and clerical duties," ranked third by the 

authorities and seventh by the administrative leaders; "Or-

ganizing and conducting leagues for intramural activities," 

ranked sixth by the authorities and third by the college 

administrative leaders; and "Organizing all-year recording 

system on contest participation," ranked eighth by the author-

ities and second by the college administrative leaders. 

Tasks on which the panel of authorities and the high school 

teachers disagreed most, in ranking according to importance, 

were "Attending to office routine, such as correspondence 

and clerical duties," ranked third by the authorities and 

sixth by the high school teachers; "Organizing and conducting 

leagues for intramural activities," ranked sixth by the 

authorities and second by the high school teachers; "Operat-

ing a system of student assistants," ranked fourth by the 

authorities and seventh by the high school teachers; and "Or-

ganizing , all-year recording system on contest participation," 
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ranked eighth by the authorities and fourth by the high 

school t 69. chers. 

In health education.--Administrative tasks in health 

education which were submitted to the three groups for rank-

ing are shown in Table XXVI as they were ranked by each 

group of physical educators. The three groups agreed that, 

of the tasks presented in this subdivision, "Helping formu-

late departmental policy" was most important, and "Making 

inventory of supplies and equipment" was least important to 

the performance of the job. 

Coefficients of concordance may also be seen in Table 

XVI. The null hypothesis of no relationship within each 

group was rejected. The ¥ of .37 within the administrative 

leaders indicate a definite but small relationship within 

this group. The ¥ of .14 within the high school physical . 

educators indicates a very slight relationship within this 

group. 

Rank order correlation coefficients (Rho) between the 

several combinations of the three groups in ranking tasks 

in this subdivision according to importance are presented 
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TABLE XXVI ' 

ADMINISTRATIVE TASKS OF SECONDARY PHYSICAL EDUCATORS 
RANKED ACCORDING TO PERCEIVED IMPORTANCE BY 

THREE GROUPS OF PHYSICAL EDUCATORS IN 
HEALTH EDUCATION 

Tasks 

Rank 
Three 

Order by 
; Groups* 

Tasks 

A B c 

Helping formulate departmental policy 1 1 1 
Functioning on the school health 

council 2 3 4 
Maintaining cooperative relationship 

with members of the community 3 2 3 
Planning new facilities 4 4 5 
Selecting supplies and equipment 5 6 2 
Conducting and Reporting research 6 7 7 
Recording health reports 7 5 6 
Making inventory of supplies and 

equipment 3 3 8 

Coefficient of Concordance 
No 
Test .37** . 14** 

^Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers. 

**P<.00 

in Table XXVII. The correlation of .90 between the panel of auth-

orities and the college administrative leaders was significant 

beyond the 'P=.0l level. The correlation of .Si between the 
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TABLE XXVII' 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN 
RANKING ADMINISTRATIVE TASKS FOR 

HEALTH EDUCATION 

Groups of Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities .90** . Si* 

Administrative Leaders .76* 

*P<.05 

**P<.01 

authorities and the high school physical educators and the 

correlation of .76 between the college administrative leaders 

and the high school teachers were significant beyond the P-.05 

level. The task presented in this subdivision on which there 

was most disagreement was "Selecting supplies and equipment," 

which was ranked sixth by the college administrative leaders 

and second by the high school teachers. 

In coaching athletic activities.—Administrative tasks 

in coaching athletic activities are presented in Table XXVIII 

as they were ranked by each group of physical educators. 

"Helping formulate departmental policy" was the task ranked 

most important in this subdivision by the panel of authorities 



99 

TABLE XXVIII• 

ADMINISTRATIVE TASKS OF SECONDARY PHYSICAL EDUCATORS 
RANKED ACCORDING TO PERCEIVED IMPORTANCE BY 

THREE GROUPS OF PHYSICAL EDUCATORS IN 
COACHING ATHLETIC ACTIVITIES 

Rank Order by 
Three Groups# 

Tasks Tasks 

A B C 

Helping formulate departmental policy 1 1 2 
Selling the administration and public 

on the importance of the program 2 2 1 
Attending to office routine, such as 

correspondence and clerical duties 3 4 5 
Selecting and securing officials for 

contests 4 5 6 
Maintaining cooperative relationship 

with state interscholastic league 5 3 3 
Preventing loss of supplies and equipment 6 6 4 
Operating a system of student managers 7 7 g 

Charting basketball and/or football games g g 7 

No 
; i ; i e::: : f C r:: c r d a r.: -e ! Test . 3 . 31*--

^Groups: (a) Panel of 73 authorities in the field, (b) 
twenty-seven college leaders, and (c) one-hundred sixty-four 
teachers. 

**P<.001 

and the college administrative leaders. The high school phys-

ical educators ranked "Selling the administration and public 

on the importance of the program" as the most important task 
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presented in this subdivision. The authorities and the col-

lege administrative leaders also agreed in ranking "Charting 

basketball and/or football games" as the least important 

task. The high school teachers ranked "Operating a system 

of student managers" as the least important task. 

The coefficient of concordance is also shown in Table 

XXVIII. The null hypothesis of no relationship within each 

group was rejected. The ¥ of .32 within the administrative 

leaders and the ¥ of .31 within the high school physical 

educators indicated a small but definite relationship within 

each of the two groups. 

Rank order correlation coefficients between the several 

combinations of the three groups in ranking tasks in this 

subdivision according to importance are presented in Table 

XXIX. The correlation of.93 between the panel of author-

ities and the college administrative leaders was significant 

beyond the P=.01 level. The correlation of .88 between the 

college administrative leaders and the high school teachers 

was also significant beyond the P=.01 level. The correlation 

of .76 between the authorities and the high school teachers 

was significant only beyond the P=.05 leve. 
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TABLE XXII . 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN 
RANKING ADMINISTRATIVE TASKS FOR 

COACHING ATHLETIC ACTIVITIES 

Groups of Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities .93** .76* 

Administrative Leaders • • • . gg** 

*P<.05 

**P<.01 

Summary of Rank Order Correlations and 
Coefficients of Concordance 

A summary of rank order correlations is presented in 

Table XXX. Correlations significant beyond the P=.05 level 

were found between the panel of authorities and the college 

administrative leaders in ranking tasks according to impor-

tance in ten of the twelve subdivisions. Correlations signif-

icant beyond the .05 level were found between the panel of 

authorities and the high school physical educators In nine 

of the twelve subdivisions. Correlations significant beyond 

the P^.05 level were found between the college administrative 

leaders and the high school physical educators In eleven of 

the twelve subdivisions. 
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TABLE XXX . 

SUMMARY OF RANK ORDER CORRELATIONS FOUND BETWEEN EACH 
COMBINATION OF THREE GROUPS OF PHYSICAL EDUCATORS 

IN RANKING TASKS ACCORDING TO IMPORTANCE 

Categories and 
Subdivisions0 

Rho Between Groups^ 
Categories and 
Subdivisions0 

A & B A & C B & C 

1 
a 
b 
c 

.86b 

•57b 
.71 

• 7ia 

.40 
-.05 

.38° 

•52 

2 
a 
b 
c 

•9°a 

.71 

.67 a 

*64b 
• 95 

.6gb 

• 9Sb 

.&La 

3 
a 
b 
c 

.Sla 

.glf 

.90 

•90a •93b 
• 93^ 
.98 

4 
a 
b 
c 

'19b 
•90b 
.93 

.3d 

.3la 

.76a 

.86b 

•76b 

P< • 05 

P<.01 

C 
See p. 64 for a listing of categories and subdivisions. 

d 
Groups: A-panel of authorities; B-college administrative 

leaders; and C-high school physical educators 
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There was higher agreement between all combinations of 

the three groups in ranking tasks in catagory three, "Allied 

instructional tasks: providing a healthy and stimulating at-

mosphere." There was lower agreement between all combinations 

of the three groups in ranking tasks in category one, "In-

structional tasks: planning the instructional program." 

A summary of coefficients of concordance is presented 

in Table XXXI. The null hypothesis of no relationship within 

the college administrative leaders and within the high school 

physical educators in ranking tasks according to importance 

was rejected in each of twelve subdivisions. 

In examining the amount of concordance within the two 

groups, W's below .20 were interpreted as indicating slight 

concordance. W's between .20 and .40 were interpreted as 

indicating definite but small concordance. W's between .40 

and .70 were interpreted as indicating moderate but substan-

tial concordance. 

Moderate but substantial concordance was found within 

the administrative leaders in ranking tasks in the following 

subdivisions: 

1. Planning the instructional program in teaching 

activity classes, 

2. Planning the instructional program in health educa-

tion , 
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TABLE XIII • 

SUMMARY OF COEFFICIENTS OF CONCORDANCE WITHIN THE COLLEGE 
ADMINISTRATIVE LEADERS AND THE HIGH SCHOOL PHYSICAL 

EDUCATORS IN RANKING TASKS 

Categories and 
Coefficients of Concordance within 

Subdivisions** 
Administrative 

Leaders 
High School 
Teachers 

1 
a • 53* • 45* 
b .43* .29* 
c .25* . 29* 

2 
a . 29* . IS* 
b • . 46* .33* 
c .39* .29* 

3 
a . 57* .31* 
b .55* • 35* 
c .4$* .34* 

4 
a .30* .21* 
b .37* .14* 
c .32* .31>:t 

*P<.001 

**See p. 64 for a listing of categories and subdivisions, 

3. Executing instructional plans in health education, 

4. Providing a healthy and stimulating atmosphere in 

teaching activity classes 
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5. Providing a healthy and stimulating atmosphere in 

health education, and 

6. Providing a healthy and stimulating atmosphere in 

coaching athletic activities. 

Definite but small concordance was found within the ad-

ministrative leaders in ranking tasks in the following sub-

divisions : 

1. Planning the instructional program in coaching ath-

letic activities, 

2. Executing instructional plans in teaching activity 

classes, 

3. Executing instructional plans in coaching athletic 

activities, 

4. Administrative tasks in teaching activity classes, 

5. Administrative tasks in health education, and 

6. Administrative tasks in coaching athletic activities, 

There was higher concordance when the administrative 

leaders were ranking tasks in Category Three, providing a 

healthy and stimulating atmosphere, than when they were rank-

ing tasks in any other category. There was lower concordance 

when the administrative leaders were ranking tasks in Cate-

gory Four, administrative tasks, than when they were ranking 

tasks in any other category. 
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Highest concordance, ¥ = .57, was found when the admin-

istrative leaders ranked tasks in the subdivision, providing 

a healthy and stimulating atmosphere in teaching activity 

classes. Lowest concordance, ¥ = .25, was found when the 

administrative leaders ranked tasks in the subdivision, 

planning the instructional program in coaching athletic ac-

tivities . 

Moderate but substantial concordance was found within 

the high school physical educators in ranking tasks in the 

subdivision, planning the instructional program in teaching 

activity classes. 

Definite but small concordance was found within the 

high school physical educators in ranking tasks in the fol-

lowing subdivisions: 

1. Planning the instructional program in health educa-

tion, 

2. Planning the instructional program in coaching ath-

letic activities, 

3. Executing instructional plans in health education, 

4. Executing instructional plans in coaching athletic 

activities, 

5- Providing a healthy and stimulating atmosphere in 

teaching activity classes, 
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6. Providing a healthy and stimulating atmosphere in 

health education, 

7. Providing a healthy and stimulating atmosphere in 

coaching athletic activities, 

3. Administrative tasks in teaching activity classes, 

and 

9. Administrative tasks in coaching athletic activities. 

Slight concordance was found within the high school 

physical educators in ranking tasks in the following subdi-

visions : 

1. Executing instructional plans in teaching activity 

classes, and 

2. Administrative tasks in health education. 

There was higher concordance when the high school physi-

cal educators were ranking tasks in Category One, planning 

the instructional program, than when they were ranking tasks 

in any other category. There was lower concordance when the 

high school physical educators were ranking tasks in Category 

Four, administrative tasks. 

Highest concordance, ¥ = .45, was found when the high 

school physical educators ranked tasks in the subdivision, 

planning the instructional program in teaching activity 

classes. Lowest concordance, W = . 145 was found when the 
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high school physical educators ranked tasks in the subdivi-

sion, administrative tasks in health education. The coef-

ficients of concordance were higher within the college ad-

ministrative than the high school physical educators in 

eleven of the twelve subdivisions. 

Findings Related to Hypotheses Three and Four 

Findings were related to the hypotheses that (a) there 

would be no concordance within each of three groups of phys-

ical educators and (b) there would be no significant cor-

relation between combinations of the three groups in ranking 

suggested designs for professional preparation of physical 

educators are presented in this section. Members of the 

three groups were asked to rank the designs, while giving 

recognition to the following requirements for certification 

in Texas secondary schools: 

1. A baccalaureate degree, 

2. Two teaching fields, only one of which may be in the 

physical education department, 

3. A required minimum of twenty-four semester hours, 

and a practical maximum of approximately thirty-six semester 

hours for a teaching field, 

4. Thirty-six semester hours of general education, and 

5. Eighteen semester hours of professional education. 
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The designs are listed in Table'XXXII as they were ranked 

by (1) a panel of authorities in the field; (2) a group of 

Texas college and university administrative leaders; and (3) 

a random selection of Texas high school physical educators. 

