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CHAPTER 1
INTRODUCTION

This study iz concerned with three different approaches to the
teaching of reading. The approaches are described in terws of the
methods and techniques employed and the reasons for employing the
method or technique indicated, Field testing of these approaches
in a variety of classrooms and grade levels and in many combinations
constitutes one basis for evaluation, Another basis is teacher
evaluation of the approaches based on actual study and implementa-

tion of the approaches in the teacher's own classroam,.

Statement of the Problem

The problem, in brief, is to describe, analyze, and evaluate
thvee approaches to the teaching of reading in grades one through
six in selected school districts in a California county,

The problem stated in general is as follows: To develop a
written descriptive and analytical definition of thres theoretical
approaches to the teaching of reading to elementary school pupils,
to analyze and evaluate each of the three approachss in terms of
(1) teacher evaluation of in-service education progrems designed
to acquaint them with the approach which they individually se-
lected, (2) the consequences of implementing the selected approach



in classrooms in terms of teacher reaction and evaluation, and (3)
the consequences of implemanting the approaches in terms of pupil
scores on stendardized achievement tests in reading, measures of
attitude toward reading, and scores on peremal and social adjust-
rment tests made by pupils taught dy the participating teachers

in selected school districts, prades one through six in a southern

California mmfy.

SubeProblems

Thiz study was desigred to follow a four-year sequance as
followe: first year, development of research design and developw
ment of basie definitions of the approaches) seccnd year, ine
sorvice education phase for teacher participants and implementa-
tion phase for classroom experimentation; third year, evaluation
of data and reporting of findings to participating teachers and
distriets; fourth year, completion of generel reporting of find-
ings and completion of statistical treastment of all data. The
following subwproblems relate to the mequence indicated ahove:

The deseription and analysis of the three approaches,~-To

describe and analyze in terms of desceriptive ordterda (method,
technique, procedure, material) and analytical rationale {philo-
sophical consideration and psychological theory of learming) and
to devalop an over-all or general definition of each of the



following approaches: (1) the Basic Reading Approach, (2) the
Individualized Reading Approach, and (3) the lanpuage Experience
Approach to reading,

Proposal of participation in the stwiy to teachers.--To
establish qualifications for teacher participants and acguaint

them with the study, its design, purpose, and the details of the
theoretical approaches to enable them to decide whether or not they
wished to participate and which amproach they wished to study and to
implement in the classroom.

In-service education programs for teachers in the study.--To
develop in-service education leadership teams to plan and to

conduet monithly sessions for participating teachers and to pre-
pare teachers by helping them attain greater insight into their
selected approach through these sessions,

Selection and/or development of pupil testing instruments...To

select standardized achievement tests in reading, tests of per-
sonal and social adiustment, and to develop and validate a test
of pupil attitude toward reading to be used in determining consew

quences and relationships,

Development of instruments for collecting data from participat-

ing teachers.--To develop the following instrumerds: (1) an instrue
ment dealing with teaching approach to be used to determine sach
teacher's approach during the inwservice phase of the study and to



determine the dagree of conformity to the teacher's selected ap-
proach durdng the {mplementation phase of the study; (2) an instru-
ment dealing with the in-service education progrem for participating
teachers to be used to determine teachers' evaluations of this aspeot
of the study; (3) imstruments dealing with the elemerts of each

of the three approaches to be used to determine teachers' estimates
of how practical, workable, and sipnificant sach of the elements

of the partioular approach was in actual classroom operation.

Evaluvation of data,~-To treat data statistically to provide

bases for determining: (1) the sipnificance of differences bee
tween teachers' own approaches as compared with teachers' oon~
formity to their selected theoretical approaches, (2) participating

teacherae' evaluation of the in-service education programe dealing

with their selected approach, (3) teachers' evaluation in terms of
effectivenesns of elements of their selected theoratical approach,
{8) consequances of implerenting the theoretical apmroaches as
compared with consequences of implementing individual teacher
approaches in terms of pupil scores on standardized reading
achievement tests, pupil scores on personal and social adjustment
testes, and pupil scores on an attitude toward reading inventory,
(6} relationships of reading achievement test scores and perscnal/
aocial adiustment test scores, reading achievement test soores and
attitude toward reading inventory scores, persmnal/social adiustment
test soores and attitude toward reading inventory scores, and other
possible pertinent relationships.



Purpose of the Study

The primary purpese of the study is to provide oprortunity
for qualified and interested teachers to participate voluntarily
in educational research which has as its objective the improvement
of instruction in reading through classvoom experimentation, A
related purpose ig the dewvelopment of operational definitions of
the three selacted approaches to the teaching of reading to serve
as bases for classroom experimentation both for purpeses of this
study and for other studles in the Field of reading imstruction,
A further papose is to evaluate as carefully as possible within
the limitations of the design of the study, the cirseguences of
implementing the approaches in the classroom. These evaluations
may well serve as a guide to school distriets or indlvidual
teachers 28 the district or the individual teachers contemplate
wsing any one of the three anproaches,

A purpoce related to ineservice education is to train, as
a result of partieipation in this study, teachers who may serwve
as consultants or resourcs persons in thelr own districts in the
reading appraach with which they experimented., Uning the material
daveloped in the study and their ewxperiences in the study, these
teachars may become valuahle gtaff leadars in the districts,

A purpose of improving reading instruction pensrally may be
achiaved if teachers not particinating in the study are motivated
to evaluate their own approaches to the teaching of yeading in
light of the findings of the study. This may lead many teachers



1o experiment with one of the three approaches or to develop new

approaches of their own.

The Naed for the Study

Improvement of instruction is inevitably dependent upon the
teacher and his feeling of need for inprovement., Studies and
the resultant research data are valuable to the individual teacher
gererally to the extent such data and findings sesm pertinent and
applicable to his particular set of circumatances. There is great
need, then, to design and carry cut studies that meet the criteria
of pextinency and applicability to day-by-day classroom teaching
situations. One basic way to assure that these criteria are at
least met in part is to determine felt needs of &8 many teachers
as possible, Another way to be reasmnably sure that these criteria
are met is 1o seek the active involvemsnt of many teachers in the
gtudy itself, If this is dene, there is the added value of at-
tracting other teachers, not in the study, to a considermtion of the
details and findings of the project. In other wirds, teachers
generally have more confidence in and seem more interestad in
"practical™ curriculum research involving themwslves or other
taachers than they are in more abstract and further removed in-
vestigations,

This study has been designed to meat the need for classroom
teacher participation in educational research which deals with a
topic identified by them as important and i{s connidered by them
as an area of needed study, Teachere did indicate that the field
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of reading instruction was one in which they felt a need for
atudy. They also indicated an interest in each of the three ap-
proaches and seemed anxious to participate in the study in order
10 experimant with new approaches and learn at firsthand some of
the consequences of isplementing them in the classroom, Their
willingress to volunteer for the project and to continve ih it
voluntarily for a full school vear indicates their acceptance.

A more peneral need arises from the function of our educaticnal
institutions. The American public scheol has long sccepted as e
of its major vesponsibilities the task of promoting iiteracy. A
democratie society by ite very pature places great falth in the
wisdom and abilitien of the individual citizen. The ability to
read and write is considered to be vital to each mamber of our
society., Any attempt to make better provision for the development
of this ability by all citizens is in keeping with the spirit of a
basic American ideal, This study iz aimed at cpening up sore ape
rroaches to the teaching of reading with a view of pegaible im.
provement of reading instruction,

Much improvement has been made over the years as the schools
have gstruggled with the task of prometing and refining litermey
to a high lsvel, Hundreds of studies conducted in the field
of reading inetruction have modified markedly the methods and
materials emploved in the teaching of reading. Burton makes the
peint that these changes were not always for the best ut evento-
ally culminated in a much improved situation.



The evolution of reading instrwetion for a time was
fraught with considerable confusion, Schools, in general,
made great effort to utilize the findings of research, but
oftan failed to utilize them properly in relation to funce
tional goals of instruction, Some schools began to emphasize
the mechanics of reading, to teach “speed and comprehension”
to the exchuzion of all cther considerations. Other schools
almost completely ignored these factors, and stressed 1iterery
reading or reading for appreciation, frequently talking in
trite verbalisme about such values as "truth, besuty, and
wisdom." After a time, however, schools began to broaden
their programs of imstruction, to break sway from teaching
rechanics alone and literary appreciation alone, They began
to achieve a far more sensible balance by giving consideration
1o suweh factors as children's interests, backgrounds, and
lavels of maturity. At the same time, publishers began to
produce better basic and supplamentary materials fer ohd ldren
to use, materials better multad to their interests, abilities,
and needs, and better suited in the sense of fidelity to
life (2, T 1LR),

The complexity of the problem indicates the need for many morve
studies. It is now generally accepted by many currdoulum workers,
teachers and administrators, as a result of the availability of
mach information concerning human prowth and the learning process,
that no single appreach to teaching reading is apt to be the best
or enly solution to meet the needs coreated by the great diversity
of our school population and the diversity =weng public school
teachers. Improved practioes will be indicated and deeper insights
will be achieved as a result of a broad front of investigations
prebing into method, materials, and the learning process, This
gtudy should be considered as one of the many neaded to acoomplish

these ands,
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Backpround of the Study

One of the several functions of the department of education
of a large county in California iz the ccordination of cwriculum.
The departrent has operated on the premise that this is a service
funotion rather than an activity imponed upon the various school
dstricts in the county, For several vears the department staff
has sought ways and means of oroviding services on a broader sesle
to the more than fifty school distriocts it serves,

One type of service which had heen frequently diszcussed by
the staff was the provizion of leadership and service in comtve
wide curriculum research, Several small “action research® projects
and pilot studies had been earried ocut by staff mepbers and dis~
trict perscnnel., These were considered to be worth while and
necessary, It was felt, however, that a more formal and systematic
approach should be made to curriculum research which would involve
many educators from many of the echool diatriets in the county.
Thinking along these lines, an assistant superintendentz council,
an orpanized group of district and county administrators charged
with curriculum respensibilities, requested that the department
of education desipn and carry cut a research study in the field
of elementary arithmetic instruction, This was done., Other
studies were requested by this same group. One of the studies
requested is the one desoribed in this document.

A& cwrriculum coordinator on the department staff wag assipned
the respmsibility for preparing and presenting a study design
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proposal to the staff and to the assistant superintendents council.
The study was approved by both groupe. Saversl rewritinga of the
proposal were necessary before final approval was achieved.
Following final approval, a comnittee of three other curricu-
Tum coordinators was assigned to assist the staff member responaible
This conmittee, the Reading Study Project Come

mittee, was charged with the over-all responsibility for carrving
out the study. The committes was acsigned regular office time in
which to refine the proposal, gather data, and prepare the nec-
enpayy definitions, irstrmments, and plans for conducting the
proiect, Other staff members, outside consultante, and distriet
pemomel assisted the committes in carvying out its responsi-
bility.

The department staff and the assistant superintendents comnceil
along with a considereble mumber of teachers felt then, and continue
to feel at this time, that the teaching of reading in the slementary
schools of the county is one of the most important professional
duties of the teacher., Teachers constantly request advice, help,
and materials in their attempt to Improve reading instruction.

They have shown muoch interest in current trends in this area of the
curriculum, Interpretations of the material reparted in the
literature concerning approaches to the teaching of reading have
been made by many teachers and have, to some degres, been implemented
in their classrooms, Individual experiwentation had convinced many
of these teachers that there were, indeed, scme wiusually promising
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ideas to be move fully explored, It was such a climate, condunive to
action that gave impetus to and sustained interest in the study even
though at the time, national and local focus was upon mathematics,
science, and foreipn language instruction.

Further significance of this type of study in pointed out in
the professional literature. Gray, in the Encyelopedia of Educa-

tional Research (7), reports a great number of studies under the
general heading of methods of teaching reading. These studies have
dealt with incidental approsches to reeding instruotion, systematic
approaches, opportunistic approaches, independent silent reading
approaches, and intensive instruction approaches, The need for
studies of this type is impliad in this statement:

Because of the aomplexity of the problem, the need is

as urgent today as formerly for analytioal studies and

experiments which aim to determine the method or combina-

tion of methods, moat effective in teaching various types

of pupils to read and the conditions under which sach se-

cures mst rapid progress (7, p. 995),

In suwmary, the study evolwed from expressed needs of school
districts and teachers, The leadership was agswmed, as requested,
by a service and leadership organization, the department of educa-
tion of a California county, Current interests and activities of
teachers in the field of reading, as well as trends reported in
the literature, helped shape the design of the study, The concept
of systematic cooperative curriculum research at the classzroom

level guided the committee in developing materials and procedures.
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Detaile of the Stwdy Design
Basic elements of the study include hypotheses, definiticms
of terms, limitations, scurces of dats, procedure and treatment of
data, and a survey of related studies, A dsoumsicon of these ele-

ments follows.

Hypotheses

The study was designed to test the following hypotheses:

1, Three different approaches to the teaching of reading
can be {dentified, analyzed, and described in the form of opera-
tional definitions which can be uwsed by classroomt teachers as a
guide to implementation,

2. In-service education programs desipned to assist teachers
prepare for implementstion of their chosen approach t© tesching
can be valuable to the teachers involved.

3. Individual teacher approaches to the teaching of wveading
are not significantly different from the thearetical approaches
which they selected to implement (null hypothesis),

4, Teachers who implement a given thecretical approach tend
to rate the various elements of the approach positively in terwms
of workability, practicality, and significance,

5. Classroom group pupil gains or losges as measured by
teats of reading achievement, personal/socisl adjustment and
attitude toward reading for the ewperimental pericd (implementation
vhase) are not significantly different from gaing ¢ losses for the
control period (ineservice phase) (null hypotheais),
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8, There is no relationship detwsen achievement test scores
in reading and personal/social adjustment test scores (mull hy-
pothesis),
7. There is no relationship between achisvement test soores
in reading and attitude toward reading test scores (null hypothesia).
8. There is no relationship between persecnal/social adjust-
ment scores and attitude toward reading test scores (null hypothesis),

Limitations

The following limitations are recopnized and should be caree
fully considered when interpreting the data presented,

1. ‘The written operational definitions of each of the three
approaches are limited to concise statements which {ndicate only
the essence of each approach. Hore specific details, procedures,
and techniques were discussed during the in-service phase of the
study. Lack of control of the variable of teacher interpretation
of the move specific aspects of an approach is an obvious limita-
tion,

2. Teacher participation in the stwdy was limited to those
teachers meeting certain qualification oriteria, Voluntary par-
ticipation by those who qualified 15 a further linitation.

3. The grade level and number of pupils wera factors de-
pendent upcn the outcome of voluntary par'tiaimtim of teachers.
Classrcom groups of pupils were limited to the group ordinarly
assigned to the teacher participant. Fach approach was lmslemented
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at each grade level, but the total number of pupils in the apw
proaches were limited to the chance distribution of gredes, as
noted above,

4, Variables other than the teacher variable, the classroom
group variable, and the approach to teaching veriable were not
controlled, Since the same group of pupils taught by the same
teacher during two consecutive periods of the same school vesr
aongtitutes the basis of comparison, the time variable may be con-
aidered a limitation to some degree. However, the assumption
made by standardized test designere that achievement asz measured
by those tests follows a linear pattern has been acoepted as valid,
This would tend to overorme cbiections to the tirme variasdble since
the expectad amowntt of gain at the norm in terms of grade placement
scores iz one month per one month of instruction. Therefore, the
normal or average expectancy in terms of gains could be compared
even though the periods measured are consecutive rether than
parallel, The test in reading does appear to present a limitation
in measurement for certain groups who score high averages
during the first pericd and are thus left without much chance for
gain on ancther form of the test for the experimental period,

5. Pupil data are limited to test scores derived from three
tests or instruments adninistered and scored by teachers thwee times
during the study. Intellipence test scores are the soores avallable
to the teachers from distrdet group or individual test sources,
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Some primary grade groups were not measured for intelligence because
of district policy.

6. Teacher data are limited to teacher response w® the variouws
instruments developed for the study.

Sources of Data

In developing the operational definitions, the professional
litarature wag consulted, The most significant information, however,
vas derived from staff members (threugh discussion, interview, and
assignad writing) at various stages of the development of the
definitions. Bagic reading texts for elementary grades and the
manuals that accompany those texts were the main sourees of data
in developing the definition of the Basic Reading Approach. The
gtaff members consulted were those whe had had firsthand experience
in working with the alements of each of the approaches in the
schools of the county and elsevhere, Other staff members made
sugpestions regarding the thecretical structuring of the da.fiﬁitim.

Data representing teacher evaluation of in-servics programs,
elements of the approach, teacher aporoach to teaching reading, and
teacher conformity to thecretical approach chosen were gathered
from the fiftyenine teachors completing the study.

Pupil test data were derived from the 1,27% pupils who were
in the classroomz of the participating teachers, These pupils and
teachers repressnted twelve different scheol distriets located in
the coanty. In addition To the tast data required by the design
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of the study, teachers pathered and reported these pupll datar
intelligence quotient, chromological aps, and se,

Procedure and Treatment of Data
Following the approval of the study and the formation of the
Reading Study Project Committes, procedure follewed the secuence

outliined below,

Development of Oneretional Definitions

Each approach wag analyzed in light of information from the
profassional literature, qualified staff members, and any other
pertinent scurce. An overwall or general definition consisting
of two or three written paragraphs was developad for each of
the approaches, These were reviewed by qualified staff members,
refined by the committee, and adopted,

A format for the operational definitions was adopted, This
format consisted of two msdior colum headings as follows: (1)
Criteria and (2) Rationale. A sequential set of mumbeved entries
placed in the “"eriteria® onlumn were matched with corresponding
nurbered entries in the "rationale" colum, Entries in the
"eriteria" column congisted of statements describing in terms of
method, technique, or materdal the particulsr approach, The corw
respending entries in the "rationale” column consisted of an
analysis of the "eriteria® entries in terms of philosophical
consideration and/or psychological theory. The developrent of
these definitions tock place over a ten-month pericd. After
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review and refinement, they were adopted, After adoption, they
were included as part of a document entitled, “"Three Approuches

to the Teaching of Reading,” produced by the department of education
of the coumty, Other contents of this document ineluded an intro-
duction to the study and the statement of the problem of the atudy.
The intended use of this document was to soquaint school district
pearscnnel and qualified teachers with the study and to serve as a
guide in assisting teachers to salect an approach.

Selection and/or Development of Pupil Tests

Tt was determined that saveral measures of popll behavior repre-
senting di{fferent factors relating to progress in leaming to read
ghould ba taken. Achievemant in meamurable elements in reading,
concept and adiustment of self as an individual and mewber of group,
and attitude toward reading wers sslected as tha moet significant
factors that could he measwred by use of existing valid instrumente,
It war found, however, that no suitable instrument for measuring
attitude toward reading was available,

Nualified rembars of the ataff were consulted in the selection
of instruments to measure adhievement and personal/social concept
and adjustmemt. The instrments seleched were the Callfornia

Reading Test and the Califormia Test of Personality., For first-

grade pupils’ first test, the lee-Clark Reading Feadiness Test was

asalected. These three instruments are all published by the Califemia
Test Bureau of Loz Anpeles, California,
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It wae necessary for the committee to devise an instrument to
moasure attitude toward mwading, An {nstrument containing 114
items was devised., A pllot study was conducted in which tha ine

at every grade levwel,
Prior to administering the instrument, the teacher of each class

strument was administered 1o classroom groups

group was asked to list the five pupils (If there were that many
in such a category in the class) with favorable attitudes toward
reading and the five pupils (if there were that many in such a
category in the class) with unfavorable attitudes toward reading.
In addition, each of these listed pupils were asked to indicate
how they falt about reading. Where posaible, the parent of the
child was asked to rate the pupil’s attitude toward reading.

These ratings became the criteria for judging the validity of the
attitude inventory, Without exception, pupils rated as having
favorable attitudes toward reading made higher accres on the test,
whereas those rated as having unfaverable attitudes toward reading
made lower goores on the test, In addition, where the ratings were
mixed, these pupils made scores between the favorable and wnfavore
able rated pupils' scores. Based upcon this evidence, it was de-
cided to use this instrumant, Some items which seemed confusing
were Tewritten, This instrument has since been refined as 2 result
of the data derived from the study., The number of items has been
reduced to the twenty-five moat discriminating {items,
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Proposal of Participation in the Study to Teachers

School distriets were oontacted by tha department of education
and invited to select teachers to participate in the study, The
first step in this process consisted of the district appointing a
liaison person. Fach lialson person's responsibilities included
acting as district director of the study, contact with the Reading
Study Project Comittee, formation of teacher selection committee
in the district, orientation of teachers to the study, and genersl
administretion of the studv in the distriet,

Each district liaison person wes instruoted to form a digtrict
teacher selection comnittes composed of the chief administrative
officer of the district or his representative and curriculum or
supervisory perscnnel, Teachers selected to be briefed on the
study were reqitired to meet these qualifications: (1) méssim
of the peneral elementary teaching aredential (Califormia), (2)
having consistent average or above average administrative ratings ;
for prior three years of teaching or past years of teaching if
less than three years in teaching, (3) having average or above
averape rating on adaptability, energy, and ordginslity, and (%)
being a teacher known to carry out a well-balanced instructional
program,

Teachers sielected on the basis of the qualifications were
invited to attend an orfentation session concerming the atudy,
Copies of the documsnt, "Three Approaches to the Teaching of
Reading,” were distriduted and discussed, Teachers were invited
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to study the domuement and decide at a later date whether or not

they wished to participate in the study., Taachers wishing te |
participate sutmitted a completed form indicating their desire to
participate and which approach they wished to implement, After
initial selecticn, decisions relating to participation and approaches
were entirely voluntary on tha parts of teachers,

In-Service FPhase
Teachers volunteering for the study were grouped
the approach salected. For each group, an ineservice leadershin

RODOY ing to

team was organized, These temws cmsisted of one member of the
Reading Study Project Committee, one department staff member
strengly identified with and qualified in the particular approach,
ant two or three other department staff members. The teams were
assigned one and one-half days per month to plan and carry out a
teo-hour in-gervice education session sach month for five cone
secutive months (September through January), Teachers were in-
structed to implement their usual individual apprcach to reading
during this pericd (in-service phase).

Pupils were aduinistered the three tests indicated at the
begirning of this period and at the end of this period. Teachers
vere administered an instrument, “Teacher Inventory of Approaches
to the Teaching of Reading." This instrument was designed to pro-
vide a standardized means of deserdbing individual teacher approaches
by requiring teachers to renk on a five-point scale the acouracy of
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thirty~three iters in terms of their individual approach to teach.
ing reading, The inestrument was devised to present statements
regarding eleven categories of reading instruction, FEleven state-
ments dealing with these categories in each of the thres theoretical
approaches were included, The instrument vielded an acouracy com-
posite score for each of the three approaches, as well as any addi-
tional remarks the teacher felt a need for including to further
clarify hie approach.

