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CHAPTER I 

INTRODUCTION 

The rate of attrition in the college# of America is 

rapidly becoming one of the major problem# of the academic 

world (11). The leaders of thi# country have long been 

concerned with the waste of individual# and their intel-

lectual talent (13). The political cold war that exist# 

in the world today make# thi# concern even more vital, a 

fact that ha® been brought forcefully to the mind of the 

public with the spectacular advance# of other countries in 

recent years. 

A# a result of the increasing emphasis on utilising 

academic manpower to its fullest extent, methods of aiding 

the student on academic probation are being studied. In 

the past it was felt that student# having academic diffi-

culty would have to drop out of college or improve on their 

own ability and initiative. Beyond warning the student, 

the college or university felt little obligation to give 

him aid to enable him to complete his academic work suc-

cessfully. More recently, however, the tension# that have 
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arisen between democratic and totalitarian ways of life 

have brought into focus the need for each person to make 

maximum use of his opportunity to learn, and the serious 

shortage of trained personnel require® that the effective 

use of human intellectual resources become a major educa-

tional objective (8). 

Partially because of this pressure, society has now-

placed a high value on the college degree* This causes 

many who fail to attain this degree to feel that they have 

suffered a great loss, which is accompanied by feelings of 

frustration and a lowered evaluation of their personal 

worth. Some of these students, of course, are not capable 

of earning a degree, but those who are capable need help 

to avoid this misfortune. 

The counseling of students who are on scholastic 

probation is one of the methods now being examined as a 

possible way of helping these students succeed in college. 

Several studies have been made concerning this subject. 

The major purposes of these studies have been (1) to de-

termine the value of counseling in helping students on 

academic probation and (2) to discover the best method of 

counseling them. In these studies all students who were 



on academic probation were counseled on an equal basis 

with no allowance being made for their varying scholastic 

aptitude. Moreover, no allowance was mad© for this vary-

ing aptitude in the statistical evaluation of the data 

{15,21,23,49}. 

There is, therefore, a need for a study which con-

siders the counseling of student® having varying scholas-

tic aptitudes. Thi» study was an effort to analyse the 

effectiveness of counseling procedures on students of 

different levels of scholastic aptitude. 

Statement of the Problem 

The problem of thi® study was to analyse the effec-

tiveness of two counseling procedures which were used with 

college students on academic probation. 

The functions of the problem were* 

1. To determine whether there were any differences 

on selected variables among three groups of college stu-

dents on academe probation who participated in individual 

counseling, in group guidance, ©r were given n© formal 

counseling. 

2. To determine the degree to which the relative 

effectiveness of group guidance, individual counseling, 



and no counseling was related to the scholastic aptitude 

of the students. 

Hypothesis 

The basic hypothesis of this study was that college 

students on academic probation who are exposed to certain 

counseling techniques will differ significantly in certain 

areas from students who are not exposed to these tech-

niques. This includes the following sub-hypotheses: 

1. Among students participating in certain group 

guidance procedures, individual counseling, and no coun-

seling# there will be a significant difference in academic 

achievement as measured by the scholastic grade-point aver-

ages, with the average® descending in the order that the 

groups are named. 

2. Among students participating in certain group 

guidance procedures, individual counseling, and no coun-

seling, there will be a significant difference in self-

concept as aeasured by the Washburn Self-Structure Scale 

at the end ©f the counseling sessions, with the self-concept 

scores" descending in the order that the groups are naroed. 

3. There will be a significant relationship between 

group Membership and the number of students regaining in 
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school at the end of the semester in which the counseling 

took place. More of the students participating in group 

sessions will be scholastic®lly eligible to remain in 

school than will students who participated in individual 

session®, and more of these will be eligible to remain 

in school than will student® who received no counseling, 

4. There will be a significant relationship between 

group membership and the number of class absences in the 

semester in which the counseling occurred. Students par-

ticipating in group sessions will have fewer class absences 

than will those who participate in individual sessions, 

who in turn will have fewer absences than students who re-

ceived no counseling. 

5. There will be a significant relationship between 

group membership and the number of students who drop courses. 

More of the students who participate in the group sessions 

will drop courses than will students who participate in 

individual sessions, and more of the students who partici-

pate in individual sessions will drop courses than those 

students who receive no formal counseling. 

6. There will be a significant interaction between 

aptitude and counseling when the academic achievement and 

self-concept are used as criterion variables. 



Assumptions 

It was assumed in this study that* 

1. The students in the experimental and control 

groups received similar extra counseling aid toward suc-

ceeding academically, raising their self-concepts, and 

changing their behavior in the areas pertinent to this 

study. 

2. Since the students were assigned at random to 

their groups, other factors (motivation, parental or peer-

group pressure, financial problems, etc.) which might have 

affected the results of the study balanced out. 

Definition of Terns 

The Washburn Self-Structure Scale (48) was used in 

this study as a measure of both the self-concept of the 

individual and the maturity of that concept* 

The American College Testing Program compares the 

individual with students of the same academic level on his 

knowledge of English, mathematics, natural science, and 

social studies. Prom these comparisons a composite score 

is made. The composite score was used as the measure of 

scholastic aptitude in this study. 
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Limitations of the Study 

The results of this study are limited in application 

to freshman college students on academic probation who are 

similar in background and scholastic aptitude to those at 

North Texas State University. The results ©re also limited 

by the level of competence of the counselors used for the 

study. 

Procedure 

At the beginning ®f the spring semester of 1962 the 

second-semester freshman students who had been placed on 

academic probation at North Texas State University were 

used as a population from which six groups were formed. 

The students were divided on the basis of their scholastic 

aptitude and then assigned at random into groups which 

were to receive either group counseling, individual coun-

seling, or no counseling. 

Those students who were to receive counseling were 

invited to participate in counseling sessions in an attempt 

to aid them with their scholastic problems. The counsel* 

ing sessions had three main emphases, which were as followst 

t© determine the source of the students' problems, to teach 

definite skills t© remedy these cause© of poor grade#, and 



8 

to motivate the students 'to work toward higher scholastic 

achievement. During the counseling sessions tape record-

ings were raade at regular Intervals of a representative 

number and type of counseling interviews to gain definite 

examples of changes or lack of changes made in the students. 

The Washburn Self-Structure Scale was administered 

to the experimental groups prior to the beginning and just 

after the end ©f the counseling sessions. Because of the 

reluctance of college students to participate in an inves-

tigation unless they can see some personal benefit fron 

their participation, it was assumed that obtaining test-

retest data on those students who were to receive no coun-

seling help would be difficult? therefore students in this 

group were not contacted, with the assumption being raade 

that they did not differ significantly fro® the experi-

mental group at the beginning of the study since the 

subjects were randomly assigned to groups. 

At the end of the semester in which the counseling 

occurred, the grade®, number of absences, and the number 

of students who dropped courses were obtained fro© the 

records of the office of the registrar. These data and 

the scores on the self-concept scale were treated with 



appropriate statistical techniques to determine whether 

the counseling sessions were related to any significant 

differences in the level of maturation of the' self-concept, 

the number of absences from class, the number of students 

•who dropped courses, or in the level of grade-point aver-

ages. A detailed report of the methods and procedures 

used and of the statistical treatment applied to the re-

sults is given in Chapter II, 

Significance of the Study and 
Related Literature 

It has been estimated that approximately 50 per cent 

of the students who begin college never receive a degree (16). 

This situation presents to the individual a serious prob-

lem in ruined ambitions and frustration. If the student 

is capable, it also presents a problem to the nation in 

terms of wasted intellectual resources (19). Because of 

our increasing longevity and the low birth rate of the 

1930*s there will be an inconceivable shortage in the 

leadership age group fifteen to twenty years from now, and 

the nation cannot afford to lose some of this group through 

college attrition (11). 

Many students drop their college work for various 

legitimate and necessary reasons. Others, however, are 
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dropped from the rolls because of the lack ©f a minimum 

grade-point average. For example, a study of the record® 

of Miami University by Gerlach (20) found that 4.4 per 

cent of the student body was dropped from the rolls of 

the university for failing to achieve the minimum academic 

standards. Another study at City College of Hew York by 

Long and Perry (31) also found that a large percentage of 

the student body was being dropped for academic failure. 

At North Texas State University the general trend has been 

to have a lower percentage of the total student body dropped 

for academic reasons, but a larger absolute number dropped 

because of the increasing enrollment. 

Merely placing the student on probation does not seem 

to be the answer to the problem of low academic achievement. 

