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cmrtm i 

wtmwonm 

One of the aajor problems confronting the nation today 

it that of manpower shortages, particularly in technical and 

professional fields, Many people are unable to utilise their 

potentialities and taka thair places is the labor pool, The 

number of college students whs have the ability to succeed in 

collage but who fail to do so is one source of wasted man-

power which it of great concern to business, governmental, 

and educational institutions. Some relief for this problem 

could be gained if techniques could be developed for prevent-

ing the loss of potential entries into these fields. 

Jones (7) has written that most high school graduates 

who desire to enter college do so, but that many drop out or 

are failed, creating much frustration and despair for them-

selves and their families, Fidelis (5) has stated that only 

half of the students in a given class entering in any year 

graduate four years later* Goto ski and Schwarta (6) have 

estimated that approximately 50 per cent of college students 

leave before they get degrees, with most leaving the first 

year* They have agreed with Jones (?) that the high drop-out 

rate results in frustrations for students and wasted human 
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resources for the nation (6)« Waggoner (10) bat repotted thee 

not only Is the freehman year the isoe t critical period for the 

student, but that it ie often the meet neglected area of uni-

versity life* 

There seems to he general agreement among writers that 

many students fail who have the ability to succeed. It is also 

agreed that most of those who fail do so during their freshman 

year. 

Statement of the Problem 

The problem of this study was to determine the effective* 

nets of short-tax® group guidance in improving the academic 

achievement of transfer students admitted to North Texas State 

University on scholastic probation* In addition to the primary 

problem, an analysis was made of the differences in changes in 

certain psychological needs, as measured by the gtlfgtftl 

Preference Schedule (4), between academically successful and 

unsuccessful students, Changes in these psychological needs 

were determined for students who participated in group guidance 

sessions and compared with changes made by a group of students 

who did not participate in group guidance. The relationship 

between these need changes and grade-point average was studied 

for these students. k comparison of the number of drop-outs was 

made between students who participated in group guidance sessions 

and etudents who did not participate. 



Hypothesis 

flie basic hypothesis for this study was u follows; Fresh-

man transfer students entering North Texas State University on 

academic probation will improve their academic achievement il|* 

nificantly by participating in short-term group guidance. the 

secondary hypotheses for the study included: 

1, There will be a significant difference in changes made 

on scores on the EPFS between those students in the experimental 

group who succeed in college and those in the experimental group 

#10 fail; 

2. Scores suide by subjects in the experimental group on 

the EPFS prior to group guidance will differ significantly from 

scores made on the EPFS by subjects in the experimental group 

following group guidance; 

3* There will be significantly greater changes in scores 

made on the EPFS by members of the experimental group than by 

members of the control group during the course of the investi-

gation ; 

4* The relationship between grade-point Average and score 

change on the sceles of the EPFS will be significantly higher 

for members of the experiraenfcal group than for members of 

the control group; and 

5. The number of drop-outs will be significantly greater 

in the control group than in the experimental group. 



Definition of Ter»s 

For purposes of fell# study the following definitions of 

terns were used: 

I* Probationary Transfer Student. The probationary trans-

fer student was a student wtot (I) had applied for adsilssion 

to North Texas Stata University fw» another eoilaga or wi* 

varsity? (2) had takan 2 M SsteBl felltlf &feUUUSX. IMS* 

and The Melaoa-Dennv Reading Test: and (3) had heen accepted 

by, and enrolled in, North Texas State University. 

Experimental Group. The experimental group was a 

group of freshman transfer stndents cm aeadesAe probation 

participating in group guidance sessions. 

3. Control Croup. The control group was a group of 

freshman transfer students on academic probation who did not 

participate in group guidance sessions. 

4. Group Guidance. Group guidance was a group relation-

ship in which the individuals were engaged in a send.-structured 

learning situation where the counselor was responsible for 

meaningful discussion and for aiding the members of the group 

to gain significant • learning and satisfaction fro® partici-

pation in the group sessions. 

5. EPFS. The abbreviation EPFS was used to refer to the 

Edward. Perianal Pr.t.rmc. gs&tittlt. * ascription of the 

MBlf.st naadi BMoclaeed with «MH of th. fift.cn EPFS 

variables appears in the Appendix. 



6« MillfMlffiill' Acadeaic achievesMuit referred 

to the grade-point mr«gii compiled for the group* involved 

1b tho investigation. 

? * §8KMifai Students who were successful in col« 

logo were those who earned at least a 1.0 gn4t*pol»e average, 

Limitations 

It was necessary to establish certain limitations la order 

to structure tho design of tho investigation. These included: 

I* Tho selection of tho student sample from only one 

university and tho mall number of cases comprising tho data 

will bo limitations on tho use and application of tho findings; 

and 

2, Generalisations fron tho findings will bo limited to 

freshman transfer students on academic probation attending 

North fexas Stata University and rotldlag in Dsn ton, Texas. 

Baslo Assumptions 

Xt waa aiao necessary to propose eortain basic assumptions 

in order to stsucture tho Investigation* thosa included: 

1, It was assumed that siaeo tho stadoats woro randomly 

assignod to tho experimental and control groups ail variables 

other than tho independent variable were controlled; 

2, It was assumed that the students who received group 

guidance attended the sessions with seriousness of purpose; 

3, It was assumed that the counselor was capable and 

qualified to conduct the group guidance sessions $ and 
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4« It im* assumed that the needs aeasured by the EPPS 

were common to all members el the sample population. 

Heed and Significance of the Study 

Many institutions are attempting to detexmiae what factors 

are most directly related to studsnt failures# In a study of 

816 entering freshman students at temple University, Gate ski 

and Schwartz (6) found that a 40 per cant loaa occurred in 

one and one half yeara, with tm thirds of the loaa occurring 

in the first year. The withdrawal group scored significantly 

lower than those remaining in college on a aeholastic aptitude 

test, a reading test, and the social adjustment section of a 

personality test, St was concluded, however, that the ability 

of the withdrawing students was sufficlsntly high that they 

could have been expected to succeed in college under optimum 

conditions, They recommended that improved counseling «er-

vices, better relationships between faculty and students, and 

m Iaproved orientation pro gran with exit interviews with 

withdrawing students be instituted to reduee withdrawals, 

tee of the purposes of many institutions of higher edu-

cation is to provide services which will enable students to 

make effective use of their potentialities • Passow (9) has 

said that a major goal of the college is to bring forth the 

intellectual potential of youth, Chambers (2) wrote that 

American higher education should assist each citisen to reach 

his potential. 



Counseling ting been the tool used by most institutions 

t o «tttdents la working through their problem*, thereby 

enabling them to m e h their potentials. The programs of 

individual counseling la most college® ere not adequate to 

achieve thia goal, the »*k load of many eollege counselor* 

prohibits them fro© doing extensive individual counseling. 

Moreover, many colleges do not provide full-time counselors. 

It would be impossible to provide individual counseling for 

all students needing help in this area if they should sud-

denly desire assistance, 

A number of studies have been wade in the area of aca-

demic underachievemsnt. However, Krugman and XmpessUceri 

<*• P. 283} have stated that nest of these studies have been 

weak in that they have dealt with small numbers of students, 

are statistical rather than delving into problems of person-

ality, and have generally been limited to information gather-

ing with no application of treatment techniques. 

Since the primary purpose of the present study was to 

evaluate the effectiveness of short-term group guidance, it 

was felt that the study met two of the limitations mentioned 

above. The present study attempted to ascertain psychologi-

cal differences as measured by the EPFS between the control 

group and the experimental group, and between pes sing students 

and failing students. It also met a limitation listed above 

In that a treatment technique in the font of short-ten group 

guidance was applied during the investigation. 
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The decision to use short-tera group guidance wti based 

mi a study by Baymour (X). His study was designed to inves-

tigate the effectiveness of different methods of counseling 

in helping underachievcre in high school. In his study, 

thirty-tuo students were divided into groups* Subjects were 

placed into four groups and matched according to degree of 

underachievement, chronological age, socio-economic status, 

and seat. The first experimental group was assigned to indi-

vidual client-centered therapy once a week for twelve weeks. 

The second experimental group was assigned to client-centered 

group therapy for nine sessions. The third experimental group 

was given one session of motivational-appeal counseling. A 

fourth group of students served as a control group. He found 

no significant differences between the groups with regard to 

improvement in study habits and attitudes and no significant 

differences with respect to improvement in personal ad just-

sent. However, he did find that the group counseling method 

was significantly more effective than individual counseling or 

the single session of motivational-appeal counseling in im-

proving academic achievement. 

The lack of academic success by potentially capable stu-

dents, as discussed by a number of writers (5, 6, 7, 10), has 

pointed out the need for further research in this area, A 

number of studies <1, 8, 11) indicate the possibility of using 

short-term group guidance ae a tool for assisting such students 

to achieve at the level at which they are capable. 
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Recent re®@arefi conducted in the guidance office at North 

Texai 8tat* Univeraity has indicated that only 38 par cent of 

the probationary tranafer student# admitted to tha university 

are succeesful in thair ac&deeic w»rk. Thit id aignifieant be-

caaaa only those students deemed capable of perfonaing at the 

collaga lava! are admitted. Fallura of SI par cant of these 

students handicap* then in realising thair potential for 

self-fuifillaent, with an accompanying loas to society, If 

it can ba shown that probationary transfer students can benefit 

from short-term group guidance, a partial solution to tha prob-

lem can ba offarad. 
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REVIEW o r LITERATURE 

T o pwvid« a perspective or franc of reference for eval-

uating tho effects of short-tern group guidance upon academic 

achievement of freshman transfer probationary students, four 

areas were given aped fie consideration is reviewing 
TV, :: 

literature. These were: (I) probationary student*{ (2) tjifM-

fer students; (3) the KPPS a a an instrument for meaeuring needs 

of atttdenta; and (4) group guidance, 

Probationary Students ;
 : 

Buaehman (8) compared grade-point averages with number of 

hours|scheduled by probationary students at Vanport College. 

He alao interviewed these students to determine the causes of 

their poor academic records and to evaluate the effectiveness 
! 

of the poHoles of the ecadeaiic committee of the college. 

the results of his study indicated: (1) that 55 per cent 

of the students who decreased their academic loads Improved 

their grade-point averages; (2) that 17 per cent of the atu~ 

dents who increased their academic loads showed an Improvement; 

(3) that 60 per cent of thoee who maintained the same number 

of semester hours of course work improved their grade-point 

11 
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averages; (4) that th« students who showed less academic po-

tential, as tMiurtd by a test of mental ability, profit^ 

nor® from a reduced academic load than did the more qualified 

studanta; (5) that few students actually lacked the time for 

adequate preparation for thair subjects. A major problem 

was tha lack of an adequate place to study with a reasonable 

amount of isolation and quiet; (6) that participation in 

school activities among the probation group was vary United 

and confined almost entirely to sports* This was attributed 

to lack of tine or to a general lack of interest in school 

and school activities; and (7) that less than half of the 

group interviewed had any definite plans for improving their 

work. The author concluded that: (I) the policy of reducing 

the load of probation students night not be sound; and (2) 

low scholarship students sight be successful in college if 

they were permitted to carry a lighter load and thus spread 

their educations over a longer period of time, 

the purposes of a study by Shearer (48), in which he 

studied 275 students placed on probation, weret <l) to 

determine if pxobationing of low scholarship students is 

worthwhile; <2) to determine if probation pays in improved 

grades; and (3) to determine if probation pays in improved 

adjustment. He concluded from the results of this study 

that there is a high correlation between scholarship and 

psychological rating, and that the pxobationing of low 

scholarship students seems to have little effect on grades. 
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Shearer (48) found that about the m m number of students 

lowered their gr«d«i as raised th«i after being placed on pro* 

batlon by tha college, Ha concluded that probation provides 

motivation for these few bordariina students who hava tha 

necessary aptitudes for eollaga work bat naad occasional prod-

ding greater then that instituted by thair professors, 

Oa Bidder <14) atudied 212 atudanta in tha Collaga of 

Literature, Science, and tha Arts, at tha University of Michi-

gan who had baan placed on probation, but who had sufficiently 

raised their grade-point averagea to graduate from college. He 

compared theea atudanta on selected variables with 212 atudanta 

not on probation, who had bean randomly chosen according to 

sen from the aame graduating claaa. Variabiaa found to be 

aignificantly aaaociated with probationary atatua included t 

(1) the field and area of concentration; (2) performance on 

*h« franfU m 

(3) the quintile rank of man in their high-school classes; 

(4) the Altering and graduating ages of men; and (5) summit 

school attendance, lie found that the above factors seemed to 

distinguish the probationary students from those who are 

never placed on probation. He also found that male students 

entering college as freshmen had the moat distinguishable 

pattern in that they were on probation more frequently than 

woman, received more diaciplinary actions per capita than 

women, had significantly lower A, C. i« gross scores, and 

had significantly lower quintila ranks in their high-school 



14 

ciesses chan other groups. He concluded chat such of the 

academic failure and its attendant watt* could be prevented 

thxough an improved guidance and counseling program for 

first-year students, 

Tha purpose of a study by Merrill (42) was to evaluate 

the effectiveness of th« ays tarn of probation at tha Univer-

sity of Utah, and to partially dascriba tha students, the 

subjocts Included 216 sophomore probation students who served 

as the experimental group and 132 nonprobationary students 

who served as a control group* He found: (1) that no one 

school (e.g., School of Business, School of Education, etc.) 

attracted more of the probation studsnts than would be ax~ 

pected on the basis of chance; (2) that no significant 

difference existed between a high percentile group and a 

low percentile group on the S M & §MS>. SMAlft-

tion in relation to grade-point average and college success 

as measured by graduation; (3) that being placed on probation 

did not help the student raise his grade average for the 

neact semester, but that during the second semester after 

being placed on probation there was an increase in the grade 

average; and (4) that the non*probation student was far more 

likely to sestain in school and graduate than the probation 

student. He concludedt (1) that there is a need for in-

proved selection procedures as well as improved counseling 

services; (2) that probation students are inferior to 

non-probation students, but saay eventually succeed; and 
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(3) that probation ijritMt should be a part of the personnel 

program to assist those who succeed and provide guidance for 

those who are required to choose other goals* 

In an evaluation of the program for probationary students 

at Maryland University, Blake (2) attempted to determine the 

effectiveness of the program and to determine the reactions 

of the participating students to the program, le found that 

students who were assigned to a probationary status, and were 

required to participate in a study skills progran, benefited 

academically. Further, the great majority of the students 

recognised these benefits. He concluded that the compulsory 

training given students does help many students achieve their 

immediate goals, despite the stigmatizetion suffered in vary-

ing degrees by students when first placed on probation. 

