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CHAPTER I 

INTRODUCTION 

Statement of the Problem 

The problem of this study was to investigate the re-

lationship between teachers' perception of administrative 

policies, procedures, and practices and the morale status 

of teachers, 

Th© first purpose of this study was to determine 

teachers' perception of administrative policies, procedures, 

and practices in th® various administrative units in three 

Texas school systems and to test the significance of the 

relationship between the teachers* perception ©f th© di-

mensions of these aspects of administration and the morale 

status of th® teachers in these various administrative 

units-. 

The second purpose of this study was to identify those 

policies, practices, and procedures, as perceived by the 

teachers, which most frequently are associated with and 

show a significant relationship to a high moral® tendency 

and those which most frequently are associated with and 

show a significant relationship to a low moral® tendency# 



The third purpose of this study was to interpret the 

significant relationships in terms of administratis© di-

mensions and implications which may suggest certain poli-

cies , procedures, and practices for the improvement of 

teacher morale in the public schools. 

Hypotheses 

1, There will b© a significant relationship between 

teachers1 perception of administrative policies, procedures, 

and practices and the moral© status of teachers, 

A. There will be a significant relationship 

between teachers1 favorable response to 

specific items of policy? procedure, and 

practice and the high morale status of 

teachers. 

B. There will b© a significant relationship 

between teachers' not-favorable response to 

specific items of policy, procedure, and 

practice and the low morale statu® of 

teachers. 

C. It will be possible to identify those ad-

ministrative factors associated with high 

morale status of teachers and those as-

sociated with the low morale status of 

teachers* 



2. There will be a significant relationship between 

teachers1 perception of the following of certain general 

administrative patterns in their achool unit and the morale 

status of teachers. 

A» There will he a significant relationship 

between teachers1 perception of the adminis-

trative operations in their school unit and 

the morale status of teachers* 

B# There will be a significant relationship 

between the teachers * perception of the work-

ing relationships in their school unit and 

the morale status of teachers. 

C. There will be a significant relationship 

between the teachers* perception of the ef-

fectiveness of their school unit as an edu-

cational agency and the morale status of 

teachers« 

0. There will be a significant relationship 

between the teachers* perception of the op-

portunities for teacher-career fulfillment 

afforded by their school unit and the morale 

status of teachers. 

E. There will be a significant relationship 

between teachers1 perception of the us© of 

democratic policies, procedures, and practices 



in their school unit and the morale status 

of teachers. 

3. There will b© a significant homogeneity among 

the school systems and among the administrative units 

within each school system of the correlations of the re-

lationships between teachers' perception of administrative 

dimensions and the morale status of teachers# 

Significance of the Study 

Business enterprises today are giving considerable 

study to the factors and conditions in their establishments 

that affect the efficiency of employees. On the basis of 

their findings many are methodically setting out to im-

prove the morale of their employees in order that produc-

tion and the other activities of their businesses may b® 

more profitable (1, p. 76). 

Schoolss being in the bigger and more vital enter-

prise of developing the greatest potential frosi human 

resources, should be and are becoming more interested in 

teacher morale in order that the learning environment may 

be more efficiently productive and accelerated# 

Zischka (7) has pointed out that much time has been 

spent on child behavior, but there is a need for recogni-

tion that the teacher is also an individual whose behavior 

and development are the resultants of various forces 



playing on him. Personal relations in schools have a 

mop® direct relationship to achievement than in industrial 

organisations* 

A comparison of the volume of books and current litera-

ture available on personnel problems in relation to the 

factora affecting the morale of employees readily repeals 

that the number of articles and books available on the sub-

ject is preponderant in the business field rather than in 

public education# 

The fact that morale is a good barometer of the quality 

and excellence of the school1# educational program (3, p» 5) 

should cause it to merit more attention fro® school boards 

and all others concerned. Moral© is an indicator of the 

degree to which the potential of the staff is directed 

toward accomplishment of the objectives of the schools. 

Good morale is that which makes people secure, unafraid, 

productive, and loyal (2, p. $$). All of this tends to 

indicate that the administrative-teacher relationships 

might merit more attention from educational research. 

Kimball Wiles (6, Gh# k) in his research on teacher 

morale has pointed out some of the important effects 

schools may expect from high morales better teaching, 

higher achievement, more satisfactory teacher adjustment, 

job satisfaction, incentive for others to enter the 



profession, stability of personnel, better community sup-

port > and hotter home and school relations. 

American education and its potential for maximum de-

velopment of human resources would be greatly enhanced if 

the factors affecting teacher morale could be properly 

identified through research and if the policies and prac-

tices that are productive of high morale among teachers in 

America's public schools could be implemented. 

Only in relatively recent years has research turned 

to the question of teacher morale. Ths interest in morale 

perhaps originated with the military. During World War I 

the armed services became aware of the difference between 

units, which could only be explained in terms of esprit 

de corps or a difference in morale status. The army's 

research on morale caused many innovations in policies 

and practices during World War II (3, p. $). 

One of the first studies in ths area of morale by 

industry was experiments by the Western Electric Company 

in the 19201s on the effect of illumination on worker at-

titude and production. The experiences of the military 

in World War II gave a great impetus to the study of morale 

in industry immediately after the war as service men began 

to resume their places in industry. There was great con-

cern to discover what makes a worker work. Hundreds of 

thousands of dollars have been spent on research because 

it is believed that the productivity of a worker is 



affected by any change in morale® When this difference 

in productivity is multiplied by thousands of workers, It 

can make the difference between operating in tie red mid 

in the black (3, p. 5)• 

The creative nature of the teaching process requires 

a high degree of job satisfaction. It becomes tremendously 

important to know the factors in a particular school that 

have a relationship to th® raising or the hindering of 

the morale status of teachers. This Important aspect of the 

public school program that has so much to do with the rate 

and effectiveness of the learning process and guiding the 

development and growth of children now deserves the most 

careful study. It is highly important that the relation-

ship between the policies, procedures, and practices in a 

school and th® morale status of teachers b© ascertained. 

An analysis of this relationship should lead to means for 

manipulating those policies, procedures, and practices 

to enhance the morale status of teachers and to increase 

their effectiveness and productivity. 

Basic Assumptions 

1. High morale on the part of the teachers is es-

sential to quality education (fy). 

2. An indication of morale status can be made by an 

evaluation of th© opinions and reactions of teachers. 

Since the important element in morale is what the teacher 
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believes and feels and since morale is a product of & 

teacher's own emotional and mental responses (6, p. £0), 

the basic evidence for evaluation can come only from the 

teacher. 

3. Morale la a dynamic quality subject to manipula-

tion by a rearrangement of or a variation in Intensity or 

existence of affective factors, policies, procedures, 

practices, and relationships. 

Limitations of the Study 

The study has been limited to the policies, practices, 

and procedures affecting the morale of classroom teachers, 

librarians, and special service teachers* lo administra-

tive or supervisory personnel have been included. 

The study has been limited to an evaluation of morale 

status by use of a basic instrument. The determining of 

teachers' perception of policies, procedures, and practices 

has been limited to the us© of the University of Chicago, 

Industrial Relations Center, School Survey (Appendix A), 

with teachers1 own rating of their morale status. 

This study has not attempted to analyze the factors 

other than administrative policies, procedures, and prac-

tices which affect the morale status of teachers. This job 

has been done rather adequately in some aspects by the 

related studies. 

Tb^ rtu^y is limited to three Texas school systems. 



Definition and Explanation of Terns 

Morale in this study has boon defined as the emotional 

and mental reaction of a teachor to M s job (6, p. f»0). 

It is that something which determines the prevailing mood 

or spirit under which a teacher works. When qualified by 

the adjective "high" it connotes a confident, aggressive, 

resolute, often bouyant spirit of wholehearted cooperation 

in a common effort, often attended particularly by seal, 

self-sacrifice» or indomitableneas (£, p. ,5&8). 

Morale statue has been confined to an indicated moral® 

tendency score* 

Administrativo dimension refers to the quality and 

magnitude of any aspect of school administration. 

Actoinistrative poli.ci.ea, procedure® , and practices 

are terms best described as a syndrom© of relationships 

of th» intent, purposes,, and techniques in a school to-

gether with the resultant actual operant activities. 

Policies refer to those statements* either written 

or oral, and to those more or less common understandings 

which are generally intended to direct, determine, or guide 

present or future decisions within a school or a school 

system. 

Procedures refer to those techniques and plans which 

are designed or used to Implement and make the policies 
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operative. It is a part of the thesis of this study that 

the nature and effectiveness of procedures are affected 

by the frame of reference, moral© status, and interaction 

of all persons involved in interpreting and making policies 

operative. 

Practicea refer to what actually happens in a school 

as policies and procedures, or the lack thereof, become 

operative* The practices may be emergent outcomes quite 

incongruous with the original intent8 and designs and may 

even be unknown to the administrators. On the other hand 

the practices may be entirely compatible with the policies 

and procedures and the kinds of implementation the designers 

of the policies and procedures intended. 

It is a further assumption in this study that policies, 

procedures, and practices have no effective existence in a 

school except in the perception of the teacher* Their 

existence is different for each teacher on the basis of 

the \*ay they are communicated to her s the ways she under-

stands and interprets them as they are accepted, rejected, 

homogenized, or emasculated within her total frame of 

reference, and as she reacts to them emotionally. 

The three terms, policies., procedures, and practices, 

are used in this study in a syndromic interrelationship 

in the context of the interpretative statements indicated 

above. In a collective sons© they become administrative 

dimensions. 
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CHAPTER N 

PROCEDURES FOR COLLECTING AID PROCESSIHG 

fill DATA 

lature of the Data Heeded 

The data needed for this study involved the ascertain-

ing of teachers' perception of the administrative policies, 

procedures, and practices in certain school units and 

school systems and determining to what extent the varia-

tions in this perception were related to th® morale status 

©f teachers• Specifically., this involved obtaining a 

score on teachers1 perception and a morale tendency score 

for the same teachers* The scores needed to be related 

to specific administrative dimensions in certain schools. 

The Instrument 

The instrument selected for this study was th© School 

Survey developed by Robert L» Coughlan of the Industrial 

Relations Center of the University of Chicago. 

The School Survey (Appendix A) consists of 10$ state-

ments which give teachers an opportunity to express their 

attitudes toward various aspects of school policy, pro-

cedures, and practices. Responses to statements in the 

12 
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survey aa?e indicated by checking on® of three possible 

answers? "Agree," "Disagree," or "?n (Undecided)* Space 

is also provided for any written comment®* 

The survey lias been divided into two parts, four areas, 

and fourteen categories as follows: 

Fart One 

ADMIHI STRAT105 

I. Administrative Operations, Area 1 

1# Board Functioning 

2* System Administration 

3» Work Load 

4* Materials and Equipment 

5» Buildings and Facilities 

II* Working Relationships, Area II 

6. Supervisory Relations 

7« Colleague Relations 

8* Community Relations 

Part gwo 

EDUCATIOf 

III. School gff®etiveneaa« Area III 

9. Instructional Program 

10, Student Development 

IV* Career Fulfillment» Area IV 

11* Performance Appraisal 

12. Financial Incentives 
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13. Professional Autonomy 

lit,# Reactions to Survey 

A fifth area was femulated by selecting those Items 

in the School Survey which relate to democratic relation-

ships# These items were selected on tb© basis of th® follow-

ing criteria! (1) opportunities to participate, (2 J free-

don to work and use initiative, (3) absence of domination, 

and (k) the evidence of cooperative staff efforts. An 

examination of the literature on democratic school adminis-

tration showed these criteria to b© most often character-

Istic of Democratic Policies, Procedures. and Practices, 

This was established as the fifth area and includes Di-

mensions 3, 8, 10, 26, 29, 33, 40, 49, 62, 63, 74, 79, 83, 

87# and 96 from the survey. Since these dimensions were 

used once in the other four areas, they were not added 

into th© totals a second time. 

The School Survey is used by the Industrial Public 

Relations Center in its public-school consultant service* 

In the process of its development and standardisation it 

was used experimentally over a wide area of the United 

State® including schools in Texas. 

The teachers were asked to indicate hew their per-

ception of each policy, procedure, and practice affected 

their morale status on the basis of a five-point scale by 

placing the appropriate figure in th© right-hand margin 

adjacent to the answer box they checked. 
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The five-point scale is* 

1« Promotes high moral© 
2, Helps morale sorae 
3. Has no effect oil moral© 
k.. Tends to lower morale 
5. Is very damaging to morale# 

Collecting the Data 

Three school systems within a 120-mile radius of 

North Texas State University were selected to participate 

in the study. 

School District A is a suburban school in a large 

metropolitan area. This school has a scholastic population 

between 2,000 and 2,500. 

School District B is one of Texas' more wealthy dis-

tricts. It has a scholastic population between 500 and 

1,000. 

School District C is one of the large school districts 

located in a medium-sized industrial city somewhat removed 

fro® the large metropolitan areas. It has a scholastic 

population in excess of 5*000. 

Faculty meetings were called by the administration in 

each of these school districts in manageable-size groups 

not exceeding 100 teachers. Attendance at these meetings 

was not optional. Table I shows the participation by 

schools, school districts, and total. The instrument was 

administered by the director of the study. Teacher 

anonymity was carefully protected. 
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TABLE I 

PARTICIPATION OF TEACHERS II THE SCHOOL 
SURVEY BY SCHOOL ABB BY DISTRICT 

School Type 
Number 
Teachers 

;Participating 

Usable 
Surveys 

: Mutilated 
Surveys 

A*»l H. S. 19 17 2 
A-2 Jr. H. S. 18 18 0 
A-3 Elera. I k 111. 0 
A-ij. 11©M* 19 19 0 
A-5 Elem. 1? 16 1 

Total A Mat* 8? 81* 3 

B-l H* S. 19 18 1 
B~2 Jr» H. S, 8 8 0 
B-3 El©m. lk 13 1 

Total B Dist. ill 39 2 

C»1 t| <3 
Hf £># 

lj.6 h k 2 
C-2 : Jr. H. S» k 2 39 3 
C-3 Elem. 18 17 1 
c-4 Elem. 18 17 1 1 
c-5 El em. 9 8 1 
C-6 Elem, 9 9 0 
G-7 1 Hem* 15 1 $ 0 
C~Q i Elem. n 11 0 
C-9 Elern. 8 8 0 
0-10 H, s . : 16 IS 1 
C-ll Elem. 1? 17 0 

Total C Dist. 209 200 9 

Total 
Survey 337 323 34 

\ 
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Procedure for Treating the Data 

The data collected by the administration of the 

School Surrey were processed according to these stepsi 

Step One: She responses to each individual item of 

policy, procedure, and practice were tabulated by adminis-

trative unitf school system, total survey, and a total for 

each individual teacher. Totals for each administrative 

dimension were obtained for each school, each system, and 

total survey. The School Survey is so designed that 

noither positive nor negative responses are consistently 

favorable. An interpretative seal© accompanies the survey# 

This scale indicates which responses indicate a favorable 

attitude on th© part of the teacher toward the particular 

policy, procedure, or practice and also indicates that the 

teacher has adequate information and knowledge of the di-

mension and conditions surrounding it to express an atti-

tude. The responses, "Agree," "Disagree," and w?" (Un-

decided) , in the process of scaling are actually dichot-

omized into "Favorablen and "Hot Favorable." Th® "lot 

Favorablen should not be considered necessarily as un-

favorable because it may merely mean that the teacher has 

not had adequate communication or does not have sufficient 

knowledge of the dimension to have a favorable positive 

perception of it. The responses have been tabulated on the 
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basis of favorable responses and the percentage these 

favorable responses ar© of the total possible responses# 

Step Two* The teachers1 rating of their w a l e status 

as affected by their perception of each item of policy* 

procedure, and practice was tabulated by aAaini strat ire 

unit, school system., and a total was established for each 

individual teacher* These were also totaled for each in-

dividual dimension by school, by school district, and by 

total survey. This was done by tabulation according to 

the following valuesi 

Hating Meaning Score Value 
1 Promotes high morale +2 
2 Helps morale some +1 
3 Has no effect on morale 0 
k Tends to lower moral® -1 
5 Is very damaging to morale -2 

Step Threet The tabulated data were used to deter-

mine significant relationships between teachers1 percep-

tion of administrative dimension and the morale status of 

teachers by the use of appropriate statistical methods• 

Pearson's product moment coefficient of correlation 

(2, p. 118) was used to test the relationship between 

teachers' perception of administrative policies, procedures, 

and practices and the morale status of teachers by school 

unit, school district, and for the total survey. This sane 

technique was used to test this same relationship when the 

dimensions rating in the highest one fifth on the basis of 
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morale scores for total survey were used# The _t test was 

used to test the significance of each correlation* The 

null hypothesis of no relationship was rejected at the 5 

per cent level. This met the requirements for Hypothesis 1 

and Sub-hypotheses 1-A and 1-B» 

To meet the requirements of Sub-hypo the sis l-C, the 20 

policies, procedures, and practices receiving the highest 

morale scores were selected and arranged in rank order* 

Tbe 20 policies * procedures, and practices receiving the 

lowest moral© scores were selected and arranged in rank 

order. The median, an<i til€> interquartile range 

of the two groups were determined for comparative purposes 

to show the extent of the difference in morale tendency 

scores associated with the high-rated administrative di-

mensions and the morale tendency scores associated with the 

low-rated administrative factors. Percentages of the scores 

were also compared. 