Shearer (44) found that about the same number of students 

lowered their grades as raised them after being placed on 

probation. He concluded that it provided students motiva-

tion in a few borderline cases. Merrill (35) found that 

being placed on probation does not help the student raise 

his grade average for the next semester (significant on the 

.0001 level). He theorized that improvement could be made 

by students of higher intellect on probation, whereas those 

of lower ability might not be able to improve. 
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Jones (29) in realizing the limitation* of probation 

found that giving the student sympathetic support in his 

sain goals and working to help him in clarifying these 

goals was the best approach to its solution, Buschman (7) 

feels that the main thing necessary for improvement is the 

student's having a plan for improving his work, Gekoski 

and Schwartz (19) and DeRidder (10) suggest that a more 

extensive counseling service stressing early discovery 

(especially in the first year) would prevent much of the 

academic failure and its attendant waste. Other studies 

(43,45,41) have also emphasised that offering students some 

type of aid when they are in academic difficulty is becom-

ing a major task and goal of the college of today, 

A survey of the literature indicates, however, that 

there has been no unanimity of findings in studies of 

efforts to raise academic averages of students through 

counseling. The two major reasons for this appear to be 

that little effort has been made to structure the guidance 

process and that no allowances have 'been made for the vary-

ing mental ability of the subjects being counseled. 

The result of this lack of unanimity is that it is 

not clearly known what methods of counseling are most ef-

fective for which level of student. This study gives 



12 

furthcr insight Into the beat nethod of counseling differ-

ent level® of student* on academic probation and the extent 

to which this counseling will affect their self-concept 

and grade»point average. It also delves further into the 

question of the feasibility of group guidance as a method 

of counseling. This is vital, for effective group guidance 

would immeasurably lighten the burden of the college# in 

their struggle to educate large numbers of students (38)• 

In a study toy Brown, Abies, and Iscoe (5), the reason 

for a student's being 011 academic probation was found to 

be in the attitude of the student and in a corresponding 

activity delay.. This activity delay was defined as pro-

crastination. Buschnan (7) found in his study that students 

felt they needed a tine schedule to help then balance the 

time spent in their various activities. PearIran (42) 

found an unrealistic goal for college to be the major dis-

tinguishing factor which separated achievers and under-

achievers among intellectually superior college students. 

Bryant (6) came to a similar conclusion in his study of 

students who dropped out of college. He felt that the 

primary reason for these students' lack of success was a 

lack of purpose in college. Boyce (3) also felt that 
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factors other than scholastic aptitude were the important 

ones in under-achievement in college students. The two he 

found significant were poor study habits and a lack of 

reading ability. Students who were more responsible and 

independent were found to be sore likely t© continue in 

college in a study by Grace (21). Jones (24) discovered 

that independence was a major factor in determining which 

students would succeed and which ones would be placed on 

academic probation. He also found that less than 20 per 

cent of the students on probation at the University of 

Buffalo were seriously handicapped in their use of English 

and other tools for thinking. He concluded that this 

would leave 80 per cent adversely affected by lack of mo-

tivation or by not knowing how to study. He summarized 

his findings by saying that study habits were raore impor-

tant in differentiating superior students from students 

who were likely to be placed on probation, even though both 

had about the same ability as measured by aptitude test®. 

He felt that his results, as well as those of many others, 

indicated that there were three major difference® in supe-

rior and probationary students. The superior students used 

a larger variety of methods of studying, anticipated ques-

tions that they felt would be asked on examinations, and 
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integrated materials more often than did the probationary 

students. The superior student cared more about what was 

going on than did the probationary student# Jones (25) 

also concluded in another study that the greatest superi-

ority of the superior student# over probationary students 

seemed to be in preparing for examination# and in studying 

texts# 

Achievers had greater ability in intellectual effi-

ciency (study habits and time schedules), maturity of 

choice, and dominance, according'to a study by Morgan (34). 

The self-concept of the achievers was also higher in this 

study. Very similar results were found by Borrow as re-

ported by Gough (21). She found that motivation was the 

most important non-intellectual factor in college achieve-

ment and that maturity of goals, level of aspiration, 

personal efficiency (study habits), and good time-budgeting 

all had a better than .50 correlation with grades for high 

school students. Sheets and Hahn (45) did not completely 

concur with the above studies. They found that the three 

major causes for academic failure at the University of Utah 

were low ability, insufficient application, and an excessive 

amount of outside work. 
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In a majority of the cases the studies on the causes 

of academic failure indicate that the major nan-academic 

problem® for student® are motivation, atudy habits, and 

a proper allotment of time to academic work. In most 

instances these studies also indicate that these factors 

are more important than the level of ability of the stu-

dent in determining the student's academic success or 

failure. 

Another factor, however, which has been presented as 

a cause for academic failure is the student*s concept of 

himself. Sheldon and Landsman (46) felt that the root of 

.many students' failure in college was not the inability 

to master study skills but an inadequate concept of self. 

They found that students with an opportunity to participate 

in non-directive counseling made a significant (significant 

at the .01 level) improvement in grade® over students who 

were given directive aids toward getting better grades* 

They attributed this difference to the success of the non-

directive counseling in enhancing the student•s concept of 

self. The value of their study is limited, however, be-

cause they had a total of only twenty-seven students for 

subjects. Diller (12) found that students who failed were 
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prone to continue t© do so because of the effect that 

failure bad on the self-concept of the students. In his 

study self»estinstes (significant ®t the .OS level) and 

expansiveness (significant at the #001 level) did decrease 

after failure. With a slightly different approach t© the 

self-concept, Slater (47) found that students who were 

able to incorporate institutional, currieulsrt and pro-

fessional objectives into the self-concept were the ones 

who had a better chance for success, In other words, 

those students who could visualize themselves as success-

ful students had a better chance to succeed. 

One of the ostensible values of a counseling program 

in a college or university is that through this program 

the students who are having difficulty in maintaining a 

rainifflum scholastic average may obtain help. Many studies 

have been conducted to evaluate the success of such a pro-

gram in aiding these students. A study wade by Hackett (24) 

at Purdue on the value of individual counseling for students 

on academic probation resulted in somewhat inconclusive 

evidence. At the conclusion of the counseling sessions 

the scholastic averages of the students had increased, per-

sonal adjustment scores as rated by a personal adjustment 
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measure were higher, and the students expressed the view 

that they had improved because of the counseling. The 

differences in grade averages were not significant, how-

ever, and the fact that the whole group was not compared 

with a control group in any way impaired the validity of 

the study. Sheldon and Landsraan (46) investigated the 

use of non-directive therapy with students who were ex-

periencing academic difficulty. They divided a group of 

twenty-eight of these students into two groups. One re-

ceived non-directive counseling and the other received 

directive aid. The non-directive group had a higher grade-

point average at the end of the counseling session. 

Paries (15) also found a significant difference be-

tween those college students who participated in individual 

counseling sessions and those who did not, hut she attrib-

uted their success to the motivation of the students in 

going to the counselor for aid rather than to the counsel-

ing process itself. Marx (34) probably had a similar result 

fro« a study he made on 161 under-achievers in college. In 

his study 181 students whose scores on the Zowa College 

Scholarship and Placement Test Battery were inconsistent 

with their grade-point average for the first semester in 
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college were invited to come to the counselor for help. 

Those who did cone were divided into two group# to receive 

individual and group counseling. Those who did not cose 

were used as the control group. Thus it is obvious that 

Paries' theory of motivation being the deciding factor in 

her study must also be considered important in Marx*s 

study* Marx listed his results as inconclusive, though 

the individual counselees were found to be significantly 

higher in grade average at the end of the counseling 

sessions than were the group counselees or the control 

group. The counseled students were found to be more per-

sistent than the control group in their efforts to obtain 

a college degree. Both of these differences, however, 

could still be attributed to the differences in motivation. 

Klingelhofer (30) made another study on a program of 

academic advisement for the failing college student. He 

found that the students who participated in the program 

improved in academic achievement. However, he had no con-

trol to determine whether this achievement was related to 

the counseling or some other factor. Richardson and Perry 

(43) studied the effects of counseling upon 108 technology 

students who were having scholastic difficulty in regard 
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to academic recovery. They found that response to a coun-

seling situation over a period of tin© was directly related 

to the percentage of students who recovered academically. 

Lee (31) determined that the problems of students who par-

ticipated in group counseling decreased more than those of 

the students who did not participate in counseling. In a 

study by Guthrie and O'Neill (23J, dormitory counselors 

failed to improve the academic average® of freshman stu-

dents. The reasons given for this failure were (1) that 

the students did not feel a need for the counseling services 

and (2) that the counselors did not make an attempt to 

"sell'1 their product. Similarly Young (49) found no dif-

ferences in grade averages, tout the students in his study 

indicated that they were pleased with the counseling ses-

sions. Holmes (26) found the same results in a study 

dealing primarily with counseling that consisted of pre-

senting test information to students. Broedel, Ohlsen, 

Proff» and Sothard (4) also found that counseling failed 

to improve the under-achievers' academic performance. How-

ever, they did find that three out of four groups which 

received counseling did achieve significant growth and 

concluded that the counseling might have improved the 
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under^achievers to the extent that other school help might 

be of value. Contrary to these latter studies, Calhoun (8) 

found that, after counseling, the counseled students did 

have school marks superior to those of the control group. 

He found no clear-cut results on standardised achievement 

tests. Woraen were found to be easier than men to motivate 

for better grades in a study by Martinson and Stamatakos 

(33), although no significant difference in grades was 

found in either aen or women. 

