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CHAPTSB 1 

IHTBOD0CTIOR 

Statement of the Problem 

the problem of this study was to determine and analyze 

the relationships between teacher ©oral® as determined by 

the Group Dimensions Descriptions Questionnaire and the 

ability to establish rapport with pupils as determined by 

the Hinnesota Teacher Attitude Inventory. Although a 

limited amount of research has been done in the area of 

teacher morale, professional literature and recent studies 

indicated that more research was needed to determine the 

scope and intensity of the relationships between these 

two variables as they relate to group attitudes and 

performance. 

fhe purpose of this study was to discover possible 

implications from the relationships between teacher morale 

and the ability to establish rapport with pupils and other 

selected personal and professional characteristics. The 

knowledge acquired In such an investigation may enable 

teachers and administrators to facilitate better working 

relationships among all teachers* pupils, and adminis-

trators. 



Hypotheses 

Consistent with the statement of the problem, five 

hypotheses were proposed as followsi 

1. That a© correlation exists between teacher morale 

ant the ability to establish rapport with pupils which is 

not due to chance. 

2. That there is no significant relationship between 

teacher moral© and personal characteristics of sex, age, 

marital status, religions affiliation, and parents1 voca-

tion which is not due to chance* 

3. That there is no significant relationship between 

teacher morale and professional characteristics of salary, 

teaching experience, and education which is not due to 

chance. 

4. That there is no significant relationship between 

mean morale score and school size which is not due to 

chance. 

5. That there is no significant relationship between 

mean morale score and school organizational level and type 

(elementary) which is not due to chance. 

Background and Significance of the Study 

Plonroe (14, p. 320) emphasized the need for additional 

research in the area projected in this study. He saids 

Very little research has been done to establish 
the crucial!ty of various faults and defects that are 



known to exist (in the classroom). Although much has 
been discovered, about the conditions that are directly 
associated with learning difficulties in general, 
relatively little is known concerning the actual 
causes of any given fault or deficiency. This whole 
field Merits' extended research, 

Beecher (3) observed that the most important single 

source of evidence on teacher effectiveness is the rela-

tionship between the teacher and the pupil. That this 

relationship is vital both to the emotional climate of the 

classroom and the morale of the teacher is apparent simply 

by weight of time and association involved. 

Wall (21) studied teachers and other educators in 

their relative positions along a continuum which was atti-

tudlnally democratic, liberal, and progressive at one end 

and authoritarian, conservative, and traditional at the 

other. He found that it is possible to measure a person's 

place on such a continuum by using a valid and reliable 

attitude scale. 

It was reported in the Fourth Heatal Measurements 

Yearbook (5, p. 601) that the Minnesota Teacher Attitude 

Inventory was developed specifically to measure the rela-

tive position of a teacher on such a continuum as noted 

above. It was also stated that the Minnesota teacher Atti-

tude Inventory scale is valid and reliable for predicting a 

teacher's ability to establish rapport with pupils. 



Price (16) in a study found that the possibility of 

distortion on the Blnrosota Teacher Attitude Inventory was 

minimized if the test was given to individuals in such a 

manner that response set would he negligible. A person was 

not as motivated to distort when tests were administered 

under formalised or anonymous conditions. 

In 1952 Haggerty (7» pp. 5^5-5^9) studied the need for 

developing methods of teaching compatible with the ideals 

of democratic living. He suggested that studies which had 

attempted to predict teaching success had failed to show 

significant reliability because they had overlooked the 

essential element in the teaching situation—teacher-pugpil 

rapport. 

It was reported in the Encyclopedia of Educational 

Research (14, p. 751) that the goals of teaching in a demo-

cratic society have been pretty well clarified. Now there 

is a need for research studies which will help to identify 

patterns of teaching which are compatible with these goals. 

Case studies, behavior analysis, systematic observations of 

adjustmental symptoms, and teacher-pupil questionnaires and 

rating scales are techniques that may profitably be 

employed to these ends. One of the primary quest!ons pro-

jected in this area of needed research is that of the 

effect of personal security and happiness of the teacher on 

the learning situation. 



Brookover (4, pp. 285-28?) conducted a study to deter-

mine if a teacher who had a high degree of "person-person" 

interaction also ranked high la teaching efficiency* $he 

results showed a significantly high positive relationship 

between information gained from hi© "person-person" scale 

and the Purdue Rating Scale. 

Watson (23) evaluated an intensive study of an out-of-

school situation which has definite implications for 

educators, After several years of investigation the 

Western Electric Company concluded that individual and 

group morale were the major factors in determining the 

quality and quantity of production by their employees. 

Watson's interpretation of the findings observed that 

morale was improved when employees were permitted to par-

ticipate democratically in the planning of their work and 

when the leadership was friendly and democratic rather 

than autocratic. 

The 1944 yearbook of the American Association of 

School Administrators, Morale for a free World (2, p. 255), 

said that morale is sore than tenacity; it is a state of 

mind which maintains each person as a member of the working 

group. 

Watson (25) studied the characteristics whioh promote 

high morale and discovered that interpersonal relationships 



involving both, leader and members was perhaps the most 

important factor to all concerned, 

Klein (11) said that personal relationships are the 

pivot for mental health both within the individual and 

within the group. The emotional atmosphere within the work 

situation, whether it is full of suspicion and unhappiness, 

or full of purposeful activity, is a determining fore© for 

either low or high individual and group morale. 

Walsh (22) studied the relationships between a per-

son's psychological needs and his Job preferences, lesult® 

of th® study indicated that an individual may be either 

satisfied or frustrated by the duties of his Job, and that 

he is likely to change 4©bs to satisfy certain seeds and 

avoid frustrations. 

loth (19) in a study of teacher job dissatisfaction 

found that there appeared to be no significant relationship 

between teacher moral© and general school conditions. He 

observed that it is important that teachers are encouraged 

to investigate causes of unsatisfactory conditions and 

relationships In their school®. 

A research bulletin of the National Education Associa-

tion (15, pp. 58-41) indicated that 31 per cent of the 

married teachers would not teach if they could start again. 

Another 16 per cent were undecided. Only 58 per cent of 

the single men stated that they would teach again, while 



21 per cent definitely would not. Lesser per cents were 

recorded as unfavorable for single and married women. 

fiedl (18, pp. 231-254) suggested that when either the 

teacher or pupil is frustrated because of some psychologi-

cal object in the classroom* the frustration and Memotional 

toll" for all concerned can be very high. However, 

teachers who are not aware of the basic principles of 

mental hygiene or unable to translate this knowledge into 

practice are not likely to be effective or happy in their 

work. 

Hemphill (9, p, 42) reported that, in the case of indi-

viduals in the teaching profession, there was some evidence 

that characteristics of work groups, m portrayed by his 

Group Dimensions Descriptions Questionnaire. are related to 

Job satisfaction. He observed that the behavior of indi-

viduals was influenced in large measure by the groups in 

which they interacted. Studies reported for business 

enterprises, air crews, sports teams, and teaching staffs 

emphasized this relationship. 

It was reported in Hemphill's monograph for hie Group 

Bimenslons Bescriptions Questionnaire (9, p. v) that the 

instrument should be useful for studies concerned with the 

integrity, morale, and other characteristics of groups and 

their relationships to individuals. It was reported that 

reliability was established with several groups, two of 
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which were teaching staffs, and data are provided concern-

ing the internal consistency of the items and the 

inter-correlation of the thirteen dimension scores. 

Validity wag established for the instrument, according to 

Hemphill, since obvious differences that were known to 

eaeist among groups reflected in the dimension score®. 

Other studies using the instrument have been completed'in 

the area® of leadership, productivity, and morale. 

This study of the relationships between teacher morale 

and the ability to establish rapport with pupils should be 

helpful to educators in helping to clarify the various 

implications in emotional climate and academic and social 

achievement of teacher-pupil relationships and Individual 

and group morale. 

Limitations of the Study 

The study of the relationships between teacher morale 

and the ability to establish rapport with pupils was lim-

ited to certain selected white or integrated public schools 

in the Dallas metropolitan area consisting of Collin, 

Dallas, Denton, and Bills Counties* 

Teachers selected for the study included a minimum of 

forty each from elementary, junior high, and senior high 

school organizational levels and from small, middle-size, 

and large schools. 



The variables that were treated in the study weres 

(1) teacher morale, (2) teacher ability to establish rap-

port with pupils, (3) personal characteristics of sex, age, 

marital status, religious affiliation, and parents' voca-

tion, and (4) the professional characteristics of salary, 

teaching experience, school type (elementary), education, 

school sia©, and school organizational level. 

Basic Assumptions 

1. The teacher occupies a vital, integral position 

within the classroom situation, and his personal happiness 

or difficulty is reflected in the pupils and the educative 

process. Eedl (18) speaks of this as "emotional chain 

reactions.B 

2. The Group Dimensions Beacriptions Questionnaire is 

a valid and reliable instrument for determining teacher 

moral*• 

5. The Minnesota Teacher Attitude Inventory is a 

valid and reliable instrument for determining teacher 

ability to establish rapport with pupils. 

Procedure for Collecting Data 

The schools in the universe selected for this study 

were grouped for stratified random sampling according to 

organisational level and number of classroom teachers. 

Organizational level (elementary, junior high, and senior 
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high) ware those reported in the Texas Dducation Agency*s 

Public School Directory for 1959-60 (20), for the purposes 

of this study small schools were defined as those having 

from one to eight teachers, middle-size school© as having 

from nine to twenty-five teachers (elementary) and mill© to 

forty teachers (Junior high and senior high), and large 

schools aa having twenty-six or more teachers (elementary) 

and forty-one or more teachers (junior high and senior 

high). 

The study included visits to each school and the 

administration to as many teachers as were made available» 

with a minimum of 50 per cent participating, three instru-

ments: (1) the Group Dimensions Descriptions Questiomaalre. 

(2) the ffiimegota Teacher Attitude Inventory, and (3) the 

Personal and Professional Data Inventory developed for this 

purpose. 

Personal data included sex, age, marital status, reli-

gious affiliation, and parents' vocation. Professional 

data included salary, teaching experience, school size, 

school organization, teaching level, and education. 

Procedure for Treating Data 

The data assimilated from the Group Dimensions 

Descriptions Questionnaire. the Minnesota Teacher Attitude 

Inventory % and the Personal and Professional Data Inventory 
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are treated in Chapter III. Correlations using the Pearson 

product-moment technique were employed to test the hypothe-

sis that no correlation exists between teacher morale and 

the ability to establish rapport with pupils. Correlations 

were computed between the morale dimension scores and the 

teacher-pupil rapport variable and between the rapport fac-

tor scores and the morale variable. 

Analysis of variance has been utilised to test the 

null hypothesis that there is no significant relationship 

between teacher morale and personal characteristics of sex, 

age, marital status, religious affiliation, and parents• 

vocation. Analysis of variance has also been utilized to 

test the null hypothesis that there is no significant rela-

tionship between teacher morale and professional 

characteristics of salary, teaching experience, school 

size, school organization, teaching level, and education. 

Analysis of variance has been utilized to test the 

null hypothesis that there is no significant relationship 

between the aean moral© score and school size and organi-

sational level. 

Definitions of Terns 

fhe following definitions were adapted from Good (6) 

and are consistent with the purposes of this study.' 
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X. Teacher moral® is defined as the collective feel-

ings and attitudes of a teacher or teachers as related to 

their duties, responsibilities, and goals, 

2. Rapport is defined as an interpersonal relation-

ship ©f mutual confidence and trust which elicits maximum 

response. 

5. Interpersonal relationships are defined as the 

intercommunication between or among the minds of two or 

more persons; they may be mutually facilitating or mutually 

frustrating both in substance and in influence. 

4« School is defined as that division of the school 

organization under the direction of a principal, part time 

principal, or head teacher. 

5. Administrator is defined as the principal, part 

time principal, or head teacher responsible for the 

management and direction of the school. 

6, Universe is defined as the aggregate of all the 

schools and individuals from which the sample is taken. 

With the problem of the study set forth, it was deemed 

appropriate to proceed next to the psychological constructs 

of morale and rapport and then examine the rationale 

employed in the development of the Group Pi mens! oris 

Descriptions Questionnaire and the Minnesota Teacher 

Attitude Inventory, 
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CHAPT5E II 

TEACHES MOBALS AID TSACKBR-PUPIL BAPPOHT 

Psychological Construct of Morale 

The Midwestern Psychological Association meeting la 

195? la Chicago conducted a symposium of industrial morale 

which has implications for education. The first and most 

difficult problem which was presented to the symposium was 

the definition of the psychological construct known as 

morale. 

Robert BU Guion, chairman, reported in 

Psychology (20, p. 62) that at least eight different defi-

nitions of moral© are widely used. He presented these and 

explained why the last was chosen for the purposes of the 

symposiumt 

1# "Morale is the absence of conflict." This defini-

tion is negative in nature. 

2. "Morale is a feeling of happiness.H A person 

might be happy at work but not because of it and possibly 

in spite of it. 

3* "Morale is good personal adjustment." This is 

proved inadequate by the fact that adjustment relates to 

the individual, while morale only refers to a relationship 

within groups. 

16 
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4. "Morale is ego-involvement in one's job." Guion 

found this definition difficult to define operationally and 

conceptually. I© observed that the concept may prove use-

ful later after more research and study have been aa.de in 

the area of morale. 

5. "Morale is the extent of 'we-feeling* or cohesive-

nesa of the group.M fhis appears to be oversimplified and 

ignores the individual. 

6. "Morale is a collection of job-related attitudes.n 

Here morale is defined as being neither an attribute of 

groups or individuals but in terras of the environment in 

which the individual and group work. 

7. "Morale is the personal acceptance of the goals of 

the group." fhls is on# of the most widely accepted defi-

nitions of morale* It considers morale an attribute of the 

individual but one which exists only in reference to a 

group of which he is a member. 