The panel of authorities indicated that, of the designs pre-

sented to them for ranking, they felt that "Certification 

requirements for teaching activity classes and coaching ath-

letic activities should be completed as a single teaching 

field, while certification for teaching health should be com-

pleted as a separate teaching field" was the most appropriate 

design for meeting certification requirements in Texas.7 

The college administrative leaders ranked "Certifica-

tion requirements for teaching activity classes should be 

completed as a teaching field, certification requirements 

for teaching health should be completed as a separate teach-

ing field, and endorsement for coaching athletic activities 

should require still another program of six or more hours" 

as the most appropriate design. The high school physical 

educators ranked the following design as most appropriate: 

7 
Several of the "authorities" indicated that they felt 

the requirements listed were not valid, and, therefore, none 
of the designs were appropriate. Most of the authorities 
expressing this view indicated a need for a five-year pro-
gram of professional preparation. 
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TABLE XXXII 

DESIGNS FOR PREPARING PHYSICAL EDUCATORS RANKED 
ACCORDING TO APPROPRIATENESS BY THREE 

GROUPS OF PHYSICAL EDUCATORS 

Designs for Preparing Physical Educators 

Rank Order Bj 
Three Groupsc 

A B 

Certification requirements for teaching 
activity classes, teaching health, and 
coaching athletic activities should be 
completed as a single teaching field 

Certification requirements for teaching 
activity classes and teaching health 
should be completed as a single teach-
ing field and endorsement for coaching 
athletic activities should require a 
separate program of six or more hours 

Certification requirements for teaching 
activity classes and coaching athle-
tic activities should be completed as 
a single teaching field, while endorse-
ment for teaching health should re-
quire six or more additional hours 

Certification requirements for teaching 
activity classes and coaching athletic 
activities should be completed as a 
single teaching field, while certifi-
cation for teaching health should be 
completed as a separate teaching field 

Certification requirements for teaching 
activity classes should be completed 
as a teaching field, certification 
requirements for teaching health should 
be completed as a separate teaching 
field, and endorsement for coaching 
athletic activities should require 
still another program of six or more 
hours 

4 4 1 

1 

4 

Coefficient of Concordance .2kl . 17( .02 d 

aGroups: (A) Panel of authorities in the field, (b) col-
lege administrative leaders, and (c) high school physical 
educators. 

bp<.001 :P<.01 d P<.05 
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"Certification requirements for teaching activity classes 

and teaching health should be completed as a single teaching 

field and endorsement for coaching athletic activities should 

require a separate program of six or more hours." 

All three groups agreed that "Certification require-

ments for teaching activity classes, teaching health, and 

coaching athletic activities should be completed as a single 

teaching field" was the least appropriate design presented. 

This is the design currently employed in the state of Texas 

for preparing and certifying physical educators. 

A test of concordance to determine the amount of agree-

ment within each group in ranking the designs revealed that 

the null hypothesis of no relationship within each of the 

three groups could be rejected. However, the amount of 

concordance within each of the three groups was very low. 

It was almost negligible within the high school physical 

educators. 

Rank order correlation coefficients between the sever-

al combinations of the three groups of physical educators in 

ranking stipulated designs for professional preparation are 

shown in Table XXXIII. The correlation of .90 between the 

panel of authorities and college administrative leaders was 

significant beyond the .01 level. The correlation of .00 

between the panel of authorities and the high school physical 
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TABLE XXXIII' 

RHO BETWEEN EACH COMBINATION OF THREE GROUPS IN RANKING 
SUGGESTED DESIGNS FOR THE PROFESSIONAL PREPARATION 

OF PHYSICAL EDUCATORS 

Groups of Administrative High School 
Physical Educators Leaders Teachers 

Panel of Authorities .90* 

o
 
o
 

Administrative Leaders * » » .10 

*P4.01 

educators and the correlation of .10 between the college 

administrative leaders and the high school physical educators 

were not significant at the .05 level. 

Designs on which the panel of authorities and the high 

school teachers disagreed most were that "(1) Certification 

requirements for teaching activity classes and teaching 

health should be completed as a single teaching field and 

endorsement for coaching athletic activities should require 

a separate program of six or more hours," ranked fourth of 

the five designs by the authorities and ranked first by the 

high school teachers; that "(2) Certification requirements 

for teaching activity classes and coaching athletic activities 

should be completed as a single teaching field, while certi-

fication for teaching health should be completed as a separate 



teaching field," ranked first by the -authorities and ranked 

third by the high school teachers; and that "(3) Certifica-

tion requirements for teaching activity classes should be 

completed as a teaching field, certification requirements for 

teaching health should be completed as a separate teaching 

field, and endorsement for coaching athletic activities 

should require still another program of six or more hours," 

ranked second in appropriateness by the authorities and 

ranked fourth by the high school teachers. 

Designs on which the college administrative leaders and 

the high school physical educators disagreed most were that 

"Certification requirements for teaching activity classes 

and teaching health should be completed as a single teaching 

field and endorsement for coaching athletic activities should 

require six or more additional hours," ranked fourth by the 

college administrative leaders and ranked first by the high 

school physical educators; and that "(2) Certification re-

quirements for teaching activity classes should be completed 

as a teaching field, certification requirements for teaching 

health should be completed as a separate teaching field, and 

endorsement for coaching athletic activities should require 

still another program of six or more hours," ranked first in 

appropriateness by the college administrative leaders and 

ranked fourth by the high school physical educators. 
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Conclusions drawn from findings presented in this chap-

ter will be discussed in Chapter V . 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND IMPLICATIONS 

The study involved the analysis of perceptions of tasks 

important to the proper performance of the job of teaching 

physical education in secondary schools as held by (1) a 

panel of authorities in the field, (2) a group of administra-

tive leaders of Texas' college and university programs for 

the professional preparation of physical education teachers, 

and (3) a representative group of physical education teachers 

in Texas secondary schools. A subproblem was the comparison 

of preferences of the three groups for stipulated designs 

for preparing physical educators for secondary schools. 

Perceptions of the panel of authorities were secured 

-1 

through Q-sortsx in which tasks were sorted according to 

importance. Q-sorts were made by authorities divided into 

the three areas of (1) health education, (2) physical educa-

tion, and (3) coaching athletics. From data obtained from 

the Q-sorts, tasks were ranked in order of importance as 

perceived by the authorities. ̂  A sampling of the tasks wa:s 
"I 
xSee Appendix C. 

^See Appendix F. 
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then selected from the ranked lists and placed in a question-

3 

naire. Perceptions of the college administrative leaders 

and the secondary physical education teachers were secured 

through the questionnaires in which subjects ranked tasks 

and designs according to importance. 

The data collected were examined with respect to the 

following hypotheses, which are stated more precisely in 

Chapter 1:^ 

1. There will be significant concordance in the rank-

ing of tasks of physical educators in secondary schools 

according to importance within each of the following groups: 

(a) college administrative leaders and (b) high school phys-

ical educators; 

2. There will be no significant positive rank order 

correlation in ranking tasks between any two of the three 

groups of physical educators; 

3. There will be significant concordance in ranking 

several suggested designs for preparing physical education 

teachers within each of the three groups of physical educa-

tors ; 

3 
See Appendix H. 

4 
See pp. 5-7 . 
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4- There will be no significant rank order correlation 

in ranking designs for preparing physical education teachers 

between any two of the three groups of physical educators. 

Findings related to Hypotheses One and Two were tested 

5 
separately for each of twelve subdivisions of lists of tasks. 

In testing Hypothesis One, it was found that the null 

hypothesis of no relationship within the college administrative 

leaders and within the high school physical educators could 

be rejected. The amount of relationship ranged from slight 

to moderate. 

In testing Hypothesis Two, significant positive rank 

order correlations were found between the panel of authorities 

and the college administrative leaders, thus permitting the 

rejection of the null hypothesis with regard to the follow-

ing subdivisions: 

1. Planning the instructional program In teaching 

activity classes, 

2. Planning the instructional program in coaching 

athletic activities, 

3. Executing instructional plans in teaching activity 

classes, 

4- Executing instructional plans in health education, 

5 ySee pp. 4 and 5. 
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5. Executing instructional plans in coaching athletic 

activities, 

6. Providing a healthy and stimulating atmosphere in 

teaching activity classes, 

7. Providing a healthy and stimulating atmosphere in 

health education, 

Providing a healthy and stimulating atmosphere in 

coaching athletic activities, 

9. Administrative tasks in health education, and 

10. Administrative tasks in coaching athletic activities, 

Hypothesis Two was accepted with regard to the follow-

ing subdivisions where nonsignificant positive rank order 

correlations were found between the authorities and college 

administrative leaders: 

1. Planning the instructional program in health educa-

tion and 

2. Administrative tasks in teaching activity classes. 

In testing Hypothesis Two, significant positive rank 

order correlations were found between the panel of authori-

ties and the high school teachers, thus permitting the re-

jection of the null hypothesis with regard to the following 

subdivisions: 

1. Planning the instructional program in teaching 

activity classes, 
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2. Executing instructional plans in teaching activity 

classes, 

3. Executing instructional plans in health education, 

4- Executing instructional plans in coaching athletic 

activities, 

5. Providing a healthy and stimulating atmosphere in 

teaching activity classes, 

6. Providing a healthy and stimulating atmosphere in 

health education, 

7. Providing a healthy and stimulating atmosphere in 

coaching athletic activities, 

S. Administrative tasks in health education, and 

9. Administrative tasks in coaching athletic activities. 

Hypothesis Two was accepted with regard to the follow-

ing subdivisions where nonsignificant positive rank order 

correlations were found between the authorities and the high 

school teachers: 

1. Planning the instructional program in health educa-

tion , 

2. Planning the instructional program in coaching ath-

letic activities, and 

3. Administrative tasks in teaching activity classes. 

In testing Hypothesis Two, significant positive rank 

order correlations were found between the college administrative 
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leaders and the high school physical • education teachers, thus 

permitting the rejection of the null hypothesis with regard 

to the following subdivisions: 

1. Planning the instructional program in teaching ac-

tivity classes, 

2. Planning the instructional program in health educa-

tion , 

3. Executing instructional plans in teaching activity 

classes, 

4. Executing instructional plans in health education, 

5. Executing instructional plans in coaching athletic 

activities, 

6. Providing a healthy and stimulating atmosphere in 

teaching activity classes, 

7. Providing a healthy and stimulating atmosphere in 

health education, 

8. Providing a healthy and stimulating atmosphere in 

coaching athletic activities, 

9- Administrative tasks in teaching activity classes, 

10. Administrative tasks in health education, and 

11. Administrative tasks in coaching athletic activities. 

Hypothesis Two was accepted in the following subdivision 

where nonsignificant positive rank order correlations were 
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found between the college administrative leaders and the 

high school physical education teachers: planning the in-

structional program in coaching athletic activities. 

Hypothesis Three was accepted when the null hypothesis 

of no relationship was rejected. However, the amount of 

concordance within each of the three groups was very low. 

It was almost negligible within the group of high school 

physical educators. 

Hypothesis Four was rejected as it is applied to the 

comparison of opinions of a panel of authorities and college 

administrative leaders where a significant positive rank 

order correlation was found. 

Hypothesis Four is accepted, however, as it is applied 

to the comparison of opinions of a panel of authorities and 

high school physical education teachers, and as it is applied 

to the comparison of opinions of college administrative lead-

ers and high school physical education teachers, where no 

significant rank order correlations were found. 

Conclusions 

While the findings of the study apply only to the three 

groups of physical educators studied, they do have certain 

implications for the populations from which they were chosen. 

Also, the findings of the study apply only to the randomly 
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se lected tasks studied. However, they have implications to 

6 

a oroader list which is an overall description of the job. 

1. Physical educators within each of the three groups 

studied generally agree among themselves in their percep-

tions of the relative importance of tasks to proper job per-

formance in teaching physical education in secondary schools 

A low to moderate level of concordance was found within the 

group of administrative leaders and within the sample of 

high school physical education teachers. While sufficient 

data were not available to statistically determine the level 

of concordance within the panel of authorities in the field, 

examination of tabulated data collected from this group per-

mits the speculation that there is probably some concordance 

within this group also. 

Administrative leaders of college and university pro-

grams for the professional preparation of high school phys-

ical education teachers are in higher agreement among them-

selves in their perceptions of the relative importance of 

tasks than are high school physical education teachers. A 

possible reason for the higher agreement among college ad-

ministrative leaders is they are probably a more homogeneous 

group. They are likely to have similar educational 

^See Appendix F. 
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backgrounds with at least one graduate degree in physical 

education. They are likely to work closer professionally, 

thereby having greater opportunity to share opinions. An-

other possible reason for higher agreement within the group 

of administrative leaders is that the high school physical 

educators are located in more diverse situations. There are 

many environmental differences among the high schools. Tasks 

perceived to be critical in a very small high school may be 

perceived differently in a much larger school. 