In addition to the question of the effectiveness of 

the various programs for students on academic probation, 

the question of the relative merits of group and individual 

counseling arises. As has been mentioned before, group 

counseling would allow the understaffed guidance depart-

meats of colleges to reach more students. The question is 

whether or not it is as effective as individual guidance. 

Earlier it was noted that Marx found that group procedures 

were not as effective as individual techniques in his 

studies. Davis (9) and Froehlich (17) found results con* 

trary to this. Davis used individual and group counseling 

in an attempt to modify the citizenship behavior of students 

in order to improve their grades. In this study a control 



21 

group was used. At the end of the counseling period the 

group counselees had a better citizenship grade than did 

the individual counselees (significant at the .05 level), 

but not significantly better than the control group. A 

major fault in the study was that the group© net two times 

a week for ten weeks, while the individual couneelees were 

met only two time* during the entire period. Froehlich (17) 

reported much more positive results in favor of group 

counseling. In his study seventeen students were counseled 

in small groups of four to six. He found that the group 

counseling produced significant increases in students' 

making realistic self•rating®, whereas individual counsel-

ing failed to do so. No differences were found, however, 

by Hewer (25) in an investigation designed specifically to 

study the effectiveness of multiple versus individual coun-

seling in regard to vocational choice. Perhaps Eiserer's 

(14) conclusion is representative of the agreement of 

opinions. He feels that there is no general agreement 

about the similarities and differences or relative values 

of individual and group counseling. 

Counseling has been found useful in raising the self-

concept of an individual. Ohlsen (40) found that group 
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counseling with twenty-nine under-achieving ninth-grade 

students resulted in the students1 having an increased 

acceptance of themselves and of others. This improved 

acceptance of themselves did not result in a significant 

improvement of their grade average#. Broedel (4) also 

found that group counseling resulted in an increased ac-

ceptance of self. These and other studies verify Moore1s 

conclusion that counseling can lead to a nore effective 

development of the student's self-concept (36). 

One of the obvious points of many studies on counsel* 

ing students in academic difficulty was that motivation in 

seeing the counselor was one of the primary factors re-

lating to success or failure. A few studies have been 

made which controlled the factor of motivation by making 

the counseling compulsory. Jones (27) found that of stu-

dents who have participated in required counseling, indi-

vidually or in small discussion groups, three times as many 

graduated as students who did not participate in regular 

counseling. Blake (1) in conducting a study to determine 

the effectiveness of compulsory study and reading skills 

training found no difference in those who received the 

trsining and those who did not. The subjects for his study 
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were freshmen who had low high school records or students 

who had failed in other colleges. The students who re-

ceived the counseling aid, however, did express the opinion 

that the sessions were beneficial to the®. In a later 

study Blake (2) found that students who were required to 

engage in reading and study skills prograns were benefited 

academically# 

The greatest need for counseling services seems t© b© 

in the second semester 'of the freshman year. Fultz and 

Taylor (18) found that it was in this semester that the 

highest rate of drop-outs occurred in college. Long and 

Ferry (32), Hunger (39), and Gerlach (20) confirm this 

conclusion, as they also found that the second semester 

of the freshman year was the one in which there was the 

highest'rate of attrition* 

Prom the studies above one can conclude that in the 

majority of the cases students on probation seem to be in 

this state because of factors other than a lack of abil«* 

ity. The factors most evident in the literature are a 

lack of motivation, poor study habits, and improper man* 

agewent of tine. This study attempts to aid these students 

by working directly on these particular factors in order 

to enable the students to stay in college. 
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The roost serious shortcomings of the studies made 

thus fax axe that there 'haa been a lack of adequate control 

and that no allowance has been made for the varying scho-

lastic aptitude of the student#. A major control group 

which was drawn simultaneously with the experimental group 

was used in this study, and evaluation of the effect of 

counseling on students of different scholastic aptitudes 

is ©»« of its major tests. 
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CHAPTER. II 

POPULATION, METHODS AND PROCEDURES 

All freshman students who were placed on acadenic 

probation for the spring eeoester of 1962 at North Texas 

State University were 'selected as the total population 

of the investigation. Freshmen on acadenic probation at 

North Texas State University are those who passed a nini-

muM of six semester hours but who failed either to pass 

nine semester hours or to make nine academic grade-points 

during the fall semester. 

Two groups were selected from these students on the 

basis of the scores they had vade on the Anerican College 

Testing Program upon entering college. One group con-

sisted of the upper 40 per cent of the scores, while the 

other consisted of the lower 40 per cent. Students in each 

of these divisions were assigned at random into (1) a group 

which was to receive group guidance, (2) a group which was 

to receive individual guidance, or (3) a group which was 

to receive no guidance. This made a total of six groups. 
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After the experimental groups (those receiving coun-

seling) had participated in a period of counseling, an 

analysis was made of the spring semester academic grades 

ixi order to deter nine the effectiveness of the counseling 

upon the students* The analysis also included the number 

of absences from class and the number of reductions in 

class load made by these students* 

A test-retest was wade with the Washburn Self-Structure 

Scale to determine whether the scores on the retest made by 

the participants in the counseling program would be signifi-

cantly different at the end of the counseling sessions from 

the scores of those who were not counseled and to note what 

changes, if any, were made by the counseled students*. 

Procedure for (lathering Data and Population 

of the Study 

Male and female college freshmen who had been placed 

on academic probation at North Texas State University dur-

ing the second semester in the 1961-1962 term were the 

subjects and participants in this study. North Texas State 

University had a student body of over 8,000 students for 

this semester, including 3,000 freshman students* 
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Two advanced doctoral student# who were enrolled in 

the School of Education of North Texas State University 

were the counselors for this study# Both counselors were 

majoring is Guidance and Personnel Administration and had 

had training in methods and techniques of counseling, in-

cluding actual practice in counseling with college students* 

Each counselor had a better than "B" average in his gradu-

ate work. 

After the selection, by the use of a table of random 

numbers, of the students who were to be given counseling 

aid, a letter (see Appendix I) was sent to all of the stu-

dents assigned to the groups which were to receive group 

guidance. This letter was sent to the students two week® 

after the beginning of the first class period of the spring 

semester. The letter was designed in such a Banner that 

it did not state that the students were required to attend 

the meetings, but neither did it state that they were not 
i 

required to attend. One student called the counselor and 

asked if the meeting® were required. Upon being told that 

they were not, he declined to participate. 

. Three days later a sia&lar letter was sent to all of 

the students who were to receive individual guidance, asking 
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then to report on a different date* None of these stu-

dents called to find whether the meeting# were required. 

Twenty-seven of the students who were assigned to 

group guidance attended the first meeting or made an ap-

pointment to see a counselor later. Twenty-two of those 

who were assigned to individual guidance responded. Be-

cause of the low rate of response a second letter (see 

Appendix II) was sent to all of the students who did not 

respond to the first one. This letter was worded much 

ffiore strongly than the first, but still did not state 

that the students were required to attend. In order to 

begin the counseling sessions at the scheduled times, all 

of those students not previously attending were asked to 

attend the same meeting. Sixty students responded to this 

letter. Two of those that responded had not received a 

letter but attended anyway. One was a sophomore who had 

Just been placed on probation, and the other was 8 student 

who eame for personal counseling with a personal problem. 

Both of these students were referred to the University 

Guidance Office. Ten students failing to attend the second 

nesting were contacted by telephone and asked to make an 

appointment with the counselor. None of these ten students 
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participated enough in the counseling sessions to be in-

cluded in the experimental group. 

During the initial seeting of all groups the student# 

were told that because of the high rate of dropouts due to 

academic failure at North Texas State University a program 

of counseling had been devised for freshnen. The counselor 

at the meeting told the students that he wanted each of 

them to "attend.at least one of the counseling sessions" 

and that the decision as to whether to continue or not 

would be left up to then. Again the students were not 

told that they were required to attend the first session 

or that they were not required to do so. 

It was also explained that attempts would be made to 

evaluate the counseling sessions. The Washburn Self* 

Structure Scale was then administered as part of this 

evaluation. As the student© handed in their scales an 

appointment was nade for each of them to begin his coun-

seling sessions. In the group counseling, because of the 

variety of class and work schedules, the numbers and abil-

ity levels of the students in the groups could not be 

balanced out from one group to another. The largest group 

consisted of eight students, while the smallest had only 
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four. There were eight groups, each of which net once a 

week. The time# were Monday through Thursday at 4%00 P.M.j 

Tuesday at IOiOO A.M. and liOO P.M.j and Thursday at 

lliOO A.M. and Is00 P.M. Individual appointments were 

tsade at the students' convenience any tine between 8:00 A.M. 

and St00 P.M. Monday through Saturday. Some appointments 

were .made during the noon hour and on Saturday afternoon. 