8. "Morale is the extent to which an individual1s 

needs are satisfied and the extent to which the individual 

perceives that satisfaction as stemming from his total job 

situation.M High morale under this concept, Ouion 

explained, would be reflected by a minimum of frustration-

instigated conflict, by many favorable attitudes, by 

well-adjusted employees who can become ego-involved in 

their mutual endeavor, and by a high degree of cohesiveness. 
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Guion (20, pp. 62-63) observes that fire attributes 

necessary to an adequate concept of morale were found la 

this latter definition: (a) The dynamic complexity of 

morale is recognized. It reflects the fact that morale is 

not a concept with a single dimension but a construct of 

many components. It requires that the factors be defined 

in terms of individual needs, (b) It relates morale 

basically to the individual, although groups can also be 

described in terms of morale. Such group descriptions, 

however, take as their point of departure the satisfactions 

of the members of the group. Kits is to take the position 

that group morale is based to a great extent upon the 

morale of the members within it. (c) The latter definition 

relates morale to the work situation and not simply to 

generalized traits, (d) The role of motivation is recog-

nized in this definition* and it implies that a member of a 

group may perceive his several needs as being satisfied by 

the work situation, (e) The definition can apply to all 

types of employees and all types of work situations. It 

may be equally applicable to salesmen or college profes-

sors, authors or psychologists themselves. 

It was noted that the definition (of teacher morale) 

adapted from Good's Dictionary of Education (18, p. 264) is 

very similar to the one selected by Guion for the psycho-

logical symposium and encompasses the five attributes cited 
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above. It states that teacher morale is defined as "the 

collective feelings and attitudes of a teacher or teachers 

as related to their duties, responsibilities, and goals," 

Gattell (7* pp. 48-63) reinforced the above concepts 

of the psychological construct of morale in that he dis-

tinguished structure, syntality, and synergy in the terra. 

Structure is defined as encompassing the behavior of indi-

viduals toward one another, status characteristics, and 

reciprocal role relationships• Syntality is synonymous 

with individual personality and Includes the group deci-

sions, performance, and internal (group) interaction 

whether it is effectively discharged or not. Synergy then 

refers to the dynamic factors, the energy total of indi-

vidual efforts contributed to group action. 

Stagner (39* pp. 64-70) defined the concept of morale 

in terms of an individual-group relationship. Be said that 

it "is an index of the extent to which the individual per-

ceives a probability of satisfying his own motives through 

cooperation with the group." He stated further that there 

is no such phenomenon as morale in general, but that the 

state of an individual's morale must be gauged relative to 

a specific group, such as a company, a work group, or a 

faculty. 

Stagner said that morale is not a meaningful texm if 

the individual is seeking individual goals through 



20 

individualistic action. Fro® the subjective view, if he 

does not perceive himself as a member of the group, the 

term morale is simply not relevant. While he nay be 

objectively a member of the group, if his actions are taken 

in an individualistic fashion, then it must be concluded 

that his morale is low. nevertheless, as some researchers 

have emphasized, the individual productivity may be high. 

Morale and efficiency have a complex but not necessarily a 

linear relationship. 

High morale can exist when the group member perceives 

himself as part of the group and believes in the probabil-

ity that a course of action will achieve both his and the 

group goals. Group goals have become individual goals and 

are important to the member because they provide a route to 

personal goal® which are not inherent in the group. 

3tagner (39* pp. 68-70) summarized his motivational 

analysis in three phases: (a) the private goals of the 

individual, (b) the group goals, and (c) the perceived 

relationship between these two sets of goals. Morale, 

then, derives from the fact that the group member sees him-

self as a component of the group and his goals as 

contiguous with the group goals. One who wishes to raise 

the morale of a group needs to create a situation where the 

group and individual goals coincide to the greatest pos-

sible extent. 
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Cronbach and Meehl (14,. pp. 281-502) pointed out that 

a construct such as moral© is defined by & "network of 

associations or propositions which relate various observ-

ables (or additional constructs) to one suaother.n It is 

possible to learn more of a particular construct by-

increasing the exactness of the components in the network, 

through observation or some type of measurement of the com-

ponent relationships. The measurement of morale, then, is 

to measure the several variables within the network and 

ascertain their interrelationships. 

Katzell (26, pp. 71-78) stated that morale is more of 

a hypothetical construct than an empirically proved vari-

able. It is a construct that has been evolved to help 

explain inter-group relationships and differences In effec-

tiveness under certain conditions. This is the concept 

proposed to explain why one army will fight under great 

adversity while another will surrender, why one faculty or 

work group will show higher productivity than another, 

given equivalent conditions and incentives. 

Harx (31# pp. 235-24-7) observed that many hypothetical 

constructs, or concepts, provide the model for study and 

research by which the measurement becomes more accurate and 

by which the validity may be measured. 

Katzell's conceptual definition of morale (26, pp. 71-

76) is that of "a condition of congruent motivation among 
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members of a group* resulting In relatively Mgh lewis of 

energy-@xpeaditure toward coisaoon goals having positive 

valence." The kinds of variables which need t© be explored 

and analysed relative to morale include: (a) the member's 

understanding and identification of group goals, (b) the 

extent to which the incentive system provides positive 

reinforcements, (c) the extent to which group goals are 

realized, (d) the cohesiveness of the group, and (e) the 

level of work satisfaction, viewed as a function of the 

relative levels of individual goal realisation and frustra-

tion, However, it must be noted that high work satisfaction, 

is not synonymous with morale, since the former can result 

from realizing personal goals while tie group goals may be 

ignored partially or completely. 

Types of measures which were suggested by Katsell to 

measure certain variables includes measures of job satis-

faction, audits of the work situation, job situation 

questionnaires, and behavioral or performance measures. He 

stated that morale probably will always be expressed in 

terms of factorial scores. The variables probably will 

include various attitudes, organizational and situational 

attributes, personality attributes» and performance 

measurements. Some factors would contribute to the morale 

equation positively, some negatively} some would act as 

suppressor variables. The final analysis of the construct 
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of morale will depend on the research into the contributing 

variables and their interrelationships within the whole 

network* 

Morale as an Interrelated Variable 

The close relationship between morale and group effi-

ciency is so generally recognized that industry and other 

management are spending millions of dollars studying how to 

improve this energizing spirit, or force. Elsbree and 

Beutter (15) made this observation and added that many fac-

tors enter into the fabric of the matter. Some of the 

factors concern the individual, some his working condi-

tions , and others the interrelationships of these and 

personalities, but one of the most noteworthy focal points 

of concern which has received little attention is that of 

the teacher's personal problems and difficulties. These 

merit extended research and attention. 

Kaplan (25, p. 407) mentioned several factors relative 

to teacher morale and how intimate the teacher's psycho-

logical outlook is to the whole mental health of the school* 

Ihree deterrents to total school morale are the profes-

sional pressures exerted both from within and without the 

school, the community expectations, and relations with the 

school authorities. The teacher finds himself almost com-

pletely absorbed with the pupil's life by working with him 
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in school and working on his papers and other matters that 

concern M m out aid* of school. 

Lang (2?, p. 10) discussed moral© in the context ©f 

great work pressures and expectations. He observed that a 

mentally healthy person can deal constructively with 

reality at its worst, but a person who finds it impossible, 

or very difficult, to Maintain a high level of confidence 

and positive attitudes will not likely secure satisfaction 

from struggle or by turning adversity into accomplishment, 

fo meet reality in the right way, Lang said that the indi-

vidual must feel internal security and, second, security in 

his relationships with his fellow workers, students in the 

classroom, or family members. The ultimate aim of every 

teacher to guide his students toward maturity will not be 

achieved by an individual who is overly hampered by anxie-

ties and tensions brought about by insecurity in his school 

relationships. 

Iiieberman (30, p. 468) discussed this situation rela-

tive to favoritism in the classroom* Be stated that 

numerous studies such as that reported by Hollingshead 

reveal that preferential treatment is accorded children of 

higher social status by teachers who experience high levels 

of tensions about their own status and refuse to exaaine 

their own backgrounds and motives for going Into teaching, 

lieberman also stated that social advancement, not social 
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service, is the aaia inducement for those who enter 

teaching. 

McKinney (32) discussed moral© in terms of the "inte-

grated personality." "Without departing from the concepts 

already presented, he observed that the well-adjusted per-

son,, the high morale individual, possesses dominant motives 

which give hi® direction or he follows a dominant philoso-

phy which accomplishes the same purpose. fhe person with 

either high or low morale perceives this relative to his 

relations with other people, fhe people with whom he works 

give him the perspective which reflects his level of morale 

and working efficiency. 

Hilgard (25* pp. 491-492) explored the implications of 

a number of industrial experiments relative to moral® and 

working efficiency and concluded that the social environ-

ment is much more important to good morale and high 

production quotes than physical environment. The social 

factor is Important even in work of a menial, repetitive 

nature. In his studies Hilgard concluded that good working 

companions, or relationships, rate high in workers' views 

of Job satisfaction* Social environment often was found to 

rank higher than pay. 

Yarborough (44, p. 130) in a study of Illinois 

teachers found that the support given to their discipline 
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problems with the students in their charge was the most 

important factor in their morale. 

Similarly Becker (5 ) found a definite set of expecta-

tions among Ohic&go teachers with respect to their 

principals. Of three that he listed, the principal's sup-

porting the teacher in his relationships with pupils and 

parent® was at the top of the list# 

Chase (B, pp. 1-4} in M s study of teacher morale 

related to professional leadership found that teachers' 

praise or censure of principals was clearly related to the 

belief that hie role is primarily to bolster the teacher in 

hie classroom relationships. This was found to be signifi-

cantly higher in schools with low morale where teachers 

felt insecure and frustrated* In the high morale schools* 

Chase found that the teachers still emphasized the princi-

pal's helpfulness in solving problems of pupil adjustment 

and classroom instruction. 

Group Dimension® Descriptions Questionnaire 

fhe Group Dimensions Descriptions questionnaire 

(Appendix A) was developed for us© in the Ohio Stat® 

Leadership Studies by John K, Hemphill. The work was an 

early attempt to measure and explore the dimensions of 

social groups which seem to be common to all interrelation-

ships . Two uses of the methods thus developed mm 
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projected* first, to provide data for research studies 

which, attempt to test hypotheses relative to group charac-

teristics; second, t© produce Information of practical use 

to administrators and executives who are Interested in the 

moral© and integrity of groups or organisations* 

Hemphill (21, p. 1) observed that it was becoming 

increasingly clear that the behavior of an individual was 

In a large measure influenced by the group of which h© was 

a member or with which he worked. However, dependable 

knowledge about how to promote and maintain effective and 

satisfying group relationships was not nearly as abundant 

as the recognised need. While amy officers, athletic 

coaches, and school superintendents were well aware that 

their success and the success of their enterprises was 

dependent upon the groups with which they worked, and that 

this group success was critically dependent upon unit 

morale, they still did not have an abundance of knowledge 

about the many and varied factors involved or the inter-

relationships of these variables. 

In his monograph on situational factors in leadership 

published In 194-9$ Hemphill first began to Isolate the 

variables that were later employed in the Group 

Descriptions Questionnaire. In 1950 Hemphill and Westie 

published an account of the development of the dimensions 

instrument in the Journal of Psychology (22). 
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The developed, instrument (Appendix A) consists of 150 

statements about the characteristics of groups. The 

respondeat to the instrument expresses his answers for a 

specific group by indicating to what degree he regards his 

statement as reflecting an attitude toward, perception of, 

or impressions ©r knowledge about a group or organisation, 

The response continuum proceeds from definitely true to 

mostly true to both true and false to mostly false to 

definitely false. The 150 items are arranged to yield 

scores on thirteen group factors, or dimensions. These 

thirteen dimensions are indicated and defined as follows 

(21, pp. 2-5)* 

1, Autonomy is the degree to which a group func-
tions independently of other groups and occupies an 
independent position in society. It is reflected by 
the degree to which a group determines Its own activi-
ties, by its absence of allegianct*. deference and/or 
dependence relative to other groups. 

2. Control is the degree to which a group regu-
lates the behavior of individuals while they are 
functioning as group members. It is reflected by the 
modifications which group membership imposes on com-
plete freedom of individual behavior and by the amount 
of intensity of group-derived government. 

3. Flexibility is the degree to which group 
activities are marked by Infoxmal procedures rather 
than by adherence to established procedures. It is 
reflected by the extent to which duties of members are 
free from specification through custom, tradition, 
written rules, regulations, codes of procedure, or 
even unwritten but clearly prescribed ways of 
behaving» 

4, Hedonic tone is the degree to which group 
membership is accompanied by a general feeling of 
pleasantness or agreeableness. It is reflected by the 
frequency of laughter, conviviality, pleasant 
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anticipation of group meetings, and by the absence of 
griping and complaining. 

5„ Homogeneity is the degree to which, members of 
a group are similarwith respect to socially relevant 
characteristics# It is reflected by relative uni-
formity of members with respect to age, sex, race, 
socio-economic status, interests, attitudes, and 
habits. 

Intimacy is the degree to which members of a 
group are mutually acquainted with one another and are 
familiar with the most personal details ©f another's 
lives. It is reflected by the nature of topics dis-
cussed by members, by modes of greeting, forms of 
address, and by interactions which presuppose a 
knowledge of the probable reaction of others under 
widely differing circumstances, as well as by the 
extent and type of knowledge each member has about 
other members of the group. 

7. Participation is the degree to which members 
of a group apply timeand effort to group activities. 
It is reflected by the number and kinds of duties mem-
bers perform, by the voluntary assumption of 
non-assigned duties and by the amount of time spent 
in group activities. 

8. Permeability is the degree to which a group 
permits ready access to membership. It is reflected 
by absence of entrance requirements of various kinds, 
and by the degree to which membership is solicited. 

9. Polarization is the degree to which a group 
is oriented 'and works toward a single goal which is 
clear and specific to all members. 

3-®* Potency is the degree to which a group has 
primary significance for its members. It is reflected 
by the kind of needs which a group is satisfying or 
has the potentiality of satisfying, by the extent of 
readjustment which would be required of members should 
the group fail, and by the degree to which a group has 
meaning to the members with reference to their central 
values. 

11. Stability is the degree to which a group per-
sists over a period of time with essentially the same 
characteristics. It is reflected by the rate of mem-
bership turnover, by frequency of reorganizations and 
by the constancy of group size. 