Blake (3) conducted another investigation at Maryland 

University to determine the effectiveness of compulsory study 

and reading skills training. The subjects included: (1) 

those students whose high-school records did not indicate 

that they would be able to succeed in college; (2) students 

who had failed in other colleges; and (3) those who were 

placed on probation after they had started work at Maryland 

University. After five years, 100 of these students were 

compared with a control group* Blake (3) found that the two 

groups were approximately equal in terms of the number of 

students who had graduated. The students, in a majority of 

the cases, stated that the program was beneficial to them. 
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Jones (34) studied a group of 100 students on probation 

who#® continuation la college was quite tenuous, Thirfceim 

responded to suggestions as to methods of worts or tiae sched-

ules and quietness for study, 'they changed froa poor (C- level) 

students to superior (3 average) students within a year. He 

found that another twenty-five students had asade significant 

improvements hut were not quite out of danger of failing. 

la a study at Buffalo University, utilising thirty-five 

probationary students and thirty-five control subjects, Jones 

(33) found that the capable student: (I) had been reared in 

a hone with relatively little discord; (2) had been encouraged 

in hobbies outside the areas of athletics and mass receptive-

ne«®, as in listening to radio; (3) was w r e independent; 

(4) had been an active participant in some interest; (5) did 

not seem to have been a strong fiction reader; and (6) was 

not free froa worries. He also found that the average num-

ber of extra-curricular interests was nuch the saae for both 

groups, but the inferior students were more likely to be 

either extreaely interested or very lacking in outside inter-

ests. 

He found that three tiaes as many students who had 

participated in required counseling, individually or in 

small discussion groups, were graduated as students who did 

not participate in regular counseling. He credited good 

personnel work with being able to reduce failure, thereby 

rendering a service to the student, to his faaily, and to 
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the college, as well «s contributing to the conservation of 

natural resources, 

Jones <33) Indicated that th« best t^ioteh to assisting 

the probation student In achieving Independence of decision 

and Initiative was to give the student sympathetic support In 

hit sain goals, to clarify these goals as such as possible, 

and then to provide adequate time for verbal analysis * He 

Implied that externally Imposed advlee and values usually 

serve to make the student rebellious, 

Kllngeltofer <37) studied the effects of one hour of 

counseling versus the effects of four hours of counseling on 

the academic performance of sixty-nine vale and female pro-

bationary students, Both groups Improved is academic achieve-

ment, although quantitative differences In amount of counseling 

failed to produce different levels of achievement. 

According to Jones <35), the falling student Is not a 

hopeless case, but Is a challenging problem that can be met 

providing the necessary time and effort Is spent on him. He 

Is one of the fear writers who has mentioned the therapeutic 

value to the student of just having someone interested enough 

to sit and listen to him talk. He has stated that the pro-

vision of an opportunity to verbalise without fear of being 

criticized was a necessary aspect of counseling with falling 

students. 

Chambers <ll) recognised the effect of new pressures and 

experiences of college life as being factors contributing to 
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student attrition« He advewtad adequate counseling during 

this period of idjttitaeit as a «mmb»s of solving sea# of the 

problems associated with student attrition* 

Grace (25) designed a study to test the hypothesis that 

students who value both independence and responsibility would 

be most likely to continue their education while students 

who are irresponsible and dependent would be wit likely to 

leave college* This hypothesis was accepted at the ,01 level 

o£ significance for wosmri, but little difference m i found for 

mm* 4s a result of this study, she recommended that person* 

ality factors be considered as indicative of graduation po-

tential, and that anxious students be counseled in the direction 

of greater independence and responsibility, 

Cokoski and Schwarts (23) studied students who dropped 

out of college prior to graduation. As a result of their 

study, it was recoweended to the administration of Tenple 

University that a greetly expanded and well-publicised coun-

seling service, with emphasis on early discovery and early 

identification of student probleeis, be instituted. 

Research available at the pressnt tine concerning stu-

dents on probation has indicated that: (1) reducing the 

acadeailc load of students on probation is not a factor in 

improving grades except for low scholarship students who 

spread their education over a longer period of tine; (2) 

placing students on pwibatlon is not an effective means of 

raising grades for eost students; (3) there is a high posi-

tive correlation between scholarship and psychological test 
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ratings; (4) m U students are placed on probation more fre-

quently than women; (5) being placed on probation lessens the 

chance for graduation; <6) compulsory training in study and 

reading skills Is beneficial to the probationary student; 

(7) the capable student possesses certain characteristics 

which differentiate him from the incapable student; (6) the 

amount of time spent in counseling is not a significant fac-

tor In improving achievement; (t) the falling student can be 

helped; and (10) the provision of adequate counseling ser-

vices during the period of adjustment to college is a means 

of solving some of the problems associated with attrition. 

It may be seen from the studies reported that research 

findings concerning probationary students are inconclusive. 

This may be due in part to the uniqueness of each college or 

university* Additional investigation of the problems of pro-

bationary students and research in the use of potential 

techniques for assisting these students with their problems 

would seem warranted. This study was an attempt to validate 

the use of short-term group guidance as an acceptable process 

In improving the academic achievement of transfer probation-

ary students. 

Transfer Students 

The literature pertinent to transfer students has been 

perused in the hope that information might be presented 

which would give a better understanding of the transfer stu-

dent. There is a paucity of material In this area, with most 
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of the literature dealing with the student whs hat transferred 

fmm a junior college to a senior institution. Only two stu-

dies were found which were considered relevant to the present 

investigation. 

Conrad (28) analysed the scholastic characteristics of 

ninety-six students who transferred to Indiana State Teachers* 

College in 1948. He classified then into four groups i (1) 

those dropped by other colleges; (2) these not dropped by 

other colleges; (3) those above the standards for continuation 

at Indiana State Teacherc* College; and (4) those below the 

standards for continuation at Indiana State Teachers1 College. 

He found that only nine of the ninety-six students failed to 

meet the acceptable level of achievement, while one student 

was placed on probation. Results of the study of these dif-

ferent groups indicated: (1) that 90.6 per cent of the students 

above the standards for continuation made above **€** averages; 

(2) that 42 per cent of the students who were dropped from 

other institutions were able to meet the minimus standards; 

and (3) that 13.3 per cent of the students who did not have 

to leave the institution chose to discontinue their studies 

at the institution. He concluded: (I) that the transfer 

students were representative of the total student body; and 

(2) that the percentages of withdrawals and transfers caused 

toy dissatisfaction with courses and by failure could be re-

duced by better guidance methods. 

Holmes (23) presented a rather comprehensive account of 

the literature pertaining to transfer students. He reviewed 
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a number of publications seeking research information concern* 

ing the transfer student• He found that there were no patterns 

or established noma of any type available for the transfer 

student. He indicated that it was doubtful if any college or 

university could make valid stataasnts based on research re* 

garding the success or lack of success of transfer students at 

their respective institutions* He suggested that each institu-

tion validate its success or lack of suceess with transfer 

students through its o m research. 

In summary, it is apparent that there is a need for store 

research which will give answers to questions pertaining to 

the transfer student. While there has been little research 

done pertaining to the transfer student, even less has been 

done that applies to the transfer student who is admitted on 

probation• 

Research Using The Edward® Personal 
Preference Schedule 

Two reviews reported in the Fifth Mental Measurements 

Yearbook indicate the possibilities of the use of the EPPS 

for research purposes. It is stated that the inventory is 

theoretically oriented and technically sound (7). Shaffer 

gave the following review; 

The EPFS . • . sidesteps that pitfall of many 
questionnairest ego involvement. Because the need 
scales are short, the modest reliabilities are not 
unexpected. Internal consistencies range from ,60 
to .87, and retest correlations range from .74 to 
.88. The subscore intercorrelatlons are low. The 
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validity of such a schedule is not easily expressed 
in slaple terns. tout the suttual contains interesting 
*fJ5 o» flliiieal observations, and on relationships 
with ratings and other questionnaires. It i* a long 
tiwe since this reviewer teas seen such a questionnaire 
that seems *© possess smell potentialities I©* use and 
reseerek (7, p. 119), 

Elett (36) explored the relationship between the scores on 

the EPFS and various aspects @1 academic achievement. High 

school students served as subjects for the study* with the sexes 

studied separately. He found that the inclusion of EFPS vari-

able# on a predictive battery yielded mltiple correlations ' 

significantly higher than the largest single validity coeffi-

cient which was the intelligence quotient. However, when beta 

wights were applied to scores of Independent, randomly drawn 

subgroups of the same class of high school students, the incre-

ment in prediction efficiency of the vultlple correlations over 

intelligence quotient alone proved to be neither practically 

nor statistically significant. When the beta weights applied 

to the scores were based on the total class ef the previous 

year, the nultiple correlations for both'boy* and girls con-

tinued to contribute significantly to prediction over the 

intelligence quotient alone. Klett indicated that further 

work needs to be done to establish the extent of the contribu-

tion that the IFFS can stake to the prediction of academic 

achievement. 

An investigation by Harrinan (26) was designed to deter-

mine whether group-centered therapy and selected swntal health 

films, used alone or in combination as treatment methods, 
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would bring about measurable changes in certain attitudes* 

Among others, tha following attitude® as measured by the EPPS 

i U M U a n d teBtlffJIiWI scales wire studied; 

(1) understanding motives and feelings of self and others; (2) 

estimate of personal worth; and (3) hostility. He found that 

attending group-centered therapy sessions, viewing selected 

mental health films, or viewing selected mental health films 

supplemented by group-centered therapy did not affect changes 

in attitudes measured by the scales utilised, 

Howard (29) used the EPPS to study underachieving college 

students with high academic ability. Ha found that needs for 

achievement, affiliation, change, and endurance were related to 

academic performance. Another investigator, ©ieaer (16), found 

a© significant differences between overachieving and under-

achieving males on any scale of the EPPS except fete# which 

favored the everachievers. In another study, Gebhart end Hoye 

(22) found that underachieving freshmen scored significantly 

higher on the EPPS scales, Murturanee. MMMMlittt SbSMftt 

than other freshnsn. They scored lower on the AflltiJSMnfct 

Order* fSmillUfflr scales. 

A study by Krug (39) had two objectives: (I) to replicate 

the Gebhart and Hoye (22) study with regard to engineers; and 

(2) to attempt to test the difference between aptitude-based 

end perf oxmance-basad determinations of expected performance* 

Two samples, each consisting of 120 subjects, were selected 

from a population of 411 entering freshman engineering and 
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science students* In each sample, twenty ©mbjects were studied 

«t each of three levels of expected perfomence for both under-

achieving end overachievlng g«mpt. 