2. In looking at relationships of perceptions between 

each combination of the three groups of physical educators, 

it may be concluded that administrative leaders of Texas' 

college and university programs for the preparation of phys-

ical education teachers and high school physical education 

teachers tend to be in general agreement, while the author-

ities in the field differ from both groups in certain re-

spects. Authorities in the field appear to be more inclined 

to perceive tasks that are student-centered and tasks that 

contribute to broad objectives as being more important while 

administrative leaders and high school physical education 

teachers are more inclined to perceive tasks that are job-

centered and tasks that contribute to immediate objectives 

as being more important. 
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3. Physical educators in the three groups are in higher 

agreement on what tasks are important when the tasks are re-

lated to providing a healthy and stimulating environment. Phys-

ical educators in the three groups agree less on what tasks 

are important when the tasks are related to planning the in-

structional program, particularly in coaching athletic activ-

ities . 

4. Physical educators in all three groups consider 

tasks which are general in nature as being more important 

than immediate tasks. 

5. It may be concluded that physical educators are 

highly interested in improving the curriculum for the pro-

fessional preparation of high school physical educators. 

This interest was indicated by the percentage of physical 

educators contacted who contributed time and effort to com-

plete the questionnaires for the study. 

6. It may be concluded that there is slight agreement 

within each of the groups concerning appropriate designs for 

the professional preparation of physical educators. There 

is higher agreement among authorities in the field on which 

design is more appropriate than among the administrative 

leaders or the high school teachers. 

7. Of greatest significance is the fact that authori-

ties in the field, administrative leaders in Texas' college 
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and university programs for the preparation of physical ed-

ucation teachers, and physical education teachers in Texas 

secondary schools agree that the design currently in use in 

Texasj that "Certification requirements for teaching activity 

classes, teaching health, and coaching athletic activities 

should be completed as a single teaching field," is the least 

appropriate of five suggested designs for preparing high 

school physical educators. 

8. There is high agreement between authorities in the 

field and college administrative leaders on the relative 

appropriateness of designs for professional preparation. 

They generally agree either that "Certification requirements 

for teaching activity classes and coaching athletic activi-

ties should be completed as a single teaching field, while 

certification for teaching health should be completed as a 

separate teaching field," or that "Certification require-

ments for teaching activity classes should be completed as a 

teaching field, certification requirements for teaching 

should be completed as a separate teaching field, and 

endorsement, for coaching athletic activities should require 

still another program of six or more hours" is the most 

appropriate design for the professional preparation of phys-

ical educators for secondary schools. 
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9- There is very little agreement between high school 

physical education teachers and either of the other two 

groups concerning the relative appropriateness of the pro-

fessional preparation designs. This is probably due to the 

fact that designs for professional preparation have been 

more of a common concern for authorities in the field and 

college administrative leaders. 

Implications for Implementation and Further Study 

On the basis of the findings of the present study, the 

following implications for implementation and further study 

can be made: 

1. Additional investigation is needed to determine 

perceptions of high school administrators, who are influen-

tial in defining the job of high school physical educators, 

concerning tasks which should be critical to the high school 

physical educator in the performance of his job. 

2. Investigation is needed to compare tasks which high 

school physical educators are actually performing with those 

perceived to be important. 

3- Physical educators at different professional levels 

should cooperate in defining more precisely the tasks which 

are critical to the high school physical educator in the 

proper performance of his job. 



127 

4. Physical educators responsible for college and uni-

versity programs for the professional preparation of high 

school physical education could profitably use a listing such 

as that identified in the study as a check list in providing 

for the development of competencies to perform the tasks. 

5. Particular emphasis should be given to the develop-

ment of competencies needed to perform the following tasks 

which are considered by all physical educators to be very 

critical for proper job performance: (a) setting up general 

and specific objectives, (b) setting up instructional pro-

grams based on sound objectives, (c) planning to meet abili-

ties, interests, and limitations of pupils, (d) adapting 

instruction to pupils' interests, abilities, and needs, (e) 

correlating health, activities, and athletic programs, (f) 

providing effective and continuous motivation, (g) providing 

an environment that is emotionally healthful, (h) detecting 

and eliminating practices that are harmful to pupils, (i) 

giving proper care in case of injuries and accidents, (j) 

helping formulate deparmental policies, and (k) selling the 

administration and public on the importance of the physical 

education program. 

6. Tasks identified in the study could be useful in 

counseling students contemplating entering the field of 
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physical education. The tasks could serve to outline the 

nature of the job. 

7. The lists of tasks could be used by future teachers 

as a check-list in determining readiness to perform the job. 

8. Physical educators with preparation in the area of 

health should be employed by colleges and universities with 

professional preparation programs in physical education. 

9. Conclusions which were related to the designs for 

professional preparation programs for high school physical 

educators have the following alternative implications for 

colleges and universities of Texas: (a) a five-year program 

of professional preparation could be developed to provide 

adequate time to complete separate teaching fields in health 

and physical education plus an endorsement in coaching ath-

letics; (b) a comprehensive program with a prescribed number 

of hours for each of the three areas could be developed; and 

(c) a professional preparation program could be developed 

with emphasis on the development of competencies needed by 

the beginning teacher to perform critical tasks in health, 

physical education, and athletics within a twenty-four to 

thirty-six semester hour major, a program which would call 

for the identification of competencies needed in each area 

by the beginning teacher and which, once the competencies 
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were identified, could have courses structured around ob-

jectives based upon developing the competencies. 



UNIVERSITY OF CORPUS CHRISTI 
CORPUS CHRISTI, TEXAS 

HEALTH AND PHYSICAL EDUCATION DEPARTMENT 

Your help is solicited in a study of the manner in which three influential groups of 
physical educators perceive the job of the secondary school physical education teacher, 
These three groups, whose points of view are greatly influential in determining the 
actual practices of physical educators in the public schools, include: 

(1) a panel of authorities, whose writings and leadership activities help to establish 
the theoretical bases for this f ield; 

(2) a representative group of physical education teachers in Texas secondary schools, 
who define the physical education tasks in practical terms; and 

(3) the administrative leaders of Texas' college and university programs for the pre-
paration of physical education teachers. 

As a recognized authority in this f ie ld, you are asked to respond to the enclosed 
check lists. So that the amount of effort involved in assisting in this study may be 
reduced, the total f ield has been divided into three functional areas: teaching 
act ivi ty classes, teaching health, and coaching athletic activit ies. I am asking 
each authority to respond to only one area. Since considerable research has gone 
into the development of the check lists, and since it is felt that the check lists may 
be useful to you, copies of the check lists from the other two areas wi l l be mailed 
to you under separate cover. 

This analysis is being made as a part of a dissertation study at North Texas State 
University. I hope, however, that the findings may be significantly useful to our 
profession. A summary of the findings wi l l be sent to you. Your help w i l l be very 
greatly appreciated. 

Sincerely yours, 

Robert E. Maroney 
Chairman, Department of Health and Physical Education (on leave of absence) 
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APPENDIX B 

Instructions for Check Lists 
of Physical Education Teaching Tasks 

Attached are four check lists each containing twenty-four tasks believed to be 
important to the ideal performance of the |ob of teaching men's physical education in 
secondary schools. Please read a l l of the tasks in the check l ist , and then complete the 
check list in accordance wi th the fo l lowing instructions: 

1 . Select from the twenty-four tasks the one considered by you to be most c r i t i ca l 
and place a check mark (>/) in the extreme left-hand column opposite the task 
selected. i 

2 . From the remaining twenty-three tasks select the one considered by you to be 
least c r i t i ca l and place a check mark in the extreme right-hand column opposite 
the factor selected. 

3 . From the remaining twenty-two tasks select the three considered by you to be 
most c r i t i ca l and make a check mark opposite each of the three tasks selected 
in the left-hand column numbered 3 at top of the column. 

4 . From the remaining nineteen tasks select the three considered by you to be least 
c r i t i ca l and place a check mark opposite each of the three tasks selected in the 
r ight-hand column numbered 3 at top of the column. 

5 . From the remaining sixteen tasks select the f ive considered by you to be most 
c r i t i ca l and place a check mark opposite each of the f ive tasks selected in the 
lef t-hand column numbered 5 at top of the column. 

6 . From the remaining eleven tasks select the f ive considered by you to be least 
c r i t i ca l and place a check mark opposite each of the f ive tasks selected in the 
lef t-hand column numbered 5 at top of the column. 

7 . For the remaining six tasks make a check mark opposite each of them in the 
column numbered 6 at top of the column. 
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APPENDIX C 

INSTRUCTIONAL TASKS I N TEACHING ACTIVITY CLASSES: 
P L A N N I N G THE INSTRUCTIONAL PROGRAM 

Most 
Cr i t ica l 
to Me 

Least 
Cr i t ica l 
to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns. 

1 . Planning to meet abi l i t ies, interest, and limitations of pupils 
2 . Breaking down objectives in terms of behavior patterns 
3 . Planning for the development of correct concepts and good att i tude . . . 
4 . Planning dai ly for ef fect ive use of instructional time 

5 . Setting up general and specific objectives of physical education 
6 . Learning the motor skills to be used in act iv i t ies 
7 . Improvising and adapting act iv i t ies for large classes 
8 . Coordinating instructional program with the intra-mural program 

9 . Grouping and organizing pupils for optimum control and learning . . . . 
10. Following a handbook in planning act iv i t ies 
I I . Scheduling classes wi th t ime, sequence, equipment, personnel avai lable 

and immediate purpose in mind 
12. Correlating the ac t iv i t y program with other educational objectives . . . 

13. Planning and prescribing corrective exercises 
14. Determining space, fac i l i t ies , equipment, and supplies avai lable . . . . 
15. Establishing clear and enforceable rules 
16. Scheduling and organizing faci l i t ies for maximum use 

7 . Selecting act iv i t ies to be included in the curriculum 
8 . Planning for ef fect ive use of instructional time over an extended period . 
9 . Selecting and preparing audio-visual aids 
!0. Classifying pupils according to needs and abi l i t ies 

1 . Improving and adapting teaching techniques to l imited faci l i t ies 
2 . Studying and investigating professional problems 
3 . Securing teaching materials from professional l iterature and other sources 
4 . Planning successful co-educational act iv i t ies 

IOTE: Please check each column for correct 
number of check marks. Also, make sure 
each statement has one check mark (only one). 

Column 
Totals 

1 3 2 
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INSTRUCTIONAL TASKS I N TEACHING ACTIVITY CLASSES: 
EXECUTING INSTRUCTIONAL PLANS 

Most 
Cr i t ica l 
to Me 

Least 
Cr i t ica l 
to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns. 1 3 5 6 5 3 1 

1 . Importing to pupils a knowledge of their weaknesses and needs 
2 . Providing ef fect ive and continuous motivation 
3 . Of f i c ia t ing games and act iv i t ies 
4 . G iv ing careful attention to the physical condit ion of individuals 

5 . Presenting, explain ing, and i l lustrat ing objectives to pupils 
6 . Teaching skills to be used in intramural program 
7. Providing opportunities for class part icipation for a l l pupils 
8 . Using sound research and statistical procedures for gathering and 

analyzing evaluation data 
/ V 

9 . Following a long-range schedule 
10. Teachinq advanced skills and strategy to gifted students 
11 . Measuring and recording physical fitness 
12. Using a variety of instructional materials and visual aids 

13. Awarding and punishing on the basis of achievement or non-achievement. . . 
14. Adapting instruction to pupils' interests, abi l i t ies, and needs 
13. Awarding and punishing on the basis of achievement or non-achievement. . . 
14. Adapting instruction to pupils' interests, abi l i t ies, and needs 
15. Encouraging pupils to accept responsibility for their own learning 
16. Conducting dri l ls for fundamental motor skills 

17. Enforcinq rules and regulations with ef f ic iency 
18. Teaching basic movement patterns of act iv i t ies or skills 
19. Determining i f objectives of the instructional program have been met . . . . 
20. Explaining ski lis used in act iv i t ies 

i 19. Determining i f objectives of the instructional program have been met . . . . 
20. Explaining ski lis used in act iv i t ies 

?1 . Analyzing movement patterns in terms of muscles used and body 
mechanics involved 

12. Encouraging pupils to evaluate their own achievement and development . . . 
!3. Demonstrating motor skills to be taught 
12. Encouraging pupils to evaluate their own achievement and development . . . 
!3. Demonstrating motor skills to be taught 
12. Encouraging pupils to evaluate their own achievement and development . . . 
!3. Demonstrating motor skills to be taught 
!4. Following a dai ly class schedule 

•JOTE: Please check each column for correct Column 
number of check marks. Also, make sure Totals 
each statement has one check mark (only one). 