To test all the sub-hypotheses of Hypothesis 2 the 

correlation between the favorable response scores and the 

morale scores for each of the five areas of administration 

was computed by school unit, by school district, and by 

total survey using Pearson's product moment coefficient 

arid the £ test of significance. The null hypothesis of 

no relationship was rejected at the 5 per cent level. 
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To test Hypothesis 3 the significance of the differ-

once between correlations, the homogeneity of the k values 

of r (1, pp. 133-134) was computed% 

1. Among the correlations of the school ad-
ministrative units for each of the three 
districts 

2* Between high and low correlation scores in 
each district 

3. Among the correlations for tho thro© dis-
tricts 

I4.* Between the correlation for each school 
district and the correlation for each of 
the other two districts 

5* Between the correlations for each area 
in each school unit, in each district, 
and total survey. 

The data are analyzed in Chapter IV. 
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CHAPTIB III 

RELATED STUDIES 

Nature of the Studies 

Xnaaedlately following World War II several studies of 

job satisfaction and causes of frequent turnover ©f em-

ployees were mad# In industrial personnel management and 

in public schools. The impetus for this apparently came 

from the numerous psychological studies laade in the armed 

services and the motivational techniques used in war plants 

necessitated by the acute civilian labor shortage and the 

us© of new and inefficient labor during the war# This sane 

need continued after the war in rapid labor turnover and 

tbe acute shortage of public school teachers# The relation-

ship of job satisfaction and high moral® to increased 

productivity made it economically profitable to continue 

the research# 

The related studies deal with job satisfaction? job 

termination or causes of resignations s the role performance 

of leaders, teachers1 perception of their leader® in terias 

©f expectancy# the technique® for iseasuring moral©, re-

lationship of morale to effectiveness of instruction, 

personnel practices, personal factors, environmental 

22 
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conditions, situational factors, economic and social in-

fluences, and many other aspects of personnel, adminis-

tration, and moral© statu© of teachers. 

Summaries of Related Studies 

Dennerlln (5) made a study of "fee factors relating 

to til® measurement of teacher morale using teachers in 

California schools# The purpose of his study was to de-

termine whether it was possible to measure teacher morale 

by means of a questionnaire and to test its validity and 

the validity of the short measures associated with it. 

His survey included findings from more than 125 schools. 

The findings indicated the instrument was valid and could 

discriminate between factors associated with high and low 

moral®, and those items having the greatest discrimination 

could be identified. The instrument had a significant 

but not a high correlation with the opinions of superin-

tendents, principals, and supervisors in regard to teacher 

morale• 

Dennerlin's study identified seven factors affecting 

morales (1) security in the job, (2) status or prestige 

and recognition, (3) salary and achievement, (k) social 

relationships and working climate, (5) successful achieve-

ment of purposes, (6) support with school problems, and 

(7) confidence in leadership ($, p. 29$). 
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Dennerlin concluded there is a strong need for a 

scientific approach to the study of teacher moral® in th® 

schools# He reooamanded that schools survey teacher morale 

periodically to detect possible danger signals that in-

dicate a needed redirection of th® school*s cooperative 

efforts and a better understanding among all groups. 

Kallejian, Brown, and Weschler (?) studied the impact 

of Interpersonal relations on ratings of performance. The 

supervisors in a department of i|25 people in a research 

laboratory were asked to rat© the employ®®® they super-

vised for effectiveness of performance on seventeen char-

acteristics of performance, The correlations where two or 

more supervisors rated the same employee on performance 

varied fro® -•60 to +.914-. Lack of agreement characterised 

the entire ratings. 

A skilled interviewer who did not know the department 

or the personnel interviewed both employees and supervisors 

to establish th® nature of their relationship and th© 

skilled interviewer then predicted the kind of rating 

th© supervisor would give each employe®. Th® skilled in-

terviewer's predictions were significant at better than 

the 3 per cent level. 

The study*s finding that personal relations between 

th® supervisor and th® worker do affect th® supervisor^ 

rating of the worker on the efficiency of performance 
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points to the need for more objective type of ratings« 

This finding may suggest that public schools might well 

question the accuracy of superintendents1» principals', 

and supervisors* ratings of the morale status of their 

teachers. 

Davia (3) in his book concerning human relations at 

work in industry in his chapter on "morale" cites research 

which confirms that there is a positive correlation between 

morale and productivity but that this relationship is not 

absolute (3, p. 81). Davia has identified significant 

morale factor® among industrial workers (3* p. 78) t (1 ) 

adequacy of isBaediate supervision, (2) satisfaction with 

the job itself, (3) compatibility with fellow employees, 

(k) satisfactory organizational purpose and effectiveness, 

(5) reasonable satisfaction with economic and related 

rewards, and (6) general physical and mental health. 

James turner (13) made a study of moral©-building 

techniques in 100 secondary schools in Texas for The Texas 

Study of Secondary Education. Turner1s study repeated and 

enlarged a study made in 1957 by Irene W, Deupre© of 

Southwestern University. 

Turner used the questionnaire technique. His check 

list was composed of descriptive statements of practices 

and conditions possible within a school. These items were 

classified according to the six types of job satisfactions 
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discovered toy Kimball Wiles (U4.) in M s research with one 

thousand members of twenty-five group® of graduate students. 

Each principal was asked to evaluate the practice or tech-

nique on a three-point scale and report the extent of its 

use in his own school on a three-point scale. Comparisons 

of the evaluation and the use were made. Comparisons were 

also made with the earlier study. Turner concluded that 

there was evidence that Texas secondary principals con-

sidered morale building techniques very important and were 

cognizant of the importance of human relations and the 

interaction which takes place between the members of a 

school system. Turner pointed out (13, p. 19) that 

teachers1 opinions with respect to endorsement and degree 

of practice of the various morale-building techniques might 

bring valuable information and point the direction for fur-

ther thinking and action toward improvement of the hmqim 

relation program. This suggestion of Turner's has been 

implemented in the present study. 

The Texas Classroom Teachers Association had a ocaa-

mittee, with Elisabeth Little as chairman, make a survey 

of classroom teacher personnel policies in Texas (8). 

The CGBsaittee used a four-page questionnaire which covered 

all phases of teacher personnel policy. This questionnaire 

was completed and returned by 507 Texas superintendents. 

Many superintendents sent copies of their written personnel 
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policies. An interesting part of the study was the portion 

of the questionnaire which asked the superintendent# to ex-

plain briefly what they were doing (1) to encourage teachers 

to be creative in their teaching, (2) to build esprit de 

corps, (3) to improve personalities, and (1+) to recognize 

achievement. The answers were so diverse that no patterns 

emerged. It should be noted that Little's study sought to 

ascertain the nature of policies as the superintendents per-

ceived thsm. This study is based on the teachers' perception 

of administrative dimensions. 

Henry Harap reported a study of the returns from a sur-

vey conducted in twenty school systems by the Division of 

Surveys arid Field Services of Georg® Feabody College for 

Teachers between 1914-9 and 195? (6). One of the important 

conclusions was that the administrative head of a school does 

not know accurately the morale status of the teachers and 

fails to appraise accurately the prevailing mood of teachers. 

The study used the technique of asking the teachers to rate 

the morale of their school as good, average, and low. These 

ratings were not associated with specific practices or di-

mensions but teachers were asked to list those aspects of the 

school which contributed to improving morale and those aspects 

which tended to lower morale. 

The factors contributing to high morale were a good 

salary scale, reasonably small classes, good administrative 
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leadership, support from the public, the parents, and es-

pecially the board of education* The factors contributing 

to low moral® were inadequate salaries, large class®®, poor 

administration, lack of a daily period of relaxation, un-

satisfactory plant and buildings, and lack of teaching mate-

rials and equipment, 

Stosberg (12) made a study of the relation between the 

quality of education and the moral© status of teachers in 

several schools ©f Florida* Stosberg aasuraed that an in-

dication of moral® status could be made by an evaluation of 

the opinions of teachers. The results of the survey showed 

that the quality of education varies with the morale status 

of the faculty and the relationship is significant. The 

findings also indicated that the teachers' attitudes toward 

the community and their relationship with other staff raem-

bers influence their morale tendency scores * There were no 

indications that personal statistics of the teacher as a 

person, such, as sex, marital status, or salary, influence 

morale, 

Deever (ij.) made a study of the personnel practices in 

school systems that employ 100 or more teachers in the South-

west region which includes the states of Arkansas, Colorado, 

Mew Mexico, Oklahoma, and Texas. The purposes of his study 

were (1) to discover the existing personnel practices in four 

administrative areasx (a) formulation, revision, and pub-

licity of personnel practices , (b) assignment, transfer, and 
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promotion of staff, (c) loaves of absence, and (d) separa-

tion from the school system? (2} to compare these practices 

with those described in professional literature; and (3) to 

determine which practices affect teacher moral®* 

Data were obtained from 107 superintendents and 507 

teachers. 

Questionnaires were aent to the superintendents for- them 

to indicate their personnel practices and give their value 

judgment of them* The morale inquiry w m sent to teachers 

with experience less than five years five to nine |«ar®, 

and more than ten years. lames were obtained from the 

superintendents who filled out the questionnaire. 

The morale inquiry listed eleven general categories of 

personnel practices and relationships. The teachers were 

to rank the categories in the order of importance in im-

proving morale and to rank the same categories in the order 

of their importance as factors that weaken morale. The 

superintendents were asked to rank these same categories. 

Deever concluded from the divergence of the teacher®' 

rank of personnel practices and superintendents1 ranking 

those same practices that there was considerable misunder-

standing among superintendents relative to the personnel 

practices which improve teacher morale and those which weaken 

morale. 
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The most important personnel areas, according to the 

teachers' ranking, that improve moral® are: (a) salaries, 

(b} academic freedom and tenure, and (c) selection and 

orientation of the staff• Those which weaken morale the most 

often are: (a) assignments, transfers, and promotions? 

(b) separation from service; and {c) in-service education. 
\ 

Deever suggested a better analysis of factor® affecting 

teacher morale might be obtained by breaking down the general 

categories of personnel to more specific dimensions of policies 

and practices# This would enable the teachers to discriminate 

more carefully and be definite about the aspects of the poli-

cies , procedures, and practices which affect their morale, 

for example, Item 11 in the categories included "contracts 

of teachers" and "control of pupils." Ranking could be more 

accurate if these were less broad. It is interesting to note 

that Deever© accepted the opinion® of teachers as 'being more 

valid in regard to moral© than the opinions of superintendents* 

Zischka (15) studied the nature of some of the personnel 

factors which may influence the professional performance of 

a teacher and the relationship 'between these factors and the 

morale status of teachers. The purpose was to gather and 

present information that may be useful to those wishing to 

bring about a better understanding of the problems of teacher 

morale in general and of the personal factors which may af-

fect the morale of an individual teacher. 
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Zischka'3 investigation^ too, was based on the assump-

tion that teachers' opinions are a valid measure of their 

morale status. 

The evidence indicated that morale is a ''many splendored" 

thing. Two teachers may have a similar morale tendency score 

but the basic factors which undergird the morale of each may 

be quite different. This suggests that it is futile for a 

school administrator to try to locate the one factor in his 

school system which is the determinant of the morale ©f his 

school system. Instead he must work on the total gestaltic 

pattern of policies, procedures, and practices as well as the 

teachers' personalities, personal problems» and environmental 

factors• 

Zischka has suggested that attention should be given to 

the behavior and development of the teacher and the forces 

playing upon her in somewhat the same way that the schools 

are concerned with the formative factors that converge upon 

the individual pupil. The teacher, too, is an individual 

human being whose personal satisfactions and efficiency of 

performance are the resultants of forces playing upon her. 

Cohen made a study of the relationship between the 

socio-economic status of the school eoroonity and the morale 

of the teachers in four lew York City schools (2). There 

were 132 teachers included in the study. These schools were 

selected by the central office to include an underprivileged 

school and a privileged school with democratic administration, 
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and an underprivileged school with autocratic administration 

and a privileged school with, unknown administration. 

Cohen assumed that the moral® tendency could be deter-

mined toy evaluating the opinions of teachers. 

Cohen found no significant relationship "between the 

moral© status of teachers and the socio-economic level of 

the community in which they worked. Attitude® toward moral® 

exist independently of the socio-economic nature of the com-

munity. Democratic administration tended to counterbalance 

factors causing low morale. Greater differences were shown 

in the morale statue of teachers between democratic and 

autocratic underprivileged schools than between privileged 

and underprivileged schools. The teachers in autocratic 

schools showed negative attitudes in so many cases that the 

difference in administration was indicated to be more im-

portant in determining the morale of teachers than the dif-

ferences in school communities. The attitudes of the teachers 

in the underprivileged school with democratic administration 

remained positive. 

Frederick L. Kedefer of the School of Education, lew 

York University, has directed and been associated with much 

research concerning the morale status of teachers in the 

United States. This research has involved twenty-four school 

systems and more than 5>000 teachers (10). fiedefer has some-

what synthesized this research in two articles, one in The 
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American School Board Journal {10) and the other in The 

Nation's Schools (11). Some of the findings and conclusions 

from this extensive research are pertinent, and even basic, 

to the present study. 

Redefer1s researchers found that (1) faculty morale is 

a good barometer of the excellence of the school's educational 

program and there is a strong relationship between teacher 

morale and the quality of education; (£) morale is produced, 

strengthened, and weakened by many interdependent factors ; 

(3) in no individual case studied has salary been found to 

be the factor that determines morale; (I4.) marital status, 

sex, and ago are not determining factors of morale; (5) 

morale status may be affected by fcb® intra-psychic factors 

of personality operating within the framework of the policies 

of administration; (6) the socio-economic status of the com-

munity does not determine the morale status of faculty groups 

but interrelationships with any community affect the morale 

status of the individual teacher; (7) morale status is af-

fected by the teacher's status and self-conceptj £8) prin-

cipals are the cornerstone in faculty morale; (9) the 

teacher's feeling of a sense of participation has a tendency 

to increase his morale status; (10) the adequacy of communi-

cations upward and downward affects the quality of morale; 

and (11) the teacher's sense of accomplishment and recognition 

of this accomplishment is productive of high morale« 
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Redefer has further pointed out some of the personal 

qualities that affect moral®. The teachers with high morale 

(1) would choose teaching as a .career if they were starting 

over, (2) would encourage their own sons and daughters to 

choose teaching an a career and make preparation for teach-

ing, (3) would place teachers and teaching in higher esteem, 

(Ij.) have fewer personal problems, (f>) derive more satisfac-

tion from teaching, (6) hair# a more positive attitude toward 

colleagues, (?) do more research to improve their own teach-

ing methods in their classrooms, (8) have done mare pro-

fessional study within the last five years, (9) belong to a 

larger number of professional organizations, (10) are more 

active participants in professional activities, (11) are less 

fatigued at the end of the school day, and (12) are less 

bothered by routine and educational ruts. 

Bedefer makes.no statement concerning direct causality 

but the close interrelationship of certain factors and the 

morale statu® of teachers with persistent eo-variance brings 

a strong inference of causality. He suggests continued re-

search into the relationship of specific aspects of adminis-

trative policies and practices and the morale status of 

teachers. 

Bernstein (1) made an Investigation of the pattern 

of teachers' role-expectation of a principal, superintendent, 

and board of education and the teachers' perception of the 

role-performance of these administrators and the relationship 
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between convergence and divergence of role-@xp@ c t at ion and 

role-perception and teacher moral©. 

