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CHAPTER I 

INTRODUCTION* 

This study is commmI with three different approaches to the 

teaching of reading. The approaches are described in teims of the 

methods arri techniques employed and the reasons for ̂ ploying the 

method or technique indicated. Field testing ©f these appjxaches 

in a variety of classrooms am! grade levels and in wmy eaabinations 

constitutes cane basis for evaluation. Another basis is teadier 

evaluation of the approaches based on actual study and iHipleraenta-

ticfi of the approaches in the teacher's ewn classroom. 

Statement of the f¥ofel«aa 

The problem, in brief, is to describe, analyze, and evaluate 

three approaches to the teaching of reading in grades mm through 

si* in selected school districts in a California county. 

The problem stated in general is as follow®! To develop a 

written descriptive and analytical definition of three theoretical 

approaches to the teaching of reading to elei»ntar|r seshool pupils, 

to analyze and evaluate each of the three approaches in terms of 

(1) teacher evaluation of in-service education programs designed 

to acquaint them with the approach which they individually se-

lected, (2) the conseqwnces of implementing the selected approach 



in classroom® in t n w of teacher reaction and evaluation» and (3) 

the cmwquenoes of iî lefaanting the approaches in terras of pupil 

scores on standardised achievement tests in reading, raaasures of 

attitude toward reading, and scares on perseml and social adjust-

mmt tests made by pupils tau^vt by the participating teacher® 

in selected school districts, grades one through six in a southern 

California county* 

%ub»Prohlmm 

this study was designed to follow a four-year mqwnce as 

.follows? first year, development of research design and develop-

ment of basic definitions of the approaches; second year, in-

service education phase for teacher participants and is$?lewenta~ 

tion ptee for classroom experimentation j third year, evaluation 

of data and reporting of findings to participating teachers and 

districts 5 fourth year, completion of general reporting of find-

ings and completion of statistical treatment of nil data* The 

following stÂ probletns relate to th® sequence indicated aboves 

The description and «aly&l® of the ttg&e S B ^ S S , * w e T o 

describe and analyze in terras of deseript.lv® criteria (mthod, 

technique, procedure, material) and analytical rationale (philo-

scphical consideration and psychological theory of learning) and 

to develop an overfall or general definition of each of the 
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following approaches* (1) the Basic Heading Approach, (2) the 

Individualised Reading Approach, and (3) the Language ExD«rience 

Approach to reading. 

Of participation in the ytwrife tfr teachers«»-To 

establish qualifications for teacher participants and acquaint 

thera with the studjr, its detifp, purpose, and the details of the 

theoretical approaches to enable them to decide whether or not they 

wished to participate and which approach they wished to study and to 

implement in the classroom, 

&»*<WBP^O» education prognaas for teachers in the study*—To 

develop in-service education leadership teams to plan aid to 

conduct monthly session® for participating teachers and to pre-

pare teachers by helping theia attain greater insight into their 

selected approach thm^h these sessions. 

Selection and/or dywalĉ tawt. eg mastl testing i^typsBaat» «-—To 

select standardized achievement tests in reading, tests of per-

sonal and social adjustment, and to develop and validate a test 

of pupil attitude toward reading to be used in deteraining conse-

quences and relationships. 

Development of instruments for collecting data from participat-

ing -teachers.—To develop the following instruments* (1) an instru-

swrst dealing with teaching approach to be uaed to determine each 

teacher's approach during the in-service phase of the study and to 



determine the degree of confomity to the •teadtec*# selected ap-

proach during the iraplemntatiot* phase of the study I (2) an imtru~ 

wmt dtealing with ̂ he iivserviee education fvagnn for |wticA|»tirig 

teachers to be used to determine teacher®* evaluations of this aspect 

of the study; (3) instnwents dealing with the elerasrrte of each 

of the three approaches to be used to determine teacher®* estimates 

of hew practical» twrkable,. and significant each of the eleswite 

of the particular approach mm in actual classroom operation. 

Evaluation of data»«~To treat data statistically tx> provide 

bases for deterwining: (1) the significance of dlffeiwa#® be» 

t m m tethers* own appma^ie® as compared with tsactasrs' con-

formity to their selected theoretical approaches, (2) participating 

teacher®1 evaluation of the iiwiervi©# education fr©grw» dealing 

with their selected approach, (3) teachers'' evaluation in terns of 

effectiveness of elements of their selected theoretical approach * 

(H) consequences of iroplamnting the theoretical approaches m 

ecrapared with cmseauences of implementing individual teacher 

approaches in terms of pupil scares m standardised reading 

achievensrvt tests, pupil scores on personal and social adjustment 

tests, and pupil scores m an attitude toward residing inventory, 

(S) relationships of reading achievement test scores and perscnal/ 

social adjustment test scores, reading achievement test scores and 

attitude toward reading inventory scores, per»Qm*l/social adjwstssent 

test scores and attitude toward reading inventory scores, and other 

possible pertinent relationship. 



Purpose of the Study 

Tha priraary purpose of the «tudy i» to proids cpTOrtmity 

for qualified and interested teachers to participate voluntarily 

in educational re®«arch wMch ha?, as its object! v© the ispxwawent 

of instruction in reading through classroom expert mentation. A 

related purpose is the developaent of operational definitions of 

the three selected approaches to th« teaming of reading to mrw 

m bases for classroom experiiasntation both for purposes of this 

study and for other studies in the field of reading iretruetiorn 

A further purpose is to evaluate as carefully m possible within 

the limitations of the design of the tiwdy, ths ©oi»!i^wwe«a of 

in̂ »lejnenting the approaches in tfo« classrocnu These evaluations 

way well serve m a guide to school districts or individual 

teachers as the district or the individual teachers eor»t®R̂ late 

using any one of the three approacfsee, 

A purpose related to in-servioe eduoatim is to train, as 

a result of participation In this study, teachers *#*•> way serve 

as consultants or resource persons in their own district# in the 

reading approach with 'which they eaqjjerinentcd. Using the material 

developed in the study and their experiences in the these 

teachers way becorc valuable staff leaders in the districts • 

A purpose of irtpnoving reading instruction ponerally rmf be 

achieved if teasers not participating* in the study are motivated 

to evaluates their own approaches to the teaching of wading in 

light of the findings of tha study. This may lead many teaeh«r® 
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to experiment with one of the three approaches or to develop new 

approaches of their own. 

Hie Need for the Study 

Iwpvm&mnt ©f instruction is in@vita.bly dependent upon th® 

teacher and his feeling of need for ispxweraent. Studies and 

the resultant research data are valuable to Hit individual teacher 

generally to the extent such data and findings seen? pertinent and 

applicable to his particular set of cireunsstanees. There is great 

need, then, to design and carry out studies that unset the criteria 

of pertinency and afrplicability t© day~by-d«y classroom teaching 

situations. One basic *ray to assure that these criteria are at 

least met in part is to dstermine felt needs of as narry teachers 

as possible, Another way to be reasonably stare that these criteria 

are w t id to seek the active involveraant of iwrty teachers in the 

tttidy itself. If this is done, there is the added value of at-

tracting other teachers, not in the study, to a consideration of the 

details and findings of the prĉ ect. In other words, tethers 

generally have more confidence in and seem mean® interested in 

"practical* airrieulum research involving themselves or other 

tea«t»r@ than they are in acre abstract and further removed in-

vestigations. 

Ihi® study has bean desifped to meet the need for classroom 

teacher participation in educational research which deals with a 

topic identified by them as important and is considered by them 

as m area of needad study. Teachers did indicate that the field 

mailto:in@vita.bly


of reading imtrmtim mm one in which th«y fait a need for 

study. They also indicated an interest in each of the three «p»* 

proachss and seeiwtd anxious to participate in the study in ordfer 

to exmAmnt with mm ap«roa<t«s and leam at firsthand mm of 

the consequences of implementing the® in 13» classroom. Their 

willingness to volunteer for the project and to continue in it 

voluntarily for a full school year indicates their acceptance. 

k war® general need arises ftm the function of our educational 

institutions. The African public school fws long aocwptid as aw 

of its major responsibilities the task of promoting literacy. A 

dej?*xiratic society by its wry nature places great faith in the 

wisdom and abilities of the individual citizen. The ability to 

read and write it considered to be vital to each raesfcer of cur 

society, Any attempt to make better provision for the development 

of this ability by all citizens is in keeping with the spirit of a 

basic 9maA&m ideal, this study is aimed at opening up snore sp» 

psroadhes to the teaching of reading with a view of possible im-

provement of reading instruction. 

Much infsmvwment has been made over the yesra m tfi« sdwols 

haw struggled with the task of promoting and refining literacy 

to a high level. Hundreds of studies eeridtieted in the field 

of reading instruction have modified markedly the methods* and 

materials employed in the teaching of reading. Burton makes the 

point that these changes were not always for the best but eventu-

ally culminated in a. much improved situation. 



The evolution of reading instruction fcr a time was 
fraû rt with considerable confusion. Schools, in general, 
made great effort to utilize the findings of research, but 
often failed to utilise the® prc^erly in relation to fmo 
ticnal goals of instruction. Some schools began to 
the mcihanias of reading, to teach "tpoed and esnswrthensien" 
t© the exclusion of all otlwr eemsidemtions. Other 9dhoft* 
aln»st completely ignored these factors, and stressed literary 
reading or reading are«• appreciation, frequently talking in 
trite vsrî lisffls aboafc aucfc values m Mtni»i# beastlf, and 
wisdom." After a tints, hotaever, schools began t© broaden 
thsir M M of instruction, to brs#; mmy from hurting 
mechanics alone and Ht«*ry apfroaiatiorj alone. lhay began 
to acMeve a far more sensible balance by giving oonsideraticn 
to such factors m children's interests, backhands, and 
levels of s&turity, At the tarn® tia», p«biish®rs bqpt to 
produce better basic and ŝ |>l«ra8?itary materials far children 
to use, materials better suited to their interests, abilities, 
and needs, and better suited in the sense of fidelity to 
life (2, p. 148 K 

The complexity of the problem indicates the need for »any W W 

studies. It is now generally accepted by many curriculum workers, 

teachers and adnriMstrators, as a result of the availability of 

nwdh information cceceming huwi growth and the l@aral.ng pr©©8», 

that no single approach to teaching trading la apt to fee t9se best 

or only solution to meet the need® created by the groat diversity 

of our echool population and the diversity amcng public school 

teachers, XropFoved practic®® will be indicated and deeper insists 

will be achieved m a result of a broad front of Investigations 

probing into Method, Materials, and the learning process©. This 

study should be considered as cne of the warty needed to accomplish 

these ends. 

mailto:l@aral.ng
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Background of the Study 

On® of the several fmctiort® of the Apartment of education 

of a large county to California is the ocxsrdimtim of curriculum. 

The department has operated m the pwrfjie that this is a service 

function rather than m activity iraposed open th« various school 

districts in the county, For several yaw# the department staff 

has sought ways and means of tsrovidinf services ori a broader scale 

to the irn than fifty school district© It serves„ 

One type ©f service whi<dv had been frequently discussed by 

the staff was the provision of leadership and service in county-

wide curriculum research. Several siaall "action research" prefects 

and pilot studies had been carried out by staff mssnisers and dis-

trict personnel. These were considered to be worth while and 

necessary. It was felt, however, that a m m foraal and systematic 

approach should be »nade to curriculum research *Mch would involve 

warty educators firm many of the school districts in Use county. 

Thinking along iSmse lines, an assistant superintendents council, 

an organised group of district a»d county adteinistrators charged 

with curriculum responsibilities, requested that the department 

of education design and carry cut a research stû r in the field 

of elementary arithmetic instruction. This was done. Other 

studies were requssted by this same ®f"oup. Om of the studies 

requested is the one described in this document. 

A curriculum coordinator an the department staff was assigned 

the responsibility for preparing and presenting a studfy design 
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proposal to the staff and to the assistant superintendents council. 

Hit study mss «f̂ tP9Md by both gPcups# Several rewriting# of 19» •• 

proposal were necessary before final approval was achieved. 

Following final approval, & coramittee of three etfMir cuzviou* 

3j» coordinators w w aaklgjMd to assist Use staff raentoer vMpeoiKtbl* 

for tht proposal. Thi« cewndtt®®, the fading Stii# Pro}eet Com-

mittee, was charged with the over-all responsibility for carrying 

out the study. The cansidttee was assisted regular office time in 

which to »ftf» the proposal, gather data, and prepare the nec-

essary definitions, iratrunents, and plans for conducting the 

project. Other staff raswbers, outside consultants, and district 

personnel assisted the oGnwdttee in carrying out it® responsi-

bility. 

The department staff and the assistant suj^intendents council 

along with a considerable nunfcer of teacher® felt then, and continue 

to feel at this tine, that the teaching of reading in the eleraentary 

tdtools of the county is one of the w»t important professional 

duties of the teadner. Teachers oanstantly request advice, hel©# 

and materials in tbsir attwapt to iraprwve regwHjig iiMrtnwtioii* 

they have shown much interest in current trends in this area of the 

curriculum. Interpretation of the jsattrial reported in the 

literature concerning approaches to the teaching of reading have 

been made by meny teachers and hav«» to sera® degree, been iwpleisented 

in their claasroaws. Individual experiraentaticri Hod convinced many 

of these teachers that there were, indeed, rate unusually promising 
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ideas to he more folly explored. It was such a climate, conducive to 

action that gave impetus to and sustained interest in the study even 

though at the time, national and local focus was -tipon matJwwiatics, 

science» and foreign language instruction. 

Further significance of this type of study is pointed out in 

the professional literature. Gray, In the of .Edac#* 

tiawl Research (7), reports a great mraber of studies under the 

general heading of n»thods of teaching reading. These studies have 

dealt with incidental approaches to reading instruction, systematic 

a|sproaehes, ê portunistic approaches, indtpenttent silent reading 

approaches, and intensive instruction approaches. the need for 

studies of this tyoe is implied in this statement; 

Beeause of the complexity of the problem, the need is 
as urgent today as formerly for analytical studies and 
experiments which ai» to determine the method or combina-
tion of methods, most effective in teaching various types 
of pupils to read and the conditio?*® under which mmh se-
cure® aost rapid progress (7, p» M5)» 

In suwMpy, the study evolved from expressed needs of school 

districts and teachers. The leadership was mmmmI, as requested, 

by a service and leadership the department of educa-

tion of a California comity. Current interests and activities of 

teachers in the field of reading, as well m trends reported in 

the literature, helped shape the design of the study. The concept 

of systematic cooperative curriculum research at the classroom 

level guided the coraadttee in developing ssaterials and procedures. 
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Details of th* Study Design 

Basic elements of the study include hypotheses, definitions 

of tew®, limitations, swtcm of data, procedure and treatment of 

data, and a survey of related studies* A discussion of these ele-

ments follows. 

Ihe stwly was designed to test the following hypotheses: 

1* Three different approaches to the tessehlng ©f reading 

can be identified, analyzed, and described in the form of opera-

tional definitions which am b@ used by classroom teachers a® a 

guide to implei»ntation, 

2, In-service education p « p w designed to assist tea&mvB 

prepare fcr inplowtitaticm of their chosen approadh to teaching 

can be valuable to the teachers involved* 

3. Individual teacher a^roaches to the teaching of reading 

are not sipiificantly different from the theoretical approaches 

which they ©elected to iraplement (null hypothesis;), 

Teachers t#io isipleroent a given theoretical approach tend 

to rate 13* various elements of the approach positively in terms 

of workability, practicality> and significance, 

5. Classroom grout) pupil gains or losses as treasured by 

teats of reading achievement, perscmal/socdal adjustment m i 

attitude toward reading for the experimental period (iH$>len«ntation 

phase) are not ©ijpifieantly different from gains; or loewss fcr the 

control period (in-service phase) (null hypothesis). 
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6, Umem is no relationship between achievement test scares 

in wading and personal/social adjustiaant test scores (null hy-

pothesis), 

?. There is no relationship between achievement test scores 

in reading and attitude toward reading test i m t (null hypothesis). 

8. There it no relationship betwwi p»sewil/»®eial ad̂ wst-

mant scorns and attitude toward reading teat scores (null hypothesis). 

liritatlons 

The following limitations are recognized and should he mm~ 

fttUy considered when interpreting the data presented, 

*• written operational definitions of eadi of the three 

approaches are limited to concise statements which indicate only 

th® «weno# of each approach Kcee specific details„ procedures, 

and techniques were discussed during the in-service phase of the 

study. Lack of control of the variable of teaciher intmvpmt&tim 

of the more specific aspects of an approach is m dbvious limita-

tion, 

2, Teacher participation in the study was limited to those 

teachers meeting certain qualification criteria. Voluntary par*, 

ticipation by those who qualified is a further lindtatim. 

3. The grade level and number of pupils factore de-

pendent upon the outcome of voluntary participation of teacher®. 

Classroom groups of pupils were limited to the p*sip ordinarily 

assigned to the teaches* participant • Each approach w .1 Bplemented 
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at each grade level, but the total maas&er of pupils in the ap-

proaches were limited to the chance distribution of grades, as 

noted above.. 

U. Variable® other than the teacher variable, the classroom 

fp̂ oup vailable, and the approach to teaching variable tmw net 

controlled. Sines the same graâ  of pupils taught by the same 

teacher during two consecutive periods of the mm school year 

constitutes the basis of oGUfarisot, tt» time variable My be con-

sidered a limitation to mm degree. However, the aswwpttm 

made by standardized test de&iper® that achievement as mmwm€ 

by those tests follows a linear pattern has been accepted m valid. 

This would tend to overccs» objections to the tise variable since 

the expected amount of gain at the norm in terra of jirstcte plaoe»fjt 

scores is on® month per one monta-i of instruction. Therefore, the 

normal or average expectancy in t&nm of gain® eeuld be ccroargd 

even though the periods measured are consecutive rathecr thro 

parallel. The test in reading does appear to preisent a limitation 

in measurefflsnt for certain groups who soar* hi#t group averages 

during the first period and are thus left without: oaeti dance for 

gain on another form of the test for the experimental period. 

5. Pupil data mm limited to test scores derived fro® three 

teats or instrurnents a<Mnistersd and scored by teachers thre® timss 

during the study. Intelligence test scores are the scows® available 

to the tnMftvnra from, district group or individual twt 
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Saw primty grad® .groups not n&asured tor intelligpnee because 

of district policy, 

8. Tmdata mm limited to teacher response to the various 

instruments developed for the rtudy. 

Souroaa of ftjta 

In developing the operational definitions, the professional 

literature was ecmultad. thm mm* sigrdftomt infcswatim, however, 

was derived ivm staff mmhiim (through discussion, interview, and 

assigned writing) at various stages of the development of the 

definitions • Basic reading textB for eleiamtary grades and the 

naiwalB that acccrapany those texts wo* th@ win ei®»««s of data 

in developing the definition of th« Basic fading Approach. The 

staff iwabtrs consulted wenm those who had had firsthand eotparience 

in working "with the elements of each of the approaches in the 

schools of the county and elsewhar®. Other staff raeiriMsrs wmM 

suggestions regarding the theoretical structuring of the definitions# 

Data representing teaAer evaluation of in-service prognrnt* 

elenssnts of i3w afp«is*» t®«b®r abroach to twining rMdlng., awl 

teacher conforroity to theoretical approach chosen m m peered 

frem the m teachors ocxapljrtitig the study* 

Pupil test data vfcre derived from the 1»27H pupils who ware 

in the classrooras of the |?articipating teachers, these pupils and 

teachers represented twelve different school districts located in 

the county* Tn addition to the test data required by the desisp 
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of the study, t®acher>s gathered «nd reported tfcese pupil data* 

intelligence quotient, chronological age, and sex. 

Procedure and Twttwsnt of Data 

Following the approval of the study and the fowatien of the 

Reading Stud? Project Ccwroittee, p m s d t m followed the sequence 

outlined below, 

Dewlopmsnt of Operatlcsnal Definitions 

Eadh approach w«® analyzed in li&it of inforrasticn from the 

professional Hterature, qualified staff iKwfers, and any other 

pertinent source. An over-all or general definition consisting 

of two or three written para|*raph» w» developed for each of 

the approaches. These mm reviewed by qualified staff rosfrfcere, 

refined by the corodttee, and adopted. 

A format for the operational definitions was adopted. This 

format com is ted of two major coltasn heading as follows? (1) 

Criteria and (2) Rationale. A sequential set of rarabered entries 

placed in the "criteria** column mm aartghed with cow»i|widing 

nunfcered entries in the "rationale" column. Entries in the 

"criteria" colwn consisted of statements describing in terms of 

avthfld, tedicnitpie, or material f t* particular approach. The cor-

responding entries in the "rationale" column consisted of an 

analysis of the "criteria" entries in -term of philosophical 

consideration and/csr psychological theory. The development of 

these definitions tock place ewer a tafwassnth period. After 
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review and refinementf they wart adopted. After adoption» they 

i m included m part of a daomant en t i t led , "Ihre® AbpchhImw 

t o the Teaching of heading »w produced by the department of education 

of the county. Other contents of th i s tessnt inelticted an in t ro-

duction to the study and the statement of tha prefolsw of Hi® study. 

The in-tended m© of th is document was t o acquaint school d i s t r i c t 

personnel and qualified tMrihws with the study and to s w w as a 

guifte in t w i t t i n g teaeh«rs to salect m approach. 

Selection and/or Development of F o i l Testa 

I t was deterral»d that s#wral measures of pupil behwior repre-

senting dif ferent f a l t e r s relat ing t o progress in Imrning t o read 

should be taken. Achievement in jaeasurahla elarwnts in reading, 

concent and adjustarrant of mlf m m individual and amber of gre«#* 

and at t i tude toward reading were selected as flm mmt signif icant 

factors that could "fce rasasured hy um of existing valid instruments. 

I t was found, however, that no suitable tmtrmimt for weasuring 

attitude* toward reading was available. 

Qualified wsnibers of the s ta f f mm omsulted in t h i selection 

of instrument?? to measure achievement .and personal/social concept 

and adjustment, the instrwwtts selected were the OallfoCTia 

f a d i n g Ifest and th« California Test of Personality. For f i r s t -

grade pupils* finwt t e s t . the L©#~Clark %ad;|j» Ito&fwa# "Sast was 

selected, These three instruments are a l l published by the California 

Test Bureau of Lo» Angeles t California, 
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It was necessary for the ccwaitte® to devise an imtmmmt to 

measure attitude toward reading, M instrument containing 11** 

ites® was devised. A pilot attt# was conducted in whidi tha in* 

atrument mm administered to classroom groups at isvery grade level. 

Prior to adteinistering 13ie imtmmmt» the -teacher of «adh class 

grcwp was asked to list th« five pupils (if th#re were that many 

in such a category in the class) with favorable attitudes toward 

reading and the five pupils (if «•»» want that aiany in such a 

eatery in the class) with unfavorable attitudes toward reading. 

In addition, each of these listed pupils were asked to indicate 

how they felt about reading. Where possible, tJ» parent of the 

cMld was asked to rate the pupil's attitude tflerard reading. 

then# ratings became 13MS criteria for judging, the validity of the 

attitude inventory* %thc*jt exception, pupils rated as having 

favorable attitudes toward reading raade higher score® cw test, 

whereas those rated as having, unfavorable attitudes toward reading 

road® lower scores cn the test. In addition, whare the ratings mm 

jdm&9 these pupils wade ©core® betwten the favorable and unfavor* 

able rated pupils* scores. Based upon this evidenoa, it was de-

cided to use this instrument, Sam items whiA sectaed confusing 

mve rewritten. Hiis instrument has since been refinad as a result 

of the data derived ffrom the study. 1h« mmtim* of itaaw has been 

reduced to th# twenty-fiv® Most discriminating items. 



is 

of Participation in the Stud? to Teachers 

School districts were eentacted by the departmnt of education 

aid invited to select teachers to participate in the study. The 

first step in this process consisted of the district appointing a 

liaison pawn. Earfi liaison person*® responsibilities included 

acting m district director of the «tu4r, contact with th® Reading 

Study Project Cowraittee, foraatim of teacher selection a»aitt@e 

in the district, orientation of teactw® to the study, and general 

a<Mniatration of the study in the district. 

Each district liaison person mm instructed to form a district 

teacher selection eaanittee composed of the diief a<S«i.nistrative 

offioer of the district or his representative and curriculum or 

supervisory personnel. Teachers selected to be briefed m the 

study were required to meet these qualifications: (1) possession 

of the general elementary teadiing credential (California), <2> 

having consistent average or above w m m ^ a<Mnietrative ratings 

for prior three years of teaching or past years of teaching if 

less than three years in teaching, (3) having average or above 

average rating m adaptability, energy» and originality, and (*) 

being a teacher known to carry out a «®U~balanced instructional 

Teachers selected m the basis of the qualification were 

invited to attend an orientation session concerning the study. 

Copies of the document, MThree Approaches to the Teaching ©f 

Reading," were distributed and discussed. Teachers mm invited 
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to study the docwimt and decide at a later date whether or not 

they wished to participate in the sstudy. Teachers withlng t© 

participate stjfcsdtted a cctapleted fom litdttewtiag. their desire to 

participate and which approach they wished to lnptemfrt. After 

initial selection, cksdsims relating to participation and approaches 

mm entirely voluntary ert parts of teachers, 

In-Service Phase 

Teachers volunteering for the study were grouped according to 

the approach selected. For ©adh group, m 1leadership 

tea® was organized. These imm consisted of one meidber of the 

leading Stu# Project Committee, one dtepfflrtwpt staff meter 

strongly identified with aid qualified in the particular approach, 

and two or three other department staff maters* The «mmi w t » 

assiped one and one-half days per month to plan and oarrf out a 

two-hair in-service education session each month for five con-

secutive months (Septeiiter throu^i January), Daadtare mm. in-

structed iaplemnt their usual individual approach to reading 

during this period (in-service phase). 

Pupils mm administered the three teats indicated at the 

beginning of this period and at the end of this ©erfod. Teachers 

mm administered an instrument, "Teacher Inventory of Approaches 

to the Teaching of Reading." This instrument mm designed to pro-

Vide a standardized mene of describing individual teacher approaches 

by requiring teachers to rank on a five-point scale the accuracy of 
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thirty-three itmm in t«w» of their individual affsroadh to teach* 

iitg reading. The instrument was devised to prwaat 

regarding eleven categories ©f reading instruction. Eleven state-

ments dealing with these categories in each of the three 

approaches mm included. Ihe tmtrwmnt yielded m accuracy «cn» 

posit® seora fcr enefe of the three ap|?iwd«s»t «• %»11 *• any addi-

tional reBsartcs Uxe teacher felt a need for including to further 

clarify hie approach. 

In addition to the in-service sessions, teachers mm en-

couraged to consalt the district liaiaon peram or (tepartwnt of 

education staff mestoers if they had questions regarding their se-

lected approach. The final in-service meeting wot followed by a 

dinner at which time an assistant director of research and guid-

ance from another county school office spoke to the participants. 

His topic was, wlhe Role of the Teacher in Research." 