X» regard to the first objective of the study* the follow 

ing conclusions were dram: 

(I) Overachlevers scored significantly higher 
on the achievement. order, and scales, 
and significantly lower on the affiliation and 
heterosexual scales; (2) tshese scales are statis-
tically independent within the relevant samples, 
indieating that several patterns of over- and 
uaderachlevenant are present} (3) M#* ability sub-
iects scored significantly higher than low ability 
subjects on doa&nance and hetero sexuality, and tig* 

f %on 
and (4) sifflifieiat interactions between ability 
level and over* and underachieves*®* t were present 
for the deference, succoraace, and endurance 
scales (39, p« 131}* 

In regard to the second objective of the study, the follow-

ing conclusions were drawn: 
CI) When over- and underaehievers are taken 

as a departure fmm a regression line based on 
achi«v«Mnc e«»f« «n<» U-ghschool r.«ort, onlythe 
achievement scale of the KPPS discriminates between 
the tm groups, In addition, the correlations be-
tween scale seore and ability disappear, end there 
are no significant ability-aohloveaent interactions; 
(2) the variance which EPFS scorns aecount for is 
the sane variance that is «j®Uiaed by • 
past perfonance-abl 11 ty differential; (3) tiieories 
of over- and underachleveswnt nay start with the 
personality description of subjects wlw deviate fron 
an aptitude-based regression line. Certain of the 
EPFS scales provide labels descriptive of this be-
havior; end W for purposes of selection, the fcPFS 
end certain evidences of oast performance em 
functionally equivalent (39, p» 13®/• 

Weiss, Werthelner, end Groesbeck (53) used the EPFS 

{Acfoiyeyefagnt scale) and the McClelland (TAT) Picture Story 



as 

to an investigation of the relationship between achievement 

motivation, aaiuamic aptitude, and college grades. They con-

eluded that two measures of achievement motivation nay actually 

be indices of the same thing, although measuring it differently, 

and that a combination of ability and motivation measures seems 

to be a powerful predictor of academic performance. They recom-

mended that further research be undertaken in this area due 

to conflicting findings • 

Demos and Spolyar (13) used the SPPS to compare the mani-

fest needs of 245 freshman students who were selected to be 

participants in the study on the basis of their achievement as 

related to scholastic aptitude* Subjects for the study inclu-

ded} (1) achieving students of high scholastic aptitude (the 

achievers); (2) nonachieving students of high scholastic apti-

tude (the underachieves); (3) achieving students of low scho-

lastic aptitude (the overachievers); and (4) nonachieving 

students of low scholastic aptitude (the nonachlevers). They 

found no significant differences between the achievers and 

the underachieves or between the overachievers and the non-

achievers* They recommended that caution be used in using this 

type of instrument with this problem and that consideration be 

given to a less dogmatic stand on the question of whether a 

student is actually overachieving or underachieving. 

Favorable reviews have been presented as to the sotm&ess 

of the EPFS. a © instrument has bmm found to have value in 

predicting academic achleveitent« Although one study reported 
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no sipiifieant difforsnces between students based m their 

academic achievement status, definite characteristics ©I w -

deraehievers end overaehievers have been determined through 

the use of the SPPS in other studies reported. However, due 

to the leek of research regarding the nee of the full scale, 

the need for further research in this area is indicated. It 

would seem that the evidence supports the potentiality of the 

E P F S for use as an instrument to determine psychological needs 

of transfer students on probation• 

Group Guidance 

the accelerated increase in the student population has 

caused considerable stress in stsny areas of the educational 

system. This is especially true in the area of guidance and 

counseling* Oethrick (15) has said that there is a consider-

able shortage of trained personnel in this area at all levels 

of the school system. Although the federal government has 

provided funds for special institutes to alleviate the 

shortage9 aany students still do not have access to proper 

counseling* Xn a study of school drop-outs, the United States 

labor Department asked high school students to give their 

opinions as to how their school experiences could have been 

more valuable <52). Of those who replied to this question* 

approximately one third of the boys and one half of the girls 

ashed for sore vocational counseling. They found that most 

students leaving school did so before any hind of counseling 

or occupational information was available to the®. 
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The literature indicated en «wr«Mii of a n««d for mere 

efficient ««Aitt»t for assisting greater numbers of students 

with their problems, Calhoun (9) hat point** out that the 

tensions which have arisen between democratic m d totalitarian 

ways of life have brought into focus the need for each person 

to make maximum use of hie leaning capacity, and that serious 

shortages of trained personnel looming in the future require 

that the most effective use of human intellectual resources 

become a major educational objective. Chambers (11) has de-

plored the loss of human resources and the enoxmous financial 

investments that are nested by the high nation-wide student 

Mortality rate. Hore provision should be made for mass edu-

cation by our school systems, according to Mortensea and 

Schauller (43). They stated that the schools should be able 

to cope with the need for more and varied skills, but that 

they were unable to do so. 

Much attention is being given to group guidance in the 

hope that it will be the means hereby wore attention can 

be given to the increasing numbers of students with problems. 

Several writers have expressed the idea that this technique 

will not only help relieve the pressure, but that it also 

has some desirable side effects which individual counseling 

does not have. Mortensen and Schauller (43) have asserted 

that effective group guidance would considerably lighten the 

load of the school struggling with the problem of mass education, 

Warters (51) has suggested that the rapid growth of group coun* 

saling could be attributed to World War 11. It was used at 
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that tint, as an economy measure, but teas been continued be* 

cause of other value* inherent in the technique. 

Although group guidance has experienced it# most rapid 

period of growth since eforld War XI, it is not a new tech-

nique. Matthewson (41) has reported that Jesse Davis uted 

group guidance as early as 1907 in the puhlie schools, with 

personal and social development as specific objectives* 

Definitions 

Ihere is some confusion regarding the tens "group guid-

ance fM however, this is due primarily to semantics. It is 

often used synonymously with "group counseling" or "multiple 

counseling." lavishing educational research on group proced-

ures in guidance and personnel work, Hoyt and Moore (30) have 

reported that "group procedures in guidance" has not been spe-

cifically defined, but the impression is given that this 

phrase pertains to any activities of guidance workers carried 

out with studsnts in a group, as opposed to individual, re-

lationship. 

Good (24) defined group guidance as, "the procedure of 

conferring with a group rather than an individual, used when 

the problems involved have elements common to the counselors 

present, so that discussion is helpful either in arriving 

at decisions or in preparing the way for later individual 

counseling" <24, p. 194). He said that the term "group coun-

seling" is incorrectly used as a sytamym for the term "group 

guidance" and that, correctly, counseling applies to guidance 

of an individual. 
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la order to avoid fit* semantic pitfall, Froehllch (21) 

lias used the phrase "group procedures la the guidance program" 

in his discussion* used this term to covtr *11 the activi-

ties provided in the experience for intelligent personal planning 

with group*. He cotaei the tons "multiple counseling" to refer 

to situations In whlah a counselor works with a group of indi-

viduals with common problems • 

Bonnatt (I), Carroll (10), and Strang (49) hava prasantad 

definitions similar to that of Froahlich (21)# Strang (49) 

has advocated the usa of this taehnlqua with highly verbal 

oounselees without serious personal or emotional problems. 

Jones (32) defined group guidance as an activity designed 

to assist each individual in the group to solve his problems 

and to make his adjustments. Wright (55) wrote that multiple 

counseling is concerned with helping the eounselee make indi-

vidua! decisions by participating in a group situation, 

Ohlsen (44) described the similarities and differences 

between individual and group counseling. Me indicated that 

the term "group counseling* was used to indicate that the 

counselees with whom he worked fell within the normal range 

of adjustment and that he was treating them in a non-medical 

setting. 

Crammer and Shostram (4) used the term "multiple coun-

seling" in approximately the same manner in which others 

have used the tmm "group guidance." They differentiated 

multiple counseling from group psychotherapy in that depth 
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of feeling is more controlled in multiple counseling o d the 

group usually works m a comnon problem. 

Martensen and Schauller (43) dttoilbtd gsoap guidance as 

a means fpr assisting more than m a parson in achieving mo~ 

tlonel and social adjuftaait. Thsy interpreted this to mean 

that group guidance becomes an interactive proaaaa underlining 

a give-and-take relationship in which aaah participant makes a 

uni«|ue contribution to the group and in tarn aharaa the bete-

€ita derived frost these contributions. 

Wart era (51) alto wrote that the group members have a 

therapeutic effect upon each other. She mentioned that the 

group situation petalts the individual to discover Inadequacies 

in his interpersonal patterns, and at the sane tine provides 

hi® with a protective situation in which to try out new nodes 

of behavior. 

It is apparent that there is a problem in semantics when 

discussing the tens "group guidance.N Many writers have used 

different tenss to describe very similar group processes. Most 

have agreed, however, that regardless of the tern used, the 

process can be used effectively In assisting people who have ' 

problems. Stoops and Wahlqulat (48) took a desirable approach 

*hen they wrote that there are aemantic differences as to 

whether all guidance Is Individual and that group guidance Is 

a misnomer, but that ail methods should be considered which 

will give more ade<|uate help to those seeking assistance. 
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tan mi Wm® 
Several writers have expounded the values and purposes 

of group guidance. Braamer and Shostrom (4) have stated that 

group work is beneficial in that it provides support, atiwula-

tioa, and reality opportunities for aembers of the group* 

According to Mortensea and Schauller (43), group guidance 

has already proven Itself in many areas as an economical and 

ti»e-saving procedure yfciwx working with groups of students 

who have individual problems. They stressed the importance 

of providing for group guidance as a technique of instruction 

in all guidance programs • 

Stoops and Wahlquist (48) have recommended the group 

technique when applicable, for the sake of economy. They 

indicated that group guidance should serve similar and common 

needs of pupils, and that guidance workers should discriminate 

between the similar and dissimilar needs and then choose the 

appropriate approach. 

Bennett (1) listed the following as purposes of group 

guidance; (1) the provision of opportunities for learning, 

essential for self-direction with respect to individual, vo-

cational, and personal-social aspects of life; (2) the pro-

vision of opportunity for the therapeutic effects of group 

procedures gained through the study of coaoon human problems 

and the release of emotional tensions; (3) the provision of 

a no re economical approach in achieving the objectives of 

guidance; and (4) the basis for more effective individual 
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counseling. Similar list® of purpoiti have bean cited by a 

Urge number of other writers (10, 17, IS, 31, 32, 36, 50, 55). 

Although different tuts are need, there it general agree* 

»«8l among the writers «• to the purposes and values of group 

guidance* It appears to have a definite place in the guidance 

program as a distinct technique which has certain values of its 

own. 

Research Studies 

Research findings related to the effectiveness of group 

guidance with transfer students aifeitted m academic probation 

are scarce in the literature* However, several studies have 

been reported which would indicate that group guidance has 

some inherent characteristics that would make it a desirable 

technique for use with this particular type of student. 

Broedel <5) counseled an experimental group sixteen times 

during an eight*weefc period, using the aultipleHWunsellng ap-

proach. His control group received no counseling. He used 

the following criteria In his study; (l) Increases In school 

grades; (2) Increases In scores made on achievement tests; 

(3) increases in acceptance of self; and (4) reduction in the 

incidence of stated problems. He found a significant differ* 

snce with regard to the variable, increased acceptance of 

self. There were no significant differences with regard to 

Increase in school grades. However, significant differences 

were found for experimental subjects on scores on achievement 
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tests given immediately after counseling and m those given 

sixteen weeks later* 

la en investigation by Hewer (27), design** to compare 

the effectiveness of multiple counseling end individual e m -

seling, forty-eight students reeeived multiple counseling and 

forty-five students received individual counseling. They were 

evaluated on the basis of changes in certainty and realism 

of vocational choice. Mo significant differences were found 

between the two groups. 

Calhoun (9) counseled undcraehievers but no clear-cut 

results were found with respect to scores on standardised 

achievement tests• However, the counseled group did have 

superior school narks after counseling* 

In an investigation by Froehllch (20)t seventeen students 

were counseled individually and twenty-five students were 

counseled in small groups of four to six students. Agree-

stent between self-ratings and test scores was used as the 

criterion to evaluate the effectiveness of the two methods* 

He found that nuitlpie counseling produced significant in-

creases, whereas individual counseling failed to do so. 

Ohlsen (44) used the group counseling technique with 

twenty-nine underachieving ninth-grade students* Be found 

that those students who participated in group counseling 

showed an increased acceptance of themselves and of others, 

as well as an improvement in behavior at school and at home. 