The data revealed a strong relationship between the 

high moral® status of teachers and convergence of role-

expectations and role-perception of a principal, a super-

intendent, and a board of education and that low moral® was 

associated with a divergence of role-expectations and role-

perception of a principal, superintendent, and a board of 

education. Th& role-expectation and role-perception of a 

principal have greater effect on the morale status of 

teachers than the role-expectation and the role-perception 

of a superintendent and a board of education* Bernstein 

suggested that this Idea of the effect of teachers1 percep-

tion receive further study and be extended to specific as-

pects of administration. 

Peters (9) investigated and measured the difference in 

the understanding of policies by superintendent®, principals, 

and teachers. Peters found that (1) principals and teachers 

differed in their understanding of tb© aspects of the saw* 

policy and that (2) the understanding of a school policy 

varied inversely to the distance between its point of origin 

and its destination and understanding decreases as it passes 

through secondary sources* 

The findings further indicated a close relationship 

between understanding policies and participation in policy 
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formulation, between the understanding of policies and dis-

satisfaction with policies, and between dissatisfaction and 

participation in policy making. The understanding of poli-

cies increased with experience* The aspects of policy which 

are closest to the teacher personally are best understood* 

Peters has don© some research into the idea that teachers 

react to the policies as they understand and Interpret them. 

H® did not explore the nature of this reaction or its relation-

ship to morale* 

An Analysis of the Belated Studies in 
Relation to This Investigation 

An examination of the major findings of the related 

studies reveals many common conclusions and much corroborating 

data supporting the congruence. But there are also con-

spicuous points of divergence of findings supported by con-

tradictory data. Whether these incongruous findings are 

due to differences in school districts and administrative 

units, to differences in geographical areas, to differences 

in the modular segmentation of the components of tfa® di-

mensions being tested, or merely to differences in the per-

ception of the investigator and th® respondents, merit care-

ful analysis and study. 

The researchers in personnel management and worker 

morale in industry (3, J) and the educational researchers 

are in agreement that there is a relationship between morale 
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and productivity and that the evaluation of supervisors, 

superintendents, and principals (!{.» 6, 7) may be somewhat 

inaccurate in the rating of morale* Turner (13) and the 

Toxas Classroom Teachers Association (8 > used principal 

and superintendent opinion but questioned its agreement 

with teacher opinion. These findings are incorporated in 

the basic assumption of this study. 

Dennerlin*s finding (5) that an instrument that obtains 

teachers' reactions and attitudes is a valid method of deter-

mining the morale status of teachers and that it is possible 

to discover aspects that have a relationship to high and low 

morale was of basic importance to this study* Hedefer and 

those associated with him, Bernstein (1), Cohen (2), Stosberg 

(12), and Zischka {1$), had previously used this technique 

of measuring teacher morale tendencies by using the evalu-

ations by the teachers themselves. The results obtained by 

Redefer and his associates indicate that this was a success-

ful technique. 

The idea that the teachers do not react to the actual 

policies or practices themselves but do react to the 

policies and practices as they, the teachers, perceive and 

understand them to be was in the background in many of the 

studies. However, Bernstein (1) was apparently the first 

to pinpoint these ideas with research. She did this with her 

study of role-expectation and role-perception of a principal, 
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superintendent, and a board of education. This idea has 

been extended to teachers' perception of administrative di-

mensions in this study with reference to specific aspects of 

policies, procedure®, and practice®. 

Peters (9) did additional research, on thia idea of the 

importance of teachers* perception, although ha did not call 

it that, in his investigation of the difference in the under-

standing of policies by superintendents, principals, and 

teachers. This suggests that the effectiveness of co*.*ounioa-

tion might be an important morale factor. Rodefer (10) re-

inforces this. Bernstein (1) and Peters (9) researched a 

concept that is basic to this study. This idea was further 

researched in this study by investigating how the variations 

In the teachers* perception of administrative dimensions are 

associated with the variations in the morale status of 

teacher®» 

Beever (it) found salaries to be the most important 

factor in teacher morale but he and Harap (6) are the only 

ones agreeing among the related studies in this finding. 

Dennerlin (5) grouped salary and achievement together and 

even then it rated only third among seven major categories* 

Davis (3), an industrial psychologist, found "reasonable 

satisfaction with economic and related rewards" to rank 

fifth among six significant morale factors affecting workers 

and production. Stosberg (12) did not find salary a highly 
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significant moral© factor in Florida schools. Cohen (2) 

did not find the socio-economic status of the school com-

munity to to® a significant factor in teacher morale, 

Redefer (10, p. 7) found* "Money increments awarded by a 

school system as*® not necessarily the method by which to 

give personal recognition*" 

Redefer (10, 11), Bernstein (1), Cohen (2), and 

Dennerlin {$) all found administration or the type of ad-

ministration to be a significant morale factor * The principal 

was found to be a more important administrative figure in 

relation to teacher morale (1) than the superintendent or 

school board# M s study made an investigation of the re-

lationship of the teachers' perception of specific adminis-

trative dimensions and administrative areas to the morale 

status of teachers* 
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CHAPTER I? 

ANALYSIS OF FINDINGS 

Th® data were analysed is this chapter to teat the re-

lationship between the teachers' perception of administra-

tive dimensions and the moral® status of teachers| to 

Identify those policies, procedures, and practices, as. per-

ceived by the teachers, which most frequently are associated 

with and show a significant relationship to a high morale 

tendency and those which most frequently are associated 

with and show a significant relationship to a low morale 

tendency; and to interpret the significant relationships in 

terms of administrative dimensions. 

In Chapter I the first hypothesis stated that there 

will be a significant relationship between teachers' per-

ceptions of administrative policies, procedures, and prac-

tices and the morale status of teachers. The School Survey 

contained 105 statements describing specific policies, pro-

cedures, and practices which are referred to as administra-

tive dimensions* The procedures for recording teachers* 

perception and obtaining th© moral© tendency scores were 

explained in Chapter II, Th© number of favorable responses 

to the 10$ items of the survey was compared with the morale 
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tendency score using Pearson's product moment coefficient 

of correlation to show the degree and extent of relationship. 

The correlations for the three district© and nineteen ad-

ministrative units are shown in Table II. 

The coefficients of correlation in Table II were tested 

for significance by the use of a table for "Values of r at 

the 5 and the 1 Per Cent Level of Significance" (1, p. ij.08). 

The null hypothesis that the correlation did not differ 

significantly from zero was rejected at the $ per cent level* 

These correlations that reach the 1 per cent level of sig-

nificance are also indicated in Table II. 

The correlation for the total survey was .85 wad was 

significant at better than the 1 per cent level. The cor-

relation for District A was .81, for District B, .88, and for 

District 0, .85« All three of the•correlations are signifi-

cant at better than the 1 per cent level of significance. 

For the individual school administrative units, 12 had cor-

relations that were significant at better than the 1 per 

cent level, and 5 others had correlations that were signifi-

cant at better than the £ per cent level. Two schools had 

correlations that were not significant at the $ per cent 

level but the degrees of freedom were so small in these two 

schools that it would have been necessary for the coeffi-

cients of correlation to be high in order to be significant. 

These data in Table II verify that there is a signifi-

cant relationship between teachers' favorable perception of 
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TABLE II 

CORRELATIOH BETWEM TEACHERS' PERCEPTION 
OP ADMIHISTRATIVE DIMENSIOKS AID 

MORALE TENDENCY SCORES 

lumber of Coefficient 
School Unit Teachers of ; Level of 
or District Responding Correlation Significance* 

A-l 1? .51 s-5 
A-2 18 .81 S-l 
A-3 34 . 8 2 j 8-1 
A-k 19 •8li S-l 
A-5 16 .86 S-l 

District A % .81 S-l 

B-l 18 .86. S-l 
B - 2 8 .75 s-5 
8 - 3 13 . 7 7 S-l 

District B 39 .88 S—1 

C-l ji)i .86 S-l 
C - 2 39 . 8 2 S-l 
c - 3 17 . 7 1 S-l 
C-lj. 17 .86 S-l 
C—5 8 . 8 2 s-5 
C-6 9 .77 s-5 
c-7 15 .1*9 N t 
c-8 11 .88 S—1 
C - 9 8 • 63 N S 
C - 1 0 15 .61 s-5 
0-11 17 . 7 9 S-l 

District C 200 . 8 5 S-l 

Total Surrey 323 . 8 5 S-l 

*S-5-«Significant at the 5 per cent level or better# 
8-1—Significant at the 1 per cent le?®l or better# 
N S—Hot significant at the 5 per cent level. 
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administrative dim® sis ions and the moral© status of teachers. 

It should "bo noted that most of the correlation® are quite 

high, signifying that the relationship not only exists but 

1® & strong relationship* 

To meet the requirements of Sub-hypotheses 1-4 and 1-B 

the highest one fifth of th® administrative dimensions was 

selected on the basis of the high morale tendency scores 

associated with the dimensions and the lowest one fifth was 

selected on the basis of the low morale tendency scores as-

sociated with the dimensions« Since th© survey eontaiaed 

10$ 1 tenia, this meant selecting 21 high morale distensions 

and 21 low morale dimensions* This was done by school dis-

trict and by total survey* 

fable 111 shows the 21 dimensions associated with high 

morale scores arranged in rank order for th® total survey. 

The test of th® relationship between teachers' per. 

ception of the high-ranked administrative dimensions and 

the morale status of teachers yielded a correlation coef-

ficient of .76* This was significant at better than the 

1 per cent level* This indicated a strong relationship# 

The correlation for this sane relationship for District A 

was .63, for D i s tr i c t B it was .lj.9, and for District C It 

was .78# All of these showed a significant relationship 

and th® null hypothesis of no relationship was rejected for 

all of these correlations at better than th® 1 per cent level 

of significance. 
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HIGHEST OHB FIFTH OF THE ADMINISTRATIVE 
DIMENSIONS IN RANK ORDER 01 THE 
BASIS OF THE ASSOCIATED HIGH 

MORALE TENDENCY SCORE 

46 

R&nki Dimension Dimen-
sion 
Number 

Favor-
able 
Re- 4 

spouses 

Morale 
Score** 

1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
1 5 

16 
1? 
18 
1 9 
20 
21 

Fairness in Dealings 
Security of Employment 
Support In Parental Relations 
Interest in Facilities 
Feeling of Belonging 
Cooperation among Faculty 
Custodial Staff Cooperation 
Secretarial Cooperation 
Opportunities to Experlaent 
Opportunities fo-' Growth 
Appropriateness of Policies 
Fairness of Appraisal 
Organization of Work 
School-Community Relations 
Quality of Instructional 

Materials 
Acceptance of Newcomers 
Fairness of Decisions 
Freedom in Controversy 
Fairness of Work Load 
Speaking up for Staff 
Help in Discipline 

1 0l 78 
3 5 
74 
10 

26 
8 

13 
22 

9 
5 0 
2 

30 
3 
%. 

69 
9 5 

«L. 

2 7 5 
2 7 0 
284 

2 7 1 
286 
261 
2^6 

260 
235 
224 
2I4.O 
222 

266 
237 
241 
230 
2 5 9 

455 
443 
4 3 4 
433 
428 
4 2 5 
411 
3 9 9 
3 9 1 
334 
365 
344 
3 4 2 
338 
3 3 8 

3 3 7 
3 3 7 
331 
330 
323 
321 

#The highest possible favorable response score ie the 
same as N or 323* 

**The highest possible morale tendency score is 21 or 
2 X 3 2 3 » 6 4 6 . 
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Table IV shows the 21 dimensions associated with, the 

lowest moral© scores arranged in rank order for the total 

survey. The lowest rank is Number 1 and the others are in 

descending order. 

The test of the relationship between teachers' percep-

tion of the lowest dimensions and the moral© status of 

teachers yielded a correlation ©©efficient of ,71 for the 

total BUT my* This was significant at better than th» 1 

per cent level* The correlation for this same relationship 

for District A was .66, for District B it was .68, and for 

District C, .67. The correlations are remarkably uniform 

and are significant at better than the 1 per cent level# 

The relationship between teachers* perception of these low-

ranked dimensions and the moral© of teachers is strong. 

Table ¥ makes it possible to see the relative corre-

lations of the relationship between the high and low di-

mensions and the morale status of teachers. 

Sub-hypothesis' 1-4 stated that there will be a signifi-

cant relationship between teachers* favorable responses to 

specific items of policy, procedure, and practice and the 

high morale status of teachers. The correlations for the 

total survey and for each district were significant at the 

1 per cent level and the relationship was strong* Sub-

hypothesis 1-A was retained. 
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TABLE IV 

LOWEST OIE FIFTH OF ADMINISTRATIVE DIKEHSIOHS II 
HANK ORDER 01 THE BASIS OF TEE LOW 

MORALS TENDENCY SCORES 

Raiw 
(Mo* 1 
Is 

Lowest) 
Dimension 

Dimen-
sion 

Humber 

Favor-
able 
Re-

sponses" # 

Moral© 
Score 

2 
3 

5 

7 

8 

9 

10 

11 

12 

15 
16 

17 

18 
19 
20 

21 

Remedial Help for 
Students 

Rewards for Good Work 
Meeting Exceptional 
Student Needs 

Clerical Assistance 
Yoic© in Pay Matters 
Counseling and Guidance 
Services 

Coraraimlty Influences on 
School 

Extra-Curricular Duty 
Pay 

Communic ation of Ap-
praisal 

Handling of Individual 
Differences 

Interest in Staff Sug-
gestions 

Understanding of Ap-
praisal 

Student Promotion 
Health Services 
Scope of Program 
Parental Influences on 

School 
Cossaunlty Educational 
Orientation 

Adequacy of Pay 
Formulation of Goals 
Tears of Service Com-
pensation 

Personal Facilities 

Ijli 

92 
81 
77 

7 

91 

Qk 

62 

57 

1̂  

73 

28 
18 

100 

17 
3 

56 

Sk 

®k 

50 
86 

119 
7k 

13k 

179 

100 

120 

131 

185 

17k 

152 
127 
192 
205 

120 

139 
155 
137 

153 

9 
10 

38 
l|6 
59 

72 

75 

78 

99 

100 

106 

111 
115 
119 
119 

121 

127 
128 
130 

1 

**Th© lowest possible favorable response score is zero. 
"^The lowest possible moral© tendency score Is -21* 
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TABLE V 

CORRELATIONS OF THE RELATIONSHIP BETWEEN TEACHERS' 
PERCEPTION OP THE LOW- AID THE HIGH-RANKED 
DIMilSIOIS AID MORALE STATUS OP TEACHES 

School District 
Correlations 
for Low-

Ranked Dimensions 

Correlations 
For High-

Ranked Dimensions41, 

. A .66 •63 
B .68 4 9 
C .6? • 78 

Total Survey • 71 .76 

*A11 these correlations are significant at better than 
the 1 per cent level. 

Sub-hypothesis 1-B stated there will b© a significant 

relationship between teachers' not-favorable response® to 

specific items of policy, procedure, and practice and the 

low moral© status of teachers. This was tested by computing 

th® correlations between the low favorable response scores 

and the low morale tendency scores of th© administrative 

dimensions ranked in the lowest one fifth on morale scores. 

These correlations for total survey and each district were 

significant at the 1 per cent level. The relationship was 

established and Sub-hypothesis 1-B was retained. 

It is interesting to note the homogeneity of the levels 

of correlations for the relationship between teachers' per-

ception of the high-ranked dimensions and the moral© status 
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of teachers and for the relationship "between teachers1 

perception of the low-ranked dimensions and the morale 

status of teachers. These correlations for the total sur-

vey are »?6 and »71, respectively (Table V). 

Identifying the Administrative Maoris ions 
Associated with High and Low Morale 

Status of Teachers 

Sub-hypothesis 1-0 stated that it will be possible to 

identify those administrative factors associated with the 

high morale status of teachers and those associated with the 

low morale status of teaohers. These factors were selected 

and arranged in rank order by total survey and by school 

districts in Tables VI, VII, VIII, IX, X, XI, XII, and XIII. 

Table VI shows the 20 dimensions selected on the basis 

of being associated with the highest morale tendency scores 

for the total survey* It is noted that the dimensions ranked 

highest and the dimension ranked 20 are separated by 132 

morale score points. The distance from the median to is 

72 points and the distance from the median Qi is 16.5 points. 