12. Stratification is the degree to which a group 
orders its"members in̂ to status hierarchies. It is 
reflected by differential distribution of power, 
privileges, obligations, and duties and by asymmetrical 
patterns of differential behavior among members. 
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13* Viscidity Is the degree to which members of 
the group function as a unit* It is reflected by 
absence of dissension and personal conflict among mem-
bers, by absence of activities serving to advance only 
the interests of individual group meters, by the 
ability of the group to resist disrupting forces, and 
by the belief on the part of the members that the 
group does function as a unit. 

Score® on these thirteen group dimensions provide a 

profile of an individual's perception and attitude toward 

his membership within a group. A profile based on the 

responses of all members of a group (or on a sample of all 

members) gives a description of the particular group as it 

appears to its members. Thus, the Group Dimensions L>escrix>-

tions Questionnaire may be used either to assess an 

individual's orientation toward the group of which he is a 

member or to obtain a description of the dimensions, or 

characteristics, of a group as seen by its members. 

the standard population was composed of five sub-

samples. Sample A was made up of 100 respondents* 

descriptions of 100 miscellaneous groups, lach of the 100 

persons cited described a different group* Shis sample 

differs from the other four in that each respondent 

selected from his experience one of the groups of which he 

was a member and described that group by completing the 

froup Dimensions Descriptions questionnaire. The other 

four samples consist of a smaller number of groups with 

each group being described by two or more of its members* 
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Sample A then was expected to contain more heterogeneity in 

the kinds of groups desoribed than the other four. 

Sample 1 was composed of descriptions supplied by 130 

members of the faculty of a liberal arte college. Each of 

these persons provided descriptions of -his department con-

sidered as a group. Two or more descriptions were secured 

fro® eighteen departments. The data were secured anony-

mously except for the identification of the specific 

department®. Approximately one third of the members of the 

several departments contributed to the data, ranging from 

two in the geology department to twenty-three in the 

English department. 

Sample 0 was compiled from 185 women office employees 

of a large insurance company, fhese respondents worked in 

clerical jobs in the home office of the company. 

Sample B consisted of 215 college students who were 

members of nine different organizations, which in turn were 

affiliated with the religious council of a university. 

these data, or descriptions, were collected with strong 

emphasis on anonymity. 

Sample I was composed of descriptions of school staffs 

by 320 public school teachers, the school staff.® described 

included nineteen total city systems, nineteen high school 

staffs, and seven elementary school staffs. Biographical 

information concerning the 320 respondents in this sample 

is presented in Table I which follows. 
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fABXtB I 

BIOGRAPHICAL IlfOMAflOI COJJGERHING 320 PUBLIC SCHOOL 
EBACHSES CQHP06I8G SAMPLE B 

Biographical Taxiable 
©f 

lespo&de&ts 
Percentage ^ 
Distribution 

Sex 
Halt 
Female 
I© data 

?1 
235 
14 

22.2 
73.4 
4,4 

Total 320 ! 100.0 

As# 
29 and under 
30-39 
4G-"49 
50-59 
60 and owr 
So data 

52 
70 
108 
58 
13 
19 

16.3 
21.9 
33.8 
18.1 
4.1 
5.9 

fotal 320 100.0 

Taaohing Experience 
0—1 
2—4 
5-14 
15-25 
26 or nor® 
No data 

34 
13 
92 
85 
68 
28 

10.6 
4.1 
28.8 
26.6 
21.3 
8.8 

Total 320 100.0 

Tears In Present Syataa 
0-1 
2-5 
6-10 
11-19 
20 ©r more 
No data 

.56 
55 
61 
49 
76 
23 

17*5 
17.2 
19.1 
15.3 
23.8 
7.2 

$©tal 320 100.0 

*S«a of per cents does not always ©qual 100.0 due to 
romding. 
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From this table tt Is seen that 73 per cent of the 

t@ach.ers are women., the majority of them feting betw®«n 

thirty and fifty-nine years of age. fifteen per cent of 

the respondents had less than fife years ©f teaching 

experience and Q¥@r half had he en teaching in the school® 

they described for at least six years, 

fable II presents data concerning the types of school 

units that were described, their sizes in terms of number 

©f staff members and the number and per eent of respondents 

who described each type of unit* 

TABLE II 

TIPS Of GROUPS COMPOSING SAMPLE 1» TOTAL NUMBER If 
BACH GROUP, 4MB TUB NUMBER AND PER OUST 

DESCRIBING EACH GROUP 

Type of Unit 
Number 
in 
Unit 

Number of 
Respondents 

Per Cent 
of Unit 

Responding 

Total City School Systems 

High School Staffs 1 

UMMAtaxy- School Staffs 

2040 

706 

: 140 

162 

127 

31 

7.9 
18*0 
22,1 

Total 2886 520 11,1 

A comparison of the responses of the public school 

teachers with the responses of the other samples indicated 

that they differ in the following respects: 

1. The school unit Is observed to exercise moderately 

high control over the conduct of its teachers (Control). 

mailto:t@ach.ers
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2. ©it unit is described a® relatively less intl-

mate than other groups in the standard population 

(Intimacy)* 

$• $h© school unit is seen to he moderately diffi-

cult to 5©ia as a staff member (Permeability)# 

4. fh© teachers regard the school unit as rela-

tively important to them as a group (Potency). 

§. fh© school unit is seen to he a relatively 

autonomous group by the teachers (Autonoay). 

6. fh® school unit is regarded by teachers to be 

relatively heterogeneous in membership (Homogeneity). 

7. The school is seen by the teachers as a rela-

tively stable group with little turnover or change in 

its basic characteristics (Stability). 

8» fhere is a tendency for the teachers to regard 

their group as requiring considerable participation but 

with little emphasis on stratification (Participation 

and Stratification). 

The difference between this sample of group descrip-

tions and the total standard population is generally as 

expected. The school units included large school systems 

in which high intimacy among most members could not 

occur, and it is unlikely that very homogeneous group® 
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of the larger sizes would be assembled* Moderately low 

permeability is consistent with the general educational 

attainment criterion for entry into the teaching profes-

sion, fhe view ©f stability is not inconsistent with 

the professional character of public school teaching a® 

a rooation. Potency of these units reflects the high 

involvement of public school teachers in their jobs. 

Hemphill observed also that the normative data 

available to date should not be construed to represent 

any possible grouping that might occur or be found, but 

that the meaning and definition of the term "standard 

population*1 a® employed in his use of the Group Dimen-

sions Beacrlptions Questionnaire is that which is 

provided by the five sub-samples which make up the total 

sample of 950 oases. 

The reliability of the Group Dimensions Descriptions 

Questionnaire was tentatively determined by correlation 

of odd and even items on the instrument, The means, 

standard deviations, and reliability estimates are pre-

sented in fstbl® III. 
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TABLI III 

MEANS, STANDARD DOTATIONS, AND EELIlBlLIflSS Of GBOUP 
DIMENSION SCORES DESCRIBING 100 GROUPS II SAMPLE A 

Group 
Dimension 

law Score 
Mean 

; Standard 
Deviation 

I Estimates of 
Reliability* 

1. Autonomy 3130 12.55 .92 
2* Control 51.46 6.84 *66 
3* Flexibility 29,80 9.95 .72 
J|̂  Hedonie Tone 17.72 3.10 .28 
5. Homogeneity 56.60 10.15 .80 
6, Intimacy 51.18 7.32 .79 
?. Participation 53.9$ 6,15 .62 
8. Permeability 35.00 11.55 .78 
9. Polarization . 58.02 8.92 .80 
xo • Potency 47.90 9.16 .80 
11. Stability 12.68 4.26 .50 
12, Stratification 36.02 9.08 .79 
15. Viscidity 38.90 10.35 *86 

'Estimates are based on the correlation of odd versus 
«ven items corrected for full length of the distension. 

It may he noted that the estimated reliabilities of 

the dimension scores vary greatly with the dimension. The 

scores for Stability and Bedonic Tone are baaed on 

responses to fewer items than the others, which may 

account for their lower reliabilities. 

ly way of comparison, Table 17 present® estimates 

of the reliability of the dimension scores for three 

sample® for which these data were available. 
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f A1IS I? 

ESTIMATES OF KKLIABILITY Of GBOUP DIMENSION 
' SCOfiBS ?HOK fHRll STUDIBS 

Group Dimension 
Miscellaneous 

Groups 
(9 - 100) 

College 
Departments 
(1 « 130) 

Public 
School 
Systems 

(» « 83) 

Autonomy 
Control 
Flexibility 
Hedonic torn 
Homogeneity 
Intimacy 
Participation 
Pens® ability 
Polarization 
Potency 
Stability 
Stratification 
Viscidity 

.92 
•66 
.72 
.28 
.80 
.79 
.62 
.78 
.80 
.80 
.50 
.79 
.8$ 

-S3 
. 4 5 
.64 
.64 
.69 
.,84 
.70 
.60 
.87 
.72 
•73 
. 72 
.90 

.88 

.60 

.59 . 49 

.67 

.85 

.63 
*85 
.82 
.84 
. 64 
.7® 
.87 

It may be seen that there 1® considerable variation 

fro® sample to sample. fhis is probably due to factors 

associated with the relative homogeneity of the types of 

groups involved in each and, in part, to the relevance ©f 

the item© included within a given dimension area to the 

respondent's attitudes toward his group. 

fable V presents intercorrelations among the thirteen 

group dimensions scores for each of three samples of 

respondents? the 100 miscellaneous groups (Sample A), a 

sample ©f 130 college faculty members from nineteen depart-

ments (Sample B), and a sample of 320 teachers from 

forty-six public school systems (Sample B). 
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It may be mm that a comparison of the three inter-

correlations for specific pairs of group dimensions scores 

in Table ¥ indicate® that the Talma of specific intercorre-

lations depend# upon the characteristics of the group 

samples, for example, the correlation between Stability 

and Control is .01 for the sample of 100 miscellaneous 

groups which contrasts with the -.20 for the sample of 

respondents front the college departments. Hemphill observes 

in his monograph (21% p. 33) that until sufficient expert- ' 

erne# is accumulated concerning those parameters of group 

populations which account for major differences in correla-

tions between pairs of dimensions, the question of revision 

to reduoe the number will be highly suspect. 

Hemphill claimed validity for hie instrument on the 

basis that obvious differences that are known to exist 

among groups are reflected in the dimensions scores, She 

Mmenglons Descriptions (Questionnaire was held to be 

valid on the basis of affirmative answers to the following 

three questions based,upon five profiles which will be 

cited later (21, p. 34): 

1, Bo individuals who belong to the same group give 

similar descriptions on the questionnaire? 

2, Are obvious differences among groups of differing 

general classes reflected in the dimension score? 
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3. Are the group Magna!one scores related to vari-

ables of group behavior and/or performance? 

Profiles of fir* groups attested to the validity of 

the questionnaire* They included: 

1. A random sample of five members in a department ©f 

instruction within a Midwestern university, 

2. five active members of a religious group asso-

ciated with a large university. 

3. five randomly selected members of a small office 

group in an insurance company. 

fwo subjects in a four-man laboratory group work-

ing under conditions of "acceptance,M 

5. Two subjects in a four-man laboratory group work-

ing under conditions of "rejection.n 

Further evidence of the validity of the Group Dimen-

sions Descriptions Questionnaire for the purposes of this 

study was observed in that it recognises the five attri-

butes cited as necessary to an adequate concept of moral© 

measurement in Chapter II (p. 18). fhest included: 

(1) the dynamic quality of morale encompassing several 

factors or variables, (2) the necessary relationship of the 

individual to the group and the group to individuals, 

(3) the necessary relationship of morale to the work 

situation, (4) the role of activation and needs relative 
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to work, and. (5) the application of the construct, or the 

instrument, to mil types of groups. 

Teacher-Pupil Rapport 

Liberty, freedom, and ©quality find no better expres-

sion anywhere in America than they do in th# public school 

classrooms. Ironically, however, it is this democratic 

spirit that creates ©any problems among the school children 

of the nation, fhe great respect which th® teacher 

receives from th© school patrons and the tremendous influ-

ence she exerts in th© lives of the pupils In her charge 

places a great responsibility on her, ler favorable 

response assists her pupils in staking favorable adjustments 

to school life and expectations and acts as an incentive to 

achievement, A negative response on her part brings 

insecurity and may cause some of her pupils to »eek relief 

in retirement or misbehavior. 

A majority of American school teachers are admirable 

men and women who possess a good understanding of th® 

pupil. Bany of these are able and willing to combine tact, 

patience, and teaching skill to their own enjoyment of 

teaching as well as to the interest and welfare of their 

pupil®, fheir lessons are characterised by spontaneity, 

fhey seldom have discipline problems, because their pupils 

enjoy a great measure of freedom in planning and working in 
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the classroom situation. This type of teacher who enjoys 

her work and skillfully assists har pupile in developing 

their skills and understanding is a great asset to the 

total school program* 

However, there are countless teachers in American 

school© who remain indifferent to the part they play and 

the influence they exert in the life of a pupil. These 

teachers Judge pupils by the completeness with which they 

fit into rigidly established procedures and the extent to 

which they conform to the standards as interpreted by th© 

school personnel. 

Biebe and others (36) in their discussion of the 

classroom observed that all persons, and especially ele-

mentary and high school pupils, act in large measure as 

others expect them t© act. fh© elementary school pupils 

particularly desire the approval of their teachers and 

other adults and will nearly always respond to positive and 

cooperative attitudes. While this is somewhat true in the 

high school years, the authors observe that here the 

teacher must view the individual pupils more in the context 

of groups because the approval of peers is quite strong. 

Gordon (19) stated that the first step in working 

closely and effectively with pupils is th® establishment of 

rapport. His definition of this working relationship is 

consistent with the definition employed in this study, 
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holding that it involves mutual and sustained interest, 

trust, and respect on the part of teacher and pupil. 

While not to© much hag "been determined about the way a 

teacher1s personality and attitudes will influence class 

behavior, several studies have indicated that this impact 

is the moat vital factor in the total learning situation. 