Phase 

Teachers were instructed to conform am closely » possible to 

the operational definition of their dw»en approach thremghout this 

period. At least t m qualified observer® visited each classroom 

in the study. All teachers were found to be implementing the ap-

proach selected as judged by the observers. Mo attempt m m made 

to differentiate the degree of excellence with the teachers 

were irapleawnting the approach since all m m amfmmimg to -fee 

MHMKtlal criteria of the approach ©elected. 
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Pupils were adainistered the three tests at the end of this 

period, Teadhers were administered, for the second tima, the 

instrument, "Teacher Inventory of A$$groadhes to the Teaching of 

Reading ,M at the end of this period. In additicn, teachers mm 

asked to respond to m instrument, "Reading; Study Freest Evaluation 

Qwtsticroairffi," Htm purpose of which was to ascertain the tMdtara* 

judgpjent® concerning different aspects of the study* A third in-

stwaeat was used to obtain data regarding the appropriateness» 

workability, and sifriificanoe of the various sljpificant elejaents 

of the approach which the teacher selected to i®j>Xa»ent. Ibi© in-

strument was titled, "fading Approach Evaluation Questionnaire." 

Five-point scales were used m a basis for rating the various itsew® 

©attained in each of the three instruments listed above, the 

scales represented degrees of accuracy of description ©f approach 

fear the teacher inventory instrument?, degrees of quality for 

project evaluation questionnaire* degrees of quality with regard 

to workability, appropriateness t and sigulfieaan©® for thft reading 

approach evaluation installment. 

Trmtmmt of Data 

Ihe specific statistical procures which ware followed in 

the treatment of the data derived fro© the various Instruments 

actainiatered to teachers and pupils are indicated below. 
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©f teadw appmmchea. --Data derived fro© th@ 

imtnawsnt, "Teacher Inventory of Approaches to th® Teaching of 

Reading," consisted of the following! (1) lhr@e description of 

teaching acowacy scores. These scores were derived bv taking 

the sim of ratings given by each teacher to each act of eleven 

itw® representing each of th» thr®e approaches* A five-point 

scale starting w£#i mas "entirely Inaccurate" to ffw "en-

tirely accwratfi* w» used. It should t» notud that the ttei aet* 

of eleven itans were eadh placed at random in the instrument and 

in no way identified as a set, (2) Three average aoourtey scores 

derived by dividing the sins by eleven and rounding to the nearest 

whole number* (3) A consistency index number derived by adding 

the highest average accuracy m o m to opposite values of the 

two lower average accuracy scores. Opposite values on the five-

point scale «r© as follows? cue equals five* two equals f » | 

three eouals three; four equals twoj five equal# «ane» (%) A con-

sistency ind«x m » OMpcped of the index fm&m? described abcm 

plus a prefix consisting of the three avenge accuracy scores 

(see (2) above) and a suffix consisting of one capital letter 

which is the syrobol for the approach of the three approaches re-

ceiving tt»« highest accuracy score and a capital letter enclosed 

in paxwvtheses which is the symbol for the approach of the three 

appreaAes receiving the second highest accuracy score. Vfeen 

both of the lower two accuracy scores are equal, the suffix consists 

of the capital letter symbolizing the highest accuracy score only. 
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lit® following examples are presented to clarify 1he use ©f 

accuracy scores, average accuracy acoreo, «a«sist»aef.index notoS) 

and consistency index scores* The five-ooint scale of accuracy 

has already been diseased* In order to clarify the eoftsiifaney Index 

number, the following values have been determinedt index numbers 

1% mA IS represent a degree of consistency stated, "Approach is 

consistently incremented* * index nuHft*r» 12 and 13, "Approach tends 

to I« consistently iijfslementedP; index numbers 10 and 11, "Approach 

is identifiable but eclectic In imlmmntatim" ? index mrabers 8 

and 9, "Approach tends to fee inconsistently iwleMmted" | into: 

numbers 3 through 7, "Approach is inecosislwntly Iî |j(iiwitw5.w 

Ih© following are accuracy icows made by Utrwfe different teachers, 

one frxm each approach group, and dwing both mmtrol and experi-

jwntal periods. In addition, the consistency index saww ant thorn 

for each of the exaisples. Ttat consistency index scores are then 

analyzed and integrated. 

A teacher tmm the Basic Approach Vrmp made fit® following 

accuracy mscm& during the control period? basic ifpmctt score, 

Ht| individ«alim& approach score, 37$ lengmg?s experience approach 

score, 23. Converting the accuracy scares to average accuracy 

scores (accuracy «cort divided by 11) and then computing Use con-

sistency index nwrsber as described above, the consistency index 

score i* m followst H32 11 IKI). Ihis index semm is interpreted 

as follow® j the teadier implemented an approach during the control 

period characterized as an eclectic (11) basic <B> abroach drawing 
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store heavily on elements of the individualized C ( I ) 3 approach 

than upon Jangaage «xj»riei5ai (*32) agfttoaelu this »iib» 

teacher Bade the following accuracy scores during the experimental 

period (capital Imttmm syntoolizing the approach are B for basic, 

I for individualized, IE tan language experience)* B»4.3 5 1#%1| 

LE#2S. The consistency index score is thust W»2 10 B(I>. This 

index score is interpreted as follows ? The te&ehesr inrplefflsnted an 

approach during the experimental period characterized as an 

eclectic (10) basic (B> approach drawing wove heavily m elements 

of the individualized approach £ (I) 1 than the language experience 

(W2) approach. Comparing the consistency index scores for the 

two periods (control and experimental), it aan be noted that no 

significant change in approach was mad®. In fact, the experimental 

approach tended to be mors eclectic and more oriented to the in-

dividualized approach than was the case during the control period. 

In suraraary, with regard to tftis teacher, the individual teacher 

approach iroleiwmted during the in-service (control) phase was not 

different from the approach irapleraented during the iapleraentati<m 

period (experimental). Since this teacher chose the Basic Approach 

as her experimental approach, and since her individual approach 

was also characterized as the iasie Approach, no comparison of 

approaches is possible. However, a eoinparison of teaching the 

approach as individually conceived with teaching the approach m 

theoretically conceived is possible. For purposes of assessing 

consequencies by mwm of teachers and classes, this teacher mm 
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placed in a grow of teachers following a similar certsistsncy 

pattern far both eontrol m41 experimental periods, 

A second example ccoks from a t«ct*sr in the Individualised 

Approach £routf># so assigned because she chose the Individualized 

Approach as the a m she wished to implement during the ©xperissental 

period. Rsr scores for the control period *»re as? follows: 

Bs39; I*3%| Qcperimental neriod accuracy scows wsrat 

0^29 j I®5H; L£*29. Consistency index scores would thus bes 

Octroi, «»32 11 S<1)| Experiiimtal, ISI 11 I, Th<s control period 

index score is identical to the control period score for the teacfrier 

in the first exasuple. However, the «p®iiwrotsl index score in-

dicates that the teacher has shifted from m eclectic Basic Ap-

proach to an eclectic Individualized Approach, Hie caasequanees' of 

inplenanting tJ» theeretical approach can thus be corepansd with the 

teadier'ss cm mppmacSx during Ums oewttfefil period, 

The following example completes the series of 

teacher scores from each of the three appro®#* groups. This teacher 

w a merrfcer of the Language Experience Approach ©roup. Control 

period accuracy scores were as follows! B®26$ 1*8%| Ex-

peridental period accuracy scores were? B»27; I«S3| LEs5«». The 

respective consistency index scores ware thus? SH2 11 KLE) and 

552 11 U£(X)« fh® analysis of these scores indicates that this 

teacher shifted from an eclectic Individualized Approach drawing 

heavily on elements of the Language Experience Approach to an 
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eclectic Language E3cperi.«snoe Approach drawing heavily on the In-

dividualized Approach during the experiaî tal parted. A contrast 

of approaches is possible in tMs case. 

Tm eewJitKKf index a w e thus suites it pc»lM® to describe 

accurately the contrasts in approaches ployed by a given teacher 

during each of the two periods, ©roups of teacher® can be 

described also in -term of consistency of implwramtatim. 

Another test of differences occurring in teaching affsroactws 

mm employed, Using the consistency index scores m a guide, 

teachers in each of the approach group® were further regrouped 

according to approaches used during berth periods. The accuracy 

scor@ achieved by each teacher in these sub-igjroups far eadh of 

the three approaches «M subtracted from the appropriate accuracy 

scorn for the experiragntal period, Ihia resulted in tables of 

three sets of differences for each gWftsp of toodhers, The sua® of 

th® 1fcrw sets of differences were calculated. She mam (ffa) and 

standard deviations ( ~ ) of tfeese tables of differences ww« also 

e<atf)Uted* The standard « r o of the mean (of the differences) 

( «r^) m & calculated as fe&teswt 

M * <r-

V N 

The significance rati© (S. % ) was then calculated as follows? 

S. R. e 
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The calculated significance ratio was cfiedced against a 

table (111 p. 2H0) of rainiMM values of significance ratio required 

for significance at varices level*. A 1,0 fser oant level «§® 

quired before accepting any difference as significant and not due 

to chance. 

of and proje<̂ . ~~These data **@r® gsrouped 

by approach g^mpi. H w and standard deviation® wstrn <KaKptft«4* 

Five-point seal*® ware employed in mek of thes® instrwaants, 

FMpil achleverent test date.-—Tĥ ie data were »|wrt«i by 

« . t«d»™ In t««i of gmd. p l m n t m m . . Imt « . (Tj) 

was given at the beginning of the study (in-service phase) , test 

two (fj) ww given at the aid-foint of the study (end of in-

service phase and beginning of iisplsmentatitm phase), and twit 

three (Tg) was given at the end of the study (end of inpleiaemtatien 

phase), Ihe length of the tin® between tests was aoprossdJEately 

fear teadning months. Each score of each pî il era each of the 

several teats was used directly in all ealeulaticra. All pupil, 

classroom group-, &pf»w®eti approach group, and total 

group data were treated as follows* 

1. Gains or lasses mm ©aroputed as folic*® s 

a. Control Pteriod (C)i Tj « » C. 

h. Experiinemtal Period (E)i Tg - tj * E, 

2. Differences (D) between periods were ooraputed m follows 

E * C » 0. 
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3, the man and standard deviation were cwrouted for D. 

Tt». 8tan«teri error of tt»e mean of © m& eoa$ttrt»d as 

fOllOHS? 

M • 

N - 1 

5* The significance ratio mm th«n calculated as f o l l o w 

S. R. * ... . 
n 

the calculated significance ra t io was checked against a 

table (11, p. 2H0) of winifBUca values of sijpificance rat io ve-

<l«f,r<ad for sigsifioaiiat at various levels* A 1.0 p«r owntt level 

was required before accepting any difference as significant and 

not du® to chanos. 

?qp&l attittjift inventory # t a . ^thesis data w e reported in 

tune of m r nos®*®® (reared 0 to H*t>* Ttiey were treated i s exactly 

the mm way m outlined atxsve, 

i&m&mtiit H$ese data were reported in 

tmrm of standard scores and mm treated in exactly the same 

manner m outlined for achievement test data. 
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data,-~The iman intelligence quotient md chronological 

age mm «wpufc#d for a l l classroom grmipe, Approach st^graaps, 

approach ĝ estip®, md the total fp^oup. 

Correlations of the various possible pairs of pupil scores 

for each testing period ware ccmrmfced by electronic computer 

at the Naval Eleotrcmlg# Labor^ory, San California, for 

a l l classroom al l approach groups, and a l l grade levels, 

of Individuals o£ a. grcarp as tfaaiy qmr, 

discussion ©f this type of experiiwsntal desifp. has already been 

brought out under point four of thss section cn Mutations m 

page 11 of this document. A further statewsnt by K t a r 

(12, pp. 3W-3H1) supplements the justification for such a design? 

As is well knc&m, one of the scut efficient ea^risftntal 
design® is the use of individuals of a gpoup as their own 
control. Hi® perfowwww of a group of individuals i s 
determined for two different experiraantal conditions* and 
the resulting change, increase or decrease, in behavior is 
Inttrfwted m being due to th© diffewroett in conditions, 
provided such factors m practice effects, fatigue, and 
Bwator̂  haw been taken into accowt. 

!he use of differences in tern© of gains or losses during both 

control and mptriamtiKX periods and h@t»/®®n periods further pro-

tects the validity of the comparisons made. Practice and 

fatigue could be ruled out in this case. Mwory could not he 

considered a sipificsant factor. 



31 

Definition of Itenm® 

to reading.̂ Identified by its rnjor eraphas«s in 

terms of the aiethods, techniques, and raterials employed by the 

teacher as well as the reasons given for using such jnethods, 

techniques, arid materials. (See definitions for criteria and 

rmtieiiale, below.) 

Superintendents Council.orgaiiizatiert in a 

county in California road® up of the p s w responsible for in~ 

structional leadership in their respective school districts. 

Basic Reading Approach. (Defined in detail in this document.) 

Consultants. —Persons qualified to assist with elements ©f 

the study both on the ©aunty staff and fro® other institutions or 

organizatims. 

Criteria for m approach. «~-lhe descriptions of teaching 

methods, techniques, and materials used by the teacher. 

District liaison peahen.-«»That person designated by ©aeh 

school district in the study to coordinate the study in his 

district. 

£l«CTre|aiy pupils.~~'Ihose pupils enrolled in the county 

school districts in grades era® through six. 
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o f the study,—That per iod o f t ime be-

tween January and May wh®n the p a r t i c i p a t i n g teachers employed the 

approach whidti they had chosen. 

Ind iv idua l ized Reading ^proach.—('Def ined i n d e t a i l i n t h i s 

doewaent,) 

laHttgndiag phase e f t$*e stu-#,-—1ha.t per iod ©f tiin® hetwean 

Septwsber and January v?hen the p a r t i c i p a t i n g teachers met acnth ly 

w i t h in-aervic® teams f o r i n s t r u c t i o n i n th® approadh t o the teach-

i ng o f reading which they had selected. 

t w w » — o f county department o f « t o a t i « n 

s t a f f i w A s f a assigned t o the various approadiss m in~s«rvic«! 

education leaders. 

.LatfiiW^a Reading At?preach.«—(Defimd i n d e t a i l 

i n t h i s document.) 

H a t ^ r i a l s I h o s e phyaioal objects u t i l i z e d to the classroom 

m s t i m u l i f a r reading, 

a w t l q t f t i t i n g d i s t r i c t s . ~ l h o a « school d i s t r i c t s i n th® county 

«tii€f* were i n v i t e d t o take pa r t i n th® study and *Meh mm repre- -

*©nt@d by teachers e lec t i ng t o becoB® par t i c ipan ts i n the stuffy. 

E ^ i l achievgfBBnt.1Ehe achievement o f pup i ls i n reading as 

mmur&d by the Ca l i f o rn ia Reading Test. 
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Pupil attitude toward reading .••••The amount of favorable atti-

tude toward reading a® indicated fey scorns attained on Am Inventory 
^ * -mrnm 

of Reading Attitude. (Sm hmmMx, &*} 

and social/ w a i l adjustment* —Ihe measure 

cMalned fww the C»lifq^ia Imt of 

SutiemS# for #i approach* «-~The stated and analytical reason® ' 

and/or justifications far employing u t t s d s , techniques, and witerMs 

in a given approach# 

the recognition of -printed or witttn 8p#@l# 

*Mch serve as stliwOI fcr the recall of meanings built up 

put experience, and that cKnstvuotien of mm MWitagB through 

manipulations of concepts already possessed by the reader. Hie 

resulting meanings ure organised into thought processes according 

to the clearly defined purposes of the reader. Such an organization 

leads to new behavior which takes i t s place, either in pmmml or 

in social development, 

Staff* county department gf education .-~The pw#«wwi«isl staff 

writer the direction of an appointed superintendent of school® who 

acfcwinisters the policies of an elected board of education* There 

are three divisions to the department. They are special service® 

division, business services division, and curricula** services divi-

sion. There are four sections in the cuzricular services division, 

they are the audio-visual section, curriculum coordination 
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section, pupil pwsaawil amotion* and library section*. the 

merit serves fifty different s®t*o@l districts in the county. There 

«ra thirty staff nwstoers in 13m etsrtiewlffiF service® division# 

Belated Studies 

Studies in the field of reading up to about IWt iwisfewsd 

2,700 (?)* in estimated 1,500 mm studies hm® been fsublished 

up to the present tins, this study relates in nam ways to several 

types of investigations reported during the period from 1880 to 

1960. Thi* study mmm to relate most closely with studies classi-

fied as dealing with the teaching of reading, and racre specifically 

with those studies dealing directly with method. Thin type of 

study «as coswented upon toy Gray <7, p. 995). He concludes, in 

view of the many suoh research studies analyzed, that the comparative 

superiority of one method it not *0* real issu®, tout that "the r»al 

issue is not which of two procedures is better but rather what does 

eadh procedure ccantribute the more effectively to pupil development.* 

This stud/ tends to lean in the direction of the "real issue" 

pointed out above in that it does not primarily pit method against 

method, it attempts to comparts a well-defined and analyzed #f>* 

proach presented to teachers tfcarê  an adequate i*v*servic® education 

Trogmtn with a less well-defined, individual teacher approach to the 

tsacsblng of wading. 

Reviews of sorae of tShe raany studies dealing with sense element 

or aspect similar to this study are presented below. 
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A stw# by fwmll (13) mmmavims wmpemm frm 210 counties 

to Ohio, Pennsylvania» and West Virginia, The vmpcmm related 

to methods used in teaching reading in gmdte® ons through six, 

inclusive» The county sttady sou^t toadier tmpmm to qwmttms 

concerning teethed as one msmm of evaluation of the thre® approaches, 

Deverell <$) ccndocted a similar study in tAiich 111 teachers 

indicated that they had much ccfftfidence in th« basic reading pjpogpm 

In use. ©my indicates with reference to Deveretll's study, "Mere 

studies are desirable which reflect the jud|p@nts particularly of 

successful ttaehsw of reading" <6» p. 208), Th« county study, 

throu#i the INMKIMP selection proo©d«ra, insured & wmm of j§®ttl«g 

the careful judgments of successful teachers of reading with regard 

to in-servim activities, element® of the various approaches, and 

other significant aspect® of t!»e study. 

Kingsley (9) carried out a study in the araa of individualized 

wading. The nature of the reading activities provided for sixth* 

gratis pupils in Bellingharo, Washington, was describsd. Objective 

and ncn-objacrtiv® data were presented to shw results at the end of 

the scftool ywar» Om wlor part of the county study describes and 

analyzes an individualized approach to the teaching of reading. 

IRawwey <!«*)» thou$> dealing with the teaching of high school 

Brsglish in hist study, UMMS m approach similar in a liwitsd %*ay 

to the language Exjjerience Approach described in this doednaitt* In 

addition, his prooadure is related in that among the steps taken 

was a preliminary training program for participating teachers. Thft 
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in~servi<se phan* of the county study is related to this procedure. 

Other studies over the years hav®, of ecmm t laada use of similar 

tfMMwim procedure to @»ur@ proper ijaplewentatifm. 

Crau 00 indicates the need to titirik in terms of the total 

personality of the cMld as a reader. His ©tu«fy consist® of ease 

studies of rKm-r@ad®rs, Ihe county study evaluated each of -the 

in tmem of persona 1 ./social adjustment eeoE*9 and thus 

a t tes ted to gat at this aspect of the child m « reader. 

Another stusty relating to the in-serviee phase of this study 

is one reported by Sinter JosejMna (8). Her evidence indicates 

the mlw of a cooperatively planned supervisory program designed 

to fu l f i l l specific needs in tfcs iaprowwftt' of reading in grades 

four, five, arid six. Sray points out in reviewing this study that 

when much «ffar t is wde to improve reading |s3P0g»»» usually m** 

suits. He adds*, "This does not deny the fact that sea® methods 

mm superior to o t e . I t merely points out that a purposeful 

and determined attack on a problem is a vital stet? in securing 

i t s solution* (St p. 417 >. 

Knifpit (10) swemarized previous studies relating personality 

and reading, One topi© wed Iti the report i s "Relating Person-

ality with Reading Dewlopront." Th© in&mtim I® that i t i s 

important to consider the personality or self«<«ncept factor in 

evaluating the results of reading instruction. Russell(15) 

deals with this sane ccricept. 
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S u t t o n < 1 8 ) r e p o r t s a n i n v e s t i g a t i o n d e a l i n g w i t h a n a p -

p r o a c h s i m i l a r 1 t o t h e L a n g u a g e E x p e r i e n c e A p p r o a c h w h i c h i s d e -

s c r i b e d a n d a n a l y z e d i n t h i s d o c w n e n t . S h e s o u g h t t o d e t e r m i n e t h e 

i n f l u e n c e o f m » i l p a r t i c i p a t i c r i i n t h e p r e p a r a t i o n o f r w i t i i s g 

s a t e r i a l s csri t h e i r p r o g r e s s in r e a d i n g . M a t e r i a l s s u c h a s s t o r i e s » 

p m m 9 a n d r e p o r t s w r i t t e n b y p u p i l s w e r e p r e p a r e d a n d r e a d l a t e r 

b y o t h e r p u p i l s i n t h i s g r a d e f i v ® e x p e r i m e n t a l g r o u p . 

Artley <1) s t a w i a r i z e s research d e a l i n g with t h e I s t r e ^ l a t i c r o 

a m o n g t h e l a n g u a g e « r t s » the Lanpia^e Experience Agpretteh a s d e -

f i n e d I n t h e c o u n t y s t u d y i s b u i l t an t h i s p r e m i s e . 

T h e s e a r e s a m p l e i l l m t r a t i c n s o f t h e k i n d s o f r e l a t e d s t u d i e s 

r e p o r t e d in t h e a n n u a l s u w a r i e s o f r e a d i n g i n v e s t i g a t i o n s a p p e a r -

i n g i n t h e J o u r n a l o f E d a o B ^ o p g d R i i 8 g y # t - » € S r a y * s a r t i c l e i n t h e 

Bi^lopedia Edtoeati-oiial B f t f ^ r e h ( 7 , p p . S 8 7 - 1 O 0 3 ) s e r v e d a s 

a basic guide t o r e p o r t e d studies and r e s u l t s in e a r l i e r invwttifp-

t i o n s u the Bmmri&s w e r e c a r e f u l l y c h e c k e d f o r « i e i f f h t ^ e a r p e r i o d 

fsrtcedlng t h e l a u n c h i n g of t h e investigtticn reported in t h i s d o c u -

ment.t* this s t a % c e s r f o i n e e t h e f e a t u r e s o f s e v e r a l s t u d i e s a n d d e a l s 

« i t h a neater r a n g e ©f f a c t o r s t h a n a n y sta# reported to d a t e , 

M o p r e v i o u s s t u d y h a s d e v e l o p e d o p e r a t i o n a l d e f i n i t i o n s o f # * « 

t h r e e a p f i m s e h e s d e s c r i b e d a n d a n a l y z e d i n t h i s s t w f y . M o s t e a r l i e r 

s t u d i e s h a w c o n c e n t r a t e d m o n e , c r p o s s i b l y t w o , m e t h o d s w h e r e a s 

t h i s s t r u c k r e c o g n i z e s t h r e e u n i q u e a n d v a l i d a p p r o a c h e s t o t h e t e a m -

i n g o f r e a d i n g . E a r l i e r s t u d i e s h a v e t e n d e d t o raeasure t h e e f f e c t i v e -

n e s s o f a n a p p r o a c h o r m e t h o d i n term of p u p i l a o h i e v e m n t t r o t 
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scores . This study attempts t o mmvm other- pupil behavior as 

we l l . Thorough and long-range teacher in-sarvice education in 

a l l three approaches conducted by qua l i f i ed professional teams i s 

a miqm f«atur« of t h i * study* This i« th« f i r s t study i n whicfo 

the language Experience Approach* as herein def ined, h m been 

istili&sdU B«s ofh«r two a r m a c h e s have been mm ftpttdLfioa&ly 

defined than formerly* & pupil a t t i t u d e toward reading imtruraent 

was developed fo r vm in t h i s sstttdy arid thy® provides a m u too l 

f o r teachers . An inventory of teaching approach i s another 

or ig ina l instruawnt developed f o r and used in the study, Wh«n a l l 

of theso fea tures a re considered, t h i s study q u a l i f i e s as o r ig ina l 

a id per t inen t to a very iwpca^tant asptefc of ins t ruc t ion and teacher 

educaticm. 
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BASIC HEADING JffPROACB 

Smmm of Bate 

Fourteen teachers vftto selects the Baste Applets completed 

the study, Bacfe teadiar was given a ©ode nuraber for purposes ©f 

identity. Each district represented mm also given a code number. 

Table 1 .indicates infoCTsaticsi about eadt teacher and each class. 

It should be noted that these fourteen tead-mrs represent six of 

the twelve school districts participating in the total project. 

One tether (code number 61) did not send in couplet® data fro® 

pupil tests. This teadher did respond to all instruments ad-

ministered to teachers. As was explained in Chapter I, teachers 

in each approach group are regrouped into subgroups according to 

ccuranon consistency index scores. In the case of this approach 

^oup, twelve teachers were placed in stib-proup I and one teacher 

was placed in sub-group II. The teacher who failed to send in 

complete student data was not assigned to any siib-group. For pur-

poses of reporting om&eqmmm of the approach in t®w§ 

of pupil data, therefore, only thirteen teadiers and classrooms are 

included. Teacher 39 is the teacher placed in sub-group II. 

It should be noted from Table I that the range of total years 

of teaching experience is from cm to twenty-four year®.. A acraswtat 

HI 
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BASIC mmm APPROACH! EESCRIPTICK OP 
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smaller range is reported for total yearn experience in the present 

grade taught. 

All jprade levels are represented (ppades one through six). 

The manber of pupils represents the pupils in <MK&* class f«p whidrt 

a complete set of test scores for all three tasting periods was 

reported. Individual pupils were eliminated because of lack of 

complete data on them due to late entrance to school, early departure 

from school, or absence from school on days tests were ad-

ministered, After screening, the total number of pupils in the 

Basic Approach classes was 307. The average number of pupils for 

groups rewsrted in Table I is 23.62 for the total group and 23.5 

for sub~$roup I. 

The mean inttlliaMtot quotient for the total group of pupils 

is 106 and for sub-group I, 106. The mean <&ronolo§5ieal age for 

the total group of pupils is 105 months and few aub-pwp I, 

102 months* 

Description and Analysis of the Basic Af*proach 

The following description and analysis stated in tern® of 

criteria am.I rationale statement® represent the solution to one 

of the fwajor problems of this study with respect to the Basic 

Approach to the teaching of reading. This Ascription and analysis 

served a® tbt official definition of the Ba»ie Approach fear puiw 

poaes of intnxftjctioai to teachers, as a basis for in-service educa* 

tion, as a guide to iapl«Mstatic» of the app*maeh during the 
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experimental period* and as a basis for envelopment of various 

evaluation and rating inetruasnts. The first section is devoted 

to a general definition of the Basic Approach. "&» second eeetion 

is a reore specific operational definition consisting of descriptive 

material (criteria) and parallel analytical statements (rationale). 

Badh statement was selected in terns of fwdaraental significance 

in Ascribing the essence of the Basic Approach. 