Before the counseling sessions were begun, each coun-

selor was given instructions on his role in the study. It 

was assuaed that some deviation fro® the general plan would 

have to be made because of the difference* in the coun-

selees, For these instances, the counselors1 discretion 

had to be the basis for the activities which occurred. 

Weekly meeting® of the counselor® were held to discuss the 

progress of the session® and those cases which deviated 

frora the outline. The counselors discussed specific cases 

with which unsatisfactory results were being obtained, in 

the hope that between the® other solutions might arise. 

Attendance in the group sessions ranged from 93.3 per 

cent to 42,5 per cent, with the mean attendance being 53,5 

per cent. Sixty-eight per cent of the individual appoint-

ments were kept. Each week each student was sent a post 
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card (see Appendix ZZX ) reminding him of hi® next coun* 

seling appointment• Since Hackett (2) found that the 

iftost profitable number of counseling sessions ranged fro.ra 

two to five, this nutaber of sessions mas offered. 

After the first counseling session the student® were 

told that they were not required to return for any sore 

of the sessions, All of them stated that they wanted to 

return, but ten atudenta out of the group sessions and 

eight out of the individual aeaaiona failed to return for 

another appointment. More than this number failed to ap-

pear for the second sessions, but these cane to a subse-

quent session,> Only the students who attended at least 

two counseling aeaaiona were included as subjects in the 

study. 

Students began concluding the counseling sessions at 

their own discretion after the second meeting. Table I 

indicates the attendance of each group for the different 

number of sessions. The attendance record and the feelings 

of the counselors indicate that it is possible that student# 

felt a greater obligation to attend the individual sessions, 

since their absence would be nore noticeable. 
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TABLE I 

NUMBER OF MEETINGS ATTENDED BY METERS OF GROUP GUIDANCE 
AND INDIVIDUAL COUNSELING SESSIONS 

Nuiaber of Sessions Group individual 
Attended Counselees Counselees 

0 1 0 
1 9 8 
2 7 4 
3 21 11 
4 8 9 
3 14 2B 

After the counseling sessions were concluded, the 

student# who participated in the meetings .made an appoint-

went to retake the Washburn Self-Structure Scale. Since 

the student® concluded at different times, the tine of the 

retes't varied froo four to eight weeks after the initia-

tion of the sessions. After all ©f the student# had 

finished their counseling sessions, those students who 

had been drawn to compose the control group were sent 

letters (see Appendix IV) asking that they take the Wash-

burn Scale. Forty-two of these students responded to the 

first letter. All of the remainder were eventually con-

tacted to be asked to fill out the scale. Four of the 

sixty students resisted four or more personal telephone 
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calls and at least one personal visit and never filled 

out the scale. Three more filled out the scale in such 

a Banner that the result® could not be considered valid. 

Twelve of the student® who participated in the coun-

seling sessions did not keep their appointments to take 

the scale the second time. Great difficulty was encoun-

tered attempting to get these students to cose in and 

fill out the form. After they missed the Besting to fill 

out the scale, letters (see Appendix V) were sent to each 

of them, asking then to cone to the Guidance Office at a 

specific tin® to take the scale. Two responded* Tele-

phone calls, personal visits, and requests by classroom 

professors were used to obtain appointments (many of which 

were broken) and finally retest data on the scale. One 

student was called six tines, asked twice by instructors 

to go to the Guidance Office, visited personally once by 

a counselor, and finally nailed a copy of the scale before 

he returned the completed form. All of the retests were 

eventually obtained. 

The four groups had unequal numbers of students who 

completed the entire program. Since the analysis of vari» 

ance technique which was used required all of the groups 
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to have an equal nunfoer, student® were eliminated from 

the larger group® by the use ©f a table of random numbers. 

The high aptitud« group counseled group originally had 

27 Member#; the high aptitude individual group, 25j the 

low aptitude group, 22; and the low aptitude individual, 

24. The final cell contained 22 members. 

Nature of the Group Sessions 

The members of the experimental group attended fro® 

two to five sessions. The first two sessions lasted ap-

proximately forty-five minutes, and the others were about 

one hour in length. The first periods were shorter because 

of the limited amount of time of the counselor in trying 

to work with the large number of students. 

The group sessions were held in classrooms in various 

locations on the campus. The individual sessions were held 

in the individual counseling booths in the Guidance Office. 

All of the counseling sessions had three major areas 

of concentration. These were to attempt to determine the 

reason or reasons for the student's being on academic pro-

bation, to take definite steps to correct these factors, 

and to motivate the students to make a genuine effort to 

succeed in college* The expected deviations did occur in 
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some group#. Three of the groups spent the entire tin® 

of the sessions in studying study habit# and the sched-

uling of time. In these instance# the counselors felt 

that moving on to an attempt to motivate the students as 

a third phase of the outline would have seemed an arbitrary 

movement by the counselor away from the topi© of interest 

to the group. Only one of the individual counsel©©# failed 

to move to the third phase of the counseling for at least 

a brief period of time. 

The first phase of the counseling was concentrated 

on determining the cause of the student*s being on academic 

probation. This was done by a non-directive approach be-

cause it was felt that the counselor would not be able to 

pre-deterraine the counseled s specific problem. This pro* 

cess gave the students an opportunity for venting hostility 

that might have arisen against the University* catharsis 

by verbalising the problem# that they found in college, and 

appraising the specific reasons for their lack of academic 

success. 

To further illustrate the activities of these sessions, 

tape recordings were made of a representative sample of the 

counseling sessions. It should be noted that both good and 
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poor examples are given in order to present a more nearly 

complete picture of what actually occurred in the sessions, 

Fictitious na®es are used in all the report#* 

In the initial sessions there was a large aoount of 

rankling conversation before any of the students began to 

come to grip# with the problem. For example, in one group 

of five students the following statements were made after 

about twenty Minute* had elapsed* 

Jane; Anyway, I think that I wouldn't have had any 
trouble at all if I badn't had to study history 
all of the tine. 

Jills HistoryI Why in the world did you take that? 

Janes Oh, I thought I was going t© be a history 
major* I liked it in high school but • . , 

Jims That's the way a lot of things have been. I 
don't like any of the things that I liked in 
high school in college, I don't know what I'm 
going t© do. I may drop out of school and join 
the National Guard. 

(Long pause) 

Counselor t John? 

Johni Oh . . , well, I started to say that I Just 
didn't study enough. I'm going to make a B 
average this semester by studying more. 

(Long pause) 

Counselori What are you going to do? 

John: Hmn, I don't know; Just put in more time, I 
guess. 



Jane: Well, I put in a lot of tine on history and 
it didn't do any good, Half of the class got 
F's. 

Jim: The same thing happened to roe in English. 
What are they trying to do? It would take a 
genius to pass hereJ 

(Long pause) 

Jack* Won't it be true that it don't wake any dif-
ference what you've done so far? That's all 
water under the bridge. The stain thing is what 
are we going to do this semester? 

Janet Well, 1 dropped history. 

Johns Well| that's right* I've moved into an apart-
ment with some other boys on probation and we're 
going to study. 

Jin: Does that help? I've been trying to get my 
dad to let me wove, but he won't do it. 

John: I think it does. Course it depends on your 
roommate* (All make comments of agreement.) 

Counselor: Well, what are you going to do different 
this semester? 

(Pause) 

Jill: What can we do? I don't know. I think I've 
tried nearly everything. 

Johni StudyI 

Jack: Take the tine to study. 

Jane: There isn't enough time sometimes. 

Jack: I have time, but I Just can't make myself do 
it. (All agree.) 



43 

Counselors Have any of you ever tried a time sched-
ule? 

Jilli I have, and they work if you stick to it, 
but I pet tired after a couple of days, I 
guess I'm not. . • . 

Jimi They don't work for me. Too many things come 
up. 

Counselors Can't you allow for these in your sched-
ule? 

From here the group went on into a discussion of the study 

schedule, and eventually they all made one out and tried 

it for a week. This illustration shows the role of the 

counselor in the opening sessions. He did not direct the 

sessions until a general problem arose* When it did, how-

ever, he swayed the group in a direction which would lead 

to a solution to the problem. 

Sometimes a discussion of study habits did not arise. 

In an individual session with a female student the follow-

ing conversation took placet 

Counselors So you feel that most of your problems 
have been due to your roommate? 

Jos Yes! I'm one of these people who don't like 
to be told what to do. I don't know why, but 
that's the way I an. Even my parents don't 
tell me what to do, but my roommate tries. And 
when she does, that's itJ I wouldn't study 
after she tells me to for anything. And besides 
I think she studies too much. I think it's more 
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important to have friends than to .make all A's. 
I wouldn't trade place* with heir for anything. 
I really feel sorry for her. No one in the whole 
dorm likes her. D© you know what I aean? 

Counselors You aean that she studies ao ouch that 
she doesn't haw tine t© sake friends? 

JOJ Yes, and I don't believe that1® right, do you? 

Counselor* Well, having friends is important, but 
it can be carried too far. 