Perkins' study (33, pp. 115-118) shows that the climate in 

the classroom is set early in the term and remains fairly 

stable, and that the teacher's attitudes and behavior are 

vital in the climate-setting process# 

Gordon (19) suggested two major requirements for 

teacher® in providing the kind of constructive classroom 

leadership which will elicit maximum response and pro-

ductivity from their pupils. First, the teacher must he 

the kind of person who engenders warmth and good will and, 

thereby, is able to maintain a relatively informal atmos-

phere for work. The teacher must be the type of person who 

reflects, by his manner and attitudes, a respect for the 

individual regardless of his socio-economic status or 

academic ability. The knowledge of techniques in working 

with pupil® isa the classroom situation, while important, is 

no substitute for basic respect. Second, the teacher must 

have the ability to remain a flexible individual who con-

tinually grows in personality and academics but also is 

adaptive to group needs. The successful teacher is one who 
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can realize personal goals and ambitions through the suc-

cess of her class and not in spite of it. 

Stsinbrook (41) in hi® study of elementary school 

teachers with contrasting success recorded that (1) recog-

nized success in teaching ©©ems t© be related more to 

wholesons and constructive attitudes toward pupils than to 

professional acts and responsibilities, (2) teachers who 

experience little success in teaching tend to he annoyed by 

a greater number of elements in the classroom situation and 

by more trivial aspects of childhood behavior* and (3) 

teaching success is dependent upon a number of factors, 

none of which is totally differentiating. 

Rocchio (57) studied teacher-pupil relationships in a 

midwestern public school system of about 300,000 popula-

tion. He concluded from his study that those teachers who 

were "liked" scored significantly higher on rapport than 

those who were "disliked," He also found significant dif-

ferences relative to teacher-pupil rapport among teachers 

who had taught sere than five years as compared to those 

with less experience and among teachers of academic sub-

jects as compared with those who taught in non-academic 

fields. 

Aaron (1) also studied teachers' attitudes toward 

various pupil behavior problems. He concluded that there 

was no significant change in teachers' attitudes toward 
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"behavior problems from the earlier study by Wickaan (4-$) in 

1928, The problem® still causing most concern la the 

classroom were annoying and disorderly behavior and the 

aggressive pupil who will challenge the teacher* s author-

ity, Aaron observed further that teachers in her study 

appeared more concerned with the cited probl#»s than with 

helping pupils to meet their emotional needs* 

The Hature of Teacher Attitudes 

The term wteacher attitude" is often found in psycho-

logical literature, but there i& some disagreement relative 

to the implications of the construct. Good (18) observed 

that an attitude is a state of mental and emotional readi-

ness to react to situations, persons, or things in a manner 

which is in harmony with previously conditioned patterns of 

response. Hilgard (23, pp. 491-492) has termed attitudes 

as a disposition to give favorable, neutral, or unfavorable 

responses to ideas, persons, situations, or objects. 

Cronbach (13) held that attitudes are the meaning# attached 

to certain objects or ideas and which influence acceptance 

or rejection ©f that thing, Ferguson (16, 1?) stated that 

attitudes are the acceptance value of a belief. 

It may be noted that all of the cited definitions or 

concepts of the construct of attitudes enooapass an emo-

tional feeling for or against soae psychological object. 
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learners and Gage (35) observed that attitudes are not 

merely mental image® or verbalised ideas, but they take on 

meaning only in relation to son© object, situation, or 

stimulus, Like the construct "morale," attitudes are not 

genuine entities in themselves; they have meaning only in 

the context of relationship with other psychological 

phenomena* 

It was observed in the 1950 Association for Super-

vision and Curriculum Development Yearbook (2, pp. 500-506): 

Across the country, in courses in child develop-
ment, education, psychology, guidance, and counseling; 
in professional workshops; in in-service teacher-
education programs; and in professional group 
aeatings-—over and over again, teachers are saying, 
wW® feel that teaching would be more rewarding if we 
could get along better with children." 

fhe problem is that of creating a good psycho-
logical climate in the classroom. As used here, good 
climate mean® the friendly, informal atmosphere of 
the school which is characterised by acceptance and 
permissive attitude® of the adults toward the pupils. 

In short, the above emphasise® the importance--the 

necessity—of classroom situations characterized by good, 

positive teacher attitudes which will result in teacher-

pupil rapport in the best sense. 

It was reported in the 1952 yearbook of the Associa-

tion for Supervision and Curriculum Development (3) that it 

is surprising how many classroom teachers there are who 

believe that an outward expression of warm and friendly 

feelings for pupils will necessarily result in undermined 
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authority. In projecting this further, the writer said 

(5, p. 289)s 

for too long th© achievement of certain academic 
standards has "been th® main if not the sole criterion 
for admission to most teacher training institutions, 
with little or no assessment of the candidate*g reason 
for wanting to teach,, emotional orientation® toward 
children, or general stability of personality. 

Brescott (54) observed that psychiatrists are agreed 

that pupils as they grow and develop gradually should he 

given th® privilege and responsibility for initiating and 

regulating their own "behavior. Self discipline, clearly, 

is sore to he desired and a higher goal to reach than 

enforced order. Prescott went on to say that teachers 

should be selected for their intelligence, their sympa-

thetic insight with children's needs and behavior and for 

their skill in getting along and establishing rapport with 

pupils. 

In the 1950 yearbook of the Association for Super-

vision and Curriculum Development, Fostering Mental Health 

in Our Schools (2), it was reported that where the emo-

tional climate of the classroom is such that pupils and 

teacher alike can express their feeling© openly, then a 

relationship is found that is characterized by mutual 

respect, acceptance, and high morale. 

Kaplan (25, p. 319) reported a study in which 33,000 

pupils from grades one through twelve wrote on the subject. 
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MTh® Teacher Who Helped Me Most." The qualities mentioned 

most often were: 

X. Cooperative, democratic attitude 
2. Kindliness and consideration for the individual 
3» Patience 
4. Interest in pupils' problems 
5. Flexibility 
6. Vide interest 
7» Good disposition and consistent behavior 
8* fairness and impartiality 
9. Sense of humor 

10. Good personal appearance and pleasing manner. 

It may be seen that nearly all of the qualities cited 

above as observable in those teacher® who were truly 

helpful to their students are characteristic of the demo-

cratically oriented teacher with sound mental health and 

a warm personality. 

While there appears to be no panacea for the selection 

of good teachers for American classrooms, the foregoing and 

other studies demand that consideration be given to the 

personal attributes, the traits and attitudes, of the pros-

pect in addition to academic qualifications. Teachers are 

needed who can guide the pupils in their charge to become 

self-regulating and self-controlled individuals. The tech-

niques for this type of teaching are found in discipline 

through affection, recognition, acceptance, and self-

esteem. 
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the maatifttft teacher Inveatoaaf was origi-

nally constructed by Leeds la a doctoral study (28) at the 

University of Hinriesota. KevlplOBS were made in the 

original instrument by Leeds and Bobert Oallls who had been 

interested In the change in teacher-pupil attitudes rela-

tive to training and expertence# 

According to those who validated the Btn&eseta feacher 

Attitude Inventory instrument (11), attitudes afford a pre-

diction of the kind of social atmosphere that a teacher 

will be able to maintain in the classroom* 

Several earlier studies in the area of teacher-pupil 

relations in the classroom oontext influenced the work of 

these who developed the ftlnneaota feaeher Attitude Inven-

tory* tfiokaan (45) had thirty! mental fcygienists to rate 

fifty behavior problems of pupils that had been previously 

rated by public school teachers* and then compared the 

results of the two ratings* Be observed that public sohool 

teachers tend to characterise ideal behavior for pupils as 

that which is totally submissive to routine, authority, and 

not counter to the teacher's standards of classroom order. 

Leeds disapproved of suchj a philosophy of teacher-

pupil relationshipa in observing that the most vital Job of 

the teacher in achieving a good working atmosphere is that 

of creating a friendly classroom situation among the 
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teacher and pupils (29)» Teachers who are tolerant of mis-

takes and go far in making the pupil feel secure are those 

who contribute to the positive working situation. It was 

also observed that the ability of a teacher to develop 

©elf-reliance and maintain discipline is important, though 

often exaggerated, 

the technique decided upon by Leeds for the instrument 

which was developed and later called the Minnesota Teacher 

Attitude Inventory has been termed by Bird as the method of 

summated ratings. The person being tested lists his 

answers to the test items on a five-point scale ranging 

from strongly disagree to strongly agree. 

Cook and Leeds (10, pp. 399-403) reported in Educa-

tional and Psychological Measurement that a five-point 

scale was used instead of Strong*& three-point scale in 

order that a closer discrimination could be made in the 

respondent's react!ons. 

The original scoring weights for the test items 

employed a formula developed by T. L. Kelly, and subse-

quently was utilized by Strong in his vocational test. The 

scoring weights for each item ranged minus four to plus 

four. 

The original test as developed by Leeds had two forms 

which covered the teacher's attitudes toward pupils in a 

wide variety of topics. The two forme differed mainly in 
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their wording of the questions and contained 378 items. 

One form of the Minnesota geaeher Attitude Inventory listed 

the questions in an affirmative way, and the other listed 

them negatively. Two hundred public school teachers were 

requested to complete 'both forms of the trial test. Admin-

istrators la seventy schools located in three states were 

secured to assist in locating 200 teachers for the study. 

With the help of each administrator, selection was made of 

100 teachers who maintained good teacher-pupil relations 

and 100 teachers who were considered poor in their rela-

tions with their pupils in the classroom* 

From the responses of these 200 teachers on each ©f 

the test items, statistical analysis was made and 164- items 

were selected. !The final bases for selection of the test 

questions from the 756 items included: (1) items that were 

not ambiguous in meaning, lacking clarity, or poorly 

stated, (2) items which did not duplicate any other item in 

content, (3) Items whose chi-square values seemed to dif-

ferentiate between the good and poor teachers, (4) itens 

which showed a response pattern which was difficult to 

interpret. 

The »an score for the 100 "good" teaohers was 131.0 

as compared with the mean of -32.0 for the "poor" teachers. 

In order to validate the revised instrument now con-

sisting of 164 items, leeds secured the cooperation of 100 
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unselected middle-grade teachers« fh.es© teachers were 

situated in schools ©f cities ranging from 1*000 to over 

10,000 inhabitants* $h® rationale for using the middle-

grade levels in the validation work was that intermediate 

grade pupils are sufficiently mature to reply to questions, 

but they would not be as "sophisticated" in their replies 

as pupils in upper grades. 

fhe teacher-pupil inventoiy was administered to the 

100 unselected teachers. Then their scores were tabulated, 

and the reapoases on the 164 items of the highest twenty 

teaohers were compared with those of the lowest twenty in 

the group, fhe chi-square statistic was utilised to cal-

culate the probability of the instrument differentiating 

between the responses of the two extreme groups. Over 

64 per cent of the 164 items showed a significant differ-

ence at the 3 psx* cent level between th® top teaohers and 

those in the bottom group. The 100 unselected teachers 

were also scored on the basis of three rating®t (1) per-

sonal observation by Leeds, (2) the pupil's attitudes 

toward his teacher, and (3) th® principals under whoa the 

teacher worked. 

fhe rationale underlying this rating technique wa® 

based upon the following (12)t (1) the assumption that a 

person skilled in the field of teacher-pupil relations 

could visit a classroom situation and validly judge the 
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social climate which, prevailed, (2) the assumption that the 

attitudes which pupils have toward their teacher is a close 

reflection of the converse, (3) the assumption that a 

school principal who had worked closely with the teacher 

for a period of time could ascertain the emotional rela-

tionship between teacher and pupils and, further, could 

discriminate between those with high and low rapport. 

Therefore, the measured attitudes of teachers toward pupils 

wwri pupils toward teachers should be highly related. 

Leeds, using a revised form of Baxter's Rating of thj. 

>r's Personal Effectiveness, visited all of the 100 

classrooms of the individual teachers used in the study and 

rated them on the following criteria (4)i (1) creating a 

friendly atmosphere» (2) establishing a feeling of secu-

rity, (5) maintaining discipline, (4) exerting a 

stabilizing influence, (5) developing pupil self-reliance, 

A second rating was obtained from the pupils of the 

100 unselected teachers participating in the study. Leeds 

devised a fifty-item questionnaire called feachtr in 

order to obtain from the pupils the teacher's qualities on: 

(1) treatment of pupils, (2) interest in children, (3) dis-

position, (4) sense of humor, (5) status in the pupil's 

mind, and (6) teaching ability. 

Along with the first two ratings, the principals rated 

the teachers on the basis of: (1) attitudes toward pupils. 
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(2) personality adjustment , (3) attitudes of pupils toward 

the teacher, (4) disciplinary ability, and (5) the approach 

to teaching relative to subject-matter versus personal 

technique. 

$he correlations of the rating devices with the 

results of the teacher-pupil inventory were as follows: 

(1) inventory versus principals rating of teachers, A5\ 

(2) inventory versus pupil rating of teachers, .46? and 

(5) Inventory versus three validating criteria combined, 

.60. 
The reliability of the test, using the Spearman-Brown, 

split-half method, was #909. 

Many studies using the Kinnesota Teacher Attitude 

Inventory have been concluded in addition to the early 

validation work. Work in this area has been done by 

Medley, Coleman, Hardy, Cook, Kearney, Bocchio, Callis, and 

others in addition to Leeds. The following implications 

from these and the validation studies may be cited: 

X, Leeds (28) and Callis (6, p. 83) have experi-

mentally proved that the Minnesota Teacher Attitude 

Inventory measures teacher-pupil relationships with a 

validity of approximately .60. 

2. Leeds (28) studied the relationships of teacher 

attitudes to such variables as @ext age, teaching experi-

ence, marital and parental status, amount of training, and 
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grade level of teaching and observed that only grade level 

and age see® to fee significantly related to the teacher's 

ability to establish rapport with pupils. 

3. The reliability of the Minnesota Teacher Attitude 

Inventory as determined by the Spearman-Brown Prophecy 

Formula using the split-half method was observed to be 

•909 (28)» The reliability of the Minnesota feaeher Atti-

tude Inventory as determined by C&llls (80) on a test-

retest basis was found to be .84. Stein and lardy (40) in 

a study of normal school students in Canada found a 

reliability coefficient of .92. 