General Definition 

Th® Basic Resting Approach, in lt» raost definitive is 

concerned with providing children with expediences which will 

h«lp them learn hew to read printed sysfools. this may be oars~ 

traated with fropw» providing broad mmieitam in reading 

different tîpess of printed materials and other stiuwli for ttorn 

purpose of greater gmtMUMd Iteming, B&rsonal growth through 

reading and recreational â reciation thrc»j#> leading are not 

primary cfojectives of this program, (Remedial or corŝ active 

instruction is not considered a part of the basic reading program.) 

Skill development it central* the skills being those of 

analyzing, locating, interpreting, and comprehending ftm written 

©r printed word from the paps. The development of these reading 

skill® Which are corracn to all reading situations involving 

printed or written wards is the primary objective of such a 

progrwu The raetfiod of fulfilling this objective involve® direct, 

systematic instructian, usually on a daily basis, throu# the use 
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of a basic "reader" text or series of basic "reader" text®, lhese 

reacted present a sequential crgaiiiMticn for development of reading 

skills, A cm trolled vocabulary is utilized in presenting and pro-

viding for this sequential orjpnization. To provide for the dif-

ferences in abilities of pupils, three or more flexible groups in 

the class «re utilized. Pupils »ay advance at different speeds 

through this sequential frogram, but all must folia* the pre-

determined sequence. 

Definition 

Criterican me.—Ihe teacher attempts to assess the reading 

ability of each student for the purpose of establishing reading 

groups. She uses results of standardized reading tests, observa-

tion of the student, class site and make-up, intelligence test® 

and inforaation from other teachers, and books previously rsad. 

Rationale one. --Inforaatiaa concerning the child's reading 

ability and other pertinent information needs to be analyzed if 

he is to be placed in the best possible wading instruction situ-

ation. Children with similar reading abilities can be taught more 

effectively in groups than groups of children with wide differences 

in reading ability. 

Criterion two.—fti the basis of available student infomjtion, 

the teacher assigns «t©h child to a reading group, Groups are 



formed m the basis of reading ability with setae flexibility for 

placing children in groups on other barns. Children may be moved 

fron mm group to «ert3wr vhan they haw need for a imw #"©up 

experience. In th> typical class of twentywfive to thirty 

children, ,to« p-oups am considered tdOQustau 

Rationale tw«**Qiildren of »isiXar abilities placed in 

©nail p^oups can be ware easily instructed in reading skills. 

Materials of instruction can be prepared in taw® of group needs 

on the basis of group ability. Children pco^cmm at different 

rate®, therefore necessitating flexibility in the awipwit of 

a child to a different ©roup tihon development of his ability in-

dicates change. 

Qdteritm three.~~&t riding ins traction time the teacher 

wotics with each group separately (usually in a reading circle 

situation). The teacher follows the suggestions for sequence 

and ecrstenf net fortft in the manual %#*ich accompanies the basic 

and supplementary series, While the teacher works with one 

group, the other dhildren work at seatwork assijpraents ©f in 

self-seleeticn activities such m art and word paws# 

Rationale three«~»Since the needs of the group differ and 

sine® there mm raore opportunities for individual help to a swill 

group, the teacher w t e wast effectively through her direct 

instruction activities geared to the ability of each group. In 



th€ small groups It 1# possible for eadh child to mad orally, take 

part in disease Jen, tell a story, and participate in sHll-building 

activities. Children learn to wxk independently m they have 

opf5C»rtwity for independent wxte (matmck) while the teacher iss 

wearing directly with one of the grsstips in a wading circle. (TT» 

taadwrs' mawals offer directions fa? carrying out a systematic 

iwading fsrop«» which acccra®odate® several l«wl« of ability#) 

Seatwork assigrwsents which are ccrralated to the basic reader 

stories are included in the manual. AsaigftMnts for creative 

activities are also included. 

Criterion fmr.-"Generally, the plan of iaitruetion for in-

dividual groups entails a definite procedure which includes •$»ms 

steps (procedure varies in different series « f ft* different 

grade levels)t 

a. Setting purpose Caotivaticw and setting backp?ound) 

b» Introduction of new vocabulary and teaching of necessary 

ski lis 

c. Silent reading 

d. Oml wading 

«• Discussion of story 

f. Independent activities (workbooks, seatwosfc, teadwr-

Raided skill development, silent reading). 



ti® 

Rationale fow.-^Ortain logical procedures have proven 

suocensful in the teaching of reading printed spools* Children 

learn best When they are motivated. To enhance accurate reading 

and provide for success, skill© related to the IMMA and MM wcrds ' 

taken from the lessen may become part of the daily reading activity. 

Silent wading parwides for the fortification of skills. 

Oml reading frovidte the child with m oppcartiinity to com*. 

jaunicate with others. The teacher is able to evaluate the cshild's 

reading ppegw## during oral reading, Follow-up activities pro-

vide for additional opportunities to me skills and vocabulary 

previously introduced as well as to pursue interests related to 

the content of stories read. Follow-up activities can b® used 

to evaluate student progress.• 

Criterion fim.—Ihe teacher attests to establish the pur-

poses of reading in a given lessor*. She generally follow© the 

suggestions of the manual. Interests of the pgroup on a par-

ticular topic may be used when related to ttoe lesson to be read, 

Rati,orm3iei| five.—Children's interest in, and understanding of, 

the purpose of a task iiproves the learning situation, The sug-

gaations offered in the teacher's uanual take into meomt what is 

known about children's interests and ways in whid* tJiey nay be 

stimulated. 
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Criterion six.»~»Hew worcfe are introduced to "Use children 

before they encounter them in a story context. These 'mm words 

are part of a carefully controlled vocabulary around which the 

entire series is built. Word attack skills Which a» needed in 

solving these new words are taught. Oth«er skills to b® emphasized 

are suggested in the manual, (In uriraary grades mxeh emphasis is 

given to developing a basic sight vocabulary.) Instruction is 

aimad at developing Meanings for near words being introduced for a 

given lesson. New words follow a. sequence Which it based upon 

criteria of relative difficulty* interest as to age level, and 

other considerations, 

Rationale six.—Children have more success with printed 

synfcols when they are well jsrepared to cope with ©pacific prob-

lem® which they will encounter when reading the m m story in the 

basic text, When the vocabulary is controlled in this manner, 

oily a few new words are introduced in each lesson. In addition, 

words which haw been previously introduced are repeated in suc-

ceeding stories. This technique enables the child to handle a 

©nail mwtosr of new words and to maintain a Rowing fttwfeer of 

previously learned words from a basic vocabulary list. 

Criterion sewn,~«»After discussion of new wortss and/or 

points developed in the story, children are penerally required to 

read the story silently, keeping in mind the purposes that the 
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teacher established with the ©reap. (This procedure varies with 

grade levelj far instance, silent reading cwntent ranges from 

short sentences to complete stories.) 

Rationale sewn.-"-Children read the story silently to 

facilitate their imaarstanding of the content of the story. 

Questions «P® used to focus m the main points of the story and 

to guide reading for certain purposes. 

Criterion eijjht.—Children in each group are given many 

qspcrtmitiw to read ©rally. Oral reading is generally done in 

the group itself by individual children while th* others serv® 

as * snail audience. Children in the group discuss and react 

to «l*NM3t» of the story and the presentation of the individual 

raadar. «*adwp may provide individual Instruction in 

specific skills as she reacts to th» oral reading. 

ftatioaale eight.—Wi.en childbren read orally, the teadher 

gdai an opportunity to evaluate such reading abilities as pro-

nunciation, phrasing, word attack skills, expression, speed, and 

fluency, the teacher is enabled to afprals® listening skills of 

group seater®. Oral group readfjtg also m a M N M of 

sharing. 

Criteria* nim.—Prdcar' to and, following directed readliig 

lessons, students are expected to engag® in a variety of planned 

independent activities. Many of these activities are related to 
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the lemon. this i§ true of exercises w M A aeewpMf 

the basic text, teac&ei>.prei*ared ̂jesSdJtieets, and related recre-

ational reading. Other activities not related to the lesson mm 

provided fcr fcy the teacher such am reading in various cwtesnt 

fields, recreational reading, expressive activities (group dramati-

zation, creative writing)» and practice activities. 

Raticaiale nine»*~Xt Is mommrf that children not titter th» 

direct supervision of tt» teacher ana provided with « variety of 

vrell-planned indef«rtdent activities* 

leviw of Uses 

The d©-S€ttlptiafi and analysis wsferted above «®w used through-

out the study. In-service teams geared Wmlv "monthly activities 

to the various criteria and rational®. Teachers were instructed 

to us* the description and analysis as a guide in iffip>3eineiTting the 

approach during the expariraesntal period. 

The operational definitions of all three approaches served as 

a guide for developing the teaching approach inventory imtnwrst 

as well m the apfjroach evaduation instrument. Hie data derived 

from these instruments will be discussed later. Evaluation by 

teacher® is reported in following tactions. 

Project Evaluation 

A "'Reading Study Project Evaluation Questionnaire" was ad-

ministered to all teachers in the study at the culmination of the 
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Appendix B consists of the sin parts of the question-

naire and list® the mmn ®f the ratings for each question by 

approach group© of teachers. Tne rating scale and legend is also 

included in the Appendix# Hts Appendix should be consulted as 

needed to clarify the discussion which follows 

is. of Prolfegt Byatettm 

Seleetjcii Ifit̂ t̂ ticai to study, ̂-The highest wstad item 

.had t© do with freedeia to select a theoretical approach far «cp@ri-

mentation purposes* Hie voluntary nature of teacher paai^lptte 

MM stress®! ftm the first contact with school districts throt̂ h-

w t the entire project# This particular group of teachers» thou^i 

rsttfiji this ite® hinh®st y fsileci to rot® it us. hi^h as the othc 

t m apfsx*ch groups did. 4 related item dealing with Initial par* 

f Idpation in -fee project indicates that this group did not feel 

war® than average satisfaction in exercising freedom in this respect. 

%on investigation, it was found tiiaf scro pemmm mm exerted ty 

supervisory personnel in one of the districts supplying several 

t«ete®* This explained, to sera® extent, the taur rating given 

the to® item by this spf«»eh group. 

An important itnm wM*TI indicates an evaluation, TO SOBS de-

©»e* of the description and mmlf&iM of the Basic Approach re-

ceived a i m rating of 3,86 (good* decidedly above average) . This 

item BMkB the teacher® t© rate the written Material furnished to 

help in deciding m participation. 
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fe ovsr~all composite wmm of 3.5U for this section indicate® 

an above average rating for teacher selection and introduction 

to the study. 

«igtit of the itas* in this swscftion 

received above av»mge ratings. The 'highest imm rating 0**29) was 

given the it* dealing with teasers' feelinr? of freedom to par-

ticipate actively in discussions. Items dealing with ntwfcw? of 

meetings and provision for acquainting teacher® with jsaterials re-

ceived the lowest ratings (3.57), 

Another evaluation of the criteria and rationale statanants 

is indicated, to some degree, by the above average rating (3.71) 

given to item 6 in this section and to item 8 which received a 

rating of 3,79. (See Appendix B.) 

of tN$ n m imtiag of abova 

averag© (3.66) mm given this phase of the project. Higptaitt 

rated (H.QO and above) i teste included the availability of materials 

to carry out the chc®«R abroach, parents' attitudes, interest and 

support of the. district, and children1® feeling about being in a 

study. Among the materials rated high, it ©an b® assumed, wm the 

description and analysis of the approach. 

1k> it©i® (1 and 9) give an indication of growth in insight 

into the theoretical approach after in-service and after actual 

mmrlmntati.ma After in-service irniffrt was rated I*Si aw! 

after iim>lfi»«ntatian, 3.93. Thes® teachers had aboy® average 
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insist they began the ex&erijnent and maintained this insight 

through the experijnsntal period. Since these teachers employed a 

basic approach during both periods, the©® ratings and the a w a p 

rating <3.H3> given teacher feeling of acoaaplishroent at the end 

of the study are twSeistafidable* 

An above average ratify (3.6H) dealing with teacher ability 

to oarrn/ ait the spirit of the criteria and rationale of the Basic 

Approach is another positive evaluation of the description and 

operational definition. 

C<^wmloation and rochanics«~»This aspect ©f ttte project 

receiwd an above average rating. Another evaluation of the 

definition is indicated by the 3.71 rating given ittn 2 in this 

section. Only av»mt*e ratings « w given msdSvailcs of administer-

ing test and tabulating results as well m fm&tem to express ideas 

and ask questions of the liaison pewm, Hi#wst ratings (H.O? 

and «*.1H) mm given to the freedom to express ideas and questions 

to the Reading Stwcfy Project Committee and the adequacy of the 

liaison peraon in providing infosrisatim and materials. 

Testings.---This section received only an average rating (3.19). 

H*® adequacy of the student test data record card was the exceptim. 

It received a <*.00 rating. 

instruments»~»lhl a aspect was- rated average in all 

respects. 
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Surowary 

the teachers in the Basic Approach rated four of the five 

assets of the study above average, 

Bio aspects m m rated average. These two were of less im-

portance than the other®. There were thirty-eigjht mpsmtm ites® 

calling for a response. These teachers rated twent^two of the 

items above average (3.51-«».5G) ®k§ sixteen, awag© (2.51-3.50). 

Mo items received excellent, fair, or poosr ratings# 

Evaluation of Basic Approach 

A second part of the project evaluation consisted of an in-

strument requiring teachers to rate Con a five-point scale) 

twelve elements of the Basic Approach in terras of hew practical, 

workable, and sifpifteant the/ were. Appendix C has been designed 

to indicate the exact statessent to which the teachers responded 

and the mean rating given each ite», The rating scale and legand 

is also included in Appendix C. 

Eleven of the twelve elesaents rated mve placed in the above 

average category. The only it*® falling in a lower category was 

the element dealing with a plan for placing children in groups 

other than ability groups for reading purposes. This item was 

rated only average (2.92). 

Six of the items received ratings of «*.0Q or above, which 

placed them as the highest mted elements of the Basic Approach, 

four of these items dealt with established steps in presenting 

the reading lessons the element of planned steps, the step of 
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Introducing vocabulary and Skills, the step of follow-up dis-

cussion and the step of independent activities, th» other two 

item of those highest rated sin items strongly relate to the 

steps. One was the concept of sequential skill development; the 

otter, the use of the teacher's manual m the primary gaid® for 

reading tmtmetim* 

Based en thaee responses, it «pf»ar« that ttw» tafcehes* feel 

that the elements of the Basic Approadi are practical, workable, 

and significant to a decidedly above average degree. It would 

appear that tfm opsraticfial definition and the iiwi«rsri«» ac-

tivities were both successfully utilized in iaspleraentation by 

these teachers. 

Teacher Approaches 

It® inatrwwmt used to determine teacher approaches during 

both the control period (in-service phase) and the experimental 

period (implementation phase) has been discussed at «*» length 

in Chapter I. Appendix D consists of a complete copy of thin 

instrument. 

On the basis of the data derived fro® the two administrations 

of this instrwent, it was possible to achieve a quantitative and 

d®seriptive wsmm for each period for purposes of comparison and 

forming sub-groups of teachers following similar patterns. 

Table II indicates the consistency index scow® of #11 teach-

«Nt in sub~|?prour> I and the single teacher in sub-group II. Sub-

group I consists of teachers who implemented an approach best 
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TABLE I I 

ANALYSIS OF APPROACHES EMPJJ3YED FFL TEACHERS 
IN BASIC M A P 

Sifo-
Group 

15®a«tw 
iftwbei* 

Ccmisteney Irtdsx 
Scores Ccsntrel Period 

Ind«x 
Scores Estperijaental 

r...Rw4oS 

I •m Sll IS B 511 15 B 

I ' 38 422 It 8 S21 14 B 

I SS 522 13 B 522 IS B 

I 18 mt li B $32 12 BCD 

I 5S §32 12 BCD 532 12 BCD 

I 10 S33 11 B *»32 11 BCD 

1 17 432 11 BCD m 11 BCD 

I 87 532 12 BCLE) 432 11 BCD 

I 9 Vif 9 BOS) *131 10 S 

I 80 S54 8 B0£) 843 10 BCD 

I IS 432 11 BCD 442 10 BCD 

I m 433 10 B 443 9 BCD 

11 If <132 11 ICLE) *» 11 BCD 

characterized as a basle approach duririg tooth csontrol and imperii 

n»nt«l periods. Sub-group II consists of a w t»aai«Rg» whose con-

trol period approach m m b® described as as individualized approach 

«nd whcse expsriwerrtal period mppsms&i can b© described m th® 
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tasi® Approach. (Pimm mm that t he experimental p w l o d t h e -

o r e t i c a l approach l a c a p i t a l i z e d , i ^ o a e h w used during the c m -

t r o l period « m n o t . I b i s d i f f e r e n t i a t i o n i® used throughout t h i s 

doowen t , ) 

I t should be noted t h a t the order of Table I I teacher e n t r i e s 

h ® been deteimined en the ba s i s ©f degree of e a o i s t m e y of i»~ 

p l a n t i n g t h e o r e t i c a l approiMii during the experimental period 

(highest degree f i r s t ) , « * valwss f o r t h e w i a u consistency 

index aus te re ranging from 3 through IS h&vm a i r e ® # been w f w t e d 

i n Chapter I (mm pm ^ 5 . Applying ttwwe va lues , I t my be 

s t a t e d t h a t the f i r s t f i v e teachers in Table I I implemented t h e i r 

theoretical approach i n a cons i s ten t manner? the next s i x teachers 

•tended t o be e c l e c t i c i n the iinplemeoitation of the t h e o r e t i c a l 

avproadt\\ cue teacher (cods number 59) tended toward, an incons i s ten t 

i rsplemntat icru 

Ihe teacher in s\jto-ppr«ou|> I I iaipl««Eited m e c l e c t i c ind iv idua ls 

l i e d approach during the cont ro l period and the Utile Approach 

( e c l e c t i c ) during t h e experimental period. 

The s h i f t s wi th in the Basic Approach in terras of consistency 

of iiff&eraantatien f o r sub-group I teadvsrs mm indicated in t h e 

l a s t coluran of Table I. 

Tate* «• a gft»ap* daring the control period# thaw* tendhew 

were m consistent in ijnplementation of t he Basic Approach a s 

they were during the experimental per iod. Ins t ead , however, of 

s i x teachers ind ica t ing m e c l e c t i c Basic Approach (as was the 
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mm during the axpariaKsntal period) there mm oily five. Simi-

larly, there were two tmdm® indicating a tmtkmep toward 

inconsistency m opposed to am teacher in tMa cat«gcjry in the 

mp&rimntal fwriod, the pupil data indicating amseqtieneas nu»t 

he viewed, therefor®, in terms of significance of difference be-

tween the theoretical Basic Approach (experimental period) as 

exposed to the individual teadier approaches characterized a® a 

basic apwnoach (eemtrol period). 

In the mm of tm&mr 39 of sub-group II, a comparison of 

an individual teacher's approach dvaraeterdssed as an individualized 

approach can be cmtraated with the theoretical Basic Approach. 

Another method -of analyzing changes in approaches between 

periods considers groups of teachers rattier tJian individual 

teaciiers, Table III swmtriw® this analysis in term of dif-

ferences 1® accuracy scenes ©f individual teactww in. each group 

or ««b»gratip (experimental period accuracy awes minus ©antrol 

period accuracy acores equal differences, or E - C a D), means 

of D (MnD), significance ratios (S. t.), and lewl of significance 

of the mean of the differences, this, in essence, is a test of 

<&f fmrnmm bet&reen means# Hit- three afpsoadww are spi»ii.wd 

as follows B • Ba®ic| I • Individualized; LI » ljmgtia§» Experi-

ence* 

Sinoe a 1,0 per o@nt level of sifraifiesuioe has bee*I ®«t# 

it iw»t be stated that teacher approaches employed by sub-group I 

and the total Basic Approach group of teachers were not significantly 



m&wt*? TTf 

TEACHER APPROACH t&FPESENC&St EXFERIMEIfTAL PSR29D 
VERSUS CONTROL PERIOD 

MIC croup 

€Hf* 

®pswj* 

Sipiifioance Rati© Lav®l ©f 
€Hf* 

®pswj* 
s i m 1 I m 1 I f f* 

1 .33 .92 - 3.so •*3 .» •2^1 ̂  no n® • * * 

II* •:-.-• 18.00 -12.00 •10#00 % • • 4) • * » • • ym y«s 

Basic um' «• *08 •» 1«00 1.10 no no 2% 

*Qm 
&p@cti<si# 

only; significant difference det®wlu®d by in-

siĵ ificanee ratio indicates $4f£«^rwi Kofcii A M£XB*I 1-5 
laws control 

different «te*lng the tm p@ri©di, Hofe»v»r, it say fee n©t§<§ that 

a rather lox$* HnD of -3.50 w&&m faateti t® mpartmA f«* 

th« l*»gyisp» Ixp«d«i®<s Approach mlmmmts far t«fe»grea|> I* An 

even larger HnD (-4,00) is reported for tS» total Basic @rcn£p« 

Other ffeP*« are mmtlf indicating little different®. It can, there-

fore, be stated that those tmcfrxsm twnstedl to consider th# Laaipap! 

Expariw** elements as raudh 3ss« accurate in itM̂ rfefoig their 

anpaMhM during th® imgwnriLinntal period ttun during th* cwfttwA 

period, la other word®» their isftamMlm procedawa shifted 
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autay from elements ©f the Language Eiqperieno® JifpWK®* as tt*y im-

plemented th® thrtrvtiaftl Basle Aoproach during the experiawntal 

ptriod, but they continued to implement, » before, the #l«wnt» 

of the Basic and Individualised AftproMfeM, % consulting both 

Tables II and III, it is ̂ possible to detset not only individual 

shifts its eonaistftftey but over-all differcnees in «pproaeh ira-

pleawsntatioR. 

The w y Xarg® ItiD's (th® actual diff«r@nee in the m m m e ? 

scores for both periods, in this case) for the ©ingle teacher in 

sifl>-gro«p II indicates a significant shift away fvm the Individual-, 

iwd and lanpag© Eaqierienee Approaches and a significant shift 

toward th« Bssie kppromh for 1h« expsriaental p«riod. fh£#» plus 

the evidence presented in Table II, skbb that a comparison of two 

distinctly itftewt in possible, nawsly, the Individa-

alis»d and th® Basic Approaches. 

Consequences of Irolewnting 

the Ba§ie Approach 

Tests of significaaiG© of difference b«tw@t®n mm® achieved 

daring th® two periods in taws® of achi«vw»nt in reading* atti-

tude toward reading and social/personal adjwstswnt «ra§tit«t» the 

maior data for reporting cons®q\wnces relating to pupil behavior, 

M s M m m m A in leading 

Appendix E swraarize® the tmatmmt of aehiewwent mt&m data 

by claaaroom gmip«# by and by th» total group of 
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In th« Basic Approach Qtom, Th® ®eam for mch t e s t , 

uh4<&* ar# remarked lis Kmths in Appendix £f my be converted to 

grades placement scores hy moving the deeiaal one place to the l e f t 

and rounding to the nearest tenftti. Thus, the psads fla®rarot 

scones for teatfier number 9 may be reads • S«*t T? « 7.7, 

f | * 7.9. Similarly, total gain (mean of % » T^) for this sam 

teacher way fas raw! 1,8 grade p3ja*wf»t levels of gate for the 

0.8 grade pl&owwrt period, Ir oth«r •words, this group could have 

been expected to gain only ei$rt siorvths in adhiev«R®«t but, in 

fac t , gaimsd 'marly ffftaiejs (1H.6). 

Hlitt® values of M> indieat® that any sipdfieansei of thi® 

amount favors the control period. 

I t way be stated, then, that the pupils in four of the 

teachers* classrooms (code numbers 9, 10, 17, and 37) 

higher gaim in reading adii«VBB»nt <Saring the 

control |sgeriad than durfeg the exfmiimntal jwiod. 

On the other hand, i t may be s tar ts that the pupils in two 

of the teachers* classrooms <cod« maters* 18 and 38) achieved 

significantly higher gains in reading aehieveaewfc during the 

ttcpftxdii^tal. period than during the control period. 

The null hypothesis that tm difference exists my b® ac-

cepted for the ef ier six teaehem in suh-ptwp I , for the mm-

teacher in sub-group II and fa? swb^gmip I tgaretww wh«n 

data mm gp©*sp®d, 
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However, when all thirteen sets of data representing ail of 

the teachers in 11» Basic /tpproach Group mm considered, thm mill 

hypothesis can be rejected at the 1.0 per cent lev@l of sifpificanc® 

in favor of the control period. This is Hdsiead.ing» to &cm degree, 

became it is obvious that the significant is gained by adding the 

data from teacher 39, a situation which indicated m sipdfioarae® 

of difference but si^ly tended in a direction favoring the control 

parted. la addition, cmtra&ting approaches m m used by this 

making this ©as® quite different fvm the cases in 

group I* 

In light of th® data, it vmf b® concluded that, in general, 

no differane® in terras of gains in achievexaent exists «b«R in-

dividual taacher apfsroaerhes characterized as basic approaches are 

oarwared with a theoretical Basic Approach icpleronted by these 

M I teachar®. SOBS evidence indicates that t3ws« teachers* pupils 

tended to be sere syeeessful wh®n the taaehers ware ii|sl«»witiî  

their own individual version of the basic approach. 

It Eiay bet concluded that the null hypostasis ia «eeept#sle 

in the case of teadier 33 (subgroup II) that no differed© exists 

in tern® of pupil aehievesent m a result of caaparing this in-

dividual tsadier'a approach characterized m m individualized 

approach and this teacher1 s i»pl«TOntati<m of th© Basic A|ppoa.dh, 

U® impressive mean gain for tfsa total tlx* period of 12.5 

months, <&a»ing a period in which a n«an pain of eifht mm®n mm 
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the expectancy for group® with normal abilities, farces the con-

clusion that significant growth in reading achievement oocurml 

between the initial and fined testing dates of the study. • It should 

be remembered that the mean intelligence quotient for this total 

group of pupils was reported as 106, near the center of the norraal 

range of fO t© 110* 

Attitude Toward fading 

Appendix F presents the results of the treatment of the data 

derived from tfce adsdnistraticsri of the pupil attitude inventor? 

instrument. In all but mm case (teadher code 18), there %»» m 

statistically significant differences. In this particular case 

the null hypothesis my b© rejected at the 1.0 per cent level. 

It may be stated, therefore, that the difference in this m m 

favored the control period and the teacher1 s own approach char-

acterized m an eclectic basic approach as opposed to gains toward 

a more favorable attitude toward reading achieved during the ex-

perimantal period. The teacher implerasnted the theoretical Basic 

Approach which tended toward consistency during the experimental 

period, 

With reference to groups (sub-group I and the total group) 

the very small significance ratios, as well as the small total 

gains for the eight-month period (Appendix F), indicate a stable 

attitude toward reading throughout the study. This is further 

iUustrotad by the Mail differences between the means for the 
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It should b§ not«d that 'in th« case of teacher nmhsv 18, 

th« only elms group where difference in attitude was significant 

(in favor of the control period) « difference in acMevassent wm 

also shorn to he sipriificant, tfowever, this difference in acMeve-

aa»t favored the «xperii»ntal or Susie Approach, In addition, 

Table If' indieatas that thi# tm&m? mm mmvg the tup ftm with 

regard to degree ©f aresiat«iey in imlmmnting 'ft# iasiiS Approach. 

