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CHAPTER 1 

THE PRESENTATION OF THE PROBLEM 

As the literature which describes that period of life 

known as preadolescence is scrutinised across the scop® of 

two or throe centuries, & puzzling paradox ©merges. Pre-

adolescence, a period of human development which roughly 

covers the ages of nine through twelve /ears, is held to be 

a stage characterized by calmness and quietude according 

to florae writers. Other writers tend to characterize it as 

a time of boisterous, chaotic rebellion. 

As early as the eighteenth century, Rouasoau referred 

to the period which parallels what is currently termed pre-

adolosconce as one of balance and equilibrium and as an 

important period for the child1s learning. Freud termed 

this the latency period during which time he maintained 

that sexuality is repressed, inherited (id) impulses be-

come better controlled, and important progress is mad© in 

the development of the superego. He held the period to be 

one marked by orientation to reality. Neo-Freudians gener-

ally accept the ideas proposed by Freud, but contend that 

the presence of the period is more highly dependent on 

cultural factors than it is on inherent organic predisposi-

tions . Isaacs (7) contrasts the preadolescent age with the 
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intensity of early childhood and characterizes this period 

aa on® of 'balance and stability* 

In contrast to this impression of a stage characterized 

toy tranquility are the writings of Hall (6)» Redl {11), and 

Blair and Burton (2). Hall claims that children at this 

age revel in savagery. Redl has described preadolescence 

as the time "when the nicest children begin to behave in 

a most awful way.w Rodl characterizes the behavior during 

this period as showing extreme physical restlessness, re-

gression to infantile habits, tics, and antics, subversive-

ness to parental Ideals and standards, and braggadocio, es-

pecially about sexual knowledge and promiscuity. Blair (1) 

declares preadolescents to be "boisterous, dirty, discourte-

ous , secretive, antagonistic, fitting neither the role of 

child nor adult" (1, p. 1|J. 

If one should accept all the characteristics that have 

been attributed to children during preadole sconce, this 

period nay be viewed as a Jekell and Hyde era of human de-

velopment. However lurking behind the former evaluations 

and inter pre tat ions of the behavior of children during pre-

adolescence are some notable ulterior motives of the authors 

themselves. 

Preud, compelled as he was to fit all behavior into 

his psychoanalytic theory, overlooked the fact that sexual 

latency, which concept he proposed, was not universally 

experienced by all people during the course of human 



development. Massen, Conger, and Kagan point this out, as 

follows J 

• • . There are many cultures in which children in-
dulge in a great deal of sexual activity. In fact, 
where no cultural restraints are imposed—as among 
the Marqueaana, Trobrianders, Pulcapukans, and 
Baiga--overt heterosexual behavior increases con-
tinually throughout childhood (10, p. 358). 

Campbell (4) found that sex consciousness among 

American children increases sharply between the ages of 

nine and eleven, and Kinsey (8) reported that sex play and 

masturbation are common during this period. Perhaps the 

separation of the sexes, which reaches a peak among children 

at ten, eleven, and twelve years of age, is a major mani-

festation of sexual interest which because of cultural im-

positions has come to be expressed through a reaction-

formation. In other wordssensing some anxieties about 

overt expressions of positive interest in girls y preadoles-

csnt boys tend to express this interest in behaviors which 

indicate rejection and antagonism toward girls. 

Hall's statement that the preadolescent revels in 

savagery is clearly in keeping with his theory of cultural 

recapitulation. Hall describes the age period as one in 

which the young of an earlier species separated from the 

parents and shifted for themselves. Thus, his concept of 

the preadolescent appears to be influenced by his desire to 

interpret their behavior in the light of an already pre-

determined framework. 



Hedl (11) claims Initially that little is known about 

the preadolescent period of development and straightway 

proceeds to draw an account of the "bad and improper" be-

havior of children at this age. Apparently, Redl had some 

need to exaggerate the case in order to support his theory 

that preadolescents are unloosening their childish person-

ality structure and reorienting themselves to their peer 

group. It is interesting to note that Redl makes practically 

no distinction between the behavior of boys and girls at 

this period. Girls are virtually ignored, and the character-

istics of male behavior appear to be offered as representa-

tive of both sexes at this age. Presumably, Redl was more 

concerned with making a point than he was in providing a 

systematic, realistic appraisal of the behavior of children 

at this stage of development. 

Blair's investigation (1), from which the present study 

derives its impetus, made a major stride toward a more ob-

jective understanding of the behavior which characterizes 

this stag© of development as well as of tb© causes which 

motivate the preadolescent«s behavior. Blair and Burton 

(2) shift the major emphasis from an attempt to fit the 

characteristics of preadolescent behavior into a precon-

ceived framework to an attempt to synthesize objectively 

personal and social characteristics. The purpose of the 

authors seems to be that of aiding teachers and parents in 

comprehending the motives behind the diverse behaviors. 



The writ of all these writers* plus the efforts of 

countless others* have led to the publication of work® such 

as those by Burrows (3) and Loomis (9) which mm offer so®© 

aid to the teacher and parent striving to assist children in 

making satisfactory adjustments during preadolescence. One 

of the most current and complete documented discourses on 

the proadolescent period has been written by Mussen, Conger, 

and Kagan {10)• Even these authors have found it impos-

sible , however, to deal separately with the period and have 

considered it as a part of middle childhood, ages six through 

twelve» They have drawn implications from studies dealing 

exclusively with proadolescent subjects but also have in-

ferred characteristics of preadolescents from studies of 

older and younger subjects. As excellent as their effort 

appears to be, much of their information is outdated and 

several findings are now somewhat questionable in the light 

of the rapid changes which have occurred on the American 

scene since World War II, 

Since Blair completed his work nearly twenty years ago 

there has been no systematic, large-scale attempt to syn-

thesize the data derived from research concerning the de-

velopmental characteristics of the proadolescent. The pur-

pose of this study is to contribute an intelligible synthesis 

of the most current research findings concerning preadolescent 



characteristics which will further professional understand-

ing of children at this age period* 

Statement of the Froblen 

The problem of this study was twofold8 first» to de-

termine what personal Mid social characteristic a of normal 

American per*eadolescent children are revealed in research 

studies completed since 1950* and, second, to integrate 

this research into a pattern from which implications could 

be drawn for use by persona who work with preadolescents. 

Specifically, the problem was subdivided as follows: 

1. To synthesize the findings of current research 

studies dealing with normal American preadolescents 

into characteristics which reveal the child's 

social adjustment. Characteristics which evidence 

social adjustment have been established around 

data concerning the child's Interactions with 

adults and peers in the family, in the school, 

and in other community relationships. 

2. To synthesize the findings of current research 

studies dealing with normal American preadolescents 

into characteristics which reveal the child's per-

sonal adjustment. Characteristics which evidence 

personal adjustment have been established around 

data concerning the child's concept of self, 



©specially M s perceptions of the sex role and 

his responses to social conflict and to anxiety-

arousing situations. Other characteristics of 

personal adjustment have boen established around 

the child's increasingly effective us© of intellec-

tual skills, such as realistic conceptualization, 

causal thinking, and making laor&l judgments, 

3 * To compare and contrast the social and personal 

characteristics of preadolescents formulated in the 

study with social and personal characteristics pre-

viously determined and which were based upon studies 

of preadolescence completed prior to 1950* 

i|.» To draw from the data gathered and from the social 

and personal characteristics determined in the 

study implications for guiding the development of 

preadolescents which may be useful to persons who 

work with children of this age period* 

Hypotheses 

The following hypotheses were formulated for use in the 

study: 

1. Characteristics which reveal social adjustment are 

evident in the data gathered from current research 

which distinguish preadolescence as a distinct 

period in human development. 
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2. Characteristics which reveal personal adjustment 

are evident in the data gathered from current 

research which distinguish preadolescenc® as a 

distinct period in human development. 

3. Some social and personal characteristics evidenced 

in the study differ from, those previously es-

tablished in studies of preadolesconce completed 

prior to 1950* 

i|,. Implications as to the meaning of the data which 

may be used by individuals for guiding the develop-

ment of preadolescenta are discernible in the data 

gathered and in the characteristics established in 

the study# 

Need for the Study 

Prior to the publication of Blair's (l) dissertation, 

no synthesis or interpretation of the body of research re-

garding the developmental characteriatics of preadolescents 

was available. Material for such an undertaking was scarce. 

As a result of many influences, m small one of which 

was Blair's work, there has accumulated a wealth of research 

covering a wide variety of aspects of preadolescent develop-

ment. Research reports in journal articles and dissertations 

abound with significant findings concerning children at this 

age» These findings, however, are scattered, lack synthesis 
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and integration, and, consequently, offer little functional 

meaning from which workers can derive direction and assistance 

in working with children at the preadolescent period of de-

velopment • No attempt lias bo en wad© to ex® cut© a lornal? 

comprehensive a tudy of the personal and social cn&racteristics 

of pre adolescents sine© Blair completod his study• 

Authors of works published in the early years of this 

decade continued to coxaplain of the lack of a current > sys-

tematic integration of research regarding preadolesconce. 

Huesen, Conger, and Kagan Made the following statement in 

1 9 6 3 s 

The span from six to twelve is a broad one and there 
are important differences between the first (ages 
five through nine) and the second(ages nine through 
twelve) halves of this era. Ideally, these two 
periods should be discussed separately. However, 
tii©re are several reasons why this is difficult to do. 
For one thing, theories about this developmental period 
have not beon as oxtensivo or as profound as thoBG 
dealing with the first five years of life* Moreover, 
there has been less extensive empirical research on 
children this age than on younger children (10, pp. 
357-358). 

Most of the currently available books and sections of 

books concerning pr©adolescence present bibliographic sources 

which are over twenty yeara old. More current data clearly 

were imperative to an understanding of the preadole scent in 

the current American setting. Blair (1) and Loomis (9) 

both recognized the significance of cultural impositions 

made on children during this period. Regarding this point, 



10 

Blair says, "Anthropological research lias emphasized the 

extent to which, the behavior of individuals and of groups 

is dependent upon the culture in which an individual 

matures" (1, p. 121*.). Loomis adds, "An increasing body 

of literature on the development of proadolescents em-

phasizes the critical role of social learnings in guiding 

children through the years which precede adolescent living" 

(9, P» ix)» 

Unique cultural impositions are thought to be made on 

American children during the preadolescent period. The 

stability or instability of tha cultural impositions, how-

ever. affects the constancy of the form, direction, and in-

fluence of the impositions. To state that the United States 

has undergone a cultural revolution sinco World War II 

would not be a new observation. Major changes in cultural 

values, mores, folkways, and child-rearing practices have 

occurred. An appraisal of the current personal and social 

characteristics of preadolescents as they make adjustments 

to a rapidly changing culture appears to be critical. The 

study will serve, in part, to fill a void in professional 

knowledge by documenting new patterns of preadolescent de-

velopment and adjustment resulting from the changing American 

scene. 
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Definition of Terms 

Preadolesconce • fox* the purpose of this study, is used 

to designate the period of life including ages nine through, 

twelve years and/or the tlia© in which children are in grades 

four, five, and six of the elementary school. 

Current research, refer© to studies which have been com-

pleted since 1950 in the four related fields used in the 

study. 

The terra social characteristics refers to those behaviors 

which are evidenced by preadolescents as thoy interact with 

adults and peers in family, school, and other community 

relationships * 

The tern personal characteristics refers to those re-

sponses which are evidenced by preadole scents as they re-

veal perceptions of their self-concept, especially percep-

tions of their sex-role and perceptions of adult and peer 

acceptance and rejections. The term also refers to re-

sponses which reveal an increasingly efficient use of in-

tellectual skills, such as realistic conceptualization, 

causal thinking, and making moral judgments* 

Limitations of the Study 

The data for the study have been drawn from the avail-

able research completed since 19^0 in the fields of an-

thropology, education, psychology, and sociology. The 
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period of time during whioh such studies were published 

extended from January, 1951# through May, 196%* 

In keeping with to© definition of pre adolescence as 

established above, data drawn from research in the four 

fields hAve been taken only from studies in which the ex-

perimental population includes children in the age range 

nine through twelve years, inclusive, and/or children in 

the fourth., fifth, and sixth grades of the elejnentary school* 

The data collected in the study have been drawn from 

research which provides empirical findings. Research studios 

reported in dissertations, monographs, professional journals, 

research journals, and other available sources have been 

used. Descriptive narratives, conjecture, and secondary 

sources were not reported as research findings in the study. 

This study makes reference to the physical character-

istics of normal American preadolescents only as the physical 

characteristics are related to the social and personal char-

acteristics defined in the study* However, the study does 

not include physical characteristics as a separate category 

for investigation. 

Sources for Collecting and Procedures 
for Treating Data 

The basic data used in this study were drawn from four 

related fields of knowledge: anthropology, education, psy-

chology , and sociology. Anthropological studies describe 
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this age group in various cultures and sub-cultures and 

point out implications of cross-cultural studies for under-

standing preadolescent life in the United States. 

Educational research since 1950 provided additional 

insights into the characteristics of the pre&dolescent 

through studies of behavior in the school» studies of 

children's interests, and needs in relation to curriculum 

development. Other insigats are provided through studies 

of organization and management of materials and activities 

for effective learning in the upper elementary grades. 

Psychological research has contributed knowledge from 

studies concerning personality structure, longitudinal 

growth studies, studies in the growth of intelligence, in-

terests , attitudes , adjustments, studies of the learning 

process, and studies of the effects of socio-economic dif-

ferences on various psychological aspects of the growth and 

development of preadolescents. Psychological research also 

has revealed much knowledge concerning the personal problems 

prevalent during the preadolescent period of development# 

Sociological research has contributed with data from 

studies concerning peer relationships, family relationships 

and struct .ore, and from studies of socio-economic influences. 

Sociological research also has offered studies of delinquency 

during the period under investigation. 



ail, 

The nature of the study is that of philosophical re-

search utilizing the descriptive method. The descriptive 

method may he characterized briefly as fact finding with 

interpretation. 

The study is a form of philosophical research in that 

it takes the conclusions of science in related realms and 

uses these data as the raw material for further reflections 

which contribute larger and more inclusive points of view 

(5)- Thus, it is through the descriptive method as it is 

utilized in philosophic research that the study attempts to 

make a contribution to professional knowledge. 

The data were collected from the available sources and 

recorded on S-by-8-inch index cards. The recorded data in-

cluded the statement of the problem under Investigation in 

the particular study, the subjects used in the study, nota-

tions regarding the methods used, and a careful detailing 

of the findings, summary, and/or conclusions of the study. 

When all the data were collected, they were analyzed, 

and personal and social characteristics were determined from 

the facts presented in the studies. Specific characteristics 

of preadolescents were established around data concerning 

the child's interaction with ttdults and peers in the family, 

in the school, and in other community relationships. In a 

similar manner, specific personal characteristics were es-

tablished around data concerning the child'a concept of self, 
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©specially relating to tbe sex-role perceptions, and to 

responses to social conflicts and anxiety-arousing situa-

tions. Other personal characteristics of preadole scents 

were established around data evidencing an increasingly 

effective us® of intellectual skills, such as realistic 

conce ptualization, causal thinking, and making moral judg-

ments . 

Research studies containing data related to a specific 

characteristic of social and personal behavior were studied 

and pertinent data were recorded on file cards. The data 

included the statement of the problem, the subjects used 

in the research, findings» and conclusions of the study. 

The cards subsequently were classified into tbe following 

subject headings; interactions with the family, inter-

actions with teachers and in the school, interactions in 

other community relationships, the self-concept, anxiety-

arousing or other problem areas in personal and social 

adjustmentand intellectual development. Cross references 

were made on studies which offered findings that were perti-

nent to more than one aspect of behavior. Specific studies 

from the four related fields, anthropology • education, psy-

chology, and sociology, lost much of their original identity 

in this organization of the data. 

The classified data offered an orderly synthesis of the 

findings of research completed in the four related fields 
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since 195>0. The organised data served as the basis from 

which tbe social and. personal characteristics were inter-

preted# 

The personal and social characteristics which were 

discerned from current research were compered and contrasted 

with the findings of studies of preadolescence that were com-

pleted prior to 1950. Finally, the implications for use by-

persons who work with preadolescents were drawn from the 

data gathered and from the characteristics established in 

the study. 

Related Studies 

A survey of the related research prosented only one 

study which sought to undertake an investigation which was 

similar to the one presented in this report. Blair (1) 

synthesized data available in 19M> and presented patterns 

of developmental characteristics evidenced by the data at 

that time. He noted trends toward the rejection of adult 

standards, the rise of serious personal and social conflicts, 

the format ion of age-sex gangs, and the striving for sexual 

identification and for independence. Blair pointed out the 

influence of cultural impositions on tbe age period and the 

significance of social class structure as a reinforcing 

agent on the attitude of adults and on the behavior of 

children during this period. In essence, Blair * s study 
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served to d i s t ingu ish proadolesconce as a c j e l e of develop-

ment with unique c h a r a c t e r i s t i c s . 
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CHAPTER II 

THEORIST ICAL BACKaROUND 

The personal and social characteristics of the American 

preadolescent which are considered in this study are viewed 

a® the efforts of a psycho-biological need-oriented organism 

to achieve satisfying self-actualization,, The behaviors of 

the organism are the result of unique social factors inter-

acting with the innate nature of man. 

The nature of man has engaged the attention of inquir-

ing minds since the beginning of recorded history* Having 

been entangled in philosophical and theological speculation 

for thousands of years, the concept of human nature has only 

aore recently become a matter of concern to the students of 

the social scionces. As this concept progressively emerged 

from the realm of metaphysics, the social scientists were 

compelled to find a defensible basis for investigating and 

explaining "human" nature. Through the ages, man had ob-

served the conduct of his fellows and had used his random, 

unsystematized observations to make generalisations regard-

ing the nature of the organism. Drawing from the pattern of 

investigation established by the physical sciences, the social 

scientists began a systematic study of human behavior as a 

19 



20 

raaaiis of determining those overt actions which universally 

characterized the strivings of man. Scholars in each dis-

cipline investigated some separate aspect of human behavior® 

developed their own distinctive techniques and tools, and 

consequently arrived at their own unique conclusions. Only 

recently has the field of human behavior been recognized 

and acknowledged as the central core of all the social 

sciences (if). 

In the early scientific investigations of the nature of 

man, attention was centered on the unlearned, physiological 

needs of the organism which evidenced themselves in strivings 

for food, water, oxygen, temperature regulation, elimination 

of waste matter, activity and sleep, and protection from 

harmful environmental stimuli (15) # As a result of this 

approach, man came to be viewed basically as an energy 

system activated by the arousal of primary, unlearned needs 

to make responses which in turn would reduce organic tensions* 

This concept grew increasingly sophisticated as scientific 

investigations produced more explicit data. Murphey (13) 

subsequently differentiated four distinct classes of needs 

which he labeled visceral, activity, sensory, and emotional. 

He defined visceral needs as primary or innate needs such as 

those for food and regulation of body temperature. This kind 

of need was said to originate from the smooth muscle tissue, 

commonly known as the viscera. Needs arising fraa the striped 
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muscles of the body, the skeletal musculature, war© said 

to be needs which demand activity or a change in activity. 

Sensory needs were described as those aroused by tensions 

within the body produced by external stimuli on the sense 

organs. Such stimulations were seen as demanding adjust-

ments within the organism* Tensions were associated also 

with emotional states. Emotional states were held to be 

differentiated through experience from a generalized tendency 

toward excitability which existed at birth. These emotional 

states were marked by tension in the organism and this ten-

sion required an adjustment of the organism which evidenced 

itself in behavior (9). 

An organic approach, to the understanding of human nature 

offered scene cowaonality in man by delimiting a universally 

recognized core of primary drives which tend to activate all 

"human" organisms. It was, however, a rather mechanical 

approach which left much to be explained when one faced the 

question of why men in different cultures satisfied the same 

primary drives in a wide diversity of ways. 

At this point > anthropologists and sociologists enriched 

the understanding of human nature by contributing a large 

group of studies which detailed the diversity of ways in 

which man's needs were satisfied in different cultures. 

These studies emphasized the modifiability of human nature, 

indicating that from the very beginning of life the original 
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responses are modified by the social impositions or require-

ments of the group with whom the person livea (1|.}» As the 

social scientists produced verification that there was no 

basic significant difference in the organic potentialities 

of different groups of mankind, it became evident that a wide 

variety of cultural conditioning accounted for the different 

forms which human nature assumed in different cultures (12). 

Gradually, the question being considered changed from 

"What is the nature of man?" to "What is it that has been 

organized into man?" (12, p. 32). The question in its new 

form indicated that man was made htcaian according to the dic-

tates of the society in which lie lived. As Ashley Montague 

stated: 

. . . the one thing natural to man is to be artificial-
artificial in the sense that man' a behavior is made up 
of learned acquired abstractions and motor activities 
intended to make him comfortable in the world in which 
he finds himself. Human nature, in short, is what man 
makes of nan or, perhaps more accurately, what be makes 
of his children (12, p. 33 )• 

In the process of changing the form of the question to 

be considered, a major controversy raged intensively for 

years in the field of psychology. The controversy was con-

corned with whet tier heredity or environment was more in-

fluential in determining the level of intelligence reached 

by a child. The controversy proved to be of only moderate 

profit to scientific understanding. So solution has been 

reached but the question has been reduced to its common-sense 
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merita (11). Anastasi and Foley (2) provided a helpful 

analysis of the dimensions of the heredity~environment 

debate toy suggesting that the first approach should be to 

decide whether structure or function is being discussed. 

When this has been determined, one may ask further, "la it 

hereditary structure or function that is involved, or is it 

environmental structure or function?" Few scholars would 

now argue the fact that the color of eyea and hair is e, mat-

ter of structural characteristics determined by the mechanics 

of heredity or that brain damage may be the result of an 

environmental influence, such as a serious illness# 

It ia now more generally realized that a human being 

is not necessarily the result of his inherited potential. 

The organism is not believed to inherit specific traits or 

bits of behavior. Rather- it is held that the organisn in-

herits a potential capacity to learn specific traits or 

behaviors. This potential capacity must depend on the or-

ganism •a environment and experience for its opportunity to be 

actualized (3). 

Stern has voiced a widely accepted viewpoint on the 

matter# 

The genetic endowment in respect to any one trait has 
been compared to a rubber band and the trait itself 
to the length which the rubber band assumes when it 
is stretched by outside forces. Different people 
initially may have been given different lengths of 
unstretched endowment. but the natural forces of the 
environment may have stretched their expression to 



equal lengths, or led to differences in attaining 
length sometimes corresponding to their innate dif-
ferences and at other times in reverse of the re-
lation (16, p. S3)» 

By the time the nature-nurture controversy had sub-

aided to reasonable dimensions, considerable research had 

been completed indicating the relation between culture and 

personality. A survey of thea© data led Bossard to state, 

". . . modern scholarship has made it very apparent that 

everywhere throughout the world individuals are constantly 

being modified and conditioned for participation in their 

culture,f {^, p. 8). In short, the data at hand suggest 

that the infant is endowed with the potentiality to bee cane 

human and that huioanness is formed from experience with 

other people. 

The experiences which the organism undergoes are de-

termined largely by the goals of the society in which one 

lives and influenced greatly by the methods used by that 

society in attaining its goals. As Martin and Steadier 

have said, "It is not only what parents want their children 

to be but how they train them that shapes personality" (9» 

p. 192). Therefore, it is in the process of growing up 

in a society that we become "human." Dollard and Miller 

(5) emphasized this point when they wrote, . precisely 

that behavior which is widely felt to characterise man as 

a rational being or as a member of a particular nation or 

social class is learned rather than innate" {$» p. 25). 
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Humanising the organism is a process of socialization— 

a process about which too little is known# Man possesses 

only tii® most primitive concepts about how a particular 

kind of environment will affect culturally desirable trait® 

in its members. At present, it is assumed generally that 

socialization occurs as the result of the learning process 

(11). Successful socialization seems to be the result of 

& teaching-learning process in which the organism is trans-

formed from an infant state of helplessness and cultural 

oblivion to an ideal adult state of functional conformity 

mediated by the dynamic creativity of a unique individual. 

To summarize, the theory on which this study was based 

holds that man is born with certain basic needs or physi-

ological urges. The ways in which these needs or urges are 

satisfied differ significantly in various cultures depending 

on that particular culture's goals and method®. In social-

izing the organism, each culture organizes the needs or 

urges in a particular way, toward particular goals; moreover, 

it utilizes certain methods in teaching the organism the 

culturally approved manner of gaining its satisfactions. 