4. Coleman (9, p, 25?) observed that where important 

factor® were to be affected by the outcome of the Minnesota 

Teacher Attitude Inventogy« there was a tendency to distort 

the responses. With Price, cited in Chapter I, he ©on-

eluded that if the instrument were administered under such 

condition® as to minimise anxiety (anonymously), then there 

would be much less motivation to distort. Sorenson (38, 

p. 195) cam© to the same conclusion in his study involving 

406 prospective elementary and secondary teachers. He 

observed that signing the Instruments definitely affected 

their scores, although the attempts to "fake" the responses 

resulted in cross variation, with some scores improving and 

others moving in the negative direction. 
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la the ©ours# of the study an attempt was made to 

incorporate the findings and observations made toy earlier 

writers into the present study, so that both the ffroup 

Dimensions Descriptions Questionnaire and the Minnesota 

Attitude Inventory would be utilised appropriately 

and with optimum validity. She findings and statistical 

accumulations in Chapter III were in large measure mad# 

possible by the earlier efforts and research of the 

scholars mentioned in this chapter. 
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CHAPTER III 

RELATIONSHIPS BETWEEN TBACHKS MORALS AND TEACHBR-POPIL 

RAPPORT AHD OTHER SELECTED FACTORS 

The Population 

la. the course of this study the schools in the uni-

verse were grouped according to size and orgaaizational 

level as outlined in the procedure for collecting data and 

then stratified random sampling was used to secure the cell 

populations. Sis© was stratified according to the number 

of classroom teacher units, with alight variation between 

elementary schools and those classified as secondary. 

Small schools were defined as those having from one to 

eight teachers, middle-size schools as those having from 

nine to twenty-five (elementary) and nine to forty (Junior 

high and senior high), and large schools as having twenty-

six or more (elementary) and forty-one or more teachers 

(junior high and senior high). 

Initial contact with the school administrator was 

established by letter and followed up by a personal visit. 

The purposes of the study were outlined and explained, and 

in most instances cooperation was secured. 

61 
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With on# major exception the school administrators who 

were unable to ©©operate la the study were of two typest 

those who had already committed their teachers to ether 

studies or were engaged in in-service programs at the time, 

and, those who frankly explained that they did not sympa-

thise with research studies. The major exception to these 

two types was a school system which had internal problems 

and a high level of anxiety about morale study* 

A schedule was developed in the spring of I960 for 

personal visitation to each of the schools sampled and 

cooperating in the study. Where possible, the teachers 

were brought together in faculty meeting for the testing 

period of approximately one hour duration. Where this was 

not possible, the instruments and instructions were dis-

tributed to the teachers participating and the materials 

were collected shortly afterward, In no case was lees than 

50 per cent of the faculty Involved in the testing. 

It was strongly stressed that all of the data accumu-

lated in the study was to be kept strictly confidential. 

Code numbtrs instead of names were utilized for schools and 

for individual teachers, and this anonymity is maintained 

in the reporting of this study. 

Three instruments were completed by the respondents? 

(1) the Group Dimension® descriptions Questionnaire« 

(2) the Minnesota Teacher Attitude Inventory* and (3) the 
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Personal and Professional Data Inventory. Personal data 

included sex, age* marital status, religious affiliation, 

and parents' vocation. Professional data included salary* 

teaching experience, school size, school organisation, type 

(elementary), and education. 

fable TI, below, illustrates the nine-cell breakdown 

of the school population in the study according to organi-

sational type and the number participating. 

TABLE VI 

fXPl OF SCHOOLS COMPOSING POPULATION, TOTAL NUMBER IN 
BACH GROUP, AND TIB NUMBER AND PEE CBNT 

DESCRIBING BACH SCHOOL 

Type of Unit lumber Number of Per Cent of 
Type of Unit of Units Respondents Units Responding 

Elementary 
14*0 Small 50 7 14*0 

Middle-Size 88 3 3»4-
Large 20 2 10*0 

Junior High | 
8?. 5 Small' 8 7 8?. 5 

Middle-Sis® 21 2 9*5 
Large 9 | 2 22.2 

Senior High 
21.7 Small 25 5 : 21.7 

Middle-Size 20 3 15.0 
Large 16 2 12.5 

Total 255 33 12.9 

While a very small percentage of the middle-size ele-

mentary schools in the universe were used in the study, it 

may be seen in Table VI that a very high percentage of the 
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units in the small junior high cell were used. fMi dis-

parity in percentages was due entirely to the number of 

schools in the cell®# 

A® stated in Chapter I (p, 8) a minimum of forty 

teachers was utilised in each of the nine cells* and with a 

miyiimnia of two schools in each cell* Table TI1| below, 

illustrates the number of respondents in each cell. 

TABLE ¥11 

jffJMBSR OF fSACBEKS COMPOSING POPULATION, TOTAL lUKBlfi 
II BACH 01OUP* AND TBS mJHBER AID P1H GIST 

BlSOSIBIffi IACS SCHOOL 

Type ©f 
Unit 

lumber of 
Teachers* 

lumber of 
lespondents 

Per Cent 
Responding 

Slememtary 
Snail 
Hiddle-Siae 
Large 

350 
870 
©00 

42 
41 
42 

12.0 
4.7 
7*0 

Junior High 
Small 
Middle-Sis® 
Large 

63 
450 
390 

41 
42 
42 

65.1 • 
9*3 
10.8 

Senior High 
Small 
Middle-Size 
Large 

: 165 
750 
672 

40 
40 
iUL 
*T"T 

24.2 
5.3 
6*5 

Total 4J10 $?4 ®.7 

•The total number of teachers in each cell of the uni-
verse is an approximation, derived from figures supplied by 
school administrators and/or their secretaries* This means 
that the percentage responding is also an approximation. 

The percentage of teacher respondents shown in Table 

VII varies from 4.7 per cent in the cell for mlddle-slxe 
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elementary schools to 65*1 per cent In the ©@11 for the 

small junior high group. As in Table 11 this disparity in 

percentages is seen to result from the fact that one cell 

contains 8?0 teacher units while the other cell contain® 

only SJ, with only a few small school districts organised 

on a. junior high basis. 

Among th® instruments employed in this study was the 

Personal and Professional Data Inventory (Appendix B), 

which elicited such data a® sex, age, marital status, 

salary, teaching experience, and others. 

Approximately three out of four of the respondents in 

the study were female teachers. Less than 10 per cent were 

under twenty-five years of age, while nearly 6 per cent 

were over fifty-five years of age. The remaining age 

groups were equally spread among the other 85 per cent. 

Over three out of four of the persons assisting in the 

study were married, with slightly over 14 per cent single 

and approximately ? per cent either widowed or divorced. 

Ninety-three per cent of the respondents were of a Protes-

tant faith, with nearly 2 per cent of the Catholic faith 

and over 4 per cent reporting a faith not specified in the 

inventory. There were none of the Jewish faith reporting, 

lelative to parents1 vocations, there appeared to be an 

even spread among the types listed, with over 18 per cent 

listing a vocation in the "other" category. Inspection of 

those that were specified Indicated that a majority of 
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those sited in this category were farmers. The results of 

the tabulation of these personal data are illustrated in 

Table VIII, below. 

TABLE fill 

PERSONAL DATA Of THE RESPONDENTS 

8SSS23 
typ® o£ Data 
of Respondents 

lumber of 
Respondents 

Per Cent 
of Total* 

Sex 
Hal® 
Female 
Ho Response 

Under 25 
25-35 
36-45 
46-55 
Above 55 
No Response 

Marital Status 
Single 
Married 
Widowed 
Divorced 
I© Response 

Religious Affiliation 
Protestant 
Gatholi© 
Jewish 
Other 
lone 
No Response 

Parents' Vocation 
Professional 
Proprietor, Manager 
01erk» Salesman 
Skilled Worker 
Semi-skilled Worker 
Unskilled Worker 
Other 

285 
1 

36 
116 
109 
90 
22 
1 

16 
11 

348 
7 
0 
16 

6? 
76 
50 
61 
2§ 
21 
70 

23.6 
76.2 
0.0 

9.6 
31.0 
29.1 
24.0 
5.9 
0.0 

14, 
78. 
4, 
2, 

2 
1 
3 
9 

0.1 

93*0 
1.8 
0.0 
4.3 
0.1 
0.0 

17.6 
20.3 
13.3 
16.3 
7.8 
2*6 
18.7 

*Swm of 
of rounding. 

per cents does not always equal 100.0 because 
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The results of the tabulation of the professional data 

of the respondents are illustrated in Table IX, below. 

TABLE 11 

PE0FSS8IOIAL DATA OF THE RESPONDENTS 

Type of lata 
of Bespondents 

lumber of 
Respondents 

Per Oent 
of Total* 

Teaching experience 
Less than 1 year 16 4.3 
1-3 years 78 20.9 
4-6 years 72 19.3 
7-15 years 98 26.2 
16-25 years . SO 21.4 
Above 25 years 29 7.8 
lo response 1 0*0 

Salary 
State minimum 177 473 
Above state ainiiau® : 170 45.5 
Extra pay for extra duties 20 5.4 
Other - 7 1.8 

Education 
Less than bachelor's degree 2 0.1 
Bachelor's degree 241 64.4 
Master's degree 110 29.4 
Above Haster*s degree 20 5.4 
Other 1 0.0 

Organizational type 
(Elementary only) 

Self contained. 104 83.2 
Departmental 20 16.0 
Flatoon 0 0*0 
Ho response 1 0.8 

•Sm of per cents does not always equal 100.0 because 
of rounding. 

Less than 5 per cent of the respondents had taught 

less than one year, and nearly 8 per eent more than 



68 

twenty-five years. The middle categories of teaching 

experience were about evenly distributed t with. 26 per cent 

teaching from seven to fifteen, years, Relative to the 

annual salary seal©, over 4? per cent received the state 

minimum salary under the Foundation program, with almost a® 

many receiving pay above the minimum scale. Over 5 P®r 

cent reported extra pay for extra duties. Over 64 per cent 

of the respondents in the study held the bachelor*s degree 

only, while 29 per cent reported the masters degree. Of 

the 125 elementary school respondents, 83 p«r cent reported 

the self-contained classroom type, with 1© per cent report-

ing the departmental type and one not responding, lone 

reported to be utilizing the platoon type of elementary 

school organisation. 

Teacher Morale and Teacher-Pupil Kapport 

The teacher morale and teacher-pupil rapport data ' ̂ 1-

lected during the spring of I960 were assimilated from the 

Group Dimensions Descriptions Questionnaire, the Minnesota 

Teacher Attitude Inventory, and the Personal and Profes-

sional Data Inventory and processed through the IBM "704" 

computer at Texas Agricultural and Mechanical College, As 

projected in Chapter I (p. 9), coefficients of correlation 

using the Pearson product-moment technique were computed 

between teacher morale as measured by the Group Dimensions 
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Descriptions Questionnaire and teacher ability to establish 

rapport with pupils as measured by the Minnesota Teacher 

Attitude Inventory. The results of these computations, 

both of total and factorial scores, are presented in 

fable X, below. 

TABLE X 

OOBBBLATIONS BSTWSlf TEACHER H0BA1S 
AID TEACHBR-PtJPIL BAPPOHT 

f@acb.er Horale 
Factors and 

Teacher-Pupil Rapport 
Factors** and Total 

Total* 1 2 3 4 5 Total 

Control -.27 i -.34 -.32 -.19 -.36 -.37 
Stability .15 # fc#. f .17 .07 .28 .32 
Intimacy .11 .12 .15 ,11 .14 .18 
Stratification •08 .11 .04 .01 .05 .13 
Bedonio Ton® .14 .26 ! *25 = .15 .25 .35 
Autonomy .00 .05 .06 -.04 .10 .13 
Potency 
fiscldity 

-•06 -.03 -.04 .06 — .08 —.01 Potency 
fiscldity .22 .24 .27 .26 .21 .30 
Permeability -..09 -.13 -.12 : -.14 —.15 -.17 
Participation .13 . 22 .16 .15 .19 .27 
Polarisation .05 .01 .07 #14 .03 .01 
Flexibility .14 • 19 .21 ! .15 : . 1 7 j .19 
Homogeneity -.07 .03 -.07 — .10 —. 01 .01 

Total .11 .20 • IS ,14 .16 .274 

•The moral® factors are listed above in the order of 
their inclusion on the scoring key. 

**fhe teacher-pupil rapport factors listed above are: 
(1) moral status, (2) discipline, (3) principles of child 
development, (4) personal reactions of teachers, and 
(5) principles of education. 

In Table X the most meaningful single correlation of 

coefficient is that calculated between the total morale 

mailto:f@acb.er
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score and the total teacher-rapport score, fhis r is seen 

t© be ,274. In order to test the null hypothesis (Chapter 

I, p. 2) that there is no correlation between teacher 

morale and teacher ability to establish rapport with 

pupils* the critical ratio (7) was calculated from the 

formulas 

OR - r~° 

• \ c r . 

From substitution in this formula, the critical ratio 

for the r between teacher morale and teaeher ability to 

establish rapport with pupils was established as 5,21, The 

hypothesis that there is no difference is thus rejected at 

better than the ,01 level of significance. 

lEhie indication of a high level of significance between 

teacher morale and teacher-pupil rapport supports Watson*s 

findings cited in Chapter I (pp. 4-5), who observed that 

characteristics of good interpersonal relationships within 

groups seemed to proatot® high Morale, while a lack of such 

good relationships seemed to damage high Individual and 

group morale. 

Klein, also cited in Chapter I (p, 5), observed in his 

study that moral® seems to be very closely-related to men-

tal attitude and mental hygiene* Further he stated that 
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difficulties with individual and group moral® seemed to be 

rooted in the social environment, and that personal rela-

tionships* as those which exist in the classroom situation, 

were seen to he the pivot for good mental health and atti-

tudes* The findings of this study relative to the r of 

•274 between teacher morale aad teacher-pupil rapport seem 

to support the thesis established by Watson, Klein, and 

other investigators. 

Of the thirteen moral® factors in Table X, correla-

tions were highest with the teacher-pupil rapport variable 

relative to hedonic tone (.35)» stability (.32), viscidity 

(.30), and participation (.27). 

Hedonic tone is defined in Chapter II (p. 28) as the 

degree to which group membership is accompanied by a gen-

eral feeling of pleasantness or a&reeableness. It is 

reflected by the frequency of conviviality and laughter and 

by the absence of complaining and grumbling. Hedonic tone 

would seea to reflect several of the vital characteristics 

involved in the establishment of teacher-pupil rapport in 

the classrooa situation, and the high positive correlation 

between it and the rapport variable supports this idea. 