However, they did not significantly improve their grades. 
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tfinbozn <54) investigated the effectiveness of abort-ter* 

group counseling upon the acadenlc achievement of potentially 

superior but underachieving college freshmen. lie found that 

students who were not counseled made significantly higher 

grade* than those students who were counseledU 

Sheldon and Landsman (47) studied the use of ncn-directive 

group therapy with student* who were experiencing academic 

difficulty, and who were enrolled in m acadenlc methods course* 

The population for the study consisted of twenty-eight freshmen 

in the second semester. A control group was conducted in the 

traditional lecture-discussion aeon or, while an experimental 

group was conducted primarily in a non-directive sumner. Fol-

lowing the study, they found no significant differences in 

reading test scores or personality scores* However, signifi-

cant differences were found between the groups with respect to 

grade-point averages at the end of the seaester is favor of 

the experimental group* A follow-up study was made one year 

later, revealing that 47 per cent of the conventional group 

and only 25 per cent of the non-directive group had left 

school, 

Sroedel, Ohlssn, Ptoff, and Southard (6) studied 

twenty-nine ninth-grade students participating in multiple 

counseling* They found that group counseling failed to lst-

prove the underachlevers* acadesdc performance* However, 

they did find that three out of four of their groups achieved 

significant growth in other areas* Other areas studied in-

cluded: (1) scores on an achievement test batteryj (2) a 
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set of responses to a Picture Story Testj and (3) observations 

made by the subjects, their parents, and members of observer 

teasts. This would lead to the conclusion that group counseling 

eight assist underachieves to improve in a number of areas 

to the extent that academic assistance sight be of value. 

Farias (19) used short-tern counseling with 140 college 

freshmen who had besn matched with a control group receiving 

no counseling. The purpose of the study was to determine 

whether there would be differences between groups at the 

time of graduation* It was found that the counseled students 

graduated in significantly greater numbers than did members 

of the control group* Faries (19) concluded that since the 

counseling was voluntary, the factor of personal motivation 

would have to be taken into consideration* 

Richardson and Perry (45) studied the effect of counseling 

with 108 technology students having scholastic difficulties. 

They found that the response to the counseling relationship 

over a period of time was directly related to the percentage 

of students who recovered academically. Another investigator, 

Lee (40), determined that the problems of students who partici* 

pated in group counseling decreased more than the problems of 

those students who did not participate in group counseling* 

A review of research studies pertaining to the use of 

group guidance has indicated the usefulness of the technique* 

Although negative results were found in some studies, enough 

positive evidence was found to indicate that additional research 
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could provi4* further evidence as to the effectiveness of 

group guidance* 

A study of related literature indicates that: (I) there 

is a need for treataunt techniques in the area of scholastic 

underachieveiMnt; (2) there is a need to delve into problems 

of personality dynamically in the area of academic trader-

achievement; (3) the HPPS is an acceptable instrument for use 

in the aeaeurtaent of personality variables; (4) there is 

gmeral agreesMmt as to the purpose and value of group guid-

ance; and (5) group guidance is an appropriate treatment 

technique for use with undesachievers. 
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CHAPTER til 

METHODS M N PROCEDURES 

The basic design established for this investigation was 

adopted im view e£ the objectives wt forth for this research 

and the possible eontriimUwi that could bo made in assisting 

tnaifts students admitted m academic probation to achieve 

in their academic studio*• Tho principal objective was to in-

vestigate the effectiveness of short~term group guidance with 

a group of transfer students admitted on academic probation 

to North TOMS State University for the spring semester of the 

1961*1962 school year. The study was designed to utilise the 

method and procedure of comparing a group of students who 

were counseled with a similar group of students who were not 

counseled* 

general Description 

All freshman transfer students who entered North Texas 

State University in the spring semester of the 196l~1962 

school year who resided in Dsnton, Texas, were selected as 

subjects for the investigation. The population was limited 

to students residing in Denton to maintain a more homogeneous 

population. This was done in an effort to eliminate variables 

42 
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seek as time spent in commuting to and from school and super* 

vision of study time by parsnts. That# students war# randomly 

assign ad to as experimental group (who received guidance) and a 

control group (who did not receive guidance) for the purpose of 

studying the effects of short*term group guidance upon the 

experimental group. 

the experimental and control groups nere asked to complete 

th® IfeMtll tmmtkl fMimmm P*ior to guidance of 

the experimental group. After the experimental group had 

participated in a period of group guidance, the EPFS was ad-

ministered again to subjects in both groups* Is® analysis was 

made of the spring semester, 1962, academic grades to deter* 

mine the effectiveness of short-term group guidance upon the 

academic achievement of freshman transfer probationary students. 

Scores made on the fifteen scales of the EPFS were also ex-

amined to determine x (1) if there had been significant 

differences in scores between those students in the experiment 

tal group who succeeded in college and those students in the 

experimental group mho did not succeed; (2) if there had been 

a significant change in scores of members of the experimental 

group as a result of group guidance; (3) if the scores made 

by participants in the guidance cessions changed significantly 

more than scores of students who did not participate; (4) if 

the relationship between grade-point averages and score chan* 

ges was significantly higher for members of the experimental 

group than for members of the control group following group 



44 
'"W T 

guidance, An analysis nas alto made of drop-outs amng the 

population of the study to determine If there urns a sifp*ifi» 

cantly greater number of drop-outs amm% the control group 

than among these stud mats participating in group guidance* 

Participanta In tha Study 

Subjects Cor the study were students attending North 

Taxaa State University, which had a student population during 

the second semester of the 1961*1962 school year totalling 

8,042 full-time students* These included 938 graduate students, 

1,532 seniors, 1,567 juniors, 1,692 sophomores, and 2,313 fresh* 

Fifty-two freshnen were identified as transfer students 

admitted on probation in the spring semester, 1962. These 

students resided in Dsnton, Texas, and were participants in 

the study. All of the participants in the study had made total 

raw scores of 49 or store on The School and College. Ability Tests 

and total raw scores of 47 or more on Tim Nelson-Denny &eadln& 

Test. 

A randosi sample of twenty-six students was drawn frost 

the fifty-two subjects through the use of a table of randost 

nuatbers (1). This sample constituted the experimasitai group. 

The remaining twenty*six students were designated the control 

group. There were twenty-five males and erne female in the 

experimental group, while the control group included two 

fosteins and twenty-four males. There was no attempt to 

match students in the experimental and control groups in 
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terms ©f age, teat, family background, or other factor*. It 

vat assumed that such factors would b« randomly distributed 

throughout the groups* 

M«ct, the members of the experimental group were divided 

into four sub»groups according to thair personal schedules. 

This was done tn order to arrange regular group guidance ses-

sions which students in the experimental group would be free 

to attend. 

An advanced doctoral student who was enrolled in the 

School of Education at North Texas State University served as 

counselor for the experimental group of probation students. 

The c o u n s e l o r was majoring in counseling and personnel adminis-

tration, had received a thorough preparation in counseling p»y-

chology and related subjects, and was therefore considered to 

be well qualified to conduct the group sessions. In addition, 

the counselor had had four years of previous experience coun-

seling college and university students* 

Procedure for fathering Oata 

Members of the control group met with the counselor after 

being contacted by letter (see Appendix), asking then to attend 

the meeting* The purpose of the meeting wa* to administer the 

EPFS. Students in the control group were told only that they 

were participating in a research project that could assist 

them in deriving more value from their college work. Attempts 

were made during the following week to contact all members of 

the control group who were unable to attend the meeting and to 
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«n«a|« for the administration of the KFPS. Leee than $9 per 

cent of the control group aubjeeta attended the first meeting. 

A follow-up lottor vti sant to those studenta not attending 

the first mooting, of king then to come to the Guidance Offloo 

of tho university* All but four of tho remaining students re-

ported immediately and took tho HPPS. Tho remaining four 

student* wore sent posteards rounding them to come to tho 

Guidance Offloo, and & personal contact not atdo with each of 

than. All lndlceted a desire to participate In tho study, 

and explained that they had been unable to comm to tho (Said* 

ance Offloo for various reasons. An appointment MI mede 

with oaoh of thoao atudanta, but they fallod to Appear, A 

personal vieit was nado and tho students were asked to complete 

the EtfFS In their places of residues. All but one student 

complied with this request. 

On the sane day that the IPPS mis administered to the 

control group, the stenbers of two of the sub-groups of the 

experimental group net with the counselor. The remaining 

members of the experimental group set with the counselor the 

following day. The members of the experlnantel group had 

also been previously contacted by letter (see Appendix), 

which asked them to attend the meetings. 

A reguler staff member of the Guidance Office at North 

Texas State University was aaked to greet the atudanta, in-

form then of the purpose for the meeting, and explain the 

reaaon for their being aolected to participate In the study. 
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The counselor then explained the nature of the guidance ses-

sions. The students were invited to introduce theaselves and 

present any Information that would help the group members to 

become better acquainted. During the second session the iiPPS 

wa® administered« Members of the experimental group who were 

unable to attend the initial sessions of the group to which 

they had been assisted were contacted iiaaadlately by tele-

phone and by personal visit and asked to participate in the 

study and to take the BFPS. Eleven students attended the 

initial sessions and all but six students responded to the 

following contact. The foraatlon of a new group which set at 

night enabled two of these students to participate* One aea-

ber of the experimental group could not participate in the 

investigation due to a work schedule, while two aeetbers of 

the experimental group took the EPPS but would not attend the 

guidance sessions. 

Extensive efforts were made to encourage students to at-

tend the guidance sessions. Each student was sent postcards, 

contacted by telephone, and personally visited by the coun-

selor. Those students not responding were contacted repeated-

ly and extended personal invitations to attend the sessions* 

the group guidance sessions continued for six weeks 

after the initial meetings with the experimental and control 

groups. Thirteen sessions were held for each sub*group during 

this period of time* Participants met twice each week except 

for the tine when the spring recess for the university was 
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scheduled. The members of each sub-group were reminded at the 

last meeting prior to the tpring vacation that the guidance ses-

sion* would continue the week following the vacation. Since 

group guidance sessions were held for six weeks, each particl-

pating student had an opportunity to attend thirteen sessions, 

including those in which the EPP8 was administered, 

Four sub-groups were involved in the guidance sessions, 

the size of the different sub-groups ranging frost three to six 

students* the size of the sub-groups could not be controlled 

because of individual class and work schedules of students* 

Group guidance sessions were held on Tuesday and Thursday at 

9iQ0 A.M. for Sub-Group A, on Tuesday and Thursday at 10:00 

A*!!* for Sub-Group 1, on Monday arid Wednesday at 4j0O P.M. 

for Sub*Group C, and en Tuesday and Thursday at 6:30 P#H. for 

Sub-Group D. 

During the last group guidance session, the members of 

the experimental group were administered the EPFS for the 

second time by the counselor* The IP?S was administered to 

the control group by the counselor after neabera of this 

group had been informed of a meeting by stall <see Appendix), 

Attempts were made during the following week to contact the 

members of both the experimental and the control groups by 

telephone and In person to arrange for make-up sessions for 

the administration of the EPPS. Ail participants in the in-

vestigation were re-tested except one. Tills student reported 

for the examination, but asked to be excused until a later 
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date. H® resisted alt attempt# by the counselor and by 14® 

instructors ta persuade his to return £o* the re-teat. 

Mature of tha Group Sessions 

the members of tha experimental group met far thirteen 

group guidance sessions, with approximately one hour devoted 

to each session, tha sessions extended over a period of ap» 

proximately save® weeks , 

Tha experimental group was divided into four smaller 

sub-groups for guidance purposes. Three of these sub-groups 

mat in a conference room equipped with comfortable chairs 

and a table* This proved to be an excellent facility in 

which to conduct tha group guidance sessions, une sub-group 

mat in a dormitory room. Consideration was given to meeting 

in a study room of tha dormitory, but it was decided that tha 

room of one of tha participants in tha investigation would 

serve as an adequate place in which to meat, This room was 

not as desirable as tha other facility, primarily due to tha 

noise factor, but it proved an adequate meeting place, 

Tha counselor was not limited to any particular approach 

in structuring tha content of the group sessions. However, 

groupie entered activity was emphasised where the interests 

and feelings of members could be expressed. Efforts ware 

made to provide meaningful discussions for tha group as a whole, 

together with significant learning and satisfaction for indi-

vidual members, It was earefully explained to participants that 
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any pertinent topics relating to their probationary itttai 

could bo presented for discussion* This semi -structured ap-

proach was used flat* if wti not possible to predetermine the 

various problems of the individual group members* The first 

••••!«»• structured, howwr, to such a m n t r as to aid 

the student in determining the cause of hie probationary statu*» 

The EPFS scores and a description of the variables were handed 

to the studsnts and they were given the opportunity to verbalise 

about then* 

Shortly thereafter, the Aaaoeiate Eeglstrar of Worth Texas 

State University was invited to visit with the groups for the 

purpose of discussing the mechanics involved in being placed 

on probation and in removing probationary status. He was well 

received by the members, and discussed such topics as: (1) the 

transfer of hours fro* other institutions; (2) grade points; 

(3) number of hours and grade points required to remain off 

probation at the various class levels; <4) the university re* 

quiramcnts regarding the removal of probationary status; 