Every culture prescribes roles for its members and lays 

down rules to guide their behavior. These roles and rules 

are imposed on the members from earliest infancy. Little 

difficulty and conflict in the socialization of the indi-

vidual would arise if man were endowed with a tabula rasa 
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type of organism which the society could completely condi-

tion as it willed# These cultural impositions are made, 

however, on organisms which, according to a considerable 

number of psychologists, are full of potential and innately 

oriented toward the actualization of these potentials. 

Fromm (6) expresses this view when ho statest "Han's main 

task in life is to give birth to himself, to become what he 

potentially is." Allport (1) labels this actualization 

process "becoming," while Rogers (Ik) perceives organisms 

as striving to become "fully-functioning" persons. Maslow 

refers to the concept as "self-actualization" and proposes 

that man possesses "an essential inner nature which is in-

trinsic, given, »natural• . . . that has some characteristics 

which all other selves have and some which are unique to the 

person" (10, p. 35)» It becomes increasingly apparent that 

there are forces and perceptions within the individual which 

cause him to respond in one way or another to the impositions 

placed on him by his particular culture• It is suggested 

that the response will be determined by the continuity be-

tween the cultural impositions and the innate striving for 

self-actualization. 

When professional thinking is analyzed, two broad the-

oretical orientations to the process of socialization appear 

to establish opposing positions. The first orientation is 

re presented by both the psychoanalytic and social-learning 
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theorists. Each of these groups contends that the organism 

produced by the culture is the direct result of the teach-

ing forces of the family and other factors in the environ-

ment as the child has perceived these forces and as the 

forces have affected him {11}# Psychoanalytic theory places 

heavier emphasis on biologically determined developmental 

stages whereas the social-learning theory tends to emphasize 

the malleability of the organism at any age. Both of tb©8© 

theoretical points of view attribute tremendous influence 

to the learning process in the formation of personality* 

The second theory emerged from the concepts of Jean 

Jacques Bousseau which he expressed in Baile. This theory 

holds that the organism is self-directing and that this 

self-direction is intrinsically constructive. Learning and 

active teaching are given positions of lesser importance and 

the imperative condition in the child«s environment is held 

to be acceptance of the child*s original nature. The former 

theoretical orientation would subscribe to the principle, 

"As the tree is bent, so shall the tree grow." The latter 

theoretical orientation would take the position that nature 

knows best and would leave the pruning, shaping, and grafting 

to natural events as they interacted with the innate nature 

of the organism (12). Bogera (111) and Mas low (10) both ap-

pear to hold this latter viewpoint. Maslow states: 
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Tli© sources of growth and of huraanness are es-
sentially within the human person and are not created 
or invented by society, which can only help or hinder 
the development of humanness . # . culture is a sine 
qua non for the actualization of humanness itself. . 
S " 'better' culture gratifies all basic human needs 
and permits self-actualization. The 'poorer' cultures 
do not {10, p. J4.6). 

• 4 » • 

Th® crucial difference between the two points of view 

lie* in whether or not the organism is believed to be basically 

irrational, uncontrolled, untrustworthy, and destructive. 

For those who accept such a description, the organism is per-

ceived as being in need of socialization that involves 

"filling" it with skills of cultural interaction and forcing 

it into predetermined cultural designs. If the concept 

described above is rejected, as it is in this study, the or-

ganism is thought to possess constructive, self-direction 

which is only in need of help from the society as the or-

ganism grows in a Taoistic rather than an authoritarian way. 

Sari Kelley (8) has characterized the American culture 

as being authoritarian in spite of its democratic governmental 

form. He has forcefully expressed the influences of the 

authoritarian home, school, and church in America and has 

clearly illustrated the psychologically crippling influences 

which dampen and delimit the expanding selves of the young. 

The coercion and criticism of the authoritarians in such a 

culture are believed to destroy uniqueness and force individuals 

into the conformity of living in a shell for soIf-protect!on. 



29 

From Kelley•a point of view,, it would appear that the 

American culture has been, cam&itted to the first theoretical 

orientation rather than to the second, which evidences a 

basic trust in the oi'ganisKU 

Mo culture is totally static. It is not necessary bar© 

to document the obvious fact that the American culture is 

ilk rapid transition* Beliefs about csattora of basic and 

common concern are being questioned and revised. The conwonly 

held beliefs of the society, the oniversals» tend to be 

diminishing and there is a corresponding increase in the 

alternatives, that is, those cultural beliefs about which 

differences are permitted oy the society. The instability 

in contemporary society is felt m alternatives increase 

compelling wajor readjustments in social beliefs and prac-

tices . This instability appears now to l*ve approached a 

critical state* Conflict# and confusions have replaced 

tne traditional, universally-held beliefs and practices more 

rapidly than cororaon beliefs liave been revised and recon-

structed. Two force3 have sought to restore social equilib-

rium. On one aide are those persons wuo, weary and frightened 

by instability, are attempting to rostore the traditional 

comraon beliefs. On fete other aide are tootse persons who are 

striving to impose new common beliefs oy forceful means. It 

is obvious that internalising fci® real noanings of living 
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in a stressful transitional era and learning to deal con-

structively and, creatively with the c oaf us ions and conflicts 

which such, an era presents have been tasks which most 

Americans soma not to have been willing to face. 

The adult lias not be on the only one in the culture to 

feel the pressures of transitional living. The child has 

experienced much anxiety from living in so tumultuous a 

world» 

Since what the child is and does is determined largely 

by the nature of the goals and methods of the culture in 

which, he develops, the child in American society is faced 

with an expanding syndrome of confusing and conflicting 

cultural impositions. It be coraes increasingly difficult for 

children to learn acceptable ideals» values, and attitudes, 

as well as permissible overt behavior. as cultural alterna-

tives expand and universals diminish. 

In this study, tlie pre adolescent in America is viewed 

as being in a unique period of development as an organism. 

Further, he is seen to be confronted with a unique group of 

culturally imposed learnings. H&vighurst (?) has formulated 

one list of culturally imposed learnings which ha has termed 

'developmental tasks.'' His list of developmental tasks for 

children in the preadolescent period of development include 

such items as learning an appropriate a&x role , learning to 

get along with, age mates, learning the physical skills 
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necessary for ordinary games, building whole some attitudes 

toward oneself as & growing organism, developing fundamental 

skills in communication, developing conscience, morality, 

as well as a scale of value 3, and developing attitudes toward 

social institutions and groups. Although this list of de-

velopmental tasks i8 rather widely accepted, it does not ex-

clude the fact that there are conflicting forces at work 

within the culture which makes the successful completion of 

these tasks increasingly difficult < 

The personal and social characteristics of American 

preadolescents which are considered in this study in short 

are viewed as the attempts of intrinsically motivated psycho-

biological organisms to adjust to the socializing influences 

imposed by a culture in transitional confusion. The research 

reported in the study will servo to test existing theories 

and to provide a basis for their modification or the de-

velopment of new theories which, even if they are only 

fragmentary, may serve to guide future research by pointing 

to areas in which meaningful relations are likely to be 

found, 
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CHAPTER III 

ANALYSIS AID IHTERPRETATIOK OF THE DATAJ 

THE SOCIAL CHARACTERISTICS 

This chapter gives attention to those studies which, pro-

vide information that offers a hatter understanding of tho 

social characteristics of the preadolescent child. The 

social characteristics of children at this age period, as 

defined in this study, are based on research findings which 

give insight into the child's relationships with adults, 

with his peer group, and with the total coaoiunity in which 

the child interacts* There are sufficient data to propose 

four general, interrelated areas in which the preadolescents1 

social interact ion reveals characteristics typical of chil-

dren at this ago period. These four areas are the enlarging 

sphere of social interaction, the increasing amount of con-

flict in relations with adults, the turning to peers for 

a greater amount of direction in social relations and re-

definition of the "ideal self," and the differentiating of 

sex-typed behavior. Each of the areas is considered 

separately in this chapter. 

34 
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Enlarging Sphere of Social Interaction 

Many writers hav® given attention to the fact that the 

child at the age of nine has matured sufficiently to be coxae 

physically able to venture farther out into the community. 

Wright (160) reported that children in his study spent more 

time away from home during the preadolescent and adolescent 

years than their elders spent away from home. There was also 

evidence of a greater depth of community interest which was 

progressive with the increasing age of the child. In a study 

of children's interests in the community and the world, 

LaDue (96) reported that fourth and sixth graders showed 

tho greatest interest in their nation, the world, and their 

community, in that order. According to Dobroff (3D, in 

his study of socialized thinking and ego development, the 

greater concern with the broader social environment appeared 

to be Indicative of the child * s rapidly growing awareness 

of himself as a person who belonged to a widening community 

of human beings. 

It seems that during preadolescence tto® child's atten-

tion is now turned from himself, his family, and his school 

to the realization that to,® is a person who belongs to a whole 

race of human beings. According to Bobroff, the child is 

now more willing and able to subvert his personal inclinations 

in order to facilitate the purposes of the group, 

Bouyer (33) reported in his investigation of group 

processes at the sixth-grade level that preadolescents were 
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better able successfully to devise standards for conduct 

in discussions, committee work, and for the chairjuan'a ac-

tivities than they war© able to do an an earlier age. He 

noted, however, that children often appeared to set in-

ordinately high standards which they found difficult, If not 

impossible, to meet* 

Relations wjth Others Become More 
Significant " — — 

On© aspect of the enlarging sphere of social interaction 

is the social behavior of preadolescenta indicating the im-

portance of relations with the peer group, Gronlund {6^} 

pointed out that as a member of the larger social group, 

preadolescenta tend to become «ore perceptive of the abilities 

whica they possess and to become mare analytical of the abili-

ties of their peers, Oronlund believed that the sociometric 

choices and the social acceptability of a child are related 

to the particular skills which the child i«s able to offer 

in various kinds of social interaction. For example, this 

tendency was evidenced in the choices which preadoloaconts 

made in choosing peers for play activities which required 

special skill. Although one child was perhaps the most 

popular when children chose work partners in a classroom 

project, he was possibly less accepted when the same children 

chose teams for playing baseball. It appeared that the child 

at pr©adolescence was accepted or rejected not only for what 

he was but also for what he was able to do. 
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Benjamin (28) pointed out that children at the fifth-

and 3ixth~grade level were aware that a person may be chosen 

or granted a privilege because he can reciprocate with a 

favor, This finding appeared to be in keeping with the 

general concept that the preadolescent tended to recognize 

the value of people in terms of their usefulness to him in 

the successful completion of tasks he faced* 

Preadolesoent children showed a greater stability in 

their friendships than did younger children (72). Ausubol 

(16) reported that the preadolescent had a greater ability 

to rank himself more in keeping with the so dome trie rating 

of his peers. This socio-erapathy within the peer group was 

thought to be indicative of the significant role which peers 

have assumed in the socialisation of the preadolescent child* 

Phillips (120) confirmed this idea as the result of an in-

vestigation in which he compared the responses of third-

and sixth-grade children on a measure of seIf-perception, 

He found that sixth-grade children were more realistic in 

their judgments of self and peers than were third graders. 

The ratings of both groups were measured against the ratings 

of teachers to determine reality-orientation. Phillips in-

dicated that there is some general evidence to suggest that 

this was the period in which a major shift from egocentrism 

to ethnocentrism may be made; that is to say, the preadoles-

cent child yielded his personal inclinations more to the 

wishes of the total group, 



38 

I t wou ld appear, t h e r e f o r e , that one characteristic 

o f the s o c i a l behavior o f preadolescents I s s They behave 

in such ways as t o I n d i c a t e & new awareness of t h e i r member-

ship in a. l a r g e r aoclal group, They beooiae metre realistic 

about their own a b i l i t i e s and more analytical o f t he abilities 

of o the rs• They behave in such ways as to i n d i c a t e that they 

perceive the va lue which others have in the fulfillment of 

their own des i res* , They appear to utilize t h e i r b roader 

s o c i a l i n t e r a c t i o n to analyze more c l e a r l y who they are, 

what they are, and what they can and cannot do. 

Differentiations in Social Glass Values 

In addition to being able to recognise one *s part in the 

enlarged social environment, the child at this age period 

also becomes aware of the more abstract social differentia-

tions within that broader world, Among these differentia-

tions is a clearer understanding on the part of the p r e -

adolescent of the subtle, socially significant implications 

of membership in a given social class in the American soclety. 

Pope (121) distinguished the values which lend prestige 

to the preadolesoent'a status among his peers, ffe suggested 

that at this age the child became aware of patterns of living 

which were permissible in one social group but not in another. 

Thus, the child from the middle class recognized that some 

children in his classroom were permitted by their parents 



39 

to to© overtly aggressive whereas the child recognized that 

bis own parents disapproved of such behavior. Fop© further 

found that a© the child recognized that certain behaviors 

which appeared to be acceptable to same classmate® were not 

acceptable to him, his choices of friends became more se-

lective . The preadolescent, therefore, may begin to make 

definite distinctions in the desirability of peers which 

are based on social-class value judgments« He makes di-

visions within the peer group and tends to associate more 

frequently with peers whose values are most similar to his 

(ii-6). 

One group of investigators ik$) concluded that children 

at this age have introjected the values of their social class 

sufficiently to cause them to reject those peers who do not 

conform to their particular value system. For example, 

middle-class boys approve smutty talk among peers but will 

reject the lower-class preadolescent who has attempted 

sexual intercourse arid accordingly has been awarded prestige 

from other lower-class boys. 

The social-class awareness of children during pre-

adolescence is indicated rather clearly in studies of the 

occupational choices they make. Amatora (?) stated that 

the child's choice of career is in keeping with its ap-

propriateness to his social class and sex. Boys tend to 

avoid feminine occupations, such as being a beautician, and 
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g i r l s r a r e l y choose maactiline occupat ions , such as being an 

e n g i n e e r . Lower-class "boys d id not tend to choose occupa-

t i o n s which are t y p i c a l l y middle or upper c l a s s i n c h a r a c t e r , 

such as being a diplomat* On the o t h e r hand, m i d d l e - c l a s s 

boys d id not tend to choose such occupat ions as being a 

t ruck d r i v e r . Simmons (134) found a c o r r e l a t i o n s of .868 

between f o u r t h - g r a d e boys' p r e s t i g e ranking of occupat ions 

and the Deeg and P a t t e r s o n a d u l t rank ings of the sane occu-

p a t i o n s . This would suggest t ha t c h i l d r e n have to some 

e x t e n t accepted some of the adu l t values which r e l a t e t o 

the s t a t u s of va r ious occupa t ions . Sirtaoons * s tudy a l s o 

showed t h a t g i r l s were not as pe rcep t ive of the adu l t p r e s -

t i g e rankings as were boys a t the f o u r t h - g r a d e l e v e l . 

Another team of r e s e a r c h e r s (45) found t h a t s i x t h - g r a d e 

g i r l s nj&de more r e a l i s t i c choices of occupat ions than d id 

boys i n the same g rade . Stewart {139} added to the informa-

t i o n concerning voca t i ona l choices of preadoloscent c h i l d r e n . 

He found t h a t tho occupa t iona l a t t i t u d e s and i n t e r e s t s of 

n e a r l y two hundred f i f t y f i f t h - g r a d e boys from va r ious s o c i a l 

c l a s s e s showed a d e f i n i t e r e l a t i o n t o the s o c i a l - c l a s s s t a t u s 

of these occupa t ions . 

Sewell (130) concluded t h a t s o c i a l - c l a s s awareness i s 

man i fes ted i n the deva lua t ion of the s e l f - c o n c e p t and some 

degree of personal maladjustment which i s l i k e l y t o evidence 

i t s e l f i n the l ower - c l a s s ch i l d a t t h i s age pe r iod . Eubank 
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(53) also found that there was a significant difference in 

the socio-economic class influences on the self-concept. 

Laird (97) concluded that children from families Mhos© 

fathers were in semiskilled occupations were more extraten-

sive (dominated by the effects and controls of the outer 

environment) than were children from families in which the 

father was engaged in a professional occupation. Laird 

indicated that the child of a semiskilled family has a per-

sonality structure which leads him to be more extratensive 

whereas the child from the professional family was more 

introversive, that is, more independent of the external 

environment and more concerned about inner control and per-

sonal satisfaction within himself. 

Social-class differentiations have been investigated 

by many writers. Maas (103) found that children from the 

lower class were more inclined to work in collaboration with 

the adult leaders in a local neighborhood club. Middle-

class children were less inclined to work in collaboration 

with the adult leader and more collaborative with fellow 

members. Lower-class club members directed their aggression 

at fellow members but middle-class club members directed 

their aggression at the peer who had been elected to the 

presidency of the club. Hubbell's (73) study resulted in 

the finding that children who evidenced least control of 

aggressive behavior tended to come from the lower-class 

families. She indicated that the development of inner 
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control of aggression was clearly related to the social-

class position of the family* A study by Lesser (100) in-

dicated that the lower-class boys expressed attitudes and 

preferences relating to aggressive behavior which were in 

reverse order to the values of their middle-class teachers. 

The lower-class boys showed that retaliation to an aggres-

sive attack was a relatively approved form of behavior but 

that verbal and indirect aggression was strongly disapproved. 

The findings of studies concerned with the relationships 

between social-class status and values and the self-concept 

of preadolescents suggest that the child from, the lower class 

considers himself to be less acceptable to adults whom he 

perceives to be members of a higher social class. This per-

ception may have a decided effect on the manner in which 

the lower-class child relates to a middle-class teacher. 

Haller and Sewell (66) reinforced this suggestion with their 

inter correlations of personality and social class* Explor-

ing the responses of over fourteen hundred children in grades 

four through eight, they concluded that it is the lower-class 

child in the middle-class school who is most likely to be 

concerned about the social status of his family in the com-

munity, to be anxious about his ability to perform in a man-

ner which will meet the school's expectations! to reject his 

own family and home environment, and to display "nervous" 

behavior. These investigators suggested that the early 
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socialization of the child from lower socio-economic homes 

results in the internalization of values and the develop-

ment of behaviors which characterise the lower-status family 

and neighborhood in which he is reared# By the fourth grade 

the child begins to recognise the acceptable value® and be-

haviors of the larger social environment and finds himaelf 

in conflict with it, A general self-devaluation may occur 

causing the child to perceive himself as "bad" (27). 

It, therefore, becones increasingly clear that as the 

social world of the child broadens geographically and psy-

chologically, the preadolescent characteristically makes 

some differentiations regarding the sore subtle meanings of 

social-class membership. Those differentiations appear to 

provide the child with a value-standard framework or frame 

of reference from which he is able to make social judgments 

befitting his class station. Thus, he is likely to choose 

friends and to select desirable occupations on the basis of 

M a social.-"class values. 

Other Cultural Values Are Differentiated 

Not only does the preadolescent become more fully cog-

nizant of the significance and meaning of his social-class 

attitudes and values during preadolescence, but he also 

acquires a xnoro significant comprehension of other values 

held by the culture. Arter (U4.) found that children's 

race prejudices at this age period were largely a matter of 
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conforming to to® standards and expectations of the social 

environment. Children seem to learn prejudice as an atti-

tude through verbal and ©motional communication with, adult® 

and other children. Radke-Yarrow (122) pointed out that 

parents frequently allowed this attitude to develop through 

their failure to indicate acceptance of cultural differences 

between races. Tabachnick (lî 2) and Trent {ll+b) suggested 

that the acceptance of one's self and the perception of ac-

ceptance by one'a peers are contributing factors to expres-

sions of prejudice. It would appear that preadolescent 

children have accepted values within their culture which 

relate to prejudice whether those values are expressed 

overtly or by Imuendo. 

Another cultural value which appears to be distinguished 

during preadolescence is related to the academic ability of 

individuals. Gallagher (57) reported that there is a tend-

ency for fourth- and fifth-grade pupils to hold brighter 

children in higher social esteem than they do less bright 

pupils. Buswell (35) and Miller (109) also report similar 

findings for fifth-grade pupils. In another study, Gallagher 

(58) found that gifted children are more highly accepted in 

the classroom. He pointed out, however, that children with 

exceedingly high intelligence quotients tend to be more re-

jected by the peer group than children who have intelligence 

quotients within the normal range. Ifeber (70) also reported 
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similar findings» and Adams (1) found that children whose 

IQ, scores fell below 80 op above II4.O were leas accepted than 

children whose IQ's fell between these tvro extremes . 

The data for this study suggest that not only does the 

preadolescent have a tendency to rate bright children m 

more socially acceptable, he also tends to reject the child 

who has failed or who is overage for his grade level {80)# 

Morrison and Perry (113) reported that fifth-grade children 

tend to show poor acceptance of overage children in their 

classrooms, and Bedoian (24) confirmed this report in a 

study of sixth-grade children. Bedoian further found that 

children who were underage for thoir grade level did not 

suffer this loss of prestige and that overage pupils who 

were good athletes also tended to retain acceptable ratings. 

Those same findings are reported by other Investigators 

(110, 112, 113). 

In a study completed by Sontag and lagan. (136) it was 

clearly indicated that the period from six to ten appears 

to bo a critical period for American children to internalize 

achievement motivation. Conducting a longitudinal study of 

a group of children over a period of thirty years, these 

investigators found that children who were high in inde-

pendent problem solving and competitiveness showed large 

increases in IQ during the years from six to ten. Children 

who looked to parents for emotional comfort and for release 
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frora anxiety during this period tended to reraain constant 

in tliair IQ. rankings. The achievement behavior of the sub-

jects in this study at adulthood was highly predictive by 

the characteristics of their personalities at ages six to 

ten. 

Bosen (125) studied the structure of the family and its 

relation to achievement motivation. He found that social 

class is consistently related to achievement motivation. 

Two studios have been completed which show that children from 

the lower class tend to do more poorly in school than do 

children from middle-class families (15, 77}. 

The significance of the school in the life of the child 

is indicated in a study of Zeligs (163) of children*a Hew 

Year's resolutions. More resolutions centered around the 

school than around any other factor. They expressed con-

cern over schoolwork, conduct in school, and relationships 

with, teachers. The concern regarding school achievement was 

apparently related to the attitudes and practices of parents 

(21) • Drews and Teahan (I4.9) found that mothers of high 

achievers were more authoritarian and restrictive than were 

mothers of low achievers. It is reported by another investi-

gator (124) that children tended to set their highest ex-

pectations in a learning situation when the mother assisted 

the child in formulating the goals. 
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Bierman's study (29) was an investigation of the re-

lationship between academic achievement of fourth.-, fifth-, 

and sixth-grade children and parental attitudes* lie con-

cluded that there was a significant relationship between the 

two factors and pointed out that the pressure for achieve-

ment was much greater from parents of low achievers than it 

was from parents whose children were high achievers. This 

finding appears to be somewhat in contradiction with the 

report in Blair's atudy (30)* 

Peppin (118) found that parents of over-achievers had 

better understanding of their children than did parents of 

under-achievers. Over-achieving children rated themselves 

more favorably than they rated the ir peers, but under-

achieving pupils rated their peers considerably higher than 

they rated themselves. This report would suggest that it is 

apparently in keeping with cultural values for preadoleacents 

to over-achieve, but to under-achieve is degrading and de-

flating to the preadolescent1a self-concept. 

One interpretation of these findings is that children at 

this age have accepted academic achievement as means of 

evaluating themselves and their social acceptability. 

Academic achievement appears to be emphasized as a measure 

of one's adequacy as a person, and failure in meeting the ex-

pectations of peers, parents, and teachers in the school is 

perceived as being tantamount to failure in being a member 
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of the society. Furthermore, it would appear that being 

average in achievement does not sufficiently reinforce one's 

sense of adequacy. Miller (109) reports that the typical 

or average child tended to rate himself as being leas ac-

ceptable in school than either the superior or the retarded 

pupil. The anxiety that accrues as a result of the high 

importance attached to achievement in school has been well 

documented by MoCandlesa (106) and others (35* 111* 127)• 

The studios relating to this tendency will be reported m 

a personal characteristic of pr'e&doiescexits and discussed 

in Chapter IV. 

During preadolescence, children evidence desires for 

material symbols and possessions which are typical of adults 

in American culture« Leichty (98) compared the responses of 

American and Vietnamese children. He concluded that by the 

time children in America are in the fourth grade they tend 

to be more self-centered in their hopes for the future and 

tend to express more desires for materialistic possessions 

than did the foreign children, American children also tended 

to evaluate thoir parents in terras of financial and social 

success, physical attractiveness, and intelligence. These 

findings are in keeping with other reports. 