Teacher 39'g (sub-group II) class yielded no sipnlficarKse 

in tern® of differences in attitude between m approach dia> 

acterized as individualized and the Basic Approach. 

B»sŝ al./Sipei#|. Adjustment 

Appendix ® follow the same format as Apwmdioea E and F. 

So statistically sî iificant differences occur in ©l®v«n of the 

twelve classroo® group® in auto-grewp I, 

the a»§ftl® Is teacher nurobar 10 (fcmtrol Consistency 

Index scores 533 11 B versus exfasriinental Consistency Index ©oorei 

III 11 MI)]. The difference is significant at th® 0,1 per m t 

level in favor of 19m «Kp©ri»ntal period. Since very littl® 

change in ccnisittwwf of approach is evident, this difference 

cannot be said to be due to difference in approach to teaching. 

"Shers is no tignifleant difference reported fcr teadher 39. 

Since thin -teacher represents the oily case where an entirely 

diffansnt approach Airing the control period stay be contrasted 

with the theoretical Basic Approach, it is iiaportant to point 



©at ttefc *t» null hypothasiB is a<xseptable for a l l three wtwyms 

reported apm* 

'•then data mm grouped, th® null that no difference 

eaeists iimest b@ redacted at the 1.0 per e®nt level In the case of 

svt^^rrnip I and at the 0.1 per assat level for the total Basic 

Group. In both a m * the fmm> the theoretical ttatie 

ItelatiaesMp of Efj^ygf 

and w«p# cnrrelat®d for ®a<fi 

testing period. The following ccrrelatiart ratios ar® 13m results? 

f i rs t tests, .19$ second tests, .21} thirdLte«ts, .2$. These cor-

relation ratios ar® fill statistically significant aiul shew a 

fseaitiv© relationship. H * s i » of the ratios tends to be too 

snail to provide bases fcr war® extemiv© fpneraliaatiew®. 

MhieveBferiit and p^gmal/sogi.al results 

follow; f i rst tests, .65; second tests, ,*9j third tests, .6**. 

Hits# correlation ratio® are a l l »t»tl«ti<»ll3? significant and 

posltivt, ;fh« $i&* of th« ratio® way provide a basis for further 

and ^raa^ /s td> i | l «djwtmertt.**The results follow? 

f i rst tests, .28$ eeccnd tests, .33$ third tests, .31. These 

correlation ratios are a l l statistically significant and positive. 

The aisse of the ratio® tend® to be too siaall to merit further 
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Othtr ccrrelat.l<aa8»^i^ndix H pimsmt® a eswtlati®! Mtvix 

of selected wHUftlnu Statistical signlfioanm iPtpjrtfed abov© 

and elsewhere ms deterained by acwaulting a table in A Figpt 

Coarse in Statistics by E. F. Undquist and published by Houghton 

Mifflin Company in 1W2. Hd» table appear© on page 1% of the 

bocfe, 

SiMMary 

Suraaatry statements are made in term of t t» hypothecs of 

th* study (m® paft# 12 and 13) as they relate to the Basic 

Appro«Si„ 

A Basic Affrowt* to th* teaching of treading has bean analyzed 

and described in the f&em of operational definitions vMeb can be 

used by el*i8opo» tt^Shasrs f» a guide to iroplantntation. 

In-service educrticn profpww designed to assist twwfeers 

pmp&m for impl«ftsntatiat of the Basic Appxaeti to tMdhifig 

wera valuable to th® teadier® involved. 

Individual teacfoer approach#* t© the taaeMng of rwidlng 

were not sijpifioantly different from the theoretical Basic 

Approach for H* twelve teachers in sub-group T. Sew® internal 

sh i f t s in consistency wens reported, as well as oartain tendencies 

to sh i f t asay ivm certain elements of the language Estp«r4«®w» 

Approach. 

The null hffcrtfwisis jnusst be rejected for the teacher in 

sig>»grotigt IX. 
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Thowt were iso in vfom th» 

total B«ic t̂ owp i» eer»ldere<dU 

Teachers «ho la^tnantad tin {haaratletl Bsnio AygvoMh 

rated the vavleae mlmmntst fswlttwly in tmnm of wwte»Mlttr» 

prftetiealltf t and ftignificonee* 

Th#re aw aifpiftawt In Trading aeM#veiwtit 

for six of the tsasdves elassroaii grougs in I, Th«s« 

do not wwististtfly f a w either ©f £h«s two |wHLofte» 

«wn though four dfffofttfteiss favor the eaitrel period. Thstw It 

no si mif i cant differences for $t±~®rcm I or «ul>.grmip IT, 

Hnsr# I# no nifptfionvt diffferwnstt in pupil «ttft*#3t p i s s 

fop msvjiwjwi* I ©p II, <&w eli®fsro«» spwp> stwwt a 

nffplfleant <Hff«ron<* in favor of the control period Cteadwr*® 

own w » ! o r of th« hmic approach)* 

Thmn la a ssl?pifier«it Mffvrmm In t5i« <a*n*>t of gains in 

ptmtMlJni&a&el «d5tintmntr seorts for a^gsroift I *M«ti favors 

th« etxperdmmt&l prsriod (theoretical 7$mic Apptmch)» Out class-

roam ,qro»ap yielded a significant Affmmm in fmm of th« 

«x$«i*laKffltal period. 

there aim statistically significant positiv® relationship® 

between mddmmsmt and attitude, ao!it«ve«mt fgww»y#oelai 

ad1i»tr»nt, *«3 sttitudte and p«rsor«l/soeial irflustwmt. 

«fwm the teadter's mm <^pw*oh c^ai^t«ri»©d «s «* 

alias** apfwoMih (twMftwvr 39) mm aswpowJ with thin t « * « r , s 



ss 

ia^lementation of the tbscratioal Basic Approach, no significant 

differences In gains in achievement test seavm* attitude ©cores 

car perecmal/soeial adjwstnservt «oaw» m m found. 



CHAPTER I I I 

INDIVIDUALIZED M O T S M m m I 

Source® of Data 

Three tables which are presented m following pagas summarize 

a var iety of informatics e m m m i n g t e a s e r s and pupil® in the 

Individualized This group or ig inal ly consisted of t h i r t y -

s ix teachers and classroom groups. All thirty-six teachers re-

sponded t o projec t and approach evaluation instruments. However, 

two of these teachers and gswpt «mhp» el i idnated fvm inclusion 

in other tables and appendices since the student data war® incom-

p le t e . 

For c l a r i t y , all . -data ans presented in tables and appendices 

in terras of three sifc-group®. These sufo-groupe contain the teachers 

whose control period individual are coranon as defined 

bp t h e i r consistency index scores. In addi t ion, the order in whidi 

teachers are l i s t ed in these tables and appendices follows the de-

gree of consistency in implementing the theore t ica l Individualized 

Approach (highest consistency f i r s t ) . This determination i s a l so 

based upon Cewist tncy Index Scores. 

The three 8«te-|pP0^s may he described a© follows} 

(1) Sii»~p<CRjp I I I i Nineteen teachers who implemented t h e i r 

individual approaches characterized as a basic approach during the 

70 
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control period* Ihese same teachers ijapleaented the theoretical 

Individualised Approach during the wperlawntal period* 

<2) Sub-group IV s Ten teachers wt» iiBpleronted their In-

dividual approaches characterised is <u* individu&Sijied approach 

during the control period. These sane teachers i®pla?wr»ted the 

theoretical Individualized Approach during the experimental period. 

(3) Sub-group ¥t FSvt taachart who iwfslemeirted their in-

dividual approaches charscteriaed at matures (incwislstent In 

terras of any of the ftwa approaches) of apfraa&u* during the 

control peried. These s m tuadwrt implemented the theoretical 

Individualized Approach during the experimental period. 

U * thirty-four teadhers tAo ©Mpleted fee study represent 

nine of the twlv® school di»triets. III npresontft 

rnvm school districts, sub-group IV represents seven school dis-

tricts, and sub-ptHip V represents four school districts, Sdiool 

district code 3 is nest heavily represented with over m m third 

of the teachers coming from that district. Et#t of the twelve 

teachers from that district ana in sits-grmip III. 

Table IV gives the data for sub-group III, Which is made up 

of nineteen class groups* with m average size of 21.95 pupils ' 

(after screercing incomplete pupil data cards). There are HI* 

pupils in these nineteen classes. All grade levels are represented 

w i t h exception of grade six. Three cenMnation grades are 

represented. trades three and four account for nine of the nine-

teen class®®, 
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TABUS IV 

w m o a c h c roups n i 
EE3CXIPTIW Of TEACHERS AND CLASSES 

J % , 

if 
?sf J & i* J if 

*•>• 
lr» 

U 0s ii 
I ® 

ll m *** 
ill 

IS 3 * # # • # * 3 IS n 101 

22 3 . 21 * * * % 26 . 113 112 

m 3 17 10 1 IS *»* n 
SI 3 to ' § 5 IS 110 12* 

25 3 6 S % 29 121 111 

23 3 7 1 2 IS 101 SI 

3 1 15 9 2 1» 139 88 

21 3 2@ 8 1 IS 129 12§ 

30 3 n *1 2/3 29 10? SI 

1 1 3 3 f 21 I l l 102 

38 k U 1 3 2* 107 101 

36 H 8 8 1/2 22 12S ®2 

53 10 # * # * » * 2 21 1§7 90 

81 12 18 6 S 20 101 126 

28 3 % 3 3/H 25 113 10$ 

$2 It 3 3 3 23 110 102 

8H 12 13 7 i 23 1®7 101 

S3 12 @ 8 2 2$ 102 88 

*0 S 

* ,tr <-irr.r«.p.r Mr 
12 7 1 15 1"; „ 78 
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The warn intelligence quotient and chronological «g» for 

sub-group III « « 110 and 103, radish respectively* 

Median total yearn of teaching for tMs group i» «lgbffc years 

with a rang® from three to twenty-el^ht years- Hsdian y®ars in 

pewwwt grads It siic yeare with a mnt» @f aw to ten years. 

fatol# V jwflKMtixtsi data for s*fe»gwtip IV consist! of 

ten teachers and 213 pupils. I%a» intelUgsanoe quotient for this 

fspcwap i s 107 and mm chronological age i s 116 isonth®, Ihe average 

class ®£«@ i* 21.30 fwp&ls* 

tABLE V 

WIMaiftytZED APPROACH SW30S5! SWM®» IV 
DESCRIPTION OF TEACHERS AMD CLASSES 

20 
SO 
13 

«tl 
2 

29 
ill* 
H2 
SH 

3 
8 
2 
7 «' 

1 
' 3 
6 
6 
10 

II 
8 
18 
IS 
13 
§ 
I 
3 
7 

12 
5 
1 
9 $ 

** 
5 
f «» 

5/6 
® 
* 
2 

*<2* 

19 
23 
21 
29 
17 
13 
2® 
n 
i f 

•iS-

107 
109 
116 
105 
10% 
11% 
t s 

156 
107 
10$ 

i f 

I 
101 
102 
100 
u s 
112 
136 
131 
137 
HI 
93 
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Tsacfoew in sul>grotie> IV have had from three to sixteen years 

of teaching experience with & median of nil* yaare of exfseri@ne@. 

They have had from one to ten ymm in the ©resent gmefe tttqght 

with a median of f ive fearo* Grade cue i s the enly gra4# level 

not represented in this sub-gro«|>* 

Sub-group V i s a ®wll group csowlstlnf of f ive tpadham fMn 

four different districts . Table VI indicate® Uiat grades two, four* 

are! s ix are th® pad® levels represented, H w e of the f ive teachers 

haw had only two years total teaching «xpvri«ie», this accounts 

for the median years of ®xpari«nce of mly two years. The rang® 

XABtJE VI 

IMDIVnmiZED APPROACH GROUPt SUB-GROUP V 
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is two to nineteen years. Similar figures for years in present 

grade level (imdim of 'two years m& range of mm to nineteen ywar©> 

indicate that this group is the least experienced of the three 

»tsb»gr©Mp®« 

Table VI present® data for sub~grout> V Which of ten 

teachsrs and 102 pupils* ?"fean intelligence quotient for this group 

i» 106 and mm chronological -sgft lit 10% wm'ttiS# ftm average ©las® 

size is 20.*0 popllk* 

Feviadng the data from all three tables (IVt V, and VI), 

there are thirty~feiir teachers and olass 0*oiSp®. Total y^are of 

teaching for th« tMrty-four twigtwgrs rang®® between two arid 

twrnty^aight pwrs with a median ©f nine fmm* Tbtal ymm in 

present grade range from one to nineteen y m n with a nssdian of 

fivs years. Ihere i® a total of 732 pupila with an averse® clam 

size of 21.53. Mean intelligence quotient is 109 {intelHpmcs 

quotients mm reported for 637 pupils) and M m chronological agt 

is 108 months. All grade levels are represented. Sixteen of the 

thirty-four classes are either third or fourth grade (tight of 

«adh). Few?1 exnMnatien gradat urn npvwMKt«d» 

Oeaoripticfi, and Analysis of fh@ 
Individualized Apporoaeh 

The follos.H.ng description and analysis represents the solution 

to one of the Mjor pxfeliM of this study with rtspscf to the 

Individualized Approach to the teaching of reading. As mm 
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pointed out wIUi respect t o the Baftto Approach 1b m earU<tt* chapter, 

t h i s description served nwriy purposes. 

general Pejf$nitl«i 

The individtal iawi reading a^pmct i i s based upon th© child*» 

own desire t© dia&ttitti** explore, and react t o s t tmt l i in t i ls «r«~ 

virorsnent. Guided by h i s am niotivaticn t o learn, h i s rmcti.cn t o 

these stismili which he s e l e c t s himself enables him to develop mean-

irigs which a m es sen t ia l t o behavioral ©hang®. Basic t o t h i s ap-

proach lit •$» principle of learning thaoay whick t ^ a ^ i s s w that 

e a A individual l e w n w i s mmt genuinely motivated in t e r m of 

h i s a m needs and that when provided with th® appropriate environ-

ment, guidance, » d aastarials» he w i l l tend t o choose raaterials 

wont t a i l z i e t© hi® amturity, a b i l i t y , «nd interest#» 

The Balor ob3eetivw of t h i s apprtaeh I# t o crovida opportunities 

for each pupi l , tsrogressing a t M# own rate of grmrth, t o gain ex -

perience in a variety of reading s i tuat ions , 

Ihe Hajor function® of the teacher are these { t o provide a 

balance of reeding laat&rialst, t o «valwrfe6 growth, t© 1mmh m®&ing 

s k i l l s , aw! t o d«v»lnfi interest* and a t t i tudes , Thtse functions 

are f u l f i l l e d primarily by the teacher as she helps pupils in 

t h e i r stieetic** of prtbitsad n a t e r l a l s , o f f e r s guidance during i n -

dividual w t f e r w ^ , keeps raeerdi o f pupil p w f w s , and o f f e r s 

individual and group encouragement during s i l e n t reading periods. 
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Definition 

Criterion <^.-~*The teacher with thcs help of the children 

selects a v?ide variety of reading materials <books, uagazines, and 

pawphlets) from a l l possible source®, Thes® materials should repre-

sent wsryjbg cisgree© «f reading difficulty, lwt»r«st| ©owttfit* style t 

and forraat, Thes® materials bece»ne the madia for reading imtruction. 

%atlona3^ <^.~~Children differ in native ability, interest, 

and ©actional needs. Children*® purposes vary at any giver* tim* 

In order better to amanmodate these differences thero is TO liwit 

to the amount and kind of material msded, 

Crdtericm t t e a e J w r t fn ehlMws t» imoam 

familiar with the material available by providing opfx3rtu#tities 

for thma to browse, to discuss th« materials, to hear passages or 

stories, to use book l i s t s , and through other similar devices, 

t^.~-Parailiarit?/ with mter ia l were in-

telligent w , CMldWfi, #ww they discover wading mtaffials in 

-Sue areas of tJ»ir particular ares notIvated to read 

widely. The child i® lead to appreciate th© rich variety of read-

ing material available to him. Mew interests are aroused. 

Criterion three«—To pr«pwe children for in i t ia l ««lectiai 

of ®atsrials for reading, the t©aoh«r guides «MMr®» In th® de-

velopment of effective techniques for appraising printed materials 
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qutdcly. Exasdnation of preface» introAuetien, table of contents, 

index, topic <Mntai&Q06» and j^cturas Is «w»i«fpd, Skinming and 

other surveying tsctei<gug© sm developed through ^Kplaimtion, 

ctemoratratiori s a&d tx^ewt» 

tetjcyylls ..^Becausis of the groat amount of printed 

material available today, i t becomes a prt.swy task of the H a t e 

to provide 13m pupil with ttm mcessary techniques for selecting 

materials appropriate to Ms individual needs and fsurpoaess. Know-

ing these t«cfewiqtiwsf however, i s not enough. Provision mist be 

aadfe f©r application of th«se techniques in aaaningful ©ittaationsi 

for instance, selecting materials for real p®pw«s of the reader. 

Criterion fbw*,—!Wing thai in i t ia l stages of using ifhe printed 

material in the qlaasrooro, thai children ar® eneowmged 1# "tirywrtf 

different materials in tews of their interests, maws#, and 

abil i ty to read i t . Ihey are allowed complet® ftm&m within the 

mmm ©ateri&l available in arriving at their ehoiesgs of 

material for nsor@ concentrated we during th« t l w allowed them 

for this kind of activity. 

1jjgttgia3» foyr.--.l#i«reas cMldren can Ixsst dst*rmtn» their 

<*** reading abi l i ty , and, also, Boreas interests and prfsosns 

art individually unique, the children themselves mm mm likely 

to ehoora® naterials %shi«fe are appropriate for- meeting their in~ 

dividual med®.* Children «ro wro hij^ily motivated #wsa they are 
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able to p«gr«u« tastes of t h e i r mm ^booting* h mm val id «w«s#» 

went of t he i r t rue ab i l i t y t o rwwi pr in t i® possible under such 

OOfKtitiaiS, 

Criterion fiw«~»ChiIdrert are enoowaged t o peeuMd in #wtir 

©elected material a t ttwsir own xvte« Uraa, vocabulary gpowth, 

s k i l l development, and in teres t are th« major factors r e f l a t i n g 

t h i s groirth# 

RationaM five.—A child wi l l advance more rapidly i f h# 

i s €meo*irag©d t o proceed a t h i s am mm of pregress whicfc i s 

unique t o him. Iff* r a t e of pre§r«Hi i s rot liiBit«d by the r a t e 

of progress of a group. 

Grlttrtcp. in reading s k i l l s , vocabulary p w t h , 

interest» and a t t i tude i« wovided bp th* teaeter through scheduled 

individual cscmferences with each studtevt as the r»ed a r i s e s . In-

dividual cmfersnoss are held «£tti students t o help* develop m 

mderstanding of the needed s k i l l s ivseessary t o individual ^owth. 

Th@ t®aeher paints out the areas ©f the ch i ld ' s is«*a»#® in 

and helm hire to plan additional reading experiences in areas wh«re 

he ueeds success, 

RgticfMd# two stwferste haw identical spee i f le 

reading c!wmot«ristics a t my am tiiae; therefore , instruction 

can test be achieved m m individual basifi. Th® clows wridng 

relat ionship between taachsr and pupil inherent in individual 
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conferences helps 1he child see that scmaerte Is concerned about his 

interest and progress and is willing to give f&m needed assistance. 

In pointing out the child's successes in reading, the taadher is 

encouraging the pupil to future saws. 

Criterion situations my be eiaployed uhm 

a* or mora children haw similar needs in skill develop-

ifSSfil*# 

b. There is «n expressed desire to share reading interests. 

c. Them is need to share ideas of different students 

gleaned from their individual or caman reading. 

Structure of proups dhan̂ ss as need® change. 

Rational® seven»~«Cbi Idren will at tt*s exhibit mmem 

specific needs which, m & aattir of expediency can best I* ts#t 

in group situations. Children have need to identify with a group 

situation wherein they feel they haw peers in reading skills, 

interests and/or attitudes, and where they can see that different 

people bring different meaning to a reading selection. They also 

need the opportunity to profit frets tawaniiigsi Which differ from 

thtirs* 

@i*t.—An individual reading r®«d fat eaA studtent 

is kept by the teacher. Two basic araas of inforaation are kept 

in this record. tm diapiosing the child*® progress, the teacher 

keep® frequent anecdotal notations of the child's prwtJi based 

upon daily observation. In observation the teacher lacks for 
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interests, attitudes, trading level and vatt and difficulties in 

skills. The moba* of canfsrences and mmmt of tin* mpmt with 

«adi ctiild Is nested also* Ovssr-all reading §i?a«rt3* its recorded 

periodically to survey th® following wiwi tastes, physical 

disabilities, variety of reading experiences, and results of in-

formal and formal testing. 

Ratimale sigfrt.~~An individual reading record tmLHtxtm 

1h» teacher*® diagnosis of each M*m reading strengths and 

«wto@sses» This allow® her to work in individual conferences 

with aadh child so th*t h® gains an understanding of M s progress. 

Project Evaluation 

A "Reading Study Project Ewlwation Qw«tic®®afoew was ad-

ministered to all teaws&isrs in the study at the ewlndnation of the 

project. Appendix B consists of ttw six parte of Us# questionnaire 

and should be consulted as needed to clarify the discission which 

follows* 

Analysis of Proiĝ t Evaluation 

and tetrodiie^gn to sitô .—-An av®r-all composite 

m m of %»11 indicates that teachers felt that this aspect of the 

croject was above average. The swill standard deviation of .29 

indicates close agreement ®»ng taacher® on this watt«r. f«»cdw« 

ratsd fiwtdas in selection of approach as excellent. All other 

itftms wssre rated above average« 
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the ite® (I, U) dealing with written material is m evaluation 

in part of the description and analysis of the apppo®el*i» Th<s 

mean rating of 3.95 places this item in the "good, decidedly above 

average" category. 

In^rvipi metinĝ .'"••'Only ©w ettwr atpect of the stiidy 

(eoraamioatioj® and tm&wwlm} wm rated higher or* an ©v®r~all 

basis than this aspect. A mean rating of %,S1 €®n®gll«fit» «n©#p-

tional in all respects) was giv«n item 2 which deals with freedom 

to participate actively in disdwloras. £feov® m n i i rating for 

items 8 and S aiw farther evaluations of the description of the 

approach. Ihe overfall mean rating of **.18 is supported by con-

sistently Mjjh (abcm msmm «r better) ratings m each of the 

sight items in thi* section, 

,m. «*f the a«proach,--The -ten items in this sec-

tion of the questionnaire received a rang® of won ratings from 

3.2? (averse» gMwrally satisfactory) to **.S9 ex-

ceptional in all respects). Host tt«* (aiĵ t of the t*n) ̂calved 

above average ratings. An over-all mm* rating of H.01 indicates 

that the iirapl€sss®ntation aspect of the project w£ ahows average. • 

1h« interest aid support of th* districts CrdM districts) 

in hel̂ ifif t«a«9»w earry art the approach w m rated as 

On the other howl, item ** wm rated cnly mV9&t, This item 

<3@alt with opportunities to share ®'Kp®ri«ncfts with other teachers.. 
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Items 1 and 9 i M be compared for some indication of 

teacher growth in insist into *&m Individualized $ppr©s!*f» «« a 

mm&t of iraplerrsmting the theoretical approach. Sow* growth «m 

indicated even thouj£v teachers gwwr«lly started with What they 

considered abow average insist into the approach at the beginning 

of the implementation period. 

Caw9Jffiicatl<».fs and seetfct* received the 

hlg*e»t ©wall mean rating («*.27) of any aspeet of the study* 

This is primarily due to hi#t rating given items concerning dis~ 

trict liaiarao per®cm. 

/Mother evaluation, in part, of the descriptions is the 

lanaKi rating given item 1 #xich deals with adequacy of information 

available fer is©lesientetiant of the &fpsawti* 

TMs section revived an above average rating but 

was the lowest rated section of the six sections, ffechanics of 

scaring tests and usability of the Inventory of leading Attitude 

"wart rated aa only average. The adequacy of the Stuteot Test 

Data Record Card received the highest mm rating in thin section. 

Readier instruments.**M over-all mean rating «f I.®I place® 

this section in the above averaps category • Adjective Cheek 

List *Meh received only an average rating was administered for 

purposes of another related study. 



m 

AH isajor secticns received ©w-«ll tmm nat£«p of shove 

a v m p , Of the thirty-eî ht items in th®s« six sections, five 

w«re rated excellent* twenty-nine were rat®d above average; four 

received average rating. The hi$*sst rating was H.B8 and th« 

lofejest was 3.00. No item received fair or poor mean ratings. 1ft® 

greatest variability of rmnanm was with regard to the items in 

the testing section. 

All but the last "too major sections r®x»iv«d ovi§r»all mean fwt» 

ln$e of ̂ *01 or bettwr. Semrally shaking., these tvadhmni «ot*d 

all aspects of the study abov® average. 

Evaluation of Individualized 
/\pproaoh 

A ©eoond part ©f the project evaluation consisted ©f m in-

Btxmmt requiring teachers to rate (on a five-point scale) ten 

elements of the Individualized Approach. Apfpendix I presents 

these elements and th® mean ratings givesn by that* teachers. 

All ten items received mean ratings placing them in the 

above average or excellent categories. The lowest ©owparotive 

man rating was 3.88 (item 3) whereas the highest rating was a 

near perfect <*»§? (itsu? 1). 

The two items rated as excellent by these teacfcsers dealt with 

making available for pupils a wide range of varied reading material 

and the concept of allowing pupils to proceed thrash reading 
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Material at the i r am rate. These two i t M may be considered t o 

represent the meet important elemante of the Individualized Approach. 

Not count! Jig ths two items receiving excellent ratings, f ive . 

other items mm rated 4.00 or better, Hits indicates above average 

in the upper range of above average ratings* Instructing children 

in techniaues of selection of reading material and encouraging 

children to share t$tat they read rated very hi#* among these f ive 

itanas. 

Based m ftvm# Tmpc/mm* i t appiaf®- that ttw teachers £®«1 

that the elements of "81# Individualized Approach are pract ica l , 

workable., and signi f icant to a decidedly above avwagt te> excellent 

degree. Ih i f i could be accepted as a further validation o f th® use-

fulness of the opewtlcnal definit ions and the in««»ser̂ ust' program 

provided fo r these teachers. 

Teacher Approaches 

As has already bean diseased, teadher approaches have been 

determined primarily through data obtained from as instrument 

dealing with teaching approach a<M«ister©d twice to «aA t*an$ter« 

three tables (V I I , V I I I * and IX) have been prepared to in -

dicate teacher afprogatf^ i n tei iw of consistency indfeK scores. 

E&di table represents one of the described ear l ie r . 