(5) preparation for the English Proficiency Examination; and 

(6) procedures for adding and dropping courses* Later ses-

sions were spent discussing such topics as budgeting of tins, 

methods of study, and the advantages to be gained through 

graduation from college. Considerable time was spent dis-

cussing how to prepare for and take examinations. Throughout 

the sessions it was pointed out by the counselor that the 

members were capable of perfoxmlng at the college level* 
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With the exception of the tub-group which met in the 

dormitory, most of the sessions w r i dewted primarily to 

vocationa 1 -education*I topics, The group which mot in tho 

dormitory had a tendency to move rather quickly into the area 

of personal-psychological problems. At times, their sessions 

appeared to take on aspects of deeper group psychotherapy* 

Evaluating Criteria Used in the Study 

The effectiveness of the short-term group guidance tech* 

nique was evaluated by the use of academic grades made by 

members of the experimental and control groups after the con* 

elusion of the group guidance sessions. Second semester 

(spring) grades for the academic year, 1961-1962, were used as 

the criterion to determine the effectiveness of group guidance 

upon academic achievement. The following method was used in 

computing the grade-point averages! For purposes of the study, 

the grade of 4 equals 3 grade points per semester hour; g, equals 

2 grade points per semester hour; £ equals I grade point per 

semester hour; 1 equals 0 grade points per semester hour; and 

£. equals -1 grade point per semester hour. The grade-point 

averages were computed by dividing the total number of grade 

point* earned by the total number of hours attempted by each 

student, 

The number of drop-outs among the students participating 

was obtained from the Registrars Office at the end of the spring 

semester, 1962, and compared by groups* An appraisal was also 
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made of the effect of the short-tern group guidance upon 

scores made on the fifteen scales of the EPPS following group 

guidance, 

description of test Instrument 

the Edyayds Ffeffymf developed by 

Allen t« Edwards, was first published in 1954, and then re-

vised in If 19* the schedule was developed for "normal" tub* 

jects, Its fifteen scales being designed to tie*sure fifteen 

personality variables originating In eertaln manifest needs 

as presented by lenry Murray and ethers (l)« In addition to 

the fifteen personality variables, there Is also a test eon* 

slstency score* 

the EPFS eontains 225 items and is desisted to be largely 

self-administering, The directions are simple and easy to 

read* the subject selects one of the two statements which 

are presented as being most characteristic of him* Both siale 

and female norms have been developed for college students. 

The norms and the description of the manifest needs assoda-

ted with each of the fifteen EPFS variables are presented in 

the manual of the KPPS (2). 

Organisation and Treatment of Data 

Initially, there were twenty-six subjects in the experi-

mental group and twenty-six In the control group* At the end 

of the semester, complete data were available for twenty sub-

jects in the experimental group and twenty-two subjects in 
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the control group. Six subjects originally selected for the 

experiT&mntal group did not participate. Oft® of the** students 

had & conflicting work schedule, one rtfvsd to respond to ail 

invitation a to participate, two took tha pre-test but refused 

to participate in the guidance aeaalona, and two m a found 

not to be on probation. Four subjects aelected lor the control 

group did not partialpate* One of theae studsnts refused to 

take the pre*teat, one refuaed to take the poet-teat, and two 

were found not to be on probation. Grade-point data were 

available for the two students in this group who did not com-

plete the testa. Complete data were available for nineteen 

males and one female in the experimental group and for twenty 

ma lea and two females in the control group* 

Grade-point averages, scores on the School and College 

A M U fey Testa > scores on The Malaon-Psmny Heading Test, and 

scores made on the IffS were transferred to IBM punch cards 

at the Hotth Texas State University computing center* 411 

data computations were made by an 18M 1620 computer* 

The first step in the statistical treatment of the data 

was to determine the validity of the sampling technique in 

the distribution of subjects into the experimental and the 

control groups. This was accomplished by using the £,~test 

to determine if significant differences existed between the 

two groups with respect to scores on 2&§. School, and Ifellege 

Ability Tests. scores on $h£ Kelson-Penny leading Test, and 
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academic achievement a* measured fey grades transferred to North 

Texas State University* 

the Peartoa Product-Mooent Correlation Coefficient was used 

to determine the relationship between score changes on the scales 

@1 the EPPS and grade-point averages for experimental and control 

subjects. All other hypotheses were tested through the use of 

the $>test* 
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CHAPTER XV 

ANALYSIS OF THE DATA 

An analysis was made of die data to detemto® the effec-

tiveness of short-teas group guidance in improving academic 

achievement with transfer students admitted to Korth Texas 

State University on scholastic probation, The procedure fol-

lowed tn evaluating the effectiveness of the g m p guidance 

was to compare college grade-point averages and scores on the 

fifteen variables of the EPFS made by the experltsental group, 

after a period of guidance, with those of a control group who 

did not receive group guidance. 

The data were treated statistically by the use of the 

&-test for difference between means of the experimental and 

control groups. Relationships between score changes on the 

EPFS and grade-point averages for each of the group® were de-

termined by using the Pearson Product-Moment Correlation 

Coefficient technique. Differences between groups were con-

sidered to be significant when they reached values at the 

,05 level. It wit assumed that any significant differences 

between means of the experimental amid control groups and any 

significant correlations between score changes and academic 

achievement as measured by grade-point averages for the 

56 
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experimental group could be attributed, at least in part, to 

the influence of the short-term group guidance process. 

Attendance at Counseling Sessions 

The mean number of meetings attended by subjects In the 

experimental group was 7.75 meetings or 59.6 per cent of the 

total meetings for the group* The smallest number of sessions 

attended by a student was five and the largest number of ses-

sions attended by a student w*s twelve. 

Factors Relating to Croup Differences 

No attempt was made to equate the experimental and con* 

trol groups, nor were students matched within these groups* 

However, the validity of the sampling procedure used in this 

investigation was examined by determining If significant dif-

ferences existed between the two groups prior to the guidance 

sessions. The criteria used to determine probationary status 

and to identify the probationary student were used to examine 

the validity of the sampling technique. A (-test was used to 

determine if significant differences existed between the two 

groups with respect to scores on |he School &&d College Ability 

Tests., scores cm The Kelson-Denny Reading Test, mid academic 

achievement as measured by grades transferred to North Texas 

State University. Means for subjects in the experimental and 

control groups on each of these three measures and & appear in 

Table I. 
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MFFE&EWCE BETWEEN mm GfiADE-POXNT AVERAGES, EEAM1IG 
TEST SCORES, ABILITY TEST SCO-RIS. M P J-RATIOS 

FOR EXPERIMENTAL AND CQSTKQL GKHJPS 
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Measure 
Experimental 

Croup 
Mean 

Control 
Group 
Mean 

Difference & 

Ability Test 
leading Test 
Grade-Point 
Average 

72.00 
70.90 

0.451 

70.25 
70.79 

0.480 

1*7$ 
0.11 

-0.029 

.538 

.024 

- .440 

The data in Table I show no significant differences be-

tween members of the experimental group and members of the 

control group with respect to the three variables under consid-

eration, The basic assumption made concerning the distribution 

of these factors between the groups due to the random assign-

ment of students to the groups was shorn to be valid. 

Factors Relating to the Evaluation 
of the Group ©utidance 

The primary purpose of the investigation was to test the 

hypothesis that short-term group guidance would have a signifi-

cant effect on the academic achievement of a group of transfer 

students admitted to Korth Texas State University on probation. 

The null hypothesis that there would be no significant differ-

ences between subjects receiving short-term group guidance and 

subjects not receiving guidance was tested through the use of 

a £»test« A comparison of grade-point averages made by students 
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la the experimental aad control groups for tha spring 

Is shown la Tabla IX* 

TABLE II 

DlFFEREHCE BETWEEN MEAN 6EIU>E-PQX!iT AVERA.6ES AHB ̂ SATIOS 
FOR EXFERXMEHm ASD CG8TR0L GROUPS 

Measure laault 

Xiib Grade-Point la 
Experimental Group . . . . . . . . . . . . . . . .8#? 

Mean Grade-Point Jtoraraga In 
Control Group. .572 

©Iffaraae# .277 

|4ttlo» . . . . . . . . . . . . . . . l.tlf 

Oat* presented la Table XX $hm* that tha *ean grade-point 

average of subjects la tha experimental group waa higher than 

the mean grade-point average of subjects la the control group. 

The obtained &*ratlo waa aot significant at tha .05 lairal. 

flvi secondary hypotheses vara proposed aad traatad ata-

tistieally. Hypothesis X atatad that thara wauld ba a slgnifi-

cant difference between changes la scores made on tha EPPS by 

successful aad unsuccessful studsats la tha axpavlaflatal group. 

Tha aull hypothesis that ao significant differences axl at ad 

between thaaa aeora changes waa taatad through tha uaa of a 

5_»test • Mean aeora changes on each vartabla of tha EPFS for 

auaaaaafoX aad waaueeaaaful experimental subjects aad tha ob* 

talaad g»r&tios ara praaaatad la Table XXX. 

Tha data la Tabla XXX ladleata that a aly&lflaaat differ-

ence waa found with respect to only one variable, Dominance» 
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TABLE III 

DIFFER®CES BETWEEN MM SC01E CHANCES ON EPfS VARIABLES 
t-BATIOS FOR SUCCESSFUL AHD UNSUCCESSFUL STUDEHTS 

Mean Score ©tange 

Variable 'Successful Wittceiillttt' Difference I 
Studenta Students 

Achievement -1,286 -0.615 0.671 -0.386 
Deferenee -1.571 -0.077 1.494 -0.844 
Order -0.143 2.462 -2.319 -1.263 
Exhibition 0.429 1.846 -1,417 -0*854 
Autonomy -0.429 -0.462 -0.033 0.021 
Affiliation -0.571 0.769 -0.198 -0.770 
Intreception -0.714 0,923 -0,209 -0,756 
Succorance 0.857 0.385 0,472 «. 0.204 
Dominance 3.571 0,385 2,186 * 2.122 
Abasement -2.286 -1.846 0,440 -0.215 
Hurturaaee 4.000 0.538 3.462 1*868 
Change *0.571 -1.154 -0.583 0.332 
Endurance -0.429 0.308 0.121 -0.377 
Heteroaexuality 0,571 0.092 0.479 0.167 
Aggression -2.714 -2.000 0,714 -0,326 
Consistency -0 #429 -0*692 -0.263 0.223 

Significant at the .05 level 

with successful. student® making significantly greater change 

than unsuccessful students. The |«tralwi of I.Ill 1® signifi-

cant at the *05 level. 

Hypo the tit XX stated that EFPS scores of experimental 

group subjects prior to group guidance and following guidance 

would differ significantly. The fc-teat was used to teat the 

null hypotheaia that there would he no significant difference 

between pre-teat and post-teat score® on the EPFS for subjects 

in the experimental group. Mean pre*test scores» mem post-test 

aeorea, differences, and ^-ratios for each variable are ahovn 

in Table IV. 
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TABLE IV 

DIFFERENCES BETWEEN M&JW PRE-TEST AND POST-TEST SCORES 
ON EPFS VARIABLES AND f-lAT10S FOE THE 

KPEEIMEHTAL OlOUP 

Variable Pro-Test 
M€M8tft 

Post-Tost 
Mean Difference t 

Achievement 12.90 13.75 -0.85 -0,629 
Deference 10,05 10,65 -0.60 -0.462 
Order 11*40 9,85 1.55 0,824 
Exhibition 15.95 14.60 1*35 0.919 
Autonomy 15.40 15.85 -0.45 —0,311 
Affiliation 16.45 16.15 0.30 0.255 
Intraception 16.65 16,30 0.35 0,251 
Succorance 10.85 10.30 0.55 0.424 
Dominance 15.30 13*80 1,50 0,971 
Abasement 11,85 13,10 -1.05 -1,226 
Hurturaneo 15.80 14.05 1.80 1.304 
Change 16.30 17.25 -0,95 -0.370 
induranee 11.50 11.45 0.05 0,031 
Heterosexuality 17.80 17.60 0.20 0,108 
Aggression 11.30 13,55 -2.05 -1.195 
Consistency 11.70 12.30 -0,60 •1,075 

No significant differences were found between pre-test 

asd post-test teorii for any variable em the EPPS for oxperl-

mental group subjects. 