This discrepancy in the points of the second and third 

quarter is characteristic of a normal distribution because 

in this case the 20 dimensions are part of a larger dis-

tribution and is nearer the center of the large distri-

bution where the clustering is greater. The rang© of the 

distribution is adequate to indicate discrimination in the 
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TABLE VI 

Till 20 DIMENSIONS SELECTED 01 THE BASIS OF BEING 
ASSOCIATED WITH THE HIGHEST MORALE TENDENCY 

SCORES FOR TOTAL SURVEY 

Bank Dissen- Quar-
among sion Morale Morale tile 
105 Dimension Number Ten- Scores and 
Dimen- in dency per- # Median 
sions Survey Scores cenfcag© Scores 

1 Fairness in Healings Ij2 tSf 704 
2 Security in Employment 103 tSf 6 8 . 6 

3 Support in Parental 78 kd 67.2 
Halations 

kd 67.2 

k ' Interest in facilities 35 W 3 67.O : 
5 ! Feeling of Belonging 7k 1*28 6 6 . 2 % 

426.5 
6 Cooperating among Faculty 10 h Z 5 i 65.8 

426.5 

7 Custodial Staff Co- 8 6 k i i 63.6 

8 

operation 
k i i 63.6 

8 Secretarial Cooperation 9 9 399 6 1 . 8 

9 Opportunities to 26 3 9 1 60.5 
Experiment 

3 9 1 60.5 

1 0 Opportunities for Growth 8 3 % 59.1+ Mdn. 

1 1 

3 % 59.1+ 
ssj+.s 

1 1 Appropriateness of 1 3 3 6 5 56.5 
ssj+.s 

Policies 
1 3 3 6 5 56.5 

1 2 Fairness of Appraisal 22 , 3kk 
i r T r 53.2 

1 3 Organisation of Work 9 3 4 2 52.9 
1I4. ScEool-CoKBiunity 50 3 3 8 52.3 

1$ 
Relations 

3 3 8 52.3 

1$ Quality of Instruc- 2 3 3 8 5 2 . 3 Qj 338 
tional Materials 

3 3 8 5 2 . 3 Qj 338 

16. Acceptance of Newcomers 6 6 337 52.2 
1 ? Fairness of Decisions 3 0 337 52.2 
1 8 Freedom in Controversy 3 3 331 51.2 
1 9 Fairness of Work Load 31*. 330 5 1 . 1 
2 0 Speaking up for Staff 69 323 5 0 . 0 

%hese percentages represent the per cent the morale ten-
dency score Is of the highest possible morale tendency score. 
646 # 
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selection of the dimensions ranking among the top 20 out 

of the 105. 

Table VIII lists the 20 dimensions associated with 

the lowest moral® tendency scores on the kind of basis 

as Table VI. This, too, is for the total survey. These 

dimensions are separated by a range of 134 morale score 

points 2 with the distance between Q-j and the median being 

1? points and from the median to 1+7 points. This time 

is nearer the tail end of the larger distribution of 105 

dimensions and is farther away frcei the clustering. Again 

the range of the distribution is adequate to indicate dis-

crimination in the selection of the dimensions ranking among 

the lowest 20 out of the 10$» 

This same process was used in selecting the M ^ a and 

low dimensions in each of the school districts* Table VIII 

records the high-ranking dimensions for District A and 

Table IX records the low-ranking dimensions for District A* 

Tables X and XI do the same thing for District B, and 

Tables XII and XIII accomplish the same purpose for District 

c# 

The wide differences in the scores and percentages that 

are associated with the highest 20 dimensions and the scores 

and percentages that are associated with the lowest 20 di-

mensions indicate that the dimensions that are associated 
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TABLE VII 

THE 20 DIMEHSIOIS SELECTED 01 THE BASIS OF BEING 
ASSOCIATED WITH THE LOWEST MORALE TE5DBHCY 

SCORES FOE TOTAL SURVEY 

Rank dimen- Quar-
among 
105 

sion Morale Morale tile among 
105 Dimension 1 lumber Ten- Scores and 

Dimen- in dency Per- Median 
sions i Survey Score centage® Scores 

86 Years of Service Com- 56 130 20.1 

a? 
pensation 

130 

19.8 a? Formulation of Goals 3 128 19.8 
88 Adequacy of Pay 17 12 f 19.7 
89 Community Education 

Orientation 
100 121 18.7 

90 Parental Influences on 18 119 18. 
School 

18. 
91 Scop© of Program 28 119 18 4 q3 117 
92 Health Services 80 115 17.8 

q3 117 

93 Student Promotion 73 111 17 »2 
9k Understanding of Appraisal 14. 

57 
106 16*4 

95 : Interest in Staff Sug-
14. 

57 100 15.5 

96 
gestions 

15.3 96 Handling Individual 62 99 15.3 Mdn. 
Differences 99.5 

97 Communication of Appraisal 84 78 12,1 
99.5 

98 Extra-Curricular Duty Pay 91 75 11 • 6 
99 Community Influences on 

School 
7 72 11.1 

100 Counseling and Guidance 
Services 

77 59 : 9.1 

101 Voice in Pay Matters 81 l|.6 7.1 % 
38 

S2.5 
102 Clerical Assistance 92 38 5.9 
103 Meeting Exceptional 

Students' leeds 
68 10 1.6 

lOli. Rewards for Good " ork l| 1 9 1« 
105 Remedial Help for lilt » 1 .4 — • 6 

Students 
lilt » 1 

These percentages represent the per cent the iaora3e ten-
dency score is of the highest possible moral® tendency score, 
6ij.6, or of the lowest possible morale tendency score, -6I4.6, if 
the value is negative. 
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THE 20 DIMENSIONS SELECTED 01 THE BASIS OF BEING 
ASSOCIATED WITH THE HIGHEST MORALE TENDENCY 

SCORES FOB DISTRICT A 

Sk 

Bank Dimen- Q,usr-
among sion 'Moral* . Moral® til® 
105 Distension ;Number Ten- Scores and 

Dimen- in dency Per- Median 
sions Survey Score centage* Scores 

1 Cooperation among Faculty 10 133 8 2 . 1 
2 Peeling of Belonging j n 129 76,8 
3 Secretarial Cooperation 99 128 76 .2 
k Interest in Facilities 35 128 7 6 . 2 
5 Support in Parental 

Relations 
78 118 7 0 . 2 

6 Security of Qaploywent 103 117 69 .6 % 
117 .5 

7 Fairness in Dealings i|2 116 69 .0 
8 Opportunities for Growth 8 10% 61 .9 
9 Sohoo1-Community Rela-

tions 
50 100 5 9 . 5 

10 Custodial Staff Coopera-
tion 

86 97 57 .7 

11 Appropriateness of 
Policies 

13 97 57 .7 Mdn. 
97 

12 Opportunities to 26 96 5 7 . 1 
Experiment 

54.2 13 Organization of Work 9 91 54.2 
14 Acceptance of Newcomers 66 91 54»2 
15 Reapeet for Profes- 75 89 53*0 

sional Work 
53*0 

16 Relationship with Board 5 88 52»4 ^1 
38*5 

17 Freedom i n Controversy 33 88 5t*4 
18 fairness of Decisions 30 88 5 2 . 4 
19 Fairness of Appraisal 22 86 51.2 
20 Friendliness among 

Groups 
25 85 5 0 . 6 • 

# 
These percentages represent the per cent the morale ten-

dency is of the highest possible morale tendency score, 168. 
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THE 20 DIMENSIONS SELECTED 01 THE BASIS OF BEING 
ASSOCIATE© WITH THE LOWEST MOB ALB TENDENCY 

SCORES F01 DISTRICT A 

55 

Bank Dii&ea- | Quar-
among aion Morale Morale tile 
105 Dimensions Swmber Ten- Scores and 

Dimen- in dency Per- :
: Median 

sions Survey Score centage® Scores 

86 Unity of Purpose 37 22 13.1 

§1 Educational Perspective 23 22 13.1 
88 Availability of Materials 72 20 11.9 
89 Interest in Staff Sug- 57 18 10.7 

gestion® 
10.7 

90 Clerical Assistance 92 18 10.7 
91 : Parental Influences on ' 18 17 10* 1 Q*. 

School 
17 

17.5 
92 Handling Individual 62 16 9.5 

17.5 

Difference® 
9.5 

93 Extra-Curricular Duty Pay 91 16 9*5 
9k Community Educational 100 13 7.7 

95 
Orientation 

13 

95 Community Influences on 7 11 6.5 
School 

6.5 

96 Personal Facilities $k 11 6.5 Mdn. 
*1 *£ 

97 Voice in Pay Matters 61 8 M 
11 

96 Adequacy of Library 82 6 3.6 
99 Quality of Supplementary I k3 2 1.2 

Materials 
I k3 

100 Consmunicat ion of 8k 0 0 

101 
Appraisal 

0 0 

101 Rewards for Good Work kl -2 -1.2 Qn -1 102 Counseling and Guidance jj -5 3.0 
Services 

jj 3.0 

103 Meeting Exceptional 68 - u -6.5 

IQk 
Student Needs 

-6.5 

IQk Remedial Help for Students kk -18 -10.7 
105 Health Services 80 -20 -11.9 

wages in© per cent zm morale ten-
fi®nej score Is of the highest possible moral® tendency score* 
loo# or of the lowest possible morale tendency ©cor®. -168. If 
the value is negative. 
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THE 20 DIMENSIONS SELECTED OS THE BASIS OP BEING 
ASSOCIATED WITH Til HIGHEST MORALS TENDEMCT 

SC0E1S FOE DISTRICT B 

56 

Rank Dimen- : Qu&r-
frfSOTlg sion iMorale Morale tile 
105 Dimension lumber Ten- Scores and 
Dimen- in dency Per- Median 
sions Survey Scores centage® ;Scores 

1 Interest in Facilities 35 68 87.2 
2 Coat/Quality Emphasis 11 . 66 8^.6 

by Board 
65 - 83*3 3 Adequacy of Supplies 1I4. 65 - 83*3 

k Appropriateness of 
Policies 

13 6& 82.1 

5 Peeling of Belonging 7k 63 : 80 #8 % 63 
6 Efforts to Build Program 31 ! 63 80.8 

% 63 

7 Opportunities to Experi-
ment 

26 62 79.5 | 

8 Quality of Instruc-
tional Materials 

2 ' 62 79-5 
1 

9 : Security of Uaploysent 103 1 61 78.2 1 
10 Adequacy of Library 62 61 78.2 
11 Cooperation of Li- 88 | 60 76.9 ! Mdn. 

brarians 1 60.5 
12 Availability of Equip-

ment 
76 60 76.9 

60.5 

13 Respect for Profes-
sional Work 

75 60 76.9 

24 Secretarial Cooperation 99 59 75,6 
15 i Health Services 80 57 73»1 
16 Appropriateness of Rules k8 57 73«1 ftx 57 
17 Opportunities to Experi-

ment 
83 56 71*8 

ftx 57 

18 • Voice in Selecting Texts k9 56 71.8 
19 Fairness of Appraisal 22 55 70.5 
20 Counseling and Guidance 77 55 70.5 | 

Services 
70.5 | 

• These percentages represent the per cent the morale ten-
dency score is of the highest possible moral® tendency a core, 
78, 
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THE 20 DIMENSIONS SELECTED 01 THE BASIS OF BEING 
ASSOCIATED WHS TIE LOWEST MORALE TMDfflCf 

SCORES FOR DISTRICT B 

57 

Rank Dimen- Quar-
among sion Morale Moral® tile 
105 Dimension Number Ten- Scores and 

Dimen- in dency Per-
centag® 

Median 
sions Survey Scores 

Per-
centag® Scores 

86 Scope of Program 28 31 39 • 7 
87 Security through Pay 61 30 38.5 
88 Pay/Work Ratio lj.7 30 38.5 
89 Extra-Curricular Duty 91 27 31*.6 

Pay 
31+.6 90 Handling Individual 

Differences 
62 27 31+.6 

91 Appraisal and Develop-
ment 

52 26 33.3 
26.5 

9a Reporting of Progress 21 26 33*3 
93 Interest in School 

Welfare 
60 25 32.1 

9k Absence of Bossiness J+.0 25 32.1 
95 Condition of Buildings 

and Grounds 
12 25 32.1 

96 Understanding of Ap- if. 23 29.5 Mdn. 
praisal 

68 29.5 
24 

97 Meeting Exceptional 
Student Needs 

68 23 29.5 

98 Adequacy of Pay 17 22 28.2 
99 Clerical Assistance 92 22 28.2 
100 Yoice in Pay Matters 81 20 25.6 
101 Years of Service Com- 56 19 »li % pensation 

Qk 21.8 
19.5 

102 Communication of Ap- Qk 17 21.8 
praisal 

Qk 

103 Student Promotion 73 16 20.5 
104 Rewards for Good Work i a 12 15*4 
105 Remedial Help for 1,1 If 9 11.5 

Students 
1,1 If 

These percentages represent the per cent the morale ten-
dency score Is of the highest possible moral® tendency score, 
78. 



TABLE XII 

THE 20 DIMENSIONS SBLBCTED OH THE BASIS OF Bill® 
ASSOCIATED WITH THE HIGHEST MORALE THTOKNCT 

SCORES FOR DISTRICT C 

$8 

Hank Dimen- Quar-
among sion : Morale Morale tll® 
105 Dimension Number Ten- Scores and 

Dliaen- in dency Per-
centage 

Median 
3 Ions Survey Scores 

Per-
centage Scores 

1 Fairness in Dealing j kz 28k 71.0 
2 Custodial Staff Co-

operation 
86 276 69.0 

3 Support in Parental 
Helations 

78 26 7 66.7 

k Security of Employment 103 265 66.2 
5 • Interest in Facilities 3>$ • 237 59.2 
6 Feeling of Belonging 7k 236 59.0 % 

236.5 
7 

;Cooperation among 10 23k •va -r 

>o*5 

8 
Faculty 

8 Opportunities to .Ex- 26 233 58.2 
periment 

8 9 Opportunities for Qrowth 8 226 : 56.5 
10 Organization of Work 99 213 53.2 
11 :Secretarial Cooperation 9 212 53*0 Mdn. 

' 

53*0 
212.5 

12 Acceptance of Newcomers 66 207 51.7 
212.5 

13 Appropriateness of 13 204 51.0 
Policies 

204 

lh Fairness of Appraisal 22 203 50.7 
15 j Condition of Buildings 12 202 50.5 

and Grounds 
50.5 

16 Speaking up for Staff 69 198 49.5 % 200 
1? Fairness of Work Load 3k 197 ' 49 *2 % 200 

18 Quality of Instruc- 2 196 49.0 
tional Materials 

49.0 

19 Fairness of Decisions 30 195 48.7 
20 Freedom in Controversy 33 189 47.2 

These percentages represent the per cent the moral© ten-
dency is of the highest possible moral® tendency se ore, J4.OO, 



TABLE XIII 

THE 20 DIMENSIONS SELECTED 01 THE BASIS OF BEING 
ASSOCIATED WITH THE LOWEST MORALS TENDENCY 

SCORES FOR DISTRICT C 

59 

Hank Dimen- Quar-
among sion . Morale Morale tile 
105 Dimension Number Ten- Scores and 
Dimen- in dency Per- Median 
sions Survey Scores centagê ; :Scores 

8 6 Pree-Period Facilities 70 6 7 16*7 
67 Voice in Curricular 29 6 6 1 6 * 5 

8 8 
i/8V0iOpE0uI' 

Parental Influences on 1 8 66 16»5 
School 

15.2 89 Ccmmunic ation of Ap- aii. 6l 15.2 
praisal 

1 5 61 *1 e* 0% 

A J* * Gm 90 Grading Standards 1 5 61 *1 e* 0% 

A J* * Gm 
91 Scope of Program 2 8 59 14.7 Q-> Scope of Program 

60.0 
92 Adequacy of Pay 17 57 111 .? 
93 Handling of Individual 6 2 56 14»0 

Differences 
9k Understanding of Ap- k 5k 1 3 . 5 

95 
praisal 

95 Student Promotion 73 53 13.2 
96 Interest in Staff Sug- 57 1*9 • & Mdn, 

gestion® 
1*9 

51.0 
97 Formulation of Goals 3 34 8.5 
98 Extra-Curricular Duty 91 32 8.5 

Pay 
8 1 

! 1 8 99 Voice in Pay Matters 8 1 
! 1 8 k*5 

1 0 0 Community Influences on 7 1 8 kS 
School 

101 Counseling and Ouidance 77 9 2.2 Qn 
Ser vices 13.5 

102 Remedial Help for fa JLL 5 1.2 
Students 

103 Rewards for Good Work hi -l - . 2 
lolj . Meeting Exceptional 6 8 —2 - #5 

Student Meeds 
1 0 5 Clerical Assistance 92 - 2 - »5 

percentages represent; the per cent the morale ten-
dency score is of the highest possible moral© tendency score, 
M)0, or the lowest possible moral© tendency score in the case of 
negative values, -I4.OQ. 
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with the high moral© status of teachers and those that are 

associated with the low morale status of teachers have been 

identified, $h® conditions of Sub-hypothesis 1-C have been 

satisfied and the hypothesis is retained. 