In addition to the in-service sessiong, teachers were en-
coraged te consult the district llaison person or department of
aducation staff membars if they had questions regarding their se
lected approach. The final inegervies meeting was followed bv a
dinner at which time an assistant director of rescarch and puid-
ance from another county schocl office spoke to the participants.
His toplec was, "The Role of the Tescher In Research,"

Implementation Fhase

Teachers were instructed to conform as clesely as possible to
the operational definition of their chosen approach throughout this
period. At least two qualified chservers visited each classroom
in the study. Al) teachers were found to be irplementing the ape
proach selected as judged by the observers, No attempt was made
to differentiate the degree of excellence with which the teachers
were implementing the approach since all were conforming to the
essential eriteria of the approach selected.
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Punils were adwinistered the three tests at the end of this
period, Teachers were administered, for the second tima, the
instrument, "Teacher Inventory of Approaches to the Teaching of
Reading,” at the end of this pericd. In additicn, teachers were
asked to respond to an instrument, "Reading Study Project Fvaluation
Questionnaire," the purpose of which was to ascertain the teachers'
judgmente concerming different aspects of the study, A thind ine
strument wag used to obtain data regarding the appropriateness,
workability, and significance of the variouws significant elements
of the approach whioh the teacher selected to implement, This ine
strument was titled, "Reading Approach Evaluation Questiomaire.”
Five-point scales were used as a basiz for rating the various items
contained in each of the three instrmments listed above, The
scales represented deprees of acowwcy of description of approach
for the teacher inventory instrumenty degrees of quality for
wojact evaluation questionnaire; degrees of quality with regard
to workabilitv, appropriateness, and sipnificsnce for the reading
approach evaluation instrument,

Treatment gg Data

The specific statistical procedures which ware followed in
the treatment of the data derived from the various instruments

administered te teachers and pupils are indicated helow.
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Determination of teacher anproaches, -Nata derived from the

instrument, "Teacher Inventory of Approaches to the Teaching of
Reading," congisted of the following: (1) Three desoviption of
teaching accuracy socres, These acores were derdved by taking
the sum of vatings glven tw each teacher to each set of eleven
items repressnting each of the three approaches., A five-point
scale starting with one: "entirely inaccurate™ to five: ‘“en-
tirely accurate™ was used. It should be noted that the three sets
of eleven items were each placed at random in the instrument and
in no way identified as a set, (2) Three average acourecy soores
derived by dividing the sums by eleven and rounding to the nearest
whole number, (3) A eonsistency index mmber derdived by adding
the highest average accuracy score to the opposite walues of the
two lower average accuracy scores. Opposite values on the five-
point scale are as follows: one equals five; two equals foury
three equals threey fowr equals twoy five equals one. (4) A con~
sistency index sgore composed of the index number described above
plus a prefix consiating of the thres averape accuraty scores

(see (2} abowe) and a suffix consisting of one capital letter
which is the syabol for the approach of the three approaches rew-
ceiving the highest accuracy score and a capital letter enclosed
in parentheses which is the symbol for the approach of the three
approaches recelving the second highest accuracy score, When
both of the lower two accuracy scores are equal, the suffix oonsists
of the capital letter symbolizing the highest acourscy score only,
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The following examples are presented to clarify the use of
ACCUPECY BOOrMs, averape accuracy scores, consistency index numbers,
and consistency index scores, The five-point scale of accwrecy
has already been discumsed, TIn order to clarify the consistency index
rumber, the following values have been determined: index nubers
1% and 15 repregent a degree of comsistency stated, "Approach is
consistently implemented™; index numbers 12 and 13, “Approach tends
to be consistently implemented”; index numbers 10 and 11, "Approach
is identifizble but eclectic in implementation®s index numbers 8
and 8, "Anproach tends to be incongistentlv imnlemented"; index
mmbers 3 through 7, YAporoach is inconsistently implemented.”

The following are accuracy scoves mde by three different teachers,
one from each approach group, and durding both aantrol and experi-
mental periods. In addition, the consistency index scores are shown
for each of the examples. The consistency index soores arve then
analyzed and interpreted.

A teacher from the Basic Approach fraup made the following
accuracy scores during the control perdod: basic approach score,
483 individualized approach score, 373 language experience approach
score, 23, Converting the acturacy scores to avemage accuracy
scores (acouracy score divided by 11) and then computing the cone
sistency index number as described above, the aomsistency index
score iz as follows: 432 11 B(I), This index score is interpreted
as follows: The teacher implemented an approach during the control
period characterized as an ecleotic (11) basic (B) approach drawing
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move heavily cn elements of the individualizmed [ (I) ] approach
than upon the language experience (432) approach, This same
teacher made the following accuracy scores during the experdimental
peried (capital letters symbolizing the approach are B for basic,

T for individualized, LE for language experience): Bed3y Ishly
1E=25, The consistency index score is thus: 442 10 B(I), This
index score is interpretsd as follows: The teacher implemented an
approach during the experimental period chamacterized as an
eclectic (10) basic (B} approach drawing more heavily on elements
of the individualized approach [ (I) ] than the language axperience
(442) approach. Comparing the consistency index scores for the

two perdods (control and experimental), it can be noted that no
significant change in approach was made, In fact, the experimental
approach tended to be mere eclectic and more oriented to the in-
dividualized approach than was the case during the control perioed,
In sumwnary, with regard to this teacher, the individual teacher
approach implemented during the in-service (comtrol) phase was not
diffarent from the approach implemented during the implemantation
period (experdimentall). Since this teacher choge the Basic Approach
as her experimental approach, and since her individual approach
was also characterized as the Basie Approach, no comparison of
approaches ig possible. However, a comparison of teaching the
approach as individually conceived with tesching the approach as
theoretically conceived is possible. For purposes of sssessing
consequencies by groups of teachers and olasses, this teacher was
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placed in a group of teachers following 2 similar consistency
pattern for both eontrel and experimental veriods,

A secory] axample comes from a teacher in the Individualimed
Approach Group, so assigned because she choze the Individualized
Approach as the cne sha wished to implement during the experimental
period, Her scores for the control period were as follows:

B=39¢ Tx34; LE=2%, Experimental period accurscy scores wayvet

B=29; I=5hg LE=29., Consiatenay index scores would thus bey

Control, 432 11 B(I); Experimental, 533 11 I, The control perdiod
index score is identical to the control period score for the teacher
in the first example. Howevar, the experdmental index score in.
dicates that the teacher has shifted from an eclectic Basic Ape
proach to an eclectic Individualized Approach. The consequences of
implementing the theoretical approach can thus be compared with the
teacher's own approach during the control period,

e following example completes the series of examples of
teacher scores from sach of the three approach groups. This teacher
was a member of the Language Experience Approach Croup. Control
period acouracy scores were as follows: B=263 YaS54; LE249, Fxe
perimental period accuracy scores were: Ps27; Is853; LE2S4, The
respective comistenoy index scores were thus: 542 11 Y(IF) and
§52 11 LE(I)., The analysis of these scores indicates that this
teacher ghifted from an eclectic Individualized Approach drawing
heavily on elemsnts of the lLanguage Experience Approach to an
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sclectic Langusge Experience Approach drawing heavily on the Ine
dividualized Approach during the experimental perfed, A contrast
of approaches is possible in this casa,

The consistency index soore thus makes it possible to describe
acourately the contrasts in approaches employed bv a given teacher
during each of the two perdiods. Croups of teachers can be
described also in terme of consistency of implementation,

Another tast of differences ocourring in teaching approsches
was employed. Using the consistenoy indax scores as a guide,
teachars in each of the approach groups were further regrouped
according to approactes wsed during both periods, The accuracy
score achieved by each teacher in these sub-groups for each of
the three approaches was subtracted from the appropriate accuracy
score for the experimental period. This resulted in tables of

three sets of differences for each group of teachers, The sums of
the three sets of differences were caloulated. The means (Mn) and
standard deviations (o ) of these tables of differences were also
computed. The standard error of the mean (of the differences)

( M) was caleulated as followat

G_MS <

S
The significance ratio (S, R,) was then caleulated as followst

%s R ® Hn
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The calculated significance reatio was checked agsinst a
table (11, p. 248) of minimum values of significance ratio required
for significance at variocus levels. A 1.0 per cent lewel was re-
quired before aceepting any difference az significant and not due
to chance.,

1nese data were grouped
by approach groups. Means and standard deviations sere computed,

Evaluation of spproaches and projec

Five-point scales were employed in each of these instruments,

Fupil achievement test data,--Thesme data were reported by

the teachers in terms of grade placement scoves, Test cne (T.i)
wag given at the heginning of the study (in-zervice phase), test
two (To) was given at the midwpoint of the study (end of ine
service phase and beginning of implementation phase), and test
three (T,) was given at the end of the study (end of implementation
phase), The length of the time between tests was approximately
four teaching monthe, Fach score of each pupil on each of the
several tests was used directly in all calculations. A1l pupll,
classroon group, approach subsgroup, approach groun, and total
sgroun data were treated as follows:
1. Gaine or losses were computed as follows:
&, Control Period (C): T, ~ Ty 2 C,
b. Experimental Period (E}: T3 - T, = E,
2, Diffevences (D} between pericds were computed as follows:
EeCal,
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3, The mean and standard deviation were camputed for D,
4, The standaxrd ervor of the mean of D was computed as

Follows:

|r““m__

Y

5. 'The significance ratioc was then calculated as follows:

?
Sn Rlu m

-
u\[

The caleulated significance ratio was checked against a
table (11, p. 280) of minimm values of significance retio vre-
gquired for significance at various levels. A 1.0 per cent level
was required before accepting any difference as significant and

not due to chaniee,

Pupll attitude inventory data,--These data were reported in

termae of rew scores (renge 0 to 114}, They were treated in exsctly

the same way as outlined abowe,

Social/persconal adjustwent data.--Thess data were reported in

terms of standard seores and were treated in exactly the seme

mannmer as outlined for achievenant tegt datsa.



30

Other data.-~The mean intelligence quotient and chronologieal
age were oompulted for all classroom groups, approach sub-groups,
approach groupa, and the total group.

Correlations of the variocus possidle paira of pupil scores
for sach testing pericd were comnuted hy an electronic compubter
at the Naval Electronics laboratory, San Dlego, Callifornia, for

all classroom groups, all approach groups, and all grade levels,

Use of individuals of a g oup as their own control,--Some

discusgion of this type of experimental desipn has already been

brought out under point four of the section on limitations on

page 14 of thig document, A further statemnt by Mclemar

(12, pp, 340-341) supplements the justification for such a design:

45 is well known, one of the most efficient experimental

designs 18 the use of individuals of a group as their own
control. The performance of a group of individuals is
determined for two different experimental conditionsy and
the resulting change, increase or decyease, in behavior is
interpreted as belng due to the differences in conditions,
provided such facturs as practiow effects, fatigue, and
memory have been taken into account,

The use of differences in termn of gains or loases during both

control and experimental perdods and betwsen pericds further proe

tects the validity of the conparisons made., Practice effects and

fatipue could be ruled out in this case. Memory could not be

considered a sipnifioant factor,
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Definition of Terms

Approach to reading.-.Identified by its malor emphases in

terms of the wethods, techniques, and materials emploved by the
teacher as well as the reasons given for using such methods,
techniques, and materials, (See definitions for criteris and

mt-imaie_ below, )

Mssistant Superintendents Comeil.~-An organization in a

county in California made up of the versons responsible for in~
structional leadership in their respective school distriots,

Basic Reading Approach.--(Defined in detail in this document.)

Consultants ,~~Perams qualified to agsist with elements of
the study both on the county staff and from other institutions or

organizations,

Criterla for an approach.--The descriptiaons of teaching

methods, techniques, and materials wed by the teacher.

District llaison pevson.--That person designated by each
school distriet in the study to coordinate the study in his
diﬁmctc

Elementary pupils.--Those puplils enrvlled in the county

school distriots in grades me through six,
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Implementzation phage of the study.--That period of time be-

twasn January and May when the participating teachers emploved the
approach which they had chosen,

Individualized Reading Approach.--(Defined in detail in this

docament, )

In-gervice phase of the study..-That pericd of time between

September and Janvary when the participating teachers met monthly
with in-service teams for instruction in the approach to the teach-
ing of reading which they had selected.

In-eervice teams,-~Croups of county department of education

staff mesbers assignad to the various approaches as ineservioce
education leadsrs,

Language Emri_ema Reading Apmmch.—-(ﬂefimd in detail

in thia dooument,)

Materials.--Those physical chiects utilized in the classvroom
as stimuli for reading,

Participating districts..-Those school districts in the county

which were invited 1o take part in the study and which were repre-
sentad by teachers slecting te becoms partisipants in the study,

Pupil achievement.--The achievement of pupils in reading as
measured by the California Reading Test,
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Pupil attitude toward reading,-~The amount of favoreble attie

tude toward reading as indicated by scores attained on An Inventory
of Reading Attitude, (See Appendix A.)

Pupil self-concept and social/personal adjustment,-The messure
obtained from the California Test of Personality.

Rationale for an approach,--The stated and analyticsl reasons

and/or justifications for employing methods, techniques, ard materials
in a given approach,

Reading,-~Involves the recognition of printed or written symbole
vhich sarve as stimuli for the recall of meanings built up through
past experience, and the construction of new meanings through
manipulations of concepts already possessed by the reader, The
resulting meanings are crganized into thought processes accordirg
te the clearly defined purposes of the reader, Such an arganization
lsads to new behavicr which takes its place, either in personal or
in social development,

Staff, county departwent of education,-The professional staff

under the direction of an appointed superintendent of schools who
administers the policies of an elected board of education, There
are three divisions in the department., They are special services
division, business services division, and curpricular services divi-
sion. There are fouwr sections in the curricular services division,

They are the audiowisual secticn, cwriculun cocrdination
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section, pupil personnel seotion, and library section. The depart-
ment serves fifty different school districts in the ecounty. There

are thirty staff members in the curricular services division,

kelated Studies

Studies in the field of reading up to abeut 1948 numbered
2,700 (7}, An estimated 1,500 more stwlies have been published
up to the present tirme, This studv relates in some ways to several
types of inwestigations reported during the period from 1880 to
1960, This study seems to relate most clomely with studies clagsi.
fied as dealing with the teaching of reading, and more specifically
with those studies dealing directly with method., This type of
study was compented upon by Gray (7, p. 985), He ooncludes, in
view of the many such research stulies analyzed, that the comparative
guperiority of one method is not the real issue, but that "the resl
issue is not which of two procedures is better but rather what does
each procedure contribute the more effectively to pupil development.®

This atudy temds to lean in the direction of the "real issus”
pointed cut above in that it does not primarily pit method apainst
mthod., It attempts to compare e wellwdefined and analyzed apw
proach presentad to teachers through an adegquate ine-servics education
program with a less well-defined, individual teacher approach to the
teaching of reading.

Reviews of some of the many studies dealing with some elewent

or aspect similar to this study are presented below,
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A study by Purcell (13) sumarizes responses from 210 counties
in Ohio, Pennsylvania, and West Virpinia. The responses related
to methods used in teaching reading in grades one through six,
inclusive, The county study sought teacher response to guestions
omneerning method as one means of evalustion of the three approaches,

Deverell (3) conducted a simdlar study in which 126 teachers
indicated that they had much confidence in the basic reading progrem
in use, Gray indicates with reference to Deverall's study, "More
studies are desirmble which reflect the judgrents particularly of
successful teachers of reading” (6, p. 208), The county study,

through the teacher selection pr e, insured a means of getting

the careful judgments of successful teachers of reading with regard
to in-semvice activities, elements of the various approaches, and
other significant agpects of the study.

Kingsley (9) carried cut a study in the area of individualized
reading., The nature of the reading activities provided for gixthe
grade pupils in Bellingham, Washington, was described. Objective
and non-obiective data were presented to show results at the end of
the school year. One major part of the ooerty study describes and
analyzes an individualized approach to the teaching of reading.

Ramgey (14), though dealing with the teaching of high school
English in his study, used an approach similar in a limited way
to the lLanguape Fxperience Approach described in this document, In
addition, his procedure is related in that among the steps taken
wag a preliminary training propram for participating teachers., The
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inegervice phase of the county studv is related to this procedure,
Other studies over the years have, of course, made use of aimilar
ineservice procedures to ensure proper implementation,

Creu (4) indicates the need to think in terms of the total
personality of the child as a reader, His study consiats of case
studies of non-readers. The county study evaluated each of the
attempted to get at this aspect of the child as a reader,

Another study relating to the inwmervice phase of this study
is one reported by Sister Josephina (8). Her evidence indicates

the value of a cooperatively planned superwisory
to fulfill specific needs in the improvement of reading in grades
four, five, and six, Gray points ocut in reviewing this study that
when much effort is made to improve reading progress usually re-
sults. He adds, "This dees not deny the fact that scme methods
are superior to others. It merelv points out that a purposeful
and determined attack on a problem ig & vital step in securing
ite solution® (5, p. ¥17).

Knight (10) sumarized previous studies relating personality
and reading, One topic used in the report is "Relating Person-
ality with Reading Development.” The indication is that it is
important to consider the personality or selfeconcept factor in
evalvating the results of reading instruction, Russel] (15)
deals with this same concept,
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Sutton (18) reparts an investipation dealing with an ap-
proach similar to the Language Experience Approach which is dew
soribed and analyzed in this document., She sought to determine the
influence of pupil participation in the preparation of reading
materials an their nrogresa in reading, Materials such as stordes,
poens , and reports written by pupils were pmpémcl and read later
by other pupils in this grade five experimental group.

Artley (1) sumarizes research dealing with the interrelations
among the language arts. The Lanpuage Experience Approach as de-
fined in the county study iz built on this premise,

These are sample illustreticns of the kinds of related studies
reportad in the anmual sumeries of reading investigations appear-
Ing in the Journal of Educaticnal Research, Grey's article in the

Encyclopedia of Eduwoational Research (7, pp. 987-1003) served as

a basic puide to reported studies and results in earlier investipa-
tions. The summaries were carefully checkad for an elght-year period
preceding the lawnching of the investigation reported in this docuw
ment. This study combines the features of several studies and deals
with a greater range of factors than any study reported to date.

No previous study has developed operational definitions of the
three approaches described and analyzed in this study. Most earlier
studies have concentrated on one, or possibly twe, methods whereas
this study recognizes three unique and valid approaches to the teach~
ing of reading. Earlier studies hawe tended to measure the effective.

ness of an approach or method in terms of pupil achievement test
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gcores, This study attempts to measure other pupil behavinr as
well. Thorcugh and longerange teacher in-service education in

all three approaches conducted by qualified professional teams is
a wnique feature of this study. This is the first study in which
the Language Experdence Approach, as herein defined, has been
utilized. The other two approaches have been more specifically
defined than formerly. A punil attitude toward reading instrument
was developed for wee in this study and thus provides a new tool
for teachers, An inventory of teaching approach is another
original instrument developed for and uged in the study. When all
of these features are comsidered, thie study qualifies as opriginal
and pertinent to a very irportant aspect of instruption and teacher
education,
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CHAPTER 11

BASIC READING APPROACH

Sowrces of Data

Fourteen teachers who selected the Basie Approach completed
the study. Fach teacher wes given a code number for purposes of
identity, Each district represented was also given a code number,
Table I indicates information about each teacher and each class,
It should be noted that these fouwrteen teachers represent six of
the twelve schonl distriets participating in the total project,
One teacher (code mumber 61) did not send in complete data from
pupil tests. This teacher did respond to all instruments ade
minizstered to teachers. As was explained in Chapter I, teachers
in each approach group are regrouped into sub-groups accerding to
common consiztency index soores., In the case of this appruach
group, twelve teachers were placed in stb-~group I and cne teacher
was placed in sub-group II, The teacher who failed to send in
complete student data was not assigned to any sub-group, For pur-
poses of reporting consequences of implementing the approach in terms
of pupil data, therefore, mly thirteen teachers and olasercoms are
included. Teacher 39 is the teacher placed in sub-group II.

It should be noted frem Table T that the range of total years

of teaching experience is from e to twenty-four years., A somewhat

41



TABLE I

BASTC READING APPROACH:
TEACHERS AND CLASSES

DESCRIPTION OF
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smaller range is venorted for total vears experience in the present
srade taught,

All grade levels are represented (grades ome through six).

The number of pupils represents the pupils in sach glass for which

a complete set of test scores for all three testing periods was
reported, Individual punils were eliminated because of lack of
canplete data on them due to late entrance to school, early departure
from school, or absence from school on days when tests were ad.
ministered, After screening, the total number of pupils in the
Basic Approach classes was 307, The awerage number of pupils for
groups veported in Table I im 23,52 for the total group and 23.5

for sub-group I,

The mean intelligence quotient for the total group of pupils
is 106 and for sub-group I, 106, The mean chronological age for
the total group of pupils is 105 months and for subwgroup I,

102 months,

Description and Analysis of the Basic Approach
The following description and analysis stated in terms of

criteria and rationale stataments represent the solution to one
of the major problems of this study with respect to the Rasic
Approach to the teaching of reading. This deserdption and analysis
sarved ag the officlal definition of the Basic Approach for pur-
posez of introduction to teachers, as a basis for ineservice educa~
tlon, as a gulde to implementation of the approach during the
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sxperimental period, and as a basis for development of vardious
evaluation and rating instruments, The firgt section {s devoted
to a peneral definition of the Basic Approach. The second section
is a more specific operational definition conslsting of deseriptive
material (criteria) and parallel analytical statements (rationale),
Fach statement was selected in terms of fundamental significance
in describing the essence of the Basic Approach,

General Definition

The Basic Reading Approach, in its most definitive semse, is
concerned with mreviding children with experiences which will
help them learn how to read mrinted symbols. This may be con-
trasted with programs providing broad experdiences in reading
different types of printed materials and other stimuli Ffor the
purpose of greater generalized learning., Personal growth through
reading and recreational appreciation through reading are not
primary obiectives of this program. (Remedial or corrective
imstruction iz not considered a pert of the basic reading progrem.)

Skill development is central, the skills being those of
analyzing, locating, interpreting, and comprehending the written
or printed word from the page, The development of these reading
skills which are camion to all reading situations involving
wrinted or written words is the primsry objective of such &
progrem. The method of fulfilling this objective inwolves direct,
systematic instruction, usually on a daily basiz, through the use
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of a basic “reader” text or series of basic "readar" texts. These
readers present a segusntial organization for development of reading
gkills, A controlled vocabulary is utilized in presenting ard pro-
viding for this sequential organization. To provide for the dif-
ferences in abilities of pupils, three or more flexible groups in
the class are utilized, Pupils may advance at different speeds
through this sequential program, but all must follow the pree
determined saquence.

Operational Definition

Criterion ona.~-The teacher attempts to asgess the reading

ability of each student for the purpose of esgtablishing reading
grouns. She uses results of etandardized reading tests, ohserva-
tion of the student, class size and make-up, intelligence tests
and information from other teachers, and books nreviously read,

Rationale one,~-Information concerning the child's reading

ability and other pertinent information needs to be analyzed if

he is to be placed in the best possible reading Iirmstruction situe
ation, Children with similar reading abilitles can be taught more
effectivaly in proups than groups of children with wide diffevrences
in reading ability.

Criterion two,~~On the basis of available student infermation,

the teacher assigns each child to a reading group, Groups are



formed on the basis of reading ability with some flexibility for
placing ehildren in groups on other hases. Children may be moved
from one group to ancther when they have need for a new group
experience. In the typical class of twenty-five to thirty
children, three groups are considered adequate,

Rationale two.--Children of similar abilities placed in

small proupg can be more easily instructed in reading skills,
Materdials of instruction can be prepared in terms of group needs
on the basis of group ability. Children progress at different
rates, therefore nacessitating flexibility in the assignment of
a child to a different group when development of his ability ine
dicates ¢hange.

Criterion three.-~At reading instruction time the teacher

works with each group separately (usually in a reading circle
situation). The teacher follows the suggestions for gequence
and content set forth in the manual which accompanies the bagic
and supplementary series, While the teacher works with one
group, the other children work at seatwork assignments or in
self-selection activities such as art and word gamas.