Hypothesis III stated that experimental group subjects 

moqU wake significantly greater ehngii 1a leorn m the EPPS 

tiun subjects la the control group. Tho £-te«t was used to 

test tho null hypothesis that score changes on tho EPPS did 

not dlffor significantly between tho two groups. Moan change 

and tho resulting (.-ratios £or oaeh o£ tho BP PS -variables 

tostod are shots* In Table V. 
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TABLE V 

DIFFERENCES 1 1 W E W ME&H SCORE CHANGE OR EPP$ VARIABLES 
AUD &-BATIQS FOR EXPERIMENTAL AID COSTBOL GROUPS 

Variable 

Mean Score Change 

Experimental 
Group 

Control 
Group 

•0.850 -0*364 
-0*400 0*045 
1*550 0*773 
1*350 1*045 

-0.450 0.909 
0*300 0 *227 
0*550 -2.000 
0*550 -0*727 
1*500 0.40$ 

-2*000 -1*045 
1*750 *0.955 

-0*f50 -0.136 
0*050 0.182 
0*200 1*909 
-2*250 0*273 
-0*600 -0.636 

Difference 

Achievement 
Deference 
Order 
Exhibition 
Autonomy 
Affiliation 
Xntraceptlon 
Succorance 
Dorainance 
Abasement 
Murturimce 
Change 
Endurance 
Heterosexuality 
Aggression 
Consistency 

0.486 0.474 
0.555 0.552 
0*777 -0.590 
0.305 -0*307 

-0*459 1.485 
0*073 -0.068 
-1.650 -1.773 
-0*177 —0.885 
1*091 -1.074 
0*955 - 0.807 
0*795 *-2.125 
0.814 0.612 
-0*132 0.102 
-1.709 0.938 

1.977 1*770 
-0*036 -0.049 

Significant at tha .05 level 

Data in Table V show that change on the EPPS variable, 

Nm-ttirance. «a« significantly greater for experlssntal subjects 

than for control subject*. The (-value is significant at the 

»05 level* 

Hypothesis XV stated that the relationship between score 

changes on the scales of the EPFS and grade-point average 

would be significantly higher for acmbers of the experimental 

group than for meters of the control group* The Pearson 

Product-ttowwit Correlation Coefficient was used to deterwine 

the relationship between grade-point averages and score changes 
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on the smIii ©f the KPP8 for tcabiri of the groups. The Sig-

nificance of Che difference between the obtained correlations 

vti mted by mmbi of a j,-teel»ii«|ue. The coefficients of 

ootrilitln and i-mioi ttitd in th» tost of IV « w 

presented in fable VI. 

TABLE VI 
cowmAum coefficients for giabe-poimt average anb 

EPFS VARIABLES FOR IXPE&IHQim AS© CCKTROL 
GROUPS MS t-BAfIOS 

Variable 
Experimental 

Group r 
Control. 
Group r 

Achievement 
Deference 
Order 
Exhibition 
Autonomy 
Affiliation 
Intraceptlon 
Succorance 
Dominance 
Abasement 
h'urturance 
w®%*. 

I&idurance 
Heterosexuality 
Aggression 
Consistency 

-.11 
• •16 
-.at 
».o§ 
*.os 
* • 2 6 
-.17 
• 15 
.33 
#01 
•U 
•08 

••03 
.17 

-.07 
-.03 

.31 

.06 

.23 

-.0# 
•.13 
*.0® 
••15 
.33 
•42 

•.16 
••it 
.33 

••37 
-.07 
.0# 

•0.620 
0.2t7 
0.010 
0.130 
O.OtO 
0.3f7 
0.270 
0.001 
0.685 
1.288 

•0.110 
0.640 
-O.ttt 
0.638 
0.000 
•0.176 

It nay be seen fro® the data in Table VI that no signifi* 

ent 4if£«r«ieM wr« found between the obtained correlation 

coefficients for experimental and control groups. 

Hypothesis V stated that the nuaber of drop-outs in the 

control group would be •ignifieently larger than the number of 

drop*outs in the experimental group. Since no drop-out* oc-

curred in either group* no statistical teat was needed. 



CHAPTER V 

RESULTS, CC*CLBSXG»S, AND &ECOKKENDATIOHS 

An investigation was made to dMitalat th« effectiveness 

of short-term group guidance with * group of transfer students 

admitted to Morth Texas Stat* University on ie*4««le probation« 

fifty-two freshmen who were identified as transfer students 

admitted an probation la the spring semester, If 12, vara sub-

jects for tha study. Tha investigation was designed to deter-

mine whether group gut dance, over a short pariod of time, would 

effect significant differences in academic achievement between 

a group of transfer students on academic probation who partial* 

patad in guidance and a similar group of students who did not 

participate. In addition to tha primary problem, consideration 

was given to differences in amount of change in certain psy-

cho logical needs, as measured by the Edwards Personal Preference 

Schedule, between acadnelcally successful and unsuccessful 

students. Changes in these psychological needs were deter-

mined for students who participated in group guidance as 

compared with a group of students who did not participate. The 

relationship between the grade-point averages and score changes 

on the scales of the EPFS for the experimental group and for 

the control group during the course of the investigation was 

64 
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determined. An analysis was made to ascertain if the relation-

ship between the grade-point averages and iwr* changes on the 

scales of the EPFS for members of the experimental group differed 

significantly fn« this relationship for menders of the control 

group. 4 comparison of the number of drop-outs among the stu-

dents who participated in the study was wide between those 

students who participated in group guidance sessions and those 

students who did not participate. 

the Pearson Product-foment Correlation technique was used 

to determine the relationship between grade-point averages 

and score changes on the scales ©f the EPFS, All other com-

parisons were made through the use of the fL-technique. 

Results 

the statistical analysis of the data of the investigation 

indicatedi 

1. The assumption that the sampling procedure would ran-

domly distribute certain intervening variable* was upheld 

after testing for differences between experimental and control 

subjects with respect to scopes on the School and College 

WtlflttY, ®cores on & £ ftfftte iMt. « * 

grades transferred to North texas State University, No signl* 

fleant differences were found between the groups* 

2, The primary hypothesis which the investigation was 

designed to test was not supported. No significant differences 

were found between grade-point averages for experimental and 

control group subjects* 
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3. The hypothesis that successful students would make sig-

nificantly greater score changes on the EPPS than unsuccessful 

students wfts only partially oonflrMd. Significantly greater 

change on the variable, Dominance, was ootid for successful stu-

dents, Mo other significant differences in changas on scores on 

ths EPPS were found. 

4. The hypothesis that there would be a significant dif-

ference between pre-test and post-test scores on the EPPS by 

experimental group subjects was not supported* 

5. The hypothesis that there would be a significant dif-

ference between score changes by experimental and control 

subjects was only partially supported* Experimental subjects 

were found to have significantly greater changes in scores on 

the EPPS variable, lturturanceT than control group subjects* No 

other significant differences were found* 

6. The hypothesis that there would be a significantly 

higher relationship between grade-point average and score 

change cm the EPPS for members of the experimental group than 

for members of the control group was not supported. Ho sig-

nificant differences were found. 

7. Since no drop-outs occurred in either of the groups 

studied, it was not necessary to make a statistical test of 

the final hypothesis which stated that drop outs would be 

significantly greater for control group members titan for 

experimental group members. 
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Conclusions 

In view of the remits of the investigation, the following 

conclasions art presented: 

1* Short-term group guidance was not offective in produc-

ing significantly higher grade*point averages. However, higher 

grade-point averages were made by subjects participating in 

group guidance than by subjects not participating in group 

guidance. This would indicate that there stay be a possibility 

for utilizing group guidance in assisting students in improv-

ing their academic performance* 

2. Short-term group guidance did not produce significant 

differences in scores or score changes on most EPPS variables . 

Successful students in the experimental group did make sig-

nificantly greater changes in scores on the variable, Dominance. 

than unsuccessful students, with the change being in the direc-

tion of an increased need, this would indicate that successful 

students in the experimental group evidenced an increased need 

to express themselves and argue for their points of view, to 

be leaders in groups to which they belonged, and to influence 

others• 

Experimental subjects made significantly greater score 

changes on the KPPS variable, Murturance. than control sub-

jects, with the change being in the direction of an increased 

need. This would indicate that guidance resulted in an in-

creased understanding of others, generosity toward others, 

and affection. 
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Eeeosaffi«»ciafci©i*s 

file following rmeowmmd&tions for additional research 

are based an the findings of this Investigations 

1. la light of research indications of the uniqusness of 

each college end university, end the contradictory result# of 

studies utilizing group guidance* studies of this type should 

be instituted in other schools to determine the effectiveness 

of short-terra group guidance on acadeedlc achievement, 

2, Research should he designed to study the effect of one 

semester of compulsory group guidance, structured to promote 

study skills and personal and social Maturity, with transfer 

students admitted to college on acadmde probation, 

3. Saphasis should be placed upon preventive measures 

rather than remedial measures inhere transfer probationary stu* 

dents are concerned. 

4, Techniques other than short-tera group guidance should 

be utilised in improving the acadenle achievement of transfer 

students adsriLtted on academic probation • 

3« Consideration should be given to a study of the use 

of instruments other than |&£ School and College Ability Tests 

and Kelson-PwBMr Eeading for the Identification ©f 

potentially successful transfer students admitted on proba-

tion to North Texas State University. 
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TO 

THE MANIFEST NEEDS ASSOCIATED WITH EACH Of THE 
FIFTEIH EPFS VARIABLES* 

I* ach Achievement i To do one's best, to be successful, to 
accomplish tasks requiring skill an<I of fort, to bo a recognised 
authority. to accomplish something of great si^iificanee, to do 
a difficult job ««U, to solvt difficult ptoblmi and pussies, 
to be able to do things bettor than others, to write a great 
novel or play. 

2. def Deferences To get suggestions from others, to find 
out what others think, to follow instructions and do irtiat is ex-
pected, to praise others, to tell others that they have done a 
good job, to accept the leadership of others, to read about 

treat men, to conform to custom and avoid the unconventional, to et others make decisions. 

3* ord Order: To have written work neat and organised, to 
make plans before starting on a difficult task, to have things 
organised, to keep things neat and orderly, to make advance 
plans wh«m taking a trip, to organise details of work, to keep 
letters and flies according to some system, to have meals or-
ganlzed end a definite time for eating, to have things arranged 
so that they run smoothly without change. 

4. exh Exhibition; To say witty and clever things, to tell 
amusing jokes end stories, to talk about personal adventures and 
experiences, to have others notice and cofseent upon one's ap-
pearance, to say things just to see what effect it will have on 
others, to talk about personal achievements, to be the center 
of attention, to use words that others do not know the meaning 
of, to ask questions ethers cannot answer. 

5. ant Autonomy; To be able to come and go as desired, 
to say what one thinks about things, to be independent of others 
in making decisions, to feel free to do nhat one wants, to do 
things that are unconventional, to avoid situations where one is 
expected to conform, to do things without regard to what others 
may think, to criticise those in positions of authority, to 
avoid responsibilities and obligations* 

6. aff Affiliationi To be loyal to friends, to partici-

fate in friendly groups, to do things for friends, to form new risndships, to make as many friends as possible, to share 
things with friends, to do things with friends rather than 
alone, to form strong attaehmsnts, to write letters to frisnds. 

* , 

Manual. Edwards Pyffer^Cf M i l l , P« H 
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7. int Xntraceptlon; To analyze one's aotlvii and feel-
ings. to observe others, to understand how others fool about 

Soblems, to put olio's self in another*i place, to Judge people 
why they do things rather than by what they do* io analyze 
« behavior of others, to analyse the motives of others, to 

predict how others will act. 

8. sue Succorance; To have others provide help when in 
trouble, to seek encouragement from others, to have others be 
kindly, to have others be sympathetic and understanding about 
personal problems, to receive a great deal of affection of 
others, to have others do favors cheerfully, to be helped by 
others when depressed, to have others feel sorry when one is 
sick, to have a fuss made over one when hurt, 

9* do* Dominance* To argue for one's point of view, to be 
a leader in groups to which one belongs, to be regarded by others 
as a leader, to be elected or appointed chairman of committees, 
to make group decisions, to settle arguments and disputes between 
others, to persuade and influence others to do what one wants, 
to supervise and direct the actions of others, to tell others 
how to do their jobs* 

10. aba Abasement: To feel guilty when one does something 
wrong, to accept blame when things do not go right, to feel that 
personal pain and misery suffered does more good than harm, to 
feel the need for punishment for wrong doing, to feel better 
when giving in and avoiding a fight than when having one's own 
way, to feel the need for confession of errors, to feel de-
pressed by inability to handle situations, to feel timid in the 
presence of superiors, to feel inferior to others in most 
respects* 

11* nur ft'urturance* To help friends when they are in trou-
ble, to assist others less fortunate, to treat others with 
kindness and sympathy, to forgive others, to do small favors 
for others, to be generous with others, to sympathise with 
others who are hurt or sick, to show a great deal of affection 
toward others, to have others confide in one about personal 
problems* 

12. chg Changei To do new and different things, to travel, 
to meet new people, to experience novelty and change in dally 
routine, to experiment and tty new things, to eat in new and 
different places, to tty new and different Jobs, to move about 
the country end live in different places, to participate in new 
fads and fashions * 

13-. end Endurance: To keep at a job until it is finished, 
to complete any job undertaken, to work hard at a task, to 
keep at a puzzle or problem until it is solved, to mik at a 
single job before taking on others, to stay up late working 
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in order to get a job done, to put in long hours of nark with* 
oat distraction, to stick at a prob ism even though it stay seem 
as if no progress is being made, to avoid being interrupted 
while at on«Ta work* 

14 • hat Heterosexuality: To go oat with aenbers of tha 
opposita sax, to engage in social aetivitias with tha opposite 
sax, to engage in kissing with those of tha opposita eax, to 
be in love with someone of the opposite sex, to be regarded as 
physically attractive by those of the opposite sex. to partial* 
pate in discussions about sax, to read books and plays involving 
sax, to listen to or to tell jokes involving sex, to beeoae 
sexually excited. 