1 3 5 6 5 3 1 
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ALLIED INSTRUCTIONAL TASKS IN TEACHING ACTIVITY CLASSES: 
PROVIDING A HEALTHY AND STIMULATING ATMOSPHERE 

Most 
Critical 
to Me 

Least 
Critical 
to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns. 1 3 5 6 5 3 

j 

! 1 

1 . Supervising pupils on school sponsored trips 
2. Maintaining an orderly atmosphere without using overly rigid methods of 

control 
3. Enforcing restrictions on appearance of pupils (as on hair or clothes) 3. Enforcing restrictions on appearance of pupils (as on hair or clothes) 
4. Evaluating facilities, equipment, and supplies, including inspection for 

safety hazards and cleanliness 

5. Giving proper care and/or making proper referral in case of injuries . . . . 
6. Supervising the intramural program 
5. Giving proper care and/or making proper referral in case of injuries . . . . 
6. Supervising the intramural program 

i 5. Giving proper care and/or making proper referral in case of injuries . . . . 
6. Supervising the intramural program 
7. Detecting and eliminating practices that are harmful 
8. Advising on construction of equipment 

9. Cooperating with physicians or dentists in correcting remediable defects. . . 
10. Providing a modified program for the handicapped 
11 . Aiding pupils with nutritional problems 
12. Counseling pupils on personal problems and making proper referrals 

7. Detecting and eliminating practices that are harmful 
8. Advising on construction of equipment 

9. Cooperating with physicians or dentists in correcting remediable defects. . . 
10. Providing a modified program for the handicapped 
11 . Aiding pupils with nutritional problems 
12. Counseling pupils on personal problems and making proper referrals 

7. Detecting and eliminating practices that are harmful 
8. Advising on construction of equipment 

9. Cooperating with physicians or dentists in correcting remediable defects. . . 
10. Providing a modified program for the handicapped 
11 . Aiding pupils with nutritional problems 
12. Counseling pupils on personal problems and making proper referrals 

7. Detecting and eliminating practices that are harmful 
8. Advising on construction of equipment 

9. Cooperating with physicians or dentists in correcting remediable defects. . . 
10. Providing a modified program for the handicapped 
11 . Aiding pupils with nutritional problems 
12. Counseling pupils on personal problems and making proper referrals 

7. Detecting and eliminating practices that are harmful 
8. Advising on construction of equipment 

9. Cooperating with physicians or dentists in correcting remediable defects. . . 
10. Providing a modified program for the handicapped 
11 . Aiding pupils with nutritional problems 
12. Counseling pupils on personal problems and making proper referrals 

7. Detecting and eliminating practices that are harmful 
8. Advising on construction of equipment 

9. Cooperating with physicians or dentists in correcting remediable defects. . . 
10. Providing a modified program for the handicapped 
11 . Aiding pupils with nutritional problems 
12. Counseling pupils on personal problems and making proper referrals 

7. Detecting and eliminating practices that are harmful 
8. Advising on construction of equipment 

9. Cooperating with physicians or dentists in correcting remediable defects. . . 
10. Providing a modified program for the handicapped 
11 . Aiding pupils with nutritional problems 
12. Counseling pupils on personal problems and making proper referrals 

13. Selecting uniforms to be worn by pupils 
14. Maintaining cooperative relationships with administration 
15. Assisting in the organization and supervision of clubs 
16. Providing an environment that is emotionally healthful 
15. Assisting in the organization and supervision of clubs 
16. Providing an environment that is emotionally healthful 

17. Maintaining cooperative relationship with associates 
18. Impartially and consistently enforcing the standards of conduct . . . . 
19. Safeguarding the health of student during activities 
20. Repairing supplies and equipment 

21. Detecting remediable defects 
12. Securing and maintaining proper lighting, temperature, and ventilation . . . 
-3 • Dealing with the small percentage of students who do not cooperate . . . . . 
14. Maintaining rapport of pupils in classes . . . . . . . . . . . 

19. Safeguarding the health of student during activities 
20. Repairing supplies and equipment 

21. Detecting remediable defects 
12. Securing and maintaining proper lighting, temperature, and ventilation . . . 
-3 • Dealing with the small percentage of students who do not cooperate . . . . . 
14. Maintaining rapport of pupils in classes . . . . . . . . . . . 

19. Safeguarding the health of student during activities 
20. Repairing supplies and equipment 

21. Detecting remediable defects 
12. Securing and maintaining proper lighting, temperature, and ventilation . . . 
-3 • Dealing with the small percentage of students who do not cooperate . . . . . 
14. Maintaining rapport of pupils in classes . . . . . . . . . . . 

19. Safeguarding the health of student during activities 
20. Repairing supplies and equipment 

21. Detecting remediable defects 
12. Securing and maintaining proper lighting, temperature, and ventilation . . . 
-3 • Dealing with the small percentage of students who do not cooperate . . . . . 
14. Maintaining rapport of pupils in classes . . . . . . . . . . . 

19. Safeguarding the health of student during activities 
20. Repairing supplies and equipment 

21. Detecting remediable defects 
12. Securing and maintaining proper lighting, temperature, and ventilation . . . 
-3 • Dealing with the small percentage of students who do not cooperate . . . . . 
14. Maintaining rapport of pupils in classes . . . . . . . . . . . 

19. Safeguarding the health of student during activities 
20. Repairing supplies and equipment 

21. Detecting remediable defects 
12. Securing and maintaining proper lighting, temperature, and ventilation . . . 
-3 • Dealing with the small percentage of students who do not cooperate . . . . . 
14. Maintaining rapport of pupils in classes . . . . . . . . . . . 

ĴOTE: Please check each column for correct Column 
number of check marks. Also, make sure Totals 
each statement has one check mark (only one). 

1 3 5 6; 
1 | 

5 3 i 
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ALLIED INSTRUCTIONAL TASKS I N TEACHING ACTIVITY CLASSES: 
ADMINISTRATIVE TASKS 

Most 
Cr i t ica l 
to Me 

Least 
Cr i t ica l 
to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns 

1. Maintaining cooperative relationship wi th community groups 
2 . Promoting physical education to the administration and public 
3. Preparing and presenting the departmental budget 
4 . Organizing and conducting leagues for intramural act iv i t ies 

5. Implementing a stringent and yet feasible and equitable program 
regarding the acceptance of medical excuses for missing classes 

6. Arranging insurance plans for a l l students 
7. Distributing equipment, supplies, and other instructional mater ial . . . . 
8 . Helping formulate departmental policies 

9 . Offer ing a wide variety of intramural act iv i t ies 
0. Making inventory of supplies and equipment 
1. Supervising custodians 

2 . Seeing that pupils in act iv i t ies have had health examinations 

3. Planning new plants 
4 . Scheduling and conducting tournaments, games, and matches 
5 . Attending to of f ice routine, such as correspondence and cler ical duties . 
6. Selecting supplies and equipment to be purchased 

7. Developing an intramural program to include a l l students 
8. Preventing loss of supplies and equipment 
9 . Securing appropriations for act iv i ty classes 
0. Maintaining intramural act iv i t ies as an extension of the service program 

1. Organizing a l l -year recording system for contest part icipation 
2. Interviewing salesmen and other commercial representatives 
3. Operating a system of student assistants 
4. Advising in the construction of new plants . . . 

IOTE: Please check each column for correct number 
of check marks. A lso, make sure each 
statement has one check mark (only one). 

Column 
TOTALS 3 5 



1 3 6 

INSTRUCTIONAL TASKS I N C O A C H I N G ATHLETIC ACTIVITIES: 
P L A N N I N G THE INSTRUCTIONAL PROGRAM 

Most Least 
Cr i t ica l Cr i t ica l 
to Me to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns 

1. Breaking objectives of athlet ic program down in terms of behavior pattern 
2 . Improvising and adapting work-outs to l imited fac i l i t ies 
3. Securing coaching ideas from professional l i terature and other sources . . 
4 . Planning to meet abi l i t ies, interests, and limitations of players 

5. Determining abi l i t ies, interests, and limitations of players 
6. Coordinating interscholastic athlet ic program with intramural athletics 
7. Planning for ef fect ive use of work-out time over a long period of time 
8. Selecting and preparing audio-visual aids 

9 . Scheduling and organizing fac i l i t ies, supplies, and equipment . . 
10. Setting up general and specific objectives of the athlet ic program 
11. Studying and investigating inovations in athletics 
12. Establishing clear and enforceable rules 

13. 

14. 
15. 
16. 

Scheduling work-outs wi th t ime, sequence, equipment, personnel avai lable, 
and immediate purposes in mind 
Selecting dri l ls to be used in workouts 
Planning for the development of correct concepts and good attitudes . . . 
Planning for the prevention of athlet ic injuries 

17. Determining space, fac i l i t ies, equipment, and supplies avai lable 
18. Determining the basis for dividing players into different squads . . 
19. Correlating the athlet ic program with other educational objectives 
!0. Determining method of assigning players to team positions . . . . 

M. Grouping and organizing players for optimum control and learning . . . . 
!2. Learning to perform motor skills to be taught 
!3. Planning game strategies 
!4. Prescribing exercises and dril ls to aid individuals in overcoming handicaps 

vIOTE: Please check each column for correct 
number check marks. Also, make sure 
each statement has one check mark (only one) 

Column 
TOTALS 
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INSTRUCTIONAL TASKS IN COACHING ATHLETIC ACTIVITIES: 
EXECUTING INSTRUCTIONAL PLANS 

Most 
Critical 
to Me 

Least 
Critical 
to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns. 1 3 5 6 5 3 1 

1. Conditioning athletes extensively 
2. Demonstrating motor skills 
1. Conditioning athletes extensively 
2. Demonstrating motor skills 
3. Aiding players having learning difficulties 
4. Dividing skills into basic movement patterns 

5. Presenting, explaining, and illustrating objectives of athletic program . . . 
6. Providing opportunities for many students to participate in athletics 
5. Presenting, explaining, and illustrating objectives of athletic program . . . 
6. Providing opportunities for many students to participate in athletics 
7. Using a variety of visual aids 
8. Determining grades to be assigned for athletic participation 

9. Teaching players methods of preventing injuries 
10. Providing advanced instruction for the more gifted players 
11. Following a long-range practice schedule 
12. Conducting drills in practice 

V 1 

13. Analyzing skills or movement patterns in terms of the muscles used and 
body mechanics involved 

/ 

14. Getting players to accept responsibility for their own learning 
15. Followinq a daily practice schedule 

w / I 

16. Officiating intra-squad games 

17. Getting players to assume an important role in their own evaluation . . . . 
18. Providing effective and continuous motivation 
17. Getting players to assume an important role in their own evaluation . . . . 
18. Providing effective and continuous motivation 
19. Determining if objectives have been met 
10. Adapting instructions to players' interests, abilities, and needs 

M . Distributing opportunities for game participation among all players 
*2. Using student leaders effectively 
!3. Imparting to players a knowledge of their weaknesses 
!4. Utilizing an awards and punishment system for motivation 

slOTE: Please check each column for correct Column 
number of check marks. Also, make sure Totals 
each statement has one check mark (only one). 

1 3 5 6 5 3 1 



1 3 d 

ALLIED INSTRUCTIONAL TASKS I N C O A C H I N G ATHLETIC ACTIVITIES; 
PROVIDING A HEALTHY A N D STIMULATING ENVIRONMENT 

Most Least 
Cr i t ica l Cr i t ica l 
to Me to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns. 1 3 5 6 5 3 1 

2 . Maintaining an orderly atmosphere without r ig id methods of control 
3. A id ing players in meeting nutri t ional problems 
2 . Maintaining an orderly atmosphere without r ig id methods of control 
3. A id ing players in meeting nutri t ional problems 
4 . Supervising teams before and duriring athlet ic contests 

7. Seeing that a l l players have had health examinations 
8. Giv ing careful attention to att i tude of players at time of the contest . . . . 

9. Securing and maintaining proper l ight ing, temperature, and venti lat ion . . . 
10. Showing hospital ity to visit ing teams and coaches 

8. Giv ing careful attention to att i tude of players at time of the contest . . . . 

9. Securing and maintaining proper l ight ing, temperature, and venti lat ion . . . 
10. Showing hospital ity to visit ing teams and coaches 

8. Giv ing careful attention to att i tude of players at time of the contest . . . . 

9. Securing and maintaining proper l ight ing, temperature, and venti lat ion . . . 
10. Showing hospital ity to visit ing teams and coaches 
11. Repairing equipment and faci l i t ies 

IP w J 1 

12. Enforcing restrictions on appearance of players (as on hair or clothes) . . . . 

13. Cooperating wi th physicians in correcting remediable defects 

IP w J 1 

12. Enforcing restrictions on appearance of players (as on hair or clothes) . . . . 

13. Cooperating wi th physicians in correcting remediable defects 
14. Counseling players on personal problems 
15. Providing an environment that is emotionally healthful 
16. Using sound research and statistical procedures 

17. Maintaining cooperative relationship with administration 
18. Determining i f equipment and faci l i t ies are hygienic and safe 
19. Detecting and el iminat ing practices that are harmful to the players 
20. Impartial ly and consistently enforcing standards of conduct 

f 

21. Advising on construction of equipment and faci l i t ies 
22. Educating spectators in good sportsmanship practices 
23. Dealing wi th the small percentage of players who do not cooperate 
24. Maintaining cooperative relationship with associates 

NIOTE; Please check each column for correct number of Column 
checkmarks. Also, make sure each statement TOTALS 
has one check mark (only one). 