Rationale three-—~Since the needs of the group differ and

since there are more cpportunities for individual help in a small
group, the teacher worka moat effectively through her direct
instruction activities geared to the ability of each group. In

k6
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the small groups it is possible for each c¢hild to read orallv, take
part in discussion, tall a story, and participate in skill-building
activities, Children learn to work independently as they have
opportunity for independent work (meatwork) while the teacher is
working directly with one of the groups in a Imading circle. (The
teachers' manwals offer directions for cerrying out a systematic
reading program which accamodates several levels of ability.)
Seatwork assignments which are correlated to the basic reader
stories are included in the mamual, Assignments for creative

activities are alse included,

Criterion four,~--fenerally, the plan of imstruction for in-

dividual groups entaills a definite procedure which includes these
steps (procedure varies in different series and for different
grade levels):
a, Setting purpcse {motivation and setting background)
bs Introduction of new vocabulary and teaching of necessary
akills
¢, Silent reading
d. Oral reading
e. Discussion of story
f. Independent activities (workbooks, seatwork, teacher-
guided skill development, silent reading).
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Rationale four,--Certain logical procedures have proven

successful in the teaching of reading printed symbols, Children
learn best when they are motivated, To enhance accurate reading
and Wi.de for success, skills related to the lesson and new words
taken from the lesscn may become part of the dally reading activity,
Silent reading provides for the fortification of skills,

Oral resding provides the child with an opportunity to come
mmicate with others, The teacher is able to evaluate the child's
reading progress during oral reading, Follow-up activities pro-
vide for additional opportunities to use skills and vocabulary |
previously introduced as well as to puarsue interests related to
the content of stories read, Follow-up activities can be used

to avaluate student progress,.

Criterion five.,~-The teacher attempts to establish the purw

poses of reading in 2 given lesstn, She generelly follows the
suggestions of the manual. Interests of the proup on & pare
ticular topic may be used when related to the lesson to bhe read,

Rationale five,~~Children's interest in, and understanding of,

the purpose of a task improves the leaming situation, The sug-
geations offered in the teacher's manual take into account what is
knoem about children's interestsx and ways in which they may be

stimulated,
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Criterion six.--New words are introduced to the children

before thaey encounter them in a story context. These new words
are part of a carefully controlled vocabulary around which the
entire series is built., Word attack skills which are needed in
solving these new words are taught. Other skills to be emphasized
are suggested in the manual, (In primary grades much emphasis is
glven to developing a basic sight vocadbulary.) Instruction is
aimed at developing meanings for new words being introduced for a
given lesson, New words follow a sequence which is based upon
eriteria of relative difficulty, interest as to age level, and

cther considerations,

Rationale six,-~Children have more success with printad
synbols when they are well prepared to cope with specific prob-
lems which thay will encounter vhen reading the new story in the
basic text, When the vocabulary iz controlled in this manner,
only a few new words are introduced in esach lesson, In addition,
words which have been previously introduced are repeated in suc-
ceeding stories., This vtechnigue enables the child to hardle a
small number of new words and to maintain a growing number of
previously lesrned words from a basic vocabulary list,

C;*iterim saven.~-After disoussion of new words and/or

points developed in the story, children are penerally required to
read the story silently, keeping in mind the purpomes that the
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teacher established with the group. (This proesdure varies with
grade leval; for instance, silent reading content ranges from

short sentences to complete stories,)

Rationale seven.--Children read the story silently to

facilitate their undarstanding of the comtent of the story,
Questions are used to foocus on the main points of the story and
to puide reading for certain purposes,

Criterion eight.~~Children in each group are given many
cpportinities to read orally. Oral reading is generally done in
the group itself by individual children while the others serve
as a small audience. Children in the group discues and react
to elements of the story and the pressntation of the individual
reader, The teacher may provide individual imstructien in
specific skills as she reacts to the oral reading,

Raticnale eight,~-When children read orally, the teacher
gaina an opportunity to evaluate such reading abilities as pro-
nunciation, phrasing, word attack skills, expresaicn, speed, and
fluency. The teacher i ensbled to appraise listening skills of
group members. Oral group reading aldo serves as a means of
sharing,

Criterion nine,~-Prior to and following directed reading

lessons, students are expected to angage in a variety of planned
irdependent activities, Many of these activities are related to
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the lesson, This iz true of workbock ewercises which acocompany
the basic text, teacher-prepared worishests, and related recre-
ational reading., Other activities not related to the lesson are
mrovided for dy the teacher such as reading in various content
fields, recreational reading, expressive activities (grouvp drameti.
zation, creative writing), and practice activities,

Rationale nine.-~It is necessary that children not under the

direct surervicion of the teacher are provided with a variety of
wall-plarmed indepardent activities,

Review 9__{ lses

The desoription and analysis reported above was wed throughe
out the study. In-ssrvice teams geared their monthly activities
to the variocus criteria and rationale, Teachers were instructed
to use the deseription and analysiz as a gulde in implementing the
approach during the experimental perdod,

The operaetiomal definitions of all three approaches served as
a guide for developing the teaching apmroadh inventory instrument
ag well as the approach evaluation instrument. The data derived
from these instruments will be discusged later. IDvaluation by
teachere is reported in following sections.

Project Evaluation
A "Reading Study Project Evaluvation Questionnaire” was ade
ministered to all teachers in the atwdy at the culmination of the
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project. Apperdix B consists of the six parts of the question-
naire and lists the mean of the ratings for each question by
approach groups of teachers, The rating scale and legend is also
included in the Appendix, The Appendix should be consulted as
needed to clarify the discussion which followa,

Aralysis of Projeot Evaluation

Selection and introduction to study,~The highest rated {tem
had to do with freedom to select a thecretical approach for experi~

mentation purposes. The voluntary mature of teacher participation
wae stressed fraw the first contact with school districts throughe
out the entire project. This particular group of teachers, though
rating this item highest, failed to rate it as high as the other
two approach groups did, A related item dealing with init{al par-
ticipation in the project indicates that this group did not feel
more than average satisfaction in en;:amiaing freedom in this respect.
Upon investigation, it was found that some pressure was exerted by
supervisory personnel in one of the distriots supplying. several
teachers, This explained, to soma extent, the 1m rating given
the above item by this approach group,

An important item which indicates an evaluation, to sane de-
gree, of the desoription and amalysis of the Basic Approach re-
ceived a mean rating of 3.86 (pood, decidedly above average), This
item asks the teachers to rate the written material furnished to
help in deciding on participation,
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An over-zll composite mean of 3,54 for this section indicates
an above average rating for teacher selection and introduction
to the study,

In-service meatings,«~All eicht of the itens in this section

received above average ratings. The highest wean rating (4.29) was
given the item dealing with teachers' feeling of freedom to por-
ticipste actively in discussions, Itess dealling with number of
meatings and provision for acquainting teachers with materdials re-
coived the lowest comparative ratings (3.57).

Another evaluation of the oriteria and retionale statements
is indicated, to sowe degree, bw the above averape rating (3,71)
given to item 6 in this section and to item B which received a
rating of 3,79, (See Appendix B.)

Implementation of the approach.~~A mean rating of above

average (3.68) was given this phase of the project., Highest
rated (4,00 and above) Items included the availability of materials
to carry out the chosen approach, parents' attitudes, interest and
gupport of the distriot, and children's feelings about being in a
study., Among the materials rated high, it can be assumed, was the
deseription and analysis of the approach,

Two items (1 and 9) give an indication of growth in insight
into the thecretical approach after in-gervice and after actual
sxperimentation. After in-service insight was rated 3.85 and

after implementation, 3,%3. These teachers had above average
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insight vhen they began the experiment and saintained thie insight
thraugh the experimental period., Since these teachers emploved a
basic approach thiring both perdods, these ratings and the averape
rating (3.43) given teacher feeling of scotmplishment at the end
of the study are understandable,

An above average rating (3.64%) dealing with teacher ability
to carry cut the spirit of the criteria and rationale of the Rasic
Aporoach s another nositive evaluation of the deseription and

operatimnal definition,

Commnication and mechanica,--This aspact of the project

received an above average rating, Another evaluation of the
definition ig indicatad by the 3.71 rating given item 2 in this
section, Only avarepe vatings were given mechanics of administer-
{ng test and tabulating results as well az fraedom to express ideas
and ask questiceng of the llaison permon. Highest ratings (4.07
and H.14) were given to the freedom to express ideas and guestions
to the Reading Study Project Committee and the adequacy of the
liaison peraon in providing information and materials,

Testing,-~This section received only an average rating (3,19).
The adequacy of the student test data record card was the exceptim,

It received a 4,00 rating,

Teacher instruments.--This aspeet was vated average in all

respects,
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Sumary

The teachere in the Basic Approach rated four of the five
agspects of the study above average,

Two aspects were rated average, These fwo were of less ime-
portance than the others. There were thirty-eight separate items
calling for & response, These teachers rated twenty-two of the
{tams mbove aversge (3.51-4,50) and sixteen, average (2.51-3.50),

No items received excellent, fair, or poor retings.

Evaluation of Basic Approach

A second part of the project evaluation consisted of an ine
strument requiring teachers to rate (on a2 fivewpoint scale)
twelve elements of the Pasic Approach in terws of how practical,
workable, and significant thev were. Appendix C has been designed
to indicate the exact statement to which the teachers responded
and the mean rating given each item, The rating scale and legend
is also Included in Appendix C.

Eleven of the twelwe elements rated were placed in the abowe
average catepory. The only item falling in a lower category was
the element dealing with a plan for placing children in groups

other than abillty groups for reading purposes., This {tem was

ratad only average (2.92).

Six of the ftems received ratings of 4.00 or abowe, which
placed them as the highest rated elements of the Basie Apprevach.
Four of thesa items dealt with established stepa in presenting

the reading lessont: the element of nlanned steps, the stap of
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intreducing vocabulary and skills, the step of followeup dis.
eussion and the step of independent activities, Tha other two
items of those higheat rated six items strongly relate to the
steps. One was the concept of sequential skill development; the
other, the uge of the teacher’s manual as the primary guide for
reading instruction,

Based on these responses, it appears that these teachers feel
that the elesents of the Basic Approach are prectical, workable,
and significant to a decldedly above average dsgree, It would
appear that the oparational definition end the in-service ace
tivities were both successfully utilized i{n implementation by

these ‘teachers,

Teacher Approaches

The instrument used to determine teacher approaches during
both the control pericd (in-serviee phase) and the experimental
period (implementation phase) has been discussed at mome length
in Ch#pter I, Appendix D consists of a complete copy of this
instrument,

Un the basis of the data derived from the two administrations
of this instrument, it was possible to achieve a quantitative and
descriptive score for each paeriod for purposes of compardson and
forming sub-groups of teachers following similar patterns.

Table IT indicates the consistency index scores of all teach~
ers in sub~group I and the single teacher in subegroup Y1, Sub-
group I consists of teachers who implemented an approach best
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Teacher Consigtency Index Conaistency Index
Group Number Score: Comtrol Period | Score: Experdmental
| ~ Perfod
1 87 $11 15 B 511 15 B
I 38 422 12 B 521 1% B
1 58 522 13 B 522 13 B
I 18 432 11 B 532 12 B(I)
I 55 $32 12 B(D) 532 12 B(D
1 10 $33 11 B 432 11 B(D)
1 17 432 11 B(I) 432 11 B(I)
1 57 532 12 BOLE) 432 11 B(I)
1 9 W43 9 B(LE) 433 10 B
1 80 554  § B(LE) 543 10 B(I)
I 16 432 11 B(D 442 10 B(I)
I 59 433 10 B 43 9 B(I)
II 39 432 11 I(LE)

432 1l (I

characterized as a basie approach during both control and experi-

rental pericds,

Subwgroup Il consists of one teacher whose cone

trol pericd approach can be describad as an individualized approach

and whese experimental perdod apprcach can be described as the
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pasic Approach. (Please note that the experimental perdod the-
oretical approach is capitalized. Approaches used during the ocon-
trol period are not. This differentiation is used throughout this
document. )

Tt should be noted that the order of Table II teacher entries
nas been determined on the basis of degree of comsimtency of ime
plementing the theoretical approach during the experimental peried
(highest degree first), The values for the varicus conaistency
index nurbers ranging from 3 through 15 have already been reparted
in Chapter I {sse page 24). Applying these values, it may be
stated that the first five teachers in Table II implemented thedr
theoretical approach in a consistent manner; the next six teachers
tonded to ba eclectic in the implementation of the theoretical
apprroach; one teacher {(code nusber 53) tended toward an inconsistent
implementation,

The teacher in sub-group IT implemented an eclectie individuvalw
ized approach during the control peried and the Basle Approach
{eclectic) during the experimental perdod.

The shifts within the Basic Approach in terms of consistency
of implementation for subw-group I teachers are indicated in the
last column of Table I,

Taken as a group, during the control pericd, these teachers
were as consistent in implementation of the Basic Approach as
they were during the experimental period. Instead, however, of
six teachers indlcating an eclectic Basic Approach (as was the
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cape Aming the experimental perdicd) there were only five. Simie
larly, there were twe teachers indicating a tendency toward
inoonaistency &s copposed to one teacher in this category in the
experimenta) pericd., The pupil data indicating consequences mumt
be viewsd, thevefore, in terms of sipgnificance of difference be-
tween the thacretical Basie Approach (experimental period) as
oprogsed to the individual teacher approaches charseterized as a
basic approach (contrel period),

In the case of teacher 39 of sub-group II, a comparison of
an individual teacher’s approach characterdzed sz an individualized
approach can be contrasted with the theoretical Basic Approsch,

Ancther methed of analyzing changes in approaches between
pericds considers groups of teachers rather than individual
teachere., Table ITI summarizes this analysis in terws of dife
ferences in accuracy scores of individual teachers in each group
or gub-proup (experimsntal period acmev acores minus control
period accuracy scores equsl differences, or ¥ -~ C s I}, means
of D (MnD}, significance ratics (8. R.}, and lewel of significance
of the mean of the differences, This, in essence, is a test of
differences between means, The three approaches are sywbolized
as follows: B = Bamic; I = Individualized; LE = Language Experi-
ence,

Sinee a 1.0 per cent lewel of significance has been set,
it must be stated that teacher approaches amployed by sub-group I
and the total Basic Approach group of teachers were not significantly
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TABLE 11X

TEACHER APPROACH DIFFERENCES: EXPERIMENTAL PERIOD
VERSUS CONTROL PERIOD
BASIC GROUP

Group _ Level of
o MnD Significance Ratio St gnd flcar
T le | v w8 r |w a1 =

I ' +33 .92 | - 3,50 .h3 81 «2.81 no | no | 5%

IT% 118,00 | «12.00 | «10,00 | wes | wes | ees |yes! yes| yes

Basic 1.88 [ w 08 | «» #,00 { 1,10 | », 58 w2,80 ino | no | 2%

*ne teacher cnlyi signiflcant difference determined by ine
apection,

Note: A minus { - ) sipgnificance ratio indicates QAifference
favors control period,

different during the two periods, However, it may be noted that

3 rather large MnD of «3.50 acauracy score pointe i reported for
the Language Experience Approach alements for subegroup 1. An

even larger MnD (-4,00) is reported for the total Basic Group.

Other MnD's are small, indicating little differencs, It ean, there.
fore, be gtated that thess teachers tended to consider the Lanpuage
Experience elements a3 much less accurete in deseoribing their
approaches during the experimental pericd than during the control
pericd, In other words, their implementation procedures shifted
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avay from elements of the Languape Experience Approach as they im-
plemantad the thecretical Basic Approach during the experimental
period, but they continued to implement, as before, the elements
of the Basic and Individualized Spyroaches., By consulting both
Tables IT and III, it is posaible to detect not only Individual
shifts in consistency but over-all differences in approach ime
plapantation,

The very large MnD's (the actual difference in the accuracy
scoves for both perdiods, in this case) for the single teacher in
sub~group 1T indicates a significant shift away from the Individuale
ized and Lanpuage Experience Approaches and a significant shift
toward the Razie Approach for the experimental perdod. This, plus
the evidence presented in Table II, means that a comparison of two
distinetly diffavent approaches is possible, namely, the Individue
alized and the Baalo Approaches.

Consequences of Implementing
the Pasic Approach

Tests of significance of difference hetween mesns auhiemél
during the two perdods in terms of achievement in reading, atti~
tude toward reading and social/persmal adiwstment constitute the

major dats for reporting consequences relating to pupil behavier,

Achievement in Reading

Appendix E sumnarizes the treatment of achievement score data

by clasaroom groups, by sub-groups and by the total group of
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teachers in the Basic Approach Group. The means for each test,
which are reported in menths in Appendix E, may be converted to
grade placement scores by moving the decimal one place to the left
and rounding to the nearest tenth. Thus, the grade plavement
saores for teacher mmber 9 may be read: Tl & Bk, '1',2 =z 7.7,

T3 = 7.9. Similarly, total gain (sean of Ty - Ty) for this same
teacher may be read 1,5 grede placement levels of gain for the

0.8 grade placement perdiod. In other words, this group could have
been expected to gain enly eipht months in achisvement but, in
fact, gained nearly fiftesn (14,6},

Minus values of MnD indicate that any significance of this
amount favors the control perdad,

It may be gtated, then, that the pupils in four of the
teachers' classrooms {code nunbers 9, 10, 17, and 37) achieved
sipnificantly higher pains in reading achlevement during the
control perdicd than during the experimental period,

On the other hand, it mav be stated that the pupils in two
of the teachers’ classroomz (code numbars 18 and 38) achieved
significantly higher pains in reading achievement during the
experirental period than during the aontrol period,

The null hypothesis that no difference exists may be ace
capted for the other six teachers in subegroup I, for the one
teacher in subwgroup 1T and for sub-group I texchers when
data are grouped.
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Hosever, when all thirteen sets of data representing all of
the teachers in the Basic Approach froup are considered, the null
hypothesis can be rejected at the 1,0 per cent level of sipnificance
in favor of the control period. Thiz is misleading, to scme degree,
because it ie obvious that the significamce is galned by adding the
data from teacher 39, a situation which indlcated mo eignificance
of & ffarence but simply tendad in a direction favoring the control
period. In addition, contrasting approachas were used by this
teacher making this case quite different from the cases in Aube
group 1,

In light of the data, it may be conclwied that, in peneral,
no difference in terms of gaing in achievement exists when ine
dividual teacher approaches characterized as basic approaches are
eampared with a theoretical Basic Approach implemented by these
same teachers, Some evidence indicates that these teachers' pupile
tended to be more successful when the teachers ware Implementing
their awm individual version of the basic approach,

It may be concluded that the mull hypothesis iz acceptable
in the case of teacher 33 {(siub-group TI)} that no difference exists
in terms of pupil schieverent as 2 rasult of comparving this in-
dividual teacher's approach chamscterized as an individualized
approach and this tsacher's implementaticn of the Basic Approach,

The imreseive mean gain for the total time pericd of 12.5
months, durdng a psrdod in which a mean gain of elght months was
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the expectancy for groups with normal abilities, forces the cone-
clusion that significant growth in reading achievement ocourred
between the initial and final testing dates of the study, It should
be remembered that the mean intellipence quotient for this total
group of pupils was reported as 108, near the center of the nomal

range of 30 to 110.

Attitude Toward Reading

Appendix F presents the results of the treatment of the data
derived from the administration of the pupil attitude inventary
instrument. In all but one case (teacher code 18), there wera no
statistically significant differencez. In this particular cese
the null hypothesis may be rejected at the 1.0 rer cent level.

It may be stated, therefore, that the difference in this case
favored the control period and the teacher's own approach char-
acterized as an eclectic hasic approach as opposed to gains toward
a more favorable attitude toward reading achieved durding the ex~
perimental pericd. The teacher implemented the theoretical Rasic
Approach which tended toward consistency during the experimental
pericd,

With reference to groups (subegroup I and the total group)
the very small significance ratios, as well as the small total
gains for the eight-menth period (Appendix F), indicate & stable
attitude toward reading throughout the study, This is further
illuastrated by the small differences between the means for the

three tests,
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It should be noted that in the case of teacher mwber 18,
the only class group where difference in attitude was sipnificant
(in favor of the centrol period) a difference in achievement was
also shown to be significant, Howaver, this differenmce in achieve~
ment favored the experimental or Basic Approach. In addition,
Table IT indloates ﬁwat this teacher was among the top five with
regard to dagree of consistency in {mplementing the Basic Apnreach,
Teacher 39%z (sub-group 11} clags vielded no significanca
in terms of dfferencas in attitidde between an approach charw
acterized as individualized and the Basic Approach,

Perascpnal/Social Adjusteent

Ampendix G follows the same format as Apmendices T and F,
No statistically significant differences ocour in eleven of the
twelve classroom groups in sub-greup I,

The exception 18 teacher mumber 10 {Control Consistency
Index score: 533 1) B versus experimental Congistency Index score:
432 11 B(I)], The difference is significant at the 0,1 per cent
lavel in favor of the experimental perdod, Since very little
change in consistency of approach is evident, this difference
cannot be said to he due to difference in apmroach to teaching,

There iz no asipnificant difference reported for teacher 39.
Since thia teacher representa the only case where an entirely
different approach during the control period may be contrasted
with the theoreticel Basic Approach, it is important to point
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ot that the null hypothesis is acceptable for &ll three measures
reported upon,

ihen data are gresped, the null hypothesis that no difference
exists must be relected at the 1.0 per cent level in the case of
subwgroup T and at the 0.1 par cent lewl for the total Basic
Oroup.  In hoth cases the differences favor the theoretical Rasfic

Approach,

Relationship of Measures

Achievement and attitide.--Measures were correlated for each

testing period, The following correlation ratios are the resultst
firet tests, .193 second tests, .21 third tests, .25, These cor-
relation ratics are all statistically significant and show 2
positiva relationship., The size of the ratioe tendz to be too

mmall to provide bases for move extensive peneralizations,

Ashieverent and persmal/soplal ad_*jus;mnt.w'lhe vasults
follow: firgt tests, .65; second tests, ,48; third tests, .64,
These correlation ratice are all statistically sigificant and
positive, The size of the ratiocs may provida a basis for further

generalizations,

Attitude and persanal/social adiustment.--The results follow:

first tests, .28; second tests, (333 third tests, .31, These
correlation ratics are all statistioally significant and positive,
The size of the ratics tende to be too small to mexit further

penaralizations,
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Other correlations.~-Appendix H presents a corvelation matrix

of selected varisbles. Statistical significence reported sbove
and alsevhere was determined by consulting a table in A Firet
Course in Statistics by E. F. lindquiet and published by Houghton
Mifflin Company in 19482, This table appears on pape 196 of the
hook,

Sumary

Summary statements are made in terms of the hypotheses of
the study {see pages 12 and 13) a= they relate to the Bagic
Approach,

A Basic Approsch to the teaching of reading has been analyzed
and described in the form of operational definiticns which can be
used by classroom teachers as a guide to implamentation,

In-sarvice aducation progrems designed to assist teachers
prepare for implementation of the Rasie Approach to teaching
were valuable to the teachers invelved,

Individual teacher appreoaches to the teaching of reading
were not sigificantly different from the theoretical Basie
Approach for the twelve teachers in sub-group I, Some internal
shifts in consistency were reported, as well as certain tendencies
to ghift away from certain elements of the language Experdience
Approach.