Amatora (7» 8), in sampling pre adolescents1 interests, 

reported that children at this age are particularly desirous 

of possessing objects and status symbols such as a car, an 
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airplane, and more money. She Indicated that as these 

children grow older they do tend to become less egocentric 

and more interested in travel, education, and service to 

others. Nevertheless, the data suggest that preadolescents 

have been culturally conditioned and to some extent have taken 

on the materialistic ideals of their society. It may be 

said, therefore, that preadoleseents evidence social behaviora 

which indicate some acceptance of cultural, values and expecta-

tions regarding the acceptability of ethnic groups. the striv-

ing for achievement and success, and the desirability of 

possessing material manifestations of achievement and success. 

The behavior of the preadolescent indicates that he has in-

tegrated some of these values sufficiently to influence at-

titudes toward and expectations for himself and others. 

The extent to which children at this age period are able 

to grasp the more abstract waanings of the social attitudes 

and behaviors discussed above is determined by the extent to 

which social interaction and intellectual development have 

provided a foundation for such understanding. Si©gel (133) 

presented scone evidence to suggest that the child from nine 

to eleven is able consciously to impose organization on ideas 

and to classify these ideas into deliberately conceived cate-

gories. He noted that this is a higher level of abstraction 

than the child has been able to perform previously. These 

findings may be interpreted to mean that the child can 
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perceive the more subtle ra@an.ings of behavior's and attitudes 

and can begin to categorize and label these behaviors and 

attitudes according to social and cultural expectations, 

Bobroff {31} substantiated Siege11 a interpretation. 

He reported that children at the age of ten are beginning to 

recognise and understand with considerable objectivity many 

of the aspects of adult behaviors. The child tries to imitate 

and incorporate the point of view of adults and to use this 

point of view as a basis for forming hia own social judgments. 

He apparently possesses sufficient intellectual maturity to 

recognize that calculated actions will produce predictable 

outcomes* L1 Abate1 a (95) study supports this belief con-

cerning the intellectual maturity of the preadolescent. He 

indicated that during this age period the child has a much 

more analytic approach to reality. 

There appears to be sufficient evidence, much of which 

is discussed in Chapter IV, that the preadolescent reveals 

social behaviors which indicate an Intellectual maturity that 

permit M a to view himself as a person in a larger social 

environment« He la able to analyae and interpret accurately 

the social behaviors which he observes in this broader social 

world. 

Sumciary 

The data from the current research which has been pre-

sented in this section concerning the enlarging sphere of 
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the preadolescents' social interaction indicate* (1) pre-

adole scents not only have the physical capacity to explore 

more of the world around them but they have the intellectual 

ability to interpret and analyze the xaore subtle meanings 

of the social relationships which they experience? (2) pre-

adolescents perceive themselves as being a part of this 

larger social environment and evaluate themselves, adults, 

and peers in keeping with the values of the social class 

in which they have been reared; and {3) preadolescents have 

come to accept, or at least to imitate, cultural values con-

corning the possession of material symbols of status and 

academic success and the desirability of particular social 

behaviors. 

The findings of current research appear to substantiate 

much of the data presented in the earlier study by Blair 

(30)• Ho re important, however, is the tendency of the cur-

rent research to extend the earlier findings and to offer 

more definite documentation of some of the concepts which 

Blair could only suggest from the data which were available 

at the time of hia study. He was able to present a number of 

studies which related to the development of abstract think-

ing and a comprehension of causal relationships. There 

were, however, little data to indicate that these intellectual 

abilities were at least partially responsible for the child's 

ability to react to a larger social environment• Generally 
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speaking, Blair did riot: attempt to document the specific 

changes which occurred within the broadening social environ-

ment of the child as they have been presented in this section 

of the present study# In essence, the two studies, at this 

point, are not in conflict, but rather tend to be complementary. 

Increasing Conflict in Relatione 
with Adults 

One of the most completely documented social character-

istics of preadolescents is the tendency to behave in ways 

which conflict with the desires and expectations of adults. 

This section of the chapter will deal with the proadolescent1s 

conflicting interactions with parents, teachers, and with 

society in general. 

Conflicts with Parents Apparently 
'' " Causes 

The evidence found in current research clearly indicates 

that the causes of conflict between the parent and the pre-

adolescent child are multiple. At least three sources of 

conflict appear in the data. These three sources are re-

lated to parental acceptance and rejection of the pre-

adolescent, the influence of paternal attitudes and under-

standing of the child at this age period, and the 

authoritarian-persaissive child-rearing techniques employed 

in the family. 
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Parental acceptance and rejection.—One of the most 

crucial elements in the socialization of children appears 

to "bo the extent to which the parent evidences acceptance 

of the preadolescent as a person. Many investigations have 

emphasised the importance of the mother-child relationship 

in the development of the personality of the preadolescent 

(5? 42, 93# 117> 119). Koppitg (93) found that preadolescent 

hoys will consider themselves bad and guilty if their mothers 

were tins table emotionally during the early years of the 

child's life. This investigation also found that children 

whose parents are rejecting tend to feel inadequate and in-

ferior in their relationships with other children. Palter 

(117) reported a relationship between the mother-son inter-

action and the manifest pattern of behavior revealed by the 

son in school. Children who had good relations with the 

mother tended to be leas socially and emotionally maladjusted 

in the classroom. 

Davids and Lawton (42) have shown in a comparative study 

of emotionally disturbed and normal children that the self-

concept of the child and his concepts of the mother were 

positively associated. Normal boys had higher self-concepts 

and higher concepts of their mothers than did the disturbed 

children. 

A team of investigators (119) reported that children 

referred to a child-guidance clinic because of conduct 
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problems had mothers who were rated by workers at the clinic 

as maladjusted and who tended to reject their children, 

Serot (129), in a study of the direction of aggression in 

the mother-child punishment situation, reported that mothers -

tended to direct more blame and hostility toward their 

children than trie children directed toward the mother. This 

roport also indicated that children view the adult figure 

as threatening, and that this may cause the child to over-

estimate the mother as a punishing agent. Altman ($) stated 

that the mother's attitude toward her own mother and toward 

her marital adjustment were contributing factore in her 

treatment of the child. He concludea that the attitude of 

the mother toward the child affects the quality of the child's 

ego-strength as well as the strengths and weaknesses in hie 

social adjustment in school. 

The preceding findings indicate that a child•s mal-

adjustment in hia social relationships may be significantly 

related to the attitudes and behaviors displayed by the 

mother. The child who perceives himself as rejected will 

tend to exhibit behaviors more in conflict with parental de-

sires and expectations than will the child who perceives 

himself as accepted by the mother. 

Carlson (36) reported that preadolescent children who 

identified with accepting or supportive parents were con-

sistently more self-accepting, less dependent upon their 
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current social relationships, and. more accepted by peers* 

Children who tended to identify with parents who were 

threatening and coercive tended to be more self-re jecting, 

dependent on other®, and less able to relate well with their 

parents or with other children or adults. 

Kohn (90) supported Carlson'a findings in a study of 

two hundred twenty-six fifth-grade children. Parents of 

the children in this study evaluated their children by at-

tributing qualities of goodness and badness to them. The 

children evaluated themselves in tine same terms. Kohn re-

ported that the parents' evaluations of their children were 

positively related to the children'a evaluations of them-

selves. When these saiae children were asked to evaluate one 

another it was found that each ciiild tended to regard hiiaself 

as being more like the descriptions made of him by his peers 

than like the evaluation nade of liira by his parents. Kohn* s 

findings suggest that the child may act differently around 

parents tlmn he does around hie peers. This indicates that 

in his interactions with his parents the pre adolescent may 

experience some anxiety about revealing himself as he actually 

perceives hinself to be and tends to feel more at ease among 

his peers than when he is with his parents. 

Kidd (30) investigated the relationship between the pre-

adolescent's perception of parental acceptance and a measure 

of the child's adjustment. She found a positive relationship 
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significant at the 1 per cent level, between social mal-

adjustment as measured on the Roger's Teat of Personality 

and scores on a measure of the child1 a perception of maternal 

acceptance. For this sample of one hundred forty-seven fifth-

grade children, a positive correlation coefficient signifi-

cant at the 5 per cent level was found between social adjust-

ment scores on the Roger1 a Test and a measure of the child's 

perception of acceptance by the father. Serot (129) ob-

tained similar results in her study and concluded that the 

child1s adjustment was unquestionably related to his per-

ception of the degree of acceptance of him by his parents* 

Serot stated also that parents and children did not nec-

essarily share similar evaluations of the child's perception 

of acceptance. That is to say, the child m y perceive of 

himself as rejected whereas the parent may contend that the 

child perceives himself as well accepted. 

Another team of investigators (117) showed that ex-

tremely dependent preadolescent boys often have been raised 

by parents who rejected the child, disparaged his abilities, 

and regarded him as an "odd-ball" in the family. These 

parents were also more likely to regard their child as a 

failure. The investigators suggested that the form of a 

child's dependent behavior can be reasonably considered a 

partial result of conscious or unconscious parental training. 

Debus (J4.7) indicated that the extent of parent-child conflict 
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is one of the most significant factors in the child's re-

lationships to others. 

Winder and Han {1585, in a study of preadolescent boys, 

reported that parental attitudes have definite associations 

with the child's interpersonal behavior* They indicated 

tlmt ambivalent, punitive, aggres sion-demanding, restrictive 

parents tend to have boys who are more defiant toward the 

parent and others than the sons of permissive parents. Popu-

lar boys in this study reported high parental adjustment and 

a father who gave more favorable evaluations of his son's 

competencies* Hand (67) pointed out that almost Invariably 

the well-adjusted children have a much greater extent of 

intra-family associations than do maladjusted children. 

The same idea is suggested by Nemovicher (115>)# who indi-

cated that boys who have been deprived of family relation-

ships and were later adopted showed much greater hostility, 

tenseness, dependency, and fearfulness than did nonadoptod 

boys. 

It may be concluded, therefore, that one of the crucial 

factors in the conflict which pireadolescents may evidence in 

their relationships with parents Is the extent to which the 

child is accepted or rejected by his parents and, more im-

portant, the extent to which the child perceives himself as 

being accepted or rejected by his parents* 
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Influence of paternal attitudea and practices* —Perhaps 

one of the most significant discoveries of the present study 

was revealed In the research which indicated the significance 

of the father's role in the socialization of the preadolescent. 

Friedman {$$} pointed out in M s study of parental child-

rearing attitudes that differences in combined maternal and 

paternal attitudes regarding child-rearing practices yielded 

more significant findings and clearer insights into the 

family than did maternal attitudes and practices alone• He 

found that the father's understanding of typical behavior 

of children at this age was related to the child's social 

behavior. A team of investigators (l̂ jJ found that fathers 

were better able to discriminate anxiety in their children 

than were the mothers. 

A study completed by Peterson and others (119) con-

tributed findings through the investigation of the relation-

ships between the attitudes of parents and the adjustment 

of their children who ranged in age from six to twelve years* 

This team of investigators assessed the differences in the 

personal adjustment of two groups of parents. One group of 

parents had ohlldren who displayed personal adjustment prob-

lems while the other group of parents had children who dis-

played no such problems* The parents of children with 

adjustment problems had themselves had mothers and fathers 

who were judged less well-adjusted, less sociable, more 
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autocratic, and who experienced more disciplinary contention 

than did parent® of the well-adjusted children. 

An interesting finding in Friedman's study (reported 

above) sheda light on the question of the relationship of 

the father to the child<a adjustment. Fathers of the children 

with problems were either highly active and rigidly organized 

or relatively inactive and disorganized in the conduct of 

their personal affairs. These fathers made responses which 

tended toward the extremes of rigidity or disorganization in 

their treatment of their children. Personality problems 

among the poorly adjusted children were found to be inde-

pendent of maternal attitudes but appeared to be related 

to autocratic attitudes and a lack of concern among fathers. 

Winder and Rau (158) pointed out that fathers played 

an important role in the development of deviant behavior in 

prsadolescent boys and especially in the ainount of aggres-

sion which the sons displayed. Fathers of highly aggressive 

boys reported more affection for their sons, more manipula-

tion of rewards for desired behaviors, and more pressure for 

stereotyped sex-role behaviors. This may be interpreted to 

mean that fathers who pressure their sons to adopt "ha-man" 

behaviors and to avoid anything which the father might label 

as being "sissy., n and who also manipulate rewards in order 

to get their children to behave in such a manner, are more 
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likely to have sons who are raore highly aggressive than 

boys whose fathers do not pressure them into such patterns 

of behavior. 

lagan (79), in an earlier study, and lagan and Lemkin 

(3l), in a later study, interviewed preadolescents in an at-

tempt to discover their perception of their parents with 

regard to nurturance, power, competence, and punitivenesa. 

In tto later study, it was found that the father was viewed 

as more fear-arousing, more competent, and more punitive 

than the mother. The earlier report yielded similar results 

and also indicated that the older children were more likely 

than the younger ones to view the parent of the same sex 

as more dominant and punitive. 

The findings of Kagan and ICagan and Lemkin suggest 

that a differential in the handling of preadolescents by 

fathers and mothers may account for the difference with which 

children perceive parents of the sains and opposite sex. Such 

a suggestion implies that there may be a tendency on the part 

of fathers to be more accepting of preadolescent girls than 

they are of boys at this age period. Some support for this 

idea is offered by Wewcombe (116) who found that male judges 

who rated children's drawings indicated a distinct halo 

effect favoring girls in their ratings and that the ratings 

of female judges appeared to be more reliable, generally, 

for both boys and girls. These findings way be interpreted 
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to moan that males tend to reject the boy who is trying to 

became a man nor© than they tend to reject the girl's at-

tempts to become a, woman. If this interpretation is correct, 

it suggests that many difficulties may be experienced by 

preadolescent boys as they strive to imitate the very per-

sons who are rejecting them. 

Burchinal's (3k) study lends some support to the con-

tention that fathers are less accepting of children than are 

mothers. Burchlnal utilized a controlled comparison of 

parents who had children in the fifth grade. He provided 

substantial evidence that mothers are more acceptant of 

children than are fathers except in families in which the 

mother is considerably younger or less well educated than the 

father. It is suggested that the preadolescent boy will 

experience more anxiety than the girl regarding his accepta-

bility as a male when the parent of the same sex, who usually 

serves as a model for the boy at this age, is less accepting. 

Such, anxiety may serve as a basis for some of the conflict 

which is experienced between par exits and pareadolescent boys. 

There is some evidence to indicate that the amount of 

acceptance and rejection which is projected toward the pre-

adolescent is related to the social class to which the child 

belongs. Angelina (12) reported that lower-class boys in-

dicated greater fear of their parents and, in particular, 

fear of receiving whippings from them than did higher-class 

boys. -ubank (53) found that socio-economic levels and the 
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educational status of parents war© associated with the pre-

adolescent'a self-concept. Koppitz ( 9 3 ) stated that boys 

from the lower-class groups Mho have been identified as 

delinquent showed significantly less affection for their 

parents and siblings than did delinquents from higher social 

classes. It nay be concluded, therefore . that the relation-

ships which the father has with the preadolescent are more 

influential on the behavior of the child than previous in-

vestigators had thought. It may also be concluded that the 

degree of acceptance or rejection by fathers and mothers is 

influenced by the social class to which the family belongs. 

Authoritarian and permissive chlld-re ariqg; practices*— 

Another important influence in the social behavior of pre-

adole a cents is the child-rearing practices utilized by the 

significant adults in the child * s social environment, es-

pecially those practices utilized by his parents. Kerr 

(87) reported that homes with rigid social atmospheres had 

restrictive influences on the personal adjustment of children. 

Colwell (38) studied the personality traits of fifth-grade 

children and the attitudes of the mothers of these children. 

He found that mothers of what waa labeled a dependent-

immature group of children themselves had had mothers who 

favored close maternal control of the child. This control 

was characterized as somewhat of a benevolent domination 

rather than one that appeared to be harsh. Mothers of 
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children labeled as withdrawn had had mothers who demanded 

strict obedience in many areas of the child's life. Mothers 

of children who tended to act out their aggression in the 

classroom also favored considerable maternal control of the 

child. Mothers of well-adjusted children exhibited lower 

scores of maternal control on the Parental Attitude Research 

Instrument. Theae findings lead to the suggestion that 

authoritarian parents who are benevolent tend to have de-

pendent children possessing a strong need for parental af-

fection who cannot face the psychological strain of parental 

conflict. These children appear to project their feelings 

of aggression and blame in conflict situations involving 

parents onto themselves. Children of harshly authoritarian 

parents either tend to fight back and become overtly aggres-

sive with others or to withdraw into themselves and repress 

their hostile ana aggressive feelings. Generally speaking, 

it appears that authoritarian mothers tend to have less well-

adjusted children. 

A team of researchers {22) provided significant find-

ings which corroborate other research in showing that parents 

woo tended to be arbitrary with their children also tended 

to have children who evidenced conduct problems which re-

quired clinical services. Mothers of children with conduct 

problems tended to be dictatorial, thwarting and arbitrary 

with the child while children with personality problems had 

fathers who were arbitrary with the child. 
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Siegraan (132) reports a curvilinear relationship be-

tween authoritarian attitudes in children, and the religious, 

authoritarian attitudes held by their parents. This study 

appeared to indicate that children from homes that were 

either highly authoritarian or highly permissive tended to 

be more authoritarian in their attitudes. 

According to Kelley (86), children live in an authori-

tarian society. Consequently, they Imitate th© socially ac-

ceptable behaviors of their parents whereas children from 

permissive homes may be striving to gain some control of 

their environment through, authoritarian attitudes and be-

haviors . Parental authoritarian practices were found to be 

influential in the amount of socially deviant behavior dis-

played by children. Aggressiveness in boys was clearly as-

sociated with the father's restrivtive and coercive atti-

tudes toward the son {l£8)• Peterson and associates (119) 

reinforce this idea with their finding that the problems of 

maladjusted children were clearly related to autocratic 

attitudes of the father or with the father's lack of concern 

about the child. 

Tiffany and Shontz {II4.3} report that children who per-

ceive a high degree of parental control also perceive more 

environmental danger than do children who reveal low parental 

control. These researchers administered the Picture Q, Sort 

Technique to twenty-two preadolescent boys in order to de-

termine the child-parent interactions in relation to a fantasy 
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situation, flm results tend to support the suggestions of 

others that the degree of perraias ivene s s in the parent-child 

interaction ia a significant determinant in the child's 

perception of himself and his environment« Highly controlled 

children apparently become afraid of the environment which 

has been made to appear threatening to them* They also come 

to see themselves as increasingly Inadequate to met the 

environmental demands for adjustment. Thus, it would seem 

that children who come from highly authoritarian homes into 

highly authoritarian classrooms would be faced with less 

severe emotional adjustments than children from permissive 

home s. 

Drews and Teahan (k9)t however, indicated that mothers 

of high academic achievers were mar© authoritarian and re-

strictive in the treatment of their children than the mothers 

of low achievers. She parents of high-achieving children 

with gifted intelligence also seemed to have more punitive 

attitudes with respect to child rearing. These findings in-

dicate that children will achieve and succeed more success-

fully if parents are authoritarian and coercive. However, 

there are some data to indicate that such parents tend to 

have children who are more hostile, cruel, aggressive, and 

authoritarian in their dealings with others. Morrison (112) 

stated that classes in school which have teachers who are 

characterised as being highly autocratic seem to make re-

sponses on sociometric tests which indicate a greater 
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tendency to reject class members, ©specially those members 

who are overage for the grade level. These findings mmj 

suggest that children who are subjected to authoritarian 

domination may be more rejecting of others in the classroom 

because they perceive themselves as being insufficiently 

accepted by the teacher. 

In general, the data at hand indicate that the children 

from homes that tend to be either highly authoritarian or 

highly permissive tend to evidence more conflict in their 

relations with others and in their personal adjustment. 

These findings suggest that the conflicts with adults which 

arise during preadolescence may be diminished, at least in 

part, by utilising child-rearing techniques which tend to 

fall midway between the extremes of authoritarianism and 

permissiveness. 

Increased Conflict with Teachers 

The preadolescent's conflicts in his relationships with 

his teachers appear to stem from many of the same sources 

from which conflicts with parents have emanated. There 

are some particular distinctions, however, that mark the 

teacher-preadolescent conflict. 

Debus (ij.?) found that one of the significant factors 

in the pupil's perception of the teacher is the extent of 

parent-chiId conflict. It appears that the foundation for 

the child's ability to interact constructively with others 
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is established in his interpersonal relationships with the 

family, (Jronlund (63) studied the preferences of teachers 

for or against having particular children in thelr classes. 

He reported that teachers of over twelve hundred pupils in 

forty sixth-grade classes showed distinct preferences for 

children of higher sociometric status regardless of whether 

the children were male or female. Approximately half of 

the pupils moat preferred by the teachers were also the most 

frequently preferred as associates by peers. More than half 

the children least preferred by the teachers were also least 

preferred by their peers• 

Meyer (108) found that in a study of women teachers of 

sixth-grade children, male pupils received more blame from 

the teachers than did females• This greater disapproval 

was thought to stem from the typical teacher's refusal to 

recognize the normal male pattern which involved aggressive-

ness. Women teachers appeared to have strong aversions to 

aggressive behavior. Punishment for behavior which the boy 

doea not see as "bad" must be aruciety-producing and Meyer 

suggests that it may have some serious influences on the 

child1s personality, such as creating a lack of self-

confidence and self-acceptance. Kapplan (8ij.) reported that 

three fourths of the female teachers in his study found ag-

gressive behavior annoying to them. No corresponding data 

are available regarding the reactions of male teachers in the 
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intermediate grades. This may be a fertile area for future 

research. It should be noted, however, that the teacher who 

thwarts and punishes normal aggression In preadolescent males 

may cause then to face conflicting perceptions of sex-

appropriate behaviors with resulting self~r©jection. 

A study completed by Debus (lf.7) supported the findings 

of other investigators with data indicating that girls receive 

less disapproval from teachers than do boys# He also found 

that girls perceived teachers more favorably than did boys» 

Debus pointed out that the child's relations with the 

teacher were affected by the child's personal adjustment, 

his perception of being successful in the classroom., and 

the amount of disapproval which he received from the teacher. 

The amount of disapproval appeared to be more influential 

on the child's self-perception than did the teacher's ap-

proval? that is to say, that a little disapproval tended 

to be more damaging to the child's self-concept than a great 

deal of approval tended to enhance his image of himself* 

I#'Abate (95) investigated sex differences in boys* 

and girls' handling of anxiety, H@ found that boys ages 

nine through thirteen were consistently rated by their 

teachers as being wore maladjusted than girls although the 

results of tests of the personal and social adjustment of 

these boys showed no positive correlation between manifest 
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anxiety scores and other measures of adjustment. On© ex-

planation for such ratings by teachers is offered by Sparks 

(137) who found that teachers did not rate behavior prob-

lems well from a psychological standpoint. Teachers tended 

to consider behavior associated with the social and moral 

code the most detrimental to good adjustment of the child. 

It appears that the teacher may be expecting unreasonable 

and highly idealized behaviors from preadolescent children 

and especially from boys. 

Gunderson (65?) provided some evidence that teachers 

are prone to be more favorable toward children with language 

talents—skills whioh tend to be more easily acquired by 

girls than by boys. This tendency was found to persist even 

though the children who were not highly skilled in language 

skills had special skills in other areas. Gunderson's re-

port tends to corroborate the opinions of a number of writers 

that the school may be strongly biased against the boy in 

its expectations regarding certain skills and abilities--

skills and abilities which boys do not appear to acquire 

as readily as girls due to intellectual and motor differ-

ences as well as social influences. 

One point of view regarding these findings is that 

the bias of the school for certain types of performance may 

create considerable anxiety in the mala child. As a pre-

adole scent he is striving to establish a sense of adequacy 

in terms of his perceptions of the male sex-role in society. 
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In other1 words, when the preadolescent boy finds that the 

school rewards girls for tasks at which they show an apti-

tude but provides him little opportunity to evidence hie 

particular skills, he may feel that school and all the tasks 

appertaining thereto are mora appropriate for girls. This 

peremption may lead to increased hostility toward the 

teacher, the school, and toward girls in general. It may 

produce anxiety and aggression which in turn appear to lead 

to ever greater rejection by the teacher and the school. 