Teacher entries with regard to order follow the same plan wed 

for table® presenting information, about teachers and pupils j fo r ' 

instance, highest consistency fo r experimental period mm esMfei'ttd 

by teacher 19 «ho i s therefore the f i r s t entry i n Table V I I . 
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mmsis op mmmm hotjsto 
m TEACHERS IS SUB-GtGUP III 

INDIVIDUALIZED «€W> 

SuJv 
(knap 

Ifeacfeap 
Nttntoer 

Cmsistency Index 
Sews* Control Pfcriod 

Oenad«tiVMS|r Iw3»ie 
So09P®'S Bitperfjwital 

Pefiod 

HI 19 122 13 B 522 13 I 

III 22 122 11 8 522 11 I 
TTT 

-.»Afcr W 132 11 B(LE) 522 11 I 

XII 51 521 1# B(LE) 522 13 I 

IIS tl *22 12 8 §31 13 KB) 
TTT 23 »*2 i KI) 532 12 I(UE> 
TTT 
•m# *m .&*• i H33 10 $ M22 12 I 

i n 21 W3 11 BCD M22 12 I 

i n 30 *21 1$ BCD *22 12 I 

i n 1 mi 11 BCD 133 11 I 
i n 3S S22 13 i SIS 11 I 
i n 36 i*33 10 S §33 11 I 
h i 

»̂Jr S3 H33 10 B 533 11 I 
HI $S m 10 B(D 533 11 I 
III 28 133 10 B **32 11 HIE) 
III 82 H32 11 B<I) <•32 11 I(LE) 
III 6*# H33 10 B SHI 10 IO£> 

III S3 8W 9 B m$ 9 IOE) 
III HO H32 11 KtE) W2 8 I OB) 
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Nineteen teachers are represented la Table VII# Hi® first 

nine iû lftwaated the Individmlissed Approach in a ccwistent 

manner during the experifnantal period, eight were eclectic, and 

the last t w tsaehHm tended 1® bt inconsistent in th*$r i^Mnrntft* 

ti<m. All of these H a t e s alloyed to nam degew of canaistwicy 

an approftdhi characterized as * ba@ie approach daring ths csoBtrol 

period. It is> therefore, t**»»ibl« to ompm® the theor@tical 

Indi%'.i dualized Approach with individual teadher versions of the 

basic approach, 

the first two teachers (cod® msribgrs 13 and 22) exhibit 

identical consistency index Marat for both period® providing an 

entirely caapsrsable situaticn for contrasting t:1>e two approaches 

represented. Others on the list indicate fairly close comparability 

in consistency index scares. 

Table till represents ten teachers who implerwnted the the-

oretical Individualized Approach during the experimental ferledf 

fhej? iinplejaanted their own version of'fho individualized approach 

during th® control period. Iswfepi, no ccasfjarisons of different 

approadies are possible. 

This sub~|rowp could be classified as repres«nting the sw# ' 

sort of situation for testing the Individualized Approach as stflv-

group I is for twisting the Basic Abroach. The first few 

teachers listed in the table iHf&arasnted t3w theoretical In-

dividualized Approach in a mmrmr that tended toward consistency 

yihmvmm thm* *•» only cm® teacher who tended to be consistent 
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in the implementation of 13% individualized approach during the 

control period. Five teachers iB^leaearted the theoretical In-

dividualized Approach in an eclectic iwroar wh/smm only ®m 

t«mted to iwplemsnt th is approach in an inconsistent manner. 

TABLE VIII 

analysis or approaches employed 
by t m i i s IS SUB-aBUf IV 

INDIVIDUAL!®) GROUP 

Sufo~ 
©roup 

l i s c t e 1 Coraistasiey Index 
Score* Control Period 

OsRsistawef Index 
Stows i E x p r i » n t a l 

m l w 

IV 20 

IV so 

IV 13 

IV W 

IV *1 

IV 

IV 29 

IV W 

IV *2 

IV 8*t 

$32 12 KB) 

322 11 I 

m% 9 I ( l£) 

MH3 9 KB) 

*33 10 I 

**33 10 I 

*32 11 1(1) 

533 11 I 

nm s i d ) 

m% 10 i<i£) 

122 13 I 

522 13 I 

422 12 1 

532 12 I(LE) 

$33 11 I 

•*32 11 KJJ2) 

l i t 11 KB) 

*32 11 KLE) 

**33 10 1 

9 KB) 

Si* of th« teachers ttndsd to be eclectic and three tended 

to be ineerssistesnt in iBplementing f h t i r am version of the 

approach during tfte control period. Considering th«ae data, i t 

i s apfjarent that « purer Individualized Approach wm UftJmmrM 

during the experimental period. 



m 

9ub~grajp V includes fiv© teach«rs Mbose control wri?x! ap» 

l»«g«tw» art fe<Mt m fixtures of With 

aws exception (tMdher 26), their expexdftontal approach was a con-

sistent IndividualiwuS Approach. 

Hsbl* IX i«dieat« thi* fixture thw«# gftadftg oamlstwnay 

Index scores with two l«ft«r synbdl sufflxats wrth«r than arm. 

1Mb inr>lies tlwt «»etly equal aectgmey sear®® were fpl.f*®S 

in two of th« iSugm oppeomcSnm* 

TfflZ U 

ANALYSIS OF APPROACHES EMPU5YED 
Ff TEAQfRS IK 3M&-GR0UP V 

• B©I¥l«mJ3ED ess® 

Sub-
<5mip 

T@«awi* 
imte> 

Garvsisfency Iwfex 
Scomi Centre! Fwriod 

©MslirtMey Ind@H 
I Jtftt affil LI»»Hi rfto -J* V * * * * irSii-i'ilArfii TTIHMNTITI ITIMII irilfit NAM *% 

scwm feiipiirawiiwj, 
Period 

V H6 222 • I 1£ 521 1ft I(l£) 
¥ 11 H%3 i l l Stt 11 I 
V n W* 8 B l£ $32 12 I(l£) 
¥ 13 m § i£ i §12 12 I(UE) ' • 
V 26 W B B I 5H2 9 I 

Anothor mthod of MHOysing changes in afprotohes txrtwwsa 

fht two periods Is presented in TaW# X. The mm pceotdura 

explaimd en pafpa 58 ami S3 rapKrding T«M« HI w utilised 

« 
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w s j e x 

TEACHER APPROACH m j m m X S i B M W PERIOD 
VSBStM CCKWOL PERIOD • 
D3DIVIDUMJZED GROUP 

or 
Sub-
group 

ME© Significance Ratio 
leml of 

or 
Sub-
group 8 I LB B I IE 1 I LE 

I I I -20.47 21.00 3.21 -11.13 8,64 i . t s 0.1 0.1 '+4 + 

IV • 0.00 4.90 -1.S0 - 4«31 1*6S • .17 . 
1 

1.0 * * * 

¥ —11.40 1$.«0 —§. 80 — 2-.SS 
t 

3.5S | -2.53 
1T1 - : 

# * # 5.0 •# 4 «* 

Ind, -15.47 14.60 •21 Or ®»H9 
""'i " 

j 7.04 | .1? 0*1 0.1. 
1;:*; 

For suto-gmjp I I I , the minus stpiffieiwce ra t io and f t # with 

ragprd t o Basic Approach accuracy scorns indicates that th® dif» 

twmmm favored the control period and w® significant « t the 6.1 

per cent levul. the opposite i s trm with regard t o Individualized 

Approach accuracy scores. I t can, therefore, be stated that the 

ai^ptsadh iropl«sjeiit©d I f th« group daring 131# control period was 

s ipi i f icant ly &ff«rwnt f raa th® abroach inpleronted during the 

experimental period with respect to el«w@ntss of both the basic 

and individualized a|5^roa<tws» There was no a t j ^ f t o a a t diff«reK» 

with ragisrd to tha language experience appmsdh elements» 
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Syb-gro*f» IV, though appearing to iĵ lejasnt tha individualized 

approacih during both p«*i©d® did produce a It# whicfo f»w®d signlfi-

cant at the 1.0 f*sr mmt level with razeed to el&nsants of the basic 

approach. These tochers irrolemsnted a aws basic approach oriented 

version of the individualized at>proac& during th® control period and 

thus a purer form of theoretical Individualized Approach during th« 

«xjm4rs*antal period* 

Sine® a 1.0 pa? cant lewl of sifpificanee MAS required* it 

must be stated that ho significant difference ia ̂ approach osw&irafed 

hetweai periods for sub-growo V, However, a marked tendency to teach 

a pursr version of tha theoretical Individualized Approach during: 

th« «*perlMmtnl period is indicated by the ffe© of 13*6 and the 

significance ratio *Mch produced a S.O p«r e&nt l«val #£ significance. 

ftwsn all sufcvproup® sre plaetd In on* group (th« Individualized 

Group), differences «*• found to b* significant at ih« 0.1 per 

cent level with regard to elements of the basic approach and ©1®-

wnts of the individualized approach. Taken as a whole, thee® 

teachers tm#it a significantly different approach during the con-

trol period a®' contmst«d -with the experimental period. Ihay taught 

what can bast b® described as a for® of the basic approach during 

control period versus th« tteoxwtiail Individualized ApgMirt during 

the experiwmtal period. 
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fSmMugmncm of 
thft TwiividtadistNS Apprwawih 

Test# of sip&ftoanot of Mtimmm hmtmm mmrn mMmmA 

during Ute two fMxdodte In t«m§ of thm vmr&am mmpni ocx*»titut« 

th* wiS**1 <kta ft* vmmKpmMm relating t» pupil behavior, 

ActtiwMMMBit In %adlni 

Appmditx® J* K» «nd L mmmrim Urn tmsWmst of acM«v«Mmt 

tmt mam data by p<Mp t each (wpMaMmting 

orw of the t lm* mlmm&p OmariM* Urn®# t/fipmMmm 

taVLm 13m # « e p#tt*m «wtal&ls!i«t for MepmMm E (mc p u t $1)« 

Jf«® 1*** th* mm o&timt of l isting of twotwr mt$im I# utilised 

m «»tabli*had for etfotr trib3*t in thlt chapter* 

Appmdix ,? swHm thm mhimmmmt dsta tap fix. 

9MM* ******* oxr tmtfa i mpraadM* faonfeal, baalc* 

«qq»rlMKt*lv ChMtwtiesI IndividwliMd). For HitvtMA of « * 

aiwrtwm ous«» i « ww» no «ip*tfl«wt i f i f t e w w t i» fpiwi for • 

tht two *«rlat»» In flm mmm, tto <Hff«r«*ctt wm» •igRtfbMi* 

«od fewtd t f» oontrol period. 7n cne «nm, the aiffuwrw® w» 

sfjpifieant «nd favowri IS* «np«HfMital p i o t f , t m ttm 

m « ^«i«u the d&fftartaa* was s i iplfleant at *h» 0,1 pop cent 

Urml «¥$ favomd tbt control f*ried* 

Total fain in Months of jMhtawwRt ftr both pmeUO* ««feli»d 

for rn^m-^em^ III %*«» 13*7 wmffc* or » » i y a war and four swttiw 

•tan gain* Th® msm giln for tfdUi mil>-j?rotf» during tfe® ©cwfirtttt 

pwtod «a# S*§ wnths 3* t!» wwn §pln for H» ftxperinantal 

pyrte! mm 5,1 «nnfhs» Thin Is l ispmstm since nonal mm 
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expectancy f a * & foutMaartth per iod has bmm establ ished as H,0 

roanths ©f gain# Hws a m in te l l i gence quot ient o f 110 might ac-

count, t& worn degree, f o r t h i a group's hi#ieivthar(«*e«|)ect«Kl. 

r e s u l t s . 

Of the f i v e groups %Mcti achieved s i g n i f i c a n t l y d i f f e r e n t 

(h i$ *s r ) reading score gains whicti. favored the teacher*® vertt ion 

of the basic approach, t i n mm two fGorfch-£pr®dte d a s e » t a 

combination t h i r d - and f o u r t h - , a corMnat ion second- and t h i r d - , 

and one second-grade class* The clammm. group showing • l p & f l * 

cant d i f ference i n favor o f the t heo re t i ca l Ind iv idua l ized Approach 

over the classroom teacher 's mm version o f -8m basic af f roseh ma 

a f i r s t - g r a d e group. 

Appendix K t o w i i M the achievement data f o r st ib-graip IV* 

This syb-graup consisted ©f tan teachers who ta«ght « affsroadh 

characterized m an ind iv idua l i zed approach during the con t ro l 

per iod and fhn theo ra t i oa l Ind iv idua l ized Approach dur ing the «se-

per identa l per iod. 

Eight o f the -ten classroom groups show no s i g n i f i c a n t d i f -

ference. T^o o f the ten show a s i g n i f i c a n t d i f ference favor ing 

the con t ro l per iod. Both o f these p t p show very large t o t a l 

mm gains when bom periods are combined. These ggrewp, i n f a c t , 

shewed ffle>r§ tt*n double the expected gain i n achievement (18, H 

months and 17.3 months, respec t i ve ly ) . 

Whw* these data are grouped, sub-grow^ IV i s Bhc*m t o have a 

t o t a l gpin o f 12,0 months (one year and two months o f grade 
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placement gain) during 'the eight-month period. There ie a differ-

ence in pains during the two periods of 3.0 months. This differ-

ence is sî iificant at -fine 0.1 per cmt level and favors the con-

trol period. 

Stfe-group V data appear in Appendix L. Data fvm all three 

suivgroups are also s«awri»sd in Appendix I* in the last entry in 

the table, 1!Wo of these five teaehtrs taught group® which achieved 

a different® in gain between th® two periods that were significant. 

The srafo-group as a whole ia sham to have achieved a significantly 

different gain between the two periods, the difference® in all of 

these noted instances favor the control period. 

Wym all are considered at one group (all, In-

dividualized fe-eaip) an over-all "total pin of 12.9 months (me 

year and three usaitii® of grade placement jaonths of gain) is re-

ported. A difference of 3,2 aamths of gain betmm. the two period 

ia significant at the 0,1 per cant level and favore t*» control 

period. 

Attitude Toward Reading 

Appendices M, N# and 0 present data with regard to scores 

®»<3e on the attitude inventory. Each appendix applies to one of 

the three sub-$pr«ups and i» constnKitid to parallel the afpE^prfa^ 

appendix dealing wLUi achievement data. 

A significant difference is reported for only cm classroom 

group of the nineteen presented in Appendix M (sub-fpxmp m ) . 
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Svt>-grou? Ill, as a total group indicates no significant difference 

in gains batwean periods. The snail total mean pain of eight points 

for the entire group of pupils as *»11 a» th# wean difference of 

less than one point (-0,6) indicates a fairly stable pupil attitude 

toward reading, 

Appendix H presents data from subgroup IV. Mam of the ten 

clmmromm gri»f* achi«v@d a difference %Meh is aljpifleaitt* 

Iewevtr, taken as a whole group, a difference of -3.5 nointe is 

significant at th# 1.0 per cent level. The niam indicates Ui«t 

thi* difference favors the emtrol pfcriod. 

Apptndtx 0 pp@«sati date fvm sal»»̂ roap V and for the total 

Individualized C«roup. three clMmrom grog* achieved difference* 

which were sipnificant, two favoring emtrol fseriod and one» 

th» eiqseriwntal period. No significant difference is indicated 

for th« total sub-group. 

When «11 thirty-four classrooni groups « * eemi^swd as one 

group» a mean difference in gain of -2.1 points is sijplficant 

at the 1.0 per cent level. This difference favors tt» control 

fwriod. 

Pemmal/Social Adtt 

JkppmMom P# Q» and $ pntwiit dstsa with wgsrd to aw®® 

wad® on the personality t«st. Each appendix applies to one of 

ifm thrae sx^group© and is corsttryeted to parallel th« appropriate 

apj^ndices dealing with adti«vaffl®nt and attitude data. 
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Sub-group H I data am presented in 4$$«mdlJE P. IWo classroom 

groups a«M®v®<! between periods that were sipdflcant* 

Si botfc oases Uie differences favoured the expsrlwwntal period. A 

difference of *3.5 points was significant at the 1.0 pep cent 

lev®l and favored the €xp®riraental period ubm sub-group III i s 

considered m a whole. 

Appendix Q presents data frm a ^ f f w p W* Mo sijpifleant 

differences are reported For any classroom group. l t» difference 

for the stib-^oup m it whole i s not significant. 

Afspendix R presents data from sub-group V. Differences «r© 

significant for two of the fivs teachers, for the siat>~gre*jt> m a 

i#t©l« and for the Individualized Group as a whole. Uwst di f fer-

ences a l l favor the experimental period. 

,gs 

and attitacte»• —A p̂endiK S presents a correlation 

matrix of selected variables. Correlation ratios for acdiievewwnt 

and attitude are atiown for each tasting wriod. Them ratios are 

as f©ll«w@t test .23$ tast tw#» * i l | tes t t m , .11. Hwwa 

ratios ares a l l stat ist ically significant and positive. 

AflMawwwnt fad perstmal/g-ooial gdjyst%erit.'«*Cca^1Micg) » t i i » 

for the throe tast periods are as followss .65, .70„ and .70. 

Thmm ratios are a l l s tat ist ically significant and positive. 
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Other csorrelatims. —Appendix 3 presents correlation ratio® 

for fmttmm selected variables arid ftwi testing periods. 

Sweeny 

Suranary statements are Bade in tares of the hypotheses of 

th® study (see pages 12 and 13 J as they relate to th© Individualized 

Approach. 

%srgti€ipl Definition 

to Individualized Ap$r©«eti to the teaching ©f reading has 

been analysed and described in the few of operational definitions 

which can be used by classroom teachers « a gwlda to iapl«awsntati«* 

In-Service E^aastte 
- I»tw w»i»iwi>>i«wiii - ifiiwinifrirWiwtiwWM1 it*ww«ii»iw*w 

In-service education prc^r«® desired to assist teadhers pre-

pare fcr iwpleiaentatioR of the Individualised %preas^ were valuable 

to the •teachers involved. 

Teacher 

Individual teacher approadies to the teaching of reading an* 

significantly different frcsn the theoretical Individualized Ap-

proach (in terms of one or warn of the sets of elements frora the 

thswNi approaches) fcr th© total Individualized Group, for sub-group 

III, and for sub-group IV. Iti© null hypothesis that there l» no 

difference mmt be accepted for sub-group V, However, «h«i con-

sistency index IKK®®©- are consulted, this analysis would indicate 

considerable difference, These data (Willed with a 5,0 jxar cent 
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level of fsifplficaa® of difference fear elements of the Individual-

ized Approach verify this difference, 

Xndlvidaaljggd frpprmch Evaluation 

who iwplejnented the theoretical Individualized Ap-

proach rated the mtiam eleroants of the approach positively in 

terms of workability, practicality, m & sipificanoe. 

f AehievsKxmt 

A difference (f«D) in months gained of 3.2 mttg of reading 

acMeveraent for «mh~gmi|> HI its significant at the 0.1 par cunt 

level. Ihis difference favor® the control period (teachers' own 

«»roas®ies hist characterised as hassle approaches), On the other 

hand, thirteen classroora groups of the nineteen indicate no sig-

nificant differences with regard to achievement. Five of the six 

groups showing a significant difference few the control period. 

A difference QfeD) in months gained of 3.0 month® of r@adl.ng 

achi.even»nt for s\d>.Rraap IV is sipsifieant at the 0.1 per cant 

level. 1Mb diffewnce favors the eemtrol period Cteachers' 

own afp?<»!»j§ best characterized as individualized afipraacfaw). 

to ©ther hand* only two of tfe« ten classroom groups indicate 

a similar significant difference, while the remaining «i$t 

elaawocn grap shew no aigjftifioant difference®. 

A difference 0WD) in wsxrths pined of 3.6 Months of read-

ing achievement for sti>«gr©ap V £* significant at the 1.3 per 

oent level. Ihi# difference imam the control period (teachero* 

mailto:r@adl.ng
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mm apjmacfm b@st cMmetmrimd m « mxtars of twpnm&m ©r 

inconsistent apmmsMB with regard to any of the Hmw» approaches), 

Thrm of the fiws clmnroam groups in this siij-gmap indicate no 

significant dfffeiww* in aebiemmmt* 

For th« X»dividaaU.»d Group (thfrtjHtaur classipoom 

as a whole, a difference of 3,2 months of reading achievement is 

significant at ttwi 0*1 pgr cent level, this difforww® imam the 

control pooHUskS CtMohww' own a;ĵ >roa ê«)B Hcmnw*, stwn naeh 

classKxam groap i s a* a w i t , twenty-four classroom, 

pmpi indicate no significant diffte®fe®«i in atMewwritf only 

nim indicate & significant Aiffmmnm favoring th* control 

period; cm indicate© a significant difference favoring the 

experiisantal period, 

Cmmmmwmm » Attitudes 

No significant difference in gains on th«s attitude inventory 

Is reported fcr aub-group Iff , Om of th& elassroGBt group® re-

ported a different { » ) ©f 24,1 po3M» of gain wMdh fawwd 

the experimental period and is significant at tlm 1,0 per cent 

1®V©1„ 

k difference (Maf» of 3,5 point* af gain is significant at 

tfat 1.0 per cetnt laval for mjS>-group IV and favors the control 

period. However, none of the ten classroom growps report a dif-

ference which is significantly different. 

Pm a whol®, no difference is raported for »u8>*gr€*»> V. 

HMava% "©tree of the fiv® classroom group® indicate sifpificant 
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differences at the 1.0 per cent level. TWo of time differences 

favor the control period and a m f th« «x|«riHKmtal psriod* 

A 2.1 point difference <HnT>> i« significant at the 1.0 per 

cent level when all -teachers am grouped into th* Individualized 

Srewp. This sraalX difference fmrom the control period. Bowtver* 

when ccrisid«rl.iig elassroorns as units , only four classroom groups 

Indicated a significant difference, two favoring the control period,, 

and two favoring the e*f»ri»ntal p«riod» The ra-fority of elas®-

room groups (thirty of th* thirty-four) indicate we significant 

differences. 

Differences are significant for two of the nineteen teacher® 

in imb-group III and for sui>g?r<oup III m a whole. These difftarv 

wxsm all $aver the csperissmtal period. 

Use will hypothesis must be aceejrtttd for sub-^roup IV and 

each of the ten classroom in this mi>*&Faep» 

Mffetwowi m m ®ipifiearit for two classroom grospe in 

smb-group V and for sub-group ¥ as « uhole. Ibac* 

favor the experlftental period. 

A difference of 3.0 point® is significant at the 0.1 p«r 

omt level when all teacher® mm grouped into the Individualized 

Group, This smll difference f a w n the esqpcrlnntal period. 

However, %#mn considering dassnxw® m units, only £e»r classroom 

groups indicate a aignificant difference. All four of thews favor 
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th© experimental period. Hw «f ti%m«mm units shew TO 

significant differences (thirty of tlw thirty«four elassroora 

gFG*ip§>» 

RelatiemsMgs 

Statistically significant positive f^l&tiawMps exist be~ 

teeen achievement and attitude, acMwjramt ami perscnal/soeial 

ad^uistJWRt, and attitude mvS ftr®i»l/TOeial adjystwsftt. 



CHAPTER JV 

M W M EXFERISICE BEADING APPROACH 

Sowm& ©f Bata 

A variety of infmmtim concerning teachers and pupils la 

the Language Experience Orouo I® presented in Table XI, This 

group originally consisted of sixteen teachers and classrooa 

groups; all sixteen teachers vw|Mnted to project and approach 

evaluation imtrunentss. However, four of these teacher® and groups 

*rere eliminated fro® inclusion in other tables and appendices since 

the student data were incomplete. 

The total language Experience Qrasip of twelve -teachers and 

classroom grou|3© have been regrouped into five sub-groups. Two 

of these sub-groups consist of only one teacher each Kerens there 

am two, three, or five teachers in the other three sub-grows. 

These ewfe-grwifs contain a teacher or tht teachers whc®@ control 

period individual approaches are ccwson m dtflmd by their con-

sistency index scores. In addition, the order in teadhers 

are listed in Table XI and other tables arid Appendices for this 

group follow the dejp?@@ of consistency is implementing the 

theoretical Language Experience Approach <hif#iest consistency 

first). This determination is also baaed upon consistency index 

seorwu 
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Hie five sub-groups may be described m follows: 

CI) Svt^gemp Vlt Ihre# teachers who iroleraented their in-

dividual apf*roaehes characterized as an individualized aptxroach 

during the control period. Thee® same teacher® irapleaented the 

theoretical Language Experience Approach during the mxpemmmtal 

period. 

W Sut»-group VII? T$*a teachers who isftfensented their in-

dividual approaches characterized as a basic approach during the 

control period, Ihese sum® teachers iwpl«s»nted the theoretical 

Language Experience Approach during the escperiraental period. 

(3) Sitf>-group VIIIs One teacher Who inplenented her individ-

ual approach characterised m a mixture (inconsistent in ttttng 

of any of the ftaM approaches) «f approaches during the control 

period. This teacher iKplewented the Uwwttioal language Ex-

perience Approach during the experimental period. 

(*») Sub-s>roup IXf One teacher who iinpleraented her individual 

approach characterized as a basic approach during the control 

period. This teadiier implemented a hi#ily Ineotitistaiftt fmm of 

tSm basic approach during the experimental period. It should be 

noted that this teacher is the only teacher in any appraadht group 

who failed to implement her choten theoretical approach during 

the experimental period. She memd to mik all elements of all 

approaches equally high in describing (through rating) her experi-

mental approach. 

<§) Sub-ppoup Xi Five teachers who implemented their in-

dividual approach® characterized as » language experience 
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approach dur ing t h e c o n t r o l p e r i o d . These saw® t e a c h e r s i m p l e -

mented t h e t h e o r e t i c a l language Exparierioe Approach dur ing t h e 

e x p e r i m e n t a l p e r i o d . 

The twe lve teadKere and c l a s s r o o m groufws ana lysed i n Tabl® 

KI r e p r e s e n t f i v e o f t h e t w e l v e s c h o o l d i s t r i c t s p a r t i c i p a t i n g 

W XI 

L M M M EXPERIENCE APPROACH* DESCRIPTION OF 
TEAGHSRS AND CLASSES 

I i*n Jl 
€ 
*J| fe 

JS Jx 
i t 

§ J J 
£ 

frH 
i A 
#g 

i " g i 

yj M 
I*-! 

^ 

II {ft Js P 

i 

VI IS 2 « * • * * # 2 23 117 90 

VI 7 1 ' 8 » * % 5 27 102 12H 

VI *» 1 13 7 ** 25 317 112 

VII 5 1 «* t» 2 20 * #» 89 

VII S2 9 8 6 1 12 76 

VIII U7 7 • *<* 3 22 N 102 

IK 33 3 2S § 2 30 102 88 

X 8 1 f 2 S I t 1§2 1W 

X 6 1 6 2 1 12 » • < 77 

X %8 7 22 11 1 1* 89 m 

X 11 2 7 5 1 13 107 77 

X 3H 3 6 1 2 17 112 88 
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in "ft® District mssiber 1 cwtributed five of the teachers 

whereas the other few districts aft represented by cme <sp two 

teadher© each* 

Based .en the dat* in Table XI, it my Im noted thct the 

wadian mmfcer of years of to ta l teaching expectance for the to ta l 

group is eight y«m for teaching experience in present grade, the 

median I s six years. 