The null hypothesis sust bs rejected for the teacher in
sub~group 1T,
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There weve no significant differsnces in approaches when the
tota) Basic fOrowy is consldered,

Teachers who implamanted the theoreticsl Basie Approsch
rated the varime elementa positively in terwe of workability,
mracticality, and aignificanocs,

There are sipnificant differences in reading achievenent
for six of the twelve classroam grours in sub~proup I, These
differences do not consistently favor either of the two periods,
aven though four df Fferences favor the control pericd. There is
no sinificant difference for sub-grous I or subepreap 11,

There s no significant differente in il attitude pains
for subwgroup T or subseroun 71, One olapgsroom group showd a
aipn!ficant difference in favor of the control perdiod (teacher's
o veveion of the basie aporondh),

There iz a sigmificant difference in the asount of galrs In
versonal/sacial adustment soores for sub-groun I vhioh favors
the experdimental perdod (theoretical Basic Approach). One clasew
oo roup vielded a significant difference in favor of the
exparimental neriod,

There are statistically significant positive relationshing
batrean achievement and attitude, achievemant and perecnal/social
addumtmant, and artitwle and persomsl/social adlustment,

When the teacherts own anproach charagterdzed as an individuw
alizad aprroach (teacher I8) was compared with this teacher's
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implementation of the theoretical Basic Approach, no significant
differences In gains in achievement test scoves, attitude soores

or personal/scoial adfustment sccres ware found,



CHAPTER III
INDIVIDUALIZED READING APPROACH

Sources of Data

Three tables whi¢h are presented on following pages sumarize
a variety of information concerning teachers and pupils in the
Individualized Group. This group originally consieted of thirty.
gix teachers and classyoom groups, All thirty.six teachers re-
sponded to project and approach evaluation instruments, HMowever,
two of these teachers and groups were eliminated frem inclusion
in other tables and appendices since the student data were incom-
plete.

For clarity, all data are presented in tablas and appendices
in terms of three subegroups. Thegse sub-groups contain the teachers
vhose control period individual approaches are common as defined
by their consistency index scores, In additien, the order in which
teachers are listed in these tables and appendices follows the de-
gree of consigstency in implementing the theoretical Individualized
Approach (highest consistency first). This determination i{s also
based upon Consistency Index Scores.

The three sub-groups may be desaribed as follows:

(1) Subegroup III: Nineteen teachers who implemented their
individual approaches characterized as a basic approach during the

70
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control period. These same teachers implemented the theoretical
Individualized Approach during the experimental period,

(2) Subegroup IV: Ten teachers who implemented their ine-
dividual approaches characterdized as an individualized apmroach
during the control pericd, These same teachers implemented the
theoretical Individualized Approach during the experimental period.

(3) Subegroup Vi Five teachers who implemented thelr in-
dividual approaches chavacterized as mixtures (inconsistent in
terms of any of the three approaches) of approaches during the
control pericd. These same teachers implemented the theoretical
Individualized Approach during the experimental period,

The thirty-four teachers who completed the study represent
nine of the twelvs school districts, Subegroup ITI represents
seven school districts, sub-group IV represents seven school dig-
tricts, and sub-group V represents four school districts. School
district code 3 is most heavily represented with over me third
of the teachers coming from that distriet, Fight of the twelve
teachers from that district are in sub-group III,

Table IV pives the data for subwgroup III, which is made up
of nineteen class groups with an averege size of 21,95 pupils
(after screening incomplete pupil data cards), There ave 4lu
pupils in these nineteen classes. All prade lewels are represented
with the exception of grude six, Three combination grades are
represented., Crades three and four aceoimt for nine of the ninge

teen clasnes,
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TABLE IV

INDIVIDUALIZED APPROACH GROUP:

SUB-EROUP TIX

TESCRIPTION OF TEACHERS AND CLASSES
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The mean intelligence quotient and clmonological age for
sub-proup 171 are 110 and 101 months respectively.

Median total years of teaching for this group is eipght vears
with a range from three to twenty-eight years, Median vears in
pregent grade is six years with a range of one to ten years.
ibegrottp IV which consists of

Table V presents data for s
ten teachers and 213 pupila, Mean inteliipence guntisnt for this
group is 107 and mean chronclogical ape is 116 mnths, The average
clags size is 21,30 pupils,

TABLE V

INDIVIDUALIZED APPROACH SROUP: SUBEROUP TV
DESCRIPTION OF TEACHERS AND CLASSES

|
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Teachers in subegroup IV have had from three to sixteen years
of teaching experience with a median of nine years of experience,
They have had from one to tean years in the present grade taught
with a median of five vears, Grade ow is the only grade lewel
not represented in this sub-group,

Subegroup V iz a small group consisting of five teachers from
four different districts, Table VI indiecates that grades two, four,
and six are the grade levels represented. Thrwe of the five teachers
have had only two years total teaching experisnce, Thiw acoounts

for the median years of experience of only two years, The range

TABLE VI

INDIVIDUALIZED APPROACH GROUP: SUB-CROUP V
DESCRIPTION OF TEACHERS AND CLASSES
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iz two to nineteen years. Similar figures for years in present
grade level (median of two vears and range of one to nineteen years)
indicate that thiz group is the least experienced of the three
subwgroups .

Table VI presents data for sub-group V which consists of tén
teachers and 102 puplls, Mean intelligence quotient for this prowp
is 106 and mean chronologleal age is 108 montha, The average class
gize iz 20.40 pupils,

Reviewing the data from all three tables (IV, ¥, and VI},
there are thirty~four teachers and nlass groups, Total vears of
teaching for the thirty-four teachers ranges between two and
twentv-eight years with a median of nine vears, Total years in
present grade ranpe from one to nineteen years with a median of
five years., There is a total of 732 pupils with an aversge class
size of 21,53, Mean intelligence quotient is 109 (intelligence
quotients were renorted for 637 pupils) and mean chromologleal age
is 106 months. All grade levels are represented, Sixteen of the
thirty-four classes are elther third or fourth grade (eight of
each). Four conbinastion grades sre representad,

Desordiption and Analysis of the
Individualized Approach

The following description and analysis represents the solutien
to one of the maior problemn of this study with respect to the
Individualized Approach to the teaching of reading. As was
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pointed out with respect to the Basie Approach in an earlier chapter,

this description served many parposes,

Ceneral Definition

The individualized reading approach is based upon the child's
oun desire to dlacover, explore, and react to stimuli in his ere
viroment, Guided by his own motivation to learn, his reaction to
these stimli which he selects hinself enzbles him to develop meanw
ings which are esmential to behavioral chanpa, Basie to this ap-
proach is the principle of learning theory which recopnizes that
each individual lsarner is meat genuinely motivated in terms of
his own needs and that when provided with the appropriate environ-
rent, gui s and materials, he will tend to choose materials
moat sultable to his maturity, sbility, and interests,

The mator objective of thiz amprosch is to vrovide opportunities
for each pupil, propressing at his om rate of growth, to gain ex-
perience in a variety of reading situations.

The major functions of the teacher are these: to provide a
balance of reading materdals, to evaluate gresrth, to teach reading
skills, and to dewlop interests and attituden, These funotions
are fulfilled primarily by the teacher as she helps pupils in
their selection of printed materials, offers guldance during ine
dividual conferencma, keeps records of punil srogress, and offers
irdividual and group encouragement during silent reading periods.
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Operational Definitien

Criterion one.~-The teacher with the help of the children

gelects a wide variety of reading materdals (books, mapazines, and
pamphlets) from all possible gources. These materisls should repre-
sent varying degrees of reading diffioulty, interest, comtent, style,
and format, These materials become the media for reading instruction.

Rationale one,-~Children differ in native adility, interest,

and emotional needs. Children's purposes vary at any piven time.
In order better to accommodate these differences there is no limlt

to the amount and kind of material needed,

Criterion two.w«The teacher encaurages the children to become
familiar with the material available by providing opportunities

for them to browee, to discuss the materials, to hear passages or
stories, to tse hock lists, and through other similar devices,

Rationale two.~-Familiarity with material promotes more in-

telligent use. Children, when they discowar reading materials in
the areas of their particular interests; are motiveted to read
widely, The child 1s lead to appreciate the rich vardety of read-
ing material available to him, New interests are aroused.

Criterion three,-~To prepare children for initial selection
of materials for reading, the teacher guldes children in the de~

velopment of effective techniques for appraising printed materials
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aquickly, Twamination of preface, introduction, table of contents,
index, topic sentences, and pictures iz encoursped., Skimming and
other surveving techniquee are developed through explaration,
demonstration, and tryout,

Rationale three,--Because of the great amount of printed

material available today, it becomes a primory task of the teacher
to provide the pupil with the neceszary techniguen for selecting
materials appropriate to his individusl needs and purposes. Xnow-
ing these techniques, however, is not enough. Provision must lLe
made for application of these tachniques in meaningful situationsy

for instance, selecting materiale for veal purposes of the reader,

Criterion four.-~During the initial stages of using the printed

material in the classroom, the children are encouraged te "tryout”
different materials in terms of their interests, purpose, and
ability to read it. They are allowed complete freedom within the
range of material available in arriving st their cholces of
material for more cancentrated use dwdng the time allowed them
for thie kind of activity,

Rationale four.--thereas children can best determine their

om reading ability, and, also, whereas interests and purposes
are individually unique, the children thenselves are more likely
to choose raterials which are appropriate for weeting their in-
dividual needs, Children are more highly motivated when they are
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able to pursue tasks of their own choosing. A more valid assess.
ment of their true ability to read print ie pessible under such
conditions,

Criterion fiw.«--mndmn are encouraged to proceed in their

gelected material at their own rate, Time, vocabulary growth,
skill development, and interest are the major factors regulating

this S'Zwth-

Rationale five,~-A child will advance more rapidly 1f he

is encouraped to proceed at his own rate of progress which is
wmique to him. His rate of progress is not limited by the rate

of progrese of a group.

Critericn six,--fuidance in reading skills, vooabulary growth,

interest, ard attitude is provided by the teacher through schaduled
individual conferences with sach student as the need arises. In~
dividual conferences are hald with stuwdents to help develop an
wnderstanding of the needed skills necessary to individual growth,
The teacher points cut the aress of the child's success in reading
and helpa him Yo plan additional reading experiences in areas where

he needs suwoess,

Rationale six,»--No two students have identical specific

reading characteristics at any one time; therefore, instruction
can best be achieved on an individual basis. The clese working
relationghip betwaan teacher and pupil inherent in individual
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conferences helps the child see that sumecne is aoncerned ahout his
interest and progress and is8 willing to give him needed assistance.
In pointing out the child's successes in reading, the teacher is
encouraging the pupil to future success.

Criterion seven,--Group situations may be employed when
a. Two or more children have aimilar meeds in skill developw

ment,
b. There is an axpressed desire to share reading interests,
e¢. There is need to share {deas of different students
gleaned from their individusl or common reading.
Structure of groups chanpes as needs change.

Raticmale seven,~Children will at times axhibit common

specific neede which, as & matter of expediency, tan beet be taupht
in group situations, Children have reed to idemtify with a grow
situation wherein they feel they have peers in reading skills,
interesta and/or attitudes, and where they can see that different
pecple bring different meaning to a reading selection. They also
need the opportunity to profit from meanings which differ from
theivs,

Criterion eipht.~An individual reading record for each student

is kept by the teacher, Two basle areas of information are kept
in this record, In diagnosing the child's progress, the teacher
keeps frequent smeodotal notations of tha child's growth based
upen dally chserwation. In observation the teacher looks for
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interests, attitudes, reading level and rate and difficulties in
gkills. The mmber of conferences and amoumt of time spent with
each child is noted also, Over-all reading growth iz recorded
pariodically to survey the following areas: tastes, physical
disabilities, variety of reading experiences, and results of ine
formal and formal testing.

Rationale sight,~-An individual reading record facilitates

the teacher's diagwsis of each c¢hild's reading strengths and
waaknesges, 7This allows her to work in individual conferences
with each child so that he gaine an understanding of his progress,

Project Evaluation
A "Reading Stuly Prolect Bvaluation Questionnaire” was adw
ministered to all teachers in the study at the culmination of the
project, Appendix B consists of the six parts of the gquestionnaire
and ghould be consulted as needed to clarify the discussion which

follows,

Analysis of Prolect Evaluation

Selecticn and introduction to study,~~An over-all composite

mean of 4,1% indicates that teacherz felt that this aspect of the
troject wag above average. The smell standard deviation of ,28
ind{cates close agreement among teachers on this matter, Teachers
rated freedom in selection of approach as expellent, All other
items were rated above average.
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The {tem (I, &) daaling with written materdal is an evaluation

in part of the descriptionh and analysis of the approachea. The
mean rating of 3.95 places this item in the “pood, decidedly above

averape” catepory.

Inwaervice meetinps,--Only one other aspect of the study

(comuamications and mechanics) was rated higher on an over-all

basis than this aspect. A mean rating of 4,51 (excellent, excep-
tional in all respects) was given item 2 which deals with freedom
to participate actively in discussions, Above average ratings for
items & and 8 are further evaluations of the description of the
approach, The over-all mesn rating of ¥.18 {e supported by cone
gistently high (sbowe average or better) ratings on each of the
elght iteme in this section,

Implemantation of the approach,—The ten items in this sec-

tion of the questionnaire received a2 vange of mean retings from

3.27 (average, generally satigfactory) to 4.59 {(excellent, ex-

captional in all respects}, Most {terms (aight of the ten) received

above avémge ratings. An over-all mean rating of 4,01 indicates

that the implementation aspect of the project was above average,
The intereet and support of the districts (nine dlatricts)

in helping teachers carry cut the approach was rated as sxcellent.

On the other hand, item § was rated only average. Thie item

dealt with opportunities to share experiences with other teachers.
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Tters 1 and 9 should be compared for acme indication of
teacher growth in insight into the Indiwidualized Approach as a
result of implementing the theoretical approach, Some prowth was
indicated even though teachers penerally started with what thay
considered above average insight into the approach at the beglmning
of the implementxtion peried,

Cmgmicatim_a and wechanics,-~This gsection received the

highest over-all mean rating (4,27) of any aspect of the study,
This is primarily dus to high ratings given items concerning dis-
trict llalson persons,

Another evaluation, in part, of the descriptions is the 4,22
maan rating given item 2 which deals with adeguacy of information
availsble for implementation of the spproach,

Testing,~~This section received an above average rating but
was the lowest rated section of the siw sections., Mechanics of
scaring tests and usability of the Inventory of Reading Artitude
were rated as only average, The adequacy of the Student Test
Data Record Card received the highest mean rating in this section.

Teacher instruments.--An over-all mean rating of 3,83 places

this section in the above average catepory, The Adiective Chaeck
1ist which received only an average rating was administered for

purnoses of another related study,
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ALl mador sectiong received over-all mean ratings of above
average, Of the thirty-eight items in these six sections, five
were rated axcellenty twentv.nine were rated above average; four
received average ratings. The highest rating was R,BS and the
lewest was 3.00, No item received fair or poor mesn vatings. The
greatest variability of response wae with regard to the items in
the testing section.

A1l but the lazt two major sections received ovarwall mean rate
ings of 4.01 or battar, Genarally speaking, these teachers rated
all aspects of the study above averape,

Evaluaticn of Individualized
Approach

A second part of the prolject evaluation consisted of an ine
strument requiring teachers to rate {on a fivew-point scale) ten
elements of the Individualizad Approach. Appendix I presents
these elements and the mean ratings given by these teachers.

All ten items vecelved mean ratings nlacing them in the
above average or excellent categories. The lowest comparative
mean rating was 3.86 (item 3) vhereas the highest reting was a
near perfect 4,92 (item 1),

The two items rated as excellent by these teachere dealt with
making available for pupils a wide range of varied reading materials
ardl the concept of allowing pupils to proceed through reading
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material at their cwn rate, These two items may be censidered to
represent the most important elsmants of the Individualized Appreach.

Not counting the two items receiving excellent ratings, five
other items were rated 4,00 or better. This indicates above average
in the upper range of above average ratings. Instructing children
in technigues of selectien of reading materdal and encouraging
children to share vhat they read rated very hiph among these five
items,

Baged on these responses, it appears that these teachers feel
that the elements of the Individualized Approach are practical,
workable, and significant to a decidedly above averape to excellent
degree, Thigs could be accepted as a further valldation of the usew
fulness of the operational definitiong and the in-service progrem
provided for these teachers.

Teacher Approaches

As has already been discussed, teacher approaches have been

determined primarily through data obtained from an instzrument
daaling with teaching aporcach administered twlce to each teacher,
Three tables (VII, VIII, and IX) have been prepared to in-
dicate teacher approaches in terme of consistency index scores.,
Each tabie renresents one of the subegroups described earlier,
Teacher entries with regard to erder follow the same plan used
for tables presenting information about teachers and pupilsg for
instance, highest consistency for experimental period was exhibited
by teacher 1% who is therefore the firet entiy in Table VII,



TABLE VI

ANALYSTIS OF APPROACHES EMPLOYED

BY TEACHERS IN SUB-GROUP IIX

INDIVIDUALYZED GROUP

.

|

P i el

. ra e

88

Sub- | Teacher Consintency Tndex | sogme: "*ng
Sroup | Numbaer Seorer Control Perdiod Perd od

11T 19 §22 13 B 522 13 T

111 22 §22 13 B 5§22 13 I

11 24 432 11 B{LE) 522 13 I
111 51 521 14 B(LE) 522 13 T
11 25 422 12 B 831 13 I(B)
11 23 W2 8 B(I) $32 12 1(LE)
111 3 433 10 B 427 12 1

Iy 71 433 11 B(I) 422 17 T

ITI 30 421 13 B(I) 422 12 1

111 1 432 11 B(I) 533 11 1

111 35 522 13 B $33 11 1

111 K1 433 10 B §33 11 1

IIT 53 433 10 B 533 11 1
TIX 65 442 10 B(I) 533 11 1

11T 28 433 10 B 432 11 I(LE)
111 82 4§32 11 B(D) 432 11 I(1E)
1841 B4 433 10 B 543 10 T(LE)
i1 63 sS4 9 B W43 9 I(LE)
111 4o 432 11 B(LE) u42 8 I(LE)
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Nineteen teachers are representad in Table VII, The first
nine implemented the Individualized Approach in a consistent
menner during the experimental pexiod, eight were eclectic, and
the last two teachers tended to be imiﬁtent in their irmplomenta-
tion, All of these teachers employed to some degree of consistency
an approach characterized as a basic appreach during the control
period, It is, therefore, possible to compare the theoretlcal
Individualized Approach with individual teacher wreions of the
hagie appreach,

The firet two teachers (code numbars 18 and 22) exhibit
identical consistency index scores for both periods providing an
entirely camparable situation for contrasting the two approaches

representaed, Others on the list indicate fairly e} arabllity

in consistency index sccres.

Table VIII represents ten teachers who implesented the the-
oretical Individualized Approach during the experimental periods
they implemented their own version of the individualized approsch
during the control periad. Therafore, no conparisons of different
apmm are possible,

This sub~group could be classified as representing the same
sopt of situation for testing the Indvidualized Approach as sube
group I is for testing the Basic Approach. The firet four
teachers listed in the tadble implemsnted the thecretical Ine
dividualized Approach in a manner that tended toward consistency
whereas thare was only ons teacher who tended to he consistent
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in the implementation of the individualized approach during the
control perdod, Five teachers implemented the thecoretical Ine

dividualized Approach in an eclectic manper whereas only ome

tended to implement this approach in an inconsistent manner.,

TABLE VIXY

ANALYSIS OF APPROACHES EMPLOYED

BY TEACHERS IN SUB.CROUP TV

INDIVIDUALIZED GROUP

Sub- Teacher Consistency Index miaméﬁial
Broup Number Seore: Control Perdod Period
14" 20 532 12 I(® 522 13 1
Iv 80 32211 1 522 13 ¥
v 13 W3 9 I(LE) 422 12 I
v 45 443 9 I(B) 532 12 I{LR)
v L3 | 433 10 I $33 11 I
v 2 433 10 1 w32 11 I(LE)
v 29 432 11 I{(B) 482 11 I(B)
Iy by 33311 1 432 11 I(1E)
v 42 442 8 T(R) B33 10 I
v 8k 543 10 I({LE) 3 9 I(B)

Six of the teachers tendad to be eclectic and thres tended

to be inconsistent in {mplementing their cun version of the

approach during the control perdod. Considering these data, it

iz apparent that a purer Individualized Approach was {mplsmented
during the experimental period.
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Subegronp V includes five teachers whose control period apw
proaches are best charecterized as mixtures of approaches, With
one exception (fescher 28}, their experimental approach was a cone
gistent Individualized Approach,

Table IX indicates this wixture through showing cnsistency
index scorer with two letter symbol suffixes rether than nne.

Thin implies that exactly enual accuracy scores were gained

in two of the three approaches,

TABLE T

ANALYSIS OF APPROACHES FMPLOVED
BY TEACHERS IN SUB.GROUP V
IIDIVIDUALTZED GROUP

e o e
Stk Teacher Conuistenoy Indew ngm:z;a Wi‘!mﬂl
Croun Number Seore:  Control Pardod " Perdnd

v 48 22¢ 811X 521 14 T(Ln)

¥ 11 w3 ¢8I 52213 Y

v 27 Byt 8 B LY 532 12 T(1E)

¥ 43 442 8 1E X 532 12 118

¥ 26 Wi B R T 542 9 1

X

Another methad of analyzing chanpes in approaches between
the two periods is presented in Table X, The same procedure s
explained on papes 58 and 53 regarding Table YIT was utilized,
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TABLE X

TEACHER. APPROACH DIFFERENCES: EXPERIMENTAL FERIOD
VERSUS CONTROL PERIOD
THDIVIDUALIZED GROUP

M“ : ‘4 .. olttac v
s : Sivetvnticomarn ek

Level of
Significance Ratio Signi ficance

B I LE B I LE

TII | «20,47 (21,00 | 3.2) (~11.13] 8,641 1.88: 0,11 0.1 ..

1V | w800 | 4,90 [<2.90 1= 8,310 1,66 ' w 87 L8] eial ves

v “11.480 [13.60 (-G.80 |- 2.38 | 3.85 1 ~2.53 1 suul BuG| 4ee

T ' ! ' 1
Tnd, | <15.87 (1080 | 24 - 29 7,081 17 01 n.zl -

For sub-group III, the minue significence ratio and MnD with
regard to Basic Approach acouracy scores indicates that the dif.-
farence favored the control period and was significant at the 0.1
per cent lewsl., The opposite is true with regard to Individualized
Approach acowracy scores. It oan, therefore, be stated that the
approach implemented by the group during the control period was
significantly different from the approach implemented during the
experirental pericd with respect to elements of both the basic
and individualized approaches, There was no significant difference
with regard to the language experience approach slements,
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Subwgreap IV, though appesring to implement the individualized
approach during both periods did produce a MnD which proved signifie
cant at the 1.0 per cent lewel wvith regard to elements of the basic
approach, These teschers implemented a more hasic apmroach ordented
version of the individualized approach dwrding the control pericd and
thus a purer form of theoretical Individualized Approach during the
experimental pericd,

Since a 1.0 ner cent level of sipnificance was required, it
must be stated that no sipnificant difference in approsch ocoourred
between pericds for sub-group V., However, a marked tendency to teach
a purer version of the thecretical Individuzlized Approach during
the experimental perdcd s indicated by the MnD of 13.6 and the
significance ratio which produced a 5.0 per cent level of significance.

then all subeproams are placed in one growp (the Individualized
Group), differences are found to be significant at the 0.1 per
cent level with regard to elements of the basie approach and ele-
mentas of the individuallized approach, Taken as a vhole, these
teachers taught a significantly different appreach during the non-
trol period az contrasted with the experimental pariod., They taupht
what can best be described as & form of the basic approach dwring
cantrol period versus the theoretical Individualized Approach during
the experimental period.