Thus» the female appears to servo as a throat to boys during 

the preadolescent period. To be placed in what boys may see 

as unfair competition with girls may have significant detri-

mental effects on the behavior of the boy who is striving 

for a sense of adequacy as a male. 

Meyer (108) found that preadolescent boys actually 

recognize themselves as the recipients of a higher incidence 

of teacher disapproval. Sears (128) pointed out tlxat as a 

significant adult in the life of the child, the teacher's 

appraisals of fifth- and sixth-grade pupils carried more 

weight than did the ratings of peers in their effects on 

ratings of the self-concept by the preadolescent child, 

Gordon (60) indicated that children who tended to over-

estimate or under-estimate themselves on ability ratings 

were also correspondingly over-rated or under-rated by 

their teacher. 
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It appears that many teachers are increasingly unable 

to be acceptant of children as the children grow older. 

Ausubel (16) notes that teachers in his study became less 

able to be aocio-empathetic as the age of the children whom 

they taught increased. This finding is in keeping with an 

earlier report that parents are less accepting of their 

children as the child grows older ( 1 8 ) . 

Debus (4?) pointed out that teachers tended to be wore 

favorable to children in the higher socio-economic status 

families. Lesser (100) indicated that teachers tended to 

have opposite views about the acceptability of expressions 

of aggression from those expressed by lower-class boys in 

his study. This investigation suggested that the values of 

boys from lower-class families would be in conflict with 

those of middle-class teachers. Glass differences might 

cause the lower-class boy to feel rejected, which in turn 

would produce hostility in the relations between him and 

bis teachers. 

Smith (135) discovered that sixth-grade children were 

able to perceive with considerable accuracy the fact that 

teachers had different expectations for different pupils 

in the classroom. This finding suggests that a teacher's 

rejection, even in a subtle form, may be perceived by. her 

pupils in a very real way. For example, teachers may in-

dicate that they do not really expect pupils from the lower 
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social classes to accomplish very much, in school. The child 

from the lower class may clearly perceive tills lower expecta-

tion as a for® of rejection and consequently fail to perform 

at his maximum capability. The study completed by Debus 

(1|.7) also supported this suggestion and pointed out that 

the teacher's negativeness and disapproval have powerful 

influences on the behavior of the preadolescent child. 

Lippitt (101) stated tbat teachers in classrooms character-

ized aa having poor social and emotional relationships be-

tween the teacher and the pupils failed to evidence con-

structive behavior patterns toward low-status children. The 

teacher's noneonstruetive patterns were often imitated by 

other children in the classroom. 

The pr©adolescent's conflicts with the teacher, there-

fore , may be said to be related to the degree of acceptance 

and rejection which the teacher evidences toward him. It 

appears that teachers tend to be rejecting of children who 

tend to be more overtly aggressive, of boys more than they 

are of girls, of lower socio-economic class children as 

compared to those from higher class families, and of children 

who evidence skills and abilities other than those which may 

bo identified as academic in nature. 

It was suggested earlier in this study (see p. 55 f£) 

that children who are subjected to authoritarian domination 

by teachers may tend to be more rejecting toward others 

because they see themselves as inadequately accepted by the 
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teacher. Teachers who are authoritarian tend to have classos 

in which there is more hostility and rejection among the 

children. In keeping with, this idea# Lodge {102) found 

that oil© of the main reasons for children1 a ohs ating in the 

classroom was the arbitrary attitudes of the teacher. He 

concluded that cheating, in the main, is symptomatic of 

poor moral© in a classroom and that this poor morale is 

caused largely by the autocratic tendencies of teachers in 

their treatment of the children. 

Preadolescents tend to evidence more behaviors which 

conflict with the desires and expectations of teachers if 

the teachers are reject ant and authoritarian in their treat-

ment of children at this ag;e period. 

A Rise in Delinquent Behavior 

Considerable evidence is available to indicate that 

delinquent behavior may become firmly established during 

the preadolescent period of development in America* The 

acceptance or rejection by parents, teachers, and peers may 

be said to have significant influence on this trend toward 

delinquent behavior. Wattenberg (153) found that twelve -

year-old children who had repeatedly been arrested for de-

linquent behavior had parents who tended not to take a 

forgiving or understanding attitude toward the child1s 

behavior. These parents also had little personal interaction 

with, their children. The children studied in Wattenberg's 
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report indicated a strong identification with older children 

who were also delinquent. The participation of boya in 

gang delinquency was associated with broken homes in which 

either the father or mother had been replaced. It appears 

likely that the child who is rejected by hie parents tends 

to look to others for a source of direction in social re-

lations • 

In another study, Wattenberg (155) investigated the 

reports of runaway boys ranging in age from ten to seventeen. 

He found that many of those runaway boys were simply search-

ing for adventure, fh® second major cause stated by the 

boys themselves was rebellion against parents. Koppitz 

(93) reported that there are direct and measurable relation-

ships between parental attitudes and the child's inter-

personal attitudes and behaviors. She indicated that de-

linquent children ranging in age from eight to fourteen 

years felt inadequate and inferior to other children because 

of mothers who had tended to reject a child in earlier years 

and who also showed little desire to understand the causes 

of the child's behavior. 

Wattenberg (15̂ -5 also re ported that delinquent behavior 

among children in Detroit tended to be associated with work-

ing mothers and with conflict and friction in the inter-

personal relationships within the family. Young (161) studied 

the responses of juvenile delinquents to the Thematic 
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Apperce pt ion Tost • Her stud/ included thirty-Tour boys 

and an equal number of girls* The responses indicated 

that tli® boy most frequently referred to the fathfir figure 

as advising the child. Approximately UO per cent of the 

y®spoiis®s described the father as hurt» ill > or dead * At 

is interesting to note that Young found that preadolescent 

delinquent girls depicted more undesirable traits in both 

parents than did boys. The themes of the responses on the 

Thematic Apperception Test by the children in Young's study 

revealed needs for succorance and love, heterosexual be-

havior , aggressive behavior, and desires for material pos~ 

session and academic success. 

Johnson and Stanley (78) studied the differences in 

regard to the sex of the authority figure in the families 

of a group of delinquent boys. They discovered that all 

of the subjects responded with more hostility toward the 

female figure than toward the male on the projective tech-

nique employed in their study. 

Dinitz and bis associates (14-3) pointed out that the 

child's proneness to be delinquent is related to his ability 

to achieve in school. It was suspected that negative atti-

tudes toward school may account for much, of the poor show-

ing of the delinquent group although the source of the 

negative attitudes was not designated and may stem from 
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earlier negative and self-damaging experiences at fcha hands 

of the school personnel. 

Wattenberg {152} compared the social relationships of 

eleven-year-old delinquent children with, the relations of 

other delinquents who had passed their twelfth, birthday. 

He found that marked contrasts between the groups indicated 

that the eleven-year-old delinquent appears to have better 

family relationships, to show more dependency on the parents, 

to express less open dislike for the school, and to have 

better social relationships with other youngsters. This 

finding suggests that, as the child grows older, delinquent 

behavior becomes more probable if personal relations be-

tween the preadolescent and his home and school become less 

satisfying. Preadoleaoenfcs tend to develop antisocial 

behaviors if the home and school tend to be rejectant, 

authoritarian, or lalaseg-faire in their treatment of the 

child. 

The current data merely suggest why the conflicts be-

tween children and adults tend to be come a notable character-

istic of the social behavior of children at the preadolescent 

period. The foregoing section of this chapter has indicated 

that there is considerable conflict between preadolescent 

children and their parents, teachers, and society in general. 

Redl (123) hypothesized that the tendency for children at 

this age period to evidence the behaviors they do was the 
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result of a "loosening" of the childhood personality so 

that it can be modified into th© personality of an adult* 

He also explained this phenomenon of human development 

in society by indicating that th© child dropped Ills Identi-

fication with adult society. The data collected for this 

study, however, do not lend themselves to a similar theory. 

An interpretation of major importance derived from the 

present investigation is that during preadolescence the child 

develops sufficient Intellectual raatur ity and introspective 

ability to recognize that the ideal-self which im has in-

troJected from parents and teachers is unrealistic and in-

ordinately high. This realization causes the child to view 

himself as incapable of meeting the virtuous standards 

which adults have set for him. Further, ii© is now able to 

analyze the behaviors of adults and he becomes aware that* 

in general, parents and other adult s do not fulfill the 

ideals they have set before the child as models of acceptable 

behavior. A broad gap between "the rae I ought to be11 and 

"the me I really am" develops. This gap produces such 

anxiety about one1 a concept of self that eventually in 

"self*1 defense, the child breaks with the node Is which 

have served hi® through childhood (parents, teachers, and 

adults in general), and begins to test the quality of his 

self against th& quality of th© personalities of his age 

mates. The preadolescent, therefore, goes through a period 
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of neurotic and deviant behavior during which he is re-

evaluating himself as an acceptable person# 

Ferguson (54) pointed out that parent® and teachers 

serve as ideals to their children and that both of these 

sources for identification tend to evaluate their children 

by their cooperation, obedience. and general conformity to 

the cultural standards * Bonne y (32) has indicated that 

parents and educators tend to hold a highly idealized and 

unrealistic personality model before children. This model 

is one-sided and tends to contain only the virtuous qualities 

such as "generosity, forgiveness, unselfishness, independence, 

self-denial, obedience. and a 1 pure mind *"} Bonney further 

statest 

The inevitable result of auch teaching is that those 
who most conscientiously introject it ar© forced into 
persistent feelings of aelf-devaluation and guilt 
since they can* t help experiencing many times feel-* 
inga of a wide range of "bad" impulses such as selfish-
ness r hostility, dependency, and also sexual fantasies 
and desires. All of this leads an individual to the 
self-defense mechanism of repression through uncon-
sciously motivated efforts to try "to keep the lid 
on." He suffers from a conviction of sin, internal 
conflicts, fighting himself, and the anxiety-producing 
belief that no matter how well he is behaving he isn't 
good enough. The most effective and socially con-
structive moral behavior does not come from such 
people (32, p. 2). 

It seems reasonable on the basis of the data collected 

for this study to suggest that at the preadoleacent period 

the child has become realistically aeIf-evaluative and tends 

to re ject himself because he cannot live up to the model 
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which the significant adults in M s environment have placed 

before M m by attitudes, direct teachings and innuendo# The 

child at preadoleacence, therefor©, is faced with, the unique 

Job of finding a new and more realistic model by which he 

can measure his behavior and re-establish his diminished 

self-concept. The child rejects the adults whom he per-

ceives to be rejecting him as he really is* The conflict 

with adults Is seen to be the result of a psychological 

schism between the child's perception of his real-self 

and his Introjected ideal-self. The consequences of chang-

ing models is evidenced in the rebellion toward those who 

have previously served as ideals. 

Ilavighurst and MacDonald (69) found that American pre-

adolescents as well as those from How Zealand progressively 

changed the source of identification for their ideal-self 

during the ninth through twelfth years of life. They re-

ported that these children first identified with parents 

as their "ideal" models. Later, sources of identification 

changed to glamorous adults» to attractive adults known to 

the child» and finally to composite or imaginary characters. 

Preadolescents who identify with models who are anti-

social will tend to take on the behaviors of their new ideals. 

This suggestion tends to bamonize with the re port by 

Wattenberg (153) who indicated that preadolescent delinquents 

appeared to be imitating the behavior of an older child who 

was classified as delinquent. 
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5b© accuracy of this suggestion, of course, will haw 

to be tested by further research* Nevertheless; the cur-

rent data, although fragmentary and incomplete, tend to 

support the theory* 

In comparing the data presented in this section of the 

chapter with the data presented by Blair (30)» little con-

flict is noted. Again, the two studies appear to be com-

plementary. One major difference is noted. Blair attempted 

to explain the conflicting behavior of children during pre-

adolescence as an effort Mto imitate the behavior of the 

children from the lower classes who are allowed more free-

dom, more aggression, and who receive more inanediate re-

wards " (30, p. 137). The present study indicates that 

children at this age have coae to accept many of the social 

class values of the group in which they live. It is noted, 

however, that when the child breaks with his childhood 

personality model he may tend to exhibit behaviors which 

are the very opposite of those which lie has been taught to 

accept in earlier years« The present study suggests that 

the child is not attempting to Imitate any particular social 

class behavior but rather is simply rebelling against the 

values of his own class. The preadolescent who rebels against 

his introjected ideal-self may tend to generalize and reject 

many of the other social values which have had little or no 

part in the development of the ideal-self which h& now rejects. 
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Another distinction between the early awl the present 

studies is in regard to Blair's conclusion that there is a 

tendency for the preadoleacent to reject adult standards. 

The present study suggests, however• that the rejection of 

adult standards is the result of the preadolescent1s per-

ception that he is rejected by the adult• In other words, 

when the child perceives that the inordinately high. Ideals, 

preached but not too well practiced by adults, are, never-

theless, expected of him, h® comes to believe that parents 

will not accept him as he really is and would even more 

severely reject him if they were aware of some of his overt 

behavior and some of the thoughts that he has* There is no 

disagreement with Blair's statement that the child tends 

to reject adult standards» for truly this is what occurs 

when the preadolescent rejects the old personality model 

and strives to identify with a more realistic one. The dis-

tinction lies in the fact that the child perceives himself 

as rejected by adults before he, in turn, rejects them. 

In his search for a realistic model from which he may 

build a revised self-ideal, the child turns to his peer 

group for social direction. The next section of this chapter 

will consider the data that pertain to this characteristic 

of preadolescent behavior. 
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Turning to Peers for Direction 
la Social Directions 

The third major area of social interaction which, re-

veals typical characteristics of preadolescents is centered 

around the child's tendency to bee cane more dependent on his 

peer group for direction and evaluation in his social rela-

tions and in redefining a more realistic ideal-self. Cox 

(39) stated that preadolescents will not be able to establish 

and maintain warm, rewarding interpersonal relationships with 

many of their peers unless they have established similar 

relationships with their parents, especially with the parent 

of the same sex. There is same evidence to support this 

statement. Winder and Rau (158) pointed out that children 

with poor interpersonal relations with peers also have re-

strictive and punitive parents. These investigators in-

dicated that popular boys have good relations with their 

parents and tend to see themselves as favorably viewed by 

the father« 

Peer® Become Preferred Companions 

Swartz and her associates (II4.O) found that fourth- and 

seventh-grade children ranked friendship as the most im-

portant value in making choices on a test which offered ten 

different values. The second most important value in the 

life of th© preadolescent was the family and, in third 

place, was the value of personal ad Jus tment. When sixty 
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American children were compared with a similar number of 

Vietnamese children during the preadolescent period, 

L@iefa.tj (98} found that American children valued friends 

above the family whereas Vietnamese children preferred the 

family. Oaier and Collier ($6) found that children in the 

fourth and fifth grade a in both the United States end Fin-

land showed preferences for stories which dealt with peer 

relationships. O-irls tended to de-emphasize the adult 

character in their story preferences more than boys did. 

Boys especially liked stories involving positive and co-

operative social relationships with siblings, schoolmates, 

and friends of either sex. 

Bobroff (31) noted that children at the age of ten 

begin to seek the values afforded by greater associations 

with their peers and ore now willing to subvert their per-

sonal desires in favor of group preferences. This study 

suggests that as the preadolescent comes to see himself 

mora fully as a member of a larger community of human beings, 

he tends to use this broader field of relationships to de-

velop a mor© refined concept of himself. He b©coa»s will-

ing to accept the punishment which his peers mete out 

without strong feelings of rejection and hostility. How-

ever , these children have strong negative reactions to 

punishments delivered by adults (99). This finding tends 

to suggest that the preadoleacent perceives punishment as 

mailto:L@iefa.tj
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more unjust when it is administered by adults since he has 

now rejected the highly idealised self which parents h&v© 

presented to M a in tiio early years of his life# It farther 

suggests that the child at this age period comes to feel that 

parental punishment is a continued attempt on the part of 

the parent to impose unrealistic ideal behavior patterns on 

him. Thus, the aggression and hostility which are experienced 

are the result of the preadole scent'a feeling that he is at 

the mercy of adults who simply will not understand his at-

tempts to establish an acceptable code of behavior and to 

identify with a more realistic personality model. 

Beker {26J has shown that the intimate relationships 

offered in a camping experience assisted children to make 

realistic appraisals of themselves, to raise their self-

concepts, and to improve their social relationships. This 

finding seems to indicate that as the preadol&3cent comes 

to perceive clearly how his peers feel, think, act, talk, 

and believe, he also comes to the realization that ho is not 

really so degenerate as he may have thought himself to be. 

This suggestion appears to be at least partially verified by 

the Rorschach responses of preadolescents (10), At nine 

years of age there la a peak of responses which have been 

interpreted as being neurotic. The child shows strong con-

cern about himself. He gives a large number of qualifying 
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responses and tends to be looking for support for his re-

sponses from some outside authority. Fvasive responses 

reach a high point# fix® child evidences repressive tend-

encies and ©motions do not appear to b© too well under 

control. The nine-year-old shows much aeIf-depreciation and 

a lack of self-confidence but he is still very anxious and 

apprehensive about himself as a person, i^'theraore, he 

evidences responses that indicate resistance to adult super-

vision. He is more discriminating and extremely critical of 

otters as well as of himself (10). At ten years, however, 

the child shows his first real tendencies toward being intro-

versive and with this tendency there is a narrowing down and 

a drawing in from the expansive, neurotic striving of nine. 

He appears to be settling down and achieving better personal 

equilibrium. Nevertheless, ten-year-old children appear to 

resent questioning and inquiry more than do subjects of almost 

any other age. It seems that ten-year-old children express 

a sense of inability to cope with the environment even though 

they appear amenable and reasonably easy to get along with. 

These findings nay be interpreted as an indication that 

at nine years of age children react in an apparently neurotic 

way to their loss of identification with an acceptable per-

sonality model, By the age of ten the child has apparently 

been able to analyze himself in relation to others and no 

longer feels intense self-rejection for having overthrown 

the "old gods." He has, howevere not yet sufficiently 
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Identified with new models which he may confidently imitate. 

He is, therefore, somewhat reluctant to respond to extensive 

questioning until he has accepted the new models which will 

give direction to his development as a person. It is sug-

gested that the period of preadolescence is the crucial 

period for the child in his identification with appropriate 

and socially acceptable models whom he may imitate in his 

future social relationships# 

Siegman (132) reports that children who became more in-

dependent of parental authority appeared to become less 

authoritarian in tbeir dealings with their peers* This 

lends further support to the idea that, as the child Is 

able to perceive himself more realistically, be has less 

need for self-defense mechanisms such as authoritarian atti-

tudes and behaviors. 

Kidd (88) adds to the understanding of the preadoles-

cent boy1s particular need for peer group interaction. Her 

findings suggest that boys who peroeive themselves as less 

accepted by the father may need the peer group to evaluate 

behaviors which are a striving to adopt acceptable sex-role 

traits. 

Kauffman (8$) found that preferences by boys in grades 

four through eight for gang membership was highest at the 

age span from ten to twelve years. For girls, the period 

of highest preference for gang membership was from twelve 
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to thirteen. This may be interpreted to mean that "boys 

need peer reinforcement in getting ready for the onset of 

puberty at which time the hoy is expected to have acquired 

taasculino behaviors whereas the girl does not tend to be 

expected to acquire distinct feminine traits until after she 

has reached the monarch©. Consequently, the girls' need 

for gang membership does not arise until later, at which 

time 3he needs tbe gang to serve as a "sounding board" for 

the acceptability of her feminine-role behaviors. Girls 

may also tend to gang.together at this period as tbe result 

of the tendency of the boys to practice sex-segregation. 

Bales' (i|l) study supported this interpretation when she 

found that boys from ages eleven to fourteen tend to indicate 

preferences fox* group relationships when it earae to the 

matter of learning one's psychosocial and biological sex-

roles. The fact that the father in the American home tends 

to be away auch of the day la suggested as another reason 

that the boys prefer the company of peers of the same sex. 

This group interaction appears to be a way of identifying 

with others who are in the process of learning an appropriate 

male sex-role (1|1). 

The preference for peers of the a acne sex is indicated 

in reports by Dahlke {i|.G) and Amatora (6). Boys rate the 

personality of boys as slightly higher than that of girls. 

Girls rated other girls considerably higher tnan they rated 
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that occurs during preadolescencc may resxxlt from the in-

ability of the girl to understand or accept the aggressive-

ness of boya as appropriate behavior for males# The pre-

adolescent girl tends to express the reactions of isothers 

and women teachers who strongly disapprove and punish the 

aggressive and independent behaviors evidenced in immature 

Toms by pre adolescent boys. This suggestion has additional 

support in the findings of Mangan {1 Oij..) that children at 

this age do not have a verj good understanding of the 

seriousness of certain behaviors. Children at this age tend 

to hold attitudes similar to those reported by vickman (157) 

as characterizing the responses of traditional teachers. 

For example, preadolescent3 believed breaking rales to be 

more serious behavior than suspiciousness and unsocial 

behavior* Children's ratings do not correspond well with 

the rankings of psychologists as to the real seriousness of 

certain behaviors. 

Pressure® to Conform 

There have been a number of investigations which in-

dicate that children during the preadolescent period tend 

to become cognisant of the preferences of the peer group 

and tend to accept group patterns of behavior. This tend-

ency was revealed in the responses of ten- and eleven-year-

old children on the Rorschach teat (11). Stewart (138) 
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shows that the stability of preferences for objeots in fourth 

graders now tends to evidence less variation than at earlier 

grade levels, Apparently, fourth graders tend to conform 

more to group preferences even in the choices of toys which 

they select* 

Iscoe (76) showed that preadolescent girls tended to 

be more affected by peer group judgment and to be more 

likely than boys to change their judgment to coincide with 

that of the group. Female tendencies to conform to group 

judgments increased fro® nine to twelve years of age. 

Slich (51) reported that in his study of children's modi-

fication of their judgments of preferred social behaviors, 

peer-group agreement functioned to reinforce the child's 

shifts in Judgment toward positions which h© perceived as 

being in agreement with the judgments of his peers, 

fhe peer group may be viewed as a most significant 

factor in determining the acceptability of behavior within 

the group. As an example, Torrance (%k$} found that al-

though boys showed superior ability in creative thinking 

from grades one through three, they discontinued such ac-

tivities at grade four partially, at least, because of the 

peer pressures against boys with clever and original ideas. 

This finding did not hold true with preadolescent girls who 

have apparently learned earlier how to gain peer acceptance 

of their ideas. 
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Golfand (59) reported that children with low self* 

esteem tended to be more susceptible to peer pressure for 

conformity than did children with higher self-concept8. 

Gelfand's finding £*ay be related to the observation that 

delinquent children tend to M w poor self-concepts and tend 

to "i» iiigfaly suseeptible to suggestions from other a. This 

finding indicates the accuracy of the contention that tfoo 

ctoo-strength of the child will in large part determine his 

willingness to "go along with.the gong" in whatever its 

rn ember a decide to do. 

Maslow (105) pointed out that in studies of adults 

thero is a distinct relationship between conformity and low 

self-esteem. lie did not* however. find such a relationship 

to exist in a group of over throe hundred sixth-grade boys. 

Apparently, at this ago bo/a are able to conform without 

serious threat to their self-concept. Baron (19) reported 

that girls who have acquired th© expected role behaviors 

which cliaracterise a large jaa jority of tl® wonon in this 

society, that is, dependency and passivity, appear to re-

ceive higher status rankings by peers than do those who 

ovidonca leas desirable personality characteristics« 

3sIf*ajj.ee ptaoce nad peer accs^tance, —The x*e search find-

ings gathered in 6b.o present study strongly suggest thai 

to the degree fcb© pre&doleseont is self-accepting arid 
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possesses a healthy self-concept he will tend to be ac-

cepted by the peer group. Antes (13) found a positive re-

lationship between th© preadolescent's concept of being 

socially acceptable and M s peer's perception# of his social 

acceptability. He also reported a positive relation between 

the peer's perception of the child'a social acceptability 

and the pupil'a attitudes toward school. 