1 3 5 6 5 3 1 
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ALLIED INSTRUCTIONAL TASKS I N C O A C H I N G ATHLETIC ACTIVITIES: 
ADMINISTRATIVE TASKS 

Most Least 
Cr i t ica l Cr i t ica l 
to Me to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns. 

1. Operating a system of student managers 
2 . Securing appropriations for the athlet ic program 
3. Preparing and presenting a budget 
4 . Speaking at community c iv ic meetings 

5. Maintaining cooperative relationship with state interscholastic league 
6. Determining e l i g ib i l i t y of players 
7. Arranging insurance plan for a l l participants in athletics 
8. Interviewing salesmen and other commercial representatives 

9 . Helping formulate departmental pol icy 
10. Making inventory of supplies and equipment 
11. Supervising custodians 
12. Attending to of f ice routine, such as correspondence and cler ical duties 

13. Scheduling contests for athlet ic teams 
14. Charting basketball and/or football games 
15. Supervising the maintenance of athlet ic playing areas 
16. Selecting supplies and equipment to be purchased 

17. Scouting opponents on the athlet ic schedule 
18. Preventing loss of supplies and equipment 
19. Selecting and securing off ic ia ls for contests 
20. Preparing faci l i t ies for interscholastic contests 

21. Organizing and conducting leagues for intramural act iv i t ies 
22. Preparing contracts for athlet ic contests 
23. Selling the administration and public on the importance of the program 
24. Advising on the construction of new plants 

NOTE: Please check each column for correct 
number of check marks. Also, make sure 
each statement has one check mark (only one) 

Column 
TOTALS 
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INSTRUCTIONAL TASKS I N HEALTH EDUCATION: P L A N N I N G 
THE INSTRUCTIONAL PROGRAM 

Most 
Cr i t ica l 
to Me 

Least 
Cr i t ica l 
to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns. 

1. Determining abi l i t ies, interests, and limitations of pupils 
2 . Selecting textbooks to be used in health classes 
3. Securing teaching material from professional l i terature and other sources. 
4 . Improvising and adapting instructional techniques to large classes • • • • 

5 . Breaking objectives down in terms of behavioral patterns 
6. Selecting health units to be included in the curriculum 
7. Planning for ef fect ive use of instructional time over an extended period . 
8 . Selecting community faci l i t ies to be studied and visited 

9. Selecting and preparing audio-visual aids 
10. Setting up general and specific objectives of health education 
11. Studying and investigating professional problems 
12. Establishing clear and enforceable rules 

13. Scheduling classes each day with t ime, sequence, equipment, personnel 
avai lable, and immediate purposes in mind 

14. Constructing syl labi for classes 
15. Planning for the development of correct concepts and good attitudes . . 
!6. Scheduling and organizing fac i l i t ies, equipment, and supplies 

7. Determining space, fac i l i t ies, equipment, and supplies avai lable . . . . 
8. Planning to meet abi l i t ies, interests, and limitations of pupils 
9 . Correlating health education with other educational objectives 
0. Interpreting research related to health education 

1. Following a handbook in planning classes 
2 . Determining the basis for grouping pupils in classes 
3. Setting up instructional programs based on sound objectives 
4 . Organizing pupils for optimum control and learning 

JOTE: Please check each column for correct 
number of check marks. Also, make sure 
each statement has on check mark (only one). 

Column 
TOTALS 

3 I 
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INSTRUCTIONAL TASKS I N HEALTH EDUCATION: 
INSTRUCTIONAL PLANS 

EXECUTING Most 
Cr i t ica l 
to Me 

Least 
Cr i t ica l 
to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns. 

1. Imparting to pupils a knowledge of their weaknesses and needs 
2 . Gett ing pupils to assume an important role in their own evaluation . . . . 
3. Ut i l i z ing an awards and punishment system for motivation 
4 . Ut i l i z ing facts from related sciences 

5. Presenting, explaining, and i l lustrating objectives to pupils 
6 . Summarizing and organizing evaluation data for meaningful interpretation 
7. Leading effect ive discussions 
8. Conducting co-educational classes 

9. Educating in injury provention 
10. Providing advanced instruction for gi f ted students 
11. Following a long-range schedule in the instructional program 
12. Using a variety of instructional materials and visual aids 

13. Providing opportunities for creative experiences 
14. Distributing opportunities for class part ic ipat ion among al l pupils 
15. Gett ing pupils to accept responsibility for their own learning 
16. Giv ing effect ive lectures 

17. Adapting instruction to pupils' interests, abi l i t ies, and needs 
18. Constructing and using bul let in boards 
19. Conveying clear understanding of growth and health problems 
!0. Making assignments sk i l l fu l ly 

1. Determining if objectives of the instructional program have been met . . 
2 . Providing effect ive and continuous motivation 
3. Teaching first aid and l i fe saving skills 
4 . Following a dai ly class schedule 

JOTE: Please check each column for correct 
number of check marks. Also, make sure 
each statement has one check mark (only one). 

Column 
TOTALS 
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ALLIED INSTRUCTIONAL TASKS I N HEALTH EDUCATION: 
A HEALTHY A N D STIMULATING ATMOSPHERE 

PROVIDING Most Least 
Cr i t i ca l Cr i t ica l 
to Me to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns. 

1. Supervising pupils on school sponsored trips 
2 . Maintaining an orderly atmosphere without overly r ig id methods of contra! 
3. Enforcing restrictions on appearance of pupils (as on hair or clothes) . . . 
4 . Making health inspections 

5. Giv ing proper care in case of injuries 
6. Maintaining cooperative relationship with associates 
7. Assisting in the organization and supervision of clubs 
8. Breaking down reserve on the part of pupils 

9 . Securing and maintaining proper l ight ing, temperature, and vent i lat ion . 
10. Using sound research and statistical procedures 
11. Detecting remediable defects of pupils 
12. Maintaining rapport of pupils 

13. A id ing pupils wi th nutri t ional problems 
14. Detecting and el iminat ing practices that are harmful to pupils 
15. Counseling pupils on personal problems and making proper referrals . . . . 
16. Providing an environment that is emotionally healthful 

17. Maintaining cooperative relationship with administrators 
18. Seeing that equipment and faci l i t ies are hygienic and safe 
19. Making proper referrals in case of injuries and accidents 

20. Impartial ly and consistantly enforcing standards of conduct 

2 I . Cooperating wi th physicians or dentists in correcting remediable defects . 
22. Keeping fo l low-up records of pupils wi th injuries or health problems . . . 
23. Dealing wi th the small percentage of students who do not cooperate . . . 
24. Making accident reports 

NOTE: Please check each column for correct 
number of check marks. Also, make sure 
each statement has one check mark (only one) 

Column 
TOTALS 

5 3 
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ALLIED INSTRUCTIONAL TASKS I N HEALTH EDUCATION: 
ADMINISTRATIVE TASKS 

Most Least 
Cr i t i ca l Cr i t ica l 
to Me to Me 

The number at the head of the column tells the number of factor 
statements to be checked in each of the seven columns. 1 3 5 6 5 3 1 

1. Assisting in general health examinations 
2 . Functioning on the school health council 
1. Assisting in general health examinations 

2 . Functioning on the school health council 
1. Assisting in general health examinations 

2 . Functioning on the school health council 

4 . Training student leaders 

5. Making inventory of supplies and equipment 
6. Securing appropriations for health education 
7 . Attending to of f ice routine, such as correspondence and cler ical duties . . . 
8 . Helping formulate departmental pol icy 
7 . Attending to of f ice routine, such as correspondence and cler ical duties . . . 
8 . Helping formulate departmental pol icy 

9 . Recording health reports 
w 1 

0. Conducting and reporting research 
1. Wri t ing for professional journals 
2 . Advising on the construction of new plants 

3. Supervising custodians 
4 . Seeing that a l l pupils in school have had health examinations 
3. Supervising custodians 
4 . Seeing that a l l pupils in school have had health examinations 
5 . Promoting health campaigns 
6. Preparing and presenting departmental budget 

7. Arranging insurance plan for students 
8. Interviewing salesmen and other commercial representatives 
9 . Sell ing the administration and public on importance of health education . . 
0 . Conducting or assisting in health workshops 

1. Analyz ing health reports 
2 . Promoting joint school and community health programs 
3. Maintaining cooperative relationship wi th members of the community . . . . 
4 . Selecting supplies and equipment 

5 . Promoting health campaigns 
6. Preparing and presenting departmental budget 

7. Arranging insurance plan for students 
8. Interviewing salesmen and other commercial representatives 
9 . Sell ing the administration and public on importance of health education . . 
0 . Conducting or assisting in health workshops 

1. Analyz ing health reports 
2 . Promoting joint school and community health programs 
3. Maintaining cooperative relationship wi th members of the community . . . . 
4 . Selecting supplies and equipment 

5 . Promoting health campaigns 
6. Preparing and presenting departmental budget 

7. Arranging insurance plan for students 
8. Interviewing salesmen and other commercial representatives 
9 . Sell ing the administration and public on importance of health education . . 
0 . Conducting or assisting in health workshops 

1. Analyz ing health reports 
2 . Promoting joint school and community health programs 
3. Maintaining cooperative relationship wi th members of the community . . . . 
4 . Selecting supplies and equipment 

5 . Promoting health campaigns 
6. Preparing and presenting departmental budget 

7. Arranging insurance plan for students 
8. Interviewing salesmen and other commercial representatives 
9 . Sell ing the administration and public on importance of health education . . 
0 . Conducting or assisting in health workshops 

1. Analyz ing health reports 
2 . Promoting joint school and community health programs 
3. Maintaining cooperative relationship wi th members of the community . . . . 
4 . Selecting supplies and equipment 

5 . Promoting health campaigns 
6. Preparing and presenting departmental budget 

7. Arranging insurance plan for students 
8. Interviewing salesmen and other commercial representatives 
9 . Sell ing the administration and public on importance of health education . . 
0 . Conducting or assisting in health workshops 

1. Analyz ing health reports 
2 . Promoting joint school and community health programs 
3. Maintaining cooperative relationship wi th members of the community . . . . 
4 . Selecting supplies and equipment 

5 . Promoting health campaigns 
6. Preparing and presenting departmental budget 

7. Arranging insurance plan for students 
8. Interviewing salesmen and other commercial representatives 
9 . Sell ing the administration and public on importance of health education . . 
0 . Conducting or assisting in health workshops 

1. Analyz ing health reports 
2 . Promoting joint school and community health programs 
3. Maintaining cooperative relationship wi th members of the community . . . . 
4 . Selecting supplies and equipment 

5 . Promoting health campaigns 
6. Preparing and presenting departmental budget 

7. Arranging insurance plan for students 
8. Interviewing salesmen and other commercial representatives 
9 . Sell ing the administration and public on importance of health education . . 
0 . Conducting or assisting in health workshops 

1. Analyz ing health reports 
2 . Promoting joint school and community health programs 
3. Maintaining cooperative relationship wi th members of the community . . . . 
4 . Selecting supplies and equipment 

5 . Promoting health campaigns 
6. Preparing and presenting departmental budget 

7. Arranging insurance plan for students 
8. Interviewing salesmen and other commercial representatives 
9 . Sell ing the administration and public on importance of health education . . 
0 . Conducting or assisting in health workshops 

1. Analyz ing health reports 
2 . Promoting joint school and community health programs 
3. Maintaining cooperative relationship wi th members of the community . . . . 
4 . Selecting supplies and equipment 

5 . Promoting health campaigns 
6. Preparing and presenting departmental budget 

7. Arranging insurance plan for students 
8. Interviewing salesmen and other commercial representatives 
9 . Sell ing the administration and public on importance of health education . . 
0 . Conducting or assisting in health workshops 

1. Analyz ing health reports 
2 . Promoting joint school and community health programs 
3. Maintaining cooperative relationship wi th members of the community . . . . 
4 . Selecting supplies and equipment 

5 . Promoting health campaigns 
6. Preparing and presenting departmental budget 

7. Arranging insurance plan for students 
8. Interviewing salesmen and other commercial representatives 
9 . Sell ing the administration and public on importance of health education . . 
0 . Conducting or assisting in health workshops 

1. Analyz ing health reports 
2 . Promoting joint school and community health programs 
3. Maintaining cooperative relationship wi th members of the community . . . . 
4 . Selecting supplies and equipment 

JOTE: Please check each column for correct Column 
number of check marks. Also, make sure TOTALS 

1 3 5 6 5 3 1 



APPENDIX D 

DESIGNS FOR PREPARING PHYSICAL EDUCATORS 

Physical educators in Texas are currently considering the possibility of dividing 
teacher preparation programs for physical educators in secondary schools into several 
areas. Several designs for certif ication and preparation are possible within the following 
existing requirements for certif ication in Texas: 

(1) A baccalaureate degree, 
(2) Two teaching fields, only one of which may be in the physical education department, 
(3) A required minimum of twenty-four semester hours, and a practical maximum of 

approximately thirty-six semester hours for a teaching f ie ld , 
(4) Thirty-six semester hours of general education, and 
(5) Eighteen semester hours of professional education. 