Even though the conditions of Sub-hypothesis 1-C were 

met, further examination of the identification of factors 

affecting the morale status of teachers proved fruitful. 

Table XIV aaices a comparison of all the rankings of the 

dimensions associated with high morale tendency scores. 

Seven dimensions appeared among the highest 20 in ©very rank-

ing. By summing the ranks for these seven dimensions and 

considering the smallest sum the highest rank they fall in 

the following orderj (1) Interest in facilities, (2) Peel-

ing of belonging, (3) Security of employment, (Ij.) Oppor-

tunities to experiment, {$) Secretarial cooperation, (6) Ap-

propriateness of policies, and (?) Fairness of appraisal. 

Following the sane process for those appearing in three of 

the four lists of ranking the next five dimensions in order 

aret (8) fairness in dealings, (9) Support in parental re-

lations, (10) Cooperation among the faculty, (11) Custodial 

staff cooperation, and (12) Opportunities for growth. 

A further examination of Table XIV shows that a total 

of 35 dimensions have appeared in one or more of the four 

rankings of the highest 20 dimensions selected on the basis 

of their association with the high morale tendency scores of 
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TABLE XIV 

COMPARISONS OF EASES OF DIMENSIONS 01 THE BASIS OP 
ASSOCIATED HIGH MORALE TENDENCY SCORES FOR 

TOTAL SURVEY AND FOR DISTRICTS 
A, B, AID C 

Dim® ii' 
•ion 

Number 
Diraension 

Rank 
Total 
Survey 

Rank 
Dis 

trict 
A 

Hank 
Dis-
trict 
B 

Rank 
Dis-
trict 

c 

k2 
103 
78 

35 
Ik 
10 
86 

99 
26 

8 
13 

22 
9 
50 

66 
30 
33 
34 
69 75 

5 
25 

11 

Fairness in Dealings 
Security in Employment 
Support in Parental 
Relations 

Interest in Facilities 
Feeling ©f Belonging 
Cooperation among Faculty 
Custodial Staff Co-
operation 

Secretarial Cooperation 
Opportunities to 

Experiment 
Opportunities for Growth 
Appropriateness of 

Policies 
Fairness of Appraisal 
Organisation of Work 
Schoo1-Coramunitj 
Relations 

Quality of Instructional 
Materials 

Acceptance of Newcomers 
Fairness of Decisions 
Freedom in Controversy 
Fairness of Work Load 
Speaking up for Staff 
Respect for Professional 
Work 

Relationship with Board 
Friendliness among 

Groups 
Cost/Quality Smphasis 
by the Board 

1 
2 
3 

i 
6 
7 

8 
9 

10 
11 

12 
13 
111. 

15 
16 
17 
18 
19 
20 
II 

HR 
NR 

NR 

7 
6 
5 

2 
1 
10 

3 
12 

8 
11 

19 
13 
9 

HB 
Hi. 
18 
17 
TO' 
MR 
15 

16 
20 

NR 

NR 
9 

NR 

1 
5 

NR 
NR 

Ik 
7 

m 
k 

19 
.11 
NR 

8 
IR 
m 
NR 
NR 
NR 
13 

NR 
MR 

1 
k 
3 

5 
6 
7 
2 

11 
8 

9 
13 

Ik 
10 
HR 

18 
12 
19 
20 
17 
16 
NR 

NR 
NR 

NR 

*NR--Not ranked* 
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Dimen- Rank Rank Rank Rank 
sion Dimension fotal Dis- Bis- Dis-

lumber Survey trict trict trict Survey 
A B C 

Ik Adequacy of Supplies NR* IR 3 NR 
31 ! Efforts to Build Program IE IR 6 IR 
82 i Adequacy of Library IE 98 10 HR 
88 Cooperation of Librarians HR IR 11 HR 
76 Availability of Equipment IR IR 12 IR 
80 Health Services 92 105 15 IE 
k8 Appropriateness of Rules IR NR 16 IE 
83 Opportunities to Experi-

ment 
IR HR 17 NR 

1*9 Voice in Selecting Texts m 11 18 IR 
77 Counseling and Guidance 

Services 
HR 102 20' : 101 

12 Condition of Building IR IR 95 15 
and Grounds 

15 

•Hot ranked. 

teachers• Shi# Is important to this study. It has been es-

tablished that there is a definite relationship between 

teacher®1 perception of administrative dimensions and the 

morale status of teachers. fhls perception takes place in 

a particular letting at a definite tine in a specific school 

system and in a specific administrative unit. An administra-

tive dimension if not a morale-producing unit that can be 

lifted bodily from one school system and be installed in 

another. It operates as a moral©-building factor on the 

basis of its efficient implementation in a school situation 

and only as it is associated with the favorable perception 
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of teachers does it build morale. This concept 1© further 

revealed in Table XIV. 

"Counseling and Guidance Service" is an administrative 

dimension listed a® on© of 20 highest dissensions associated 

with morale scores of teachers in District B. In District A 

the rank of this same dimension is 102. In District C the 

rank of this dimension is 101. In both District A and 

District C "Counseling and Guidance" is ranked in the 20 

diraensions associated with the low morale status of teachers • 

Apparently in District B, tha teachers perceive the counsel-

ing and guidance program to be a useful service that im-

proves their morale while in District A sad District C the 

teachers perceive the counseling and guidance service as 

not helpful but somewhat damaging to their morale. 

"Health Services" in District B is a dimension that is 

ranked 1$ in the highest 20 dimensions and in District A it 

is ranked 10£>, the very lowest of the lowest 20 dimensions 

associated with low morale of teachers# "Health Services" 

then as a dimension has been associated with high morale 

of teachers in one school system and low morale of teachers 

in another. The difference is in tha implementation of the 

dimension as the teachers perceive it. 

The dimensions associated with the high and low morale 

status of teachers can be and have been identified but only 
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for & specific individual school* The identification of 

dimensions has been found to be somewhat different in 

another school. Any composite scores involving more than 

on© school system or generalisations involving more than 

on® school must be considered within the framework and im-

plication of this finding# 

fable X? has been useful in further examining this 

finding concerning identification of administrative dimen-

sions for one or more schools as they affect the morale 

status of teachers. In this table overlapping between the 

high-ranked dimensions and the low-ranked dimensions is 

again evident. The difference in ranking of dimensions in 

different school systems is further emphasised by Dimension 

12, "Condition of Building and Grounds" which is ranked 

15th in District C and ranked 95th in District B. The 

teachers' perceptions of administrative dimensions have 

concomitant variation with the morale status of teachers 

but the dimensions associated with high and low morale 

status are somewhat different in each district. 

Correlations Between Teachers1 Perception 
of Administrative Areas and the 

feral© Status of Teachers 

Hypothesis 2 stated there will be a significant rela-

tionship between teachers1 perception of the following of 

certain general administrative patterns in their school unit 
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TABLE XV 

COMPARISONS OF RANKS OF DIMENSIONS OH THE BASIS OF 
ASSOCIATED LOW MORALE TENDENCY SCORES FOR 

TOTAL SURVEY AID FOR DISTRICTS 
A, 3, AND C 

Rank Rank Rank 
Dimen- Rank Dis- Dis- Dis-
sion Dimension Total trict trict trict 

Number Survey A B C 

56 Years of Service 86 SR# 101 MR 
Compension 

87 3 Formulation of Goals 87 NR NR 97 
IT Adequacy of Pay 88 NR 98 92 
100 Ctosmunity Educational 89 94 NR NR 

Orientation 
94 

18 Parental Influences on 90 91 NR 88 

28 
School 

28 Scope of Program 91 IH 86 91 
80 Health Services 92 105 15 MR 
73 Student Promotion 93 I NR 103 95 
4 Understanding of 94 m NR 94 

57 
Appraisal 

94 

57 Interest in Staff Sug- : 95 89 NR 96 

62 
gestions 

96 

62 Handling Individual 96 92 90 93 

84 
Differences 

93 

84 Communication of 97 100 102 89 
Appraisal 

89 

91 Extra-curricular Duty Pay 98 93 89 98 
7 Coranunity Influences on 

School 
99 95 MR 100 

77 Counseling and Guidance 100 102 NR 101 

81 
Services 

81 Voice in Pay Matters 101 97 100 99 
92 Clerical Assistance 102 90 99 105 
66 Meeting Exceptional 103 103 97 104 

ia 
Students1 Needs 

103 97 104 

ia Rewards for Good Work 104 101 104 103 
44 Rene dial Help for 105 104 105 102 

Students 
104 105 

37 Unity of Purpose NR 86 NR NR 

NR—Hot- ranked. 
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TABLE XV--Continued 

Dimen-
sion 

lumber 
Dimension 

Bank 
Total 
Survey 

Bank 
Dis-
trict 

A 

Rank 
Dis-
trict 
B 

Rank 
Dis-
trict 
0 

23 Edueational Perspective HB* 87 IE NR 
72 Availability of Materials HR > 88 NR IE 
54 Personal Facilities IB I 96 I NR IR 
62 Adequacy of Library NR 98 : 10 NR 
k3 Quality of Supplementary ; NR 99 11 IE 

Materials 
61 Security through Pay BR MR 87 NR 
h7 Pay/Work Ratio m MR 88 I IE 
$2 Appraisal and Develop- ia MM 91 Mfi 

ment 
91 

21 Heporting of Progress 5R IK 1 92 NR 
60 • Interest in School IE NR ! 93 HE 

Welfare : 
93 

ko Absence of Bossiness I NR 11 % NR 
12 Conditions of Buildings NR m 95 15 

• and Grounds 
k Understanding of Ap- MR : NR 96 NR 

praisal 
86 70 Pre©-period Facilities NR NR 86 

29 Voice in Curriculum NR NR NR 87 29 
Development 

15 Grading Standards NR NR IB 90 

NR—Sot ranked. 

and th® morale statu® of teachers» This hypothesis was ex-

amined in relation to its five sub-hypotheses. 

The administrative dimensions were ground into five 

areas of administrative policies, procedures, and practices, 

and correlation coefficienta were obtained for the relation-

ship between teachers' favorable response scores and their 
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moral© tendency scores. Table XVI shows these correlation 

coefficients for each, school unit, each school district, 

and total survey. 

Sub-hypothesis Z-k stated tter© will be a significant 

relationship between teachers' perception of tbo administra-

tive operations in their school unit and the moral® status 

of teachers* These correlations for each school are recorded 

under Area I in Table XVI. It is noted that 15 of these 

correlations for school units are significant at the 5 P©r 

cent level or better. The correlations for four schools 

are not significant at the 5 P@r cent level. Three of these 

four correlations are near the 5 P®r cent level of signifi-

cance but School C-7 has a correlation of «17> which is 

quite low. An examination of the scores that support this 

low correlation was important to this study. These scores 

for specific dimensions revealed that the moral© scores varied 

from the favorable responses. Obviously there were situa-

tional administrative factors in this school unit which af-

fected the morale status of teachers. This Indicates that 

the investigative techniques used in this study identify 

factors associated with teacher morale status which should 

be examined critically for possible corrective procedures. 

Hypothesis 2-A then is sustained by the correlational data 

for 15 school units but is not sustained by the data fro® 

4 other school units. 
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TABLE XVI 

THE CORRELATIONS BETWEEN TEACHERS' PERCEPTION 
OF ADMINISTRATIVE DIMENSIONS GROUPED BY 

ADMINISTRATIVE AREAS AND THE 
MORALE STATUS OP TEACHERS 

Adminis- Working School Career Demo-
Stthnnl trative R#lation- Effective- Fulfill- cratic 

Operations ships ness ment Practices 

Area I Area II Area III Area IV Area V 

A-l .76 .71 .80 .32* .45* 
A-2 .67 .82 .85 . 8 3 .87 
A-3 .79 .73 .92 . 8 1 . 9 5 
A-4 , 8 1 1 .84 .85 .89 .80 
A-5 . 84 .82 .94 . 84 .84 

Diet • A .82 .82 .95 .67 .87 

B-l .72 .84 . 89 . 9 3 .81 
B-2 .69* .73 . 8 1 .72 .88 
B-3 . 7 4 . 7 2 «64 . 8 4 .75 

Dist. B . 3 1 •81 .89 . 9 3 . 8 4 

C-l »8k . 8 6 .79 .86 .77 
C-2 .76 .76 .79 . 6 3 #91 
C-3 .72 . 7 1 . 8 0 *83 .79 
C~4 .85 . 9 1 .92 . 79 .88 
c-5 .84 . 72 #85 .83 .82 
C-6 . 8 1 . 7 2 .61* . 87 .89 
0-7 .17* .91 . 89 .93 »92 
c-8 .5*9# i .90 .93 .82 .58* 
C-9 . 58* • 48 # .74 . 7 3 • .65* 
C-10 .69 . 59 . 87 .63 .81 
c - 1 1 • 66 , 85 .78 .84 . 88 

Dist* C .79 .86 .92 *86 .94 

Total 
Surrey . 8 1 .82 • 95 .84 . 9 3 

Not significant at the 5 per cent level. 
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Sub-hypothesis 2-B stated there will be a significant 

relationship between the teachers' perception of the work-

ing relationships in their school unit and the morale status 

of teachers. These correlations for each school unit are 

recorded under Area II in Table XVI# All of these correla-

tions are significant at the 5 per cent level or bettor ex-

cept for School C-9. This school has only 8 teachera and 

this number allows only 6 degrees of freedom in the t_ test 

of significance of the correlation* Except for this devia-

tion Sub-hypothesis 2-B is sustained. 

Sub-hypothesis 2-C stated there will be a significant 

relationship between teachers' perception of the effective-

ness of their school unit as an educational agency and the 

morale status of teachers* These correlations for each 

school unit are recorded under Area III in Table XVI. All 

of these correlations except for School C-6 are significant 

at the 5 pei* cent level or better. School 0-6 has only 9 

teachers and only 7 degrees of freedom in the £ teat of 

significance of the correlation. Except for this one devia-

tion Sub-hypothesis 2-C is sustained. 

Sub-hypothesis 2-D stated there will be a significant 

relationship between the teachers' perception of tba oppor-

tunities for teacher-career fulfillment afforded by their 

school unit and the morale status of teachers. These 
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correlations are all significant at the $ per cent level ex-

cept for School A-l. This correlation of #32 is low# An 

examination of the morale scores associated with the di-

mensions which, comprise this area showed that the teachers 

in School A-l have low moral® scores associated with 

"Financial Incentives." With the exception of School A-l, 

Sub-hypothesis 2-B is sustained. 