Carlson (3&) Indicated that the child who identifies 

with supportive parents rather than with threatening parents 

conslatently held high self-acceptanoe, was less dependent 

upon his current social relationships and was more accepted 

by his peers. Gray (61) pointed out that boys who perceived 

themselves as being more like their father showed better 

personal and social adjustment but that girls who perceived 

themselves as being more like their mother did not show the 

same tendency. This report did not imply that identification 

with the father led to more sex-appropriate behavior but 

that it did lead to the adjustment of the child as he was 

perceived by his peers. The rationale behind these findings 

lies in the changing role expectancies for women today and 

in the general devaluation of feminine characteristics which 

Tuddenham (llj.8) found to characterize youngsters in the upper 

elementary grades. In other words. the female role tends to 

be the less desirable role as it is perceived by children 

during the preadolescent period of development; however, as 
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girls reach, the ago of fourteen or fifteen year a, feminine 

traits are again accorded considerably more value. 

Self-acceptance and acceptance by peers during pre-

adolescence are often related to physical characteristics 

which the child baa inherited or developed# At this age 

period boya who evidenced muscular fitness appeared to be 

more socially acceptable than boys who did not evidence 

this quality (7k)» On the other hand, children with visual 

defects were reported to be identified by peers as being 

more combative, bossy, mischievous, restless, pretentious, 

and as being less friendly, cheerful, and independent 

It appeared that these children suffered a loss of self-

acceptance due to moderate visual deficiencies which led 

to anxiety about their personal acceptability and, con-

sequently, to defensive behaviors. 

Acceptance and Rejection in the 
Peer group 

Although an earlier section of this chapter has pointed 

out that the social class group has significant influence 

of the desirability of particular behaviors, there are some 

general traits or behaviors which influence the preadoles-

cent's acceptance or rejection of his peers. Generally 

speaking, preadolescent children appeared to attribute more 

prestige and status to pears who possess good looks, and 

who evidence friendliness, good sportsmanship, acceptable, 
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if not superior, school achievement, a pleasant personality, 

intelligence, and skill at games (23, 57> 89# 112, 113s 114-7* 

162). In essence, the preadolescent is valuing many of the 

same feature# which are held in esteem in adult society. A 

preadolescent may be said to be the recipient of status and 

prestige rankings by peers if he is able to get along with 

others, to succeed at socially valued tasks, and is good 

looking. One investigator (1|) pointed out, however, that 

popularity may be an indication of personality and social 

maladjustment. 

It may be stated, therefore, that pre adolea cents char-

acteristically evidence new patterns of social lnterdependenee 

and to find solace and reinf or cement as they seelc to es-

tablish ja new personality model and to initiate successfully 

acceptable aex-role behaviors* 

Initiating acceptable sex-role behavior as a reason for 

the preadolescent's turning to his peer group is of con-

siderable importance. The need for identifying with the 

appropriate sex-role has been indicated by many of the 

earlier writers as a major development that occurs during 

preadolescence. Havighurst {68) listed the development of 

appropriate sex-role behaviors as a developmental task which 

must occur during this period if the child is to function 

well in the future. The following section will point out a 
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numbor of studies which have dealt with this aspect of pre-

adolo scent developrnent. 

Differentiating Sex-Typed Behavior 

During pre adolescence both boys arid girls are under-

going a crucial period during which, as Ilavighurst (68) 

has noted, they are learning an appropriate sex-role. It 

has been pointed out that boys tend to be subjected to more 

rejection by adults as they strive to identify behaviors 

which are appropriate to their role whereas girls appear 

to be more accepted and supported in their efforts to es-

tablish appropriate patterns of feminine behavior. 

Sex-Typing Behaviora 

Weinstein and Geisel (l£6) found that girls in the 

nine- through fifteen-year-old age levels were aor© socially 

and psychologically adjusted than were boys at th.es© ages. 

They point out that in the American society the female role 

i» more easily identifiable and contains a wider range of 

appropriate behaviors than does the male role. For example, 

it is wore acceptable for a woman to wear men*s clothes 

than it is for a man to wear a drosa. They further suggest 

that the girls have an easier time in making appropriate 

adjustments du© to the fact that they ixav© more ready access 

to female models in their daily social interactions with the 

mother and with women teachers• Boys find it more difficult 
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to make appropriate adjustments because fathers and other 

males tend to be less often and less immediately available 

to boys In most of their daily interactions* In. addition 

to this handicap, boys are faced with the frustration of 

being pressured by female figures to adopt or accede to 

behaviors which are more in keeping with the female role. 

GkLrls face no such conflicting demands from parents or 

teachers, 

Some evidence of the results of the conflict in role 

identification is seen in a report by Swensen and Howton 

Clip.). They reported that sexual differentiation in the 

Draw a Person Test improves with age but that girls tend to 

differentiate between the sexes significantly better than 

boys during the preadolescent period. Only after the age 

of thirteen does the boy appear able to make this differen-

tiation as well as the girl* 

A team of investigators (20) surveyed the 3ex differ-

ences in the socialization practices of one hundred ten 

cultures. Tney found that pressures toward nurturanc© and 

responsibility were most strongly imposed on girls. Boys 

were exposed to pressures toward achievement and self-

reliance. These investigators suggest that the sex role 

is not solely imposed by the culture but that it is also 

based on adaptations to the biological sub-stratum of life. 

It is pointed out that in modern American society„ the 

nuclear family is so organized that it must be an autonomous 
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unit. Therefore, the husband may bo called upon to take 

over the duties of the wife and the wife may be expected 

from time to time to perform certain duties usually dele-

gated to the husband. Thus, in American society, increas-

ingly undifferentiated sex role a appear to be no handicap. 

Conditions favoring low sex differentiation are more 

typically found in the upper segments of socio-economic and 

educational status structures. This may explain the gradually 

decreasing sex differences in the higher status groups in 

this country. 

By and large, the suggestions regarding the different 

problems encountered in the socialization of children, es-

pecially in the matter of sex-role identification, are in 

agreement with Blair's 19^6 study (30). Although the sug-

gestions mad© by Barry and others (20) referred to above 

contain much to be considered in the over-all process of 

socializing children, the preadolescent today apparently 

maintains some rather distinct differences in attitudes, 

preferences, and behaviors which are typical of males and 

females at this age period. Tuddenham (148) reports that 

children in grades one through six tended to rate the average 

girl as quiet. popular, good-looking, and friendly whoroaB 

the average boy was judged to be wiggly, bossy, and good at 

game3. Walter and Marzolf (l$l) found that boys in the 

fourth and sixth grades tended to express higher levels of 

aspiration than did girls in the same class levels. 
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Torrance (li|5) reported that girls In his study originally 

had attitudes which biased them against studying science be-

cause it was not perceived as an acceptable female interest. 

He found that activities in the classroom which were designed 

to alter this attitude were efficient in helping girls to 

accept this activity as appropriate to them. 

One behavioral tendency which marks the differences 

between the sexes is that girls tend to be more conforming 

to the wishes and preferences of adults and peers than boys 

tend to be. Iscoe (75) found that males were better able 

to resist pressures to conform to the wishes of others than 

girls were. In a later study, Iscoe and his associates (76) 

also found this tendency of girls to conform. The study 

involved over two hundred fifty children ranging in age 

from seven through fifteen years. The investigators stated 

that urban males tended to be less conforming than rural 

males. 

Auaubel (17) reported the tendency of females to be 

more conforming in their evaluations of art preferences, and 

Zaliga (163) indicated that girls showed a much greater need 

to conform to the demands of the bojne and school than did 

boys. Girls were also shown to be more susceptible to peer 

influences regarding their preferences for arithmetic , 

according to Shapiro (131). The higher the child1s self-

esteem the less susceptible he appears to be to persuasion 
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from others (59). Adams (I) Indicated, however, that 

lower*class girls tended to b© less conforming to peer 

pressures and the wishes of adults than did higher-class 

girls. 

Kagan and Moss (82) reported an extensive longitudinal 

study of wales and females from three to thirty years of age. 

They stated that passive and dependent behavior which tends 

to characterise women in prosent-day society is evidenced 

by girla in the age period of six to ten years. Their re-

port pointed out that 60 per cent of the correlations be-

tween ratings of dependency during the period six to ten, 

and ratings of dependency at adulthood were statistically 

significant for women tout not for men. The correlation 

between emotional dependency for ages six to ten and adult 

dependency on parents was „£l for women and .02 for men. 

These investigators found that the dependent and passive 

males in their study tended to depend on authority for sup-

port whereas women were dependent isore emotionally on a 

Mlove object" as well as on authority* 

Kagan and Moss (83) later found that boys who were 

passive during the first six years of their life shifted to 

a more active and retaliatory attitude after school entrance. 

The shift was found to be less marked for girls. They sug-

gested that the culture maintains a more permissive attitude 

toward dependence or independence for females. This provides 
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women and girls with a wider range of acceptable behaviors. 

For the preadoleseeat boy, however, the only road open to 

him as he moves from childhood to adulthood is independence. 

Consequently, the boy, who is of necessity dependent on 

adults during hi a early year 3, is now faced xtfith the task of 

changing M s whole pattern of dependent-independent behavior 

(27}. It may be concluded that one of the distinguishing 

social characteristics of the preadolescent period is that 

girla show & markedly a table behavior pattern whereas boys 

evidence a. considerable amount of aggressive» defiant, sad, 

n o n c o n f o b e h a v i o r » 

This interpretation is in keeping with th© report mad© 

in the earlier study by Blair (30)# It does, however, sug-

gest a more differentiated pattern for males and females• 

Blair indicated that preadolescents reject adult standards, 

but he did not differentiate between the behavior of boys and 

girls. It may be pointed out that the differentiation sug-

gested in the present study adds a somewhat more specific 

aspect to the personal characteristics of preadolescents. 

Another differentiation in sex-typed behaviors appears 

in the studies which deal with the choices of games and the 

different interests of boys and girls during preadole scence. 

Tyler (149) reported that boy3 in the fourth grade tended 

to reject vocations which appeared to them to be "sissy" or 

too intellectual. For example, boys rejected such occupations 
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as dancer and college professor. Girl® ©specially rejected 

jobs which required aggression and which seemed to them in* 

appropriate for their sex, Tyler concluded that sex dif-

ferences were well established in ten-year-old children as 

shewn in their likes end dislikes of vocations. 

A re port by Rosenberg and Sutton-Smith (126) pointed out 

that children in grades four, five, and six have particular 

preferences for the kinds of games they select. Boys in the 

eight- to twelve-year-old age range showed distinct prefer-

ences for games which involve forceful physical contact, 

the dramatisation of conflict between male roles, the pro-

pulsion of objects over space - and complex team organization* 

Samea distinctly preferred by girls involved dramatization 

of men and women in static activitiy, the verbal elements of 

singing or chanting, ritualistic noncompetitive actions, 

choral activities, rhythmic activities, and games in which 

a central person or player had a focal role. These investi-

gators pointed out that their findings are in general agree-

ment with research completed in the 1930»g and 19^0's. They 

found, however, a marked tendency for girls to show more 

preferences for "active, outdoor, competitive, and team 

games than was the case in earlier investigations" (126, p. 

379). Kauffman (85) also found that children in grades 

five through eight showed a preference for games requiring 

a high degree of organization. Both boys and girls preferred 
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this kind of gaw® whether they were choosing games in which 

they would participate or in which they would act as 

spectators. These preferences increased in strength as 

the children grew older. 

Erikson (52) reported that children in the eleven-

through thirteen-year-old age range constructed play scenes 

which, had distinctly different configurations according to 

the sex of the child» Boys tended to use the play space 

for constructions which were related to the out-of-doors. 

Girls' constructions tended to emphasize configurations that 

corresponded with house interiors, with static interiors 

which were open, simply enclosed, or blocked and intruded 

upon. He suggested that it is possible that these sex dif-

ferences are a representative expression of masculinity and 

femininity in the group* 

Amatora (?) surveyed the interests of preadolescents 

and found, first, that more than anything else these children 

were interested in possessing some object which they wanted. 

Secondly, they were interested in items which indicated a 

desire for relationships which made for a good living situa-

tion. In a later study, Amatora (9) found that boys and 

girls at late preadolescenee or early adolescence had dif-

ferent interests in the home• Both sexes indicated that 

their first interest was in viewing television. Boys chose 

family hoobies and play as their next most preferred home 

interests whereas girls chose work, cooking, and family, in 
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that order. Boys indicated a greater interest in animals, 

pets, sporta , and food. Girla chose cooking, reading, 

baby sitting, and listening to music. 

Kauffman (85) surveyed the expressed interests of 

children in grades four through eight in a wide assortment 

of categories. He reported that children become more in-

terested in emotional relationships with others during this 

period and girla are especially interested in this kind of 

relationship. Boys tended to be as Interested in social 

relationships as they were in emotional relationships. 

Younger boys were interested in handicraft projects. Col-

lections were popular throughout the age span. A height 

of interest in collections was reached by boys and girls 

at the age of ten years. Occupational interests for both 

boys and girls centered around professional, technical, and 

service fields. Girla tended to show a fourth occupational 

preference, which was classified as office jobs. The majority 

of boys in grades four through eight tended to prefer parties 

attended by peers of the sarae sex. There were definite in-

dications that both boys and girls did like parties at-

tended by both sexes but this preference was stronger in 

girls* responses than in those of boys. At such parties 

boys preferred playing games but girls showed an earlier 

preference for dancing. 

Some interesting and conflicting reports concerning the 

interests and preferences of preadolescent boys and girls 
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for school subjects are found in the current research. 

Kauffman (8f>) suggests that both sexes tend to prefer the 

three R' s. He reported,, however, that boys showed a grow-

ing interest in mathematics and science while girls pre-

ferred language arts and the social studies» Herman (71) 

reported that his sample of fourth-, fifth-, and sixth-

grade boya and girls asked to rank school subjects accord-

ing to likes and dislikes tended to show strong rejection 

of social studies by both sexes. Girls ranked science as 

the second most disliked subject whereas boys ranked English 

first and social studies second. 

Greenblatt (62) analysed the school subject preferences 

of more than three hundred children in the middle elementary 

school grades. He reported that art, arithmetic, and reading 

were found to be preferred over other subjects with the pos-

sible exception of spelling and social studies. Boys showed 

definite preferences for science and girls liked music best* 

Greenblatt also pointed out that there was some correspondence 

between the subject preferences of t!» more intelligent 

members of his sample and the preferences of the teachers 

of these children. 

Dronoy (50) distinguished pupils* preference® for story 

titles in basal readers among two groups of intermediate 

grade children. In this report of the preferences of over 

two thousand children in Massachusetts she indicated that 
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boys were unwilling to choose titles or stories which dealt 

with, girls but girls frequently chose titles which also ap-

pealed to "boys* especially where the story interest was 

centered around adventure. Boys particularly liked stories 

which dealt with animals, the out-of-doors, adventure, ex-

ploration, and heroes. Girls expressed a marked preference 

for stories which suggested emotional relationships» home 

life, imaginative circumstances and family experiences» 

Stellar findings were reported by Worley (159). 

Tyler (150) compared the interests of ten- and eleven-

year-old American and English school children and found that 

American and English boys had interests which revealed more 

similarity than did the interests of American boys and 

girls. It would appear that sex-typed interests, preferences, 

likes and dislikes are more influential than nationality 

or cultural factors between these two countries. 

Another characteristic of preadole scents, therefore, is 

that boys and girls at this age tend to sex-type activities 

and interests and more frequently to choose those interests 

which are in keeping with their sex-role concepts. Girls 

at preadolescenee are permitted to choose masculine inter-

ests but boys are not as free to choose feminine interests 

without peer and adult disapproval. 
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Social Class Influences on Sex-Typed Behaviors 

Sufficient evidence is available to suggest that the 

social behaviors of boys and girls during preadolescence are 

significantly influenced by the different child-rearing 

techniques and attitudes which appear to distinguish people 

In different social classes. Although children in tooth 

higher and lower classes evidence fears and worries » children 

In the lower classes tend to be more concernsd about parental 

quarreling, about receiving whippings, and about food and 

money than are the children in the upper-class groups, ac-

cording to Angallno (12J# 

Hiddlo-class children tend to evidence behaviors and 

attitudes which indicate a growing sens© of inner control 

whereas children from working-class families tend to be 

more acclimated to obedience to authority figures and control 

by others (91)* Kolin (92) reported that middle-class parents 

are more tolerant of aggressive behavior in boys but not in 

girls. He indicated that there was not as much, separation 

in the conduct expectancies for boys and girls of middle-

class parents as there was for children in the lower-class 

family. 

Children in lower-class families show more social 

maladjustment than children in middle-class families and 

evidence greater hostility toward school, less importance 

on academic achievement, and less conformity to the wishes of 
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others (1). Gray (61) pointed out that upper-middle claes 

girls appeared to be more aggressive than girls in lower-

class groupa. £Fpper-middle class girls also tended to 

place less value on the female sex-role and often behaved 

In ways that were more typically masculine in character. 

Pope (121) suggested, however* that the "tomboy" has more 

eminence among lower-class girls during pre&dole scence than 

among Mgher-olasa groups who appeared to adopt somewhat 

stereotyped "little lady" behaviors* Perhaps the apparent 

contradiction lies in the clarification of the term "ag-

gressive behavior." It is suggested that the upper-claas 

girl Is permitted nore freedom in her choice of the xnore 

subtle foras of aggressive behavior such as striving to 

compote and succeed and in being less passive and dependent * 

For example. it may be that the middle-class views the as-

piration of being a career girl with more acceptance than 

does the working-class family in which the female role is 

more restricted to the tasks of homewaking and child-rearing. 

This is an area in which some research, is needed in order 

to clarify the changing role of the female in the American 

society as this change relates to the acceptance of par-

ticular behaviors appropriate for women in the middle and 

lower classes. 

The appropriate behavior of boys in the lower and middle 

classes ia somewhat more easily discernible. Lower-class 

boys are permitted to be considerably more overtly aggressive 
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than are middle-class boys (100, 103» lli^ 121}* The 

permissiveness in the lower class toward aggression which 

la seen as a characteristic of masculine behavior may ex-

plain Beniaoff and Horrock's {2?) contention that the child 

from the middle socio-economic class experiences greater 

disequilibrium with, adult relationships than do lower-class 

children. Boys apparently find it difficult to suppress 

behaviors which they tend to perceive as supporting the ir 

masculine self-concept. The permissiveness toward aggres-

sion in the behavior of boys in the lower class m y also 

account for much, of the conflict which these boys experience 

in their relationships with teachers who tend to hold middle-

class values (101). The conflict of values may well shed 

some light on the fact that lower-class boys tend to see 

their teachers aa less friendly and accepting and, conse-

quently, tend to view their teachers with less acceptance 

(100, 108, IH4.). 

In summary, preadolescent boys from middle-class 

families characteristically are leas overtly aggressive aivit 

tend to channel this aggressiveness into participation in 

competitive activities and a higher striving for school 

achievement than boys from the lower-class family* Pre-

adolescent girls from middle-class families tend to be 

characteristically more concerned with school achievement, 

snore aaaressive and competitive. and more inclined to 
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the role of "youna lady" than are girls frtm lower-

class families who appear to have been oversocialized and 

to have become rather more passive and dependent. 

la the earlier study of preadolescent characteristics 

Blair explains the conflict between the lower-class child 

and the school as the re suit of excessive humiliation said 

punishment of behaviors which are acceptable to the lower 

class, but which are not approved by middle-class schools. 

Blair further suggests that this conflict is the result of 

the absence of sufficient social and emotional reinforce-

ment of behaviors which indicate success at school. The 

research completed since 1950 does not conflict with Blair * s 

interpretations. Howeverother points of view have ap-

peared and seem to be substantially documented. 

The present study indicates that the preadolescent from 

the lower class is able to perceive the lnappropriateneas of 

the education being offered in the middle-class-value 

dominated school and he tends to reject it during pre-

adolescence. This may be the result, as Blair suggests, 

of insufficient reinforcement from the horn to motivate 

the child to succeed in school. Another interpretation which 

appears to be tenable is that the child recognizes that al-

though the values maintained by the school nay offer him 

greater opportunities for success and prestige in the larger 

community, acceptance of these values will put him in 
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conflict with the values of bis immediate communit?. his 

family, and his peers. 

fix© preadolescent boy in the lower class also tends 

to live in a home whore the father is engaged in an occu-

pation that is wore in keeping with the masculine stereotype, 

For example, lower-class boys see their fathers engaged in 

more occupations, in which physical prowess is valued, in 

which woiaan are not employed, and in which ioen in his com-

munity tend to hold as evidence of their masculinity# The 

lower-class boy is exposed to raore situations involving 

overt sex relations at an earlier age than is the middle -

class boy. The lower-class boy comes to accept physical 

and sexual prowess as raore important symbols of masculinity 

than does the middle-class boy. When the lower-class pre-

adolescent is exposed to the influences of the middle-class 

school and especially to the pressures of middle-class 

women teachers, he tends to find it easier to reject the 

"sissy" behaviors and activities of the school than it is 

to reject the values which he lias come to accept as symbols 

of raanliood in his community. These corauunlty values give 

him immediate prestige within his family, neighborhood, and 

peer group. The school offers him only a promise of success 

and status sometime in the distant future. 
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Chapter Summary 

This chapter ha® dealt with, a large number of research 

studies completed sine® 1950 which provided information 

concerning the social characteristics of children during 

the preadol©scent period of development, fhes© social 

characteristics may be summarized, as followst 

1. The pre adolescent believes in ways that indicate 

an awareness of his part in a larger social 

enviroranent. 

2. Freadolescents become more realistic about their 

own abilities and more analytical and critical 

of the abilities of ot'iiera* 

3* ?readolescent children recognize the more subtle 

meanings of membership and the concomitant values 

which distinguish particular social classes* 

4. Children from nine to twelve years of age evidence 

greater acceptance of cultural values pertaining 

to social success and the status symbols which 

indicate success. 

5. Children at this age period reveal more mature 

Interpretations of social behaviors which they 

observe in the broader social environment. 

6* ?r@adolescents behave in ways which conflict with 

the desires and expectations of adults• The 

causes of this conflicting behavior are multiple 

and interrelated and appear to'stem from the 
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child's inner conflict caused hy a transition 

from introjected ideal-self conoepts to aore 

realistic models for 86If-development. 

7. Preadolescents evidence an. increase in delinquent 

behavior* 

8. The peer group tends to have more critical in-

fluence on the life of the preadolescent who 

spends a great deal of his time with other 

preadolescents» 

9. Preadolescents use tin® peer group to give direc-

tion in and ©valuation of social behaviors# 

10, Freadolescent hoys evidence more aggression* de-

fiance, independence, and nonconforming behavior 

Whereas girls at this age period are store de-

pendent and passive. 

11. Preadolescents tend to sex-type attitudes and 

activities. They generally choose those attitudes 

and activities which they feel are appropriate 

to their sex-role. 
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ANALYSIS AND INTERPRETATION OF TIB DATA: 

THE PERSONAL CHARACTERISTICS 

The personal characteristics of children during the 

preadolescent period of development are presented in thia 

chapter• The data on which the analysis is based were 

drawn from studies reported in Chapter III as well as 

other pertinent research. The personal characteristics of 

children at this age period, as defined in this study, have 

been organized into three categories. These categories 

are the self-concept of the pre&dol©scent„ the sources of 

the anxieties generally experienced during this period of 

life, and the development of intellectual abilities which 

occurs during this age period. The three areas will serve 

as the basis for the discussion. 

The Self-Concept of the Preadolescent 

The self-concept is a psychological construct which 

connotes the inner aspect of personality. At some time 

during infancy the self-concept emerges from the child's 

awareness that he is a separate and distinct entity within 

his total environment. During the process of socialization 

129 
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fell© child, becomes increasingly able to differentiate M a -

ssif from otters* He also learns that certain behaviors 

are rewarded with praise while others are rewarded with 

punishment. Gradually the child comes to perceive the 

differences between the "good me" and the "bad rate." 

The self-concept develops in part from the perceived 

evaluations of significant people in the life of the child# 

McCandless states that "the self-concept may be thought of 

as a set of expectancies, plus evaluations of the areas or 

behaviors with reference to which these evaluations are held" 

(81, p. 17k)' In essence, therefore, the self-concept may 

be said to include those perceptions, beliefs, feelings 

attitudes, and values which an individual perceives as 

describing himself as a person* 

Although the good-bad dimension is only one aspect of 

the self-concept, it is an aspect of particular significance 

during the preadolescent period of development. As Loomis 

(73) suggested, adults appear to expect more in terns of 

good and bad behaviors than the child is able to fulfill. 