Congemeencns of Tenlementing
t!w Inmvimvm Aoorosch

Tests of sipndficance of & ffarence Detesen means achieved

daring the tuo pardods in teres of the vardicun wmsasures oonatitute
the mior data for reporting commenuences relating te sundl behavior,

Achievement in Bsading

Appendicas J, K, md L. stemarize the treatwent of achieverent
test scors data by classroom proups, sach apnendix representing
e of the three subw-grouns already desoribed. These avpendioss
follew the asme pattern sstablished for Appendix T (ses nage 51).
Hote that the same onder of lloting of teacher entries i ut{lizad
as netablished for other tables in this chanter,

Apnendix J mpmarizes the achlevemsnt dats For subeproun 171,
These teachers teught oontrasting aporoaches (cortrel, hasies
experimental , thacretical Indfividuslized). For thiviesn of the
ningteen csses, thers were no sigmifiomt differences in galve for
the two reriods. In five cases, the differencas were significanrt
and favored the contrel period, Tn one case, the difference was
sipnificant and favored the ewperimemtal period, Por the Froup
a5 a whole, the differance wan sigificant at the 0,1 per cent
love)l and favored the control veriod,

Total gain in monthe of achievement for both parieds combined
for swmproup TIT wes 12,7 months or msardy 2 vear and feur months
mean gain, The wean gain for this subegroup during the control
pariod was 9.5 monthe while the mean mein for the sererimental

rerded was 5.1 monthe, This is fmpressive sinee normal mean
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expectancy for a four-month period has heen established as 4.0
months of gain, The mean intelligence quotient of 110 might ac-
count, to some degree, for this groun’s highen-them~expected
achievemant results,

Of the five groups which achieved significantly different
(higher} reading score pains which favored the teachsr's veraion

of the basic approach, there were two fomrthegrade clasges, a

combination third~ and fourth-, a cambination second- and third-,
and one seconde-grade class, The classroom group showing signlfi-
cant difference in favor of the theoretical Individualized Approach
over the classroom teacher's own version of the basic approsch was
a firgt-grade group,

Appendix K summarizes the achievement data for swbegroup IV,
This sub-proup consisted of ten teachers who taught an approach
characterized as an individualized approach during the comtrol
period and the theoretical Individualized Approach during the ex-
perimental period.

Eight of the ten classroom groups show no significant dif.
ference. Two of the ten show a significant dfference favoring
the control period, Both of these groups show vary large total
mean gains when both periods are combined, These groups, in fact,
showed more than double the expected gain in aschievement (18.4
monthe and 17.3 months, respsctively).

When these data are gprouped, subegroup IV is shown to have a
total gain of 12,0 months (cne year and two months of grede
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placement gain) during the eight-menth period. There is a differ-
ence in gaing durdng the two periods of 3.0 months. This differw

ence {s significant at the 0.1 per cent level and favors the con-

trol perdod,

Sub-group V data appear in Appendix L. Data from all three
subegroups are alsoc sumsarized in Appendix L in the last entry in
the table., Two of these five teachers taught groups which achieved
a difference in gain between the two periods that were sipgnificant.
The sub~group as a2 whole 18 shawn to have achieved a significantly
different gain betueen the two periocds. The differences in all of
these rioted instances favor the control perdod,

When all subegroups are considered as one grouwp (all, Ine
dividualized Group) an over-all total gain of 12,5 months (cne
year and three monthe of grade placement months of gain) is re-
ported. A difference of 3,2 months of gain between the two pericds
is significant at the 0,1 per cent level and favors the control

period,

Attitude Toward Reading

Appendices M, N, and O present data with regard to scores
made on the attitude inventory. Fach appendix applies tc one of
the three subegroups and is constructed to paralliel the appropriate
appendix dealing with achievement data,

A significant difference is reported for only cne ¢lassroom
group of the nineteen presented in Appendix M (sub-group IIT).
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Submgroup IIT, as a total group indicaves no sipnificant difference
in gains between periods, The small total mean gain of eight points
for the entire group of pupils as well as the mean difference of
less than ocne wint' {«0.6) indicates a fairly stable pupil attitude
toward reading,

Appendix N presents data from submgroup IV, Nore of the ten
classroams groups achieved a difference vhich is significant.
However, taken as a whole group, a difference of «3.5 points is
significant at the 1.0 per cent lewel, The minus indicates that
this differemnce favors the control period.

Appendix O presents data from sub-group V and for the total
Individualized Group. Three classroom proups achieved differernces
which were significant, two favoring the control pericd and one,
the experimental period. No significant difference is indlcated
for the total sub-group.

Vhen ail thirty~four classroom groups arve considered as one
group, a mean difference in gain of ~2,1 points is significant
at the 1.0 per cent level, Thiz difference favors the control
perdod,

Parsonal/Sonial Adlustment

Sppendices P, Q, and R present data with regard to acores
made on the perscmality test, Fach appendix applies to one of
the three sub-proups and is constructed to parallel) the appropriate
apperdices dealing with achievement and attitude data,
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Subegroup 111 data are presentad in Appendix P, Two classroom
groups achieved differences between periods that were significant,
In both cases the differences favored the experimentzl pericd. A
difference of +3.5 points was significant at the 1.0 per cent
lewel and favored the experimenmtal period when subegroup III is
conaidered as & whole,

Appendix  presents data from subspraup IV, No significant
differences are reparted for any classroom group, The difference
for the subegroup as & whole is not significant,

Appendix R presents data from subegroup V. Diffarences are
significant for two of the five teachers, for the sub-group as a
vhole and for the Individualized Group as a whole., These differ-
ences all favor the experimental perdod,

Relationshire of Measures

Achievement and attitude,--Appendix S presents a correlation

matrix of selected variables,. Corvelation vatios for achisvement
and attitude are shown for each testing meriod. Thege ratioz ave
as follows: test one, .233 tast two, .25; test three, .31, 'These

ratios are all atatistically sipnificant and positive,

Achievement and personal/social adjustment,--Correlation ratios

for the three test pericds are as follows: .65, .70, and .70,

These ratiocs are 21l statistieally significant and positive,
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Other correlations.~-Appendix 5 presents correlation ratios
for fourteen selected variables and three testing periods.

Summary statements are made in terws of the hypotheses of
the study (see pagee 12 and 13) as they relate to the Individuslized

Approach.

Operational Definition
An Individualized Appreach to the teaching of reading has

been analyzed and descrided in the form of operational dsfinitions
which can be wsed by classroom teachers as a guide to implementation.

In-Service Education

In-gervice education programs designed to assist teachers pre-
pare for implementation of the Individualized Approach were valusble

1o the teachers involved,

Teacher Approaches
Individusl teacher approaches to the teaching of reading are

significantly different from the thecretical Individualized Ap-
proach {in terms of one or wore of the setz of alements from the
three approaches) for the total Individualized Group, for sub-group
IIT, and for subegroup IV, The null hypothesis that there 1s no
difference must be accepted fer subegroup V., However, when cone
sistency index acores are consulted, this analysis would indicate
considerable difference. These data coupled with a 5.0 per cent
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lavel of significance of difference for alements of the Tndividuale
ized Approach verify this difference,

Individualized Approach Evaluation
Teachers who implemented the thecretical Individualized Ap-

proach rated the various elements of the approach positively in
terms of worksbility, practicality, and significance.

Censequencast  Achiavamant

A difference (MnD) in months gained of 3.2 months of reading
achievement for sub-group IIT is sipgnificant at the 0,1 per cent
level, This difference favors the control period (teachers® own
approaches best charecterized as basic approaches). On the other
hand, thirteen classroom groups of the nineteen indicate no sig
nificant differences with regard to achievement. Five of the six
groups showing a significant difference favor the control perded,

A difference (MaD) in months gainad of 3.0 months of reading
achievement foar subwgroup IV iz sigrdficant st the 0.1 per cent
level, This difference favors the control period (teachers!
own approaches bast characterized as individualized appreaches).
On the other hand, enly twoc of the ten classroom groups indicate
a similar significant difference, vhile the remaining eight
classroom groups show no significant differences,

A difference (MnD) in months gained of 3.6 months of reads
ing achievament for sub-group V is significant at the 1.0 per
cent level, This difference favors the comtrol period (teachers’
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cwn approaches best characterized as a mixture of approaches or
inconsistent approaches with regard to any of the three approaches),
Three of the five clasaroomm groups in this sub-group indicate no
significant differenoe in achisvement,

For the Individuwalized Group (thirty-four classroom groups)
as a whole, a difference of 3.2 months of reading achievement is
significant at the 0.1 per cent lewel, This difference favors the
cantrol period (teachers' own approaches). Howewar, when each
classroom group is consldered ag a wnit, twenty-four classroom
groups indicate no significant differences in achievement; only
nine indicate a sigrdficant difference favoring the comtrol
reriod; one indicates a significant difference favoring the

experimental perdiod,

Consequancen: Attitude
No significant difference in gains on the attitude inventory

is reported for subegroup ITY, One of the classroom groups Te~
ported a difference (MnD) of 24.1 points of gain which favored
the experimental perdod and is significant at the 1,0 per cent
lgvel,

A difference (MaD) of 3.5 points of pain is significant at
the 1.0 per cent lewel for sub~group IV and favors the control
pericd, However, none of the ten classroom groups report a dif-
ference which is significantly differant,

As a whole, no difference iz reported for sub-proun V.
However, three of the five classroom groups indicate signifioant
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differences at the 1.0 per cent level. Two of these differences
favor the control period and one, the experimental period,

A 2.1 point &iffevence (MnD) iz significant at the 1,0 per
gent level when all teachers are grouped into the Individuslized
froup, This smell difference favors the control periocd. However,
when considerding classrooms &= wnits, only four classroom groups
indicated a significant difference, two favordng the control period,
and two favoring the experimental period, The majority of class.
reom groups (thirty of the thirty-four) indicate no significant

ai fferences,

Consequencas: Personal/Social Adjustment

Differences are significant for two of the ninetesn teachers
in subegroup TIT and for sub-group ITT a¢ a whole. These differw
ances all favor the experimental period.

The null hypothesis mest be accepted for sub-grows IV and
each of the ten clamsroom prouns in this subwgroup.

Differences are significant for two classroom groupse in
sub-proup V and for subsproup V as a whole, These differences
favor the experimental period,

A difference of 3.0 points s significant at the 0,1 per
cent level when all teachers areé grouped inte the Individualized
Group,  This small difference favors the experimental period.
Howaver, when oconsidering classrooms as wnits, only four classroom

groups indicate a significant difference, Al)l four of these favor
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the experimental period. The majority of classroom units show no
significant differences (thirty of the thirty~four clasasroam

roups ) .

Relationships

Statistically significant pogitive relationships exist be-
tween achievement and attitude, achievement and personal/social

adjustment, and attitude and personal/sonizl adiustmant,



CHAFTER 1V
LANGUAGE EXPERIENCE READING APPROACH

Sources of Data

A vardety of information concerning teachers and pupils in
the Language Experience Group is rresented in Table XI. This
group originally consisted of sixteen teachers and classrocm
groups; all sixtesn teachers responded to project and approach
evaluation instruments, However, four of these teachers and groups
were eliminated from inclusion in other tables and appendices since
the student data were incomplete.

The total lLanguage Experisnce Group of twelve teachers and
classroom groups have been regrouped into five sub-groups, Two
of these sub-groups consist of only cne teacher each whereas there
are two, three, or five teachers in the other thres sub.groups,
These sub-groups contain a teacher or the teachers whose control
period individual approaches are common as defined by their cone
gistency index scores., In addition, the order in which teachers
are listed in Table NI and other tables ard Appendives for this
group follow the degree of comsistency in implementing the
theoretical Language Experience Approach (highest consistency
first). This determination iz also based upon consistency index

SCOTRR,
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The five subegroups may be described as follows:

(1) Sub~greasp VIt Three teacherg who implemented their in-
dividual approaches characterized as an individualized approach
during the control period. These same teachers implemented the
theoretical language Experience Approach during the experimental
nerdiod,

(2) Subwgroup VII@ Two teachers who implemented their ine
dividual ap@machas characterizad as a basic approach during the
control period, ‘These same teachers implemented the theoretical
Language Experience Approach during the experimantal period,

(3) Subeproup VIII: One teacher who implemented her individe
ual approach characterized as a mixture (inconsistent in terms
of any of tha three approaches) of approaches during the control
pericd, This teacher implemented the thsoretical Language Fx-
perience Approach during the experimental veriod,

(%) Sub-proup IXt One teacher who implemented her individual
approach characterized as a basic approach during the control
period, This teacher implemented a highly inconsistent form of
the basic approach during the experimental period. It should be
noted that this teacher is the cnly teacher in any approach group
who failed to implement her chosen theoretical approach during
the experimental period. She seemad to rank all elements of all
approaches equally high in deseribing (through rating) her sxperi-
mental approach,

(5) Subegroup X: Five teachers who implemented their ine
dividual approaches characterized as a langusge experdience
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approach during the oontrol period, These same teachers imple-
mented the thecreticsl Lenpuage Experdence Approach durdng the
experiﬁ:ental peried,

The twelve teachers and classroom groups analyzed in Table
XI represent fiwe of the twelve school districts participating

TABLE XI

LANGUACE EXPERIENCE APPROACH: DESCRIPTION OF
TEACHERS AND CLASSES
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in the study. District mmber 1 contributed fiwe of the teachers
whereas the other four distriots are representesd by ane o two
teachers each,

Baged on the data in Table XTI, it may be noted that the
mecdian number of years of total teaching experience for the total
group is eight yearsj for teaching experience in present prade, the
madian is six yaars,

All grade levels are represented with four each of first- and
seconh-grade classroow proups. Ope alassroas group each from
grades three, four, five, and six completes the table.

The total nusber of pupils for the entire group is 235 with
an average class size of 19,58 pupils per olasa. The mean in-
telligence quotient for the total group is 1053 for sub=group VI,
112; for subwgroup X, 103, “ean chronological age for the total
Languape Experience Group is 99 months; for sub-group VI, 118
monthsy for subegroup VII, 84 monthsi for sub-group X, 98 menths,

Deseription and Analysis of the
Language Experisnce Approach

The following description and analysis represents the selution
to one of the major problems of this study with respect to the
Language Experience Approach to the teaching of reading.

Seneral Definition

The language exparience appromch to teaching reading is
recopnition in daily practice that learning is based upon the
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experience of the learmer., The developrent of the lLanguage Experi-
ence Approach is founded upon fundamental wnderstandings which are
eultivated in the thinking of each child as he lives and learns
with other children and adults. The teacher recognizes that each
child brings 1o school a unique language persenality, She strives
to preserve the individual's personelity at the same time that cer=
tain comon understandings and skills are being habituated.

The language experience approach to teaching reading reguires
that each ¢child be given opportunities to work individuslly with
the teacher, in amall groups, and in the total class group, In
each situation the child is expected to emress and record his
ewn thoughts, ideas, aspirations, and ideals through painting,
writing, and speaking. Thess student-prepared materials are
uwsed as basic sources of reading. In each group he also learns
to read and make use of thoughts which other people have vrecorded.

The use of other bocks is necessary for the child to achieve
a balanced program of reading and to incresse his skills of word
recognition and interpretation of reading,

Overetional Definition

Criterion one.~~The teacher axpects each child te produce some-

thing of his own thinking and interest using familiar media such

as crayon, pencil, and paint,
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Rationale one.--All learning must be based upon the previous

expevience of the lsarmer. The child, in expreasing what he knows,
should use familiar media of expression, Those which are normally
waed in the home and the kindergarten should be continued into

the first grade and beyoend,

Criterion two.~-The teacher gives each child an opportunity
to express his thinking through oral language. The child responds
as an individual, 2z a nmember of a small group or {n the total

class group.

Rationale two.--Orel languape is a base from which wuritten

langnage emerges, Until the child i able to express his ldeas
through spesch, he cannot comunicate as effectively with others
and has a limited basis upon which to build a writing-reading
vocabulary,

Criterion thrae.--In the beginning stages, the teacher ex.

tracts fror the oral expression of the individual a sentence or
two which sumarizes his story. She records the child's story

in summary form for the child and in his presence, The teacher
uses as much of the child's lanpuage (his particular mode of

expression) as pomsible.

Rationale three,~-A fundamental concept whidh the child must

hold about "what reading is” ie that it is speech written dowm.
A the child sees his own speech taking the form of writing, he
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is developing resdiress for both wrdting and reading. By using
the individual child's expressed thoughts, meaningful content ree
lated to his backgrowsd of experience is provided, He is thus

able to idéntify more closely with the written materdial,

Criterion four,-When the teacher is wsing small groups, she

records the story in the presence of the children, having them ar-
ranged 50 that they can observe the writing.

Rationale four.~-The informal grouping awound the teacher as
she writes from the dictation of ome child after another gives all

children a feeling of participation in tha total experience of the

Froup,

Criterdon five,--As the teacher writes, she iakes opportunity

to call attention to letter formation, relatiomship of bepirning
sounds to the aymbols used, repetition of sound and symbel in many

sitvations, capitalization and pinctuation, and sentenos sense,

Rationale five.~~Ths natural way for a child to understand

"what reading really 13" is to obrerve the recording of his own
gspeech with the letters of the alphabet., Teaching language akills
with reference to an actual meaningful task is an effective procedure.

Criterion six.~-The teacher and children carry on informal

discussions which relate to the problem of helping them understand
that what they say is being symbolized with the letters of tha
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alphabet. (What they have represented in painting and dresting and
said orally can be symbolized in conventional written form and
read, )

Rationale six,-<When the teacher has insight into and under-

gtanding of the reasens and procedures underlying a system of
notation (in this case, 2 conventional written languape syetem),
hig ability to make use of the system is enhsnced,

Critericn seven.--The teacher binds the mroductions of

srall groups into that can be wsaed in followwup activities
in the classroom, The teacher may have the same group involved
in such activities as vecalling what was recorded on a previous
day, recogmition of letters, recopnition of words, matehing of
words that are alike, or sugpesting a new story, One groun of
children might read books which other proups develeoped.

Rationale seven,~-Interest in leaming to write and yead is

stimulated by the wse of materials produced within the classroom.
Reading books authored by themselwves and others motivates the
child to trv to achieve competence in reading bevond normal ex-
pectations. As the teacher and children work with reading material
which has been produced in the classroom, there is increased in-
terest in analyzing the skills inwolved in producing a book, The
appreciation and skills derived from these activities help children
to move with enthuaiaam into the reading of books authored by
other people,
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Criterion eight,--As soon as the teacher is aware that a few
children can copy simple words, she helps them to write what they
call their own stories, These are usually such stoaries as might
accompany a selfenortrait where the teacher writes the word “see"
on the chalkboard and to this the child adds his ¢wn name. To this
kind of activity the teacher adds such expressions as "this is" or
"lock at my,”

Rationale elight,~~Children who are halped to move inte writing
on their own at an early age are developing a balance in commmnicas
tion skills which are desirable for hetter understanding of our
language and its use in daily lifa. Simple begimnings in writing
in the early part of the firat grede are challenging and interesting
to children. A basic obiective of language instruction is to help
the ohild to recognize and capitalize upon the natwel interrelated-
ness of language. In this vespect, one aim which the teacher has in
nmind ig that one by which all of the children will begin writing on
thelir own,

Criterion nine.--A variety of Independent activities (using

crayon, pancil, and paint) is open to the child during the time

in which he is not direectly inwlved in individual or small group
gsessions with the teacher. These pupil products may serve ag the
bagas for total clasn experiences in language. The child's interw
pretation of his {ndependent work is recorded by the teacher for
the whole class to see, In this way, provision is made for an
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additional experience from which the class is able to gsee how
thoughts are recorded in conventicnal sywbols., Ingtruetion in
skills appropriate and necessary to the task at hand, plus further
discusaion of the puposes of the syatem of rotation can he
carried on intthis tvpe of situation,

Baticnale nine,--Most children seek activities such as painte

ing, craym sketching, and drematizing because they have experi-
enced some success {n using these media. Young children are able
o exprass theiv ideas wore freely through such activities as |
these than through writing since these activities place fewer
restrictions on ideas and vocabulary, The individual child sees
& clearer purpose for his independent work when his own product
is used for instructicnal purposes,

Criterion tan,~-The teacher develops a simple routine for

guiding and utilizing children's independent activity producticns,
This routine might include:

a. Procedwres for selesting and distributing materials,

b,  Proosdures for displaying or storing producta.

¢v Procedwes for presenting the material and/or sharing

experiences,

Rationale ten.-~The establishwent of s simple routine pro-

cedure allows the teacher and children t plan for an extended
pericd of time, In this manner children can better understand
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the interrelatedness of language activities that are carried on
on different days; for instance, writing to reading and speaking
to writing, The routines necessary for this type of crganization
give the children the security that comes from knowing what eomes

next,

Criterion elevan,~«All of the activities and procedures to

this point have beean aired at mroviding the badkgraund and motivae
tion for the individual child to attempt his first independent
story. The teacher sets the atmosphere which will encourage ine
dividual children to make a selfw-commitment to write on their oun.
She is constantly alert to the emergence of such a development in

each child,

Ratiopale eleven,w«There is a period of maturation when the

child is physically, soclally, and mentally ready to write, This
stage of developrent is unique to each ¢hild, One of the hest
indices of readiness is that which takes place when the child

indicates a desire to write.

Critericn twalva.-~%hen children make the selfwoommitment, the

role of the teacher changes somewhat frem one of motivating chile
dren to explore and experience to one of serving the individual
needs of children as they emerge. As children bring new experiences
to the class which they wish to express in some visual form, the

teacher encowrapes tham to reproduce the experience.
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Before relsasing the production to the child, the teacher asks
him to visualize what he is poing to write and tell her and the
class the words on which he needs help, Often the teacher might
write on the chalkboard the words the c¢hild needs and then use her
own fudgment as to whether the words offer opportunities to exterd
the learmings which hawe been deweloning in the classroom,

Raticnale twelve.--One of the major poals of language {nstruce

tion is to help all children to becom wore and more independent in
their ability to commmnicate by printed or written sysbols., This
independence developes over a long period of time, therefore necsssi-
tating varying degrees of teacher guidance.

Critericn thirteen.-~The teacher may invite other children to
react to an individual’s preduction (a painting, a model, or an

idea for a play) and to indicate what they would write about it.