Within these conditions I would like your opinion of the designs presented below. 

Please rank the design you feel is most appropriate for the preparation and cert i f ica-
tion of physical educators for secondary schools "1 " , the second most appropriate design 
"2" , and so forth until a l l f ive designs have been ranked. 

Certif ication requirements for teaching act ivi ty classes, teaching health, and 
coaching athletic activit ies should be completed as a single teaching f ie ld . 

Certif ication requirements for teaching activi ty classes and teaching health should 
be completed as a single teaching f ield and endorsement for coaching athletic 
activit ies should require a separate program of six or more hours. 

Certification requirements for teaching activi ty classes and coaching athletic 
activit ies should be completed as a single teaching f ie ld, while endorsement for 
teaching health should require six or more additional hours. 

Certif ication requirements for teaching activi ty classes and coaching athletic 
activit ies should be completed as a single teaching f ie ld , while certif ication for 
teaching health should be completed as a separate teaching f ie ld . 

Certification requirements for teaching act ivi ty classes should be completed as a 
teaching f ie ld , certif ication requirements for teaching health should be completed 
as a separate teaching f ie ld, and endorsement for coaching athletic activities 
should require sti l l another program of six or more hours. 
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APPENDIX E 

UNIVERSITY OF CORPUS CHRISTI 

DEPARTMENT OF HEALTH 

AND PHYSICAL EDUCATION 

CORPUS CHRIST), TEXAS 

Earlier this month you received some check lists concerning tasks believed to be 
important to the ideal performance of the job of teaching men's physical education 
(health, athletics, or activity classes) in secondary schools. You were asked to 
assist in a study of this area by responding to check lists. 

I realize that you have a busy schedule, but since material is being sent to a fair ly 
small number of authorities your reply is very important. In order to permit the com-
pletion of this study during the Spring semester, it would be helpful if you would 
complete and return the check lists before February 11. If you find you cannot assist 
in this study, please use the return envelope to notify me. Please feel free to keep 
the material. 

Check lists which were sent to authorities in two other functional areas of physical 
education are enclosed for your f i les. 

Sincerely, 

Robert E. Maroney 

Dear Fellow Educator: 

May I add my support to Mr. Maroney's request for your help? His advisory committee, 
composed of faculty members in both Physical Education and College Teaching, feels 
that this study can make a significant contribution to the preparation of teachers in this 
f ie ld . You were selected as a leader in the f ield and your contribution wi l l be valuable 
to this study. 

Sincerely, 

C . M . Clarke 
Director of Teacher Education 

"TV | 1*11 \ / A l * C 1 f \ / 



Appendix F 

INSTRUCTIONAL TASKS IN TEACHING ACTIVITY CLASSES: PLANNING 
THE INSTRUCTIONAL PROGRAM 

1. Setting up general and specific objectives of physical 
education 

2. Planning to meet abilities, interest, and limitations of 
pupils 

3. Planning daily for effective use of instructional time 
l+. Grouping and organizing pupils for optimum control and 

learning 

5. Planning for the development of correct concepts and good 
attitude 

6. Selecting activities to be included in the curriculum 
7. Correlating the activity program with other educational 

objectives 
8. Scheduling classes with time, sequence, equipment, personnel 

available and immediate purpose in mind 

9. Breaking down objectives in terms of behavior petterns 
10. Determining space, facilities, equipment, and supplies 

available 
11. Classifying pupils according to needs and abilities 
12. Planning for effective use of instructional time over an 

extended period 

13- Scheduling and organizing facilities for maximum use 
11+• Improvising and adapting activities for large classes 
15. Improvising and adapting teaching techniques to limited 

facilities 

16. Learning the motor skills to be used in activities 
17. Securing teaching materials from professional leterature 

and other sources 
IS. Planning and prescribing corrective exercises 

19. Planning successful co-educational activities 
20. Coordinating instructional program with the intra-mural 

program 
21. Establishing clear and enforceable rules 

22. Selecting and preparing audio-visual aids 
23. Studying and investigating professional problems 
21+. Following a handbook in planning activities 
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INSTRUCTIONAL TASKS IN HEALTH EDUCATION: PLANNING THE IN-
STRUCTIONAL PROGRAM 

1. Setting up Instructional programs based on sound objectives 
2. Planning for the development of correct concepts and good 

attitudes 
3. Determining abilities, interests, and limitations of pupils 

4.5. Planning to meet abilities, interests, and limitations of 
pupils 

4.5. Setting up general and specific objectives of health education 
6. Breaking objectives down in terms of behavioral patterns 

7. Correlating health education with other educational objectives 
8. Selecting health units to be included in the curriculum 
9. Planning for effective use of instructional time over an 

extended period 

10. Interpreting research related to health education 
11. Scheduling classes each day with time, sequence, equipment, 

personnel available, and immediate purposes in mind 
12. Organizing pupils for optimum control and learning 

13. Selecting and preparing audio-visual aids 
14.5• Securing teaching material from professional literature and 

other sources 
14.$. Scheduling and organising facilities, equipment, and suplies 

16. Selecting textbooks to be used in health classes 
17. Constructing syllabus for classes 
18. Selecting community facilities to be studied and visited 

19. Improvising and adapting Instructional techniques to large 
classes 

20. Determining the basis for grouping pupils in classes 
21. Studying and investigating professional problems 

22. Determining space, facilities, equipment, and supplies 
available 

23. Establishing clear and enforceable rules 
24. Following a handbook in planning classes 
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INSTRUCTIONAL TASKS IN COACHING ATHLETIC ACTIVITIES: PLANNING 
THE INSTRUCTIONAL PROGRAM 

1. Correlating the athletic program with other educational 
objectives 

2. Setting up general and specific objectives of the ath-
letic program 

3. Planning for the development of correct concepts and 
good attitudes 

4. Planning for the prevention of athletic injuries 
5. Planning to meet abilities, interests, and limitations 

of players 
6. Scheduling work-outs with time, sequence, equipment, 

personnel available, and immediate purposes in mind 

7. Determining abilities, interests, and limitations of players 
3. Grouping and organizing players for optimum control and 

learning 
9. Scheduling and organizing facilities, supplies, and equipment 

10. Coordinating interscholastic athletic program with intra-
mural athletics 

11. Prescribing exercises and drills to aid individuals in 
overcoming handicaps 

12. Determining space, facilities, equipment, and suplies 
available 

13. Planning for effective use of work-out time over a long 
period of time 

14- Breaking objectives of athletic program down in terms of 
behavior patterns 

15-5. Establishing clear and enforceable rules 

15-5- Selecting drills to be used in workouts 
17. Planning game strategies 
IS. Securing coaching ideas from professional literature 

and other sources 

19. Studying and investigating innovations in athletics 
20. Improvising and adapting work-outs to limited facilities 
21. Determining method of assigning players to team positions 

22. Learning to perform motor skills to be taught 
23. Determining the basis for dividing players into different squads 
24. Selecting and preparing audio-visual aids 
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INSTRUCTIONAL TASKS IN TEACHING ACTIVITY CLASSES: EXECUTING 
INSTRUCTIONAL PLANS 

1. Adapting instruction to pupils' interests, abilities, and 
needs • 

2. Providing effective and continuous motivation 
3. Providing opportunities for class participation for all pupils 

4- Encouraging pupils to accept responsibility for their own 
learning 

5. Determining if objectives of the instructional program 
have been met 

6. Imparting to pupils a knowledge of their weaknesses and needs 

7. Encouraging pupils to evaluate their own achievement and 
development 

9- Giving careful attention to the physical condition of indivi-
duals 

9- Presenting, explaining, and illustrating objectives to pupils 

9. Teaching basic movement patterns of activities or skills 
11. Using sound research and statistical procedures for gathering 

and analyzing evaluation data 
12. Using a variety of instructional materials and visual aids 

13. Explaining skills used in activities 
14-5. Analyzing movement patterns in terms of muscles used and body 

mechanics involved 
14.5 Demonstrating motor skills to be taught 

16. Measuring and recording physical fitness 
17.$. Following a long-range schedule 
17.5 Teaching advanced skills and strategy to gifted students 

19. Conducting drills for fundamental motor skills 
20. Teaching skills to be used in intramural program 
21. Following a daily class schedule 

22. Enforcing rules and regulations with efficiency 
23. Awarding and punishing on the basis of achievement and non-

achievement 
24- Officiating games and activities 
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INSTRUCTIONAL TASKS IN HEALTH EDUCATION: EXECUTING INSTRUCTIONAL 
PLANS 

1. Adapting instruction to pupils' interests, abilities, and needs 
2. Getting pupils to accept responsibility for their own learning 
3. Providing effective and continuous motivation 

4. Leading effective discussions 
5. Getting pupils to assume an important role in their own evalua-

tion 
6. Providing opportunities for creative experience 

7. Determining if objectives of the instructional program have 
been met 

3. Summarising and organizing evaluation data for meaningful 
interpretation 

9. Conveying clear understanding of growth and health problems 

10. Using a variety of instructional materials and visual aids 
11. Presenting, explaining, and illustrating objectives to pupils 
12. Utilizing facts from related sciences 

13. Educating in Injury prevention 
14. Providing advanced instruction for gifted students 
15. Distributing opportunities for class participation among all 

pupils 

16. Teaching first aid and life saving skills 
17. Following a long range schedule in the instructional program 
IS. Making assignments skillfully 

19. Imparting to pupils a knowledge of their weaknesses and needs 
20. Giving effective lectures 
21. Conducting co-educational classes 

22.5. Constructing and using bulletin boards 
22.5- Following a daily class schedule 

24. Utilizing an awards and punishment system for motivation 
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INSTRUCTIONAL TASKS IN COACHING ATHLETIC ACTIVITIES: EXECUTING 
INSTRUCTIONAL PLAN 

1. Providing effective and continuous motivation 
2. Adapting instructions to players1 interests, abilities, and 

needs 

3. Getting players to accept responsibility for their own learning 

4- Conditioning athletes extensively 

5. Providing opportunities for many students to participate in 
athletics 

6. Aiding players having learning difficulties 
7- Presenting, explaining, and illustrating objectives of ath-

letic program 
3.5- Teaching players methods of preventing injuries 

'3.5. Determining if objectives have been met 

10.5. Demonstrating motor skills 
10.5. Analyzing skills or movement patterns in terms of the muscles 

used and body mechanics involved 
12.5* Getting players to assume an important role in their own 

evaluation 

12.5- Imparting to players a knowledge of their weaknesses 
14. Providing advanced instruction for the more gifted players 
15. Dividing skills into basic movement patterns 

16. Distributing opportunities for game participation among all 
players 

17. Conducting drills in practice 
13. Following a daily practice schedule 

19. Using student leaders effectively 
20. Following a long-range practice schedule 
21. Using a variety of visual aids 

22. Determining grades to be assigned for athletic participation 
23. Utilizing an awards and punishment system for motivation 
24. Officiating intra-squad games 
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ALLIED INSTRUCTIONAL TASKS IN TEACHING' ACTIVITY CLASSES PROVIDING 
A HEALTHY AND STIMULATING ATMOSPHERE 

1. Providing an environment that is emotionally healthful 
2. Safeguarding the health of students during activities 
3. Detecting and eliminating practices that are harmful 

4. Giving proper care and/or making proper referral in cases 
of injuries 

5. Evaluating facilities, equipment, and supplies, including 
inspection for safety hazards and cleanliness 

6. Counseling pupils on personal problems and making proper referrals 

7- Maintaining rapport of pupils in classes 
8. Providing a modified program for the handicapped 
9. Maintaining an orderly atmosphere without using overly rigid 

methods of control 

10. Maintaining cooperative relationships with administration 
11. Maintaining cooperative relationship with associates 
12. Cooperating with physicians or dentists in correcting 

remediable defects. 