This discrepancy tends to create anxiety and a sens© of 

guilt and self-rejection when the child believes he has 

fallen short of the expectations of parents and other sig-

nificant adults in his life (21). 

In the previous chapter it was suggested that at pre-

adolescence the child comes to perceive himself as rejected 
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toy adults beoause he bell eves that he is incapable of liv-

ing up to the idealized personality model which his parents 

and teachers have set before him« The guilt which the ohild 

may feel when he rejects this virtuous model tends to mani-

fest Itself in behaviors that conflict with adult desires and 

expectations. This objectionable behavior, for which the 

ohild may be punishedt tends to relieve the anxiety which 

he sense® m he perceives that he if harboring more signifi-

cant transgressions which he dares not expose to adults* 

Aronfreed (8) pointed out that children often appear un-

comfortable 'when secret transgressions have not been dis-

covered or confessed# He suggested that children may per-

form more overt transgressions in order that the hidden 

ones may be punished, Aronfreed stated that such reactions 

are the result of societal trends which utilize guilt in 

building the child*s moral controls. 

Guilt and anxiety tend to lower the concept which one 

holds of himself# According to the responses of pr©adoles-

cent children on the Borschaoh test, children at this age 

are characterized by a marked tendency to devaluate them-

selves and to be self-deprecating (5» 6 ) . The m i tendency 

was noted by Cruse ( 3D» stated that children in the 

fifth through seventh grades characterize themselves in 

undesirable terms. Bouyer (22) reported that even when 

sixth-grade children were allowed to establish their own 
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rules of oonduct la group Interactions they tended to rat® 

themselves as performing poorly In the group# He reported 

also that teachers rated the performance of the children 

significantly ©or© acceptable than the children rated them-

selves. Aa&tora (4) supported these findings In a report In 

which she found that preadolescent boys and girls evaluated 

themselves as less acceptable than they had at earlier ages. 

She indicated this downward trend in self-evaluation was 

particularly pronounced in the children* s self-ratings on 

intelligence, generosity, cooperation, sociability, calm-

ness, and popularity* 

Similar findings were reported by Phillips (100). His 

study indicated that third graders tended to overestimate 

themselves In their self-evaluation whereas sixth graders 

tended to underestimate themselves. At some point between 

the year that children spend in the third grade and the 

time they enter the sixth grade a significant change in 

their self-concept has occurred* 

The present study has suggested that the development 

of intellectual abilities provides the opportunity for a 

preadolescent child to maie a more realistic analysis of 

himself as he perceives himself and the ideal-self which 

he believes adults expect of hira. It is possible that third-

grade children may be experiencing the initial stirrings of 

discontent due to the developing incongruity between the 
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ideal-self and a store realistic concept of the tame self* 

The overestiaation of self evidenced by third graders may 

fee an unconscious attempt to protect themselves froa the 

threat of facing reality, By the time these children are 

in the sixth grade, however, It appear® that they have made 

a transition in the models with who® they Identify them-

selves. The transition Is not complete nor fully satisfying. 

The lowered self-concept may be a manifestation of the sixth-

grade child*s uncertainty about the adequacy of his new per-

ception of himself. The super-ego has not yet sufficiently 

allowed the child to make a transition to a more realistic 

self without some qualms of conscience, some tinges of guilt 

and apprehension. 

Amatora (3, 4) and Ausubel (10) pointed out that. In 

general, the self-evaluations of pareadoXesoent girls are 

clearly higher than those of preadolescent boys. This find-

ing is not too surprising when the research concerning the 

conflicts of preadolescents with adults is reviewed. The 

boy has a much greater change to make In his dependency-

independency behaviors and in the behaviors relative to 

his development as a male in the American society. Pre-

adole scent girls, however, appear to be more secure about 

their perceptions of themselves, tend to be less anxious, 

and evidence fewer personality maladjustments than do boys 

of the same age. 
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Perkins (99) reported that the self-concepts and ideal-

self concepts of children become lncreasi ngly more congruous 

during preadolescence. His findings are in keeping with 

previous reports. Nine-year-old children show the highest 

percentage of responses classified on the Borachach test 

aa being neurotic. Neurotic tendencies decrease during the 

other preadolescent years (5, 6), 

flfte Self-Concept and Acceptance 

' by oUters 

The research reported in this study regarding the 

positive relationship between self-acceptance and acceptance 

by others is in agreement with similar findings for children 

during other age periods. It was pointed out in Chapter III 

that one of the most significant influences on the social 

behavior of preadolescent children was the attitudes and 

ohild-rearlng practices which parents used in the socializa-

tion of the child* (See p. 61 ft,) The same attitudes and 

practices also have significant influence on the quality 

of the child*s self-concept. Langford and Aim (7*0 reported 

that parents tend to be more aware of the social adjustment 

of children than they are of the preadolescent*s self-

adjustment. Their report suggested that parents tend to be 

more concerned about the child*s overt manifestations of 

social behavior than they are about the child*s perceptions 
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of himself In his own "inner world,* Thie tends to maice It 

sore difficult for n>arents to handle the behavior of their 

children in ways that will be facilitating t© the develop-

meat of a positiv« self-ooncept, 

•The attitudes and behaviors of parents toward pro-

adolescent offspring are crucial because this Is the oerlod 

In which children tend to seek a persorutllty model that Is 

understanding and syapathetlc toward the inner eonflict which 

the child is experiencing. If parents are rejecting, authori-

tarian, and arbitrary with the child during pr«radole8oence9 

the child will tend to evidence hostility* agression* and 

defiance, ftoreover, the child will tend to more completely 

reject the parent as a source of identification in the es-

tablishment of his new «od©l# It was mmmsted in the pre-

vious chapter (see p* ?8), that the child who perceived 

himself as srrosaly rejected by hie parents may tend to 

identify with models who evidence hostile and antisocial 

behavior, Vhen this new model Is imitated the child rcay 

evidence the first manifestations of what will later be 

labeled m delinquent behavior. 

If# during this period of development, the preadolescent 

is subjected to overprotection by his parents, he will tend 

to become more anxious, raore withdrawn, and store psychologi-

cally maladjusted (1), A nuaber of studies have already been 
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sited in Chapter 111 of this study which indicate the sig-

nificant relationship between parental acceptance and a 

high self-concept arid personality adjustment in. the child 

(33* 7®, 72,113). 

Acceptance by one * s peers during th© preadolescent 

period appear® to be positively related to the child's per-

ception of acceptance by his parents (33)• The children 

with higher self-concepts tend to be more accepted by their 

peers (104), The preadolescont with the comparatively poor 

self-concept tends to be less acceptable to his peer group 

(30)• It is most probable that self-rejection begets the 

rejection of others. 

The preadolescent tends to turn to the peer group in 

order to measure the acceptability of hie more realistic 

self*concept. Vithin small, flexible groups the child is 

store able to gain insights into his own personal problems 

by developing a more meaningful understanding of the problems 

of his peers. Belter (1*0 pointed out that when children at 

this age period had the opportunity for warm, Interpersonal 

relationships with peers in a camping experience they tended 

to improve their self-concepts# Social interaction in the 

peer group apparently provides a source of personal evalua-

tion that gives the child greater security about his own 

acceptability. 

The ore&floleecent may be said to be characterised by a 

lower self-concept than he has previously evidenced. He 
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shows considerable personal Insecurity;, instability« self-

criticism, orltloloo of others .and some notable neurotic 

tendencies# 

The Self-Concept and School Achievement 

It may be inferred from the research of the past decade 

that the preadolescent who maintains a poor self-concept 

Indicating1 some feelinrrs of inadequacy and inferiority will 

tend to do less well In his school achievement then the 

child, -who maintains a higher self-concept# Cooper smith (30) 

reported a correlation of ,36 between a positive self-

concept and school achievement. A similar finding was re-

ported by iClausiseir and Check (?1) • Peppln (93) reported 

that the parent-child relationship was positively related 

to the difference between the child*s actual achieveraent 

and his perception of his ability to achieve. 

Jackson (62) reported that academic success was posi-

tively related to social acceptance arid personal adjustment 

in her group of one hundred fifty subjects in the fourth, 

fifth, and sixth grades. Sears (112) indicated that the 

boy with a high self-concept was bright, active, and inter-

ested in school. Her description, however, did net apply 

to girls with high nelf-conceptc* Gordon and Wood (51) 

also pointed out positive relationships between pupils' 

self-evaluations and their scores on a standardized achieve-

ment test* 
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Ringnes3 (105) reported that In a group of children 

with low, average, and high Intelligence, the brighter 

nuplls had the highest self-concepts, Children with aver-

age intelligence# however, rated themselves lowest of the 

three groups. This may suggeat that preadolescents are 

oriented to the envlronmental pressures for high academic 

achievement and stellar success in all tmdert©kings. 

The American society puts a high premium on winning 

and on toeing first* Being average appears to some children 

to be tantamount to failure in the competitive American 

school# The high standard of excellence desired by adults 

appears to "be the cause of considerable insecurity in pre* 

adolescent hoys and girls and tends to be detrimental to 

the child's concept of his personal adequacy# This devalua-

tion of the self-concept m y "he a aiajor obstruction to the 

child*e ability to achieve at maximum efficiency. It is 

suggested that the current fad. for ability grouping may 

have slgnificantly damaging influences on the personal 

development of children, the majority of tshom may to© classi-

fied as average# 

Children at the pr©adolescent period of development 

evidence s poorer concept of themselves than they have showi 

at any previous period of their development# ?Phe parent-

child relationship has a significant influence on the quality 
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of the chiId*a self-concept* Another notably influential 

factor Is acceptance "by the peer group# Still a third 

factor is the degree of success which the child perceives 

himself as having achieved in his school work* 

The three Influences which have been reported, however, 

fail to explain why there is a greater decline in the self-

concept during preadolescence in particular* The present 

study again draws upon the suggestion presented in Chapter 

III that during this age period the child makes a major 

shift from the Idealized self which has been Introjected 

from adults during the early years to a iaore realistic 

model with which he may Identify* The rejection of the 

former Ideal leaves the child without an adequately seoure 

source of Identification and self-evaluation. Thus, he 

tends to devaluate himself until the adequacy and virtue of 

the new ideals have been reinforced by the approval of the 

peer group and others in the child*s environment. 

It is further suggested that many of the personality 

problems which evidence themselves during preadolescence 

and throughout the life of many Individuals are at least in 

part due to the fact that the child has not been able to 

male© the transition from the stereotyped idealistic models 

of childhood to more realistic models without a significant 

loss of personal esteem. The guilt and anxiety engendered 

by this transition tend to persist and cause personal prob-

lems of adjustment. The more strongly the Idealistic self 
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of childhood has been reinforced fey parents and other adults 

during the ©hiId•s early years, the more psychological mal-

adjustment, tensions e**d anxiety will be engendered In the 

transition from one source of Identification to another. 

,r,he Sources of Anxiety during 
Preadolescence 

Anxiety is a term which has been used rather loosely 

in the current literature. It is referred to as both a 

drive and as a response. As a drive# it is generally defined 

as a highly noxious drive state that originates from physical 

or psychic pain {81}# Anxiety* as a response, is usually 

thought of as an overt state of tension, stress, and com-

pulsive nervousness* Such responses usually do not elioit 

positive social behavior although this is not always the 

case. 

The anxieties which are evidenced by preadolescents 

appear to center around areas which are of primary concern 

to the society in which they belong, that is, sex identifi-

cation, ethical behavior and morality, success and achieve-

stent* and social and self-acceptance. In regard to the 

sources of anxiety HcCandless states* 

Anxiety is likely to be most Intense in areas of human 
endeavor that are most highly valued by society, or 
with which society most concerns itself, such as 
sexual behavior, school learning, vocational achieve-
ment, popularity, adequacy of sex-typing, and the 
like. Chronic anxiety Is likely to be associated 
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with behaviors that pervade the most central areas 
of living (that is. eating, eliminating, social 
relations) (81, p#*H9). 

Attention will be given in this section of the chapter 

to the four general areas which appear to be major sources 

of anxiety m the life of the preadoleecent child. 

Sex Identification 

The sex-role identification process apparently is begun 

long before the child is aware of himself as an individual 

distinctly apart and separate from the world about him. 

It begins with the choice of pink and blue layettes by 

parents and grandparents and proceeds throughout the life 

of the individual# Identification comes about through social 

interaction with others. 

Sex-role Identification assumes crucial importance 

during the preadoleecent years as the child is faced with 

the task of developing skills, attitudes, and behaviors 

which are related to the adult role he ultimately will 

assume. Brown (26) has pointed out that sex-role identifi-

cation is an increasingly difficult task in the changing 

American culture beoause of the vague differentiations 

that exist between typically masculine and feminine behavior. 

Rosenberg and Sutton-Smith (10?) reported that girls 

In the I960*s show a greater preference for games which 

were chosen mainly by boys in 1926. These investigators 
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suggested that the perception of the female role Is expand-

ing whereas the role of the male is "becoming more confined, 

yielding fewer, widely acknowledged ways of seeing the self® 

(107 » P« 169)• 

A number of reports have indicated that the female tends 

to prefer the masculine role during the preadolescent years 

(26, 50• 72, 79» 25). Brown (26) Indicated that as the ohild 

developed, from ages fire through eleven years there was a 

tendency for males to identify with the maaoullne role 

more strongly than females tended to identify with the 

stereotyped feminine roles* He further pointed out that 

more females prefer the role of the opposite sex and adopt 

aspects of masculine behavior. Thus, while girls appear to 

feel more accepted by parents and teaohers, they also tend 

to feel inferior to boys (70)» 

The American society tends to value the male role more 

highly than the female role# In more recent years, however, 

women and girls have been permitted to Imitate male behaviors 

and to participate in traditionally masculine activities. 

Hartley (59) suggested that girls are allowed to play boys* 

games but that boys are not equally free to participate In 

activities which are typically feminine in nature. 

In general, however, the male role is preferred In 

the American society. Gray (54) reported that boys who 

perceived themselves as being like the father showed better 
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adjustment and, consequently, less anxiety, "but that girls 

who perceived themselves as sore like the mother showed In-

ferior adjustment* Gray suggested that this finding may be 

explained by the current devaluation of the feminine sex-

role in American society* Galer and Collier (50) indicated 

that preadolescent ^irls tend to choose story characters of 

both sexes. These investigators suggested that this finding 

might betray the preadoleecent girl*s resistance to Identify 

exclusively with feraale figures because of envy for the sore 

active, male role and the accompanying prestige acoorded the 

male, The report by Gaier and Collier has been substantiated 

by Worley (126), 

The con^ruencies between the self and ideal-self of 

girls are significantly greater than those of boys at this 

ag@ period according to Perkins (99)* He suggested that the 

girl may be conforming, passive, and. dependent from child-

hood to adulthood while the boy is forced into a pattern of 

aggressive assertion and independence if he is to fit the 

culturally aeoepted patterns of masculine behavior* 

L'Abate (73) implied that girls are more able to handle 

their anxiety regarding sex-role identification by day-

dreaming, being passive, and by feelings of inferiority which 

are acceptable responses for females in the American society. 

Brown (26) pointed out that girls from kindergarten 

through fourth grade evidenced a marked preference for the 
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masculine role* In comparison with the earlier grades, 

however, fifth-grade girls showed greater preference for 

the feminine role* Jones and. r-iuasen (66) found that the 

«arly maturing sirth~s;rade girls tended to be below average 

in prestige with the? peer group, in sociability, and in 

leadership, Faust (b?) reported that the or©pubescent 

f r l r l in the sixth tirade received higher peer prestige rank-

ings than did the aor® mature girls. Apparently, the pre-

adolescent girl tends to be anxious about the onset of 

puberty and to perceive the featlnine sex-role as less desir-

able than that of the male role* It is suggested again 

that the t>rsadolescent girl's anxiety concerning sex-role 

identification is manifested in the socially acceptable 

foms of passivity and dependency• 

Hartley (59) indicated, that manly behavior is expected 

In boys before womanly behavior is expected in girls. She 

pointed out further that fathers are not at home enough 

to serve as adequate models and that fathers &T® more often 

seen as the punishing agent in the family* Boys are ex-

pected to be smarter, stronger, and bolder and at the same 

time naughtier9 louder, and dirtier than girls. Hartley 

reported that boys consider worsen to bo weaker, dumber* 

cleaner, and less adventuresome than men. 

It is often ra>re difficult for the male to have a 

positive identification with his sex-role because of the 
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lack of Immediate interaction with adult males, Blair 

<19)> in his study of preadolescents, pointed out this 

difficulty la the sex-identification of boys who appear 

to be overwhelmed in a world of worsen. If there has been 

any trend since the completion of Blair* s study, it is in 

the direction of even greater complications in this respect, 

Meyer (35) reported that teachers tended to distribute 

more blame arid disapproval on boys than they do on girls. 

This point was more fully explored in Chapter II# (See 

t>. 66 ff•) As a result of the rejection of behaviors per-

ceived by boys as being typically masculine, considerable 

anxiety is likely to be aroused in the preadolescent male, 

Meyer su#jested that the anxiety is manifested as nervous-

ness, uncertainty, withdrawal, and lack of self-confidence. 

Similar reactions made by preadolescent boys on the Rorschach 

test would support this finding# 

Grace and Lewellyn ($2) pointed out that girls move 

through the transition froa youth to adulthood much more 

easily than do boys. They suggested, however, that the 

role of manhood is much harder to achieve than womanhood, 

Benimoff and Horrocks (15) support this contention. They 

Indicated that boys, as they progress from preadolescence 

through, puberty, may experience a drastic change in their 

social role which is not expected from girls. Until boys 
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achieve control of social skills ifcieh help them gain 

status with peers and others, they apparently experience 

a considarable amount of personality disequilibrium. 

Smith and Lebo (116) indicated that in the drawings 

or preadoleaoent boys there was considerable attention 

given to pipes, cigars# cigarettes, scars, masks* and 

adam# s apples. They suggested that these features are 

manifestations of a need for proving sexual virility or 

masculinity, 

Sutton-Smith and Rosenberg (120) found that boys who 

are inclined to be highly impulsive appear to be manifesting 

sexual anxiety* In another report, Sutton-Smith and 

Rosenberg (121) concluded that anxiety in prea&olescmfcs 

was related to variables in the area of sex-role identifi-

cation, The highly anxious child tended to show a greater 

preference for game® typically chosen by the opposite sex# 

The®® investigators pointed out that the gane choices of 

highly anxious boys were not only feminine but also im-

mature while some of the game choices of the highly anxious 

girls were both masculine and above average in maturity 

level. Cultural influences on sex-typed interests were 

illustrated in the report by Torrence (123)# He concluded 

that cultural changes were making it more permissible for 

girls to participate in and to enjoy tasks requiring 

scientific thinkingi however, because sensitivity and 
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creativity hsve a dlstinot feminine character in this 

society, 'boys begin t© inhibit their oreativity during pre-

adoleseence* 

Jones (65) indicated that early maturing boys tended 

to be more relaxed and more acceptable to adults and peers 

than late maturing boy® who appeared to b© less attractive, 

more animated, and "childish" in their attempts to gain 

the attention of others* These differences had disappeared 

partially by the time the subjects had reached the age of 

thirty-three years. The early maturing boy# however, still 

tended to be more likely to have a "good build#" 

The anxiety that is experienced during preadolesoenoe 

regarding sex-role identification appears to have some re-

lation to parental and host® factors. Kag&n (6?) and others 

(60) reported tjiat both boys and girls in the age period 

si* to ten years stated that their fathers were less friendly, 

more dominant, punitive, and threatening than were their 

mothers* Although this tends to lend soise prestige to the 

father figure and to the male role in general, It also tends 

to suggest that more difficulty may be experienced in father-

son relationships which appear to be very important at this 

age period. In homes where fathers are notably dominant, 

punitive, and less friendly to their sons, the child will 

look outside the family circle for a model with whom he 

mmj identify. This suggestion may in part explain the rising 
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importance ©f the peer group at this age and the fact that 

these groups tend to segregate themselves into gangs of 

boys and girls# 

McCord and PJcCord (8.3) reported that sexual anxl ety 

was found among almost half of the boys who had lost their 

fathers. They noted that the anxiety appeared to be more 

in the nature of a response to a generally unstable en-

vironment than merely to the loss of the father. Stephens 

(117), however, clearly indicated that social workers found 

that boys without a father in the hose were more overtly 

feminine, had more anxiety about sex, and were more often 

delinquent. Heckel {61) indicated in his study that girls 

without fathers in the home were excessively curious about 

sex. He pointed out that this excessive curiosity was in 

part due to the sexual maladjustment of the mothers of the 

girls. 

It may be suggested from the report by Coleman and 

others {29) that mothers who dominate the family and desire 

that their sons become stronger figures than their fathers 

tend to have male children who are highly anxious and de-

ficient in their school work. Winder and Rau (125) re-

ported that dependent children appear to have sexual 

anxieties* These anxieties are In part due to the rejection 

of mothers or the reported low esteem of the fathers. 
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lagan and Lerakln (68) found that in selecting a source 

of identification for one's sex role, preadolescent boys 

©hose the father as a model to imitate. The preadolescent 

girl chose the mother but tended to see the father as 

wiser and stronger. These investigators also found that 

girls have more anxiety-arousing problems in sex identifi-

cation and are not so sure of their self-image and sex role 

as are boys. 

In summary, preadolescent girls tend to evidence anxiety 

about the acceptability of the sex-role which they have 

already in large part learned to play* They become more 

concerned about the role of passivity and dependence which 

their culture has identified for them. Frequently, they 

tend to evidence behaviors, mannerlsros, and attitudes, 

which previously were considered more typically masculine. 

On the other hand, the boy appears to be satisfied with 

the role which society has allotted to him. The pre-

adolescent male, however, experiences considerable anxiety 

about adequately identifying and imitating behaviors ap-

propriate to the masculine role* This anxiety is due in 

part to the lack of male models in his immediate environ-

ment, Further, the preadolescent boy experiences additional 

anxiety as his attempts to imitate typically male behavior 

appears to be disapproved by mothers, women teachers, and 

preadolescent girls. The data at hand do not offer a clue 
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as to which sex may experience more anxlety but there Is 

no question that preadolescenoe Is characterised by the 

Intense concern of ohlldren about identifying with an# 

Imitating appropriate models of h|s aex-role. 

Efrhl oal Behavior and Morality 

Western society tends to value most highly the type 

of social and personal control that comes from within the 

persons themselves. Internalized controls evolve from 

controls imposed by others during the early years of the 

individual* s llf e. During these early years the child does 

the "right" thing in order to please others. For example, 

he does not 11# because it is a transgression of the rules 

of loved ones {8*0. As the child matures, he seeks to 

understand reasons for particular behaviors which may be 

expected from him. Later the child comes to do the "right* 

thing because he wishes to perceive himself as one who 

does right. The older preadolescent indicates an ability 

to recognise the reasons for the existence of certain rules 

and regulations. Jerslld states: 

There is a strong moral undertone In a child*s atti-
tude toward himself when he begins to formulate his 
Ideas and aspirations, and he faoes a moral conflict 
if the ideal he strives to live up to Includes many 
oughts and shoulds which go beyond anything he can 
ever hope to achieve or attain (63, p. 407}* 
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Aronfreed (?) reported that morality is the consequence 

of reinforced behavior. Bandura and McDonald <11} indicated 

that children's moral judgments were acquired through ob-

servation of social models such as parents * teachers, and 

peers. Johnson (61*.) pointed out that during preadolescence 

and adolescence there were positive and significant correla-

tions between the ®oral judgments of children and those of 

their parents. Brodbeck (24) indicated that the moral views 

held by preadolescent boys are significantly influenced 

by the moral views held by the father* 

Aronfreed (9) stated that self-criticism is a learned 

response developed from behavior which is followed by 

social punishment. Sensitiveness to the evaluations of 

other® appears to be basic to the development of self-

criticism, conscience, or superego. Aronfreed (8) further 

pointed out that in the American society guilt holds a 

central position in the development of moral judgments# 

Many psychologists hold the view that guilt rests on self-

criticism and is a prerequisite of moral reaction® to 

transgre ssioa. 

When moral judgments have been internalized they will 

persist to be evidenced even in the absence of threatened 

external punishment. Moral development and anxiety are 

believed to be closely related (63). Jerslld has pointed 

out the particular dilemma of the preadoleacent child* 

as follows: 
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When a child ia beginning to gain self'-control, to 
internalize the social pressures that have been 
previously imposed upon him from without, he has 
normal feelings of guilt and anxiety. He will blame 
or criticize himself even when others do not dis-
approve <63, p. 401). 