Rationale thirtesn,--Children learn from other children in

this way. A fesling of coomeration is established. Some experience
in making discriminative respmnses iz provided, The elapents of
creative thinking ave utilized. In addition, the child begins to
sense the preat variety of ideas posgible as different children
interpret his production,

Criterion fourteen,«-As the environment of the classroom is

enriched with childrer's writing and with rescurces which the
teacher brings to the classroom, children learn hew to rely upon
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gll the available rescurces. The teacher is working toward a goal
of independence at the individual level as she thinks through what
is to be done, the difficulties t6 be anticipated, and the resources
which are available to help the child solwe his problem, Among

the many rescurces available to the children are word lists which
contain basic wooabulary words for their level and liste of words

of general interest,

Raticnale fm_tr'baen.-—«c}xildrm learn to evaluate and select

appropriate materials when a wide choice Is avallable. Abundant
resources help motivate the child to pursue an interest further or
to develop a new interest,

Criterion fifteen,--As children continue to write independently,

the teacher meets with them in small groups and works with them

on vocahulary development over and beyond the words they select

for their own writing, Children are encouraged to use these ad-
ditional words in many ways. These words are thus habituated Ly
the children withent direct teaching of the words,

Rationale fifteen.—As children have gained scme confidence

in writing their own ideas and reading them, they need a systematic
check on thelr progress toward getting the words which are most

frequently used in their langusge into their basic vocabulary in
reading,
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Criterion sixteen,--When the teacher obeerves that the child
has & firm gresp of a reasonably large sight vocabulary which
ircludes a good mmber of the basic words for his level, she makes

it poseible for him to read what sameone else has written, This
material shauld ba suitable to his level of reading davelopment
(for instance, pre-primer if he ig a first grader)., If he is
ready for the material, he should be able to read it quickly amd
successfully, The teacher prowvides oppartunity for the child to
read orally when she thinke it is appropriate for him to do so and
when it will serve a useful instructional purpese. Words are not
analyzed <uring these firet orml sessicns but are simply pronounced
by the teacher so that the c¢hild can proceed with his reading,

The teacher records words which the child does not recopnize
at sight, She assumes respensibility for introducing these words
which are not recognized at sight through & writing ewperience.

Rationale siwteen.~-To insure contimidty in learning and
motivation to econtinue learning, the child needs an opportunity
to use his skille and abilities in sociszlly acceptable situations

and in meaningful ways. Success in first endeavers terds to ine
spire the child to further effort and to sustain his interest in
the task, Meaning of, facility in using, and vecognition of
printed words is enhanced when wnfamiliar words are learned in a
context that is meaningful to the child,
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Criterian seventeen.-~For children who have had successful

initial reading experiences, the teacher provides more snd more
"hook-reading” opportunities. The child's interest, needs, and
abilities are prime factors which are comsidered as the teacher
assists the child to move to higher levels of indepandence in
reading, The child is encouraged to read for a variety of purposes.

Rationale samtm,wm child needs the sanse of achievement

which comes as a result of increased independence in reading. He
can recomnize the pattern of his progress and realistically adiust
hiz aspiration level at any given padnt, 2s the child brenches
out into many types and kinds of reading experiences, he beging to
recognize his potential for greater indepemdence in reading and

the commmication ams in general.

Prolect Fvaluation
A “Reading Study Project Evaluation Questionnaire” wes ad-
ministerad to all teachears in the study at the culmination of the
project, Appendix B consists of the eix parts of the questicmaire
and should be coneulted as needad to clarify the discussion which

follows,

Analvsis of Project Evaluation

Selection and introduction to study,~-An owsr-all composite

mean of 4,36 indicates that teachers felt that this aspect of
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profect was well above average. The small standaxd deviation of
J44 indicates close agreement on this matter among he teachers.
Teachers rated three items as excellent and three others as good,
All but one item veceived a 4.0 or better mean rating.

The item (I, 4) dealing with written material ylelds an
evaluation, in part, of the description and analysis of the
approaches.  The mean rating of %.56 places this {tem in the

"excellent, exceptional in all respects” category.

Ineparvios maetings ,~.These elght {tems received mean retings

ranging from average to excellent with an overwall mean rating
of 4,22 placing this aspeat in the good to excellent renge.,
Teacher feeling of freedom to participate actively in dis-
cussions and leadership provided in the in-servioe meetings ree
ceived ratings of "ewcellent, excentiona) in all reapects
Seven of the eight iteme received mean ratings of 4%.12 or better,
Ttem 8 was the only itewm falling below the "good® categery, This
item referred to the sufficiency of help given toward making the
teacher feel comfortable and secure in carrying cut his approach
to the teaching of reading. This item and item 6, which received
a 4,50 mean vating, are further evalustions of the desorf{ption of

the approach,

Izplementation of the approach,ewThe overwall cempoaite mean

rating for this aspect was 3,83 (sbove average). Sewen of the ten
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items also received above average mean ratings. The other three
items reczived mean ratings which placed them in the average
category.

Iters 1 and 2 should be compared for some indication of
teacher growth in insight into the Language Ewperience Approach
as a rasult of implementation of this theoretical approach. Sig-
nificant growth in insight dld ocour as measured by the difference
between the ratings of 3.31 at the begimming of the implementation
period and ¥.37 at the end of the period.

Commmications and mechanics.~~This section received the

second highest over-all mean reting (4,33) of any aspect of the
study, Nome of the items received less than an above average
rating and one item recaived a vrating of excellent,

Testing,~~This section received an above average rating but
was the lowsst rated of the six sections. All individual {tems

recaived average or better ratings.

Teacher instruments.--A 3,87 cver-sll mean rating placed

this sectim in the ahowe average catepory, All of the items re-

ceived above average ratings,

A1l maicr sections received overwall mean ratings of above
average, OF the thirty-eight items in these six sectioms, six

were rated excellent; twenty-six were rated above averaegej six



119

received average ratings., The hiphest reting was 4.87 (section I,
item 6), and the lowest was 2.69 (section TII, item %), No item
received either a fair or poor mean rating., Generally speaking,
these teachers rated all aspects of the study above aweraepge.
Evaluation of tha Language
Exparience Approach

A second part of the project evaluation consisted of an ine
strument requiring teachers to rate nine elements of the Language
Experience Apprcach. Appendix T presents these elements and
the mean ratings given btv these teachars,

Seven of the nine itews receivad excellent mean ratings.
Three of the four stb-~iteme in item 6 received an excellent rating.
Item 5 and ane sub-item in item 6 received above average ratings.

Almost perfect (5.0} mean ratings were given {tems 1 (4,98),
7 (4.98), and 8 (4,96)., These three items deal with "the concept
that as a basis of reading the child shauld gain the feeling that
hig own ideas are warthy of exmression and his own language iz a
vehicle for commmication,” "activities, experiences and devices
which provide for imteraction . ., ,," and deweloping skills mean
ingfully frem the child's oun language,

These teachers feel that the elements of the Language Fxperf-
ence Approach are practical, workakle, and significant to an
excellent degree in most respects, This could be accepted as a
further validation of the usefulness of the operational definitions
and the inwservice proprem provided for these teachers.
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Teacher Approaches

As has already been discussed, teacher approaches have been
primarily determined through data obtained from an instrument
dealing with teaching approach administered twice to each teacher.

Table XIT has been designed to indicate teacher approaches in
terms of consistency index scores. Each of the five subegroups
appears in this table. Teacher entries follow the pattern already
established; for instance, highest consistency for the experi-
mental period was exhibited by the first teacher listed for each
Gubegroun,

Tt may be quickly noted that the thres teachers in subegroup
VI taught an approuch best characterized as an individualized
approach during the control period, These same teachers switched
to the theoretical Language Experience Approach during the experi- |
mantal period,

Sub-group VIT consisting of two teachers ewployed their ver-
sion of the basic approach during ‘the contrel period. They im-
plemented the theoretical Languape Experience Approach during
the experimental periocd,

The single teacher in subegroup VIIT switched from a mixture
of approaches during the control period to the theoretical
Lanpuage Experience Approach during the experiwental period.

Sub~proup IX comsists of only one teacher., 7This case is
unusual since the teacher taught a version of the basic approach

durding the control pericd. She, however, continued to teach a very
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TABLE XTI

ANALYSIS OF APPROACHES EMPLOYED
BY TEACHERS IN LANGUACE

Stghw Teachey Consistency Index ngﬁﬁfﬁmmmw Iﬁm
Group Number Scores Contrel Perioed Pariod
VI 18 k42 10 I(LE) 532 12 1E(Y)
VI 7 542 11 I(LE) 582 11 LE(T)
VI 4 334 10 IQ1E) 447 10 LE(T)
ViI 3 §32 11 B(I) 5332 11 LE(I)
VII 52 433 10 B 543 10 LE(I)
VIIY 47 554 8 ILE 533 11 1®
3.4 33 433 1D B sy 8 B
X 331 11 LE(D) 531 13 LE(I)
X £ 532 12 LE(D) 832 12 LE(D)
X 48 43 10 LE(T) £38 11 LE
% 14 B 9 LE 543 10 LE(Y)
X 34 w3 9 IE(D 543 10 LE(I)

inconsistent, though identifiable, basic approach during the ex-
perimental pericd, This case is unique among the Fifty.nine

in the study since all of the other teachers did, in fact, employ
during the experimental pericd the theoretical approach which they

had chosen.,
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The five teachers in sub-group X employed their oswm version
of the language expsrience approach durdng the control period.
They implemented the thecretical Language Experience Approach durw
ing the sxperimantal perdicd.

Another method of analyzing changes in approaches Between the
twe periods jg presented in Table XITI. The same procedure as ex-
plained on page 59 regarding Table IIT was utilized,

TABLE XIXIX

TEACHER APPROACH DIFFERENCES: EXPERIMENTAL PERIOD
VERSUS CONTROL PERIOD, LANGUAGE EXPERIENCE ORUP

lavel of
Group MnD Significance Ratic | Significance
or
Group B I LE B I LE B I|IE

gi - 2.06 L 2.67 7-33 e .523 - bual 2-5?1 [ X4 [ EFBERES

VIT |«21,50 | 1,50 (23,00 |~2.523 | 4 176 | 43,832 | vun | weilven

VIIT [«317.00 |-17.00 | 4,00 P P evs | Yog | Yeg | No

X 2.6C 15,60 |17.00 Y v *ae No Yoo (Yoo

X — S‘Bﬂ - 3¢00 5.90 *1.11 *1&“2 1126 LR 2] I X REEE)

Ln Ea ned 5.53 hast 1083 9.58 “2;26 - .554 3.“1. 5% LR X 1%_
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The three subegroups with more than one teacher in them (VI,
VII, and X) do not yield a significant difference in approaches be-
tween the two periods. The two single teacher subegroups indicate
differences as noted by ingpecticn only. The approach group as
a whole {Language Experience Croup) yields differences which may
be considered significant. TFor the total group, it appears that
a definite shift amy from elements of the basic approach and a
shift toward the language experdence approach tock plage when
wetdcal

teachers changed from their ewn approaches to the
Consequences of Implementing
the Languape Experdience
Approach
Tests of significance of difference between means achieved
during the two periods in terms of variam measures constitute
the major data for reporting consequences relating to punil he-

havior.

Achievement in Reading

Appendix U summarizes the treatment of achievement score data
by classroom groups, sub-grouns, and the total group,
No level of sipnificance is reported for sub-groups

YI, VII,
VIII, or X. A 0.1 per cent level of significance is reportsd for
sub-group IX, This difference favors the control period vhen the
teacher war implementing her om version of the basie approach.
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However, sinoe she continued to implement a version of the basic
appreach during the experimental period, this significant differ-
ence indicates little reparding the theoretical lLamguage Experi-
ance Approach.

When all teachers are considered as one group, a difference
in achievement of 2.5 months of achievement is significant at the
1.0 per cent level and favore the contrel pericd.

Tt should be noted that the mean gain in achievement for the
el ght-momth pariod was 12.7 months or nearly one year and three
menths of achievement gain, Differences were significant iﬁ aix
of the twelve cases in the total grovn, with four favoring the
control period and two favoring the experimental period.

Attitude Toward Readingg

Appendix V summarizes these data, Not a single individual
grouns, sub-group, nor the total growy indicate & difference that
is significant, A mean of onlv nine pointes of total grin for the
entire pericd indicates that attitude remained rather stable,
starting at a4 rather high wean level and moving still higher,

Personal/Sonial Addustment

Appendix W sumarizes these data. Subegroups VI and X
vielded diffevences that were significant and favored the experie
mental period. The other groups showed no significant & fference.
When taken as a whole group, a difference of 9.5 soints iz sige
nificant at the 0.1 per cent lewvel and favors the experimental
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period, Three of the twelve classroom groups yvielded significant
differences, one In sub-group VI and two in subegroup X, These
di fferences also favored the exparimental period,

Felationahips of Measures

Achievemant and attitude,--~Appendix X presents a correlation

matrix of selected variables., Correlation ratiom for achievement
and attitude are shown for each testing period. Those ratios are
as follows: test one, .30; test two, .38 and test three, .28,

These ratios are all positive and statistically sipgnificant,

Achievement and pemlfamial_ adjvatment,«-Correlation

ratiog for the three test periods are as follows: .77, .65, and ,68.

These ratios ave all statistically significant and positive.

Attitude and personal/social adiustment, --Correlation ratios

for the three test periods are as follows: .38, .39, and .42,
These ratios are all statistionlly significant and positive,

Other correlations.--Appendix X presents correlation ratics

for fourteen selscted variables mmd three testing perdeds,

Surmary
Sumpmary statements are made in terms of the hwypotheses of
the study (pes pages 12 and 13) as they relate to the Language
Experience Approach,
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Operational Pefinition

A Language Experience Approach to the teaching of reading has
haen analyzed and dascribed in the form of operational definitions
which can be used by classrocm teachers as a guide to implapentse

tien.

In-Service Education

Tn-service education p

prepare for implementation of the language Experience Approach
ware valuabls to the teachers involved.

orams designed to assist teachers

Teacher fpproaches
Individual teacher approachss to the teaching of reading

are significantly different from the theoretical language Experi-
snce Approach (in terms of one or more of the setz of elements
from the three approaches) for the total Language Experiance Crouwp
and for subegroups VIII and D, (These two subegrouns consisted
of only cne taacher sach, and sipnificance is assigned on the basis
of inspection of data, not gtatietically.) The null hypothesis
that there is no difference must be accepted for sub~groups VI,
VII, and X,

However, when consistency index scores are consulted, this
analysis would indicate that there is a difference in the cases
of subegroups VI and VII. Sub-group X shows no diffavence when
this method is applisd. ALl things considered, it would appear
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that most of these teachers did not change their approaches slp-
nlficantly, but did change enough to yield contresting approach
consistency index scores in the cases of subgroups VI, VII, and
VIII. The aipnificance repcrted for the total group simply in~
dicates that a more consistent implementation of the theoretical
language Dxperience Approach was emploved during the experimental
period.

Teachers who {molementad the theoretioal Language Fuperience
Approsch rated the varicus elements of the approach pesitively
in terms of workability, practicality, and significance,

Conneguences: Achievement

No signifioant difference is reported for subegroups VI, VII,
VIII, or X.

A difference (MnD) in monthe gained of 10,1 months of reading
achievement for subw-group IX (one teacher omly in this group) is
signifieant at the 8.1 per cent level, This difference favors
the control period {teacher's own approach best characterized as
a basic approach). This teacher was the only teacher who did not
implement the thecretical Language Fxperience Approach as determined
bv consistency indew scores during e experimental pariod. Thus,
the difference indloates very little with regard to the thecretical
Languagre Experdience Approach, |
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A1l three classroom groups in sub-group VI yielded aignifi.
cant differences at the 1.0 per cent or better lewvel of signifi.

cance, However, two favored the coantrol perdod (app

acterized as individualized apmroaches) and eme favored the
axperimerntal period {the thecretical lLanguage Experience Approach).

One of the two classroom groups in subegroup VIT vielded a
significant difference. This difference favored the emtrol
perdod (approach bast characterized ag & basic apporoaph). This
difference was significant at the 0.1 per cent leval,

One clasaroam group of the five in sub«group ¥ yielded a
significant difference (0.) per cent leval), This difference
favored the experimental period (theoretical Lanpuage Fxperience
Approach),  The control period in this case was uwsed to implement

a version of the lanpuage experience approach,

Consequences: &_tti_tuglg
No significant differences are indicated for any of the

classroom groups, sub-groups, or the total group.

Consequences: Personal/Social Adbustment

Differences are significant for subegroups VI and ¥ and
favor the ewperimental period (theoretical Langusge Fuperience
Approach)., The same is true for the total groun,

No sipnificance ie reported for subegroups VII, VITI, and IX,
or nine of the twelve teacher classroom grouns.
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One teacher classroom group in sub-group VI vielded a dif.
ference significant at the 0.1 per cent level favoring the experi-
mental period, Two classroom groups in sub-group X yielded
differences significant at the 1,0 par cent level favoring the
sxperimental perdod,

Relationshins

Statistically significant positive relationships exist betwean
achievement and attitude, achievement and personal/social adjuste

ment and attitude and perecnal/social adiustment,



CHAPTER V
CONCLUSTONS AND RECOMMENDATIONS

Findings have been sumarized at the end of each of the
3, These findings
are stated with reference to the ariginal hypotheses of the

thres chapters dealing with the three anproache:

study. In addition, many of the appendices sumarize statistical
Findings.

Corclusions

1. Three different approaches to the teaching of reading
have beent identified, analyzed, and described in the form of
operational definitions which can be used by classroom teachers
as a pulde to implementation. These approaches are the Basie,
the Individualized, and the Languags Experience,

2, In~service education programs designed to assist teachers
prepare for implementation of any one of these approaches were
valusble to the teachers inwvolved,

3. Teachers gererally employed thely oun version of one
of the three described approaches, but some emploved 2 mixture
of the elements of the three approaches, when given the oppore
tunity to employ whatever teaching approach thay wished during
the ineservice phase,

130
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b, &z a result of a study of the description and operational
definitions of a particular approsch chosen from among the three
approaches, teachers ware penerally able to implement to some
acceptable degree of consistency any cne of the three approaches,

5. After study and experimental implementation, teachers
ranked the elements of the approach they chose as workable,
practical, and significant. They, therefore, ranked the definitions
and analysizs of each of the three approaches as educationally sound
and wseful to the clasaroom teacher,

6. With regard to all three aspects of pupil hehavior chanpes
as measured by the three instruments, it must be concluded that in
most instances the differences calculated for classrocm groups
did not constitute significant differences. (Appendix Y has been
designed to show the par cent of cases with differences favoring
the control period, the per cent of cases with differences favor-
ing the eaperimental period, and the per cent of cases in which
there was no significance of differences.) However, the follosing
conclusions regarding certain tendencies are wefuls

a. Individual teacher approaches implemented during the

fall (comtrol period) in which teachers used their own versicms

of all three theoretical approaches, as well as a mixture of
approaches, tend to provide for greater puwpil gain {n achievement
than was achievad by pupils when their teachers implemented any one
of the three theoretical approaches.
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b, Gaing in pupil attitude tend to remain stable with no
tendency to faver either the individusl teacher versions (control
period approaches) or the three thecretical approaches.

¢, The three theoretical apmroaches implemented during the
spring (experimental period) tend to provide for greater pupil
gain in perecnal/sccial growth than was gained by pupils when
their teachers implemented their own wvarsions of one of the three
theoretical approaches or a mixture of approaches,

7. When teachers take part in a prodect such as this e,
rupils may be expected to exceed expectancies in achievement gains.
Expected gains in achiewament at the nomm over the eightwmonth
period of the study was eight to eight and one~half months., Pupils
in the Basic Orcup achieved 12.5 monthsy in the Individualized
Group, 12.9 months; and in the Language Experience Group, 12,98
months, These approaches and combinations of these approaches
may produce better than average results in pupil achievement when
immlemented under conditions such as those amploved in this project,

8. No clear-cut supericrity of any ae of the approaches
{when compared with any me of the other two approaches) is
indicated by the findings of this study. Uhen individual teachers
employed thelr version of the basic approach (sub-graup III)
versus the theoretical Individuelized Appreoach, a difference in
mean achlevement gains favored the basic approach. A difference
in personal/eccial growth, en the other hand, favored the the~
cretical Individualized, Tt ghould be noted, however, that the
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pupils i{n this subegroup achieved the greateat over-all achievement
of any subegroup in the study, This over-all mesn gain was 13.7
montha when only 8.8 to 8.5 months was the sxpected amount of gain,
A sipilar result for sub-proup V (a3 mixture versus theoretical
Individualized) ccourred. The over-all mean gain in this case,
however, was 11.7 montha, The only sub-growps vielding differences
that were significant for two of the three measures, and were
also sub-groups that contained omntreating approaches

s Were sube
groupa IIT and V., Appandix Y indicates other situations that cg~
curred with regard to significance of difference of measures, as
wall ag per cent of classroom groups achieving significant differ-
ences,

9. There are pesitive relatiomships batween pupil) achievement
scoves and pupil attitude inventory scoves; pupil achievement
scores and pupil personal/social adiustment scores; and pupll attitude
inventory scores and pupil perscnal/social adjustment scores. The
degree of relationship is greater between achievement and personal/
social adiustment (from .50 to .77) than for the other two pairs
of relationshipe (ranpe for both about .20 to .%0),

Recommendations
1. School districts should consider utilizing the deserdptions
of tha approaches as bases for in-gervice education in the area
of reading instruction.
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2. Tedachers should be encouraged to study the three approaches
with a view of implementing one or more of them in thelr cuwn class-
TOmS .

3. Instruments should be developed which measure more ac-
curately the reading achievement of pupile, pupils! attitudes
toward reading, and pupil self-concepts.

4, Variations of the three approaches should be developed,
defined and then implemented with a view of further improveme

of teaching effectiveness,

5. The lLanguage Experience Approach should be Implemented
at the kindergarten lsvel since it seems nmoat compatible with
present kindergarten technique.

6. Each of the approaches should be implemented by teachera
of varicus types of special or unusual groupss for instance,
rentally retarded, emctionally disturbed, or “gifted,”



APPENDTX A

&n Trwentory of Reading Attitude
Devised for the San Diepo County
Department of Education
Reading Study Project

Name | | —— . Orade Boy Girl
TasT T rIret Hadle '
School _ _ _ Teacher
Your Age Date of Test _ .
LN =, .

10 BOYS AND GIRLS:

This bocklet has some questions about reading which can be answered
YES or NO.

Yo anewers will show what you usually think about reading, After
aach question is read to you, cirels vour answer.

INSTRUCTIONS TO PUPTLS
Draw a circle arcund the word YES or HO, whichever shows your answer,
SAMPLE 1 -« Do you like to read? Yes No
If you like to read, you should have dram a cirele arand the
word YES in sample I§ if you do not like to read, vou should have
drevn a circle around the word NO.

SAMPLE I « Do you read ag well as Yes No
vour would like to?

If you read as well as you would like to, you should have drawn a

cirele arcund the word YES in Sample II; if not, you should have
drasn a cirele around the word NO,

13%



1e

2,
3.
k.

5.

7,

8.

3.
10,
i1,

12,
13.
1y,
185,
16,

17.
18,
is,
20,
21,

22,

Do you like the time in school when the children Yes
read from readers?

Do you like picture books? Yas
Do you like to read before you go to bed? Yes

Do you diglike reading directions for making things? Yes

Do you like to read after you have finished your Yes
other work?

Do you like to read to other people at homa? Yes
Do you like to read stories that other childven Yex
are reading?

Are signs and advertisements that you ses beside Yes

the highway fin to read?
Is reading helpful to you in vour subljects at school? Yes
Do you like to read mapazines? Yes

Would you like to read most of the books that we Yes
have in owr school?

Do you like to make up stories? Yea
Do you like to talk about stories that you have read? Yes

Do you entoy receiving bocks as presents? Yes
Does the reading period at school seem too long? Yas
Is reading helpful to you in anewering questions Yes

about things that you are interested in?

Is learning new words fun? Yes
Do you like to help other children with their resding?Ves
Do you find that reading about real people ig dull? Yes
Is reading to your parents fun for you? Yes

Do some stories that you read at school make vou Yes
happy or sad or angry or excited?

Do you like to read the atory of a real perscn's life?Yes
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No

Ne

No

No

No

No

No

No

Ne

No

No

No

No
No

Ho



23,

24, -

25,
26.
27.
28,

2%.

3.