13- Detecting remediable defects 
14. Impartially and consistently enforcing the standards of conducts 
15. Securing and maintaining proper lighting, temperature, and 

ventilation 

16. Supervising the intramural program 
17- Repairing supplies and equipment 
IB. Dealing with the small percentage of students who do not 

cooperate 

19.5. Aiding pupils with nutritional problems 
19.5. Assisting in the organization and supervision of clubs 
21.5. Enforcing restrictions on appearance of pupils (as on hair or 

clothes) 

21.5• Selecting uniforms to be worn by pupils 
23. Advising on construction of equipment 
24. Supervising pupils on school sponsored trips 
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ALLIED INSTRUCTIONAL TASKS IN HEALTH EDUCATION: PROVIDING A 
HEALTHY AND STIMULATING ATMOSPHERE 

1. Providing an environment that is emotionally healthful 
2. Maintaining rapport of pupils 
3. Counseling pupils on personal problems and making proper 

referrals 

4- Detecting and eliminating practices that are harmful to pupils 
5- Seeing that equipment and facilities are hygienic and safe 
6. Making proper referrals in case of injuries and accidents 

7- Giving proper care in case of injuries 
£>. Gooperating with physicians or dentists in correcting remediable 

defects 
9-5. Detecting remediable defects of pupils 

9-5- Keeping follow-up records of pupils with injuries or health 
problems 

11.5. Aiding pupils with nutritional problems 
11.5• Maintaining cooperative relationship with administrators 

13. Securing and maintaining proper lighting, temperature, and 
ventilation 

14.5- Maintaining an orderly atmosphere without overly rigid methods 
of control 

14.5- Maintaining cooperative relationship with associates 

16. Making accident reports 
17• Using sound research and statistical procedures 
IS. Impartially and consistantly enforcing standards of conduct 

19. Breaking down reserve on the part of pupils 
20. Making health inspections 
21. Supervising pupils on school sponsored trips 

22. Dealing with the small percentage of students who do not 
cooperate 

23. Assisting in the organization and supervision of clubs 
24. Enforcing restriction of appearance of pupils (as on hair or 

clothes) 
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ALLIED INSTRUCTIONAL TASKS IN COACHING ATHLETIC ACTIVITIES: 

PROVIDING A HEALTHY AND STIMULATING ENVIRONMENT 

1. Giving proper care in case of injuries and accidents 
2. Seeing that all players have had health examinations 
3. Providing an environment that is emotionally healthful 

4. Detecting and eliminating practices that are harmful to the 
players 

$. Maintaining an orderly atmosphere without rigid methods of 
control 

6. Impartially and consistently enforcing standards of conduct 

7. Supervising teams before and during athletic contests 
$. Maintaining cooperative relationship with administration 
9. Determining if equipment and facilities are hygienic and safe 

10. Counseling players on personal problems 
11. Giving careful attention to attitude of players at time of 

the contest 
12.5. Supervising teams on school sponsored trips 

12.5. Cooperating with physicians in correcting remediable defects 
14- Maintaining cooperative relationship with associates 
15. Educating spectators in good sportsmanship practices 

16.5. Enforcing restrictions on appearance of players (as on hair 
or clothes 

16.5- Using sound research and statistical procedures 
IS. Showing hospitality to visiting teams and coaches 

19. Advising on construction of equipment and facilities 
20. Securing and maintaining proper lighting, temperature, and 

ventilation 
21.5. Aiding players in meeting nutritional problems 

21.$. Repairing equipment and facilities 
21.$. Supervising the intramural program 
21.$. Dealing with the small percentage of players who do not 

cooperate 
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ALLIED INSTRUCTIONAL TASKS IN TEACHING. ACTIVITY CLASSES: 
ADMINISTRATIVE TASKS 

1. Helping formulate departmental policies 
2. Promoting physical education to the administration and public 
.3- Preparing and presenting the departmental budget 

4. Maintaining cooperative relationship with community groups 
5. Seeing that pupils in activities have had health examinations 
6. Developing an intramural program to include all students 

7- Attending to office routine, such as correspondence and 
clerical duties 

£.5. Offering a wide variety of intramural activities 
8.5. Maintaining intramural activities as an extension of the 

service program 

10. Operating a system of student assistants 
11.5. Implementing a stringent and yet feasible and equitable program 

regarding the acceptance of medical excuses for missing classes 
11.5. Selecting supplies and equipment to be purchases 

13.5. Preventing loss of supplies and equipment 
13.5. Securing appropriations for activity classes 

15. Scheduling and conducting tournaments, games, and matches 

16. Organizing and conducting leagues for intramural activities 
17. Advising in the construction of new plants 
18. Distributing equipment, supplies, and other instructional 

material 

19. Arranging insurance plans for all students 
20. Making Inventory of supplies and equipment 
21. Planning new plants 

22. Organizing all-year recording system of contest participation 
23.5. Supervising custodians 
23.5. Interviewing salesmen and other commerical representatives 
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ALLIED INSTRUCTIONAL TASKS IN HEALTH EDUCATION: ADMINISTRATIVE 
TASKS 

1. Helping formulate departmental policy 
2. Selling the administration and public on importance of health 

education 
3- Promoting joint school and community health programs 

4* Functioning on the school health council 
5- Conducting or assisting in health workshops 
6. Preparing and presenting departmental budget 

7. Maintaining cooperative relationship with members of the 
community 

S. Seeing that all pupils in school have had health examinations 
9. Analyzing health reports 

10. Planning new facilities 
11. Securing appropriations for health education 
12. Promoting health campaigns 

13- Selecting supplies and equipment 
14.5. Training student leaders 
14-5. Advising on the construction of new plants 

16. Conducting and reporting research 
17. Arranging insurance plan for students 

Attending to office routine, such as correspondence and clerical 
duties 

IS 

19. Recording health reports 
20.5. Assisting in general examinations 
20.5. Writing for professional journals 

22. Making inventory of supplies and equipment 
23. Supervising custodians 
24- Interviewing salesmen and other commercial representatives 
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ALLIED INSTRUCTIONAL TASKS IN COACHING ATHLETIC ACTIVITIES: 

ADMINISTRATIVE TASKS 

1. Helping formulate departmental policy 
2. Preparing and presenting a budget 
3. Securing appropriations for the athletic program 

4- Selling the administration and public on the importance of the 
program 

5. Scheduling contests for athletic teams 
6. Selecting supplies and equipment to be purchases 

7. Attending to office routine, such as correspondence, unc clerical 
duties 

8. Supervising the maintenance of athletic playing axvas 
9. Arranging insurance plan for all participants in athletics 

10. Selecting and securing officials for contests 
11. Preparing contracts for athletic contests 
12. Preparing facilities for interscholastic contests 

13.5. Maintaining cooperative relationship with state interscholastic 
league 

13•5• Determining eligibility of players 
15. Speaking at community civic meetings 

16. Preventing loss of supplies and equipment 
17.5. Making inventory of supplies and equipment 
17.5. Scouting opponents on the athletic schedule 

19. Operating a system of student managers 
20. Advising on the construction of new plants 
21. Organizing and conducting leagues of intramural activities 

22. Charting basketball and/or football games 
23. Supervising custodians 
24. Interviewing salesmen and other commercial representatives 



APPENDIX G 

UNIVERSITY OF CORPUS CHRISTI 
POST OFFICE BOX 6010 

CORPUS CHRISTI, TEXAS 78411 

PHYSICAL EDUCATION DEPARTMENT 

Your help is solicited in a study of the manner in which three influential 
groups of physical educators perceive the job of the secondary school physical 
education teacher. These three groups, whose points of view are greatly in-
fluential in determining the actual practices of physical educators in the 
public schools, include: 

(1) a panel of authorities, whose writings and leadership activities help 
to establish the theoretical bases for this field; 

(2) a representative group of physical education teachers in Texas secondary 
schools, who define the tasks in practical terms; and 

(3) the administrative leaders of Texas1 college and university programs for 
the preparation of physical education teachers. 

Enclosed are check lists containing tasks believed to be important to the 
ideal performance of the jobs of: (a) teaching activity classes, (b) teaching 
health classes, and (c) coaching athletic activities. Your completion and 
return of these check lists in the enclosed envelope will be an important 
contribution to this study. 

This analysis in being made as a part of a dissertation study at North 
Texas State University. I hope that the findings may be significantly 
useful to our profession. Your help will be very greatly appreciated. 

Sincerely yours, 

Robert E. Maroney 

Chairman, Department of Health and Physical Education (on leave) 

Enc. 
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APPENDIX H 

General Information 

Name 

The following items are to be answered by teachers in secondary schools only: 

1. Name of school _ Enrollment 
2. What is the highest degree you hold? 
3. How many semester hours have you had in Health and/or Physical Education? 
4. How many years have you taught in this field? 
5. How many classes do you teach in Health and/or Physical Education? 
6. Do you coach any athletic activities? 

Do you desire a summary of this study? yes ( ) no ( ) 

Instructions: Please rank the tasks within each category below according to 
how critical you feel each task should be to the ideal performance of the job. 
Rank the task that you feel is most critical "1", the second most critical M2", 
and so forth until all eight tasks have been ranked. 

I. INSTRUCTIONAL TASKS: PLANNING THE INSTRUCTIONAL PROGRAM 

A. In Teaching Activity Classes 

Determining space, facilities, equipment, and supplies available 
Planning successful co-educational activities 
Learning the motor skills to be used in activities 
Selecting and preparing audio-visual aids 
Scheduling and organizing facilities for maximum use 
Grouping and organizing pupils for optimum control and learning 
Setting up general and specific objectives of physical education 
Correlating the activity program with other educational objectives 

B. In Health Education 

Determining space, facilities, equipment, and supplies available 
Planning to meet abilities, interests, and limitations of pupils 
Selecting textbooks to be used in health classes 
Selecting and preparing audio-visual aids 
Setting up instructional programs based on sound objectives 
Improvising and adapting instructional techniques to large classes 
Correlating health education with other educational objectives 
Interpreting research related to health education 

C. In Coaching Athletic Activities 

Determining abilities, interests, and limitations of players 
Selecting drills to be used in workouts 
Learning to perform motor skills to be taught 
Planning for effective use of work-out time over a long period 
Studying and investigating inovations in athletics 
Planning for the prevention of athletic injuries 
Coordinating interscholastic athletic program with intramural athletics 
Correlating the athletic program with other educational objectives 

II. INSTRUCTIONAL TASKS: EXECUTING INSTRUCTIONAL PLANS 
A. In Teaching Activity Classes 

Explaining skills used in activities 
Encouraging pupils to accept responsibility for their own learning 
Conducting drills for fundamental motor skills 
Measuring and recording physical fitness 
Adapting instructions to pupils1 interests, abilities, and needs 
Encouraging pupils to evaluate their own achievement and development 
Giving careful attention to the physical condition of individuals 
Enforcing rules and regulations with efficiency 



B. In Health Education 

Determining if objectives of the instructional program have been met 
Leading effective discussions 
Imparting to pupils a knowledge of their weaknesses and needs 
Educating in injury prevention 
Teaching first aid and life saving skills 
Constructing and using bulletin boards 
Adapting instruction to pupils1 interests, abilities, and needs 
Using a variety of instructional materials and visual aids 

C. In Coaching Athletic Activities 

Determining grades to be assigned for athletic participation 
Providing effective and continuous motivation 

_ Using student leaders effectively 
Distributing opportunities for game participation among all players 
Presenting, explaining, and illustrating objectives of athletic program 

^ Demonstrating motor skills 
Imparting to players a knowledge of their weaknesses 
Conditioning athletes extensively 

III. ALLIED INSTRUCTIONAL TASKS: PROVIDING A HEALTHY AND STIMULATING ATMOSPHERE 

A. In Teaching Activity Classes 
Maintaining rapport of pupils in classes 
Detecting remediable defects 
Selecting uniforms to be worn by pupils 
Aiding pupils with nutritional problems 
Providing an environment that is emotionally healthful 
Supervising the intramural program 
Giving proper care and/or making proper referral in case of injuries 
Maintaining cooperative relationship with administration 

B. In Health Education 

Breaking down reserve on the part of pupils 
Keeping follow-up records of pupils with injuries or health problems 
Giving proper care in case of injuries 
Securing and maintaining proper lighting, temperature, and ventilation 
Dealing with the small percentage of pupils who do not cooperate 
Detecting and eliminating practices that are harmful to pupils 
Making accident reports 
Providing an environment that is emotionally healthful 

C. In Coaching Athletic Activities 

Counseling players on personal problems 
Detecting and eliminating practices that are harmful to players 
Supervising teams before and during athletic contests 
Giving proper care in case of injuries and accidents 
Enforcing restrictions on appearance of players (as on hair or clothes) 
Repairing equipment and facilities 
Advising on construction of equipment and facilities 
Cooperating with physicians in correcting remediable defects 

IV. ALLIED INSTRUCTIONAL TASKS: ADMINISTRATIVE TASKS 

A In Teaching Activity Classes 

Organizing all-year recording system on contest participation 
Maintaining cooperative relationship with community groups 
Organizing and conducting leagues for intramural activities 
Preventing loss of supplies and equipment 
Helping formulate departmental policies 
Arranging insurance plans for all students 
Attending to office routine, such as correspondence and clerical duties 
Operating a system of student assistants 
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Planning new facilities 
Recording health reports 
Conducting and reporting research 
Making inventory of supplies and equipment 
Selecting supplies and equipment 
Functioning on the school health council 
Helping formulate departmental policy 
Maintaining cooperative relationship with members of the community 

C. In Coaching Athletic Activities 

Attending to office routine, such as correspondence and clerical duties 
_ Preventing loss of supplies and equipment 

Charting basketball and/or football games 
Maintaining cooperative relationship with state interscholastic league 
Operating a system of student managers 
Selling the administration and public on the importance of the program 

_ Selecting and securing officials for contests 
Helping formulate departmental policy 

Designs for Professional Preparation 

Within the following requirements for certification in Texas secondary schools, 
I would like your opinion of several designs for preparation and certification 
of physical education teachers: 

(1) A baccalaureate degree, 
(2) Two teaching fields, only one of which may be in the physical education 

department, 
(3) A required minimum of twenty-four semester hours, and a practical maximum of 

approximately thirty-six semester hours for a teaching field, 
(4) Thirty-six semester hours of general education, and 
(5) Eighteen semester hours of professional education 

Please rank the designs according to how appropriate you feel they are for the 
preparation and certification of physical educators for secondary schools. The 
designs should be ranked "1" through f15n. 