15. agg Aggressions To attack contrary points of view, to 
tell others what one thinks about then, to criticise others 
publicly, to sake fun of others, to tell others off when dis-
agreeing with them, to get revenge for insults, to become angry, 
to blame others when things go wrong, to read newspaper accounts 
of violence• 
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INITIAL LETTER TO SUBJECTS 

Dear 

0*** records indicate that yom have transferred to Morth 
Texas State University with a below £ average and are en aca» 
demic probation, The Guidance Office ic attcnpting to fist* 
means e£ helping transfer students to he were successful, and 
you have heen selected as a usabcr of a small hut very sittlfi< 
cant group of students who are being asked to participate in 
this important educational project. 

„ , The meeting for you* group has heen set for Thursday. 
March 22, at A.M. in ftoon 218 of the Administration 
Building. If you cannot attend this vesting, please call Mr. 
Xausath Maxoney at extension 312 Wednesday, March 21. between 
2*00 and 4i00 r.M. and other arrangenents will be mace for us 
to get together. 

1 will be looking forward to seeing you Thursday. 

Sincerely yours, 

Kenneth Maroney 
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FOLLOW-UP LETtER 

Dear 

Last week too ri€<lv«a a latter telling you of * meeting 
in which guidance aaaiataaea m» being $*t m for »tudent« 
who entered North tmsm Stat# Onivermy thia §mMSttr with a 
below C average or on academic probation. If «y recorde are 
cpnnet. you vara sot praaent at thta meeting. ̂  Perhapa the 
letters vara aaat at a'tia* too elota to tha scheduled isaetlag 
or perhapa thara waa a schedule conflict which prevented you 
from attending. 

Thara ia another meeting scheduled for lOtOO A.M. « 
Tuesday, March 20, in Boom 114 of tha Administration Building. 
If w a can attend thia aeeting, you will w*a hoth of us a 
lot of time because eventually it will ha necessary for us to 
gat together* If you cannot attaad thia aaating, call »a at 
axtanaion 312 or at ay hoate (387-2323). 

£ an looking forward to seeing you on. Tuesday, and 1 
ra that we can accomplish mm by woiking together. aura 

Sincerely your a, 

Kenneth Maroney 
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FINAL LETTER TO Q(MTWL 6S0UP SUBJECTS 

&««r 

If will ha ftietturjr for you to com to Boo* IIS of tho 
AdRlalitmioa I«il4ia| at 9$00 A«M* or lOiOO 4«M* on fuoaday, 
Hay §» to oooplota your part is tho roaoareh proJact that It 
bdbig conducted by tho 6v14«m Offico. 

If you a© 4oairo, you *ako an appointment at this time 
to got your tost acoroa iatarpratad for you. 

If thoro la a tiiso conflict with tho afeovo 
poriodc, come by or oall me at tho Ofeldaaco Offlao (222) on 
Monday afternoon between 1:00 and lit© P.M. 

Slncoraly youra, 

Kamtth Haroney 
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OUTUNS m INITIAL AKO SECOMO OUX&AKCE 
SESSIONS - AM* SUB-GROUPS 

Session 1 

It Introduction! Regular number of counseling e«t«r, HT8U 

A, Purpose of Sessions 

1. Improve aud«le aeMcviment 

2* N,T»S.U« research 

a* 62 per cent fall 

b. Accept only those with ability 

B. Brief explanation of aechanics of group guidance 

l« Group-centered (participation) 

2. Progress through interaction with group 

IX* Presentation of counselor for the group sessions 

A. Introduction of maabers 

1. Henetown 

2. Family background 

3. High points in life 

4. Major field 

5« future plans 

1, Short discussion; "Why ass X on probation?" 

Session 2 

X* Short description of the SPPS 

XI. Administration of the MPS 
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COUNSELOR'S REPORT OF GROUP GUIDANCE SESSXOliS FOR 
EACH OF FOU& SHALL SUB-GROUPS* 

Sub-Group A 

Session 3 

This s*etiag was spsnt In th« Registrar's Office, The 
Associate Registrar ip«t lh« hour answering regard-
ing probation, grade points, and sets# tips. 

Session 4 

A brief explanation of the SPPS was presented. The subjects 
were then given a copy of the explanation of the fifteen needs. 
They studied these for a fair minutes sad then discussed seores, 

S. was concerned about his Agg score aad Q, was concerned 
about his Qsd score, G, felt that his score was a good Indi-
oatloa of M i actual situation, W, ladleated that he had 
flunked out of A & K Collage because he did aot waat to go there 
la the first place. The rigidity ef the system there bothered 
hlsi aad ha was aot satisfied with his major, S, picked up the 
conversation aad added that he had made poor grades because he 
did aot like his is&Jor at A & M, G» said that he had quit 
going to class although he had a ®@* going la oae course and a 
"C" la the other. He pulled the discussion back to the EPFS by 
statlag that he did aot go to class because he apt tired of the 
routine aad that his Ord score was indicative of this. The 
hour was up aad the gxoup ladleated that they wished to contlaue 
their dlscussloa of the EPPS at the aext session. 

Session 3 

This meetlag was spent discussing the variables on the EPPS« 
Several poiats were raised. It was concluded by the group that 
this was aot a good Instrument for stimulating group discussion 
since it was too vague. 

The last part of the meetlag was spent discussing study 
skills. Some questioas were raised regarding the mechaalcs of 
getting off probation, These were tabled until later, S. 
wanted to get some help la choosing a vocation• It was sug-
gested that the aext session be spent in discussing study skills. 

Session 6 

This was perhaps our best meetlag. A resource person from 
the Registrar's Office visited with the group. He aaswered 

'Letters are used to protect the identity of subjects, 
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questions fm® the group regarding the raeehanieiiof probation. 
Several specific question* were answered. CoBSidjrwl* time 
was alio spemt discussing the Stu4ent Os# of Sxaadiii* 
tins which *11 students are to take. 5 w m L sugges-
tioa* were given for obtaining a passing grade on this test. 

All students participated freely. A brief definition of 
the transfer student was given and the discussion progressed 
from there. 

Session 7 

Only S. and G. attended this session. Contrary to what had 
been planned, both expressed the desire to dismiss possible 
vocational choices. xhey were both undecided as to what they 
should choose for majors. The first part of the discussion 
concerned major interests and aptited^ A c ^ of t ^ occupa-
tions listed in the Ruder Vocational Preference ifyfMMBr iMlttlA, 
was secured and some time was spent in loekiiĵ  over these occtt* 
pations • A copy of the 1959 edition of JJt, 

m m also secured and specific information about various 
occupations was presented as requested. 

Both boys wanted to get a better understanding of their pos-
sibilities . They were referred to the Guidance Office for 
testing# It was suggested that they take th* ||ME§1Aglttatfft 
Tfst lottery and the life, K E g i S E i ^ 

Session 8 

The discussion centered around study skills* The counselor 
requested that this topic be pursued* The materials 
by the counselor were taken primarily fro® ijfgfifffll, 
to College and Effective. Study, The discusiloa dealt primarily 
with preparing lor S O k T O g essay examinations. This covered 
such points at the SQ3R method of study, evataating the amount 
of tine to allocate to test questions, outlining the question 
prior to writing it. proof reading each question at the end of 
the examining period 9 and writing a neat paper# 

Session 9 

This session seemed to have difficulty "getting off the 
ground." The members of the group had a number of questions 
which were answered by the members themselves. 

Each time the conversation lagged, the counselor etteapted 
to get back to the topic of preparing for objective examinations < 
Usually, another question arose which led to other discussion* 
Most of the time was spent discussing the poor stud̂ r habits of 
one of the group members* Re had received a "flank •*£* i» 
chemistry, end was considering a change to biology. He was 
not sure which course would be the easiest. It was pointed out 
to him that the proper study skills would make this an insig-
nificant point* 
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Session 10 

fills session was spent discussing skills la taking match-
ing tests, multiple-choice tests, and completion-type tests. 
The material presented in Effective Study was used as an outline. 

Some time was spent in permitting each group member to 
ventilate his feelings toward professors. It was the consensus 
that professors, as a rule, tend to give fair and sensible 
tests at North Texas. 

Session 11 

No meeting was held. 

Session 12 

Only S. attended this session. The entire tine was spent 
in a discussion of job possibilities for the Sumner. 

Session 13 

the final session was used for the re-administration of 
the EPFS. 

Sub-Group B 

Session 3 

this hour was spent discussing reasons for the probationary 
status of the group members. Several useful questions were 
raised regarding the mechanics of raising grade-point averages, 
r«oval of probationary status, and graduation requirements. 
It was suggested that someone fsom the Segistrar's Office visit 
the group to answer these questions. 

There seemed to be mm interaction in the group than had 
been noticed previously. The counselor used questions to stimu-
late the members to participate in the discussion. The group 
members indicated that they would like to discuss the results 
of the EPFS at the next session. 

Session 4 

A brief explanation of the EPFS was given to the group by 
the counselor. A written explanation of the variables was 
handed to the members of the group for their consideration. 
After they had read the description of the variables, they 
were given their profile sheets. 
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The Ach variable was the first discussed. The Am vari-
able was discussed next. The Implications of both meeds were 
discussed* The Ord variable was mentioned next by one member 
of the group* Host seemed In agreement with the scores. The 
Chg variable was discussed at seme extra length, All bat one 
of the group members had hi# scores on this variable. Seasons 
for transfer students on probation scoring high on the variable 
were discussed by the group. They ranged from not wanting to 
be confined to "restlessness.* 

The group did not finish the discussion of the IfIS and 
decided to request the member of the Registrar's staff to 
delay his visit for one session to enable them to finish It. 

Session 3 

The discussion was began by mentioning that several KPPS 
variables had not been discussed at the previous session. 
About half the period was spent discussing these variables. 
The group as a whole seemed to understand the purpose of the 
1FFS much better than they had at the previous session. How-
ever, they concluded that the KFPS did not really help them 
and that it just seemed to confirm what they already anew about 
themselves. 

The latter part of the period was spent discussing the skill 
of Hstening. V. gave a good account of his problem of always 
being seated In the rear of the classroom. He gave some good 
tips about how to keep In tune with the teacher. D. Indicated 
that he always had to sit In the front, but that he would have 
liked to sit In the rear. He Indicated that he always sat 
where the pretty girls were seated la classes which did not 
require seating cherts. Zt was the consensus of the group that 
the front seats are the most desirable If one expects to get the 
most from the lecture. D. did not agree with this, but he ap-

feared by this time to be establishing a pattern of negativism, elng against or In disagreement with the rest of the group on 
most issues. 

Session 6 

A staff member from the Registrar's Office was a guest at 
this meeting. He was asked to present Information pertinent 
to probation or the mechanics of probation. He made an excel-
lent presentation of facts regarding the purpose of probation 
and the requirements for removing probation. The group members 
asked several questions regarding their specific situations. 
He left about fifteen minutes prior to the end of the meeting. 

The remainder of the period was spent discussing topics to 
be considered in following meetings. These all pertained to 
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studf skills. "Budgeting of time" and "how to prepare for an 
examinationn were tehtdvltd for ths nestte two imioos • 

j. wantad to take a personality inventory trot was esked to 
wait until the following session to discuss it# 

Session 7 

J# called long distance and said that ha would laeet with 
Sub-Group C tha following hour, which he did. 

Soma feelings ariaing as a raault of initial failure in 
collage were discussed early in the session. This evolved into 
a diseussion of the feeling of well-being that one has when he 
is perfoming at his expected level of perfoxmance. The point 
was nade again that the gpal of college success could be achieved 
by these atudents since they had the ability t® succeed. 

The discussion moved rapidly to the area of study skills 
at the insistence of the counselor. Test-taking hints pre-
sented in Effective Study were used. The discussion dealt 
primarily wltfi pre^HSg for and taking essay examinations. 
This covered such points as the SQ3E method of study, evaluating 
the amount of time to allot to each test question, outlining 
the question prior to writing the answer, proof reading each 
question at the end of the examination, and writing a neat paper. 

Session 8 

A brief review of the previous session was presented by the 
counselor. The entire session was dominated by the counselor, 
as he presented facta and information pertinent to study skills. 

More specifically, skills associated with taking objec-
tive tests were discussed. Points mentioned were; reading 
directions, determining scoring systems, looking for key words, 
answering all questions on the test, and proof reading. 