32.
83,
34,
35.

36,

3.
38.

33.
4o,
.
H2,

43,

Do you think that you are a poor readar?

Do you have a library card?

Is looking up things in books at school too hard?
Ia reading poetry a waste of time for vou?

Are you interested in what other pecple read?

Do you think that vou hawe too meny books o read
at school?

Are a2dventure stories interesting to you?

Do you feel when vou finish a reading dob
that your teacher agks you to do?

Do you wish that you could sperd less time on
reading in achool?

Are there many school books that you like to read?
Do you 1ike to trade books with your friends?
Wonld you like to o a lot of books?

Do you like to read when your mother and dad are
reading?

Do you thinmk that finding new words is a waste of
tima?

Is reading your favorite subject at school?
HWould you like to read at the librery?
If you could do anything vou wanted to do would

reading be one of the things vou would choose to do?

Do vou like to play word games?

Do you think that you are a good reader for your age?

Do you like to read catalopues?

Do you think that people who read a whole lot
are wasting their time?

Do gm; like to read when vou don't have anything
to do

Yas

Yes
Yo
Yo

Yau

Yeas

Yas

Yoo

Yeu
Yes
Yea

Yes

Yas

You

Yexn

Yes

Yeos

Yes

Yes

Yes

Yoy
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o

Ne

Ny

No

o
No

No
Mo
No

Ko

ey

No

Ney

No
No
Ho
No

No
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RE,
47.
48.
W9,

50.
51.

52.
53,
54,

85,

56.
57,

58,
59.

60,

61.
62,

83.

&4,

Do your parents think that you are a poor reader?

Do you think that moet things are more fun than
reading?

Do you like to read aloud for cther children at
school?

Are books with a lot of facts in them interesting
1o you?

fre you interested in reading stories written by
other children in your room?

Do yeu hate the reading pariod at school?

Do you hate everything about reading at home o at
school?

Do you 1like to bring books to school to read?
At school do you read only when you ave made to read?
Do you like to read Bible stariea?

Do you think reading the TV schedule is a good way
to select programy?

Do you keep books to resd by your bed?

Are most hooks that vou read at achool not interest-
ing to you?

Do you like to read school books?

Do you enjoy telling youwr parents about what you
have read?

When you get the chance, do you like to read bocks
brought to school by other children?

Is it fun to work out new wards for yourself?

Arve most of the things that you read at school
uninteresting? -

Does reading help you to make friends with other
children?

Do you like to read the comlcs in the newspaper?

Yeau

Yes

Yes

Yes

Yes

Yaa

Yas

Yes
Yeg
Yas

Yea

Yoa

Yes

Yes

Yes

Yes

Yes

Yes

Yoo

Yes
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No

No

No

Ne

Ho

Ko
Ne
No

No

No

No

Ho

Ho

Ho
No

Ko

Mo



85,
66,
87.
68,

59,
78,
71,

72.
73.

74,

75.

78,

77.
78,
73,
80,

Bl.
82,

83.

8k,

8s,

Is it fun to read all kinds of books and stordies?
Do you think reading recipes is fun?

Yor

Yos

Do you £ind that reading make~believe ateries is dull?Yes

Do you lock forward to the time when new books are
brought to your room at school?

Do you think it is a waste of time to read plays?

Do you usually inderstand what you read?

Would you rather play than have somsone read you
a pocd srory?

Do you like to tell stordes?

Do you learn about other people through reading
about them?

Do you think it is not too intereating to vead
stories nther children have written?

Do you like to read the newspaper?

Are thare lote of good things to read in owr school
room that are not in books?

Are borks the only thing that vou read at school?
Do you like to read all kinds of books at school?
Is it fun to Jnow what words mean?

Do you like to answer questions about things you
have read?

Are you uwsually plad when a story ends?

Do you think it 1s a waste of time to make rhymes
with worde?

Do you think that reading is very helpful in your
school work?

Do you like to talk about bocks you have read?
Doas reading make you feel grod?

Yes

Yes
Yes

Yos

Yes

Yes

Yeu

Yes

Yes
Yais
Yes
Yeu

Yon

Yoy

Yon

Yen

Yes

Yes
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Ne
No

No

No

No

_Ka

Mo

Nex

No

No

Ko

Ko
Ne



86.
87.
88,
89,

90.

9.

92,

93,
34,
35,

96,

87,

98.

98,

100,

101,

102,

103,

104,

105,

Domg your teacher think that you are a good reader?
Do you think that you are a poor reader?
Are you careless with your books at home?

Do you think it s all right to throw & book away
when vou have finished reading it?

Do you find that it {s dull to read a book the
gecond time?

Do vou feel that reading time {s the besat part of
the school day?

Do you hate to see a wovie that you have read about
in & bock?

Yes
Yos
Yo

Yas

You

Yes

Yes

Do you find {t hard to write about what you have read?Yes

Would von 1ike to have more hooks to read?
Do you like to read hard booka?

Do you like to read all the sections of the
newspaper?

Do you find thick books uninteresting?

Do you think that there are many beautiful words
in poema?

Do yvou like to read to get information for reports?

Would you rather ask someone something than to read
about it?

Would it bother you to read about other children
fumt like you?

Is it fun to read highway signs when you go on a
trip?

Do you hate to have to use the dictionary to
look up new words?

Do you like to act cut stories you have read in
books?

Do you like to use snovelopedias?

Yen
Yen

Yes

Yes

Yes

Yeo

Yen

Yes

You

Yag

Yes

Yes

0

No
Ne

No

No

No

Ho

Ne

Ko

Ho

Ho

No

No



108,
107,

108,

108,
110,

111,
112.

113,
118,

Do you like to read what famous people have said?

Does reading certain stories make you act
differently?

No you think that it is 2 waste of time to read
Just for fun?

Do you like to read maps when you take a trip?

Do you liks to teke a favorite book aleong when
you go on a trip?

Do you 1ike to read different books by the sane
author?

Do you use book marks to mark your plzee in a beck
you are reading?

Do you thirk that boock jackets are a waste of paper?
Do you 1ike to take reading teats?

Yes

Yen

Yeos

Yom

Yes

Yes

Yeg

Yos
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No

No

No

o

No



APPENDIX B

EVALUATION OF THE READING STUDY PROJECT
BY PARTICIPATING TEACHERS

A "Reading Study Project Evaluation OQuestionnaire” was ad-
ministered to all teachers in the study at the culminmation of the
project. The purpose of this questionnaire was to ascertain the
teachers' Judgments concerning the conduet of the study, The data
derived from thair responses are presented below in the form of mean
scores and standard deviations for each of the three reading approaches,
A five-paint rating scale was used,

Rating Scale
5.00 to %.51 Excellant, exceptional in al) respects
4,50 to 3.51 Good, decidedly above average
3.50 to 2,51 Average, generally satisfactory
2,50 to 1.51 Fair, penerally satisfactory but weak
1.50 to 1,00 Poor, of little value

The data below were darived from thirteen teachere in the Basic
froup, thirty-seven teachsrs in the Individualized Group and sixteen
teachers in the language Ewperience Croup., Romen numerwls designate
mator sections of the questionnaire. Arabic numerals designate items
included in the maior sections. Means and standard deviations are

reported for major sections as well as the {tems in each major ssotion.

a2



PROJECT EVALUATION OQUESTIONNAIRE

B o e e e P S S s e e P e AR e

Questionmaire
Sections and Items

13

Individual
Teachers

APl i N i ey oo

Lang. Exper,

Mpan

=

1. Yoar selsction
and introduction
0 the study

3.54

«38

4,14

«29

4,36 Juk

1, The panner in
shioh vour distriet
administration iden~
tified vou to take
part in thiz study

2. The panner in
which vour distrdet
sdministration ine
formad vou of the
wtady

3. The firet meeting
at the County Office
Service Center to ex-
plein the study

rial given to yvou %o
help you decide on
particination

5. Your freedom to
aceept or reject parw
ticipation in the

st

£, Your freedom in
selection of the

approach which vou
desired

3.1

3.43

3.79

3,86

3.07

3,23

1,28

1,80

1.49

1,03

.71

1L.77

3,8

4,14

k.08

3,95

b.27

4,85

1,98

60

1.00

88

+85

3,75 .88

4,00 | 1.08

8,28 68

4,88 52

1,75 .58

4,87 1,13




Thi4

Questicnnaire
Seotions and Items

Basic
Teachers

Individual
Teachers

lﬁmo Emr’-
Teachers

Hesn

o

II. In-service
meetings

3.78

24

4,18

.18

w,22

«82

1. Number of ineserw
ice meetings in terms
of sufficient time for
developing vour under-
standing of the ap-

proach which you
selected

2. Your feeling of
freedom to partici-
pate actively in
discumsions

3, Leadership pro-
vided in the in-
service meetings

4, The vrovisions for
soquainting you with
the materials to be
used in your approach

8., Use of consultants

6. The amount and
quality of assismtw
ance in helping you
wderstand the oris-
terdia and ratiomale
of your gelected apw
proach to the teach-
ing of reading

7. The asaistance you
were given in clari-
fyving your responsi-
bilities in the study

3.57

4,29

3.78

3.57
364

3.71

3.86

34

.95

1.18

51
1.30

+61

«35

.13

4,81

4,30

4,11
3.97

4,03

4,03

.81

70

87

.30

.87

4,12

4,81

4,82

B, 44

4,12

4,50

4,37

.98

+80

51
62

563

R
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Questiomaire
Sactions and Ytems

Individual
Teachers

Lang. Exper,
Teachers

8. The sufficiency of
the help given toward
making vou feel come
fortable and secure

in carvying out your
agproach to the teach-
ing of veading

3.78

.88

§,38

88

2.81

«50

IIT. TImplementation
of the approach

3.86

+61

4,01

W42

3,83

68

the approach at the
beginning of the im-
plementation period

2. The interest and
support of your dis-
trict in helping you
carry on the approach

3. Opportunities to
share yoipr experie
ences with other
teachers in yowr
building

4, Opportumities to
ghare your experi-
ences with other
teachers in your
distriet

5, The parents' ate
titude about their
children being in
the study

3.86

k.07

2.64

2.57

4,14

+ 88

1.07

+83

1,01

+68

3.73

4,58

3.81

3.27

5,14

+87

+37

124

<95

3,31

Y Y

2.8)

2,89

3.87

1.1%

.73

1-28

.96
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Quastionnaire
Sectione and Itemn

faglia
Taachers

Individual
Tea/ohem

Lang, Exper,
Tmhm.

6. The children's
feeling about their
room being a part of
a veading study

7. Awailability of
materdals to carry out
your chosen approach

8, Your ability to
carry out the spirit
of the oriteria and
rationale of your se
lected approach

3, Your insight into
the approach at the
end of the impleman~
tation perdiod

10, Your feeling of
secompllshmant at the
end of the atwly

4,00 B8

8,29 83

3,64 » 7%

3.83 .62

3.43 Ok

4,46 .68

4,88 .80

3,60 .58

4.83 60

3.85 $ 71

4,19 56

4,0l »73

3.9u «85

%,37 .72

1V, Commnication and
mechanios

3.67 48

4,27 42

%,33 o 7Y

1. The wechanics of
administration of
tests and tabulation
of results

2. The adequacy of
information availe
able to you for im-
plaementation of your
approach

3,07 1.07

3,71 »B1

3.82 1.11

h‘u?? .83

3.69 .88

4,19 +B8




w7

Bagic Individual Lang, Lxpar,
Questionnaire Teachers Teachars Teachers

Sections and Ttems v o Venn ~ Voo -

3, The adequacy of
the liaison person
of your distriet in
rroviding all of the
necessary information
and materials needed
by you to carry out _
your apprvach 1% 82 4,88 50 4,28 1.86

4, Your freedom to
express ideas and
gqueations of the Readw
mittae %,07 .73 4,36 .83 4,44 .83

b, Your freedom to
express ideas and

agk questions of the
Jiaison person 3,36 T8 | 4,68 53 | 4,60 .73

V., Teating 3.18 R 3.58 43 3.58 »35

1. Adsquacy of tegt-
ing 3.38 1.22 3.68 » 94 3.75 93

2, Time neaded for
testing 3.1% 1.02 3,73 1.12 3.19% 1.28

ﬂmng testy 2.86 1,481 3.32 1.25 3,78 1,08

4, Usability of the
Inventory of Reading

5, Adequacy of Stuw
dent Test Data "
Record Card 4,00 B8 b, 14 78 4,00 .73
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Rasic Individual Lang. Exper.
Que;stimnaim Teachere Teachers Teachers
Sections and Ttems o o v ppmn o v -
Vi, Teacher Ingtru-
rents 3.27 .12 3.83 »38 3.87 » 28
1. Teacher Inventomy
of Approaches to the
Teaching of Reading 3.43 1,01 3.84 .73 4,25 «58
2. California Pavchow
logical Inventory 3.29 +83 3.84 1.06 3.81 «21
3. Adiective Check
Ligt 3.21 270 3,05 1,00 3.75 «36
%, Observers 3.1% +95 3.78 «92 3.68 .79




the eriteria statements,
propriateness, workability, and significance,

APFENDIX C

BASIC APPROACH EVALUATICN

Fach iten for which a mean is reported below was developed
from a significant element of the Basic Approach as desoribed in

5,00 vo 4.51 Excellent, exceptional in all reapects
4,50 to 3.51 €ood, decidedly above average

3.50 to 2,51 Average, generally satisfactory

2,50 to 1,51 Fair, generally satisfactory but wesk
1.50 to 1,00 Pcor, of little wvalue

Ttems were rated {n terms of their ap~-
The rating scale is:

Elementa of the Basic Approach Mean
(1) The plan for flexible ability grouping for reading
instruction 3,62
(2) The use of the teachers' manual as the primary gulde
for reading instruction 4,08
{3) The plan for placing children in various type groups
other than abllity groups for reading purposes 2,92
(4} The concept of sequential skill development 4,23
(5) The suggestion to 1imit the nuwber of ability proups
to about three 3,54
(8) The planned steps for reading instruction k.38

149
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Elements of the Basic Approach Mean

{7} The step of setting purpose 3.82.
{(8) The step of introducing vocabilary and skill teaching %.31
{9) The step of cral reading 3.77
{10) The step of follow-up discussion 4,08
{(11) The step of independent activities 4,00
{12) 'Tna idea of encouraging and planning for a variety 385

of activities to take place at the same time




APPENDIX D

TO THE TEACHING OF READING

Prepared by Reading
Study Project Commitbes
Department of Educatimn

San Diepo County
Name I . PpprOACch
Grade _ o School Disteict

Instruotione: Here are 33 statements regarding the teaching of reade
Ing @8 dlfferent teachers would approach it. These statements should
ba read carefully and then judged in terms of thelr accwacy for
deseribing your approach to T teaching Of reAding curing the
PEriod Detwesn January 6, LU0, an 7, 1950 Ethe {mplemantation
phage of the reading study)., Your judgment will be indicated tw
using the following key: :

Place a "5" beside the item if it is entirely acourate,
Place a "4" beside the item if it tendd t0 De ApCUTDTS.
Place a "3" baside the item if it T peither accurdte nor
inaccurate.
Place a P27 Deside the ftem if it tends to be inaccurate.

Place a "1V beside the item if it T8 emtirely Tnaccirate.

Plaase read all 33 statemsnts at least onoe before vou attempt to
mike final judgments,

. 1+ I provide a systematic program of instvuction in reading
for my class primarily through the uge of a single main
- gource of rinted materials,

2. In my class, attention is given equally to reading skillé,
interests, and attitudes,

3. The basic purpose of reading instruction in my class is
to extend use of all the language arts by using sach
child's thoughts, ideas, and experiences in language
activities.

181
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6e

10.

11.

12,

152

My classroom is organized so far as reading instruction is
concarned for the production, shardng and reading of
graphic and written materials based upon the ohild's own
thoughts, concerns, and {deas,

T do most of my direct teaching of reading as pupils discuss
with me and mirc?mzp the story or selection to be read,
and as they participate in reading group activities.

In my class, the individual pupll receives most of my
direct instyuction in reading durdng individual conferw-
encas, This direct instruction {2 based upon the reading
selections he has vead or is reading on his own,

In my class, reading ekill development follows naturally
from sach ¢hild's oral and written expression and is -
therefore dependent upon each child's wnigue lanpuage de-
velopment rather than wpon a pre-determined sequence,

In my class, I utilize materiale which are in the pupil’s
language based upon his thoughts and experdiences., This
material sarves as a major sowrce of reading material for
himwelf and other pupils, This serves as a primary means
for providing for individual differences in my class.

In my clasg, I feel that the best motivation for reading

is stimilated through provision of a wide variety of
reading materials which meet the interests and maturatiopal
needs of the puplls,

T introduce worde (new reading vocabulary) to the children
as they find a need to use them in their writing and read-
ing of material, Dietionaries, word lists, and other
sourves of new words are available and the children are
encouraged to use them as needs arise,

The reading sctivities of the pupils in my class are
based primarily upon many other language experiences,
esp;ﬁally oral and written language of the individual
DUPL I8,

In my class, children are motivated to read by being
helped to see the relation of the story or selection to
be read to their experiences, and by being helped to
acquire the vocabulary and skills recessary for suuceas
in each new reading task.



13.

SR

15.

18,

17.

18,

13,

i53

1 1y to provide for individual differences in my class
by providing and enoouraging the use of a wide ranpe and
variety of printed materials, I provide for individual
oonferences with each pupil in which wa disouss his read-
ing problems and his progress, (I am also able to do
individual instruction in these conferences.) Group con~
ferences are wsed for the same purposes when this is
appropriata,

In my class, provision for individusl differences is made

“mainly through the use of flexible abillty proups, This

allows me to give attention to the ocommon problems of

each of the groups., I can also give attention to ine

dividual student's problems as a part of the growp ine
struction,

In ny class, free reading of brary table materials is
allowed while other pupils are being instructed in read-
ing groups, or o special daye designated for free read-
ing, or when puplls have finished assigned work, or any
combination of these possibilities. Free reading time
is included to assist children in strengthening their
reading skills and for personal snioyment,

I try to provide for and encourage many language activie
ties based upon the self-melsctad reading material read
by individual pupils or by several pupils, Handwriting,
spelling, written expressicn snd wmape are given attenw
tion when they apply to the reading selections which have
been chosen by individual pupils,

In my class, most reading by children is "frae® reading
in that the children generally select their own material
to read and are encouraged to read this materdsl for
prposes apparent to them, one of which {8 to becoe a
tetter reader,

I believe that motivaticn for reading in my class is
stimilated thr the ¢hild's realization that his oral
language expressicn based upon his own experiences and
thoughts as well a8 the {deas and thoughts of others

can be written and thus read.

T hawe a regular reading period set up 1o take care of
direct teaching of reading and other veading activities.
Handwriting, spelling, written expression and wsage are
taught at another time and are given attention during the
reading time whan thay directly apply to the reading
lesson situation.



20,

21.

22,

23,

24,

25,

6.

27.

28.

29,

30,

15%

I evaluate pupil progress in my reading program in rels-
tion to material he is able to read and his achievement _
of the skills necessary to read successfully a given lavel

of materdal.

I base my plan for reading instruction upon the oral and
written expression and identified needs of the children.

I encourege children to use free reading time to read
materials prepared by other pupile, books of speeial

interest to them, and materdials which will help them

develep ideas for their own written producticms.

Skill development is the mrimary obiective of my reading
progran,

My plan for reading instruction is detersined by and fol-
lows the reading needs of individuml children ae they
meat reading problems which requive wy guidance and help.

My clamsrean 1s orgenized to facilitate many and varded
sctivities relating to reading., I set up time for in-
dividual pupil-conferences, small group reading situationa,
and provide for silent reading of self-selected materials
for individusl students,

1 evalvate children's growth in reading in terms of the

quality and quantity of materials read, skills acguired,

38 well as intereste and attitudes developed.

I group the pupils in my room in tarms of reading ability
(penerally three groups), 1 try to gear my instraotion
inmadrlngmt!mmwaofm@fmam.

Reading Instruction in my class {8 designed for the most
part to develop the skills and mechanice of the reading
pocess,

I evaluate the reading growth of the pupil in terms of
his ability to exprese himself in oral and written
form, in terma of his ekill in reading, camprehending
and interpreting written material of all types,

I provide for pupil growth in vocabulary through individual
pupileteacher conferences, encouraging pupils to seek
asslstance fram other pupils in the clags, silent reading
of a variety of printed materials, group cenferences ,

and through encouraging the use of resource materials
(dictionaries, word liats, ete.),



31.

32.

33.

158 -

T introduce new vocabulary to sach veading group prior to
their silent reading of a new selection,

I base my direct instruction in reading primarily upon
material produced by the children themselves, This direct
tenching, depending upan the situation, is done through
group activities, total class activities, or through
sassions with individual pupils.