All grade levels are represented with four each of f i r s t - and 

claserocro ?m claswncxsn gsrc*^ m&h frcra 

grades three, four, f ive, and six owpletes the table. 

Ih* to ta l maifoer of pupils for the entire group i s 23S with 

m average class size of 19.58 pupils per class. The mm In-

telligence <?:«oti«mt for Hie to ta l gmi^ i» 101 f for s*t»*ffr©i3f> VI, 

112; for sub-group X, 103. Haart dircaiological age for the to ta l 

ianpsiga Experience flfceup i« 99 months § for s*i>-gr©uj> ¥1, 115 

mwthsi for VII, B% months; for sub-jgxsup X, m months. 

Description and #sn«lysis of the 
Imgmm Ex|wrl®rtoe Af^roaefo 

*Dwi following description and analysis represents the solution 

to one of the reajor problems of th is study with respect t o ttie 

Language Experience Approach t© the teaching of reading. 

General Pef$iittio»i 

me language experience abroach to teaching wading is 

recognition in daily practice that learning is based upon the 
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experience of th» learner. Ihe devBlop«nt of the language Exfieri-

mcM Approach Is founded upon fimdaimnt&l mderatandinp which «ra 

cultivated in the thinking ©f each child m he lives and learns 

with other children and adults. The teacher xecopiMtt that each 

child brings to school a unicjue language personality. She strives 

to preserve the individual*!? personality at the same tin® that cei> 

tain coraon understandings arid skill® are being habituated. 

The language a*perienc© approach to teaming reading raquire» 

that each child be given opportunities to work individually with 

•the teacher, in small groups, and in the total class gro®, In 

each situation the child is expected to ssmress and record his 

cwn thoughts, icteas, aspirations, and ideals through painting* 

writing, and speaking. These student~prepar«d materials mm 

vmd m basic ©euro®® of reading. In each ipsup t» sslso l«aras 

to read and mate use of thoughts which other people hav® recorded, 

The use of other bocks i« mammepf for the ehild to achieve 

a balanced program of reading and to increase his skills of word 

recognition and interpretation of reading. 

Operational Pafiaitim. 

Qritmrim om.»»The teacher expects each rihild te produce sane-

thing of his own thinking and interest using familiar media such 

a& crayon, pmell9 and paint. 
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Katioftii:2& learning roust be based apcn th« previous 

experience of the learner. The child, in expressing he knows, 

should mm familiar media of expression. Those are noraally 

i»ed in fh« home and the kindergarten should be cmtinmA into 

th« first grad© and beycnd. 

Cpltmim teadw gjbtm mch etdM m oppcrtmity 

to express his thinking through aval XangMgft* 1h* child responds 

as an individual, as a mmst&r of a small group or in the total 

class pxsup. 

Ratloial# tm*««QrBl language is a bas# from which wdtten 

languages m®rg<es, ttetil the child is able to express his ideas 

throng speech, he cannot ceatmunicate m mffrnttmlf with ttee 

and has a lifted basis upon which to build a witing^reading 

vocabulary. 

Criteria the beginning stages, th* 

tracts from the oral esasression of the individual m umtmm or 

two itsicsJi ®w««iaa8 feU story. She r«©c«*i8 th« <MM*« «tory 

in swmwf foe® fcr the child and in his presence» Th« teac&er 

uses as «weh of th® child* s language (his particular mode of 

express!®) as passible. 

h,<—A fundamental tMMMMpt *Mch the ehlld oust 

hold about "what wading is" is that it la sjwaeh written down. 

As the child sees his mm speech taking tfwe few® of writing, he 
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I s developing readiness f o r both wri t ing and » a d l i g , % using 

the Individual cfiild*® thoughts* Meaningful content w k 

l a ted t o h i s backgppcwrf of espssrienee i s provided* 3» i t thus 

able 'to i den t i fy w r e c losely with the wr i t ten M t e r i a l , 

Cri ter ion the teacher i s using mmll ptswp®, ahe 

f sccrds the s tory in the foweno i of the «MWbtn t having their. w** 

ranged so tha t they can observe the writing# 

Rat&gml# in fe rna l graining; around the teacher m 

she * r i t *» f ro» the d ic ta t ion of me A I M « f t « * another glvss a l l 

children a f«#3itsg mi p a r t i e i p a t i m in the t o t a l €i»spiBpi«raE«' of the 

grow?* 

Qrl teyi^ i f iwu—As the tmeSm? wr i t e s , she t a te# opeorlMnity 

t o ©all a t t en t ion t o l e t t e r formation, relationship of b e a m i n g 

sounds t o the symbols used, r epe t i t i on of sound and aywJjol i n many 

s i t u a t i o n s , m n i t a l i z a t i o n and punctuation, and sentence s eme , 

tetj<»a|« five.»~Tfag mt t t r a l «r«gr f o r a ch i ld t o mder&tarri 

"what wading r ea l l y i s " i® t o observe tfoe iwccrding of h i s own 

speech with the l e t t e r s of the a lphs t e t . Teaching language s k i l l s 

wttti reference t o m ac tua l jneaningful t ask i s art e f f e c t i v e procedure. 

Qp|tei4on aJg^WEh® teacher1 and children cswry an informal 

disowtcm® whioh r e l a t e t o the problem of helping then* mderstand 

t ha t what they say i s being symbolized with the l e t t e r s of the 
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alphabet, (Uhftt thus*/ have represented in painting awl drawing and 

said orally cat's fat syribo&ssd In conventional written fmm and 

read.) 

Rational#, the teacher has insight into and under-

standing of the reasons and procedures underlying a ay»tm of 

notation (in this M , a oonvsmticnal Mpittan lisnpapt syetm)* 

M s ability to mk« use of the system is Bfifefeneed, 

Criterion Ihe teacher binds the procfewticf» of 

snail grrwps into books that can be wad in follow-up activities 

in the cljussroora. fh® teacher vmy hav® tip mm group involved , 

in such activities m walling what w n racsardted m a pmviam ' 

day, of letters, recognition of words* mtehltig of 

words that are alike» or suggesting a tow story* % t group of 

children might read bocks which other pproup© d<m loped. 

Î aticmale ̂ wt,-*-Interest in learning to write and read is 

stissulated by the m of materials tjroduoed within tfm classroom, 

leading books authored by themselves and otiwrs motivates th» 

child to try to achieve conspetenee in reading beyond m m m t exp-

ectations. As the teacher and diildmi work wilt* reading saterial 

which has been predkwd in tt» classroom, there Is increased in-

terest in analyzing th® skills involved in producing a book. U » 

appreciation and skills d©riv«d from the®® activities help children 

to move with enthusiasm into the reading of feed® authored by 

other people* 
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CpLtsrian soon as Mm teacher i s aware that a few 

children can copy single words, «t» helps "tea to writ® what they 

call their am stories. Th«se are usually such stories at adgrt 

aecsompany a aelf-pcrtrait whsr® the t®a#wsr writes the word "a»eH 

an the chalkboard and to this Dm child adds hi t mm name. To this 

kind of activity the teacher adds suet* expressions as "this is" or 

"loci:, a t ay." 

<d.$it.»~CMldrro who are helped to mm into writing 

cm their own at m «arly apa mm developing a balance in ©wuriiea-

ticn ski l ls which are desirable for better imderstanding of our 

language and i t s use In daily l i f e , Siisple beaming® in writing 

in the early part of the f i r s t grade are challenging and interesting 

to children. A basic ^ « e t i y » of language instruction i s to help 

the child to recognize and capitalise® upon t3ie natural intercalated-

ness of language. In this respect, one aira whidh the teacher has in 

mud i s that on® by which a l l of the children will btg&t writing an 

#s»ir own. 

Cri t t r j^ i variety of independent activities Citing 

crayon, pencil, and paint) i s open to U\e child during t$se time 

in whidh he i s not directly involved in individual dsn!! groof* 

sessions with the teacher. These pupil products may serve as the 

bases for total class mtp®aA®mm in language. The child's. inter-

pretation of hit- independent work i s recorded by the teacher for 

the «fhole class to see. In tfd» way, provision i s and* for an 
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additional exf^rfene® tem %M*$* •©» e&ass i s ahl® to mm hm 

thoughts aim recorded in cmventional syiiix>ls, Imtemtim in 

ski l ls appropriate and mcmmwf to the task at hand, pirn further 

discussion of the purwses of the system of notation can be 

carried on Sntthis type of situation* 

Birtlcmle rdne.«~Wost children seek activities such w paint-

ing, crayon sketching, and dramatizing because they have experi-

enced ssowt success in using these media. Young childrsn are able 

to express thair ideas more freely through ©uch activities m 

thee© than through s i t i n g since activities place SMNHP 

restrictions on Umm and vocabulary, Th« individual <Mld «w» 

a clearer ptvpowi far his Impendent wmfe wten Ms own prodaat 

i s weed for ir»trwotional ptvpatm* 

tw.~»Th<s teacher develops a simple rewtin® fop 

guiding and utilizing children's Independent activity production. 

TMs routine mig ît includes 

a* Procedures for selecting and distributing aaterials, 

b« Procedures for displaying or storing products* 

c* fttwrim?©® for presenting the material and/or sharing 

experiences. 

S#Mqm1« tejft.Wtha mtmbllnhmmt of a siB*>l« watte® pr©~ 

Q®dure «llow» tha teacher and <MMr©n to plan for an extended 

period of tiw®. In this manner children can better understand 
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the interE«late<ti®ss of languagge activities 'feat mm carried m 

m different daysj for inatwie*, writing to wading md speaking 

to writing. thai routines necessary for this type of organisation 

give the children the security that comas fro® knowing what comes 

next. 

CrtlBMplqw ©levTO.WQ.1 of Hi® activities and prooeduanes to 

this point hav© h««sn aimed at prwiAng -0>e hackfmurjd and motiva-

tion for the individual child to attwnpfc his f irst independent 

story. Th® teacher Mtt» the atmosphere t*Meh Mill eisosurag® in-

dividual children to wake a to write <st* their own. 

She is constantly al®rt to the ©serine® of such a dvwiliopmnt in 

each child. 

eleven^—there is a period of uaturaticm when the 

child is jhysioitlly, socially, and roemtally ready to write. This 

Stage of development is rniqia® to each child. Ona of the best 

indices of readiness is that «hich tak«®. plac* «6mr the child 

indicates a dssire to write. 

Criteria* twBlva.~rjifoen children mke the self^xswdtwant, 

role of the teacher changas sorawhat from cm of motivating chil-

dren to exolora and sxperi^nce to at* of serving thss individual 

iwsds of children as they eraarge. As children bring new experiences 

to the class Whidh they wish to express in sam visual form, the 

teacher encoijrages tiiea to reproduce th® experience. 
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Before releasing the production to the <Mld, the teacher asks 

him t» vliaalls® what he is pslnf to writ® and tell her and the 

Whidfc lie needs help, Often the teacher mijfrt 

write on the chaMcboard the words the child needs and than use her 

own judpssmt m to -stje'ttser the words offer cpsjortunities to extend 

the learnings which haw been developing in the classroom. 

Rationale twelw«-~One of the Major goals of language instruc-

tion is to help all children to beocw© nam and msm independ&nt in 

their ability to eoirajnioate by printed or written symbols. This 

independence develop® over a long period of tin®, therefore necessi-

tating varying dejacees of teacher guidance. 

Criterion thirteen.~*>1he teacher may invite ether children to 

react to an individual*s production (a painting, a model, 

idea for a play) and to indicate what they would write about it. 

fiatiawtle thirteen. ~~CMMren leafu front other cMldren in 

this my. A feeling of ©©©Deration is established. Scrae ciqprtaMp 

in asking discriminative responses Is pswided. The elements of 

creative thinking are utilized. In addition, the child begins to 

sense Uie great variety of idea® possible » different children 

interpret his prodwetion. 

Criterion fourteen. ~*As the envi.rcrsaent of the e&aMaroen ie 

enridhed with children's writing and with resource# which the 

teaser brings to the classroom, children learn how to rely upon 



m 

a l l the available resources. the teacher i s woxfclng toward a goal 

of independence at the individual level m ®h« thinks trough what 

i s to be done, the diff icult ies to be anticipated, and the resources 

whidh are available to help the child solve his problem. Among 

19"® many resources available to f t» diildren are word l i s t s which 

com tain basic vocabulary words for their level and l i s t s of words 

of general interest. 

Fatlanale fourteen. ~-€hlMtm itam t© evaluate and select 

appropriate isaterials whan a wide choice i s aval labia. Abmdant 

resources help mot!vat® the child to pursue an itt&uftst further -or 

to develop a »sw interest. 

Critertcn Ai children continue to write independently, 

the teacher wets with thew to saaall frcsaps and works with them 

on vombulary development over and beyond the words they select 

for their own writing. Children are encouraged to us© these ad-

ditional words in sany ways. Thesa words are thug habituated by 

the children without direct tsadhing ©f the -words. 

fifteen.—>As children have gained so® confidence 

in writing their own ideas and reading the», they need a systematic 

check on their p*ogri§» toward getting the words *Mch are raoet 

frequently used in th«ir language into thair basic vocabulary in 

readings 
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CHtgdon sixteen* ̂Vfoen the teacher observes that the child 

has a firm grasp of * reasonably large sight vocabulary nMeh 

includes a good ©f the basic words for his level, she makes 

it possible for 'Mm to read what someone else has witten. This 

material shaild foe suitable to his level of reading development 

(for instance, prê primsr if he is a first gmder). If he is 

ready for the material, he should be able to read it quicJely and 

successfully, 'Hie teacher provides opportunity fop the. child to 

read orally «hasi she thinks it is appropriate for him to do ®o and 

when it Mill serve a useful irisrtrueticri&l p«f»e. Wtsrdi are not 

analyzed during these first ©ml sessions but em singly premounced 

by the teacher so that the child can proceed with his reading. 

The tmdtmr records word® which the child does not recognize 

at sight, She assumes responsibility for introducing these m i s 

which are not recognized at sight tforout̂t a writing experience. 

sixtwu—To insure continuity in learning and 

activation t© contimie learning, the child nMd» an opportunity 

to use his skills and abilities in socially acceptable situations 

and in jnaarangful ways. Success in first (»d®i««aw tends to in-

spire the child to further effort and to sustain his interest in 

the task. Heaning of, facility in using, and recognition of 

printed words is enhanced tihen unfamiliar words are learned in a 

context that Is meaningful to the dhild. 
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Criterion mmntmm. * -~Pcr children who have had successful 

init ial reading «s^rfaw#«» t}» teacher provides «w® «nd mora 

"bock-reading* opportunities. Hi® child's interest, needs, and 

abilities ax* ppim factors which are o-aisidered m the teacher 

assists the child to maws to hifsfher levels of independence in 

wading, Th@ AIM is encouraged 1© read for a variety ©f purpose®. 

^cti<apl.t SSSffi?1"*®1® child needs the mnm of achievenwtnt 

which com.% m a result of Increased independence in reading* fie 

« reoognisse the pattern of Ms fmffmm and realistically adjust 

his aspiration level at any f$ven ps&sH, Mm the child branches 

out into many types and kinds of reading experiences, he begins to 

reeognisse his fwtentlal far p«at»r independence in reading and 

the coRtroMcation arts in general. 

Project Evaluation 

A "Reading Study Project Evaluation (^j^ticrmaire* was ad-

ministered to all teachers in the study at the culmination of the 

project. Appendix 1 consists of the six parts of the questionnaire 

and shexild be consulted as needed to clarify the discussion tftdch 

folioMS, 

/̂ tnalvsis of Project Evaluation 

Selnfelqa and l«twaactU«i jte ovsxvall o«p®©ii« 

»@an of **.38 indicates that teadhers felt that this aspect of 
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project was well above average. His wall standard deviation ©f 

*%** indicates close agNNmot m this matter among tMOhm, 

Teachers rated three it«w as excellent arid three other® m good. 

All but on® it®® received a H.O or better mm rating. 

Ttm item <1, H> dealing with wdtten material yields an 

evaluation, in part, of the description and analysis of the 

approaches. few mm rating of H.S6 places Unit itm in th® 

"excellent, exceptional in all respects" eatsgory, 

m ei#t i t em received Mist mtingfi 

ranging average to excellent with an over-all wmm mting 

«f *».2I placing tM# aspect in the good to excellent w«p. 

Teacher feelinc of freedom to participate actively in disw 

wsiero aid UmOmtid# provided i» the in~s«rvia@ Matin* re* 

etivftd ratify® of "«xaell«nt, exceptional in all respects." 

Sinm of the «l£it itsn® received mtm ratings of **,12 at better. 

Ita® 8 was ^ falling below the "good" ©ategpry. Hit® ' 

lt« referred to the sufficiency of help given toward Baking the 

teactier f«@l ccsafortable and mmsm in carrying out his approadi 

to the teaching of reading, 1Mb item and item ft, which received 

a H,50 wan rating, ara further evaluations of the description of 

the appwmdh, 

Sf .ll» fflBROW*b«*''a» WWNtll etsnpositt latan 

rating for this aspact was 3.83 (abcws av<arag®)« Ssven of the ten 
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itmm sis© ismmimd above average rean ratings. The other tkvm® 

items received raean r a t i n g which placed t3mm» in th® avarag® 

category. 

Items 1 and § should be Mift§»d for sane indication of 

teacher growth in insight into L m g » i t tsspweimm A§ppoacl» 

m a result of of th is theoretical approach, Sig*. 

nificant growth in insight did occur as measured by the difference 

between the ratings of 3.31 at the beginning of the iraples^ntation 

j«*i©d arwi **,37 a t t t» «nd of the period. 

CmmmimtimB and g&cfosnlqa » ~~Ihis section received the 

i w m d highest © w ~ a l l mam rating (*4.33) of my aspect ©f the 

study. Mow of the items received l«ss than an above* i m p 

rating and mm i t w raeeiv©d a rating of excellent. 

Testing.-"Ibis section received an above averag®. rating k i t 

was the lewest rated of the sin sections. All individual item® 

received average osr better ratings, 

Isacjsgr in^trtjWftnts^^A 3.8? o r a - a l l mean mating placed 

this section in the above <ammg® catenary» All of tha i tmm re-

ceived abwe average ratings. 

Summary 

All aajcB? secrticm received overfall mean ratings odf above 

average. Of the thirty^eight Itwas in these s ix sections, s ix 

were rated excellent* twenty-six were rated above average; s ix 
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received average ratings. lhe hifpwt rating was **.87 (section It 

item 6), and the lowest was 2.69 <section III, item H>. No item 

received either a fair or poor mean rating* Generally speaking, 

these teachers rated all aspects of the study above average. 

Evaluation of the ldttgtao$» 

Experience Approach 

A second part of the pro-feet evaluation consisted of an in-

strument requiring to ra.t» nine eletwnts of t3» Language 

Experience Abroach* Appendix T presents these elements and 

the mm ratings fiven by these teachers. 

Smm of the nine items received excellent issan ratings. 

of the fair si£>~ite» in item 6 received an excellent rating. 

Item 5 and om stfc-itws in item 6 received above average ratings. 

Almost perfect (S.O) rasan ratings were given items 1 (4.9̂ ), 

1 <4.9*0, and 8 0».96). Those three itwas deal with "the concept 

that as a basis of reading the child should gain the feeling that 

his own ideas are. worthy of sxpnsssicsn and his own language is a 

vehicle for cowwicatioi," "activities, experiences and devices 

whicft provide for interaction . . . a n d developing skills mean-

ingfully frm the child's omr language, 

Hies® teachers feel that the elements of the language Experi-

ence %p*»dt are practical, wcrttabi*, and Jtlpificaat to an 

excellent degree in jaost respect®. This could be accepted m a 

further validation of the usefulness of the operational definitions 

and "fee in-service prcspwa provided for f m teachers. 
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Teacher Approaches 

As has already been discussed, teacher approaches have been 

primarily determined throo#i data obtained from an instrument 

dealing with teaching approach administered twice to each teacher. 

Table XII has been designed to indicate teadter approaches in 

terms of consistency index scores. Each of the five sub-groups 

appears in this table. Teacher entries follow the pattern already 

established! for instance, hî test ceroistertcy for the exp®r>i~ 

iiental period was exhibited by the first teacher listed for each 

sub-group. 

It may be quickly noted that the three teachers in sab-group 

VI taught m approach best characterized as an individualized 

approach during the control period. 'Ihese same teachers switched 

to the theoretical Language Experience Approach during the experi-

mental period. 

Sub-group VII consisting of two teachers einployed their ver-

sion of the basic approach during the control period. They im-

plemented the theoretical Lanppage Experience Approadi during 

the experimental period. 

The ©ingle teacher in sub-group ¥111 switched from a mixture 

of approaches during the control period to the theoretical 

Language Experience Approach during the experimental period. 

Sub-group IX consists of only cm teacher. This case is 

unusual since the teacher taught a version of the basic approach 

during the control period. She, however, continued to teach a very 
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mm x i i 

ANALYSIS OF APPROACHES EMPLOYED 
BY TEACHERS 18 UW6WSE 

EXPERIENCE <3R00P 

St*fe» 
irowp 

Teach«r 
Nwnber 

Consistency Index 
Scores Control Period. 

Ccrssistancy l u t e : 
Score s Esfperiaental 

Pwiod 

W IS W2 18 I ( i£> 532 12 t£<I> 

n ? mt n i c m m 11 UE<I) 

VI % 33«» 10 I<I£> W 10 LE(I> 

V I I 5 H32 11 BCD *32 11 l £ ( I ) 

V I I §2 H33 10 B S%$ 10 I£(X> 

¥111 m SS% 8 IJJS 133 11 IE 

IX 33 433 10 1 W t 8 B 

X 8 311 11 LE(I) 531 13 LEU) 

X 6 S32 12 LE<I> 532 12 I£( I> 

X *8 • S«*3 10 t£ ( I> i l l 11 LE 

X 1% s m 9 t£ 5U3 10 I£ ( I> 

X m V i l 9 l £ ( I ) 5*3 10 UE(I) 

inconsistent, thoa^i i den t i f i ab l e , basic approach during the ©x-

periiaental period. This case i s unique among th® f i f t y - n i n e 

i n the stucfy since a l l o f the other teachers d i d , i n f a c t , mmla? 

during the experiB«ntal period the theoret ica l approach which they 

had dho®«. 
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The five teadh^rs la sub-group X ewplc^ed their own version 

of the language experience approach during the control period. 

they iinplewntad the theoretical Language Expsrienae Approach dw» 

lag the experimental period. 
\ 

Another sethod of analyzing <&m&m i» afproadhes h&imm the 

two periods is preeent&d in Table XIII. Ihe same procedure as ex-

plained cm page 59 regarding Table III mm utilized. 

TABLE XIH 

1 llfrrrtMvlt. U J L I ^ I ItHjU rX»KXUy 
vmw control period, umsm; mmmmm mmp 

C&TOip 
cr 

*«D Sigatftasrse© Ratio 
Level of 

Sipifieance 

S*#>» 
Group B I !£ B 1 X£ B I IX 

¥£ - 2.00 «• 2.67 7.33 C *5 ft 
* 

• »%ll 2.$71 * * * # # * #-* •# 

VII . *a*so 1.50 53.00 »2,S W 4 . m *3*113 * * * # # # r* # 

VIII -17.00 -17,00 <»,0G * * * # * * • •• lis Yes m-

IX 2»00 15.00 17.00 * • # i»i » • * Ho Yes Yes 

X - 3.00 - 3,00 5.20 •1.11 1.26 » * # * * * # # * 

L. E. - e.si - 1,81 9.58 -2.26 •» *65^ M l S% • * 4* 1% 
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The three sub-^oup® with none than one teacher in thero (VI, 

VII, and X) do not yield a sijpificant difference in approaches be-

imm tli# tmo period®. the two single ttadmr Mte-gE»s» indicate 

differences «s noted % inspection only* Hie approach gpreup m 

a whole (Language Experimoe Group) yields difference which isay 

be considered significant# For the total group, it appears that 

a definite shift away from elements of the basic afprwelt and a 

ahift to&ard the language experience approach took f>la« vh«n 

teachers changed from tfteir mti approach®® to the thgwaratioal 

Language ETmezdmee Approach. 

Consequences of I»l®8ienting 
th© hmgm§m Experience 

App?©!cti 

Tests of sipificaiw of difference tortmm mmm achieved 

during the two pcrioAi in terro of various tm&mmn constitute 

th» data for r®©carting «w«twsiia» relating to pupil te** 

havior. 

A A i m m m t in R»#ag 

Apfsendix U sunstisrizes the treatraant of achieveiasnt score data 

by classroom groups, subgroups, and the total group. 

No level of significance is reported for s^b-groyps VI, VII, 

VIII, or X. A D.l per cent level of significance is reported for 

subgroup IX, Ihis difference favors th« control period when th® 

teacher was infjlemanting her own version of the basic approach. 
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However, since she continued "to implement a mrnim of th« basic 

approach dwrlag tlws «xp6rd»ntal period* this sî pificant differ-

ence indicates little regarding ttm thecretioal Uftgwtpr Experi-

ence 

\-ltien all teachers art ccmidered m cm® group, a difference 

in a<̂ i«v«iaent of 2,5 months of aehieweront ia significant at the 

1.0 per cant l«v®l ®d favors the control period. -

It should be not«d that tha mean gsin in ad*ievemnt for the 

eiĵ »t-wfmth period wm 12.7 wadSm or nearly ent year and thra® 

months of aeMeveireivt gain. D3ff«srencas wert significant in six 

of the twelve cwmm if* th# total gr*ĉ » with four favoring th» 

control period and two favoring the experimental period. 

Attitudes tfward teadla^ 

Appendix V strasnarizes these data. Sot a single individual 

group, sub-fgnoup, nor the -total ̂ oap indicate a differsnce that 

is significant. A raean of only win© points of -total gain for the 

entire period indicates that attitude remained mther stable, 

starting at a rather high mean levad and moving still higher, 

tippmsMx tf «\w»t«riww these data. StiN̂ pmips VI and X 

yielded diff&renees that were significant and favored th« experi-

satfrtal $tirid<!* The other group® showed m significant <Hff«f«»» 

When t«fcen as a whole group, a difference of 9.5 point® is sig-

nificant at ttve 0.1 par cent level and favors t§ie experiwsntal 
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period. Thxm of the twelve classroo® groups yielded significant 

differences, ewe in sifc-group VI and two in X. ltw»®« 

differences alio favored the experimental period, 

Relationships of Iteasisros 

and a t t i t u d e » X presents a correlation 

jaatrix of selected variables, Cormlation ratio® for acMevei»nt 

and attitude mm nhom for each testing period. Those ratios am 

as follows? tes t one, ,30; test two, .39j and tes t three, ,28, 

These ratios are a l l positive and s ta t is t ical ly significant. 

MM<mi«nt and personal/soGial ad1\isti»nt,*-»0e»yelatiCTi 

ratios for the -©tree tes t pe*i©«Js sm m follow* ,77, .65, and ,SS„ 

These ratios are a l l s ta t is t ical ly significant m& positive. 