It was mentioned that the utilisation of a skill that 
would result in satisfaction to the user wmld mean a great 
deal as far as incorporating the skill into the habit system 
is concerned. It was pointed out that gradual change would be 
a hoped for outcome, and that few people are able to radically 
change their habits of study. 

Session 9 

The greater part of this meeting was spent discussing the 
skills involved in taking objective examinations. Xn fact, 
the session was a continuation of the previoua session. 
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Nothing significant occurred* Most of the material pertaining 
to objective examinations in fflfalBttLtt s,^4.y was covered. 

Session 10 

H. was the only group member present at this session. She 
was given the opportunity to talk about any topie she chose. 
Most of the tine was spent in dlacusslon of vocational plans. 
She indicated that she had received some benefits from the 
group guidance sessions. 

Session 11 

The first part of this session was spent discussing the 
mechanics of reading* L» gave some examples of how he had 
improved his reading* The latter part of the session was de-
voted to a discussion of the monetary rewards of a college 
degree. Examples of what a degree might mean to an individual 
were given* 

Session 12 

For the first time since the discussions began, L. became 
quite verbal. Be was concerned about being an introvert. Be 
explained that he was an introvert, and that he was often put 
on the spot because of it* An excellent discussion developed 
with most of the time being spent in this general area. H* 
was quite supportive. 

Session 13 

The EPPS was re-administered to the subjects at this time. 

Sub-Group C 

Session 3 

The group was somewhat slow in getting started this session* 
6. started by discussing his Indecision regarding a major* He 
was torn between business and farming* Be went into his back-
ground and Indicated that he had flunked out of Tarleton because 
it was impossible to study in the dormitory there. Ke related 
incidents which had occurred there* S>* volunteered some of his 
experiences at the University of Bellas* le attributed his 
problems to the rigid dormitory regulations at that college, 
le indicated that he ®ssi«ed a rebellious attitude and did not 
cooperate with school authorities. It was mentioned by the 
counselor that another group was going to ask the Registrar* s 
Office to send a staff member to visit and answer questions * 
The members of this group decided that they would like for him 
to visit with them. 
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Session 4 

A brief explanation of the EPFS was given to the group fey 
the counselor* the written explanation of the variables was 
given to then to read. They ware then given the profile sheets* 

The & & variable was the first to be discussed. The atti* 
tudes of students toward their seores on this and the A&g variable 
were explored,, followed by a discission of the implications of 
these two needs* Group members failed to understand the BFPS. 
N. was adamant in stating that the Instrument did not measure 
meads at all. It is worth noting that during the administration 
of the BFPS, N. constantly made comments based on hi# feeling 
that we were going to find out a great deal about hist. This was 
particularly true of items with sexual implications. This de* 
fensiveness prevailed through the administration. During the 
interpretation, H. was still defensive. He stated. "If I had 
known that you were trying t® measure needs, 1 would have given 
different answers to every question." 

B. was not very cooperative in this Meeting. His consis-
tency score indicated that there was some question about the 
validity of his answers. He disagreed with most of the scores 
on his profile, 6. stated that his profile was rather accurate. 

It appeared that this session was filled with tension. 
There was not such verbalisation or free expression. Host of 
the verbalisation was elicited by the counselor. 

The gxoup decided to ask the member of the Registrar*s 
staff to delay his visit until a later date to permit further 
discussion of the EPFS. 

Session 5 

The early part of the session was tpent in discussing the 
EPFS. ». did not understand the Mechanics of the test. How-
ever, he did sav that he felt he had an understanding of it 
at the end of the discussion. His consistency score indicated 
that his score was somewhat unreliable. 

. , »• began to verbalise about his problems at the college 
he had last attended. His father is the Assistant Dean at 
that college and B. felt that he was living in his shadow. 
Most of his teachers knew him personally and made remarks in 
class, such as, "I remember when I used to play with you when 
you were lust a little red-headed boy." i. did not appreciate 
this at all. He also felt that all he had to do was to go to 
class to get a C or a D. His father did not want him to cm 
to north Texas but he w m the argument. A. had very little 
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to say during this period, He seemed very interested in 1,'a 
comments. B. expressed torn* hostility toward a teadher at 
Horth Texas and A. seemed especially interested in this. 

Session 6 

A staff member from tha Registrar's Office was to hava 
been with tha group for this session to discuss tha mechanics 
involved in getting off probation. Mis secretary brought word 
at the last minute that he was in conference and would be un-
able to attend.' Since the counselor had bean in two sessions 
where he had presented this information, it was decided to con« 
duet the group discussion on this topic. 

The information was presented in much the same manner as 
the Associate Registrar had presented it. Specific questions 
were answered for each individual. 

The latter part of tha period was spent discussing the ap-
proach to take in the coming sessions. The fact that all the 
members of the group had the ability to aucceed was stressed. 
This point has been made repeatedly in other sessions. A few 
points were made in regard to skills in taking tests. 

Xt was decided that "budgeting of time" and "preparing 
for examinations'* would be discussed at the next session. 

Session 7 

Prior to the beginning of the session, the group members 
were discussing the advantages and disadvantages of living in 
a dormitory. This carried over into the meeting time. A 
short period was spent discussing the advantages and disadvan-
tages of marriage prior to graduation. 

The discussion moved rapidly to the area of study skills 
at the suggestion of the counselor. The materials presented 
followed the plan outlined by Bobinson in his Effective Study. 
the discussion dealt primarily with preparing forandtaiclng 
essay examinations. This covered such points as the SQ3R 
method of study, evaluating the amount of time to allocate to 
each test question, outlining the question prior to writing 
it, proof reading each question at the end of the examining 
period, and writing a neat paper. 

Session 8 

A brief review of material covered in the last session 
was presented. This session was dominated by the counselor 
as he presented facts and information pertinent to study 
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More specifically, skills associated with taking objective 
examinations war® discussed. The primary sources of material 

1st ft.Mitt f»* Ijliplp l£g%* 
Points mentioned were* reading directions to test questionsf 
determining tha scoring system in aitt looking for key words, 
answering all quaitiona on tha tact, and pno! reading* 

Key words to look for in true-false statements vara given 
to tha members. Thaaa pertained primarily to relationships and 
oay ha found In Effective Study« 

Saaalon 9 

Thla aaaaion was a continuation of tha laat session* It 
was devoted to tha diaeuaalon of tha akilla aaaoeiatad with 
taking objective examinations, at presented in Effective Study. 

Saaaion 10 

Tha firat part of thia aaaaion w«i alto tpant in discussing 
tkiila connected with taking ohjaetiva examinations. Spatial 
attantlon waa given to recall items, sentence completion, and 
matching questions • 

tha remainder of tha aaaaion waa used for discussing tha 
high attrition rata of probationary tranafar students* Lade 
of a good place to study, poor Motivations and lack of direc-
tion at evidenced bv indecision regarding a major fiald wara 
mentioned as possible contributing factors. A faetor mentioned 
which received contidarahla support from tha members of tha 
group waa aaaoaiatad with tha aalaetion of Horth Texas State 
University aa tha oollaga to attand. A group member mentioned 
that many students on probation come to nortn Texas because 
of its reputation aa the number two party school in tha nation. 
They attend ether collegea and hear about North Texaa* Whan 
they flunk out, the firat place they think of la North Taxaa. 

Session 11 

The first part of thia tettion waa spent discussing tha 
Mechanic a of reading* Tha discussion turned quitkly to !«*s 
relationship with his parents. They feel that he should work 
to out himself through college. Hie father is a dean at a 
small liberal arts college. 

The counselor turned the discussion toward a consideration 
of tha monetary rewards of a college degree* B. indicated 
that ha was not aatlsfled with being the son of parents hold-
ing degrees. He indicated that he resented his Sap-bringing" 
and was extremely aura that he would not put on "airs* even 
if he should become a financial success# 
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Session 12 

8* was the only group Member present at this session. Me 
was very upset about losing a term paper which he was to tuns 
in at 2:00 P.M. He had left it on his study desk in the doxai-
tory* but it had disappeared. It beecBC evident rather quickly 
that he was in no condition to participate in a discussion* 
It was suggested that he seek out his instructor and get hi* 
advice, or else return to the dorwitory to search for the 
paper. 

Session 13 

This final session was devoted to the re-administratloa 
of the EPPS* 

Sub-Group © 

Sessions 34 

These sessions were held with Subgroup C, 

Session 7 

This group »et in the dormitory. A general discussion of 
study skills oonsuaed aest of the hour# Specific questions 
frost each student were answered* They bad been absent when 
the results of the KPPS were discussed in the ether sub-group* 
Therefore* they were curious about the results of phe EFPS* 
The profiles were scheduled to be interpreted at the next 
session* 

D* had been in the bed each ti»e the counselor had visited 
with hia* The group net in his mom and he was in bed when 
they arrived, le did not bother to get out of bed, but rather 
stretched out and relaxed during the discussion. Occasionally, 
he sat up and took part in the discussion. *#• seemed very 
anxious to pick up any tips he could. A. seemed very defen* 
sive* He appeared to be a disrupter in the group sessions* 
wanting very much to improve bat reluctant to give himself 
the opportunity* He naee the statencnt, "X have been gojAg 
through this stuff (counseling) since 1 was five years old 
and it hasn't helped t11 

The latter part of the hour was spent discussing "budgeting 
of ti*e#" 

Session 8 

The EPPS was interpreted to D*» the only mea&cr present. 
Most of the tltte was spent discussing the results* He was 



87 

rather Indifferent to the scores. However, he seemed very 
anxious to get the interpretation • His mannerisms indicated 
that he was somewhat nervous and Insecure. 

the latter part of the hour was spent discussing the proper 
way to prepare an assignment. 

Session 9 

This session lasted one hour and twenty minutes. The dis-
cussion opened with the presentation of materials pertinent to 
study skills. The SQ3a method of study, as outlined in Iff—* 
fclve Study, was presented by the counselor. The next topic 
wms "preparing for and taking essay examinations." Again, the 

SlSitSent*^ SReeST* 3 # " ™ * a n d fro® Iffflfflll 

The members of the group sidetracked the discussion into a 
very interesting session on personality dynamics. Two members 
of the group apparently have rather severe emotional tensions. 
They have not been able to verbalise about it yet} however» 
they often make critical remarks concerning psychology. These 
remarks are of the nature that would seem to indicate hyper* 
defensiveness on the part of these two individuals. It will 
be interesting to note whether the meabers of the group will 
wish to continue in the area of personality or will choose to 
return to the discussion of study skills at the next session. 

Session 10 

L. and A, were interested in further discussion of the 
implications of the EFPS. Special attention was given to the 
Afeg, Met. Aba, and gg| variables. The discussion turned rather 
quickly to problems peculiar to each member of the group. A. 
was vehement as he denounced psychology as worthless • w has 
had psychological counseling and was disappointed that the 
psychologist had not been able to prescribe a cure for him. It 
was evident from the discussion that A«*s father had dominated 
him throughout his life. When the discussion reached this 
point, D. broke in and denounced his father. He indicated that 
he was in favor of his mother's getting a divorce. L. also 
expressed resentment and hostility toward his father. He lndl* 
cated that his father was convinced that he could do anything 
he wanted to. He would accept no explanation for failure. 

The discussion ran over the time limit again. It lasted 
one hour and twenty minutes. 

These three are engaged in the type of relationship that 
it was hoped ail groups would develop* They are going beneath 
the surface, but there is much resistance. The group could 
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disintegrate if either A, or D« should decide to terminate. 
They are taking soae "kidding" in the dornitory* 

Again, thia aetaion was very unstructured. There M I 
some reflection, tsost of thia being done by the aes&ers of the 
g«OUp. 

Seaaion 11 

This session was somewhat different from the last few ses~ 
aions. A. did not express such hostility* In feet, both he 
«ad D*. the only other aeober present, seeaed to want help 
with their probleas* A, indicated that he juat could not paaa 
a quia* He gave some examples where he felt that he kttetr more 
than anyone else in the class, yet he made B*s on the quizzes. 
He was outspoken in hia decision that if he doea not stake it 
through hia courses this time, he is going to <wit school* 

». indicated that he was atudying a lot, but did not re-
ceive aany benefits, He aaked for some assistance in learning 
to spell* He gave aoste exasples of hia spelling and it waa 
felt that he did need assistance. He indicated that he would 
like to spend aoee tine thia suaner learning to spell if he 
could find someone to work with him* 

Session 12 

D* waa the only meofcer present at thia aession. He dis-
cussed hia viait to hia home during the Raeter holidays. He 
indicated that he had a good vacation even though it was not 
necessarily a happy one* He made the coswsent, *1 don«t get 
happy such anymore 

The counselor turned the discussion toward the monetary 
rewards of a college degree. This was discussed at sone length. 

Session 13 

This final session waa devoted to the re-administration of 
the IPPS, 
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