Joi Oh, I know that! I don't aean that 1*11 never 
study. I ©an always do what I have to. Even 
in high school 1 could always bring my grade# 
up when I had to. So now I have to, so I will. 

Counselor t How? 

Jos Oh, by studying harder. Not like ay roommate. 
There are soae things more important than keeping 
your nose in a book all of the tine. Do you know 
that she hasn't had but three dates all year? I 
really feel sorry for her, because she really 
would like to date but she doesn't know how. And 
another thing, she's messy. I've always been 
taught that there's a place for everything and 
everything in its place. But she leaves books 
and clothes scattered all over the room. I'm 
not usually this kind of person, but I really 
cussed her out good last week because X was Just 
sick of all that mess. Do you know what 1 mean? 

Counselors You don't think you should study like your 
roonnate. 

Jos No. I'll study enough but. . . . 

It was only at the third counseling session that this stu* 

dent began to face her real problems enough to talk about 

solving then. 
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It was realized that the bases of tone problems would 

be of such nature that a sore advanced level of counseling 

would be necessary to help the student find a couplet® so* 

lution t© his problems. In these instances the students 

having problem® were advised to take advantage ©£ the coun-

seling help offered to all of the students at North Texas 

State University through the Guidance Office. Three stu* 

dents, two from the group sessions and one fro.® an indi-

vidual session, did seek such help. 

The second phase of the counseling process was con* 

centrated on aiding the students to resolve the problems 

established in the first phase. Most of the second phase 

was a very free teaching situation in which the counselor 

taught specific facts about studying and time scheduling. 

This instruction was based on a section of Successful Ad-

justment to College <1), which deals with the acquisition 

©f basic study skills. 

At the beginning of the third meeting of one group 

which had progressed into the second phase in the previous 

meeting, the following conversation occurredi 

Counselors Well, did any of you try your tine sched-
ules out last week? 

Jeanj 1 did, but I couldn't stay on it. It would 
have helped if I had, but too many things cane 
up. 
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Bills That's the way I felt. I never even got 
started because things I hadn't planned on pulled 
ae away, 

(Pause) 

Counselor: Did you allow for recreation in your 
schedules? 

Bills Yeahf tout it never case at the right time. 
Sometimes I planned to study in the afternoon, 
but sone of the guy® would want m to 90 to the 
lake, Whan I tried to study at night, they'd 
want t© do something else, I'm Just not the 
kind that can follow a schedule, 

Mary: I think you could follow one after you got 
used to it. ' I did follow nine Wednesday and 
Thursday, and it wasn't so hard* 

Counselor: Did it do any good? 

Mary1 Mm*haa, I went to Education with ay lesson 
read for the first time in . , , well, for the 
first tiae, I guess, 

Counselor: And that helped? 

Mary1 Well . . , yes! I knew more about what was 
going on. 

Counselor: It gave you kind of a good feeling, 
didn't it? 

Maryi Mw-hram, 

Counselors You see, when you do follow a tine sched-
ule, you can find tine to do some of the things 
which you have been skipping over. 

Bills But what if you can't follow it? 

Counselor: I know it's hard to start on a schedule 
when you haven*t been on one. What you have to 
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do is to set a little bit closer to following 
it ©very day. If you really try for a week, 
you could be following one pretty close by the 
next week. New remember that following a sched-
ule doeanH mean that you have t© study all of 
the tine. It® real purpose is to eliminate all 
of the time that you just piddle away. You can 
still date or go to the lake some of the tisaef 
it's just this all of the time that we've got 
to do something about. Also you don*t have to 
put down what you do every rainut©, a® Ann said 
she was going to do. You can just decide that 
you are going to study from, say, 3i00 to 5s00 
on Monday afternoon. If something really impor-
tant cones up you could study from 2:00 to 4:00 
instead. You don't have to follow it to the 
letter. 

Bill: Oh, well, if I had've known that I sight have 
made it. 

Ann: Mr. Smith, I don't think anyone could follow a 
schedule like that. I made out my schedule for 
every minute for every day and just followed it. 
If I let myself get off the track it would just 
be the same thing over again and I wouldn1t get 
anything done. 

Counselor t You never got off your schedule for a 
whole week? 

Ann: No. . . well, at first I did because I didn't 
allow enough time to walk back from class and 
. . . you know, things like that. But after I 
changed the schedule I didn't get off it. 

Counselori Well, some people are able to follow a 
schedule like that. And if you can do it, fine. 
You've got to fit the schedule to your way of 
doing things * 

It can be seen here that the counselor took a much more 

active role in the second phase because he was attempting 
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to impart information. Yet the interaction of the student* 

continued to some degree* 

The individual sessions were similar in nature. The 

counselor taught specific study skills t© the individual. 

The choice of skills dealt with was left up to the dis-

cretion of the student. Studying for tests, taking notes, 

tiiae scheduling, places to study, and so forth were so®e 

of the topics chosen. The range of problems was diverse. 

One student night not have been able to find enough time 

to study, another night have felt that he could not under* 

stand what he read, and others were apt to say that they 

never knew what to study in preparation for a test. For 

the solution to these problems the counselor taught spe-

cific facts about study skills. The instruction given, 

like that in the group sessions, was based on a section of 

Successful Adjustment to College by Chandler, Beaner, 

Williams and Armstrong (1). The students were also in* 

formed of special services offered by the University, such 

as a reading class or a mathematics problem session, if 

it was felt that these might aid an individual in solving 

his particular problem. 
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The third phase of the counseling was concentrated 

on motivating the students to improve their scholastic 

standing. This was done by demonstrating to the students 

that they were in danger of not being allowed to continue 

in college# Then the value of a college degree was shown 

them by use of a discussion on what college meant t® the 

individual and his future, and by the use of a pamphlet 

(see Appendix ¥1) which demonstrated in concrete terms 

the financial, social, and aesthetic value# of a college 

education and degree• 

In one individual session the following occurred! 

Counselor t Do you have in mind what you are going 
to have to do to get off probation? 

Fred» I have to have eighteen hours and eighteen 
grade-points at the end of this semester? 

Counselort Yes, and where does that leave you? 

Freds Well, I need ten hours and seventeen grade-
points. 

Counselort Okay, and what do you need to stay in 
school? 

Fred: Ten hours and seventeen grade-points. 

Counselori No, you need nine hours and nine grade-
points to stay in college and you have two 
semesters to make up the other hour and the 
grade-point®. 

Fred s You mean I just need a nine-nine to come back 
in the fall? 
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Counselor: Ye®, but that may not be as easy as it 
seems. 

Freds Ob no, but it will be a cinch compared to 
that other. 1 think I can do that* 

Counselori You can, but a lot of people don't. 

Fred: Yeah, that is twice as good as last semester. 

(Lon9 pause) 

Freds I think X can do it. 

Counselors Have you ever thought about what you 
would do if you didn't do it? 

Freds No, . . . I don't know. . . • Probably join 
the Navy • . . or something• I don't know. 

Counselort What would you do if you graduate? 

Freds I'm trying to be a teacher. Ifd like to teach 
automobile shop in some high school. 

Counselors Mm«hma. 

Freds I don*t think I can flunk out. If X can fol-
low that schedule like last week I ©an make my 
grades. 

Counselor s Ma-hoon. 

Freds I never thought much about flunking out. I 
can*t afford that. 

Counselors It is expensive. 

Fred: Yeah, and my parents aren't rich. We do all 
right, but, you know, we don't have enough to 
throw around. 

In the group meetings the sessions were very similar to the 

second group example except that the topic of concentration 
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was the mmme as the individual one above. The discussions 

were centered on how college would specifically affect the 

individual student and hi# future# the length of time 

spent on each of the three phases of counseling had to 

vary from individual t© individual and from group to group. 

One student wight spend three counseling periods in pure 

catharsis, while others might realise what their problems 

were and wove immediately to the second phase. Because 

©f this, some of the students completed the three phases 

earlier than others. 

In some of the group sessions great difficulty was 

encountered when an individual attempted to control the 

group to his own satisfaction. In a group of seven this 

happened: 

Counselor» Well, did any of you try your study 
schedules this week? 

Brads Do I have to come to this meeting next week? 

Counselor: No, you don*t have to come to any of them 
if you don't feel that they are doing you any 
good. 

(Long pause) 

Gaili Do you honestly feel that budgeting time does 
any good? 

Counselorj Well, what do you— 
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Bradi Say, ©an I ask you a question? Why won*t 
they let you drop English in this school? I 
went to Dean Brown*s office yesterday, and they 
said you couldn't drop English. I'm just going 
to fail it anyway. 

Counselors They probably feel that English is im-
portant. 

Sam: And besides, you have to take it, so why not 
pet it over with? 

Bradj I don't know, 

(Pause) 

Counselor: Bads to Gail's question, how do you all 
feel about tin© schedules? 

Donnai I think it's good. 

Counselors Why? You must have some-* 

Brad; Do you know that little short guy that teaches 
. ? He gave me a D last semester and I 

know that I didn't make one. 1 need t© find his 
office so 1 can talk to him about it. 