Stability is defined in Chapter II (p. 29) as the 

degree to which a group persists over a period of time with 

essentially the same characteristics. It would seem that 

stability in the school situation would be closely related 
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to good interpersonal relationships among both teachers and 

pupils. This is suggested in Steinbrook's study cited la 

Chapter II. He observes that teacher success and over-all 

attitude toward the profession is more closely related to 

wholesome attitudes toward pupils, consistency, and con-

structiveness than to many other factors. He states 

further that failure in the classroom, and subsequent 

morale difficultiest 'tends to be associated with teachers 

who are annoyed with a greater number of aspects of the 

classroom situation and pupils' behavior characteristics. 

Teachers who tend to be annoyed by trivialities, Steinbrook 

adds, are also given to inconsistencies and instability. 

The findings of this study seem to bear out these points. 

Yisoidlty is defined in Chapter II (p. 30) as the 

degree t© which members of the staff function as a unit. 

It is reflected by absence of dissension and personal con-

flict among individual group members, by absence of 

activities serving to advance only the interests of indi-

vidual members, by the ability of the group t© resist 

disrupting forces, and by the belief on the part of the 

members that the group, whether faculty or class, does 

function as a unit. Aaron, cited in Chapter II (p. 44), 

stated in her study that there was a significant difference 

between teacher-pupil rapport established in a permissive 

emotional climate and in as autocratic emotional climate. 
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This high positive relationship between, viscidity and 

teacher-pupil rapport indicates agreement between the find-

ings of this study and those of Aaron. 

Participation is defined in Chapter II (p. 29) as the 

degree to which members of the faculty apply time and 

effort to group activities. This factor is highly signifi-

cant in the establishment of good interpersonal 

relationships and success in the classroom. This finding 

agrees with Stagner, cited in Chapter II (p. 19)« who held 

that group morale and success were raised by the creation 

of a situation where group and individual goals coincide to 

the greatest possible extent. 

Of the thirteen morale factors in Table X, correla-

tions were lowest between the teacher-pupil rapport 

variable and control (-.37)• This high negative correla-

tion is seen to exist because the teacher-pupil rapport 

variable as measured by the Minnesota Teacher Attitude 

Xareatoasf., as discussed in Chapter II, assumes that the 

ability to establish and improve interpersonal relation-

ships increases with permissiveness and decreases with 

autocracy and a rigid emotional climate. Studies by Wall, 

Beecher, Haggerty, Brookover, Gordon, Perkins, Rocchio, and 

others discussed in Chapters I and II bear out this posi-

tive relationship between teacher-pupil rapport and a 

mentally healthful, penalssive classroom atmosphere. The 



74 

negative relationship between control and teacher-pupil 

rapport bears out the findings of the investigators cited 

and others as well# Teachers who tend to he more permis-

sive in the classroom do mot unduly regulate the behavior 

of pupils within the classroom, while they do encourage 

group-derived government (control) rather than the authori-

tarian type. 

Of the thirteen morale factors in Table X, no apparent 

relationship seems to exist between teacher-pupil rapport 

and polarization (.01), potency (-.01), and homogeneity 

(.01). Potency is defined in Chapter II (p. 29) as the 

degree to which a group has primary significance for its 

members. Polarization is defined as the decree to which a 

group is oriented and works toward a single goal which is 

clear and specific to all members# Homogeneity is defined 

as the degree to which members of a group are similar with 

respect to socially relevant characteristics. It is 

reflected by relative uniformity of members with respect to 

age, sex, race, socio-economic status, interests, atti-

tudes, and habits. With respect to these three morale 

factors which have been reflected as having a neutral rela-

tionship to teacher-pupil rapporti (1) polarization is 

minimised in the classroom situation where the teacher 

views each pupil's ability and needs individually and where 

a pupil is allowed to pursue the class goals at his own 
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•peed and on M s own level of attainment; (2) potency might 

seem to reflect some of the characteristics of teachers and 

groups who establish good interpersonal relationships, hut 

•the peculiar role of the school in the pupils' lives may 

account for this neutral relationship? (3) the very concept 

©f free public education in th# United States and the 

several localities explains the neutral correlation between 

homogeneity and teacher-pupil rapport. She pupils are 

neither homogeneous in background, socio-economic status# 

personality, nor interests and attitudes. 

Table H» below, presents the thirteen morale factor 

means and their stanine values. The stanine values are 

based on the distribution of raw scores describing 950 

group® on each of the dimensions. In order to facilitate 

their interpretation, the raw scores on the thirteen morale 

dimensions of the Group Dimensions Descriptions Question-

naire were converted into normalized scores which are 

expressed in tents of stanines (standard nines). Stanine 

refers to one level of a standard nine and is used to 

specify scores based on a distribution with the following 

characteristics t 

1. Stanine score 9 is assigned to raw scores that are 

grouped in the highest 4 per cent of the standard popula-

tion. 

2, Stanine score 8 is assigned to raw score® that are 

grouped in the next lower ? per cent of the standard popu-

lation. 
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3. Stanine score ? Is assigned to scores in the next 

12 per cent. 

4. Stanine score 6 is assigned to raw scores in the 

next lower 1? per cent. 

5. Stanine score 5 is assigned to the next lower 20 

per cent. 

6. Stanine score 4- is assigned to the next lower 1? 

per cent* 

7. Stanine score 3 is assigned to the next lower 12 

per cent. 
8. Stanine score 2 is assigned to the next lower 7 

per cent. 

9. Stanine score 1 is assigned to the lowest 4 per 

©eat of raw score© based on the standard population* 

f All® XI 

MORALE FACTORS, RAW SCORE MEANS, NUMBER OF ITEMS, AND 
STANINE VALUKS FOR 574 RESPONDENTS IN THIS STtfDT 

Moral© Factors ; Item® on 
the SDDQ i 

Raw Score 
Mean 

Stanine 
Value 

Control "12' 3*. 38 ' 6 ' 
Stability 13.58 5 
Intimacy 13 42.09 4 
Stratifieatlon 12 34.78 5 
Hedonic Tone 5 18.95 5 
Autonomy 13 34.80 5 
Potency 15 49.52 6 
Viscidity 
Permeability 

12 41.06 5 Viscidity 
Permeability 13 33.25 5 
Participation 10 1 34.54 5 
Polarisation 12 40.93 5 
flexibility 15 34.69 5 
Homogeneity ; 15 36.62 5 
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It is seen la Table XI that tea of the morale factor 

scores were assigned stanine values ©f 5* which represents 

the middle 20 per cent of the standard population or about 

average, Two morale factor scores were assigned stanine 

values of 6. Control and potency were assigned stanine 

values which placed them above 60 per cent and below 23 per 

cent of the standard population. Reflected in these two 

factors are: (1) the moderately high control ©f the school 

over the conduct of it® teachers, and (2) the importance 

(potency) of the school unit to teachers as a group. It 

seems appropriate to stress here that the stanine value® in 

fable XI include all of the raw scores of the 374- respond-

ent 8, those who scored high and those who scored low on the 

instruments. 

One morale factor score was assigned a stanine value 

of 4, which places the respondents in the study relative to 

intimacy above 23 per cent and below 60 per cent of the 

standard population, She school units represented in the 

data of fable U included large school systems in which 

high intimacy among its members could not possibly occur. 

This also probably reflect® aoderately low intimacy among 

teacher® in the middle—si&e and snail schools who tend to 

be conservative in their relationships. 

The extremely close grouping of the morale factor 

score values about the fifth stanine (middle 20 per cent) 
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seems to indicate two things s (1) the respondents in this 

study were very similar in many respects to those included 

in the standard population, sine# two of the fife groups in 

the standard group wore teachers with.similar personal and 

professional backgrounds, and (2) with a more widely diver-

sified use of the Group Dimensions Descriptions 

Questlonnaire« more meaningful comparisons may be made 

"between teachers and members of all types of groups. 

Table XII, below, present® the five teacher-pupil rap-

port factor mean® and the total score mean with its standard 

deviation as measured by the Minnesota teacher Attitude 

Inventory. The total possible score ranged from -150 

(Authoritarian) to 150 (Permissive), the total number of 

items on the Minnesota Teacher Attitude Inventory is 150, 

but several of the factor items overlap so that the total 

shown is not the sum of the test items. 

fABLE XII 

TEACHER-PUPIL BAPP0RT FACTORS, I M S . MSA13 
AID STANDARD DEVIATION FOR 374 TBACHEBS 

Teacher-Pupil Item® on law Score Standard 
Rapport Factors the MTAI Mean Deviation 

Moral status 70 8.04 
Discipline 37 -3.59 
Principles of child 

development 29 2.34 
Personal Heaction® of teachers 21 2.19 
Principles of education 34 1.70 

Total 150 11.97* 13.51 
*This mean for all groups combined corresponds to per-

centile ranks varying from slightly above the 50th down to 
the l^thf depending upon training, experience, and level of 
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From Table XII it is seen that the total t e &c her-pupi1 

rapport variable mean is 11.97* which is nearly twelve 

points above the median in the direction of permissiveness. 

Discipline is the only factor mean which falls below the 

median said in the direction of authoritarianism. Moral 

status with the highest number of test items shows the 

highest mean with 8,04- for the 374 respondent® in th® 

study, 

Teacher Morale and Personal and Professional 
Characteristics of Teachers 

The findings of this study relative to teacher morale 

and the personal and professional characteristics of 

teachers are summarized in Tables XIII and XIV, below. The 

personal characteristics include sex, age, marital status, 

religious affiliation, and parents' vocation. Professional 

characteristics include teaching experience, annual salary, 

and education. 

As projected in Chapter I (p. 11), analysis of vari-

ance, F ratio, is the statistic utilized to test: (1) the 

second hypothesis which states that there is no signifi-

cant relationship "between teacher morale and th© personal 

characteristics of sex, age, marital status, religious 

affiliation, and parents' vocation which is not due to 

chance, and (2) the third hypothesis which states that 

there is no significant relationship between teaoher morale 



and professional characteristics of salary, teaching 

©Xpertence, and education which is not duo to chance. 
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TABLS XIII 

ANALYSIS 0? VARIANCE FOR TBACHER MORALE AID THE 
PERSONAL CHARACTERISTICS OF 374 TSACHERS 

Source 

Sex 
Wale 
female 

Age 
Under 25 
25-35 ' 
36-45 
46-55 
Above 55 

H&rital status 
Single 
Harried 
Divorced 
Widowed 
Other 

Religious affiliation 
Protestant 
Catholic 
Jew 
Other 
Hon© 

Parents* vocation 
Professional 
Proprietor 
Clerk, salesman 
Skilled worker 
Semi-skilled 
Unskilled 
Other 

df 

373. 2. 
371. 

573. 
5« 

36 a, 

573. 
5. 

368. 

373. 
4. 

569* 

373. 
6. 

567. 

Suit of 
Squares 

17721137-
5753443s, 

7553336. 
23386614. 
21949372. 
17900656. 
4469412. 

10594347. 
59137200. 

3064250. 
2255487. 

207025. 

70229904. 
1635922. 
000000. 

3036306. 
365513. 

13832481. 
15337844. 

12200868, 
5799826, 
4170994, 

14136326. 

Mean 
Square 

53. 
* 

784. 
802. 

568. 
805. 

1Q44 
ywTT| 

777. 

444, 

F 

0.0658 

0.9777 

0.7060 

3.9161* 

0.5*97 

ml* 1 OX l^Vdl of 0o&£Actiijio# * 
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Examination of Table HII, above, Indicates that only 

o m of the five personal characteristics Is significantly 

related to the morale of the 574 teacher respondents, 

Religious affiliation with a variance of 5.9161 is signifi-

cant at better than the .01 level of confidence. However, 

examination of the respondents' data relative to this fac-

tor shows-that seven teachers of the Catholic faith of the 

total 374- had a mean score of 483.4 as contrasted with 

4-27.5 for two teachers who claimed no religious affilia-

tion, With 348 respondents posting a mean of 449.2 and 

16 respondents who checked the "other" space posting 435.6, 

it would seem hazardous to attach more than a possible sig-

nificance to the mean score extreme© posted by only 2 per 

cent of the respondents, 

Sanford and Holt writing in the Journal of Abnormal 

SS& Soglal Psychology (9, p. 94) stated that at least a 

moderate amount of stimulating ethico-rellgious ideal® is 

necessary for high individual or group morale. This postu-

late seems to b© borne out in the findings of this study, 

since the highest mean is represented by Catholics who are 

generally accepted to be devout, while the low extreme mean 

is represented by respondents who claimed no religious 

affiliation. Sven with this possibility apparent, it seems 

expedient to view these findings as tentative because of 

the small number of respondents representing the extremes. 
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Sex with a variance of .0658 is not significant. The 

mean score for male respondents is 448.7* with a mean score 

of 44-9.3 for female respondents, this agrees with, five 

studies in The Sncyclopedla of Muoational Research (7) 

which report neither positive nor negative relationships 

between ©ex and several aspects of teaching effectiveness. 

A variance of 3*02 was necessary for sex to "be significant 

at the .05 level of confidence. 

Age with a variance of .9777 is not significant. The 

mean score extremes were 458.1 for respondents under 

twenty-five years of age and 446.0 for respondents between 

forty-six and fifty-five year® of age. A variance of 2.23 

wad necessary for age to reach a .05 level of significance. 

Marital status with a variance of .7060 is not sig-

nificant. fhe mean score extremes for other than two 

Isolated cases were 452.8 for widowed respondents and 437•6 

for divorced respondents. the only respondent who omitted 

this response posted the high mean of 458,0. A variance of 

2.23 was necessary for significance at the .05 level of 

confidence, fhle finding agrees with that of Bocchio cited 

in Chapter II (p. 44) who concluded that there was no sig-

nificance in the mean scores In his study relative to 

marital status. 

Parents* vocation with a variance of .5497 was not 

significant. The mean scores for the various vocational 
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backgrounds were closely grouped, with, sixty-seven respond-

ents whose parents' vocation was professional in nature 

posting a »eaa of 45#.4 and the respondents who checked the 

unskilled group posting a mean of 445.7* A variance of 

2,12 was necessary for parents' vocation to be significant 

at the .05 level of confidence. 

fro® the findings discussed above relative to teacher 

morale and the personal characteristics of teachers* it 

seems appropriate to accept the second hypothesis of this 

study which states that there is no significant relation-

ship between teacher morale and the personal characteristics 

of seac, agei marital status, and parents' vocation. The 

part of the hypothesis relative to teacher morale and reli-

gious affiliation is tentatively rejected, with the 

reservations cited above. 