Attitude and adjysftBsrtt. «*«Corrftlation ratio® 

for the three tes t periods are ae follow©; ,3H, .39, and ,tf2. 

Thtam ratios axe a l l s ta t is t ica l ly significant and positive. 

Other X ©resents cowelaticsn ratio© • 

for fourteen selected variables and three testing j»teSfs. 

Suraary 

Swmmy statements are m<M in teraa of the hypotheses of 

the study (mm pages 12 and 13) m they relate to tfws language 

Experience Approach, 
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Qpferatlcrtal Beftnjti-gii 

A Language Bqmiae** Approach to U* teaching c£ madias *«® 

been analys t and described In the fern of operational definitions 

which can be used by classroom teachers as a gtticte to iwplerasrita-

tion. 

Ir^Serviee Ediieatlort. 

In*mrvtct edueatian pr©gn®» designed to a s t i f t teachers 

p f p m for iiapleusntaticn of the language Exp<ariU»<» approach 

were valtabl® to the 1»sd®w involved, 

Tgadhey, A^prcachcss 

Individual teacher approaches t© the teaching ©f reading 

sm significantly different frcw the theoretical Ungua^ Experi-

ence tet^roach (in trans of one or iw« of the sets of elements 

ft*j» the three approaches) for the total language* Experience 

and for VIII and IX* (Ihese t m consisted 

of only cm teacher «ach, and significance is a»«ifp®d an the basis 

of inspection of data, not s tat is t ical ly *) *Sh« nail hypothesis 

that there i s no difference swat b# accepted f m sufo-prcftips VI, 

VII, and X, 

However, «hen consistency index scores are consulted, this 

analysis would indicate that them is a difference in the cases 

of sub~groupe VI and VII, 5sb*ft«aip X «ho» "*» 

fhia method 1« applied. All things oaroidtamd, i t would m»®£> 
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that wmt of tbme teachers did not dwige their approaches sig-

nificantly, feat did change ertcw#i to yield contacting approach 

consistency tedtesi scores in the ©at«® of sub-group® VX, VII , and 

VIII . The significance repca?ted for 1t» total group singly in-

dicat«t that a mere consistent implementation of Ute tSwowtieal 

Language Experience Approach wilt employed diring th# experi®@ntal 

•period. 

Langtiage 

T«aeh«re who isolewwrtatd th* theoretical Unmmm Expm*iam@ 

Approach Mftsd -fee various etamnts of the #ppwi«flt positively 

in tews of workability* practioality* and significance, 

Gmmmmsm* #£Mey®rofit 

No siffiifieant difference is report«d for VI, ¥11, 

VI I I , orX, 

A diffewsnos GfeP) in jwntbs gpdned of 10,1 months of Blading 

aeMevenent for sub-̂ pxaip IX («se teacher only in tMs j^oup) is 

sijpifieant at th® 0.1 jmr cent level, Ht4@ difftamoe fw&m 

the control period (teacher*s a® approach best cfesi«&fs@rfj»d as 

a basic apfsroadt). fhis tMehsr was the only teacher 1A0' did net' 

impl&mnt -ft© theoretioal Lsatpage totpariLonoe Approach a® dittmfaftd 

by consistency index scores during tha ©xoerimantal period, thus, 

the dtff«rww» indicates vary l i t t l e with regard to Hint ttwomtleai 

Lartgas&t Approach# 
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Ml ttawt nlmmmm prottp® in VI yielded sslgdft-. 

cant differences at that l.Q per cent cr better level of stpifi-

oa»c». However, two favored the amtrol period (approaches diar~ 

acterized as individualized apjaxsaches) and cm fmrnmA the 

©xperijwsrrtal period (the theoretical Iafjjpagt Experience Approach), 

Ott® of *©» two classroom proips la wfô gfnaifi VXI yinl<l®d a 

significant difference. Hits difference favored the control 

wsrlod (apfroach best characterized as a basic approach). This 

difference mm significant at tfte 0 .1 per cent level, 

Qrtft t&MMmxm group of the five in sulvgroup X yielded a 

significant difference (0.1 per mat level). This difference 

favored the wzpm^mnt&l f@rl©d (theoretical hm$tm.g® fi«9N*£«mi 

Approach). The control parted in this earn vm w*d to 

a version of the loiprap «»xp®ri«ncse approach. 

No significant difference© are indicated for any of the 

classroom (groups, sii>*g?raups, m the total group. 

it Pemcrisl/Social 

Differences art slgrdflsjant f«r swb̂ praips VI and X and 

favor the experfcmntal period (thefiofetloal Language B$«rl«?we 

Approach). "fee same is true for ttw total grwp. 

M© significance is reported for suto^pwro VII, VTII, and IX, 

®r nine of the twelv© teacher classroom group®. 
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Q m teariher classroom in si4»-groiip VI yieldad a dif-

ference significant at the 0.1 per cent lavel favoring #10 experi-

fflrataX periodL *&© classroom groups in sub-group X yielded 

differences significant at tft® 1,0 per oust i«v®l favoring the 

mm&im&ntal period. 

Statistically aigpificant poeitiw r*latictwhipe exist between 

achievownt and attitude, aehiewment and perscml/scxdal adjust-

wmxt and attitude m & pexsonal/social adjustment. 



CHAPTER V 

eoKcuusiews mm mmmmmms 

Findings have been summarized at th@ mA of ®adi of the 

thiw chapters dealing with the three ajproo^m* !h@se findings 

art stated with mfmmm to the original hypothe«<g@ of the 

study. Iti addition, nsany of the appendices summarize statistical 

findings. 

Conclusion® 

1* Ihww different ajjproaches -to the teaching of reading 

hav» been identified, analyzed, and dtescribed in the form of 

operational definitions <ahidh can be UMd tsy ©latiroQ® teacher® 

m a guide to iaf>l«n®ntatiaR. these approaches «v» the Basic, 

th» Individualized, and the langyags Experience. 

2. In-Service education jrosEww designed to assist teachers 

prepare for inip3«Bentation of any one of thtsa apptacfew MIZ» 

valuable to the teach@rs involved, 

3. Teachers generally employed their own version of one 

of th# three described approach®®, hut mm essfjlcytd a mixture 

©f the elements of the threw approaches, when given the oppor-

tunity to mplay whatever teaching approach they wished during 

the in-service phas®. 

13C 
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t*. Pm a result ©f a study of the description and operational 

definition® of a particular approaeh chosen fre®a m m % the three 

approves t teachers were generally abl© to iwpleswnt to some 

acceptable <3tgpr*s@ of cx^istsney any as® of the ihrm. mpprmtihrn®*, 

5. After study and experimental iirplemantaticn, taadher© 

jwtad the elements of the ajfwsefo they Act# as writable, 

practical, and significant, Ihey, Ihwntbft* swmited the definitions 
s 

and analysis of each of th® Hum approaches as educationally sound 

and useful to the classroom teacher. 

6. With regard to all three aspects ©f pupil behavior tepi 

as ffiaasured by the three instruments, it »»t be concluded that in 

most instances the differences calculated for classroom fpxmps 

did not constitute significant diffemioes. (Appendix Y has been 

designed to show fe* par oent of mm® with differences fawrtng 

the control period, th* per cent of cases with differences favor-

ing the experimental period, aid th# per cent of case??, in which 

there was no sipdfieance of differences.) However, ft® following 

conclusions regarding certain tendencies mm useful*. 

a« Individual teacher approaches implemented during the 

fall, (eontrol period) in which teachers used their mm versions 

of all three theoretical approaches, m mil m a adxture of 

approaches, tend to provide for greater pupil gain in achievement 

than was achieved by pupils when their tmn»mm ingtanKxted any am 

of the three 13teomtical approach#®'. 
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b. Quim in pwpil attitude tend to reasiin stable with no 

tendency to favor either the individual teacher versions (control 

mmod auprosches) or the three theoretical approaches. 

c. fhe three theoretical approaches implemented during the 

spring (experimental period) tend to provide for grsater pupil 

gain in ponKXial/ftooUl growth tftan was gained by pupils vtan 

tfteir teachers. ipptewmted their versions of one of the three 

theomtieal approaches a? « misrte® of approaches. 

7. When teachers take part in a project such a® this one, 

pupils jaay be expected to exceed «xf>ectancies in achievement pins. 

Expected gain® in aeMevwwit at the norm ewer the giffit-warrth 

period of the study ms ei#t to eight and one-half month®. Pupils 

in the Basic Strap achieved 12.5 awttef in Hi® Individualized 

Qraqp, 12.9 nonthsj and in tht *JBig*stge Espsrt««» irwp, 12*9 

months, these approaches and cognations ©f these approaches 

may produce better than « w n p results in pwptl achievement when 

iaroleronted under conditions such m fkmm alloyed in this project, 

8, No clear-cut superiority of any one of the approaches 

(when iwapared with «ny mt cif tfie other two appwaeties) is 

indicated by the findings of this study. When individual teachers 

employed their version of the basic approach (sufo-groip III) 

versus the theanetical Individualized Approach, a difference in 

mean achievement gsdro favored the basic approadu A difference 

in personal/social gswtih, or 13he other hand, favored the ̂he» 

oretical Individualized. It should be noted, however, that the 
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pupila in this svfo~wr®up achieved the greatest over-all achievenjent 

of any subgroup In the study. thl« ovej>all mean @nin -mm 13.7 

wrIJw when only 8.0 to 8.5 mr* the expected amount of gain* 

A similar result for sub-group V (a B&xture versus theoretical 

Individualist) occurred, the cwmthblII wan gain in thi« ease* 

hoover, mm 11,7 months, the only sift>*fpoiipe yielding differsttow 

that ware significant for two of the three measures, and were 

also 8ub»gr©upe U*t contained eosnitrastiBg approaches# t *«r® s«ts» 

grayps HI and V. Appendix Y indicates otfwr *£t*sa$iaft» that «** 

curred with regard to significance of difference of measures* as 

m i l m per cent of classroom droops achieving sigplff&mt differ* 

#f$CMU 

9. there are positive relationships between pupil achievement 

scores and p p t l attitude inventory scares •» pupil aehievenwRt 

scores and pupil personal/social adjustment scores j m& pupil attitud® 

inventory «as»@s and pupil personal/social adjustment scores. The 

degree of relationship is greater between achievement and personal/ 

social adjustment (from ,50 to .77) than for the other two pairs 

of relationships (range for both about .20 to .W). 

%cc«a^ndatians 

1. S d w l districts should consider utilizing the dtesOTiftiom-

of the approaches m bmm for in-service education in the area 

of reading instruction. 
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2. Teachers should be mcouraged to study the tftm* appnoaetws 

with a view of isf>le®®fytirig mm or wore of them in their own class-

* 

3. Instruinsmtis should be developed which imasure s©» ac-

curately the reading aehieveiwsnt of pupils, p a i l s ' attitudes 

toward reeling, and pwpil self-concepts. 

**. Variations of the three approachas should be dewloped, 

defined and then iwplemented with a view of further iiipjKwwrent 

of teaching effectivemas. 

§• The Lwpmp Eaperiem® Approach should be ii^lanented 

a t the kindergarten level *£ae« i t d#«re i w t coroatible witt* 

•present kinderparfcsn technique, 

©» Each of the approaches should be ij»len»nt«d by tesuShers 

of various tyjM* of special cr wniaual grasp* | £ « irotanc*, 

mentally retarded, emotionally diat\stf»d, or "gifted." 
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hi Inventory ®f Reading Attitude 
ttevissed for th« Sari Diego County 

Efepartraent ©f Eduoatioa 
Reading. Study Project 

Haute ^wd® 0ov Girl 
E 5 5 x F i r i s t Middle 

School. i; . TSwaNtty 

Your %e , Dat» of Test. . 

TO 8QVS #© GIRLSs 

Ihis bodclet lias m m qmstiam about reading which mm be answered 
1® or MQ, 

Tor answers will shew what you usually think about reading. After 
each qmstim is read to you, circle yets* answer. 

INSTRUCTIONS TO PUPILS 

Draw a circle naaaA the word YES or NO, t̂ ichever shows your smmp» 

SAMPUE I - Do you like to mad? Yes Mo 

If you like to read, you should have drawn a circle around t3i« 
word YES in sample I| if you do not like to read, you should have 
<froMR a drcto mmm& th# word M0* 

SAMPLE II - Do you read as well as Y#@ Mo 
you would lite to? 

If you r@ad as well as you would like to, you should have diw® a 
circle around Xhm word YES ia Sample XI j if not, you should have 
«teswn a circle around tfee mwi MO. 

18S 
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1* 0© you like the tirae in school «t»a the children Yes No 
r̂ e®d frCHIi rCMMjhQ̂ i? 

2. Do you like pietum books? Yes No 

3# Do you like to read before you gp to bed? Yes No 

Do yeti dislike reading directions for raking things? Yes No 

I. Do you Ilk® to fwd after you hav» finished yoar fm No 
other mtkt 

S. Do you like to read to other people at home? Yes No 

7. Do you Ilk# to read stories that other children Ye® No 
are reading? 

8. to® ®igm and adwtiseiaent© that yens see t*sl«is Y«s Ho 
the higpnay fun to read? 

9. Is reading helpful to you in your subjects a* school? Ye© No 

10. Do you like to read magazines? Yes No 

11. Wbuld you like to read, mmt of the bodes that we Yes !fe 
have in air school? 

12. Bo you like to make up stories? Tut No 

13. Do you like to talk about stories that you have read? Yes No 

1«*. Do you enjoy receiving bodes as presents? Yes No 

15. Does the reading period at school see®! too long? Yes No 

1®* In reading helpful to you to answering qxmtitm Ym So 
about thiftp that you are interested in? 

17. Is learning new words fun? Yes No 

18. Do you lite# to help other children tdth their- xwritatfttiMt ffe 

B . Do you find that reading about real people is dull? Yes Ho 

20. Is reading to your parents fm for you? Yes No 

21. Do sense stories that you read at school make you Yes Mo 
happ?y cr md or angry or «odt«d? 

22. Do you like to read the story of a real persons Mfe7Y«s No 
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21. Do you think lhat you are a poor reader? Yea le 

2̂ . • B© you hav« a Mferary card? Yes . No , 

2$. Is looking vp thing* in books at #dbo@l too Hard? fan id 

26. • Is reading poetry a wsfe of time for you? Yes No 

27. - Ant you Interested in what ©few? psopl® read? Yes Ho 

18. Do yew think Uiat yew hav® too many books to read Yes Mo 
at school? 

29. Are adw&nture stories interesting to font Yes Mo 

30. Do you feel good *fo«n you finish a reading jcto Yes No 
that yow taaehax* antes yom to dtartP 

31. Do you wish that you could spend lass tiro® an Ym No 
• reading in school? 

32* Am than many school book* that you like t© read? Yes So 

33. Do you like to trada books with your friends? Yes No 

34. Would yew ltte» to ow a lot of boefcs? Yes Mo 

35. Do you like to read whan your mother and dad are Yes No 
reading?' 

36. Do you think that finding new words is a waste of Yes No 
tin*? 

37. Is reading your favorite subject at school? Yes Mo 

38. Vfould you like to read at 1ha library? fm No 

99. If you «eo3d do a»rthiag you wwfcad t© As would Y«s id ' 
reading hm am of ths ̂ifigs you wfld choose to do? 

*10. Do you like to play word games? Yass No 

HI. Do you think that you are a good reader for your age? Yes No 

•*2. Do you like to read catalogues? Yes No 

#3. Do you think that paapla who wad. a whol# lot Ym N© 
art wasting their time? 

***• fctt like to read yt*en you don*t have anything Yes No 
to do? 
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NO ill, lb your parents think that yen are * reader? Ym 

%§» Bo yow think «*at vset things are mom fm than Y « So 
wading1? 

47, Bo you like t© read aloud for other children at Y~w No 
school? 

t*g. km bodes with a let of facts in them toteswrtiaB f«s fto 
to you? 

H9. Are you interested In reading stories witten by Ym H© 
other <feil4rin in ycur vooiT 

10, Bo you hate the reading period at school? fm No 

SI* fi© yoa hate aumythlfig about **&d$ng at hem «r «t ¥«• $to 
fK**>Ol? 

52. Do you like to bring boefcs to school to read? Ye® No 

53. At school do you read only when you are made to read? Yes No 

51*. Do you like to read Bible stories? Yes Mo 

55, Do you think reading the TV schedule is a good way Yes Mo 
to select p ^ p w w ? 

58* Bo you k®«t feoate to read fey your bed? Yea Mo 

57. Are most books that you read at school not interest- Ym No 
ing to you? 

S®» Do you Hk» to read sdseol hoete? Y«w No 

59 • So you enjoy telling your pmnt» about ifeit you Ym Mo 
have read? 

99, Whan you git the chance, do you like t» read fe©#® Y«® So 
brought to school by other children? 

61. I® it fun to work out new words for yourself? Ym No 

62. Are most of the things that you read at school Yes No 

§3. Does reading help you to sake frtends with other Ye® Mo 
children? 

SI. Do you like to read the comics in the newspaper? Yes No 
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65. 1® it fm to read all kinds of books and stories? Y«s No 

if. Bo you think reading melpm is ftn? Yes . He 

67, Bo you find that reading siak#*beli«v® stcriss Is dull?Y<as Mo 

68, Co you look ferwrd to th# tbn* wh«n mm b®$m mm Yes No 
femaght to p r Torn at school? 

69. ' Do you think it is a mmt* of tiros to read pla§r«? Yes 

70. -.fie/yott usually wdarstand what you r#ad? Y$s • v$N> 

71* .ttcx&d'you Ts&mt play than hay® someon* r®ad you Yes .'Ho. 
a jl»d steayt 

72* Do you like to t«ll strafes? Ym 1® 

73, Do you l«r» about ether people through waJiog Y«® So 
• about the»? 

7^, Co you think it is not too interesting to twrt *es ,8© 
, st»i«8. ertlter children hav© Mrittom? 

75. Bo yew like to rtad th« newspaper? Y«s ife' 

76. km' tiw lot® of good things to read in our school Y«s So. 
roan that am not in bocks? 

77. Are books the only thin? that you wad at school? Y«s Ifo 

78. Do you like to read all kinds of books at school? fm No 

79. Is it fun to know «fntt words mean? Yes No 

80. Do you like to answer questions about things you Yes No 
hav® read? 

81. Ar® you usually glad a story ®n<&? Yes No 

82. Do you think it is a waste of time to make rhyiaas Ye® Mo • 
with words? 

83. Do you think that reading is very helpful in your Yes Mo 
school work? 

S%. Do you like to talk about bodes you hav® read? Yes Wo 

IS, Does reading make you fml good? Y«s No 
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86. Does your twactier think that you are a good reader? Yes Ho 

87. Do you think that you are a poor reader? Yes Mo 

S8. Are you careless with your books at herae? Yes No 

89. Do ym think it is all right to throw a book way Yes No 
wh®n you have finished reading it? 

90. Bo you find that it is dull to read a book the Yes No 
second time? 

91. Do you feel that reading tim® is the best part of Yes No 
the school day? 

92. Do you hate to see a movie that you hav® read about Yes No 
in * bade? 

93. Do you find it hard to write about what you have readTYes No 

9**« Would you like t© have room bocks to read? Yes No 

95. Bo yew like to read hard books? Yes No 

96. Do you like to mad all the sections of the Yes Mo 
n«ŝ ptp8r? 

97. Do you find thidc books uninteresting? Yes No 

98. Do you think that there are many beautiful words Yes Mo 
in poems? 

99. Do you like to read to git inforjfiatiari for reports? Yes No 

100. Would you rather ask someone something than to read Ye® Mo 
about it? 

101. %»ild it bother you to read about other children Yes Mo 
jfust life® you? 

102. Is it fun to read highway signs when you go on, a Yes No 
trip? 

103. Do you hate to have to m® the dictionary to Yes Mo 
look up tmt words? 

10%, Do you like to act out stories you have read in Yes No 
bodes? 

10S. Do you like to use encyclopedias? Yes No 
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106. Bo you like to read What famous people have said? ft® Ho 

107. Doe# trading certain stories make you act Yea No 
differently? 

108. Bo you think that it is a waste of tim to twist ISts Ito 
just for1 fun? 

109. Da you like to read mpe When you take a trip? Yes No 

110. Do you like to take a favorite bock along When Yes No 
you go « a trip? 

111. 6© yew like to read different bodes by the sans Yes No 

112* B© you use book mnfcs to msxk yew? plaoa In a t»©«$e Yes So 
you are tttadiitg? 

IIS. Do you think that book jacket® mm a waste of pa|®r? Yes Ji© 

11H. Bo you like to take reading tests? Yes No ' 
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EVAIHATION or THE mmmr, STUD? 
w wmsmmmm immm 

A "Reading Stttty Project Evaluation Questicwnaire" was ad-

ministered to all in the study at 1fe* mlx&mtim of the 

project, Ihe purpose of this qvrotioroire was to ascertain tlMt 

tsadtew* 5̂ ga«r*fs cmssiming the conduct of tha study* The data 

derived frcsn thair response are presented below in the form of wean 

msww and standard <tada&i<m for «aeh of the threes wading apfjâ afcass. 

A five-point rating seal® was *®sd* 

J&ittag Scale 

5.00 to H,51 Excellent, exceptional in all respects 

%»S0 t© 9«51 tepd, dtefdedly &b®m imeragK 

3,50 t» 2*81 Average, generally satisfactory 

2.50 to 1.51 Fair, pmerallv satisfactory but wak 

1+S0 to 1,00 Poor, of littlir wlut 

Tha data below writ derived from thirteen teachers in the 8a®i« 

Proup, thirt̂ wsevan taadiera in the Individualised §r©m> and sixteen 

teaĉ wrs in the Lwipag® Experience Group* Roman aimm]* deslpat® 

major sections of the questionnaire. Arabic nuaerala designate items 

included in tta& major sections. Means and standard deviations are 

reported for major sections m well as the item, in eadh major section* 

1*2 



W f m m EVALUATION QUESTIONNAIRE 

Qtjewticrimire 
Seeticns and Item 

Basic 
T*&e&werm 

Individual Lang, ̂g»pisr. 

Pintail 

I* few* iMjUKrUen 
and introdiicti-® 
to-the study 3.51 ,31 %« >*!*# 

1. Hto» wimr In 
whicfc foar district 
adteiitistFirfim id«m-
tiftod vau to take 
part in Hits study 

2. The manner in 
wfticth your distr&et 
MMnisiiratiee in-
farwssd you of the 
stofy 

3» The first Meting 
at the Coimly Offices 
Service Center to m~ 
plain tte etudy 

•». The written nete» 
rful given t© you te 
help you <J®ei<§t ©R 
paâ fcieipitlai 

I, Your fxvedton to 
accept «r reject par-
ticipation in the 
vtaty 

S. Y w freedot in 
s*3*>ct£aft of th« 
«ppx«wt» xJtleh you 
dealsvKl 

3.1* 

».*S 

3.79 

1,07 

3»93 

1,2® 

l»S0 

i.e* 

1.21 

1*77 

3.81 

%»®S 

3.95 

%.27 

H»I5 

l.ff 

1*00 

3.75 

H.G0 

«!*§§ 

1.7$ 

*1.17 

M 

1.03 

•68 

»5X 

•ftt 

1.13 
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Qwsticmaire 
Sectlcwi and ttcann 

Basie 
T®ach«rs 

d i v i d u a l Lang. 1 
Teac 

Exper, 
aers Qwsticmaire 

Sectlcwi and ttcann 
WWMfl <r~ W®«ft <r~ f tan <r 

I I . Irs-servie# 
nnttings 3.78 .2% %,18 at M * m 

1. Swaber of 
ice meetings in terms 
of sufficient tiiae for 
ckveloping your1 undtr-
standing of* the ap-
proach Which you 
ssZftcted 3.57 .9% **.n .87 %#12 •80 

2, Your feeling of 
fr®edera to part ic i-
pate actively in 
disci®® ions H.29 ,11 M l #61 *•81 ' »%o 

3» Leadership pro-
vided in the in* 
*tMfcyw|4 #uejk fMnfe IIIMwXs, W£*%&gSr WwSgMF ts(Jfef 3*7$ ias ,70 Mf .50 

H, Ih t isrovisicris for 
acquainting you with 
the uiateriali to b@ 
«b«<3 in-your approach 3.57 .si M l .91 MH »S1 

5. Use of eemultants 3»i% 1.38 3,97 .87 M 2 . .62 

6. The mdttit and 
quality of assist* 
anoe in iMilping you 
urKteitmd Hi® c r i -
teria and rationale 
of yew selected ap-
proach to thft teach-
ing of reading 3.71 •SI H.03 .SO MO t i l 

7. The assistance you 
were given in c la r i -
fying .your wwpaeasi-
b i l i t i w in t t» study 3.8© .95 M 3 .87 M 7 ,72 
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Qa®sti«Mfee 
Sacticria and ftesw 

Basic 
Teachers 

Individual 
T@acfoers 

Ltuig« Exper. 
T®ach®« Qa®sti«Mfee 

Sacticria and ftesw 
Mton cr' Mean <r «*-

8. the. sufficiency- of 
the glwn toward 
making yon fml ccra-
fortabla and mmam 
in oaxrylng m t y<m> 
approadh to fhm teadh-
Ing of »afdfag • S.7S .89 %.3S .86 2.81 •6D 

III* iwptmem^tim 
of ttsft Appnanali 3.66 •••1 *.81 M 3»®t M 

1* % Insight into 
•fee appre&dhi at t t» 
t»gl«»ib*g of the la-
pleraentation p@ri<xl 3.86 .1*1 3.71 • 87 3.31 •1.1* 

2. Hi® interest and 
support of ytsur dis-
t r ic t in halting you 
mmf-tm thu' a^pta^h H.OT 1.07 K%9 .7? .71 

3. Oppertuniti«s to 
sh@re yeas* ejcperi-
enow with <sther 
t&ftdhar* la your 
building 2.®% .93 3*81 *37 2.81 l . f l 

**. Opportunities to 
share your experi-
ences witli other 
taxations Irs your 
distr ict 2.57 3.27 l . i* 2,69 .«n 

5. the parents' a t-
titude about their 
children being in 
th# study H.l* «®8 • 95 1.87 .S8 
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Quaetloraraaire 
Sections and Itei® 

Basic 
n i i L i H l i n p 1 Li Hl"~i ifl i f r KliHi 

wMGu8XW 

Individffltl 
Teachers 

tang* JJxper. 
Teacher© Quaetloraraaire 

Sections and Itei® 
Steals <r Mian o" Mean <r-

6. The cttildren*s 
feeling about t f i t i r 
room being a part of 
a x«ad£og study *t#00 ,88 M **aa •«6 

7. Availability of 
materials to carry cat 
yoor chosen approach %*fS *81 *»,*»• *10 .73 

8, Your ability to 
©®3Ŵ  out the sp i r i t 

"F #%*wek it&A jai j&m/l IwfX W W Cfet J119I JMB* 

rationale of your se*. 
lected a p p w i i 3»6fc »7** 3,60 ,89 .85 

9» Your inaigfrt into 
the approach a t tha 
end of '©til irop3j«5n-* 
tation period 3#93 .62 ***§3 .60 H.37 .7? 