The preadolescent probably is faced with increased 

anxiety and guilt a« he faces the moral conflict that ac-

companies his rejection of the idealized, virtuous ideal-

••If introjected from parents and ottar adults during his 

earlier childhood year®. The preadolescent is likely to 

feel morally obligated to act, think, and feel in the 

idealistic ways which have been set before him. Mussen, 

Conger, and Kagan have stated the situation with consider-

able clarity: 

. . . if the learning of standards and prohibitions 
(superego development) is unduly strong, guilt will 
develop in association with a wide variety of be-
haviors and thoughts. Since guilt is unpleasant, 
the child will develop defenses to prevent the com-
natation of prohibited behavior and to keep jpilt** 
arousing thoughts and behaviors from coming into 
consciousness. That is, if the child is afraid that 
he will be rejected or feel guilty for having sexual 
or aggressive thoughts, he may attempt to repress 
or deny these anxiety-arousing and guilt-provoking 
thoughts. Sometiroes these defenses lead to symptoms 
(irrational fears, stuttering, psychosomatic ills» 
ritual®, obsessive thoughts, tics). Excessive guilt 
over aggressive thoughts, raasfurbation, sexual 
curiosity, jealousy toward a sibling are not uncom-
mon in the child of school age and may cause symptoms 
that interfere with effective functioning (91, p. 407). 

Elkind (44, 45, 46) investigated children's concepts 

of their religious denomination. He found that during 
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preadolescence the child moves from © concrete understand-

ing of religion toward one that permits the admission of 

abstraction®. His findings lend some support to Piaget1s 

theory on the sequential stages of conceptualization. 

Religion typically puts considerable emphasis on obedience. 

Parents seem to be God-surrogates, and to the child a re-

jection of their standards may appear tantamount to re-

jection of the standards of the Almighty (97). A high 

degree of anxiety exists in the inner life of the pre-

adolescent as he makes the transition from the idealintic 

models to more realistic ones. The experience is apparently 

fraught with anxiety* self"Condemnation, and guilt. The 

transition will be made satisfactorily only by children 

who have developed sufficient ego-strength to tolerate 

the tension required to save one's self. 

Bobroff (20) reported that ten-year-old children were 

still largely controlled by external sanctions but that 

they are developing their own set of inner controls. He 

indicated that preadolescents more readily subordinate 

their own wishes in order to facilitate the well being 

of the group. According to the theoretical stages of 

moral development proposed by Piaget (101) this finding 

by Bobroff indicates that the preadolescent is reaching 

the most mature stage of moral development. Cattell and 

Gruen (28) supported Bobroff's findings and reported that 
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the preadoleacent child rates human behavior in way# 

which reflect adult valuea concerning the acquisition of 

socially approved inhibition* and dutiful activities. 

Attempt* to develop a sense of responsibility in pre-

adolescents by assigning them duties in the home appear 

to be ineffective (57). Marshall (80) and Harris and others 

(58) reported that children whose parents gave them allow-

ances evidenced no better knowledge of money or improved 

sense of financial responsibility than did children who 

did not receive an allowance. Further, Kehr (60) found 

that participation in Little League Baseball did not 

measurably improve the sportsmanship practices of the par-

ticipants . It appears that some of the "tried and true" 

methods of developing responsibility and moral judgment 

may have mare support in parental bias than they have in 

educational or psychological research. 

Durkm (37, 38, 39, 40, -̂1} has reported extens ive in~ 

vestigations of the child*® concept of justice. Testing 

the Piaget theory, she discovered that preadolescent 

children do not tend to accept reciprocity (that is, an 

eye for an eye) as a justice principle but rather tend to 

evaluate each case on its own merits and wish to know the 

mitigating circumstances involved in each case. 

Robinson (106) reported that sixth-grade children have 

rather immature concepts of the way in which malicious 
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mischief should be punished in comparison to court inter-

pretations of the proper handling of the case®. Miller 

and Horn (87) indicated that fourth- and sixth-grade 

children did not agree as closely with "authorities" re-

garding the ethical and legal principles of debt as did 

children in grades eight, ten, and twelve. The fourth-

arid sixth-grade children, however, were in substantial 

agreement with the authorities about compelling the per-

formance of promises, punishing deliberate evasion of debt, 

and causing the involuntary bankruptcy of the debtor in 

order to collect a debt. 

One team of investigators (103) reported that the 

tendency to confess was a questionable treasure of moral 

development. Confession appears to be an affiliative and 

dependent behavior which is used more by girls. The rela-

tionships between the preadolescent's causal understand ing 

and his moral judgments have been of concern to several 

investigators (75, 92, 93, 96). Causalty is defined by 

one investigator as the "understanding and appreciation 

of the dynamic, complex, and interacting nature of the 

forces that operate in human behavior" (9J, p. 122). Muuss 

(92) reported that children with a high degree of causal 

understanding were less rigid in their moralistic judgments 

of others, and Leavitt (75) indicated that such children 

evidenced less concern for moralistic punitiveness. Muuss 

(Q3) reported that high causally oriented children evidenced 
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less insecurity and anxiety. Ojemann (95) pointed out 

that causally oriented children showed significantly leas 

authoritarianism and significant!y more willingness to 

assume responsibilities. 

In another investigation, Ojemann (96) pointed out 

that causal understanding can be effected by direct teach-

ing. Fourth-, fifth-, and sixth-grade children who were 

given a special learning program designed to develop a 

causal orientation toward their social environment showed 

a marked improvement in their understanding of the causes 

of human behavior. He also indicated a tendency for these 

pupils to be less punitive toward others. Engbretson (47) 

reported that children who develop insight into their own 

behavior also began to develop more positive attitudes 

toward others. It is suggested that this may be an area 

of considerable significance which needs further investi-

gation. The possibilities of assisting the preadolescent 

child to be raore self-understanding and self-acceptAnt, 

and to reduce the anxieties associated with this period 

appear to be encouraging. The school seems to have another 

opportunity to make a more worth-while contribution to the 

total development of the child if teaching causal relation-

ships is as beneficial as Ojemann indicates. 

The development of moral judgaents in the preadolescent 

is further complicated by the fact that the child lives 

in a society which is in cultural transition. The 
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demarcation* between right and wrong frequently appear 

to elude both adults and preadolcs cents. In the develop-

ment of the child's moral standards, the discrepancy be-

tween whet adults say and what they do appears to be the 

most influential factor of all (63). 

It 1® suggested that the large number of evasive, un-

certain, confused, and qualifying responses made by pre-

adolescents on the Rorschach test (5, 6) are indicative of 

the anxiety which centers around the child's development 

of moral concepts during this period. Substantial evidence 

in the current research indicates that one of the focal 

points of anxiety in the preadolescent is his concern for 

the transitions which occur in his moral judgments of him-

self and others. Rudman (108) indicates that some con-

cern is shown by parents and teachers concerning the moral 

and ethical development of the preadolescent child. It 

appears likely that the improvement in causal thinking 

provides opportunities to reduce the anxiety which arises 

in the personal development of preadolescents. Neverthe-

less , preadplesccmce is characterized by considerable 

anxiety concerning the establishment of acceptable moral 

-and ethical attitudes and behaviors. 

Achievement Anxiety 

In Chapter III (see p. 43 ff.) considerable attention 

was given to the fact that preadolescent children have to 
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some considerable extent accepted the cultural values per-

taining t© the importance of success-striving and academic 

achievement. Children who were aucceaaful in academic work, 

appeared to be more acceptable to themselves, their parents, 

teachers, and peers. The preadol®scent child evidences 

conaiderable concern regarding hie abilities to achieve 

and succeed. Dunlop (36) reported that one of the moat 

fre<juently reported fears during the preadoleacent period 

waa a fear of failure. Zeligs (127) pointed out the in-

tense concern which children have for school aucceaa. 

Musaen, Conger» and Kagan sum the natter in the fol-

lowing statement: 

The child * a ability to solve problems efficiently and 
t© ac«pir© knowledge i® influenced not only by his 
achievement motivation but also by hia anxiety about 
intellectual activities. Many individuala have tax 
unusually intense fear of failure; they doubt their 
ability to pass a test and to solve problems. For 
some, this anxiety can be so intenae that it ob-
struct a clear thinking and cauaea the child to with-
draw interest from academic task® (91, p. 462). 

Davids and White (32) verified the suggestion that failure 

tends to lower the preadoleacent*s level of aspiration. 

McCandlesa and Casteneda (82) indicated that there waa a 

definite relationship between anxiety and achievement as 

measured on the Children's Manifest Anxiety Scale and the 

Iowa Every Pupil Teat. One source of the fear of failure 

and of school phobia is the anxiety manifested by parents, 

according to a report by Agras (1). 
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It has already been pointed out that academically 

successful children tend to "be more socially acceptable to 

others. Bedoian (13) indicated that the socially unac-

cepted child tends to score lower on a measure of mental 

health. It may be inferred that the child who is unsuc-

cessful tends to develop poorer personal adjustment, This 

inference has not been directly tested and will await con-

firmation in future research. 

The relationship between achievement, parental atti-

tudes . and child-rearing practices {16, 29, 62 89) was 

reported in Chapter III (see p. I4.6 of this study), Peppin 

(96) reported that parents are more critical of under-

achieving children than they are of over-achieving children. 

He also reported that the parent-child relationship was 

positively related to the ability of the preadolescent child 

to achieve to his maximum level. 

Sarason and Davidson (110) documented the anxiety 

which elementary school children evidence regarding academic 

achievement and schoolwork in general. They report that 

boys obtain lower anxiety scores than girls. This same 

finding is re ported in a study by Castaneda and others 

(27)* Another team of investigators (90), however, found 

no significant differences between the anxiety manifested 

by boys and girls. They reported that high-achieving fifth-

grade girls were more anxiety conscious than their lower 
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peers but that this relationship was reversed in the sixth 

grade. These reversals were attributes to physical changes 

which precede the menarche. Sutton*Smith; Rosenberg, and 

Morgan (119) indicated that children received much less 

favorable scores on personality inventories in 1961 than 

they did in 193!*.. They suggested that the change was par-

tially due to social and psychological changes which allow 

children more freedom to express anxiety and guilt. Anxiety 

and guilt apparently have become more openly admitted by 

both parents and adults in more recent years. Sarason and 

Davidson (110) indicated that preadolescents who report 

fears and anxieties appear to have slightly lower IQ scores; 

moreover, highly anxious boy® perform leas well la school. 

Apparently anxious boys become more confused in learning 

situations and evidence poorer performance under high de-

grees of anxiety. 

The research investigating achievement anxiety is 

only fragmentary» but there are some rather definite in-

dications that the preadolescent child suffers considerable 

anxiety in this area. In a period in which the culture 

has tended to thrust more and more responsibility on the 

school and has tended to value increasingly an education, 

the child may be subjected to many pressures for success* 

fhe school frequently segregates children into ability 

groups. This sets the stage for more strain regarding 
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successful performance ia the school environment. It £® 

not unreasonable, therefore, to suggest that characteristi-

cally the preadolescent experiences considerable anxiety 

regarding academic success. 

Social and Self-Acceptance 

In this study there have been repeated reference# to 

the importance of acceptance and rejection in the psycho-

social development of the preadoleecent child. (See 

Chapter III, p. 52 ff.) Parental acceptance appears to 

be a crucial matter in the socialization of the child at 

all ages. At preadolescence the peer group serves as another 

influence in the child' s personal and social development. 

The child who is rejected by the parent appears more likely 

to be rejected alao by the peer group. The child who has 

developed a positive self-concept seeras to be more accept-

able to his age peers. The acquisition of physical fitness 

and skills also contributes to the child*s acceptance 

within the preadolescent group. Children appear to be less 

favorable to those peers who are overtly aggressive or 

withdrawn. Mental superiority and success in school 

activities are also factors influential in the acceptance 

of the child at this age period. Socio-economic status 

also appears to have significant influences on the child's 

acceptability to his teachers and peers. 
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The child at the preadoleacent period of deveioptaeiit 

ebaracterIgtically experiences anxiety concerning his E2£-

sonal adequacy and his aocial acceptability« 

Summary 

The preadoleacent child may he characterised a® evi-
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dancing considerable anxiety regarding .the development of 

appropriate sex-role behavior*, the ©atabliahtaent of moral 

and ethical concepts and behaviors which are realistic 

and \<jfoich support a positive self-concept, the ftalfillMSt. 

of socially wined achievements in the school, and the 

acceptance by peer# and significant adults i» the child's 

world, Theae aourcea of anxiety are conapicuoualy inter-

related and may encompass many other factor® vhich con-

tribute to the child' a anxiety which ia manifested in hia 

aocial and personal behaviors. 

The Development of Intellectual 
Abilities 

Intelligence is a hypothetical conatruct devised for 

the purpose of explaining and predicting behavior. The 

measurement of intelligence ia, in reality, the measurement 

of overt behaviora vhich, allegedly, indicate that one in-

dividual is more adept at a particular taak than another. 

Whether or not this adeptneas ia the result of hereditary 

forces or of environmental influence® has been the aubject 



163 

of considerable debate. It is mot the purpose of this paper 

t© extend that issue. In Chapter II a point ©f view for use 

in this study was established. It i® now the task of the 

study to present titie available research which indicates the 

developments which occur in intellectual development during 

the preadolescent period of life. 

An inveatigation of the current research concerning 

intellectual development of the preadolescent child clearly 

reveals an area of research open to unlimited possibilities. 

The scanty and fragmentary work which has now been dona in 

this area and the relative lack of integrative theory pro-

vide many opportunities for future investigations. The lack 

of sufficient information concerning intellectual develop-

ment during the preadolescent period of life has forced the 

present study to consider the matter from a wider and more 

comprehensive base. It is necessary to draw upon the work 

of other investigators and to utilize theories offered in 

the past in order to give functional meaning to the current 

research. 

J. F. Guilford (55, 56) theorised that there are at 

least five types of processes used in what is termed intelli-

gence . The five processes are called recognition* retention< 

divergent thinking, convergent thinking. and decision making. 

In brief, recognition refers to the ability to label objects 

in the environment and retention involves the ability to 
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remember information. Divergent thinking ha® to do with the 

ability to conceive a variety of possible solutions to a 

problem situation. Convergent thinking involve® classify-

ing divergent thought into conceptual categories; for example, 

all girls who have siblings are "sisters." Decision making 

refers to the facility for choosing a course of action with-

out chronic vacillation. Guilford suggested that people 

are skilled in the use of these five types of processes in 

differing measure. 

Piaget and his associates (102) indicated that the 

growth of intelligence fundamentally was evidenced by an 

individual•s ability to reason more proficiently and by his 

ability to utilize what Guilford has termed convergent 

thinking. Piaget describes the growth of intelligence in 

terms of five stages of thought through which an individual 

passes. Prior to the preadolescent period Piaget suggested 

the child goes through a period in which he learns about the 

nature of objects and in which language and symbolic ac-

tivity are at a minimum. This stage has been called the 

sensorimotor stage and extends fro® birth to about two years 

of age. From the second through the seventh year of life 

the child proceeds through a stage of preeonceptual and 

intuitive thought. For example, the child at this stage 

believes that the weight, volume, or mass of an object is 

changed when the shape of the object is altered* For ex-

ample, two identical balls of clay will be held to be of 
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equal size according to children at thie stage of develop-

ment. When one of the ball® is flattened out many of these 

same children perceive the quantities to be different. The 

concept of Quantity is not stable and the child i® unable 

to realize that quantitative constancy is not dependent on 

perceptual characteristic®. 

During the preadoleacent period the last two ®tages of 

development are experienced. From the seventh to the 

eleventh year® of life the child develop* the ability to 

reason about concrete objects. The child is now able to 

apply logical rulea to concrete object*. For example, the 

child is capable of conceiving the equivalence of the fol-

lowing rule: A • B ' C; therefore C - A * B. From the 

eleventh year onward the child during the preadolescent 

period is able to reason about hypotheses without the aid 

of concrete objects. In essence, Piaget theorized that the 

ability to reason was the critical process in the development 

of intelligence. 

Current research offers conflicting reports about the 

validity of Piaget's theory. Braine (23) reported some 

substantiation of the theory but pointed out that by non-

verbal methods children were able to elicit inferential 

responses considerably before the age of seven, as Piaget 

suggested. Mogar (88) reported that even five-year-old 

children can indue© laws from repeated observation of 

physical phenomena and can explain events in the form of a 
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law, Scott (111) indicated that girls are about a. year 

ahead of boys in their ability to reason Inductively* He 

stated that girls exhibited inductive reasoning abilities 

at ten year® of age that boy® did not evidence until they 

were eleven years old. 

Stern (118) pointed out that the child's growth in 

reasoning is a gradual and continuous process which depends 

either directly or indirectly on the child's experiences. 

In the study of fourth-, sixth-, and eighth-grade children, 

Stern found that the children's explanations of physical 

phenomena were more accurate and effective as the child 

moved into successively higher grade levels. Ervin (48) 

reported that she found that training in a logical operation 

did not significantly alter a child's performance in a 

similar operation requiring transference. Many of the third-

and fourth-grade subjects in this study were unable to solve 

a problem which offered no material or vocabulary which had 

not been presented in a similar problem on which the children 

had received training in logical reasoning. Ervin stated 

that her results supported the Piaget theory and upheld 

the contention of a roaturational component in the develop-

ment of logical reasoning. 

El kind (**3) replicated Piaget's investigation of 

quantitative thinking. His report supported the contention 

that there is a developmental continuum which proceeds frora 

the concrete to the abstract. In a further study, Elkind 
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(42) reported that conservation ©f mass (that is, the object 

did not change quantity just because it changed to percep-

tual configuration) did not appear in the child before the 

age of seven or eight years; that tiie conservation of weight 

did not appear in the child until about nine or ten years of 

age and that the child at eleven years evidenced cornprehen-

sion of volume. The findings also reportedly stibstantiated 

the Piaget theory. 

Sigel (114) and Blackwell (18) indicated that children 

from age seven years to eleven years changed from abstract 

behavior on a sensorimotor level (perceptual) to a more 

mature level of abstraction (conceptual) in which the child 

classified material© into deliberately conceived categories. 

Mil grata (86) reported that eleven- and twelve-year-old 

children often have cognitive abilities and abstract as-

sociative levels which are like those of adults; however, 

these children more often than not continue to imitate the 

behaviors of their peers rather than to utilize the cognitive 

and associative abilities which they possess. Russell and 

Saadey (109) pointed out a definite decrease in the pre-

adolescent's choice of concrete definitions which showed 

functional, and abstract qualities. These trends were stable 

from grade three through grade six. 

The preadolescent not only indicates gains in his 

ability to reason logically and to think abstractly, he also 
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appears to develop facility in causal thinking. Bobroff 

(20) indicated that the twelve-year-old child is able to 

generalise that calculated actions produce predictable out-

comes. He is better able to understand reasons for rules 

and he views reality more objectively. Causal relationehips 

are better understood and accepted at this age period. 

Kedinnus (84) also showed that the child at preadoleacence 

is able to recognize the reason for the existence of rules 

and regulations and to be able to judge nutters in terns of 

their consequences. His report supported the Piaget theory. 

Piaget held that from ages five to twelve the child's con-

cept of justice developed from a rigid and unswerving notion 

of right and wrong, introjected from the parents, to a sense 

of justice that is mediated by the mitigating circumstances 

which occur in each situation. 

Durkin (37„ 38, 39, 40, 41) has investigated the 

reciprocity principle as a feature of the child * s concept 

of justice. Her data, in essence, do not support the Piaget 

data. The report, however, indicates a relationship between 

the acceptance of reciprocity as a principle of justice and 

the child's intelligence. With increasing age, this in-

vestigator pointed out that children want to know the cir-

cumstances in each situation before deciding what action 

should be taken in dispensing justice. The child appears 

to be seeking a more realistic and causal understanding 
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for human behavior, especially those behavior® which he 

himself evidences, 

Nasa (9%) reported that personality, experience, and 

the form of questioning had effects on the child's causal 

thinking ability, Withdraw* children and children Mho had 

ii© experience with the phenomena whose causal agents were 

being explored in the study indicated large numbers of non-

naturalistic responses. 

Mmiss (92) indicated that the relationship between 

causal orientation and anxiety or insecurity were not re-

lated to intelligence. Although one has developed the 

intellectual capacity and ability for causal reasoning it 

does not, in itself, appear to diminish anxiety and insecurity. 

0jemann (95) reported that causal thinking can be taught to 

children in grades four, five, and six with the view of 

developing self-understanding and reducing anxiety and in-

security . 

Blair (19), in his investigation in 1946, clearly 

documented this age period as one of striving for reality. 

This same trend is strongly supported in the more recent 

research. Durkin (37, 38, 39, UO, kl) found a tendency 

for children to strive for realistic understanding. Phillips 

(100) has pointed out that sixth graders were more reality 

oriented in their self-concepts than were third-grade 

children. 
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L'Abate (73) demonstrated the accuracy of the Plaget 

theory of cognitive development. In a study of children 

from kindergarten age to the fifth-grade age level, ©he 

reported that children mate a sudden change at age seven 

from a global to a more analytic approach to reality. This 

more analytical ability in his treatment of reality has been 

suggested in the present study as a major cause of the child *s 

making a transition in personality models. The increased 

analytical ability allows the child to see the world of ab-

stract ideals in more realistic terms than he has previously 

been able to do. The intellectual development paves the way 

for the transitions that occur during the preadoleacent 

period and which evidence themselves in conflict with adults, 

in greater dependence on the peer group, as well a» in the 

diminished self-concept which children at this period have 

been reported to evidence (see p. 129 ££>» 

The preadolescent's abilities to formulate concepts are 

developing rspidly along with concomitant abilities to ab-

stract and generalize. Vlnacke (124) pointed out that con-

cept formation increased with aget was a continuous and 

cumulative affair, and involved processes which cannot be 

inferred from either mental age or the vocabulary of the 

child. A similar report is made by Akutagawa (2) and Bing 

(17) and showed that the mother's child-rearing practices 

and interpersonal relations with the child were influential 

in the development of the child's cognitive abilities. 
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Graff (53) pointed out that experience with the con-

cept of conservation of natural resource® had significant 

influence on the child*® understanding of thorse concepts. 

Legere (76) indicated that the child's concepts of time 

improved from grades four through eight, and Bauer (12) 

stated that the educational level of the parents has sig-

nificant influence on the conceptual development of pre-

adolescents. 

Lehraann (77) shoved that urban elementary school chil-

dren had a higher IQ score than rural elementary school 

children in grades one through six. Siller (115) found that 

higher socio-economic status has positive relationships to 

higher conceptual abilities. Donate e (35) pointed out that 

after the age of twelve concept changed very little in 

semantic meanings. All of these reports lend support to 

the belief that conceptual abilities are strongly influenced 

by environmental forces. 

The preadeleseent is characterized by behaviors which 

indicate improved intellectual abilities in abstracting, 

generalizing, conceptualizing, and reasoning logically. 

*ghe child at this age period also evidences a significant 

striving for reality and causal understand Inge» Even the 

child's fears have been reported to demonstrate this trend. 

The child moves from fears that are based on fantasy toward 

fears that are real» Dunlop (36) pointed out that pre-

adolescents reported increasingly realistic fears of bodily 
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injury and punishment in situations which held the greatest 

real menace to the child. 

Ail of these improved intellectual abilities tend to 

provide the child with the opportunity for greater insights 

into the subtle meaning of hi® personal interrelationships. 

The intellectual abilities offer a frame of reference in which 

the preadolesoent may evaluate himself and his broader en-

vironment more realistically. 

The findings concerning the intellectual development of 

the preadolescent parallel the report by Blair (19). He 

reported substantially the same findings as those indicated 

in current research. Additional support is offered in this 

study for Blairidea that the child is seeking reality and 

developing causal understanding. 

Chapter Summary 

This chapter has dealt with a large number of research 

studies completed since 1950 which provided information 

concerning the personal character is t ic s of children during 

the preadolescent period of development. These personal 

characteristics may be summarised* as follows: 

1. Preadolescent* become more introspective and self-

evaluative. They are hypercritical of themselves 

and others. 