Examination of fable XI?, below, illustrates that none 

of the professional characteristics of teachers is signifi-

cantly related to teacher morale. Teaching experience with 

a variance of 1,1254 is not significant# The mean score 

extremes ranged fro® a high of 454.2 for respondents in the 

7-15 year bracket to 440,8 for twenty-nine respondents who 

checked the bracket of over 25 years' experience, A vari-

ance of 2,12 would have been significant at the ,05 level 

of confidence. 
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Salary with a variance of 2,2525 is not significant, 

although, a variance of 2.62 would hay© been significant at 

the #05 level of confidence, Again th® means were closely 

grouped, with #49.1 for 177 respondents reporting the 

annual state minimum, 448.3 both for 170 respondents 

reporting an annual salary above the state minimum and 20 

respondents who reported extra pay for extra duties. The 

high mean was for 7 respondents who reported in the "other" 

category, fhese posted a mean of 476.4. Inspection of the 

instruments indicated a strong possibility that the 7 

respondents were athletic coaches who might have been paid 

set stipends not based on a salary scale. 

Educational level with a variance of only .4791 was 

not significant, fhe means relative to teacher morale and 

education ranged from a high of 458.0 for an unspecified 

respondent to 456.0 for 2 respondents with less than a 

bachelor*s degree# fhe other means representing most of 

the respondents were 448.9 for 241 respondents with the 

bachelor*s degree, 451.1 for 110 with the ©aster*» degree, 

and 445.4 for 20 with above the master's degree. A vari-

ance of 2.J9 was necessary for significance at the .05 

level of confidence, fable XI?, below, illustrate® the 

professional characteristics of teachers relative to 

teacher morale. 
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XIV 

AHALI8IS Of VARIANCE fOH TBAQHEB M0BAL2 AID fill 
PKOPBSSIONAL CHAHACTS2ISTIOS Of 374 fBACHSBS 

Source df Sua of 
Squares 

Mean 
Square 

f 

Teaching experience 
Ii@ss than 1 year 
1-3 years 
4-6 years 
7-15 years 
16-25 years 
Over 25 years 

373. 
6. 

367. 

3222025. 
15694361. 
14577300. 
20219349. 
15929340. 
5635540. 

900. 
800. 1.1254 

Annual salary 
State MINI WIMP 
Above state 
Extra pay for 

extra duties 
Other 

373. 
3. 

370, 

35702237. 
34159115. 

4020354. 
1583889. 

1788. 
hrm 2.2525 

Education 
Below bachelor's 
Bachelor's degree 
Master's degree 
Above master's 
Other 

373. 
it 

* 

369. 

380192. 
48557109. 
22387642. 
3932071. 
209764. 

386. 
806. 0.4791 

Tims from the findings discussed above relative to 

teacher morale ltd the professional characteristic® of 

teaching experience, salary scale, and education, it seems 

appropriate to accept the third hypothesis that there is no 

significant relationship between teacher morale and pro-

fessional characteristics of teachers which is not due to 

chance. 
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Teacher Morale and School Size, School Organisation, 

and School Type (Elementary) 

The findings of the assimilation and statistical 

treatment of the data in this study relative to teacher 

morale and school sine, school organization* and school 

type (elementary) are presented in fable X?» below, fhe 

analysis of variance, F ratio, was again utilised to tests 

(1) hypothesis four which state® that there is no signifi-

cant relationship between the mean morale score and school 

size which is not due to chance, and (2) hypothesis five 

which states that there is no significant relationship 

between the mean morale score and school organisational 

level (elementary, junior high, and senior high) and type 

(elementary only) which is not due to chance. 

It is observed that the thirty-three schools sampled 

for this study ranged in sise from a ©ae-teacher school to 

several schools with above fifty classroom teacher units# 

fhe moral® score means were 451.4 for small schools, 4^0.9 

for middle-sized schools, and 445«1 for large schools. 

Small school® were defined in Ohapter I as those having 

from one to eight classroom teacher units, middle-sised 

schools as having from nine to twenty-five teachers (ele-

mentary) and nine to forty (junior high and senior high)» 

and large schools as having twenty-six or more (elementary) 

and forty-one or more (Junior high and senior high)* fhe 
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rang® is seen to be only ©«3 for -elan, with small schools 

highest and large schools lowest in mean score. 

The morale score mean was 44-6.3 for elementary 

schools, 447.3 for Junior high schools, and 453.7 for 

senior high schools. The range in mean scores for organi-

sational level is seen to he 7.4 with senior high schools 

highest and elementary schools lowest. 

The highest tingle morale score mean amoag schools 

according to size and organisational level was 459.1 for 

the middle-sis® senior high cell,. The lowest was 440.? for 

the large elementary school cell. The range is seen to he 

18.4. 

TABLE XT 

ANALYSIS OF VAHIANCS FOB TSACHSR MORALS AND SCHOOL SIZE. 
ORGANIZATIONAL LSVEL, AND SCHOOL Tim (KLSMBNTASI) 

Source df Sua of 
Squares 

Heam 
Square f* 

School size 350. 
O 

2892.9999 1446.4999 1,85 
School organization 

€m • 
2 • 
4. 

342. 

373» 
4. 

369* 

3838.0000 1919.0000 2.45 
School si»# and 
organisation 

School type (ele-
mentary only) 
Self contained 
Platoon 
Bepartmenta.ll zed 
Other 

€m • 
2 • 
4. 

342. 

373» 
4. 

369* 

7531,9999 

20658730. 
657805. 
4356630. 
195364. 

1882.9999 

8269. 
721. 

2.41* 

11.47** 

••Significant at the .01 level of confidence, 
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On examination of fable If, it is observed that the 

analysis of variance statistic, P ratio, establishes sig-

nificant relationship between teacher moral© and total 

school sis® and organisational level with a variance of 

2,41, with a .05 level of confidence. School size with a 

variance of 1,85 1* not significant by itself, and neither 

is school organization with a variance of 2,45. 

The fourth hypothesis which states that there is no 

significant relationship between the mean morale score and 

school sis® is thus accepted, although it is observed again 

that size and organization combined do establish a variance 

at the required confidence level# 

That part of the fifth hypothesis which states that 

there is no significant relationship between the mean 

morale score and school organizational level (elementary, 

junior high, and senior high) is also accepted. 

That part of the fifth hypothesis which states that 

there is no significant relationship between the mean 

morale score and school type (elementary) is tentatively 

rejected because of the variance of 11.47, with a confi-

dence level above .01. Examination of the data relative to 

elementary school type (self-contained, platoon, depart-

mentalized, cr other) reveals that 2 isolated cases 

checking the platoon type posted a mean morale score of 

573.5» while the other types posted mean scores of 445.7 
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for 104 self-contained type, 455.5 for 20 departmentalized 

type, and 442.0 for the single respondent who checked the 

"other" category, further examination of the respondents' 

instruments reveals that the two individual* who posted the 

very high meatt morale score of 573.5 possibly were confused 

by the terminology. Hence, it is observed that the part of 

the fifth hypothesis relative to school type and teacher 

moral© is rejected, but only tentatively and with caution. 

It is believed that further examination of this relation-

ship is needed before any full acceptance is made. 

It may be observed in summary of this chapter that the 

findings of this study generally agree with findings of 

other studies relative to the considerations and implica-

tions under investigation. It now follows that these 

conclusions and recommendations be set forth. 
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CHAPT2B I? 

SUMMART, OOKCL0SIOHS, AID BECOMMMDATIONS 

Summary 

The problem with which this study was concerned was 

that of determining and analyzing the relationships between 

teacher moral© and teacher ability to establish rapport 

with pupils and other selected variables. Instruments 

utilised included the group Dimensions Descriptions Ques-

tionnaire for teacher morale, the Minnesota Teacher 

Attitude Inventory for teacher ability to establish rapport 

with pupils, and the Personal and Professional Data Inven-

tory for other selected variable information. 

The purpose of this study was to discover possible 

implications from a study of teacher morale and other vari-

ables cited above which might enable teachers and 

administrators to effect better working relationships 

among all members of the school, including teachers, 

administrators, and pupils. 

The psychological construct of morale was found to be 

only moderately well established in professional litera-

ture. While the exact definitions of morale vary, there is 

general acceptance that morale can be measured and that it 
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Is an integral part of success in any group endeavor. 'It 

is generally agreed that morale ia not a static phenomenon, 

hut that it is dynamic and consists of several factors. 

Morale and Job efficiency are seen to be fairly closely 

related, 

The interrelationships within the school and the 

classroom are seen to he vital to the success hoth of the 

individuals involved and the educational purposes of the 

school. It seems to be generally accepted in the profen-

sional literature that rapport between and among 

individuals can he measured and that it is not static hut 

dynamic in nature. It is often observed that the relation-

ship between the teacher and the pupil is on© of the most 

important factors in the success or failure they achieve 

together. In this relationship, there i® mutual depend-

ency. 

®he qualities ©f the teacher which seem to contribute 

to the ability to establish a good working relationship 

include! 

1« a democratic attitude 

2. patience 

3. helpfulness 

4. consideration for the individual 

5. flexibility 

6. interest ia pupils and their problems 
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7. consistency 

8. a certain amount of devotion to the total school 

program# 

The Pearson product-moment coefficient of correlation 

between teacher moral© and ability to establish rapport 

with pupils was calculated to be #2?4, From this a criti-

cal ratio was computed to be 5.21. fhis established a 

level of significance at better than .001. 

Moderately high correlations of coefficient were com-

puted between several teacher morale factors and teacher-

pupil rapport. These included i hedonic tone (.35)• 

stability (.32), viscidity (.30), and participation (.27). 

A high negative correlation between teacher-pupil rapport 

and the morale factor of control was established (-.37). 

Very low correlations were seen between teacher-pupil rap-

port and polarization (.01), potency (-.01), and 

homogeneity (.01). 

Correlations of coefficient between teacher morale and 

the teacher-pupil rapport factors were: principles of 

child development (.18), personal reactions of teachers 

(.14), principles of education (.16), discipline (.20), and 

moral status (.11). 

Raw score means were computed for the thirteen morale 

factors and stasia® value scores assigned for interpreta-

tion. fen of the factors were assigned staniae scores of 5 
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which is th© middle 20 per cent of the standard population. 

fwo factors were assigned stanine score© of 6, which placed 

them above 60 per cent and below 23 per cent of the 

standard population* One factor was assigned a stanine 

score of 4, which placed it above 23 per cent of the 

standard population and below 60 per cent. The close 

grouping of th© morale factor scores about the 5th (middle) 

stanine seemed to indicate: (1) that th® respondents were 

similar to members of the standard population, and (2) that 

the Group Dimension® Descriptions Questionnaire may be 

utilized la a more meaningful way when widely diversified 

use has been made of th# instrument by groups. 

feaclier-pupii rapport factor score means were computed 

and found to bet 2.34 (principles of child development), 

2.19 (personal reactions of teachers), 1.70 (principles of 

education)» -3.59 (discipline), and 8.04 (moral status). 

The total mean score for teacher-pupil rapport as measured 

by the Minnesota Teacher Attitude Inventory was calculated 

to be 11.9?» with a standard deviation of 13«51« 

Analysis of variance, the W ratio, was utilised to 

calculate the significant relationship between teacher 

morale and the personal and professional characteristics of 

teachers, fhe results and level of significance Included? 

sex, .0658 (not significant); age, .9777 (not significant)} 

marital statue, .7060 (not significant); religious 
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affiliation, 3.9161 (significant at the ,01 level); 

parents* vocation, .549? (not significant); teaching 

experience, 1.125* (not significant)? annual salary, 

2,2525 (not significant)? and education, ,4-791 (not 

significant). 

Analysis of variance, th© F ratio, was also utilized 

to calculate the significant relationship between teacher 

moral® and school size, school organisation, and school 

type (elementary). The results were: size, 1,85 (not 

significant); organization, 2.45 (not significant)$ school 

size and school organization, 2.41 (significant at th® .05 

level); school type (elementary only), 11,47 (significant 

at better tla&n the ,01 level). 

Conclusions 

from the analysis and interpretation of the data 

gathered in this study, with the recognition of limited 

progress in this area of instrument development, the fol-

lowing conclusions were drawn: 

1. There exist® a positive relationship between 

teacher morale and the ability to establish rapport with 

pupils. 

2. There exists no apparent relationship between 

teacher morale and personal characteristics of ®@x, age, 

marital status, and parents' vocation. 
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5. There appears to exist a positive relationship 

between religious affiliation and teacher morale, although, 

the data of this study are not deemed sufficient to estab-

lish completely this relationship. 

4, fher® exists no apparent relationship between 

teacher morale and professional characteristics of teaching 

experience, annual salary* and education. 

5, there exists no apparent relationship between, 

teacher moral© and school size. 

6, there exists no apparent relationship between 

teacher morale and school organization. 

7- fher# exists an apparent positive relationship 

between the combination of and organizational level 

and teacher morale. 

8. fher© appears to exist a positive relationship 

between teacher morale and school type (elementary)t but 

the data of, this study are not deemed sufficient to estab-

lish completely this relationship, 

9. Evidence seems to support the concept that morale 

is a multi-factored variable, and this study tentatively 

accepts the Group Dimensions Descriptions Questionnaire as 

an acceptable means of ascertaining the morale dimensions 

of group®. 

10. fher# exists a vital responsibility on the part ©f 

personnel administrators to scrutinize closely the 
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personality characteristics of prospective teachers and 

thoae in the school system to eliminate those mentally and 

emotionally unsuitable to work witto, pupils. 

11, there exists a Joint responsibility of faculty 

and admini strati on continually to study teacher moral© and 

attempt to Improve it* 

It is hoped that the conclusions from this study will 

assist in the improveaent of teacher moral® and the educa-

tional offering in schools throughout the country. 