Sub-hypothesis 2-E stated there will be a significant 

relationship between teachers1 perception of the use of 

democratic policies, procedures, and practices in their 

school unit and the morale status of teachers# These cor-

relations for each school unit are recorded under Area V in 

Table XVI. Sixteen of these correlations are significant 

at better than the $ per cent level and three are not sig-

nificant at this level. Two of these three correlations 

are near the 5 pw cent level of significance. The lowest 

correlation is School A-l. An examination of the morale 

scores associated with the dimensions comprising this area 

or pattern of administrative practice revealed that the 

morale scores associated with "Voice in the Curriculum," 

,,Bossln®ss,,, and "Interest in Suggestions" were low and 

deviated from the favorable responses indicating the 

teachers had considerable feeling in relation to these 

aspects* Sub-hypothesis 2-fi is not sustained by the sig-

nificance of the correlational scores of three schools 

but is sustained by the data from 16 schools. 
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Homogeneity of the Correlations 
of Relationships 

Hypothesis 3 stated there will be a significant homo-

geneity among the school systems and among administrative 

units within each school system of the correlations of th© 

relationships between teachers» perceptions of administrative 

dimensions and the morale status of teachers# This means 

testing the significance of the differences between r's. 

the formula used for this was • th® formula for the homogeneity 

of the k falu@@ of £ (1> p* 13ij.)» th® results of these tests 

of the data are suwarized in Table XVII# 

the null hypothesis of no difference between the r's 

was rejected at th© 5 per cent level of significance. How-

ever, those chi squares which reach the 1 per cent level 

of significance have been indicated. Those chi squares 

which do not reach the $ per cent level of significance have 

been marked "JiS,11 not significant, and the null hypothesis 

of no difference was retained. In those cases where th© 

null hypothesis ©f no difference ha® been rejected the hy-

pothesis of homogeneity of the r»s has been retained# An 

analysis of Table XVII was aad© on these bases* 

A comparison of the school units within each district 

has resulted in rejecting the hypothesis of the homogeneity 

of the correlations between th® school units within each of 

the three districts. There was a significant difference 

among the correlations. 
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TABLE XVII 

THE SIGNIFICANCE OF THE DIFFERENCE II CORRELATIONS 
USIHGr Til FORMULA FOR TIE HOMOGENEITY OF THE 

k VALOES OF r 

Correlations Compared 
Size ©f 
the Chi 
Square 

Signi-
ficance* 

School Units A-l, A-2, A-3, A-it.. A-5 
School Units B-l, B-2, B-3 
School Units C-l, C-2, C-3, C-4, C-5 

C-6, C-7# C-6, C-9, C-10, C-ll 
District A, High and Low, A-5 and A-l 
District B, High and Low, B-l and B-2 
District C, High and Low, C-8 and C-7 
Districts As B, and C 
District A and District B 
District A and District C 
District B and District C 
School A—1j 
School A-2, 
School A-3» 
School A-4, 
School A-5, 
School B-l, 
School B-2, 
School B-3, 
School C-l, 
School C-2, 
School C-3, 
School C-4, 
School 

Five Administrative Areas 
Five Administrative Areas 
Five Administrative Areas 
Five Administrative Areas 
Five Administrative Areas 
Five Administrative Areas 
Five Administrative Areas 
Five Administrative Areas 
Five Administrative Areas 
Five Administrative Areas 
Five Administrative Areas 
Five Administrative Areas 

C-5, Five Administrative Areas 
Administrative Area® 
Administrative Areas 
Administrative Areas 

C-9, Five Administrative Areas 
C-10, 

School C-6, 
School C-7, Five 
School C-8, Five 
School 
School 
School 

Five Administrative Areas 
C-ll, Five Administrative Areas 

District A, Five Administrative Areas 
District B, Five Administrative Areas 
District C, Five Administrative Areas 
Total Survey, Five Administrative Areas 

33*826 
6.143 

75,10.3 

26.634 
5.091 
35.329 
3.569 
3.557 
1.078 
.718 

8.620 
4.729 
9 #679 
,289 
,724 
VF1 

J7 
16 

,712 
1,401 
3.569 
1.701 
5.532 

46.727 
9.405 
2.652 
5« 
5. 
9 , 
5-
5< 
7. 

382 
182 
773 
633 
959 

S—1 
3-5 
S-l 

S-1 
S—5 
S-l 
IS 
NS 
IS 
NS 
NS 

s-5 
NS 
IS 
MS 
IS 

NS 

IS 
NS 
S-l 

IS 
IS 
NS 

NS 

S-l, significant at the 1 per cent level; N-5, sig-
nificant at the 5 per cent level; NS, not significant at 
the 5 per cent level. 
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There is a significant difference in the high and low 

correlations, A-5 and A-l, in District A. 

There is a significant difference in the high and low 

correlation®, B-l and B-2, in District B« 

Thar® is a significant difference in the high and low 

correlations, C-8 and C-7» in District C. 

There is no significant difference in the correlations 

between District A and District 8, 

There is no significant difference in the correlations 

between District A and District C. 

There is no significant difference in the correlations 

between District B and District C* 

There were no significant differences between the cor-

relations among the administrative areas within any school 

unit, except C-7, within any school district, or within 

the total survey. The hypothesis of homogeneity of the cor-

relations among the administrative areas within the school 

units and within the school districts was retained* 

The question of retention or rejection of Hypothesis 3 

that there will be homogeneity among the correlations could 

be called equivocal but several important findings are 

indicated here. 

The first part of this chapter, an analysis of the data, 

clearly established that there is a relationship between 

teachers' perception of administrative dimensions and the 
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moral© status of teachers, This was established by means 

of significant correlation® showing the existence of the 

relationship. 

The data computations associated with Hypothesis 3 

have revealed that even though the correlations are signifi-

cant, there is a significant difference in the level of the 

correlations among school units within a school district. 

This indicates that administrative dimensions are not fixed 

determinants of tb® morale status of teachers, but the 

variation in teachers' perception of these administrative 

distensions, due to such factors as the setting, time, per-

sonal, and situational conditions under which the dimen-

sions are implemented, are the aspects associated with the 

variation in the morale status of teachers. Perception and 

moral® have a wll-@stablished tendency to vary together 

but there is a lack of homogeneity of the correlation levels 

among individual school units. How the teachers perceive 

the administrative dimensions and how this is related to the 

morale status of teachers must be determined for each in-

dividual school unit if useful information is to be obtained. 
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CHAPTER V 

SUMMARY, COHCLUSIOHS, IMPLICATION, 

AID RECOMMENDATIONS 

Sumaary 

The first purpose of this study was to test the rela-

tionship between teachers * perception of administratis© 

dimension® and the moral© status of teaehers in three Texas 

school districts and in the administrative units within 

those districts* 

The second purpose of this study was to identify those 

policies, procedures, and practices which were associated 

with and showed a significant relationship to the morale 

status of teachers for each of the three districts and for 

the total survey. 

The third purpose of this study was to interpret the 

significant relationships in terms of administrative policies, 

procedures, and practices which may be useful in improving 

teacher morale in the schools. 

The study involved 323 teacher® in three Texas school 

systems# These three school systeas varied in size from 

approximately 800 scholastics to in excess of 5»G0Q* 
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The teachers supplied information by means of a survey 

instrument, developed by the Industrial Relations Center of 

the University of Chicago, concerning their perception of 

105 different descriptive items of policies, procedures, 

and practices as they existed in their individual adminis-

trative unit and then evaluated by means of a five-point 

seal® how each of the 105 dimensions, as it existed in 

their school unit, affected their morale status# The 

teachers1 responses to each item were tabulated and the 

relationship between their perception and the moral© status 

was examined through statistical procedures, These 105 

dimensions were grouped into Hj. categories and five areas 

and the same relationships were examined in larger adminis-

trative patterns. 

There were three major hypotheses concerning the re-

lationships between teachers' perception of administrative 

dimensions and the morale status of teachers. The first 

hypothesis had three sub-hypotheses and the second hypothesis 

consisted of five sub-hypotheses. 

The first hypothesis stated that there is significant 

relationship between teachers1 perception of administrative 

policies, procedures, and practices and the morale status 

of teachers. The teachers1 responses to the administrative 

dimensions were classified into two categories) "Favorable" 

to the school and "Not favorable.M A "Favorable Response0 
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score and a "Horale fendency Score'1 were established for 

each administrative dimension by administrative units. 

Correlations between these scores were established by using 

Pearson* s product moment to show the relationship* The 

correlations were all significant at the $ per cent level 

or better except in two small schools in the largest system. 

Most of the correlations were significant at the 1 per cent 

level or better?indicating a strong relationship* The 

hypothesis was sustained and a significant relationship 

between teachers' perception of administrative dimensions 

and the moral© status of teachers was established. 

Sub-hypothesis 1-A stated that there is a significant 

relationship between teachers' favorable responses to 

specific items of policy, procedures, and practices and the 

high morale status of teachers* Sub-hypothesis 1-B stated 

there is a significant relationship between teachersr not-

favorable response to specific items of policy, procedure, 

and practice and the low morale status of teachers. The 

administrative dimensions ranking in th© highest on® fifth 

on the basis of their associated teacher morale scores and 

those ranking in the lowest on® fifth on th® basis of their 

associated moral© scores were selected and listed* Correla-

tions of the relationship between teachers* responses and 

their morale scores associated with each of these dimensions 

were computed for each group of these dimensions by school 
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districts. All six of the correlations were significant 

at better than the 1 per cent level of significance. 

Hypotheses 1-A and 1-B were retained and the relationships 

iter® considered established. Sub-hypothesis 1»C stated that 

it is possible to identify those administrative factors which 

are associated with the high morale status of teacher® and 

those associated with the low morale status of teachers. 

These administrative dimensions were Identified and recorded 

in Tables VIII through XV for each, of the three school systems • 

The second hypothesis stated there is a significant re-

lationship between teachers' perception of the following of 

certain general administrative patterns in their school unit 

and the morale status of teachers. The five sub-hypotheses 

served merely to state the same idea as the main hypothesis 

by inserting the specific administrative area or specific 

administrative pattern! administrative operations, working 

relationships, effectiveness of their school as an educational 

agency, opportunities for teacher-career fulfillment, and 

the use of democratic practices. The correlations of rela-

tionship between teachers' perception of each of these areas 

and the morale status of teachers were computed for each 

school unit within each of the three districts. The sub-

hypothesis in regard to administrative operations was sus-

tained by correlations significant at the 5 per cent level 

in 15 of the school units and not sustained in four school 
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units# Tb.® sub-hypothesis in regard to working relation-

ships was sustained by correlations significant at the $ 

per cent level In 18 of the school units and not sustained 

in on® of the school units. The sub-hypothesis In regard 

to effectiveness of their school unit as an educational 

agency was sustained by correlations significant at the £> 

per cent level In 18 of the school units and not sustained 

in one of the school units# The sub-hypothesis in regard 

to opportunities for teacher-career fulfillment was sustained 

by correlations significant at the 5 per cent level in 18 of 

the school units and rot sustained in one of the school units. 

The sub-hypothesis concerning the use of democratic practices 

was sustained by correlations significant at the 5 per cent 

level in lfa of the school units and not sustained in three 

of the school units. The tenability of the second hypothesis 

can be considered only in the light of the tenability of its 

five sub-hypotheses, which were all sustained by a large 

majority of the substantiating correlations. 

The third hypothesis stated that there is a significant 

hoaiogeneity among the school systems and among the adminis-

trative units within each school system of the correlations 

of the relationships between teachers1 perception of ad-

ministrative dimensions and the morale status of teachers# 

The significance of the difference in the size or level of 

the many correlations was tested. There was a significant 
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difference in the correlations among the school units within 

each of the districts. There was a significant difference 

between the high and low correlations associated with school 

unit® Mi thin each district. There was no significant dif-

ference in correlations among the three districts or between 

any two of the districts* With one exception, there were no 

significant differences between the correlations among the 

administrative areas within any school unit > within any 

school district,, or within the total survey. The homogeneity 

of the relationships between teachers1 perception of ad-

ministrative areas and the morale status of teachers was 

established. The lack of homogeneity between school units 

within a district indicates that administrative dimensions 

and their relationship to the moral® status of teachers 

should be studied in each individual school unit, doneral-

ia® d inferences about on® school made from a study of another 

school may be quite erroneous. 

Conclusions 

The relationship between teachers* perception of adminis-

trative policies, procedures, and practices and the morale 

status of teachers is significant. 

The strength and level of this relationship vary sig*» 

nificantly among administrative units within school districts. 

This apparently is due to variations in situational factors 
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which affect the way teachers perceive the administrative 

dimensions in their operational aspects. 

Although the relationship between teachers* perception 

of administrative dimensions aixl the morale status of teachers 

remains significant as they vary together, moral©, being an 

emotional condition., shows a sharper deviation in some in-

stances* The morale status of teachers is a more sensitive 

variable» 

Specific policies, procedures, and practices associated 

with high or low morale status of teachers have been and can 

be identified for each separate school unit and for each 

school system. Some dimensions selected as being associated 

with the high morale status of teachers in one district have 

been found to be associated with the low morale status of 

teachers in another district. Generalisations between school 

systems may be erroneous and are not advisable. 

No significant variation in the relationship between 

teachers1 perception of administrative dimensions and the 

morale status of teachers was found to be associated with 

administrative areas or patterns. This variation may exist 

but it was not revealed in this investigation. 

The administrative policies, procedures, and practices 

have their only important existence in the way the teachers 

perceive them in their operation in the school system. This 
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is the factor that 1® associated viith varying levsls of 

the morale status of teachers. 

Ho evident difference In teachers' perception or 

favorable responses in the school districts was associated 

with difference in the sis© of the districts* 

Salary and adequacy of pay were not among the very 

highest or the very lowest factors associated with the morale 

status of teachers. These factors were more often associated 

with low morale than high morale, 

Implicati ons 

Implications from the study were made as a result of 

findings obtained and of conclusions made from the testing 

of tho hypotheses of the study. In the process of analyzing 

the data and testing the hypotheses, implications emerged 

that were associated with the major findings hut sometimes 

not actually a part of the major conclusions. 

The importance of the morale statu® of teachers has 

been re-emphasized by the findings of this investigation. 

The eluslveness of the moral© status of teachers has been 

revealed by its unexpected deviation in relation to certain 

dimensions. In order to have a fully functioning, efficient 

working relationship among staff members in a school, an 

administrator, in cooperation with his staff, must constantly 

seek to find those factor s associated with high or low morale * 
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The fact that such a wide variation exists among ad-

ministrative dimensions in relationship t© the moral© statu® 

of the staff implies that these must be studied in relation-

ship to each specific school unit and school system. Sine® 

these relationships vary within the framework of time and 

with the chameleonic inconstancy of situational factors, 

this evaluation must be done frequently* The present morale 

status of a school staff in a school unit and in a school 

system may conceivably b# quite different from last year1s 

morale status# 

The present studys and most of the related studies s 

checked the morale status of teachers through responses of 

teachers reported anonymously# That teachers report more 

freely and accurately when their anonymity is assured is 

indicated by the inaccuraoy of administrators• and super-

visors* estimate of morale status of school staff members 

and workers in industry* The results of this study and 

related studies strongly imply that an outside consultant 

can obtain this information more accurately than anyone in 

the system. 

Re coraaendat ions 

The question of the association of administrative areas 

and administrative patterns with teacher morale should be 

further researched. This study found no significant varia-

tion. This does not mean that this variation does not exist 
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but it does suggest that the possibility that those studies 

which found such close association between patterns of ad-

ministration and the moral® status of teachers may have un-

intentionally Influenced the responses of the respondents, 

This could h a w been done unwittingly by the sequence of 

tii© question® or statements, by permitting the item to be 

identified with an administrative area be for© the respondent 

reacted, and/or toy having introduced somewhat unconsciously 

a value Judgment association or expectation. The dispersal 

of items comprising an administrative area throughout the 

survey has reduced such associative influences to a minimum* 

Yet the idea is rather well-established among ©dueators 

that there is a variation in the extent and in the manner 

in which different administrative areas affect th® morale 

status of teachers. This was an anticipated finding in 

this study. It did not materialize. Further research is 

strongly suggested. Utmost caution should be used to 

eliminate extraneous influences and suggestive directional 

indicators that may distort the findings. 

The wide variations in the total morale tendency scores 

among individual teachers were not analyzed in this study 

even though the data were collected and tabulated. This 

analysis was not germane to the specific purposes of this 

study. This wide variation in the morale status of teachers 

working in the same school, with the same principal, with 
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the same facilities, with a similar coraaunity environment, 

and interacting with many of the same people suggests seas-

thing beyond the school and its administrative dissensions 

ma morale determinants in those cases* An examination of 

the responses of some few individuals with consistently 

Illogical negative morale scores suggests that study might 

b© aad© to discover factors to be used as a hasis to pre-

clude certain persons gaining admission to the teaching 

profession or continuing in its ranks. Certainly there has 

been much research in this field but these data indicate 

such research should be pursued until reliable criteria 

for definite action have been established. At the other 

extreme were son© teachers who gave indication of deter-

mination to be optimistic and pleased regardless of the 

realities of the situation. These deviates, too, may need 

study. These extremes, of both types, represented only a 

few people in these school systems. For the benefit of the 

teaching profession as a whole and the mental health of 

children, this might be a fruitful field of research. 