Sams There is no use talking about it j the teacher 
has all the say in college. They can give you 
whatever they want. Have you ever heard of a 
time schedule? 

Brads Sure, but they aren't any good# How do I 
know what I want to be doing two days from new? 
Mr. Smith, why can't students form a union or 
something so that teachers don't have all the 
rights or . . . 

It is fairly obvious here that Sam was trying to get Brad 

back on the subject, but Brad did not seem to notice it. 
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Brad did not return for any of the subsequent neetings, 

and the rest of the group did discuss many problem that 

they were having with their studies. 

In the majority of eases the counselors felt that 

the individual sessions were nore effective than the group 

sessions. It was much easier to come directly to the point 

in the individual oases. Much time was lost in aimless 

conversation and apparent indifference in the groups. In 

both cases many students were able to verbalize their prob-

lens and their causes to some degree. Plausible solutions 

were suggested and attempted by many students; however, in 

some instances it was quite obvious in the Binds of the 

counselors that the students were looking for sudden in* 

sight which would cause them to wake much better grades 

without having to exert ouch effort. There were sone 

students who apparently did not care if they were not 

allowed to re»enroll during the next semester. As one 

student put it, "I'm here to have a good time and I'ra 

going to do it!" At the end of the counseling sessions 

both counselors felt, however, that definite progress had 

been oade and were confident that this progress would be 

reflected in the grade-point averages of the students at 

the end of the semester. 
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At the end of the semester in which the freshraea 

were counseled, the grades, the number of absences, and 

the number of student® who dropped courses were obtained 

from the records of the office of the registrar, A two* 

dimensional analysis of variance, with method of counsel* 

ing and scholastic aptitude as the dissensions, was then 

applied to the grade-point averages of the different 

students in order to examine the effect of the different 

counseling methods, the different scholastic aptitudes, 

and the interaction between counseling and aptitudes, upon 

grade-point average® of students on scholastic probation. 

The grade-point average of each student was determined by 

dividing the number of hours scheduled, minus the number 

©f hours dropped during the semester, into the total num-

ber of grade-points. The number of grade-points was deter-

mined by giving each student 3 grade-points for each 

semester hour-- earned with a grade of A, 2 for each B, 

1 for each C, 0 for each D, and -1 for each F. 

Other analyses of variance with the saw dimensions 

were applied to the independent scores on the Washburn 

Self-Structure Scale. These scores were the Inner-Controlled 

Self versus the Somatic Primitive Self, which measures one's 
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self-control; the Outer Controlling Self versus the Sub-

missive Dependent Self, which measure* one's control of 

hi® environment; and the Integrative Self-Actualizing 

Self versus the Detached Independent Self^ which measures 

one's organization and creativeness. Each of these three 

scores was treated to determine the effects of method of 

counseling, scholastic aptitude» and the interaction of 

the two factors on the self•concept of the subjects as 

measured by the Washburn Scale. These four analyses of 

variance tested Hypotheses 1» 2, and 6. The test-retest 

scores on the Washburn Scale were tested by the use of a 

t test to determine whether or not any of the groups made 
mm 

a significant change in their self-concept and in what 

direction these changes were wade. 

Tests of Chi Square were applied to the non-continuous 

data to test Hypotheses 3, 4, and 5. At the end of the 

spring semester the students in each group were divided 

into categories of students who were scholastically eli-

gible to remain in school and students who were scholasti-

cally ineligible to return. The test of Chi Square was 

applied to deternine whether or not a relationship existed 

between membership in one of the groups and scholastic eli-

gibility in college. This process tested Hypothesis 3, 
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Hypothesis 4 was tested by categorising the subjects 

of the study within the groups by the number of absences 

they had fro® class. A te«t of Chi Square was applied to 

these data to find if there was any relationship between 

group membership and class absenteeism. 

The students within each group were also divided into 

categories of students who dropped courses and students 

who did not drop courses during the spring semester. These 

categories were treated by a test of Chi Square to deter-

mine whether or not a relationship existed between group 

membership and the number of students dropping courses. 

This treatment tested Hypothesis 5. 

Chapter III will present the results of the data ob-

tained from the various statistical treatments employed 

in the study. An analysis and interpretation of the re* 

suits will be included. 
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CHAPTER III 

K?ESBNXA.TION AND INTERPRETATION OF DATA 

This chapter is concerned with the presentation 

and interpretation of the grade-point averages, self-

concept scores, and behavioral characteristics of the 

six groups in the study. The order of presentation will 

be the sane as in the statement of the hypotheses. 

Analysis of the Data 

The results ©X the treatment of the grade-point 

averages by a complex analysis of variance are found in 

Table II, This analysis of variance resulted in an W 

value which did not reach significance. Prom this it 

can be concluded that Hypothesis 1, that students par-

ticipating in either type of counseling sessions would 

.have significantly higher academic achievement, as meas-

ured by the scholastic grade-point average, than those 

who received no counselingt oust be rejected. It would 

take an F ratio of at least 3.04 to be significant with 

58 
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TABLE II 

ANALYSIS OF VARIANCE OF GRADE-POINT AVERAGES OF STUDENTS OF 
DIFFERENT LEVELS OF SCHOLASTIC APTITUDE PARTICIPATING 

IN VARYING TYPES OF COUNSELING ACTIVITIES 

Source Sum of Squares df 
Variance 
Estimate 

Counseling technique 439*765 2 • 036 

Scholastic aptitude 24.431 1 .004 

Interaction 940.610 2 .077 

Individual difference 6107.850 126 

Total 7312.646 131 

the number of degrees of freedom involved. The final 

grade-point average® for each of the six groups can be 

seen in Table III. It is evident that the students who 

received group counseling did have the highest grade-point 

averages, the group who received individual counseling had 

the second highest grade-point average, and the control 

group* had the lowest average. The scholastic aptitude 

bad little effect on even the direction of the averages, 

as both high and low aptitude students were grouped within 

each raethod of counseling. 
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TABLE III 

GRADE-POINT AVERAGES OF GROUPS OF STUDENTS OF 
DIFFERENT LEVELS OF SCHOLASTIC APTITUDE 

PARTICIPATING IN VARYING TYPES OF 
COUNSELING ACTIVITIES 

Group ' Grade-Point 
Average 

High aptitude in group 
sessions , . . . . . . . .909 

Low aptitude iis group 
sessions , .926 

High aptitude in individual 
sessions . . . . . . . . . . . . . ,624 

Low aptitude in individual 
sessions 541 

High aptitude in control 
group . . .441 

Low aptitude in control 
group .389 

In order to test Hypothesis 2, that students partici-

pating in the counseling procedures would differ signifi-

cantly in self-concept fro* students not participating in 

counseling sessions, a test of analysis of variance was 

applied to the scores of each of the six groups on the 

Washburn Self-Structure Scale. The t test was applied to 

the test-retest data to determine whether any significant 
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changes were to be found in the score#. The data were 

treated by a test of analysis of variance on each of the 

three independent sections of the self-concept scale., and 

no significant variations were found in either the nain 

effects of the interactions of counseling by aptitude. 

Table IV indicates the F ratio in each case, none of which 

TABLE IV 

EFFECT OF COUNSELING, SCHOLASTIC APTITUDE, AM> THE 
INTERACTION OF THE TWO GM SELF-CONCEPT SCORES 

ON THE WASHBURN SELF-STRUCTURE TEST 

Self-Concept 
Score Source Su» of 

Sources 
df F 

Inner-
Controlling 
Self 

Counseling 
Aptitude 
Interaction 
Individual 
differences 

**%* w m* m 

835.34 
83,549.68 

119,333.83 

2 
1 
2 

136 

.002 

.007 

Total 208,492.18 131 

Outer-
Controlling 
Self 

Counseling 
Aptitude 
Interaction 
Individual 
differences 

157.02 
1,531.08 
8,557.78 

39,255.78 

2 
1 
2 

126 

.002 

.039 

.353 

Total 49,501.64 131 

Integrative 
Actualizing 
Self 

Counseling 
Aptitude 
Interaction 
Individual 
differences 

28,341.66 
3,985.55 
46,940.87 

442,838.40 

2 
1 
2 

126 

.032 

.009 

.053 

Total 522,106.48 131 
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was near to the .03 level of significance, This indicates 

that there was no significant variance on the self-concept 

scores after the experimental groups had been exposed to 

the counseling techniques. On this basis Hypothesis 2, 

that students participating in either type of counseling 

sessions would have a significantly better self-concept, 

as measured by the Washburn Scale, than those who received 

no counseling was rejected. 

Since there was no significant variance in the self* 

concept scores at the end of the counseling sessions, the 

test of significant differences by the t test could deter-

mine only whether significant changes were oade but not the 

causes of these changes. When this test was applied to the 

test-retest scores on each of the sub*tests, the low actio* 

lastic aptitude students who participated in the individual 

counseling sessions made the only significant change. This 

change was on the Inner-Controlled Self score. Since the 

variance between the scores after the counseling sessions 

was not significant, it is very difficult to conclude that 

this difference was due to anything within the counseling 

sessions. 