2. Children at this age period evidence lower, more 

negative self-concepts which affect their be-

haviors . 
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3* Preadolescent girl® are more self-accepting and 

accepted by ©titer® than are preadolescent boy#. 

4. Children from nine to twelve year* of age express 

neurotic , evasive, indeciaive, iwecure, unatable, 

aggressive, and rebellious tendencies which result 

from title inner personal conflict of the child. 

5. Preadolescents reject the unrealistic ideal-self 

concept introjected from adults during the earlier 

years of life. The behaviors characteristic of 

this period are overt manifestations of inner 

strife as these children seek to identify with 

more realistic models by tdhich they may pattern 

their thoughts and action®. 

6. Children during the preadolescent years express a 

great need for personal interrelationships with 

peers in order to gain stability in social relation-

ships , judgments, and values. 

7. Preadolescents make evaluations of their personal 

worth from the evaluations of others. 

8. Preadolescent children experience considerable 

anxiety about aex-identification, that is, about 

accepting and performing behaviors and attitudes 

that are appropriate for their sex-role. 

9. Preadolescent girls tend to reject the limitations 

of the female role and to enjoy some of the activi-

ties previously reserved for boys. 
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10. Freadolescent boys experience considerable anxiety 

concerning appropriate masculine models with 

which they may Identify aid concerning the ac-

ceptability of their aggressive, independent, 

masculine behaviors. 

11. Preadolescents express anxiety concerning the per-

sonal and social acceptability of their moral and 

ethical behaviors and standards. 

12. Children daring this age period make major shifts 

from external sanctions on behavior to a store 

internalised system of controls. 

13. Children from nine to twelve years of age evidence 

considerable personal insecurity in regard to 

their ability to achieve academic success which 

is so important to being accepted by the peer 

and adult world. 

Ik. Freadolescents experience further anxiety regard-

ing their personal acceptability to adults, parents * 

and peers and their personal acceptability to 

themselves. 

15. Preadolescents express developments in intellectual 

abilities which permit greater insight into the 

meaning of personal interrelationships. The child 

at this age period evidences greater abilities 

in abstracting» conceptualizing, reasoning 

logically, and in comprehending causal relation-

ships * 
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CHAPTER V 

SUMMARY, IMPLICATIONS, CONCLUSIONS, 

AND R1COMM1NDAU ONS 

Summary and Implications 

The problem of this study was twofold: first, to de-

termine what personal and social characteristics of normal 

American preadol escetit# were revealed in research studies 

completed since 1950; and, second, to integrate this re-

search into a pattern from which implications could be 

drawn for use by persons who work with preadolescents. 

Specifically, the problem contained the following sub-

problens: 

1. To synthesize the findings of current research 

studies dealing with normal American preadolescents 

into characteristics which reveal the child's 

social adjustment. Characteristics which evidence 

social adjustment have been established around 

data concerning the child's interactions with 

adults and peers in the family, in the school, 

and in other community relationships. 

2. To synthesize the finding® of current research 

studies dealing with normal American preadolescents 

into characteristics which reveal the child"s 
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personal adjustment. Characteristic® which 

evidence personal adjustment haw been established 

around data concerning the child's concept of self, 

especially his perceptions ©f the sex-role and 

his responses to social conflict and to anxiety-

arousing situations. Other characteristics of 

personal adjustment have been established around 

the child*® increasingly effective use of intel-

lectual skill®, such as realistic conceptualization, 

causal thinking, and making moral judgments. 

3. To compare and contrast the social and personal 

characteristics of preadolescents in the study 

with social and personal characteristics pre-

viously determined and which were based upon 

studies of preadolescence completed prior to 

1950. 

4. To draw from the data gathered and from the social 

and personal characteristics determined in the 

study implications for guiding the development 

of preadolescents which may be useful to persons 

who work with children of this age period. 

Data for the study, drawn from the research studies 

concerning preadolescence published between January, 1951, 

and May, 1964,ia the fields of anthropology, education, 

psychology, and sociology were recorded and classified. 
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When all the data had been gathered and organized, they 

were analyzed in order to determine the personal and social 

characteristics of preadolescents. 

The first of the four hypotheses formulated for the 

«tudy stated that characteristics which reveal social ad-

justment are evident in the data gathered front current 

research which distinguish preadolescence as a distinct 

period in human development. Social characteristics which 

distinguish preadoleacence as a distinct period in hutaan 

development were clearly indicated in the data reported, 

analyzed, and interpreted in Chapter III. These character-

istics are summarized, as follows: 

1. The preadolescent evidences an awareness of his 

part in a larger social environment than he pre-

viously explored. 

2. Preadolescents are more realistic about their own 

abilities and more critical of the abilities of 

others than they were at earlier ages. 

3. Preadole scents recognise the raore subtle meanings 

of. social class meabership and accept certain ap-

propriate social class values. 

Children at this age period accept cultural values 

pertaining to social success and the desirability 

of statue symbols which indicate materialistic 

success. 
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5. Children from nine to twelve year* evidence mere 

mature interpretation® of social behavior® which 

they observe in their broader social world than 

they did at earlier ages. 

6. Preadolescents behave in ways which conflict with 

the desires and expectations of adults. 

7. An increasing number of children, during pre-

adolescence, evidence an increase in behavior 

likely to be interpreted as delinquent behavior. 

8. Children during the years of preadoleccence spend 

considerable tirae with peerst especially peers 

of the same sex. 

9. Direction and approval of the preadolescent's 

social behavior appear to come largely from the 

peer group. 

10. Preadolescent boys evidence aggression, defiance, 

independence, and nonconforming behavior whereas 

girls at this age period are more dependent and 

passive, 

11. Sex differences become important to preadolescents, 

who tend to choose games, attitudes, and activities 

which they feel are appropriate to their sex-role. 

These major characteristics of social behavior were 

evident in the findings of current research. The first 

hypothesis. therefore, is accepted. 
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Hi© second hypothesis formulated for use in this study 

stated that characteristics which reveal personal adjust-

ment are evident in the data gathered from current research 

which distinguishes preadolescence as a distinct period in 

human development. The data reported r analyzed, and inter-

preted in Chapter IV clearly indicated personal characteris tics 

which distinguish preadolescence as a distinct period in 

human development. These characteristics may be summarized, 

as follows: 

1. Preadolescents are more introspective and more 

critical of themselves and others than they were 

at earlier ages. 

2. Children evidence lower, more negative self-

concepts during preadolescence than they did earlier 

in life. 

3. Preadolescent girls are more self-accepting and 

accepted by others than are preadolescent boys. 

i*. Preadolescents express neurotic, evasive, in-

decisive, insecure, unstable, aggressive, and 

rebellious tendencies resulting from their inner 

personal conflicts. 

5. Preadolescents make a major transition frora the 

idealistic models of behavior introjected during 

childhood to more realistic models with which they 

may identify as well as evaluate their behaviors. 
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6. Freadolescents use the peer group a® a source ©f 

reference for purposes of identification and for 

standard# by which they may evaluate their per-

sonal and social behaviors, 

7. Freadolescents experience anxiety about learning 

appropriate sex-role behaviors and attitudes. 

8 . Preadolescent girls reject the stereotyped female 

role and frequently participate in activities 

which formerly were reserved for boys. 

9. Preadolescent boys experience considerable anxiety 

concerning their identification with appropriate 

masculine models and concerning the acceptability 

of their aggressive, independent, masculine be-

haviors . 

10. Preadolescents express anxiety concerning the 

personal and social acceptability of their moral 

and ethical behaviors and standards. 

11. Children during this age period stake major shifts 

from external sanctions on their behavior to a 

more internalized system of controls. 

12. Preadolescents experience considerable anxiety 

about their ability to achieve academic success. 

13. Preadolescents express further anxiety about 

their adequacy aid acceptability as a person. 
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14. Preadolescents express developments in intellectual 

abilities which permit greater insight into the 

meaning of personal interrelationship©. 

15. 'Hie child during preadolescence evidences greater 

abilities in abstracting, conceptualizing, reason-

ing logically, and in comprehending causal relation-

ships . 

These major characteristics of personal adjustment 

have been evident in the findings of current research. The 

second hypothesis, therefore, is accepted. 

The third hypothesis formulated for use in this study 

stated that some social and personal characteristics 

evidenced in the study differ from those previously es-

tablished in studies of preadolescemce completed prior to 

1950. In general, the findings of the current study were 

complementary and supplementary to the findings of the 

study by Blair CD. It must be pointed out, however, that 

Blair's study and the current investigation are similar 

in intent but not identical in organization nor in the-

oretical orientation. These differences made comparing and 

contrasting difficult and, in sotae instances, impossible. 

Nevertheless, differences in personal and social character-

istics were evident in the comparisons of the findings of 

the current and the earlier studies. These differences 

may be summarized, as follows: 
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1. Preadoiescence is not seen as a period of calm 

and quiet nor as a period of chaos and confusion. 

It is instead a period of transitional ambiguity. 

It is both calm and chaotic. 

2. Behaviors which conflict with adults do not 

necessarily result from the preadolescent1s rejection 

of adult standard® or frora the rejection of the 

preadolescent by adults. Such behaviors stem 

basically from the child's self-condemnation 

incurred as he perceives such adult rejection 

because he is unable to meet the idealistic, 

virtuous standards which comprise his introjected 

ideal-self concept. 

3. The anxiety evidenced by preadolescents regarding 

sex-identification is, in part, a reflection of 

adult anxiety concerning the social and moral 

complications that accompany pubescence and sexual 

virility. 

k. Peer group formation was reported as serving to 

give preadolescents status and recognition. The 

present study found that the group also serves as 

a source of evaluation for the preadolescent's 

social and personal behavior as the child com-

pletes the transition from the unrealistic ideal-

self concept of earlier childhood to the more 

reasonable and realistic models of an ideal-self. 
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5. Children n w appear to accept tine value® and 

standards of their social clans and to evidence 

thus® values and standards is their social be-

havior a and their personal choices. 

6. Preadolescent® appear t© have accepted cultural 

value* relating to achievement t success, statu® 

symbols, and a feeling of belonging to a group 

to a greater extent than was reported in earlier 

studies. 

Although several of these differences are only more 

careful differentiations of earlier reports, differences 

have been found between the characteristics reported in 

earlier studies and those reported in this study. The 

third hypothesisf therefore, is accepted# 

The fourth hypothesis formulated for use in this study 

stated that implications as to the meaning of the data which 

may be used by individuals for guiding the development of 

preadolesoents are discernible in the data gathered and 

in the characteristics established in the study, m e follow-

ing implications may be discerned from the data gathered 

and from the characteristics established in the study: 

1. Adults should avoid establishing unrealistically 

perfect models of behavior in the minds of children. 

Adults who live and work with preadolescents may 

«• Identify "good" people as those who sometimes 

have "bad" thought® and feeling®. 
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b. Help children develop realistic standard® 

for self-criticism without excessive self* 

condemnation for mistakes and faults. 

c. Encourage children to accomplish goals primarily 

for personal satisfaction rather than only to 

please parents and other adults. 

d. Seek more constructive and self -enhancing 

methods of promoting religious and moral con-

cepts and should seek to avoid the use of 

techniques which generate fear and guilt feel-

ings • 

2. Adults should provide opportunities fcr children 

to engage in many kinds of experiences with the 

peer group* This may be accomplished if adults 

a. Assist children in learning to live with others 

through participation in clubs, excursions, 

parties, camping experiences, by visiting 

homes of friends, and by having friend# visit 

with them, 

b. Spend time planning with preadolescents for 

group projects with the view toward making the 

children less and less dependent on the help and 

direction of the adult. 

e. Organise small, fluid groups whose assigned 

tasks will not take too long a time to ac-

complish. 
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d. Provide preadolescents with space and facili-

ties for a private place, a "club house" in 

which peer relationships may be defined and 

refined, 

3. Admit® should minimize control of preadolescents, 

maintaining rapport which provides a basis for 

constructive guidance and, when necessary, definitive 

direction without aggression and resentment. Adults 

way 

a. Give preadolescents a greater part in selecting 

and purchasing clothing and other personal 

items* 

b. Strive to encourage youngsters to make their 

own decision® and to abide by the consequences 

of their decisions. 

c. Foster peer-group experiences without imposing 

adult organization on the group interactions. 

This suggestion especially applies to the area 

of children's play, 

d. Help children accept the adult :m a source 

of guidance by being ©apathetic to the problem® 

of living as seen through the "eyes" of the 

child. 

4. Persons who work with preadolescents should atrive 

to develop the child's causal thinking and his 
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abilities to be realistically introspective. 

This may be accomplished by person® who 

a. Help preadolescents consciously investigate 

reasons for their behavior and for the behavior 

of others. 

b. Avoid blaming and condemning and utilize 

sympathetic understand ing of children's be-

haviors « 

c. Base moral judgments on realistic consequences 

of behavior rather than on abstract standards 

alone. 

d. Provide necessary training concerning the 

physical changes which preadolescents may ex-

pect toward the end of this period and explain 

questions about sex and the body without undue 

tension and anxiety. 

e. Develop and foster pre®dole®cents' appreciation 

of difference® among races, between individuals, 

and of those differences which distinguish him 

a# s unique personality. 

5. Adults should be particularly concerned with pro-

viding the preadolescent boy with many opportunities 

to have social and personal relationships with men 

and to develop a sense of masculinity. In order 

to accomplish this purpose, the adults who work 

with preadolescents might 
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a. Recruit more men to teach in the elementary 

school and attribute especial status for men 

who perform this much needed aerviee. 

b. Encourage men to serve aa leadera in most of 

the activities in which preadoles cents par-

ticipate. 

c. Provide time and material a in the physical 

education program and other play progrsms for 

considerable rough-and-tumble play. 

d. Allow boya to work out peer-group conflict© 

and interpersonal relationships without too 

much interference. 

e. Cause changes in physical education programs 

which emphasize individual skill and physical 

fitness without centering attention on athletic 

programs patterned after the secondary school. 

f. Give preadolescent boys opportunities to per-

form responsible aid physically demanding 

tasks which will tend to make him feel im-

portant and powerful. 

6. Adults should deal with the child1 s problems con-

cerning social relationships and sexual inquiai-

tiveness in ways which support the child's honest 

search for realistic understanding of his broader 

social environment. This may be accomplished if 

adults 
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a. Do not expect consistent behavior regarding 

the social niceties* A bath enjoyed on Monday 

may be abhorred on Tuesday. 

b. Anticipate exploration of the body and masturba-

tion in some children at this age period and 

avoid moralistic and punitive treatment in 

teaching the child aelf-control. 

c. Encourage self-reliance and are genuinely 

commendatory of social relationships handled 

well by the child. 

d. Utilize socio-draraa, puppetry, and other 

methods which give children opportunities to 

act out social problems and raake sound judgment 

about the acceptable solutions to these prob-

lems . 

e. Tolerate, if they cannot erapathetically ap-

preciate, the fads, crushes, and hero-worship 

which is likely to appear at this age. 

f. Provide children with opportunities in plan-

ning family matters such as outings, expendi-

tures, and care of the home. 

g. Expect smutty talk and silly antics and deal 

with them without moralistic punitiveness. 

h. Treat questions about religion and morality 

from a cause and effect point of view rather 

than answering in ways that heighten anxiety 

and fear in preadolescents. 
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School activities and the curriculum offered in. 

the school should be geared more nearly to the 

needs, interest®, and abilities ©f children during 

this age period* The child can best be assisted 

if the adult workers 

a. Avoid compering boys' and girls' accoeoplishments 

in academic tasks and recognize that the school 

program is biased in favor of girl©-

b. Create opportunities for friendly cooperation 

and put competitive activities on a voluntary 

basis which permits children to compete in 

tasks in which they feel capable. 

c. Alter fixed "standards" of achievement and 

grading and evaluate each child on his own 

merit* 

d. Utilize sociometric techniques in order to 

understand and foster better social inter-

relationships in the preadoleseent groups. 

e. Incorporate into the much disliked current 

social studies program a core of problems 

related to immediate social living probleras 

which need to be resolved in the lives of the 

children at this age period. 

f. Help the preadoleseent to find satisfying 

avenues of self-expression and encourage 

creativity especially among boys. 
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g. Do not teach skills and concepts until the 

child has become sufficiently intellectually 

mature. For example, avoid' emphasizing his-

torical chronology until the sixth grade 

when intellectual abilities are matured enough 

to comprehend this more complex time concept. 

h. Temper the pressures for high academic achieve-

ment in order to reduce anxiety and allow fear 

maximum potentials to be expressed. 

i. Respect each child for his abilities rather 

than pressuring him about his shortcomings. 

j. Keep preadolescents actively engaged and pro-

vide them with opportunities to perform 

socially meaningful tasks such as working with 

community planning committee®. 

8. Adults who work with preadolescents should be 

educated regarding the normal behaviors and the 

specific needs of children at this period of 

development. In order that this might be ac-

complished adults can 

a. Incorporate in teacher education programs 

®ore training in child psychology and human 

growth and development in order to improve 

the classroom teacher's effectiveness in her 

work with children. 
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b. Take greater care in the selection of adult 

leaders for preadolescentsf activities. 

Domineering, authoritarian, and overly 

directive people are likely to have a damaging 

effect on ttie self-concept of preadolescents. 

c. Establish parent-education classes through such 

organization® as the Parent-Teacher Association 

designed to help parents understand children at 

this period of development as well as the cause 

and effect relations in child-rearing techniques. 

d. Create special in-service education programs 

for intermediate grade teachers in order to 

assist teachers to gain insights into the 

"inner" life of the preadolescent. 

e. Give special training in sociology and psy-

chology to teachers tsjho work with preadolescent® 

who come from the lower-class families and 

neighborhood®. 

f. Develop cooperation between all social agencies 

in the community in working toward constructive 

solutions to children's problems of living. 

g. Coramit the home, school, and all coonunity 

service agencies to a philosophy which promotes 

democratic living without excessive emphasis 

on authoritarian or permissive practice®. 
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Conclusions 

The current research concerning normal American pre-

adolescents has been synthesized and interpreted and the 

personal and social characteristics of children at this 

age period have been presented as they were evidenced in 

the available data. The following conclusions say be drawn 

from the findings which have been reported; 

1. Children at the preadolescent period of development 

perceive themselves as an integral part of a wider 

social environment. These children are now able 

to comprehend the more subtle values and the more 

abstract meanings which underlie social relation-

ships, Preadolescents are more capable of es-

tablishing realistic standards of self-evaluation 

and they apply these standards in their evaluations 

of others. 

2» Young people at this age period tend to perceive 

themselves as incapable of fulfilling the virtuous 

ideals which adults have set before them as models 

of acceptable behavior. They see themselves as 

individuals who possess attitudes, thoughts, and 

feelings which are not always in keeping with what 

adults have identified as "proper." Preadolescents 

perceive themselves as being inadequate to meet 

adult standards and tend to feel rejected because 
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of their inability to live up to adult-imposed 

ideal.®. They reject unrealistic standards and 

strive to establish new models of acceptable, be-

havior. The conflicts between adults and pre-

adolescents are overt roanifeststions of the inner 

conflicts which beset the child at this age. The 

rejection of adult desires and expectations, there-

fore, may be considered a manifestation of self-

rejection and a striving for a more realistic con-

cept of the ideal-self which the child can accept 

as reasonable. 

3. Preadolescent children turn to the peer group in 

order to test the adequacy of the new ideal*-self 

which is developing and to seek direction in their 

expanded world of social interaction. The peer 

group serves to reinforce acceptable behavior and 

to provide stability to children who are under-

going dramatic psycho-social transformations in 

preparation for adulthood. 

4. The child at this period of development is faced 

with the task of making a more definitive identi-

fication with the seK-role which his society ex-

pects of him. Boys strive to become more like 

men in their attitudes and behaviors. Conflicts 

with adults are heightened when aggressive and 
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independent behaviors are disapproved and punished 

by parents and teachers. The male preadolescent 

experiences more turbulence In hi® attempts to 

imitate masculine traits than does the female in 

imitating feminine behaviors. 

5. Females tend during preadolescence to exhibit the 

passive and dependent behaviors established in 

childhood. Preadoleacent girls, however, of ten 

prefer the masculine role which allows mare lati-

tude in attitudes and behaviors. The girls appear 

to be reflecting a changing image of the female sex-

role in the American society. 

6. The preadolescents' intellectual abilities apparent-

ly mature to & more adult-like level. Logical 

reasoning, causal understanding, abstracting, and 

generalizing abilities improve, providing the 

child with the capacity to gain new insights into 

the mere subtle meanings of many personal and social 

relationships. Moral judgments become more flexible 

as the child seeks to understand the causes of be-

havior and to make decisions based on the particular 

circumstances of each case in point. The rigid 

application of inflexible rules -which characterized 

earlier judgments tends to diminish. 

7. Social class membership appears to be a significant 

factor influencing the degree of parental, teacher, 
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peer, and self-acceptance evidenced by the pre-

adolescent. Children from lower-class families 

generally tend to be rated less acceptable by 

other® and they tend to rate themselves a® less 

acceptable than do children from middle-class homes * 

The preadolescent from the lower-class family who 

attends the middle-class school seeras to evidence 

more dissatisfaction with himself, in part at least, 

because of the rejection which he experiences in 

his school relationship. 

8. Preadolescents who come from highly authoritarian 

or permissive horaes tend to manifest more anti-

social behavior than do children who perceive 

themselves as more acceptable to thair parents, 

their teachers, and their peers. Rejected children 

who corae frora such homes evidence hostility and 

aggression in their social interactions. 

9. The public school frequently fails to assist the 

child from the lower class and the rejected child 

in making a more #iole® erase and constructive ad-

justment to his environment. Frequently the school 

provides only another source of anxiety and con-

flict for these children. 

10. Preadolescents suffer frora excessive anxieties 

regarding their social acceptability, their 
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academic achievement, and about their perception 

of themselves. 

11, The role of the father seems to take on more 

crucial significance in the development of the 

American preadolescent than it has during the 

earlier years of his life. The influence of the 

father on the social and personal adjustment of 

the preadolescent boy tends to be especially 

significant. 

12. Hie present investigation, in general, supports 

and supplements the findings presented in certain 

studies of preadolescence which were completed 

prior to 1950. The current research data do 

indicate that several characteristic behaviors 

of the preadolescent are changing. 

Recommendations 

1. A study tnight profitably investigate differences 

in attitudes of male and female elementary school 

teachers toward the aggressiveness of boys and 

the passive dependence of girls in grades four, 

five, and six. 

2- Utilizing Bronfenbrcnner'a ( 2 ) suggestion that 

middle-class children tend to develop less distinct 

differentiation in appropriate sex-role behaviors, 

an investigation of the differences in the sex 
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segregation and antagonism between boys and girls 

in middle- and lower-class families might be 

indicative of possible causes for the earlier 

heterosexual socialization that appear® in some 

communities as evidenced by early dating and 

"going steady." 

3. An investigation of pupils* perceptions of sex-

appropriate female behavior in the middle and 

lower classes could serve to clarify the changing 

image ©f the female sex-role as perceived by 

American pr©adolescents. 

k. Further research could serve to extend knowledge 

concerning the extent and meaning of the achieve-

ment anxiety found among preadolescents. 

5. The relationship between personal and social ad-

justment and classroom experiences designed to 

develop causal thinking needs further investigation. 

6, The possibilities for further research on the in-

tellectual development of the preadolescent child 

are almost unlimited. There is a dearth of 

research conceiving the child's abilities to 

abstract, generalise, and to use logical reason-

ing. The relation of these abilities to the 

child's changing ideal self-concept awaits veri-

fication in future research. 
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7. The relationship between the child's manifesta-

tion of guilt and anxiety and the child18 religious 

orientation could produce some important indica-

tions about the effects of various types of re-

ligious teachings on the child 's adjustment. 

P. Further investigation of the influence of the role 

of the father on the adjustment of the preadolescent 

boy is needed. 

9. Additional study is needed concerning the influence 

of academic success and failure on delinquent 

behavior. 

10. The child*s perception of adult expectations in 

the realm of ideal-self behaviors and the child's 

perception® of his real-self need additional 

study. 

11. Further investigation is needed to identify the 

sources of the preadolescent's ideal-self or 

personality model. 

12. Another question which needs investigation is the 

question of the extent to which children from 

different socio-economic classes perceive various 

school tasks as appropriate to the male and female 

sex-role. 

13. The influences and effects of highly organized, 

highly competitive gams and sports on preadolea-

cents need extensive investigation. 
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