Certification requirements for teaching activity classes, teaching health, and 
coaching athletic activities should be completed as a single teaching field. 

Certification requirements for teaching activity classes and teaching health 
should be completed as a single teaching field and endorsement for coaching athletic 
activities should require a separate program of six or more hours. 

Certification requirements for teaching activity classes and coaching athletic 
activities should be completed as a single teaching field, while endorsement for 
teaching health should require six or more additional hours. 

Certification requirements for teaching activity classes and coaching athletic 
activities should be completed as a single teaching field, while certification 
for teaching health should be completed as a separate teaching field. 

Certification requirements for teaching activity classes should be completed as a 
teaching field, certification requirements for teaching health should be completed 
as a separate teaching field, and endorsement for coaching athletic activities 
should require still another program of six or more hours. 

-3-



APPENDIX I 

U N I V E R S I T Y O F C O R P U S C H R I S T ! 
POST OFFICES BOX 6010 

CORPUS CJmiSTI, TEXAS 784=11 

PHYSICAL EDUCATION DEPARTMENT 

March 20, 1967 

Earlier this mopth you received a check list concerning tasks believed to 
be important to the ide^l performance of the job of teaching men's physical 
education in secondary schools. You were asked to assist in a study of 
this area by responding to the check list. 

Since a fairly small number of physical educators were asked to participate 
in the study, ypur reply is very important. In order to permit the completion 
of this study during the Spring semester, it would be helpful if you would 
complete and return the check list before April 3. I have enclosed another 
copy of the check list along with another envelope in case you misplaced 
the first ones sent. Please return only one of the forms. If you find you 
cannot assist in this study, will you please use the return envelope to 
notify me. 

Sincerely, 

Robert E. Maroney 

Dear Fellow Educator: 

May I add my support to Mr. Maroneyfs request for your help? His advisory 
committee, composed of faculty members in both Physical Education and College 
Teaching, feels that this study can make a significant contribution to the 
preparation of teachers in this field. Your contribution will be valuable 
to this study. 

Sincerely, 

Q* 0 V*A f 
C. M. Clarke 
Director of Teacher Education 
North Texas State University 



BIBLIOGRAPHY 

Books 

American Association of Health, Physical Education and Re-
creation, Professional Preparation in Health Education, 
Physical Education and Recreation Education, Washington, 
D. C., American Association of Health, Physical Educa-
tion and Recreation, 1962. 

Charters, W. W. and D. H. Hindman, "The Duties of Ohio Public 
Health Commissioners," Bureau of Educational Research 
Monographs No. 17, Columbus, Ohio, Ohio State University, 
1933. 

and D. Waples, The Commonwealth Teacher Train-
ing Study, Chicago, University of Chicago Press, 1929-

Hays, William, Statistics for Psychologists, New York, Holt, 
Rinehart and Winston, 1963. 

Koos, L. V. and C. Woody, "The Training of Teachers in the 
Accredited High Schools of the State of Washington," 
Eighteenth Yearbook of the National Society for the Study 
of Education, Bloomington, Illinois, Publishing Company, 
1919. 

Monroe, W. S., "The Duties of Men Engaged as Physical Dir-
ectors or Athletic Coaches in High Schools," Bureau of 
Educational Research Bulletin, No. 30, Urbana, Illinois, 
University of Illinois, 1926. 

National Conference on Undergraduate Professional Preparation 
in Physical Education, Health Education and Recreation, 
Chicago, Athletic Institute, 194&-

Siegel, Sidney, Nonparametric Statistics for the Behavioral 
Sciences, New York, McGraw-Hill Book Company, Inc., 1956. 

Snyder, Raymond and Harry Scott, Professional Preparation in 
Health, Physical Education and Recreation, New York, 
McGraw-Hill Book Company, Inc., 1954 

162 



163 

Texas Education Agency, Guide to Approved Programs in Texas 
Colleges and Universities for the Preparation of Teachers, 
Austin, Texas, Texas Education Agency, 1966. 

Articles 

Abernathy, Ruth, "Persistent Themes in Physical Education," 
Journal of Health, Physical Education and Recreation, 
XXIVI (March, 1965), pp. 26-28. 

Blank, Lane Burton, "Critical Incidents in the Behavior of 
Secondary School Physical Education Instructors," 
Research Quarterly, XXIX (March, 195$), pp. 1-6. 

Caswell, Hollis J., and others, "A Symposium on Teacher Edu-
cation," Journal of Teacher Education, XIV (March, 1963), 
p. 11. 

Combs, Authur W., "The Personal Approach to Good Teaching," 
Journal of the Association for Supervision and Curri-
culum Development, XXI (March, 1964), pp. 369-379. 

Cooper, Stewart E., "College Preparation for a Coaching 
Career," Texas Association for Health, Physical Educa-
tion and Recreation Journal, XXXIII (May, 1965), pp. 9, 
29-30. 

Crawford, Wayne, "Are You Ready to Teach," Journal of Health, 
Physical Education and Recreation, XXXVI (January, 1965), 
p. 37. 

Deach, Dorothy, "Current Practices and Issues in Teacher 
Preparation in Physical Education," Texas Association 
for Health, Physical Education and Recreation Journal, 
XXXIV (May, 1966), pp. 5, 26. 

Graybeal, Elizabeth, "A Consideration of Qualities used by 
Administrators in Judging Effective Teachers of Physical 
Education in Minnesota," Research Quarterly, XII 
(December, 1941), pp. 741-744* 

Harder, Theodore, "Some Shortcomings of Beginning Teachers," 
California Journal of Secondary Education, XXV (January, 
1950), pp. 96-93. 



164 

Hean, James R. , "The Basic Factors Involved as Qualifications 
for Men Teachers of Physical Education," The Physical 
Ivi uc a I, or , XV III (December, 1961), pp. 137-138. 

Hindman, Darwin A., "An Analysis of the Activities of Phy-
sical Education Teachers in High Schools," Research 
Quarterly, VIII (1937), pp. 117-131. 

Humphrey, James H., "A Job Analysis of Selected Public 
School Physical Education Directors," Research Quarterly, 
XXIV (March, 1953), pp. $6-66. 

Jackson, Chester 0., "Activities Engaged in by Teachers of 
Physical Education in the High Schools of Illinois," 
Research Quarterly, XIV (March, 1943), pp. 60-81. 

, "Over-Specialization," The Physical 

Educators, XVII (May, I960), p. 42. 

Jensen, Alfred C., "Determining Critical Requirements for 
Teachers," Journal of Experimental Education, XX (Septem-
ber, 1951), PP. 79-85. 

Kebric, B. M., "Problems of'Beginning Teachers of Physical 
Education in the High Schools of California," Research 
Quarterly, XV (December, 1944), pp. 42-48. 

Mackey,'Helen T., "Job Analysis of Women Supervisors of 
Physical Education in United States Public Schools," 
Research Quarterly, XXVII (March, 1956), pp. 32-40. 

Moffet, Donovan C., "A Survey of Teachers' Needs in Health 
Education, Physical Education and Recreation," Research 
Quarterly, XX (December, 1949), pp. 417-423. 

Meyers, Carlton, "Comprehensive Examinations," Journal of 
Health, Physical Education and Recreation, XXXVII (Feb-
ruary, 1966), pp. 37-38. 

— , "Getting to the Core of Professional Educa-
tion," Journal of Health, Physical Education and Recrea-
tion , XXXIII (November, 1962), pp. 32, 33, 68. 

Nagle, Francis J., and Leslie Irwin, "The Identification of 
the School Health and Safety Concerns of the Secondary 
School Physical Educator," Research Quarterly, .XX.XT, 
(December, I960), pp. 616-626. 



165 

Neilson, N. P., "Job Analysis Should- be Applied to Physical 
Education,,T The Journal of Health and Physical Educa-
tion , I (January, 1930), p. 9. 

Parker, Bobby E., "Teacher Education Programs in Health Edu-
cation- in Texas," Texas Association for Health, Physical 
Education and Recreation Journal, XXXIV (February, 1966), 
pp. 4, 28-29. 

Rash, J. Keogh, "Duties of Professional Health Educators,11 

The Journal of School Health, XX (December, 1950), 
pp. 293-301. 

Richardson, Deane E., "Are Physical Educators Overworked," 
Journal of Health, Physical Education and Recreation, 
XXIV (June, 1953), pp. 12. 14-

Scott, Tom, "A Study of Content of Professional Courses in 
Physical Education," Research Quarterly, X (May, 1939), 
pp. 73-$3. 

Shepard, J. B., "Duties Commonly Performed by Boys' Physical 
Education Department Heads," Journal of Health, Physical 
Education, V (April, 1934), P- 30. 

Stanley, D. K. and Norma Leavitt, "Basic Issues," Journal of 
Health, Physical Education and Recreation, XXX (September, 
1959) , pp. 14, 16. 

Sterner, William S., "Preparing Beginning Teachers to Coach 
Physical Activities," Research Quarterly, XXII (May, 1951), 
pp. 153-166. 

Woods, John B., "Professional Interest and Attitude in Min-
nesota," Journal of Health, Physical Education and Re-
creation , XXXVI (January, 1965), p. 30. 

Publications of Learned Organizations 

McCraw, Lynn, "Implementing the Recommendations of the National 
Professional Preparation Conference," Proceedings, 
Sixty-Seventh Annual National College Physical Education 
Association for Men Meeting, Washington, D. C., American 
Association for Health, Physical Education and Recreation, 
1965. 



166 

Snyder, Raymond, "Selected Issues in- Professional Prepar-
tion," Proceedings, Sisty-Fifth Annual National College 
Physical Education Association for Men Meeting, Washing-
ton, D. C., American Association for Health, Physical 
Education and Recreation, 1962. 

Unpublished Materials 

Arnadorff, Dorothy, "Perceptions of Critical Behaviors for 
Women Physical Education Teachers at Secondary School 
Levels," unpublished doctoral dissertation, Department 
of Education, Stanford University, Stanford, California, 
1959. 

Coombe, Eleanor, "Functions and Competencies of Physical 
Education Teachers," unpublished doctoral dissertation, 
Department of Education, Stanford University, Stanford, 
California, 1952. 

Fennimore, David, "An Analysis and Comparison of Critical 
Qualities of the Beginning Physical Education Teacher," 
unpublished doctoral dissertation, Department of Educa-
tion, University of Tennessee, Knoxville, Tennessee, 1962. 

Lucke, Edward James, "An Evaluation of Professional Prepar-
ation Program in Health and Physical Education at Lenoir 
Rhyne College," unpublished dissertation, Department of 
Education, George Peabody College of Education, Nashville, 
Tennessee, 1964. 

Molnar, Simon J., "A Study of Physical Education Teaching 
Competencies Needed by Elementary Classroom Teachers: 
As Applied to the State University Teachers College, 
Potsdam, New York," unpublished doctoral dissertation, 
Department of Education, New York University, New York, 
1956. 

Ottinger, Richard Estes, "An Evaluation of the Auburn Univer-
sity Program of Professional Preparation in Physical Ed-
ucation, 1955-1961," unpublished dissertation, Department 
of Education, Auburn University, Auburn, Alabama. 

"Report of the Commission to Study College Curriculumn in 
Teacher Preparation," presented to Advisory Conference 
on Teacher Education, Dallas, Texas, November, 1963. 



167 

Roundy, Elmo Smith, "Inquiry Into th'e Problems of and Com-
petencies Needed by Men Physical Education Teachers at 
the Secondary Level," unpublished dissertation, Depart-
ment of Education, University of California, Los 
Angeles, 1966. 

Schwich, Luther Clarence, "An Evaluation of a Teacher Ed-
ucation Program in Health and Physical Education," un-
published dissertation, Department of Education, Uni-
versity of Utah, Salt Lake City, Utah, 1961. 