To determine whether or not differences in remaining 

in school were related to group membership, a test of chi 



63 

square was applied to the data# The distribution which 

was tested can be seen in Table V. The method of conn* 

seling and scholastic aptitude made up one variable, while 

the academic status of the students in college was the 

TABLE ¥ 

THE RELATIONSHIP BETWEEN METHOD OF COUNSELING 
AND STATUS IN COLLEGE 

Groups 
Dropped from 
College for 
Academic Failure 

Scholastically 
Eligible to Re-
main in College 

Group counselees 
of high aptitude 5 17 

Group counselees 
of low aptitude 6 16 

Individual counselees 
of high aptitude 10 12 

Individual counselees 
of low aptitude 13 9 

Uncounseled students 
of high aptitude 7 IS 

Uncounseled students 
of low aptitude 8 14 

other. The X2 value for this test was 11,275, which is 

significant at the .05 level* It is evident, therefore, 

that the student# who participated in group counseling 
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succeeded much better than the other two groups in remain-

ing in school. This indicates that the nethod of counseling 

doe# play an important role in helping students to achieve 

to such a point that they can remain in college. 

When the results of the first analysis of variance 

and. the first chi square tests are examined, there appears 

to be a conflict in the results. The analysis of variance 

indicates that there is no significant difference in the 

grade-point average® of the students, but the chi square 

test indicates that there is a significant difference- in 

the number of students who are allowed to continue in col* 

lege. The question which arises is how there can be a 

difference among the groups of students who are allowed 

to remain in college while there is no difference in their 

grade-point averages. The answer to this question is based 

on two factors. First, the two methods of statistical 

analysis are different. The test of chi square measure 

categories of data on a non-continuous basis, while the 

analysis of variance measures continuous data. Therefore 

it is possible that a small change in grade-point average 

would be sufficient to allow the students to remain in 

school. Thus the change could be of such magnitude that 
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it would not be significant in terms of the continuous 

data* but would be large enough to change the categories 

of a sufficient number of students to be significant in 

the non-continuous chi square test. 

The second factor sight be in the method of computing 

the grade-point average of the students, Giving minus one 

grade-poii*t for every seiaester hour failed makes it pos-

sible for students to get.off probation in spite of a 

decrease in grade-point average. The criterion for get-

ting off probation at North Texas State University is for 

the student to have a total of eighteen semester hours 

and eighteen grade-points at the end of the spring semes-

ter. If he does not make at least nine hours and nine 

grade-points during the spring semester alone, he is 

dropped fro® the school rolls as an acadeaic failure. To 

show how it is possible to have a decrease in academic 

grade-point average and yet be reuoved from probation, the 

case of student nuaber 185 can be considered. This student 

enrolled for fourteen semester hours and earned eight grade-

points, which gave hi® a grade-point average of .0571. In 

the spring semester he enrolled for sixteen hours and earned 

eleven hours and twelve grade-points. Since in this latter 
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semester he earned five semester hour a of F*«, his grade-

point average was found by dividing seven by sixteen 

resulting in 0.438, Yet, when his hours and grade-points 

were added for both semesters, he had twenty-five semester 

hours and twenty grade-points, which removed bin from pro-

bation. Therefore, student 185 lowered his grade-point 

average while removing himself from academic probation* 

This example also illustrates the fact that the advantage 

in being removed from probation is that one receives an-

other chance to improve his grade-point average; it is not 

necessarily that he improves his grade-point average. 

A test of chi square was made to test whether there 

was a significant relationship between group membership 

and fewer class absences which would indicate a better 

adjustment to the academic life at college. In Table VI 

the X2 value for this test was 1.314, which is not signifi-

cant. Thus Hypothesis 4 must be rejected. One observation 

which might be of value is that the high ability students 

averaged more absences than the low ability students within 

all of the types of counseling. Again the group councelees 

showed a better but not significant result than did the 

other students. 
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TABLE VI 

NUMBER OF ABSENCES OCCURRING AMONG STUDENTS OF 
VARYING SCHOLASTIC APTITUDE WHO PARTICIPATED 

IN DIFFERENT METHODS OF COUNSELING 

0«*2 
Absences 

3-5 
Absences 

5 or wore 
Absences 

High aptitude 
in groups 9 6 7 

LOT aptitude 
in groups 10 6 6 

High aptitude 
individual 5 e 9 

Low aptitude 
individual 7 10 S 

High aptitude 
control group 9 a 5 

Low aptitude 
control group 9 3 5 

A second test of chi square was made to deteraine 

whether there was a significant relationship between group 

membership and the number of courses which were dropped# 

In Table VII the nuober of students who dropped courses 

and th® number who did not drop courses in each group can 

be found. The X* value was 8.046, which is significant at 

the .025 level. Thus group membership did have a relationship 
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TABLE VII 

NUMBER OF COURSES DROPPED BY STUDENTS OF VARYING 
SCHOLASTIC APTITUDE WHO PARTICIPATED IK 

DIFFERENT METHODS OF COUNSELING 

Group 
Students 

Dropping Courses 
Students Not 

Dropping Courses 

Group counselees 
of high aptitude 4 18 

Group counselees 
of low aptitude 6 16 

Individual counselees 
of high aptitude 9 13 

Individual counselees 
of low aptitude 7 IS 

Uncounseied students 
of high aptitude 6 16 

Uncounseled students 
of low aptitude 12 10 

to the number of students who dropped courses. Upon ob-

serving Table III and Table VI it can be seen that the 

groups who had the largest number of students who dropped 

courses were also the groups who had the lowest grade* 

point averages. It might be concluded, therefore, that 

dropping courses was due to a lack of scholastic adjustment. 
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This direction u d e it necessary to reject Hypothesis 5 

even though there was a relationship between group mem-

bership and the number of students who dropped courses* 

Had the prediction of the hypothesis been in the opposite 

direction it could have been accepted as those students 

who had no counseling had the greatest nutsber of its mem-

bers dropping courses. 

An examination of Tables II and IV will reveal that 

there was no interaction between the methods of counseling 

and the aptitude level of the students when either grade-

point average or self-concept was used as the criterion 

measure. Upon this basis Hypothesis 4, that there would 

be a significant interaction of these two factors in both 

of these areas, must be rejected. Thus the effects of 

counseling were not related to the aptitude level of the 

students• 

In summary , the effects of the two types of counsel-

ing on students of low and high scholastic aptitude were 

not significant when grade-point averages or self-concept 

scores were used as the criterion measure. The students 

who participated in group guidance did show a greater in-

crease in most of the tests, but this increase was not 
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significant. Group guidance did help the students who 

participated in these sessions t© remain in school. This 

relationship was significant. Thus, those students who 

participated in.group guidance were better able to remain 

in school and have another chance to increase their grade-

point averages. 

Chapter IV will sumaarisa the study and the findings. 

It will also offer recommendations and present suggestions 

for further research. 
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CHAPTER IV 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

The primary purpose of this study was to determine 

the relationship between group and individual counseling 

used with high and low scholastic aptitude students and 

the academic success of students who have been placed on 

academic probation on the college level# Sub-purposes 

were to discover whether the relative effectiveness ©f 

these counseling techniques varied with different aptitude 

levels. The criterion measures used were these students' 

self•concepts and their grade-point averages and behavioral 

characteristies which were thought to be indicative of a 

wore positive attitude toward college* 

The subjects in the study were selected fro® the 

total population of freshman students who had been placed 

on academic probation at the end of the fall senester of 

1962* These students were assigned at random within two 

ability levels to three groups as follows; high aptitude 

students who were to receive group counseling! low aptitude 
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students who were to receive group counseling; high apti-

tude students wh© were to receive individual counseling? 

low aptitude students wh© were to receive individual 

counselingj high aptitude students who were t© receive 

no counseling; and low aptitude students who were to re-

ceive no counseling. 

Those assigned to group or individual counseling 

groups were invited to participate in counseling sessions. 

These sessions had three major ewphase®. The first was 

to non»directively determine the source of the student's 

difficulty which caused him to be on probation. The second 

was to teach study skills and other facts to aid the stu-

dent in overcoming his problem. The final step was to 

motivate the students toward achieving academic success 

in college. 

Test-retest data were obtained for the groups who 

participated in the counseling sessions on the Washburn 

Self*Structure Scale. Those students not participating 

in the counseling sessions were asked to take the Washburn 

Scale after the counseling sessions had been concluded, 

and it was assumed that their scores at the beginning of 

the study would have been sinilar to those made by the 

counseled students. 
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At the end of the spring semester pertinent data were 

obtained fro® the office of the registrar. These data and 

the scores obtained from the Washburn Scale were treated 

statistically to determine the effects of the counseling 

techniques and the different levels of scholastic aptitude 

upon grade-point average®, self-concept, and the 'behavioral 

characteristics of class attendance, dropping classes to 

lighten the student1s scholastic load, and renaining in 

school. 