The importance of a study of the morale status is not 

in the smoothness of the distribution of scores for large 

numbers but is in the individual scores for a specific 

teacher or a specific administrative dimension or a situa-

tional factor. These cease to be a statistic and become 
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a person or a practise that is affecting children, teachers, 

and learning. 

The gestaltic configuration of all the influences that 

com© to bear on the teachers in their jobs and are associated 

with their morale status is so comprehensive that much re-

search must be don© to fill in the gaps in knowledge that 

pervade the theories about the morale of teachers# It is 

suggested that research in this field be continued until 

school administrators are overwhelmed with it* importance 

to efficiency in teaching and are cognizant of the scien-

tifically authenticated techniques and procedures which, are 

productive of the working relationships that are so essen-

tial to the good school. The climate of learning should be 

favorable and the morale status of the teacher is a strong 

component of that climate. 
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SCHOOL SURVEY ( 

Acknowledgment and Copyright 

Robert L. Coughlan, Research Associate, Industrial 

Relations Center, University of Chicago, is the author of 

tho School Survey. This instrument was used by the per-

mission of the author and the University of Chicago and its 

reproduction in this study is authorised. 

The School Survey and its integrated program of 

materials ar© fully copyrighted and may not be reproduced 

in whole or in part without the permission of the author 

and the University of Chicago. 

General and Additional Directions 

To Members of the School Staff » 

You are being requested to participate in a cooperative 

project of the ^ P u b l i c Schools and North 

Texas State University. Your help will enable your school 

to evaluate its policies, procedures, and practices with a 

view to considering changes in the light of your reactions* 

The techniques to be used are those developed by the In-

dustrial Relations Center of the University of Chicago. 
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Your anonymity will be proteoted and the results will 

be reported only in the composite. 

Read the direction® printed on the School Survey first 

and than read the addendum below* 

Addendum to "How to Pill in 
the School Survey" 

After you have marked "X" in the box, please indicate 

how this condition or situation affeots your morale by 

placing in the right-hand margin adjacent to the box the 

appropriate number which moat nearly describes your feelings 

according to the following meaningst 

1. Promotes high morale 
2. Helps moral© some 
3* Has no effect on norale 
k* Tends to lower moral© 

5. la very damaging to morale# 

Please place the cod® number of your school adminis-

trative unit in the box in the upper right-hand corner 

of the first page# 



SCHOOL SURVEY 

Group a. b. 

Number c. d. 

HOW TO PILL II THE SUBVBT, Read each statement carefully, 
and dec id© how you feel about lt» Tom will agree with a cm 
statements, and disagree with others, You may be undecided 
about some. To help you express your opinion, three possible 
answers are given beside each statement. All you have to do 
is choose the answer that most nearly reflects your opinion, 
and mark an "X" in the box under it. 

DO HOT SIGH YOUR HAKE* The only information we want is your 
Group Number. This is used to identify the group of people 
with whom you work. It cannot be used to identify you as 
an individual. lo one from the organisation will ever see 
this sheet. Be sure to write in your Group Number in the 
box at the top of this sheet MOW. 

WORK RAPIDLY, BUT ANSWER ALL STATiMENTS. Do not spend too 
much time on any one statement. Some of the statements may 
not be worded exactly the way you would like them to be. 
However, answer them the best you can. Be sure to respond 
to every statement. Mark only one box for each statement. 
If you cannot really decide about a statement, mark the w?n 

box, and go on to the next statement# This is not a test; 
there are no "right" or "wrong" answers. 

GENERAL INFORMATION. Statements about "immediate supervisor" 
refer to the person to whom you are immediately accountable 
in carrying out your work. Depending on circumstances, this 
may be your superintendent, a principal, a consultant, or 
supervisor of instruction, or a department head. "Faculty" 
refers to the classroom teachers, counselors, librarians, 
music and art teachers, etc,. "Superintendent and his staff" 
refers to the superintendent and administrative people work-
ing directly for him in operating the school system* It does 
not include the secretarial personnel in the business offices. 

Agree ? Disagree 

1. The number of students I have to work 
with makes it difficult for me to do 
a good job 

Go on to next page, 
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Agree f Disagree 

2. My instructional materials are very 
satisfactory ^ ^ 

3- I have adequate opportunity to ex* 
press my viewpoints about the 
philosophy and goals of this school 
system _ ^ 

!(.» I fail to understand how xay work 
performance is evaluated 

5. The ®nperintendent seems to have an 
effective work relationship with the 
school hoard 

6. The procedures used here for evalu-
ating student progress are satis-
factory 

7. Certain pressure groups exert too 
much influence on the professional 
skills and abilities i . 

8. There are plenty of opportunities 
here for me to develop my profes-
sional skills and abilities 

9* My liasaediate supervisor has the work 
in our group well organized 

10. Faculty members in this school co-
operate well with each other 

11. The school board seems more con-
cerned about keeping costs down than 
about building an effective school 
program 

Go on to next page. 

10-63 Copyright 1962 Industrial Relations Center 
The University of Chicago 
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Agree ? Disagree 

12* The buildings and grounds where I work 
are not kept as neat and clean as they 
should b© 

13« In general., I approve of school board 
policies 

Hi., I have sufficient supplies for my 
work 

15- Our standards for giving grades to 
students are satisfactory 

16, The superintendent mms so con-
cerned with administrative matters 
that he neglects the instructional 
program 

17* For ray level of professional com-
petence, I am adequately rewarded 
financially 

18. The parents of students exert too 
great an influence on educational 
matters in this school 

19• My immediate supervisor seldom shows 
initiative in seeking ways to help 
ua in our work 

20. The quality of the textbooks ray 
students use is excellent 

21. Our system for reporting student 
progress to parents needs con-
siderable improvement 

22. I think my work performance is 
judged fairly here 

23# It seems to ne the school board 
fails to concern itself with some 
really important educational matters 

211. The physical conditions of ay work 
place hamper me in doing a good 
job 

Go on to next page* 
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Agree ? Disagree 

25* There are many cliques or groups 
within the faculty her-© that create 
an unfriendly atmosphere 

26« 1 am encouraged to try out new ideas 
and approaches in my work 

27* My immediate supervisor keeps a® well 
informed about matters affecting my 
work 

28. This school assumes to© many education-
al responsibilities that properly be-
long in the ho®© or to other community 
agencies 

29. There is little opportunity for m to 
take part in the development of the 
curriculum of this school 

30. So far as they affect mo, the de-
cision® the superintendent makes 
are fair and equitable 

31. I think the school board does all it 
can to help build an effective educa-
tional program 

32. In general, the parents of the 
students here are interested in help-
ing us educate their children 

33. I am permitted to discuss contro-
versial matters with student® as long 
as I remain objective and factual 

3k* My work load is fair and reasonable 

35. A sincere attempt is mad© to provide 
us with adequate buildings and 
facilities 

36. The instructional program of this 
school fails to meet the needs of too 
many of the students in this com-
munity 

Go on to next page. 
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Agree t Disagree 

37. The school board seems to be divided 
on too many issue® 

380 The performance of some f a c u l t y mem-
bers makes i t d i f f i c u l t t o achieve 
the goals of t h i s school 

39• The superintendent and h i s s t a f f seem 
t o lack i n t e r e s t i n the personal wel-
f a r e of the f a c u l t y of t h i s school 

U-0. A few of the people on the f a c u l t y of 
t h i s school th ink they run the place 

111* Our s a l a ry system adequately rewards 
outs tanding work 

2j2* My immediate supervisor i s f a i r in 
M s deal ings with me 

k3» The q u a l i t y of supplementary ma te r i a l s 
f o r s tudent use here needs to toe 
g r e a t l y improved 

kk. E f f ec t ive remedial he lp i s ava i lab le 
to any of my s tudents who are f a i l -
ing in school 

1*5. The s a l a r y schedule here gives me 
l i t t l e incent ive to seek advanced 
t r a i n i n g 

I4.6. The school board f a i l s t o give the 
superintendent s u f f i c i e n t au tho r i ty 
t o operate th@ system e f f e c t i v e l y 

47. For the work I do here,,. I am very 
much underpaid 

1̂ 8« The r u l e s and r egu l a t i ons here are 
appropr ia te fo r our work 

I4.9. I should have a g rea te r voice i n se -
l e c t i n g my s tuden t s ' textbooks and 
re fe rence ma te r i a l s 

Go on t o next page# 
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&gree ? 0igagree 

50* Relations between the school and 
people in this community are very 
good 

51. Our inatructional program falls to 
integrate the various subject matter 
areas taught here 

52. The procedures for judging my per-
formance are helpful to me in im-
proving my work 

53. The school board sometimes i n t e r -
f e r e s in the day-to-day operat ions 
of this school 

$k* Physical facilities for our personal 
use need to be improved 

55» Little effort is nade here t o evalu-
ate the effectiveness of our in-
structional program 

56. Our salary system fails to compensate 
us sufficiently for years of service 

57. The school board sees® to show little 
interest in obtaining our Ideas and 
suggestions 

56. There is too much interference here 
with xiy private life and activities 

59. I am asked to read too many com-
munications from higher-ups in 
this school system 

60. Many faculty members here are aor® 
interested in their personal gain 
than in th© over-all welfare of the 
school 

61. My salary is sufficient to give as a 
reasonable amount of security 

So on to next page. 
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Agree f Disagree 

62, In working with my students, I have 
ample opportunity to allow for their 
individual differences 

63» My immediate supervisor seldom trie® 
to get ay idea®' about tilings 

64. Most of the students I work with are 
at thfi grade level that is best for 
them 

65. The superintendent falls to take 
action on complaints fro® the faculty 
of this school 

66. The faculty of this school fails to 
make newcomers feel at home 

67. I am required to do to© much adminis-
trative paper work 

68. This school system fails to provide 
adequately for the needs of excep-
tional students {slow learners, gifted 
students, the handicapped) 

69. My immediate supervisor fails to "go 
to bat" for us with his superiors 

70. Adequate facilities are available for 
my use during off-periods for grading 
papers, meeting with students and 
parents, etc# 

71. Th® superintendent and his staff 
often fail to recruit competent 
professional p#opl® 

72. A student here sometimes has to do 
without needed supplementary materials 

73* Almost all students here seem well 
prepared for promotion to the next 
grade level 

Ik* The longer you work in this school, 
the more you feel you belong 

Go on to next page. 
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Agree ? Bisagree 

7£, The school board seems to recognize the 
professional character of our work in 
the schools 

76. It is easy and convenient to get 
teaching aids and equipment into the 
classroom here 

77. In my opinion, our counseling and 
guidance services do not effectively 
meet the needi of ay students 

78. My immediate supervisor b&eka me up 
in ay dealings with parents 

79# The superintendent and his staff 
see® to he willing to give careful 
consideration to our ideas and sug-
gestions 

80s Health services for students here 
are excellent 

81. I have little opportunity here to ex-
press my ideas about salary matters 

82. The school library and reference 
materials are adequate to meet in-
structional needs 

83. There is a spirit of willingness to 
experiment and try out new ideas 
around here 

81|. I'm rarely told whether or not I'm 
doing good work 

85* An atmosphere of learning pervades 
this school 

86. The maintenance and custodial people 
here are cooperative and helpful 

87* I have little opportunity to share in 
planning the instructional program 

So on to next page. 
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Agree ? Disagree 

88* The library personnel Mr® do a good 
job of helping us with students 

89* The students I work with seea to need 
an unusual amount of discipline 

90. My immediate supervisor gives me 
credit for very good work 

91. The compensation for extra-
curricular duties her® is adequate 

92# 1 receive sufficient clerical 
assistance to do my job effectively 

93« I seldom am encouraged by my im-
mediate supervisor to attend pro-
fessional conferences 

9i£* The guidance and psychology per-
sonnel here work cooperatively with 
the faculty 

95* I seldom get the help I need in 
handling difficult disciplinary cases 

96. Most of the time it's safe to say 
what you think around her® 

97# I am required to perform too many 
extra-curricular duties here 

98, Extra-financial benefits here (sick 
leaves tuition refunds, personal-
leave, etc#) fall to fit our needs 

99# Secretarial personnel in the prin-
cipal's office are cooperative in 
their dealings with me 

100* People in this community are 
"education-oriented" 

Go on to next page* 
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Agree ? Disagree 

101* So far as I'm concerned, extra-
curricular duties are distributed 
fairly here 

102. la my opinion, people who get pro-
motions around here deserve them 

103* I can be sure of ay job her© as long 
as I do good work 

10ij.« Pilling in this survey is a poor way 
of letting the administration know 
what we think 

105. Some good may corse out of filling 
in this survey 



APPENDIX B 

The form that follows is a copy of the ©a® that was 

used for compiling the data, for each individual school 

administrative unit after the tabulations of the teachers1 

responses to the School Survey were sa&de. 

The purpose of this form with the actual data for one 

school unit recorded on it is to show the actual breakdown 

of the data that were used in the statistical processing 

and for the compilation into tables. 
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School District G_ 

ADMINISTRATION 

1. Board Functioning 

School C»1 N * Ut 

This category gives the individual th® opportunity to ex-
press his opinion about school board policies, perspectives, 
practices, and relationships with th© professional staff. 

Dimension 

Appropriateness 
of Policies 

Educational 
Perspective 

Efforts to 
Build Program 

Unity of Purpose 

Delegation of 
Authority 

Reapect for 
Staff Functions 

Interest in Staff 
Suggestions 

Reapect for 
Profssaional Work 

Favor- Percent- Morale 
Item able age Morale Percent-
Noe. Re- Favor- Score age 

sponges able * or • + or -

13 

23 

31 

37 

53 

57 

75 

39 

22 

25 

25 

25 

ko 

13 

28 

88.6 

50.0 

56.8 

56*8 

56.8 

90.9 

29.5 

63*3 

1*8 

22 

33 

26 

21 

38 

13 

28 

54.5 

25.0 

37.5 

29.5 

23»9 

1+3-2 

U4..8 

31.8 

Total 208 59.1 229 32*7 
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School G-1 I =» kk School District C 

ADMINISTRATION 

2. System Atoinl@trat.ion 

This category assesses the individual's evaluation of the 
work of the superintendent and his immediate staff. It in-
cludes both the human relations and some of the administra-
tive aspects of the superintendent's Job. It Is designed to 
measure the more general aspects of the superintendent-staff 
relationship. 

Dimension 

Relationship 
with Board 

Administrative/ 
Program Emphasis 

Fairness of 
Decisions 

Interest in 
Staff Welfare 

Handling of 
Diesatiafaction 

Staff Recruitment 

Attention to 
Suggestions 

Pairneas of 
Promotions 

Favor-
Item able 
Hos. Re-

sponses 

5 

16 

30 

39 

65 

71 

79 

102 

32 

25 

38 

28 

13 

18 

21 

21 

Percent* Morale 
age Moral® Percent* 

Favor- Score age 
able + or - • or -

72.7 

56.8 

86.1). 

63*6 

29.5 

1*0.9 

hi *1 

14-7.7 

37 

18 

49 

31 

16 

11 

25 

23 

1̂ 2.0 

20.5 

55.7 

35.2 

18.2 

12.5 

28.4 

26.1 

Total 196 55.7 210 29.8 

mailto:Atoinl@trat.ion
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School District 

ADMINISTRATION 

3, Work Load 

School C-l U 53 hk 
i m i . tXtmm 

This category is designed to assess the individual^ opinions 
of the amount of work he is required to do and Its relation 
to pay and to the organizational resources provided him to 
carry it out. 