The main prpese of reading imstruotion in my class is to
develop wholesame reading interests and attitudes as
well as the development of adequate skills through the
¢hild's desire to discover, select, and explore a wide
variety of reading materials, '



APPENDIX E

READING ACHIEVEMENT TEST DATA: BASIC gROUP
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APPENDIX ¥

PUPTL ATTTTUDE DATA: BASIC GROUP
ecomr im et
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APPENDIX 6

PERSONAL/SOCTAL ADJUSTMENT DATA: BASIC GROUP
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APPENDIX H

COVRELATION MATRIX: PRASIC CROUPS
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APPERDIX 1
INDIVIDUALIZED APPROACH EVALUATION

Fach item for which a mean is reported below was developed
from a significant element of the Individualized Approach as
described in the ceriteria statements. Items ware rated in terws
of their appropriateness, workability, and significance. The
rating scale is:

5.00 to 4,5) Excellent, excaptional in all respscts

4,50 to 3.51 Bood, decidadly above awrage

3.50 1o 2.51 Average, penerally satisfactory

2.50 to 1.51 Fair, penerally satisfactory but weak

1,50 to 1.00 Poor, of little value

A3 A P v L £ i L b A i il oo 7T AT 7L 8 A A O WA YA T A WY o A s

Tlemants of the Individualized Anproach Mean

(1) The sugpestion to make available for pupile a wide
range of varded reading materials 4,92

(2} The plan for introducing and instrueting children
in the techniques necessary for the appromriate
selection of rwading matter 4,27

(3) The plan for placing children in variocus typs short.
term groups other than ability groups for reading
parposes 3.88

(4) The idea of encouraging and planning for a variefy
of activitiea to take place at the same time 4,08
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Elements of the Individualised Approach Mean

{8} The concept of complete freedoam of children to seleot

their om reading materisl 3,92
(6} The concept of allowing pupils to prodesd through

reading material at their om rate 4,78
(7) The idea of the individual conference as the primary

means of direct reading instruction #,08
(8) The plan for record keeping with the pupils B.J1
(9) The sugpeations for creative independent activities 3.95

(18) The idea of encouraging sharing by all pupils the _
things they have read 3,14




FEADING ACHIEVEMENT TEST DATA:

APPERDIX J

INDIVIDUALIZED GROUP

SUBGROUP TIT
3]
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21 Shog 63t1 Bs;u 13.5 ‘-209 2.5*1{3 *1!991 LR
30 26,8 | 3.8 | 43,4 | 16.6 | ~8,9 968 | ~2,19]1 0.1
1 38,3 | 46,5 | 51,7 | 13.4% | 3,0 1.850 | «)1.600 see
35 38.7 ‘N.E “9.? 3.3.0 “3.3 1;790 ‘*1-316 L X2 ]
38 24,0 | 30,0 | 32,7 8.7 | 3.2 1,484 | ~2,1u% ser
53 26'6 33.8 3?.5 noﬂ ""3;8 1;'"'"8 ““2;0"‘1 YR
85 59,2 | 67,0 | 76,3 | 11,1 | -u,.4 2,450 | -1,793 PR
28 44,3 | 58,7 | 604 | 15,8 | 8,1 1,777 | ~b.585 8,1
62 | 47,8 | 54,3 | 81,6 | 14,0 | ¢+ .7 2,371 | + ,300 sen
64 UI. % | 49,7 | 86,0 | 12,8 [+ 04 [ 1,716 | + 025 .
63 31,2 | 39,8 | 48,0 | 17.8 |+ .6 1,790 | + ,3u4 vee
50 18,5 | 19,3 | 24.4 9.9 |+ .3 2.683 | + ,089 N
11 38.8 | 47,1 | 52,3 | 13,7 | -3.2 »U98 | B,480 0.1
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APPENDIX X

READING ACHIEVEMENT TEST DATA: IWDIVIDUALIZED GROUP

SUBCROUP TV
. - |18 '
1 4i we
£§ *‘?‘5 #8 > gw* §
gm e e 88w [ BS | 2, | B2
v 5| F B (BE|Be | | 5| 3E
|2 - n ; T s & - 33
20 38.5 | 62,3 56,8 | 18,4 [~9.3 | 1.570 | -8.920 | 0.1
50 36,8 | u3.2 |up.5 | 12,0 |«2.1 | 1270 | - 877 | ...
13 62,1 | S4.6 [57.3 | 8,2 |~2.7 | 2,380 | .3.270 | ...
45 61,3 | 66,% |71.6 | 10,3 |~ .1 | 1,088 |- ,0u8 | ...
3] 89,0 | 57,8 | 62,2 | 13.2 |~8.9 | 2.908 | -2.029 | ,..
2 80,7 | 85,3 | 87.1 | 8.4 |-2.8 | 1.832 | 1,561 | ...
29 41,7 | 63.8 {45 | 7.8 |+4.5 | 3,005 | s1.485 | ..
4y 68,2 | 715 | 78,1 | 9.9 [43.3 | 1,538 | #2018 | ...
42 ¥7.8 | 5.4 | B5.1 | 17,3 |-8.9 | 2,448 | -4,088 | 0,1
54 25,6 |32,9 [ 36,5 10,9 [-3.8 | 2.260 | 1,736 | ..,
v §1.,2 | 58,7 { 63,72 | 12,0 |-3,8 697 | «4,271 | 0,1
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APPENDIX L

READING ACHIEVEMENT TEST DATAt  INDIVIDUALIZED GROUP
; SUBEROUP V
Bt
5 E ' b E b ]
2 &3?§ Eﬁf: “ . d o3
é = “ | &" [ 8Y %o ' g v LE
¥\ f | §F |8 (BB Be B2 2R | B
B _ - ; Fé - % . ¥7
% 71\.“ ?6.‘0 80.& 8‘& ""1«0 1-935 b .333 *hw
11 21.7 | 31.8 | 35.7 | 14,0 | «B.3 1.530 | »4,110 0,1
27 27.5 | 28,5 | 31.4 3.9 | +2,0 1,867 | 41,107 sae
L3 48,3 | 57.6 | 61,9 | 13.6 | ~5,1 2,538 | -2,010 ore
28 26,1 | 37.6 | 83.1 | 17.0 | 8,1 1,777 | «3.830 1.0
All .
Ind, | 42,6 | 50,6 [ 85,5 [ 12,9 | »3,2 370 | »B,.802 0.1
. 4
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APPENDIX M

PUPIL, ATTITUDE DATA:

INDIVIDUALIZED GROUP

SUB-CROUP ITX
Fa
- Ef L=

b B .

X s e [

'g . o« E E&ES IE _ g‘é

= | w8 | o | BE| 3

; G*H i""w -E—*m % “ ‘EU g &4 3

0508 (3% 8B B

2808 |2 & | ge|fu | BE| w8
18 95 | 78 | 85 | <10 | #2u,1 | 6,450 | 43,740 1.0
22 a1 96 10% i3 + 1.7 | 4,530 + 364 e
2“ Bg ?B 79 10 - 8'1 ﬁ.ﬁﬁl “"1.217 v
51 97 26 a8 1 + 2.7 | 3.300 | + .309 -
25 81 38 88 7 - 6.8 | 8,757 | 1,377 ves
23 87 97 99 12 - 8,2 | 3.390 | «2,413 “un
3 g8 100 109 11 + 6.6 | H,B16 | 431,488 rox
21 a7 98 183 & + 2.9 | 4,320 | + 671 ves
SG 81 87 95 u - atq’ 3.56“’ "‘2.351 LR N ]
1 90 9& 95 5 ~ 3-5 3»??0 - 1923 (XX
35 81 85 85 H « 3.8 | 4,3u8 | ~ ,B72 vos
35 ?? 8"‘ g}. 1“ hd Qs t’»lsg e tlag ane
83 82 88 81 - 1 *13.7 S.“‘is “2¢517 20
85 01 in 103 2 + 2.9 | 1.98% | 41,458 ves
28 88 87 s g + 5,1 1 3.891 | +1.306 nee
64 86 92 102 18 + 3.8 | bB,B43 | 4 ,842 sse
63 88 85 a9 13 « 4,8 [ 8,807 | ~ 750 oue
40 83 | 86 | 93 |, 16 |+ 8,8 | 5,497 | +1.613 ves
IIT By 33 87 8 -~ «8 | 1,073 | - 588 vee
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PUFIL ATTITUDE DATA:

APPENDIX N

INDIVIDUALIZED GROUP

SUB(ROUP IV
&
& by -
B TR
B~ . it
g 'l Gy o E b <4
| Ha .
2 ﬁ'ﬂms E o * (o] o g
~t o~ o | % . o,
@ e - = 8 -t oo :g 8 v*%%
g | g 8¢ B ¥ e, £ &
% b ER (#8 | 58 | #8 | 34
23 105 111 13.3. 5 -3.5 ltuﬁﬂ "? .ﬂﬁﬂ e
50 79 88 93 1“‘ ""3.7 8178(; L .'425 ave
13 48 a5 98 4 | +5,E 2,640 | +2,110 ey
41 23 87 101 8 |« .8 3.213 | ~ ,280 cos
2 92 g? 101 9 *2.3 1&99“ *1.150 e
29 78 70 88 w T | #2.5 5.286 | + ,ues eue
42 81 | 166 | 100 9 | »8.8 | 3.508 | -2,503 .
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APPENDIX O

PUPIL ATTITUDE DATA: INDIVIDUALIZED GROUP
SUB-LROUP V

e | .
o g:E % ko
i A
LR EX |k &
2 T IR ¥ ;
gw iy " o - Yo -§ o B
r ) Lw) o o
I 5 |§ §8) i< Ly §E
4% - 5 fuw | 28 | 8 P
KB 86 79 8y - ? 12,2 3860 | +3.180 1.0
1l 77 L ¥4 BE 3 -20.1 | 65.970 | «3,370 1.0
27 gy | o0 | o 10 | - 2.6 | 7121 |~ .38
u‘a 3“ gt; 97 13 Lol 7o5 utgsg‘ "1.?51 +oe
26 87 ag 102 15 w B8 | 2,550 | «~3.308 1.0
V 8“- gﬂ 92 8 had “‘ig 2031“3 “2::10!" P Y
All
nd. 88 a4 97 g « 795 | -2,60% 1.0

hus 2¢1
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APPENDIX P

PERSONAL/SOCTAL ADJUSTMENT DATA:
INDIVIDUALIZED GROUP

SUBWGROUF ITT
£ & gg €
T T | |
= esagé E?f: b :
ﬁ A o .. P
i ot D ﬁﬁé
AERERF A A
K. | -_ 'Y g a
19 63 Gﬁ 68 3 -~ 3-6 uolﬂﬂ - .385 ‘s
22 107 113 117 10 - 2,8 15,380 | - 548 ves
24 59 59 59 10 +11.0 | 5.925 | +1,887 ves
51 117 121 123 6 - 1.0 | 2.840 | - ,327 ves
25 113 khul 111 -2 + 1,9 | 5,568 | + ,33% “es
23 71 78 81 10 + 1,6 | 2,830 | + 642 voe
3 T4 72 83 8 €34,2 | 2,750 | +5,148 0.1
21 108 113 123 15 + B2 | 5,150 | + 818 ver
38' 59 69 39 0 had »5 3-1‘67 -~ n}.?g TR
1 73 75 80 ¥ ¢ 2,8 | 3,980 | + ,702 ouw
35 73 77 73 & - 3,0 | 3,368 | « 891 e
3B 67 71 79 12 + 4.5 | 5,018 | ¢+ ,906 e
53 T2 ;1) 71 h § *1“.5 £.129 +2,885% b.i'.'
85 108 113 321 13 4,2 [ B.38Y | + 778 P
28 80 93 101 11 + .2 | 8,673 | + 899 eue
82 78 78 78 1 + 5.6 | 3,284 | 41,708 . on
B4 89 T4 88 18 * 8,7 | 4.31% | 42,028 ‘en
%0 73 $ 78 5 +13,2 ] 3.883 | +3,39%% 1,0
TiT 83 85 20 7 + 3,5 | 1.087 | +3,281 1.0
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APPENDIX Q

PERSONAL/SOCIAL ADJUSTMENT DATA:
INDIVIDUVALIZED GROUP
SUBCROTF TV

- %E k: = -
B E o . o

(1 g:x 4

E mﬁ aﬁ ) »
: i "é # 2 « &y &
3 S S S R B 1Y ' _§ W oy
& . . b 1;{3 r¢1%

T8 | § | § (88 8 |22 |aF ) §

28 83 38 g4 11 1,1 | 2,350 |+ ,ku? ey
80 75 76 78 3 + 1.2 3.610 |+ (335 wue
13 ?6 78 82 » 1f7 3:370 + i&ﬁ“ s
45 112 115 119 7 * B 4,717 |4 131 “en
41 110 b1 120 18 $ ,7 13,806 |+ 1M .o
2 18 | 122 | 122 8 - 8.1 {5,188 | «1.554 e
?g *Te ¥ L E R J K e ary IR N Yan 9 b
g 108 1260 127 is - 5,3 | 8,142 | -1,021 eso
By 70 74 78 8 - 3 |8,718 |- 071 ves
IV' Qﬁ 103 107 11 - 2*5 1.“97 *1*667 Y X
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APPENDIX R

PERSONAL/SOCIAL ADJUSTMENT DATA3
INDIVIDUALIZED GROUP
SUBCROUF V

MnD

by

E - g © % oy

e E E) . at

. 3 Ry e [ ]

& Loy ™

g e g S? & g"’ oy %

) e 8| %o Eg s o°w

§3 05 15 |5 |§% | 51| 5% B9 OiE

&2 ‘ - ¢ & &8 & we A

46 113 ins 11y 3 +15.,0 | 3,880 | +3,880 0.1

1.1 EB 6g ?3 7 + }.11 3.?20 + 4296 bae

27 72 70 73 b # 4,2 |1 3.531 |+1,189 ‘e

43 109 162 11 8 +20.0 | 7.883 | 2,831 oo

26 L 71 83 9 +16.1 { 3,177 | 5,063 0,1

\ 88 | 85 | 93| s +11.8 | 2,263 | 45,228 0,3
All

Ind. 87 90 a5 8 + 3,0 879 | 3,678 0,1
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APPENDIX 8

CORRELATION MATRIX: IWNDIVIDUALIZED CROUP#

g o TR A n
besl o ql T
g} o3 y ﬁ? . g 5w LS g
8 & fg7 53 : 8% g i
IR
gg jg- 8 < :E :g £ 8 2 & & 8
(D) (2 () () (8) (6) (7) (8) () (18) (1) (12) (33) (W)
(2) 33 ., 91 9 24 60 81 €3 90 20 64 90 24 65
3 34 , . 97 22 B 63 B5 90 17 66 8% 24 67
4) 3% , , . 23 61 €3 65 97 18 66 B2 23 &8
(5) 18 ., « s+ e 27 3% 32 26 63 30 27 B 24
(8 20 . .+ + . B3 96 €3 26 9N B3 28 79
(T 6 , « . « o+ . 9 65 30 79 64 31 79
(8 19 « « + o+ « « o 67 28 83 67 29 82
(9) 37 v v 4 &« + « « . 2 70 83 28 89
(10) 22 « & 5+ « + + .« . 37 26 &% 29
(11) 22 . PO - . s . .« % . 7% 3% 87

f1?> 37 E ] ] . L] » - ] + L] - . 31 ?Q
(13) 23 - « . > ] » » * . v - » 35
(1“} 21 L] 1 v a ¥ » * - - L] » . L]

“Diagonal elements and decimals are cmitted.

in



APPENDIX T

EVALUATION

Each jtem for which a nmean 1s reported below was developed
from a significant alement of the language Experience Approadh as
described in the criteriz atatements, Iters were rated in terms
of thelr appropriateness, workability, and significance. The
rating scale is:

$.00 to 4,51 Excellant, exceptional in all respects

4,50 to 3,51 Good, decidedly above average

3.80 to 2,51 Awerage, generelly satisfactery

2.50 to 1.51 Fair, generally satisfactory but weak

1,50 1o 1,08 Poor, of little value

AN ot .. AT ST A Y AT 1 1A A0 YT YA AR

Elements of the lLanguage Experience Approach Maan

{1} The coneept that as a basls of reading the ¢hild
should gain the feeling that his own jdeas arve
worthy of expresaion and his own language 1s a wehicle
for communication 4,95

(2) The concept that the basis of children's oral and
written ewpression is their sensitivity to their
environment both within the classroom and in the
world at large 4,68
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Elements of the Language Ixperience Approach Mean

(3) The concept that freedom in self-expression, orel and
written, leads to self-confidence in all language usape,
which weuld include reading sidlls .69

(#) The concept that children's oral expression may he
stimulated and strengthened through paintings, drewe

ings, and other graphic and/or art symhols 2,78
(§) 'The concept that the ¢hild's own wghts may be used

ags the rein basis for development of instructional

reading materials 4,38

(6) The concept that there is a natural flow of language
development in children., This flow proceeds in the
following stepst

a., The child's oral expression is stimulated and .
strengthened through art expressaion 4,69

by  Childrents written expression flows easily from .
their oral exprassion 4,89

c. Motivation for reading follows aasily from the
child’'s seeing his own lanpuage in written form 4,69

4. After reading his oum language in written form,
the child moves naturally into reading the written
language of other childven and adulte 4,31

(7) Humerous activities, experiences, and devioes which
provide for interaction of children, such as booke
making, reading to children, story telling, sharing,
dictating and so forth, help ohildren Muiid self-
oaizfidmm in expanding ideas and refining language
skills 4,84

(8) Skills such as letter formation, word recopnition,
spelling and phonics, and style and form can be dew
veloped nmost meaningfully from the child's own
language. Yron this foundation the dhild moves easaily
into utilizing these skills in reading ideas of other
authors 5,96
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Flements of the language Euperience Approach Mean

(9) The concept that utilization of the child's own
ge a8 a dasis of reading instruction results

in a high degree of independence in writing and
reading 4,56




APPENDIX U

READING ACHIEVEMENT TEST DATA:
LANGUAGE EXFPERIENCE GROUP

g@ % . ~
- N
i iy 8x B
A i“'% 2 " P Uy
2 P e B B« %o ; E 332'3
P50 | EE Rk &
15 137.0 | 42,8 | 43.5 8,5 |« 5.3 «953 | «5,580 8,1
7 149.7 | 53,8 [ 85.0 | 15.3 |+ 7.1 {2,565 | +2,838 | 1.0
VI 47.9 SGQﬁ 6133 13.“ Lo 4.0 1;595 ”2,359 XX}
S 123.11 38,8 | 81,7 | 18.6 |~ 6.8 [1.380 | 4,890 | 0,1
§2 | 8.3 | 9.3 [13.6 | 5.3 [+ 3.4 [3,28% | +1.087 | ...
VII 1?’6 25'8 31.1 13.5 - ?09 1‘711 "'1'?17 svw
47 |380.5 | 35,7 | 8L.§ | 11,86 |+ .6 |1.738 |+ .386 | ...
VIIT
33 | 25.1 | 38.9 | 38.8 | 13,5 |-10.1 |1.539 | -6.563 | 0.1
Ix . .
8 16.37 | 68,9 | 77.0 | 13.3 |+ 2.8 [1,910 | +1.487 | ...
6 [15.3 | 13.% | 22.2 | 5.8 [+10,7 |2,180 | #%,.830 | 0.1
w8 |18.7 | 28.3 | 32.6 | 13,8 |- 5.3 [2,182 | ~2.823 | ...
1w |16.8( 22,7 | 30.6 | 13.8 [+ 1.9 |3,83% | + 546 | ...
3 22,2 ] 30,4 | 35.8 | 13,6 |- 2.8 (1,851 | <1675 | ...
X |26.9 | 35.5 | w2.4 | 12.5 % 1.2 |1.186 | + 083 | ...
AL 1338 | wl.l | 6.3 ] 12,9 [w 2.5 | 777 1.0

~3;284
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PUPTL ATTITUDE DATA:

APPENDIX V

be | o _
oo §§ = ) *
# Gt 3
g g o 8 " e EE » '
; Bt ? & . o 0 "
.‘é N o A : Yo ' § % 5 2"’3
- g § § |55 § Ly = §§
&8 |# L & ¢ = ¢ 5"‘3 2 RS P
15 |98 100 | 107 ) #5460 2,m0 |e970 | ...
7 | oy 81 91 7 #12,7 | u.665 |+2,715 | ...
% |98 0% | 108 7 - 4,3 4,702 |- .87 | ...
VI |93 B4 | 101 | B | ¥ 8.8 | 2.597 | 41,000 T o
52 |87 78 75 8 - 7.2 | 8,019 |- 808 | ...
VIT |84 87 | 91 | 7 | 413 w012 [+.327 | ..,
47 |92 87 9% B | 44,0 | 8,895 | +1,620 | ...
VIII | ” »
33 |87 %2 | 93 6 -~ U6 | 8,806 |.1,178 aae
% |f
8 |82 92 | 100 | 18 | w 2,1 6,280 |- .326 | ...
& |80 77 8 | 8 +15,3 | 13,040 | 43,370 | ...
43 | 89 97 | 10 | 11 “ B4 4 844 |~ B9 | ...
1 | 8o 8k 89 g 2.4 | 5,738 |+ .x23 | .,
3 |79 83 % | 17 + 8,6 6.660 |41,7289 | ...
x |82 87 | 95 | 13 | + 3,5 | 3.29% |+1.080 | ...
A sy 90 96 9 + 3.6 | 1.751 |+2.088 | ...
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APPENDIX W

PERSONAL/SOCTAL DATA:
LANGUAGE EXPERIENCE
GROUP

|

Pean of Ty - Ty
Significance
Ratio: 8. R.
Sipgnificance (%)

Total fGains

: EE" = ..
Standard Error
level of

15 78 78 80 2 + 1.7 2.?80 g 0826 ree
7 |104 97 113 9 +22.8 | 5,823 |+3.,873 0.1
5 (124 123 129 & + 7.4 | B,383 |+1,679 won

VI {102 | 100 | 108 | & #11.1 | 2.969 [+3.741 | 0.1
5 | 75 7% 80 | 5 + 44 | 3,950 (41,380 | ...
52 | s7 59 6 | 9 + 5.0 [8.089 |+ 622 | ...
vit | &7 59 75 | 8 + 5,3 |3.820 [+1.282 | ..,
47 | 89 val 73 | u +# .5 {8,568 |+ ,009 | ...
VIII
13 | 713 n 75 | 2 + 5,1 | 3.67% [+41,378 | ...
I
8 liwm [18 (123 | o + 6,2 | 8,210 |+1.475 | ...
B 7“ 77 75 2 - 2.!‘ ?’030 - .3““’ *ne
B8 | 65 52 7wl s +30.8 | 9,247 (43,314 | 1.0
m | ss 53 66 | 1 #25.8 | 6,195 |#4.162 | 1.0
m | g8 66 ™ B $11,) [ 5,271 [+2.098 | ...
X | 7 75 85 | 6 #14,0 | 3.051 |+w.801 | 0.1
A1l | 83 81 8a | s +98,5 | 1.580 [+5.974 | 0.1
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APPENDIX X

CORRELATION MATRIX: LANGUAGE EXPERTENCE CROUP#

1

Comprehension Tl
Total Achiavement Tl
Total Personality Tl
Total Achieversnt Tﬁ
Total Personality Té
Total Achievemant T3
Attitude Té

Total Personality T,

Tntellipence Quotient

Vocalulary T
Attitude Ti
Persocnal Tl
Sorial Ti
Attituds T2

Variable

(1} {23 (3) (u) (5) (8) (7)Y (8) (3) (10) (11} (12} (13) (1)
(2) 82 . %8 87 20 75 73 74 82 19 7 91 28 77
{3) 17 . . 55 10 4B 44 48 HB 13 47 48 18 48

() 28 , , . 30 77 76 77 8 32 7 83 33 78
() 11 . . . . 34 44 40 33 S} 30 21 89 26

) 1 ., . . . . 87 87 72 37 73 89 3 8§
(7 26 . . .+ . . . 9 72 w1 78 87 ux g1

8 21 v .« .+ .+ .+ .+ 4 73 3% 80 8Y 38 85

() N . . & » + + « & 3 85 83 3B 70
(10) 8 & v & 4 a4 e e . 3 32 82 37
(1Y 17 & o v v h e e N 62 3% 82
(12) 17 . v v e e v e e . . 28 68
16 ) . . . §2
) 11 « . ¢ 0 0 e 4 e . . . »

lagonal elemants and decimals are omitted,
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APPENDIX Y

PERIOD FAVORED (CONTROL OR EXPERIMENTAL)
AND SICNIFICANCE OF DIFFERENCE: AN
ANALYSIS BY CLASSROOM GROUPS
ALl APPROACHES

Attitude

:
|

Pep
Per

Per Cent

of Classroom Groups

;
i

Per Cent of

Per Cant of

Cent of Classroom Groups

Group or Subegroup
Classroonm Croups
Cent of Classroom Croups

No Signifiemvesr
No Significance:

Controls

Control s
Experdimental:

1T T [ ave | ves [100 | .us eev | 308 |.ee ... |300
ITT {10 | 28%) & 3 : T 5 | oag |, 1% | 89

IV |10 | 20% 1e,, | B0 [.uo®] 4. [200 | .4 {ee. 100
V| 5 | wdk[.., | 60 [ u0 20 | o |,., | uo¥ | 80
VI | 3 | 67 | 33 |aeee foes | aee [300 |4, | 33% | 67
VII | 2 | 50 [aew | 50 fase | wes [300 |,0s |oes [100
VIIT | 3 [, [see [300 [4ss | aue [200 |.0s [oas {200
XL 1 1300% [ oes | eew {oee | wne (200 |.0s |ove (300
X1 5 Jeve |20 | 80 [,00 | wee [300 |... | 40O% | 60

B |13 | 31*| 15 | s B | eee | 92 |... gt | 92
x| | 3| M g 6 { 88 |... | 12% ) 88
e [ 12 | 33%| 17 | 80 |..e | wuu [200 [..0 | 28% | 75

All | 88 29% 8 &3 5 3 92 [ ees iu® ) 88

*Statistionl significance level of 1.0 per cent or better
established (res other appendices for particular cases).
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