10* Your feeling of 
aeeoi^lishiosnt a t the 
«nd ©f th« Bfwfy 3.H3 3,95 •71 M S .85 

IV. Go®«fii«ition and 
> A g a - i i W , i k ' i i ^ l i f r i tfM ii i l fc « ifcfai l i t m h 3*®7 *•.27 •H2 %.33 

1. the Mechanics of 
adteinistra.ticsn of 
tnttfc m<1 tabulation 
of rmmltfe 3,07 1.07 3.62 1.11 3*69 . i t 

2. The adequacy of 
information avail-
able to y©» for la* 
plemmtatlon of your 
approach 3,71 .61 H.22 •63 
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Sections and Iteias 

Basic 
T<©&ch#rs 

Individual 
Tsaefoars 

tm»g* Emm*-* 
Teachers 

Sections and Iteias 
<r MfWt <r Htm <r~ 

3. Hie. adequacy of 
the liaison. pvnpm 
ef your .district la 

a l l of this 
necessary information 
.and materials meded 
by you to ©w*y a i t 
your apjwoach *.1H ,92 «*,§§ •SO %.2S 1.0® 

Your freedom to 
e K p m ideas m l 
questions of the Read-
ing Study P r e s e t Cam* 
wltts* ^*07 .71 1.3$ .S3 %.*Mi .S3 

S, Your freedom to 
«*press ideas and 
ask questions of the 
liaison person 3.36 >7% .53 •73 

V. Testing 3.3* .51 3.58 .**3 3,59 •as 

1. A<d&qxm&? of tes t -
ing 3,36 1.22 3.6H .9* 3.7S .93 

2. Tin® needed for 
tMtitag $.1% 1.02 i»7t 1.12 3.19 1.28 

3. of 
searing tests 2.88 1»M 3,32 1.2$ 3*71 1.01 

%• l iab i l i ty of the 
Invwtory of Reading 
Attitude 2.57 1*16 3.00 1,11 3.2$ ium 

5. Mgquaey of Stu-
<tent Test F*rta 
Record Card %»00 *88 

. 
*?§ H,G8 .73 
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Sec t ions and I tems 

Bas ic 
*Tmd!hm^ 

I n d i v i d u a l 
T««®h®w 

Lang* ! 
Toac 

MCjiM6̂ » 
nera • 

Sec t ions and I tems 
"'Meaa ' Hew <r~ <r~" 

¥1* Tea.d**r Insstru-
mnts 3,27 •11 3 .63 • I f 3 ,87 ' >21 

1 . Tead ia r Inven to ry 
of Ajsfroacha# t o 13m 
Tead t ing of f a d i n g i#%3 1 ,01 3»8% •71 *»2S .68 

2 , C a l i f o r n i a Psycho-
l o g i c a l Inventory 3 . » , 83 3 .81 1,08 1*11 • n 

3 . A d j e c t i v e Check 
L i s t 1 . 2 1 ,76 3 . OS 1 ,00 S*7$ *SB 

4 . CS»3W«» 3.1% #SS 3 #71 *§® 3, m ; ,7S 
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BASIC APPROACH wmmxm 

&udh item for which a mm is reportsd below tw» developed 

frcm a significant element of the Basic Approach as described in 

the criteria statement®. Ites® were rated in tan of their ap-

propriateness, workability, and sipifieawee. 1t» rating «eale is* 

S,O0 to H.51 Excellent, exertional in all respects 

H.SO to 3.51 ©pod, decidedly above averape 

3.50 to 2,51 Avera*?®, generally satisfactory 

2»S0 to 1.51 ffeir* gwirally satisfactory bat iswak 

I.50 to 1.00 Poor, of little val<u» 

Elements of the Basic Approach Msan 

(1) The plan for flexible ability grouping for reading 
instruction 3.62 

(2) The m e of teachers* manual as the pdimf guide 
for reeding instruction *>.08 

(3) The plan for placing children in various type groups 

other than ability group® for reading purposes ' 2* St 

(H) Ihe eotoept of sequential skill development *u23 

(5) lhe suggestion to limit the number of ability groups 
to about three * 3.SH 

(6) The planned steps for reading instruction %,38 

1*9 
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Elements ©f thm Basic Approach Mean 

(7) The step of setting ptrpos* 3.82 

{8) The step of introducing vocabulary and skill teaching H.31 

(9) Ihe step of oral reading 3,77 

(10) The step of follow-up discussion «*.0S 

(11) The ntep of iftdep«ndeRt activities *t*0Q 

(12) Hit idm of memmging and planning for a waviety 
of activitits to take place at the sans tin® 3.8S 



APRNDIX B 

masat wmmm w APPROACHES 
TO THE LEACFFBIG OP READIHF? 

Prepared by Beading 
StwV Rp®$«cf Cc«w4t%«s 
Dejiartiasnt of E<Sueostien-

San Diego County 

Mas» , . . . . Approadh 

<3rade .. School M®*ar>l©f-

Instructions; Here are 33 atatsssants istgawtiag the teaching of read-
"liig 1 W « t teadhers would approach if. IHNNI @tats»ntss should 
bo read euwfluiUy and thon liidipd in t w of tholr accuracy fa? 
&•$*&&« sswe i t o ' l S e B « $ E W 1 O T G E w l : i r 
period ' ! O W , Way If f W f Tl^i 
pftaao of the reading study)* Yew judgomt will bo indfaofeod fey 
using O m following keys 

Place a "5" beald® the itwt If It in tntirely i^eawte* 
Place a "V besi<k th« item if it toiffi'r^w ̂ SS8E** 
Plam m M3« besid® the it»a if it 

inaccurate 
Place' a "2"' beside the itom if it tends to bo inaccurate. 
Plaot a nV* bssida the it®» if it ti ~~ 

Pl®ase mm3 all 33 statements at 2»aot mm Ufom you attempt t© 
make final jw^pewts. 

1- I provide a systematic program of instruction in reading 
ftar class primrLly through the ue« of a single main 

' isoure® of printed isatefials, 

2. In w class, attention is given equally to reading skills 
interests, and attitudes, 

3, The basic pitrpmm of reading instruction Im my class is 
to OKfeuid mm ©f all tho langaag® arte fey wing wmh 
et»lM#8 thouffcts, ideas, and experianoe® in langnifp 
activities. 

Ill 

* 
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k. My claasroom is organized so far as reading Instruction it 
eanasrn«d for -fee production) sharing and maMsNg of 
graphic and written materials based upon tfitt cMld's <mi 

concerns, and ideas, 

5, I do niast of 15̂  direet teaching of reading as pupils discuss 
with m and their group the story or selection to be read, 
and m they partlmpite in reading group «sfcivlti«§, 

8, In my class, t3ha individual pupil receives seat of ffly 
dirwet instruetiori in reading during individual confer-
mom* This direct imttruedU** is based vpm th« rtari&og/ '• 

. «®l«tl«s t» has r®ad er is reading «i his. m 

7. In if class, reading skill development follows naturally 
ftxai each child* & er«l mfi 'Written ««p«wi0R arwl is -
therefore dtependent tipen mmM child's unique language* de-
velopment ra$tar Hunt upcm a jm^tefedtac« sequence, • 

8. In isy class, I utilize materials which are in the pupil*® 
lanptaf® based wpm Ms thoughts and «gqp«dtaat** this 
Mt«srial serves m a major ®ouret of reading material for 
hiastlf and oflur MpUtf* this §«?¥©# m a prtawf mam -
for pwldifif for individual differencial in igr eliwtt* 

9. In «r class, I feel that the best motivation for reading 
is stiaulited through provision of a variety of 
reading nraterials which wmf fee tiftersilta and ®atumtimal 
nwteds of tfc» pupils, 

10, I introduce m&d& iwm reading vocabulary) t» ths 
as they fl«d « mwid to xm tfcem i» fiieir writing and wad* 
In® of material, Dicrdorwrlea, word Hutu, and other 
»mmm of wsw w@nSt art available and the chil<fc«n mm 
encouraged to us© the® as needs arise, 

11, the rsadlag activities of the pupil* in w& class 
based priiwur-ily «£>or» «say other langu»§e experiences, 
especially oral and *a£ttegt la»g»a§® of the individual 
pupils* 

12, In my class, children mm motivated to read by being 
helped to an tfe® relation of th* story m selection to 
be mmi to their experiences, and by bsing helped to 
acquire the vocabulary and skills AMMMHoy for sweets 
in eadh new reading task. 
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If# I txf to provide for individual differences in mp class 
topr pwidtisg and encouraging the m ® «f # w&fla i w » and 
variaty of printed wterials, I provide far individual 
e«f®FW0®» with aaeh pupil in w A we discuss hi® read-
ing problems and hi® fwoggnMMu (I m also abla .to db 
individual iastPBetian .III thasa ccftferenc®s. > Sew® ccm-' 

ami smnS ffef* tlM w m h illiiit fhli is 
affroprt&t®, 

1%* In ray class, provision for individual differences is rade 
• wsdnlf through trfb® us® of flaxibla ability geoups. This 
allow tm to give attention to the qcmxi psx&laE® of 
«®di of th© group®. I can also giv® attention t© in-
dividual student's prtiblmm m a'part «f *@» gmpi in-
fttWIOt£<Sfik» 

15. Iu if class, fra® reading of Ji&rary taMa natartals I® 
allowad Whiia othar pupils a » baing instructed is read-
ing group* cap <*» spacial «Ssy» designated for fr®» rasad* 
ij%gt cr *#» swjpil® have finished aasignad worfc, or any 
cwsrtoiimtion of these possibilities', fwm reading tta* 
is included to assist #iildw» in atwngthaning their 
wading skills and for jmpsomI «njopwrit» 

16. I try to provide for and ©neourafp wmtf limgiaags activi-
tiaa based «pm H » s@lf-««l®ct®d reading notarial 'imad 
by Individual pupils or fey several pupils. Rawlweiti»f# 
tfalHng« written axpreasictt and us&gs am fg&*m #tt«*» 
tt« Khan thay apply to the reading selections which have 
baen mm by individual pupila. 

17. In w class, ffiost reading by children is "free* reading 
in that U*e children gmvndly select thnlr as® wnsiflal 
to read mi are emmmgstd. to read th£t ias.terf.al for 
pa^ewas apparent to Usam* mm of «hlch I# to ba®»8 a 
hatter reader. 

18. I believe that mativaticri for reading in class i* 
atiimilatad Ihrougfi the child*» realisation that hla oral 
language expressi ion bmmd wan M a « and 
thou^its as wall m tha idaas and tboi^Mt «f ®tt«w 
can fea written aid thm read. 

If, I have a regular reading period sat up to taka care of 
direct teaching of vMdSng and other reading aetiviti«* 
Harjdteiting:, spalling, ai«S usap® «r® 
taagit at another tirse and mm fiv« staring the 
reading tiase when thay directly aiif>ly to 1he reading" 
l w a aituatioj. 
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> 20. I evaluate pupil progress in gy reading p?©$para In r®la~ 
t t « to material he is able to read and his achievement 

. • of tS» skills necessary to r@ad ataoaMttfttlly a givngi M i ' 
of material. 

i 21. I fesns wf plan for reading iMrtanaetleii vpea '•fen ami and". • 
wltttt* expression «nd identified weeds of th« 

22 * I iwowtga '€fj£3Aws to m®. frm reading t1m to »«$ 
ntrtsriiOUi prepared ethsr pupils, books of spsctal 
tefctmst t» them, and iaat®xials which will help the® 
dawOep ideas for th*tr mm written ptaSmsAAtm* 

n . Skill development is -Hi® prfjary objective of rap vwrittJK 
program. 

2%* w plan for jading instruction is determined hy and fel*. 
low the t id ing needs of individual cihildmn m Uiey 
wet wading which *wg«t» ajr piidswc© aid h**p« 

25# el»»r©c» is organised to facilitate sawf and iwrisd 
a©tiviti« relating to msM&g, I sot tip ttm ftp ifi» 
dMdml ^il^confereneea^ small group reading situations, 
f*5 trading of self~sel«crt®d materials 
for individual students. 

28* I evaluate ^Mld êu*® grow#* In wading in ttswt® of the 
quality and quantity of inatesrials read, skills acquired, 
«§ well «i. interests and attitudes de^loped. 

*7. t group the pqUm in m roc® in 1mm of. wading ability 
(flMMNiUgp ttaPM groups), I txf t» p a r *p iwfwaetlcr* ' 
in reading "to- the needs ©f each of the groups* 

28, Reusing imtmstlm in B§r class is designed for the wwt : 

part to <3®ml&p the skills and m^mdm of the wadiiije • 
process* * 

» . X evaluate tS» reading growth of tf» pupil in ttw® of 
MS ability to express himwlf in oral and written 
fan®*, in teraa of Ms skill in reading, oanpmhsnding 
and interpreting written raatertal of al l typg»# 

30* I fwid® for pupil grarth in vooabulary through individual 
»il.t»adw«» conferences, encouraging pupils to ssek 
assistance from other pupils in the class, silsnt reading 
of n variety of printed materials, |p*oii|5 ©^fjfstwiois* 
« d e n c o u r a g i n g tf» use «f rssource «kMUO» 
(dictionaries, word l is ts , «te.). 
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31. 1 inte&Mm mm voeabialaxy to rtadlng grasp prior t» 
their silafct reading of a new selection. 

32. I bam w direct instruction in nading primarily *#«* 
material p&»Sticaed by the diildra* tfeawwlvwu f**fi direct 
twocMng, dapemdirsg upcn tfoe situation* i s done through 
group activit ies, total alas* activit ies, or tWmgh 

with individual pupils. 

33. The main purpose of reading iiatxnjetim ift m class i s to 
' <IOT®II3§S *tf*oles«ne reading intwnvta «nd attitudes m 
m%X m 13m dev@lopamt ©f adequate *k£ll* threagh the 
<t»lld*« d@si» to discover, select* mA «eptar>@s 6 nid® 
variety of reading awteriala. 



APPENDIX E 

M M M ACHIEVEMENT TEST MTAI BASIC QRCI.JP 

I** m 

- R*J 
It* 
§ • 

tfQ* 
ferjfr 

F* : 

I ««* 
O 

%»» 

§ 
10 
18 
1? 
18 
3? 
IS 
m 
91 
SI 
Sf 

S3,® 
m,$ 
35.2 
21,5 
33.2 
n#« 
1S,0 
lf,S 
it.o 
23.9 
57.2 
%7,*L 

7 M 
73.9 
%S»% 
30,S 
2T,§ 
35,5 
13.7 
16*8 
2S,t 
3*»,7 
63.1 
S7.S 

78,S 
70# 0 
S2.0 
36.0 
30.3 
39.9 
2%,Q 
20,2 
31.1 
ma 
•9.3 

1»».6 
22,2 
16,8 
1%,S 
- 3.1 
18.3 

9 ,0 
6»6 
12,9 
11,2 
12,1 
IS,2 

- 1 1 . * 
-12,0 
- 2.7 
3.5 

^ 0#% 
* S»I* 
*11, I 
• , 2 
- 2,1 
* *3 
* ,3 
* 1,0 

T,6»F? 
2,161 
1 .W0 

*983 
1,398 
1*970 
1*690 
1.720 
1*913 
1.110 
2,037 
1,81* 

317 
-5,568 
- 1 , W » 
"3«5H3 
4H.SC7 
*§,§ m 
+6,120 
• ,106 
•1,07® 
* , M 
• ,1H2 
- ,L%L 

0 . 1 
0,1 # * # 
1,0 
0,1 
0.1 
0 , 1 *» # 

* • « 

« 4 » 
• * « 

If 
cm 76.2 MU2 85,0 8,3 1*1 1,960 ,651 

MO * {& *2,6 %8.2 12, f 1,7 *f#S66 

All / *»s,t 51,2 12, S ,©13 -2,6*1 1.0 
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PUPIL ATTntffJE MTAt BASIC eiOTP 

1H IN H 

4* 

10 
10 
1? 
IS 
ST 

s? 
S8 
s§ 
60 

S3 
m 
92 
90 
8H 
§1 
7® 
90 

SO 
IS 

ft 

83 
10 
92 
7S 
81 
93 

9k 
100 
101 
31 
fl 

99 
83 
87 
93 
183 

I' 
11 

% 
9 
3 
7 
3 
18 

•15.* 
• 6*1 
• 1*7 
• 8,5 
•11,7 
» .1 
* «*,9 
* 1,1 
•10,8 
» .3 
- 2,1 
- 2.7 

12.W» 
1.902 
$*971 
*1.718 
«*SS7 
•1.730 
%»t30 
9.999 
5*992 
1 * lil 1 
2.977 
3.293 

•1,199 
•1.571 
• .33H 
~ .7S2 
-2.777 
« .091 

•1.081 
•1.127 
« .27* 
** * / «ip 
«# *820 

*•#* 

# • * 

* # • 

* * » 

1.0 
' « * * 

»+« 

»«&•.. 

»n * «.# * 

*» # 

(ID §1 •a*t m w 4 »6S« 

* a l*Wf * fi?s * * '* 

All 90 • .3 1.999 • ,237 
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PERSONAL/SOCIAL ADJUSTMENT MfM BASIC GROWP 

fBWfiamnfc'i 

.gjf* g « f 
^ m 

Suf* 
IT* 

I* 
IH ̂  
fet i 
0 

10 
10 
17 
IS 
37 
38 
SS 
57 
S3 
59 
m 

»* 
us 
'73 
7§ 
101 
®s 
ss 
79 
76 
m 

101 
101 

109 
11* 
n 
73 
101 

75 
si 
Si 
103 
109 

IB 
110 
78 
71 
102 
S9 
$7 
76 
SI 
67 
107 
m 

9 
is 
5 

- 1 
1 

17 

* 9,6 
ma 
* 1.0 
**§ 
1*0 
H.l 
1*S 
sa 
S.*J 

- 5.8 
• 2.7 
* 1,7 

7#fl$ 
H.1S8 
3.023 
3.954 
*.111 
*•£18 
*LSEG 
8.1*1 
$.027 
%am 

S.tt* 

•1.262 
**.133-
* a m 

Mi 
* *at» 
* ,.§§® 
• *171 
• ... 
* «8®$ 
~iaso 
•1,389 
* »«1S 

* % * 

- 8 * 1 

• ' * * 

: t r % 

* * t 

# i' w: 

* ft # * # 

#¥'n 

t* 

$9 
€11) 112 11* 12k 12 • 7.1 a, §70 • .856 • '# * 

87 87 90 • %#2 lift •3.12 

All 
llifiliitl1>ii.i!iiK|itn>|.Wiii»Hg 

87 • *,* l*f» •3.351 0,1 
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APPEMDIX 8 

OOR^EIATI® MATRIX* BASIC S O T * 

H t* 
*r* i 

*** r4 H 
§*4 

» 
£ ? I I 

IN *C 

d £ 23 £: *» ® r* » 

m if * # * m • • * • * 

m $9 93 * • • • * * * % m *0 m 96 -* • 4 * • * $ 

(5) 11 if IS It « » * » * • 

CS) 2? 55 IS 58 22 • * • *t $ 

m 21 Si If 82 33 83 # » * • 

(8) n §1 §2 §5 28 12 9S • # * 

(S) SI SI 94 21 57 ss SI % * • 

CIO) i i 11 23 25 If 25 $5 12 21 • 

(11) 19 Hi m SI 27 72 73 70 49 33 
im m 88 m 92 to II 17 SS 17 22 
CIS) 19 20 20 21 55 28 35 33 24 56 
(V*) n 02 63 $& 26 74 75 78 «4 31 

%» 31 2S 
GH 11 

Ittagsral «lMnati and deeicals w@ oaitted* 
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APPENDIX I 

APPROACH mmmxm 

Each itftia for vMch a mean is reported below was developed 

fro® a significant el«js«nt of tSss Individualized i as 

described in the criteria stats©i»mt». Items IMVS rated in tern® 

of tfcwir «fp«̂ r4at89MM* w»leaW.lit t̂ and stigalficanoa. The 

rating scale isi 

5.00 to 4.51 Excellent, esKsepticml in all respects 

4.50 to 3.51 €bedt d&oidedly above average 

3.50 to 2.51 Average, genially satisfactory 

2.50 to 1.S1 Fair, generally satisfactory but t#eak 

1.50 to 1.00 Poor, of little value 

Eleaents of fha Individualized Approach Maw 

CD tl» suggestion to mk& available fcr pqpils a %dde 
rswgt of varied reading Mterials t*»§f 

(2) fh® plan for introducing and instructing children 
in the techniques nacessary for th* appreppiata 
selection of reading natter ' !+*2? 

(S) Hw pla© fer placing chlMret* in various type short* 
ten# growoe othar than ability groves fcr wading 
purposes 3*8$ 

C**> the idaa of encouraging and planning for a variety 
of activities to teflc® plaea at Uv» sm@ tirae * H.05 

160 



181 

Elements of th« IiKSividualiaed Approactj ftaan 

(S) The concept &f fm®$m of ehil&wn to select 
their own reading waterfal 3*§2 

(©) The concept of sllefitflnp pupils to proceed through 
reading Material at ffse£r am imte H.78 

(?) The idea of the individual mmfmmm m the prfway 

means of direct reading ir»truction **,08 

( I ) Ihe plan for rwe»M keeping with the pupil* %*H 

(9) the suggestions for ereativ® activities 3.95 
(10) Hie idea of encouraging sharing by a l l pupils the 

thing® they have read " 
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mmw& acmeveicst ® r mm < wmmmhizm mm 
$UB~6R0t!P I I I 

•8 *o 
^ M 
p i 

fw* 

1 m 
M 
3E 

<*s 
fM 

f* 
1 

H 
H * | 
•g ® 

fM ** 
€* 

t i # 
%<o 

J w 
jIP 

% 
* * I M 
, sc 

If J i 

* 

# f£ 

I 
# » 

«r* Q 
§ 5 

s 

• n 

1 9 2 7 , § 3 * 1 , 8 1 * , 0 • i . i 2 , * * 0 • **®3 # * # 

22 So*® f * , S 7 0 , 1 I t . S » 7 , f 2 , S i O * 4 , 7 9 0 f . i 
2 * 1 3 . 8 1 3 , 8 2 2 , 3 8 . 5 • 8 , 9 l . f l l • * • 5 7 7 0 . 1 
5 1 $ 7 , 9 6 7 . 9 7 H . 3 1 6 , * • 3 . 5 2 , 3 6 § • 1 * 5 0 0 * * * . 

2 1 I I . 1 e s , * 7 0 . 1 1 6 . 6 * 7 . 1 2 , * 0 3 • 2 , 9 7 0 1 . 0 
2 3 1 2 . 5 3 3 , f 3 7 . 2 1 * , 7 # 1 1 , 3 3 0 » 3 , * 8 § 1 , 0 

3 1 3 , 9 3 8 . 3 * 2 . 6 S , 7 
* * +x i*m - , 0 * 2 # # « 

2 1 $*«§ 6 3 . 1 6 8 . * 1 3 . $ • 2 *9 2 , 6 * 6 * 1 . 0 * 1 
30 2 § * 8 3 9 , 6 * 3 , * 1 6 , 6 * 8 it 9 . 9 8 8 • 9 * 1 9 1 

1 3 8 , 3 4 6 . S S I . 7 1 3 . * - 3 * 0 1 . 8 5 0 - 1 , 6 0 0 * # # 
3$ I S . ? %*,S * 9 , 7 1 3 , 0 - 3 , 3 1 , 7 9 0 - 1 , 1 1 8 * « * 

I f 
1 3 

2 * , 0 3 0 , 0 3 2 , 7 8 , 7 - 3 * 2 1 , * 8 * - 2 , 1 * * *# * I f 
1 3 t s . s «« « 

w# #H 3 7 , § 1 1 , 0 ^3#0 1***0 - 2 . 0 * 1 * * * . 

S I . 5 9 . 2 8 7 , 0 7 0 , 3 1 1 , 1 —ii si 
* " • * * £ * T 2 , * 1 0 • 1 , 7 9 3 • #•# " 

28 'j * * « 9 S 6 . 7 6 8 , * XS*S - 8 . 1 1 . 7 7 7 « * » § t s 0 f l 
6 2 $ * , 3 6 1 , 6 1%,0 * . 7 2 , 1 7 1 * * » 0 'f * #.. 
6 * ' * 3 , * * 9 , 7 5 6 , 0 1 2 . 6 • , 0 * 1*71$ • , 0 2 $ * § * 

@3 1 1 . 2 3 9 * 8 * i , 0 1 7 . 8 * , 6 1 , 7 9 0 • . 3 * * * # # m 1 * , S 1 9 , 3 9 . 9 + . 3 2 , 6 9 3 • , 0 9 9 • » * 

tu 
11111 1 ,rl,'» iHlii 

3®»6 * 7 , 1 5 2 . 3 1 3 , 7 • •3 .2 , * t s • 4 . W 0 0 , 1 
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APPENDIX K 

NUBSHS ACHIEVEMENT TEST QWAt B © m ® U « I X » fWUP 
SUB-RROF IV 

l l 

gpM$ ,#» H ,« 
$Nf 

fr* 
i 
ji & 
§»# >#g 
%S w n w 

A 
r • 

fat (ii § 
fLs W 

M m* 

l ! 

mm 
I m 
«H 

I I 

m 
%* 

4̂j]ijg- _Joc 
ss 

1 1 39 

2'0 38.5 52.3 SS.t 18.* •*9*3 1.570 -4.820 0.1 

SO %ii Hr aviO *3.2 *§,® 12.0 **%w X 1.27® - .827 * * * 

1$ *§,i 5*.6 57.3 8.2 «*2#7 f.lfO -1.270 * # t 
m ei.3 1$.* 71.6 10.3 ** #1 1.038 « .0*8 * » » 

*1 *S.0 $7.# 82.2 11.2 **S#9 1.903 -2.029 # • * 

2 80.7 IS.3 17.1 8.* •*?#S 1.1ft -1.5*1 

29 *1.7 *3.* %t.s 7.8 #%i„ s 3.005 •l.*85 • • # 

** 88.2 71.5 76.1 S.f •3*3 1.118 •2.113 » * # 

02 *7.8 SI.* 15.1 17.3 2.**8 •*.§» 0.1 , 

5* 25.6 32.9 36.5 10.9 *3*8 t.isi -1.71# # * * , 

IV 51.2 58.7 63.2 12.0 ! -i*t »W7 •*.271 0.1 
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m m o m m m t m m m r WTA* group 
a M n o u p ¥ 

|P«| 
IH* IL̂  

H 
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«•» 
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11 

f 7 

i s 

71. n 

n.? 

« m 

? s . i 

71 .0 

3X» 8 

f t . ® 

57.6 

97.C 

tO.O 

I S , ? 

M . l 

8.6 

l t . O 

M 

I M 

17.0 

*1.0 

**0 « 3 

*1,0 

-5 * 1 

-8.1 

1.990 

1.S30 

1 . 0 f t 

t . i t i 

1.777 

• ,539 

•*>•110 

+1,107 

•2 .010 

• 3 . *>30 
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