Dimension 

Number of 
Students 

Scope of Program 

Fairness of Work 
Load 

Pay/Work Ratio 

Appropriateness 
of Rules 

Volume of 
Communioationa 

Volume of Paper 
Work 

Clerical 
Assistance 

Amount of Extra-
curricular Duties 

Favor- Percent- Morale 
Item able age Morale Percent-
iles. Re- Favor- Score age 

spons©s able + or - + or -

1 

28 

34 

47 

48 

59 

67 

92 

97 
Fairness of Extra-
curricular Duties 101 

30 

24 

33 

24 

25 

40 

35 

22 

30 

32 

68.2 
54*5 

75.0 

5k>5 

56.8 

90.9 

79*5 

50.0 

68.2 

72.7 

34 

Ik 

48 

19 

22 

36 

34 

12 

23 

30 

38,6 

15.9 

54*5 

21.6 

2 5 . 0 

4 0 . 9 

38 .6 

13 .6 

26.1 

34.1 

Total 295 67.0 272 30.9 
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School District C School C-l N » . 44 

ADMINISTRATION 

4. Materials and Equipment 

This category gives the individual the opportunity to ex-
press his opinions about the selection, quality, quantity, 
and use of instructional materials, aids, and equipment in 
the school* 

Favor- Percent- Moral® 
Item able age Moral® Percent-

Dimension Nos. Be- Favor- Score age 
spouses able + or - + or -

Quality of Instruc-
tional Materials 2 28 63.6 3 2 36,4 

Adequacy of 
Supplies 14 17 38*6 4 4»5 

Quality of 
Textbooks 20 11 25 »0 16 18 *2 

Quality of Supple-
mentary Materials 43 17 38»6 17 19*3 

Voice in Selecting 

Texts 49 20 45.5 38 43*2 

Availability of 

Materials 72 22 50.0 19 21.6 

Availability of 

Equipment 76 17 38.6 8 9.1 

Adequacy of 

Library 82 29 65.9 30 34.1 

Total 161 45.7 164 23.3 
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School District C School C-l I a I|lj 

ADMINISTRATION 

5« Building and Facilities 

This category assesses the individual's evaluation of physical 
working conditions within and iiaaediately surrounding the 
school. It also measures his feelings about the adequacy 
of facilities and administrative Interest in maintaining and 
improving them. 

Dimension 

Conditions of 
Buildings and 
Grounds" 

Conditions of 
Work Place 

Interest in 
Facilities 

Personal 
Facilities 

Free-Period 
Facilities 

Custodial Staff 
Cooperation 

Total 

Totals for the 
Administrative 
Operation 

Favor- Percent- Moral© 
Item able age Morale Percent* 

Favor-No 3 

12 

24 

35 

54 

70 

86 

Re-
sponses able 

Score age 
+ or - + or -

32 

3o 

40 

20 

26 

43 

197 

1057 

72.7 

81.8 

90.9 

45.5 

60.1 

97.7 

56.0 

60,1 

40 

37 

49 

18 

21 

66 

231 

1106 

45.5 

42.0 

55*7 

20.5 

23.9 

75.0 

32.8 

31.4 
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School C-I I ® hh School District C 

MMXIISTBATXOI 

6. Supervisory Relations 

This category ia designed to assess the individual*@ ©valua-
tion. of his imras&i&t® supervisor as a group l#&der. It 
focuses on work organization and improvement, communication 
effectiveness, and supervisory practice® related to dealing 
with the work problems and potential of professional per-
sonnel. 

Dimension 

Organisation of 
Work 

Initiative in 
Improvements 

Downward 
Conmiunlcat ion 

Fairness in 
Dealings 

Speaking up for 
Staff 

Support in 
Parental Relations 

Share in Plan-
ning Program 

ifacour&ging Pro-
fessional Growth 

Secretarial 
Cooperation 

Favor- Percent- Moral® 
Item able ag® Morale Percent-
Hos. He- Favor- Score age 

9 

19 

27 

i|2 

69 

78 

87 

93 

99 

©pons©a able 

19 ia.2 

23 

17 

36 

23 

32 

21 

27 

hi 

52.3 

38.6 

01.8 

52.3 

72.7 

47.7 

61. k 

93.2 

+ or - + or -

18 20.5 

20 

14 

50 

33 

k& 

29 

23 

62 

22.7 

15.9 

56.8 

37-5 

5^.5 

33*0 

26.1 

70,5 

Total 239 58.3 297 37.5 
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School District C School 0-1 I » 44 

ADMINISTRATION 

7» Colleague Relation® 

Tills category deals with the friendliness of people in the 
individual*s work group and with relations between groups 
in the school* Two statements deal with the cooperation of 
librarians and guidance and psychological personnel with 
others on the professional staff of the school. 

favor- Percent- Morale 
Item able age Moral© Percent-

Dimension Sos. Re- Favor- Score age 
spouse® able + or - * or -

Cooperation among 
Faculty 10 32 72.2 35 39.3 

Friendliness among 

Groups 25 29 65.9 19 21.6 

Absence of 
Boseiness 40 22 50.0 6 6.8 
Interest in 

Sohool Welfare 60 22 50.0 12 13*6 

Acceptance of 
newcomers 66 34 77.3 ^1 46.6 

Peeling of 

Belonging 74 34 77.3 40 45«5 

Cooperation of 
Librarians 88 39 88.6 50 56.8 

Cooperation of 
Guidance and 
Psychological 

Staff 94 26 60.1 29 33.0 

Total 238 67.6 232 33.0 
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School District C School C-l H » liii 

ADMINISTRATI0N 

3. Community Relations 

This category gives the individual the opportunity to express 
his opinion.® about school-community relations• Included are 
statements dealing with the effects of community pressure 
groups and parental influence and interest in developing an 
effective educational program. 

Favor- Percent- Morale 
Item able age Morale Percent-

Dimension llos. Re- Favor- Score age 
sponses able + or - + or -

Community Influences 
on School 7 21 k-1 • 7 k> 4*5 

Cost/Duality 

Emphasis by Board 11 23 52.3 31 35*2 

Parental Influences 
on School 18 22 50.0 8 9.1 
Parental Coopera-
tion with Staff 32 25 $6.8 18 20.5 

School-Community . 
Relations $Q 30 68.2 32 36. if. 

Community Educa-
tional Orienta-
tion 100 13 29.5 6 6.8 

Total 134 50.8 99 19.0 

Total for Work-
ing Relationships 611 60.4 623 31,0 

Total for Part One: 
Administration 1668 60.2 173JU- 31.3 



109 

School . C-l I ML School District € 

EDUCATION 

9« Instructional Program 

This category provides the individual with the opportunity 
to express his opinions about the over-all design and ef-
fectiveness of the instructional program. Included are 
statamenta about the philosophy, goals, and curriculum of 
the schools how they are developed, and their effectivenesi 
in meeting the needs of students In the oosnnunity. 

Dimension 
Item 
los. 

Favor-
able 
Be-

sponses 

Percent-
age 

Favor-
able 

Moral# 
Score 

+ or -

Morale 
Percent' 

age 
• or -

Formulation of 
Goals 3 16 36. If. 6 6.8 

Voioe in Curricu-
lum Dev©lop«s®nt 29 Ik 31.8 20 22.7 

Appropriateness of 
Curriculum 36 19 *1-3.2 5 5.7 

Colleague Support 38 16 36.4 5 5.7 

Integration of 
Content 51 lit 31.8 10 11.4 

Evaluation of 
Program 55 18 40.9 11 12.5 

Student Placement 61*. 35 79.5 23 26.1 

Student Promotion 73 15 34.1 0 0.0 

Opportunities to 
Experiment 83 15 34.1 13 14*8 

Learning Climate 85 20 45.5 10 II.4 

Total 182 41 .4 103 11.7 
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School District ( 

EDUCATION 

10. Student Develqi 

School C-l 1 « 44 

lent 

This category is designed to assess the individual1s evalua-
tion of provisions for student development and ©valuation. 
It focuses on procedures for measuring and reporting student 
progress, dealing with individual difficulties and differ-
ences , health, guidance, and psychological services, and 
disciplinary matters. 

Favor- Percent-

Dimension 

Evaluating Student 
Progress 

Grading Standards 

Reporting of 
Progress 

Remedial Help for 
Students 

Handling Individual 
Differences 

Item able 
Nos. R©-

si pons© s 

6 

is 

21 

44 

62 

Meeting Excep-
tional Student Needs 68 

Counseling and 
Guidance Services 77 

Health Services 80 

Amount of 
Discipline 89 

Help in Dis-
ciplining 95 

Total 

Total for School 
Effectiveness 
Categories 9 and 10 

24 

18 

13 

3 

17 

7 

10 

13 

36 

34 

188 

370 

age 
Favor-
able 

54«i> 

2+0.9 

29.5 

18.2 

38.6 

15.9 

40.9 

29.5 

81.8 

77.3 

1+2.7 

42.0 

Moralo 
Morale Percent-
Score 

+ or -

8 

0 

k 

3 

8 

- 5 

1 

12 

36 

37 

104 

207 

age 
•I* or -

9.1 

0.0 

4 . 5 

3»4 

9 . 1 

-5.7 

1 . 1 

1 3 . 6 

40.9 

42*0 

11.8 

11.8 
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School District 

EDUCATION 

School 0-1 1 a hk 

11. Performance Appraisal 

This category is designed to assess the Individual's opinion 
of the procedures meed t© evaluate M s perform&nee and 
stimulate his professional growth and development. 

Dimension 

Understanding of 
Appraisal 

Fairness of 
Appraisal 

Appraisal and 
Development 

Interest in 
Suggestions 

Communication of 
Appraisal 

Credit for Good 
Work 

Favor- Percent- Morale 
Item able age Morale Percent* 
los. Re- Favor- Score ag® 

sponses able + or - * or -

84 

17 

$2 18 

63 15 

a 

38.6 

22 2k 54-S 

90 16 

40.9 

31*.. 1 

18.2 

36.4 

4 

28 

12 

13 

0 

16 

9 a 

31.8 

13*6 

14.8 

0.0 

18.2 

Total 98 37.1 73 13.8 
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School 0-1 I 83 UU School District G 

EDUCATION 

12. Financial Incentives 

This category Is designed to assess the individual's atti-
tudes toward the system's salary structure and extra-
financial benefits# 

Dimension 

Adequacy of Pay 

Rewards for Good 
Work 

Incentives for 
Growth 

Years of Service 
Compensation 

Security through 
Pay 

Voice in Pay 
Matters 

Extra-Curricular 
Duty Pay 

Extra-Financial 
Senefits 

Favor- Percent* Moral© 
Item able age Morale percent 
los. Re- Favor- Score ag© 

sponse# able 

1? 

kl 

k$ 

56 

61 

81 

91 

98 

11 

2 

21 

16 

27 

6 

12 

16 

25*0 

k'S 

47.7 

36*k 

61.k 

13.6 

27.3 

36.I4 

+ 02* «* ir OT m 

7 

10 

k 

Hi. 

15 

7 

8 

11 

8.0 

—ll.li-

^•5 

IS.9 

17.0 

8.0 

—9.1 

12.5 

Total 111 31.5 kO 5.7 
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School C»1 H ** JA 

13. Professional Autonomy 

This factor is concerned with the individual's feelings of 
professional growth and autonomy. It includes opportunities 
for growth, freedom to analyze controversial issues with 
students, to say what's on one's mind, and still feel secure 
in one's job. 

Dimension 

Opportunities 
for Growth 

Opportunities to 
Experiment 

Freedom in 
Controversy 

Personal Freedom 

Freedom to Speak 
Up 

Security of 
Employment 

Favor- Percent- Morale 
Item able age Moral® Percent • 
los. 

8 

26 

33 

58 

96 

103 

Re- Favor- Score ag® 
spouses able + or - + or 

34 77.3 kl 46.6 

21 

30 

37 

15 

41 

I*.?,? 

68.2 

8k. 1 

34*1 

93.2 

31 

43 

43 

16 

53 

35.2 

kB*9 

48.9 

18.2 

60.2 

Total 1?8 67.4 22? 43*0 
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14 . Reactions t o Surrey 

Thia category measures the individual's ©valuation ©f the 
survey as a means of communicat ing with the administration 
and getting action on problems. 

Dimsmion 

Means of Cora-
munication 

Means of Q-etting 
Improve®© at 

Favor- Percent- Morale 
Item able age Moral© Percent-
Hos, Be- Favor- Score age 

s pontes able + or - + or -

104 20 

105 23 

45*5 

52-3 

17 

19 

19.3 

21.6 

Total 43 48.9 36 20.5 

Total Career 
Fulfillment li.30 44*4 376 19.4 

Total for Part Twos 
Education 800 4 3 . 3 583 1 5 . 8 

Total for the 
Survey 2468 53-4 2317 25.1 



115 

School District School C-l I ML 
15 • Democratic Policies, Procedures, and Practices 

This category assesses the individual1s evaluation of the 
democratic policies, procedures, and practices on the basis 
of provisions for opportunities to participate, freedom to 
work and us® initiative, absence of domination, and evidence 
of cooperative efforts, 

Favor- Percent. Moral® 

Dimension 

Formulation of 
Goals 

Opportunities for 
Growth 

Cooperation among 
Faculty 

Opportunities to 
Experiment 

Voice in Curricu-
lum Development 

Freedom in 
Controversy 

Absence of 
Bossines® 

Voice in Selecting 
Textbooks 

Item able 
loss* Re-

3 

8 

10 

26 

29 

33 

ij.0 

M 

Freedom in Handling 
Individual Differ-
ences 62 

Interest in Sug-
gestions 

Feeling of 
Belonging 

63 

7k 

17 

15 

3k 

age Morale Percent. 
Favor- Score age 

sponaes able + or 

16 36.1*. 6 

3k 77.3 la 

32 72,7 35 

21 I4.7.3 31 

Ik 31*8 20 

30 68,2 k3 

22 50.0 6 

20 k$*$ 38 

38.6 

3^1 

77.3 

8 

13 

kQ 

+ or -

6,8 

lf.S*6 

39*8 

35.2 

22.7 

14-8.9 

6.8 

43.2 

9.1 

H4. *8 

1*5*5 
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15* Democratic Policies, Procedures» and Practices— 
Continued J 1 

This category assesses the individual's evaluation of the 
democratic policies, procedures, and practice® on the basis 
of provisions for opportunities to participate, freedom to 
work and us© initiative., absence of dominations and evidence 
of cooperative efforts* 

Dimension 

Favor- Percent- Morale 
Item able age Moral® Percent-

Favor- Score 
able + or -

Mos• Re-
sponses 

Attention to Teacher 
Suggestion® 79 21 47.7 

Opportunities to 

Experiment 83 15 34*1 

Share in Planning 87 21 47.7 

Freedom to Speak 
Up 96 15 34.1 

25 

13 

29 

16 

+ or -

28.^ 

14 .8 

33.0 

18.2 

Total 327 49.5 374 28.3 
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16. Favorable 

School C-l 1 hlL 
rnXmm 

os and the Morale Score of Teachers 

Teacher 
No. 

Favorable 
Responses 

Percentage 
Favorable 
Responses 

Moral® 
Score 
+ or -

feral® 
Score 

Percentage 
4- or -

1 61 58.1 17 8.1 

2 43 41.0 29 13.8 

3 60 57.1 35 16.7 

4 36 34.3 -18 -8 .6 

5 72 68.6 76 36.2 

6 88 83.8 168 80.0 

7 39 37.1 27 13.9 

8 78 74.3 74 35.2 

9 81 77.1 71 33-8 

10 60 57*1 32 15.2 

11 41 39.0 -29 -13.8 

12 59 56.1 74 35.2 

13 57 54.2 66 31.4 

14 36 34*3 -13 -6 .2 

15 42 40.0 1? 8.1 

16 U5 42.9 134 63.8 

17 53 50.5 75 35.? 

18 85 81.0 139 66.2 

19 89 84.9 178 84.6 

20 33 31.4 -5 -2 *4 

21 73 69.5 64 30.5 
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16. Favorable Res 
Teachers~-Con 

ponaes and the 
CirnScf 

Morale Score of 

Teacher 
No. 

Favorable 
Responses 

Percentage 
Favorable 
Responses 

Moral® 
Score 
+ or -

Morale 
Score 

Percentage 
> or -

22 56 53.3 71 33.8 

23 81 77.1 123 58,6 

2k 3k 32.14- -7 -3-lj. 

25 98 93*3 197 9 3 . a 

26 70 66.7 114 54.2 

2? 71 67.6 140 6 6 . 7 

28 60 57.1 -6 -2 * 9 

29 5 it.8 1 1.0 

30 U-0 38.1 25 11,9 

31 52 49.5 80 38.1 

32 67 63.8 70 37.1 

33 kl 39.0 3 1 .5 

34 17 16.2 -13 -6*3 

35 3k 3 2 4 23 11.0 

36 95 90.5 180 85.7 

37 83 79*0 107 51.0 

38 62 59.0 29 13.8 

39 57 51 .̂2 63 30.14. 
w> 3 2 4 -23 -11.0 
41 36 34.3 3 1.5 
1*2 kS 1*2.9 k3 20.5 
is-3 23 21.9 -5 - 2 4 
kk 37 35.2 kl 19.5 
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