Conclusions 

The analysis of the data allowed the drawing of the 

following conclusions which appear to be valid within the 

limitations of this studyi 

1. Neither of the methods of counseling used in this 

study was found to be effective in changing significantly 

the grade-point averages of students on academic probation. 

2. The two methods of counseling were not found to 

make a significant difference in the self-concepts of the 

students. The low scholastic aptitude students who re-

ceived individual counseling did have a significant (.01) 

test-retest difference on the Inner Controlled Self score 

on the Washburn Scale, but this must be ninialsed because 
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of the lack of significant variance in these scores among 

the three groups at the end of the counseling sessions* 

This doe* indicate that these students did improve in 

their concept of their self-control during the spring 

semester• 

3. Those students participating in the group coun-* 

seling sessions were significantly sore able to reraain in 

school than were the. other students* This indicates that 

this method of counseling with ©roups does have soese value 

in helping to keep probationary students in college* 

4. No significant relationship was found between the 

averape number of class absences made by the members of 

the six groups and their group membership* 

5. A significant relationship was found between the 

nuraber of semester hours dropped and group membership. By 

observation it could be seen that this difference was in 

the opposite direction than was predicted in that the stu-

dents who had the lowest grade-point averages dropped the 

largest number of semester hours. From this, it sight be 

suggested that the dropping of semester hours might be an 

indication of a lack of adjustment rather than one of better 

adjustment. 



76 

6. The lack of interaction which was found indicated 

that there was no variance on either the self-concept 

•cores ox the grade-point averages of the subject# in this 

study. 

The over-a 11 conclusion that can be dram fro® these 

results is that short-term counseling in group or indi-

vidual sessions with students of high and low scholastic 

aptitude had little effect on the status, self-concept» 

or behavior of students on acadeaic probation. This con-

clusion is even stronger when it is considered that these 

students for the most part participated voluntarily and 

were at least overtly trying to overcome their problems. 

It is apparent, then, that the short-term counseling tech-

niques which are now being used wight not be as effective 

as taany see® to assume that they are. Thus it is evident 

that some other help needs to be offered to these students 

if the college or university wants to give then concrete 

aid. 

It is possible that the short-term counseling can be 

more effective in aiding students on academic probation. 

The counselors in this study night have been inexperienced 

enough to be unable to properly utilise the counseling 
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procedures. Mere experienced counselors night have been 

able to cause more change® than, occurred in this study. 

Another possible fault of this study is that the true 

effectiveness of the counseling sessions might not appear 

in only one semester. It is possible that significant 

differences might be found if the students were compared -

at the end of later semesters. Each of these possibili# 

ties should be investigated before short-term counseling 

is finally discarded as a method for aiding students on 

academic probation. 

Since the short*term sessions have proven to be in-

effective for helping students on academic probation, 

perhaps long-term counseling could be an answer. In the 

short*term sessions grade-point averages were increased 

but not enough to be significant. Instead of having two 

to five sessions, it is possible that fifteen to twenty 

sessions would be the desirable number. Perhaps more 

sessions of a similar nature to those in this study would 

cause a significant improvement in the criterion measures. 

Recommendstions 

Besides the above needs other research, is needed. 

The following areas are suggested: 
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1. Moire investigations should be made of the causal 

factors behind students being placed on academic probation* 

There is a definite need to determine whether or not lack 

of study habits and other similar factors are causal or 

are raanif©stations of deeper causes. 

2. Further investigations should be made on the ef-

fects of counseling on students of varying ability. From 

this study it can be concluded that the effects are very 

snail, but it is possible that students of different level# 

of ability need different procedures within the counseling 

sessions to achieve significant improvement. Because of 

the design of this study the aptitude levels were very 

broad and defined only within the particular population of 

this study. It i# possible that narrower aptitude levels 

based on a national population would be more susceptible 

to counseling. 

3. Other methods than short-tern counseling should 

be investigated for aiding students on academic probation. 

It is possible that the burden for improving the standing 

of students on probation should be carried on by the con-

scious effort of the instructors in the classroom. Other 

solutions such as long-term counseling, mandatory schedule 
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limitations, and first semester preventative courses for 

potential probationary student# should be tested, 

4. An investigation should be made to determine the 

effects of compulsory attendance at guidance sessions for 

students on academic probation. Voluntary participation 

in the sessions in this study resulted in only slightly 

better than 50 per cent attendance. It it possible that 

more regular attendance could have resulted in greater 

increases in the students' adjustment to college. 



APPENDIX 1 

February 19, 1962 

Your record indicates that you will be placed on academic 
probation later this senester. lis order to help you do 
a ©ore successful job at North Texas State University this 
semester, a program of counseling has been established. 
The purpose of this counseling will be to help you deter* 
mine what steps you can take to gain More satisfactory 
results in your academic work* 

The first Ejecting t© assign specific help at a convenient 
tin© for you will be held on Thursday, February 22, at 
4;00 in roo© 301 of the Adoinistration Building. If you 
cannot attend this meeting, call Mr. Speegle at extension 
312 cm Thursday between 12s30 and 2J15. 

We are looking forward to seeing you and hope that together 
we can help you to gain your goal of success in university 
life. 

Sincerely yours, 

Philip T. Speegle 

$0 



APPENDIX II 

February 22, 1962 

This week you received a letter from we telling you of 
a meeting in which counseling help was being set up for 
students who were going on academic probation at North 
Texas State University, If ay record® are correct, you 
were not present at this meeting, Perhaps the letter® 
were sent at a tine to© close to the scheduled meeting 
or perhaps there was some other reason which prevented 
you from attending. There is another meeting scheduled 
for 4iQQ P.M. Monday, February 26, in room 301 of the 
Administration Building. If you could attend this meet-
ing, you would save both of us a lot of trouble because 
it is inevitable that we will get together* If you can* 
not attend this meeting either, call me at extension 312 
on Monday between 9 and 12, or 1 and 3:30. 

I an looking forward to seeing you Monday and am sure 
that we can accomplish much by working together• 

Sincerely, 

Philip T. Speegle 
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APPENDIX III 

Just a reminder that your next session is at 
4i00 Wednesday in room 202 of the Education* 
Home Economics Building, I'll see you then. 

Philip X. Speegle 

82 



APPENDIX IV 

April 2, 1962 

Pleas© come to the guidance office, Room 251 of the Admin-
istration Building, on either Wednesday or Thursday after-
noon, April 4 or 5, at 4i00 o'clock, I ne«d to see you 
for a period of about one hour on one of these days. 

If you cannot toe present at one of these tiaes, call ne 
at extension 312 Wednesday afternoon between 1)00 and 
4:00 for an appointment at your convenience» 

If you either come by or call me, it will save both of us 
the trouble of ray having to contact you personally. I am 
looking forward to seeing you. 

Sincerely, 

Philip T. Speegle 
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APPENDIX V 

March 29, 1962 

In order that you might finish the step# in the counseling 
program in which you are engaged, it will be necessary for 
you to cosae by and fill oat the scale for the second time. 

Therefore t if you will come to Room 218 in the Administra-
tion Building on Monday* April 2f or Tuesday, April 3, at 
4:00 o'clock to do this you will conclude all of your re-
sponsibilities in regard to this program. 

If you will coo© on one of these dates* it will save both 
of us the trouble of sy having to contact you individually 
for an individual appointment. If you cannot attend at this 
time* call toe at extension 312 Monday afternoon between 1:00 
and 4:00 for an individual appointment at your convenience. 

I appreciate the co-operation I have received thus far and 
wish you success in your future academic studies. 

Sincerely, 

Philip T. Speegle 

34 



APPENDIX VI 

Why College? 

What are the advantages of a college education? 

There are many answers to this question* One is that 

those gaining a college degree are able to make ©ore money 

on the average than those who do not receive the degree. 

The average college graduate earn# over $1754,000 more in 

his lifetime than a high school graduate and, if infla-

tion is considered, this figure might be closer to $200,000 

or even $250,000 more (1). The average starting salary for 

college student® who graduate this year will be around $485 

per month, Graduates with degrees in science will average 

much ©ore (5). . Having a degree makes getting a job much 

easier. In the next nine years the labor force will in-

crease by 13*5 million workers (4). Because of this there 

will be more competition than ever before for the good 

jobs. Those with a college degree will be preferred for 

these jobs. In fact the market for the college graduate 

is rapidly expanding (3). 

Besides financial returns, there are many other rewards 

in college. For example, one can gain a deeper understanding 

©5 
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of himself and others, broaden bis interests and experiences, 

and generally enrichen his life (2), 

Finally a college degree can mean a great deal to onefe 

way of life, With a degree one can do sore satisfying 

work, mix in a raore interesting social set, and have a 

greater general knowledge about the world around him# For 

most people getting a college degree will be one of the 

most significant occurrences in their lives, for this de-

gree is the foundation for building toward a "better way of 

life. 
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