Recommendations 

1. It is recommended that public school administra-

tors in charge of personnel additions more closely 

scrutinise the personality characteristics of prospective 

teacher employeesf so that more pronounced deviates and 

chronic misfits may he eliminated fro® the teaching pro-

fession, 

2. It is recommended that admini atrative and teacher 

eoaualttees be more cognizant of the morale implications 

within the school system and with the school®, end that at 

appropriate intervals outside personnel he brought in to 

saaple and evaluate the morale level of the school per-

sonnel, 

3. It is recommended that teachers who have 

persistent diffioultiee with personal relationships among 
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faculty members and pupils "be counseled fey appropriate per-

sons, either to improve the situation by mutual concern and 

effort or elisiaat© those teachers who are surely a 

damaging influence on pupils, 

4. It is strongly recommended that state officials 

and school administrators strive for adequate salary 

schedules so that qualified personnel may he secured and 

retained and those who are not qualified may he dismissed, 

5. $h® data and analysis encompassed in this study 

seem to suggest that the following studies he made: 

(1) that of the relationships "between teacher 

morale and religious affiliation, 

(2) that of the relationships between teacher 

morale and school type (elementary: self-contained, 

platoon, departaentali ze d, et cetera). 

(3) that of the relationships between teacher 

morale and the teacher self-concept. 

(4) that of teacher morale and its relationship 

to teaching effectiveness, particularly with respect to the 

use of case studies. 

the findings of this study seea t© Justify the views of 

those educators who have and are currently working for 

added attention and resources for the schools of the 

nation. It is deemed appropriate to press for continued 

constructive criticism of school situations which, because 
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of this lack of attention and resources, daily are 

threatening the mental 'health of countless American 

school children. 
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The questions which follow make it possible to describe objectively certain characteristics of 
social groups. The items simply describe characteristics of groups; they do not judge whether the 
characteristic is desirable or undesirable. Therefore, in no way are the questions to be considered 
a "test" either of the groups or of the person answering the questions. We simply want an objective 
description of what the group is like. 

1. The group has well understood but unwritten 
rules concerning member conduct. 

17. During the entire time of the group's 
existence no member has left. 

2. Members fear to express their real opinions. 

3. The only way a member may leave the group 
is to be expelled. 

4. No explanation need be given by a member 
wishing to be absent from the group. 

5. An individual1 s membership can be dropped 
should he fail to live up to the standards of 
the group. 

18. Each member 's personal life is known to 
other members of the group. 

19. Members of the group lend each other 
money. 

20. A member has the chance to get to know 
all other members of the group. 

21. Members are not in close enough contact 
to develop likes or dislikes for one another. 

6. Members of the group work under close 
supervision. 

22. Members of the group do small favors for 
one another. 

7. Only certain kinds of ideas may be expressed 
freely within the group. 

8. A member may leave the group by resigning 
at any time he wishes. 

9. A request made by a member to leave the 
group can be refused. 

10. A member has to think twice before speaking 
in the group's meetings. 

11. Members are occasionally forced to resign. 

12. The members of the group are subject to 
strict discipline. 

13. The group is rapidly increasing in size. 

23. All members know each other very well. 
**. 

24. Each member of the group" knows all other 
members by their first names. 

4-.' ^ 

25. Members are in daily contact either outside 
or within the group. 

26. Members of the group are personal friends. 

27. Certain members discuss personal affairs 
among themselves. 

28. Members of the group know -the family 
backgrounds of other members of the group. 

29. Members address each other by their 
first names. 

14. Members are constantly leaving the group. 

15. There is a large turnover of members within 
the group. 

16. Members are constantly dropping out of the 
^ group but new members replace them. 

30. The group is made up of individuals who do 
not know each other well. 

31. The opinions of all members are considered 
as equal. 

GO ON TO THE NEXT PAGE. 



Directions Summarized 

A = Definitely true 
B = Mostly true 
C = Both true and false 
D = Mostly false 

Definitely false 

32. The group1 s officers hold a higher status in 
the group than other members. 

33. The older members of the group are granted 
special privileges. 

34. The group is controlled by the actions of a 
few members. 

35. Every member of the group enjoys the same 
group privileges. 

36. Experienced members are in charge of the 
group. 

37. Certain problems are discussed only among 
the group1 s officers. 

38. Certain members have more influence on 
the group than others. 

39. Each member of the group has as much 
power as any other member. 

40. An individual1 s standing in the group is 
determined only by how much he gets done. 

41. Certain members of the group hold definite 
office in the group. 

42. The original members of the group are 
given special privileges. 

43. Personal dissatisfaction with the group is 
too small to be brought up. 

44. Members continually grumble about the 
work they do for the group. 

46. A feeling of failure prevails in the group. 

47. There are frequent intervals of laughter 
during group meetings. 

48. The group works independently of other 
groups. 

49. The group has support from outside. 

50. The group is an active representative of a 
larger group. 

51. The group1 s activities are influenced by a 
larger group of which it is a part. 

52. People outside the group decide on what 
work the group is to do. 

53. The group follows the examples set by 
other groups. 

54. The group is one of many similar groups 
which form one large organization. 

55. The things the group does are approved by 
a group higher up. 

56. The group joins with other groups in 
carrying out its activities. 

57. The group is a small part of a larger group. 

58. The group is under outside pressure. 

59. Members are disciplined by an outside 
group. 

45. The group does its work with no great vim, 
vigor, or pleasure. 

GO ON TO THE NEXT PAGE. 
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60. Plans of the group are made by other groups 
above it. 

61. The members allow nothing to interfere 
with the progress of the group. 

62. Members gain a feeling of being honored by 
being recognized as one of the group. 

63. Membership in the group is a way of 
acquiring general social status. 

64. Failure of the group would mean little to 
individual members. 

65. The activities of the group take up less than 
ten per cent of each member's waking time. 

66. Members gain in prestige among outsiders 
by joining the group. 

67. A mistake by one member of the group 
might result in hardship for all. 

68. The activities of the group take up over 
ninety per cent >of each member1 s waking 
time. 

69. Membership in the group serves as an aid 
to vocational advancement. 

70. Failure of the group would mean nothing to 
most members. 

76. There are two or three members of the 
group who generally take the same side 
on any group issue. 

77. Certain members are hostile to other 
members. 

78. There is constant bickering among members 
of the group. 

79. Members know that each one looks out for 
the other one as well as for himself. 

80. Certain members of the group have no 
respect for other members. 

81. Certain members of the group are considered 
uncooperative. 

82. There is a constant tendency toward 
conniving against one another among parts 
of the group. 

83. Members of the group work together as 
a team. 

84. Certain members of the group are responsible 
for petty quarrels and some animosity among 
other members. 

85. There are tensions between sub-groups 
which tend to interfere with the group1 s 
activities. 

71. Each member would lose his self-respect 
if the group should fail. 

72. Membership in the group gives members a 
feeling of superiority. 

73. The activities of the group take up over half 
the time each member is awake. 

86. Certain members appear to be incapable of 
working as part of the group. 

87. There is an undercurrent of feeling among 
members which tends to pull the group apart. 

88. Anyone who has sufficient interest in the 
group to attend its meetings is considered 
a member. 

74. Failure of the group would lead to embarrass-
ment for members. 89. The group engages in membership drives. 

75. Members are not rewarded for effort put 
out for the group. GO ON TO THE NEXT PAGE. 
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Directions Summarized 

A = Definitely true 
B = Mostly true 
C = Both true and false 
D = Mostly false 
E = Definitely false 

90. New members are welcomed to the group 
on the basis "the more the mer r i e r . " 

102. If a member of the group is not productive 
he is not encouraged to remain. 

91. A new member may join only after an old 
member resigns. 

103. Work of the group is left to those who are 
considered most capable for the job. 

92. A college degree is required for membership 
in the group. 

104. Members are interested in the group but 
not all of them want to work. 

93. A person may enter the group by expressing 
a desire to join. 

105. The group has a reputation for not getting 
much done. 

94. Anyone desiring to enter the group is 
welcome. 

106. Each member of the group is on one or 
more active committees. 

95. Membership is open to anyone willing to 
further the purpose of the group. 

107. The work of the group is well divided 
among members. 

96. Prospective members are carefully 
examined before they enter the group. 

108. Every member of the group does not have 
a job to do. 

97. No applicants for membership in the 
group are turned down. 

109. The work of the group is frequently 
interrupted by having nothing to do. 

98. No special training is required for member-
ship in the group. 

110. There are long periods during which the 
group does nothing. 

99. Membership depends upon the amount of 
education an individual has. 

111. The group is directed toward one 
particular goal. 

100. People interested in joining the group are 
asked to submit references which are 
checked. 

112. The group divides its efforts among 
several purposes. 

101. There is a high degree of participation on 
the part of members. GO ON TO THE NEXT PAGE. 
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113. The group operates with sets of 
conflicting plans. 

127. The group1 s meetings are not planned 
or organized. 

114. The group has only one main purpose. 128. The group has an organization chart. 

115. The group knows exactly what it is to 
get done. 

1291 The group has rules to guide its activities. 

116. The group is working toward many 
different goals. 

130. The group is staffed according to a table of 
organization. 

117. The group does many things that are not 
directly related to its main purpose. 

131. The group keeps a list of names of 
members. 

118. Each member of the group has a clear 
idea of the group1 s goals. 

132. Group meetings are conducted according 
to "Robert 's Rules of Order." 

119. The objective of the group is specific. 
133. There is a recognized right and wrong way 

of going about group activities. 

120. Certain members meet for one thing and 
others for a different thing. 

134. Most matters that come up before the 
group are voted upon. 

121. The group has major purposes which to 
some degree are in conflict. 

135. The group meets any place that happens 
to be handy. 

122. The objectives of the group have never 
been clearly recognized. 

136. Members of the group are from the same 
social class. 

123. The group is very informal. 

124. A list of rules and regulations is given 
to each member. 

125. The group has meetings at regularly 
scheduled times. 

137. The members of the group vary in amount 
of ambition. 

138. Some members are interested in altogether 
different things than other members. 

126. The group is organized along semi-
military lines. GO ON TO THE NEXT PAGE. 
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Directions Summarized 

A = Definitely true 1 

B = Mostly true 
C = Both true and false 
D = Mostly false 
E = Definitely false 

L39. The group contains members with widely 
varying backgrounds. 

145. All members of the group are of the 
same * sex. 

L40. The group contains whites and Negroes. 146. The ages of members range over a period 
of at least 20 years. 

L41. Members of the group are all about the 
same age. 

142. A few members of the group have greater 
ability than others. 

143. A number of religious beliefs are repre-
sented by members of the group. 

144. Members of the group vary greatly in 
social background. 

147. Members come into the group with quite 
different family backgrounds. 

148. Members of the group vary widely in amount 
of experience. 

149. Members vary in the number of years they 
have been in the group. 

150. The group includes members of different 
races. 



DIRECTIONS: 

Record your answer to each of the items on the answer sheet which is furnished you for that pur-
pose. Make no marks on the question booklet itself. Be sure that you are using the special I.B.M. 
pencil provided for use with the answer sheet. 

In considering each item go through the following steps: 

1. Read the item carefully. 

2. Think about how well the item tells something about the group you are describing. 

3. Find the number on the answer sheet which corresponds with the number of the item you are 
considering. 

4. After each number on the answer sheet you will find five pairs of dotted lines lettered 
A, B, C, D, or E. 

If the item you are considering tells something about the group which is 
definitely true blacken the space between the pair of dotted lines headed 
by A. 

If the item you are considering tells something which is mostly true, 
blacken the space between the pair of lines headed by B. 

If the item tells something which is to an equal degree both true and 
false, or you are undecided about whether it is true or false, blacken 
the space between the pair of lines headed by C. 

If the item you are considering tells something which is mostly false, 
blacken the space between the pair of lines headed by D. 

If the item you are considering tells something about the group which 
i s definitely false, blacken the space between the pair of dotted lines 
headed by E. 

5. When blackening the space between a pair of lines, fill in all the space with a heavy black line 
from the special I.B.M. pencil. If you should make an error in marking your answer, erase 
thoroughly the mark you made and then indicate the correct answer. 

6. In rare cases where you believe that an item does not apply at all to the group or you feel that 
you do not have sufficient information to make any judgment concerning what the item tells 
about the group, leave that item blank. 

7. After you have completed one item, proceed to the next one in order. You may have as long as 
you need to complete your description. Be sure the number on the answer sheet corresponds 
with the number of the item being answered in the booklet. 
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CODE HUHBEK 

PEESOHAL AID PEOflSSIOlAL DATA INVMTOBX 

Directionst Pleas® check in the appropriate blank spaces 
"below. Remember that all of the information given on 
this inventory and the instrument® to follow is coded 
by number and will remain completely anonymous. 

Personal Data 

1. Sex 
1)_ 
2) 

Mai© 
""Female 

5. 

Under 25 
> 5 to 35 
3© to 45 
"46 to 55 
Above 55 

Parental Background % 
During the majority of 
the period in which yon 
were in undergraduate 
college preparation, 
please indicate the 
primary type of occupa-
tion of the major wag© 
earner in your family, 
1) Professional 

3. Marital Status 
i; 
2; 
3 

5J 

Single 
"Harried 
"DiTorced 
widowed 
"Other (Specify). 

2), 

3). 

4. Religious Affiliation 
1 
2 
3 
4 
5 

6. 3*f 
1, 
2, 

P̂rotestant 
"Catholic 
.Jew 
Jfono 
jOther (Specify) 

4 
5 

6; 
?! 

person 
Proprietor, 
manager 

Clerk, salesman, 
or kindred 
worker 

Skilled worker 
Semi-skilled 
worker 

Unskilled worker 
Other (Specify) 

Professional Data 

aching Experience 
£@ss "than 1 year 
1 to 3 years 
4 to 6 years 
V to 15 years 
,16 to 25 years 
Over 25 years 

tual Salary 
Minimum state salary 
Above minimum state 
salary 

Sxtra pay for extra 
duties 

Other (Specify) 

8, Education 
1) Below Bachelor's 

degree 
2) Bachelor's degree 
3) rlaster's degree 
4) ... Above Waster's 

degree 
9. Organization fype (SI 

aentary teachers only 
1) Self-contained 

primarily 
Platoon prla 2) Platoon primarily 

3 3 Departmentalized 
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