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x m m m o f i Q M 

Statement of the Problem 

fhe problem of this study was to determine some 

relations between changes in reading ©kills and. changes in 

certain selected aspects of self-concept accompanying a 

rem©&ial-reading program for elemental school boys with 

low reading ability and reasonably normal intelligence, 

Attempts were made to answer these questions s (a) Are 

the self-concepts ©f the boys wh© participate in a clinical 

remedial-reading program related to their reading abili-

ties? (b) Are the self-concepts of these children 

significantly different from the self-concept® of a com-

parable group of pupils who do not qualify for reading 

clinic programs because they are not handicapped by reading 

deficiencies? (c) Do the self-eoneepts of the reading 

clinic pupils change significantly after approximately one 

semester of clinical experiences?- (d) Are the. reading 

clinic boys* changes la self-concept related to corre-

sponding changes in their reading abilities? 

Development of this proble® was centered around these 

areast (a) identification and description of self-concept* 



(b) measurement of self-concept and reading skills, 

(c) relations between self-concept and reading levels, and 

(d) changes in self-concept and wading levels related t© 

experiences is a clinical rem©dial-reading program. 

Hypotheses 

Solution, to the problem and answers t© the four ques-

tions were sought by statistically testing the testability 

of these hypotheses .• (a) For boys with approximately 

normal and equal language factors of Intelligence* levels 

of personal, social, and total aspects of ©elf-concept are 

positively associated with levels of vocabulary, comprehen-

sion, ant total reading skills, (b) For boys with 

approximately normal and equal language factors of Intel-

ligence* there Is a significant difference between the 

levels of self-concept of pupils with persistent reading 

problems and the levels of self-concept of pupils with 

reasonably normal reading abilities, fhe null hypothesis, 

that no significant population difference exists between 

the mean self-concept levels ©f the experimental and con-

trol groups» was the one statistically tested, (c) Changes 

in the levels of personal, social* and total self-concepts 

are associated with experiences in a clinical remedial-

reading program* fhe null hypothesis was tested 

statistically, (d) Changes in the levels of personal. 



social, and total aspects of self-concept, associated with 

experiences in a clinical remedial-reading program, are 

each positively related to corresponding changes la vocabu-

lary* comprehension, and total reading level®. 

Background gad Significance of the Study 

numerous experimental studies have been made in the 

area of remedial reading; attempts have been made to pro-

vide a "better understanding of the factors associated with 

the '©Mid*® inability to read the printed page sufficiently 

veil to meet our school standards (16, p. 1). the modem 

schools* demands for reading comprehension—and» to a 

lesser degree, speed—have been exceedingly great. Many 

pupils have been found to be operating on a reading level 

far below that required ©f them, frequently, about one 

fourth of a class has been considered to be encountering 

serious reading difficulties (17» p. 922), fhis ha® called 

to the attention of educators the vital need for preventive 

and remedial measures to coabat reading deficiencies (34, 

p. 69), It has been well established that the reading 

ability of the reasonably normal child can be improved? 

there seems to be little doubt regarding the value of 

diagnostic and remedial instruction (17» p. 925). let, 

there still is an urgent need to redefine remedial reading 

techniques and to study carefully the Individual needs and 

deficiencies of children who fail to learn sufficiently in 



regular classroom situations (If, p, $23)« The need for 

tills type of study lies within the needs ©f the child hi*-

self. A better picture of the learner and of the factors 

which influence learning appears to fee appropriate and 

necessary for improvement of the teaching-learning process. 

Experimental studies have shown that the reading 

process is a complex "behavior influenced by many inter-

related factors. Correlations of reading ability with 

intelligence are generally reported to he .50 or less, 

indicating that factors other than intelligence are related 

to reading achievement (If, p. 925). Emotional maturity 

and personality ad^mstment have been listed with intelli-

gence, language development, sex, eye-hand dominance, 

socio-economic level, auditory discrimination, visual 

perception, physical defectsf health, and others a® factor® 

which were considered to be associated with reading prog* 

ress (26). !esearch amst give aore attention to such 

factors? the findings of these studies should be inter-

preted in terms of modem educational psychology and the 

principles of child growth and development (17, p. 923). 

Considerable exp©rlaentation has been made in the area 

of personality and its relation to learning (16, p, 1). 

Personality is an elusive construct; yet, its significant 

role in helping parents and educators to understand chil-

dren better is very essential to good instruction (32, 



p. 6^3). Gertain contemporary American psychologists have 

postulated that the concept of the self is thi one Measur-

able and consistent cor© of personality and that other 

observed traits are aerely manifestations of the inter-

related aspects of an individual * s total personality (101 

p. 26). $he theories of Lecky, Sogers, Snygg and Combs, 

anA others have stressed the individual * 8 perception of 

himself as the central determining fore® which influence® 

his behavior (24, p. 203), A poor self-concept leads to 

attempts of the thwarted person to defend himself against 

pressures and threats to hiiaself (11, p. 135? 27» p* 500$ 

29, pp. 115-116). feelings of insecurity, inadequacy, and 

inferiority hamper intellectual development, for •exaasple, 

the pupil18 inability to attack new words in reading is 

claimed to reduce his confidence in his ability to read 

efficiently (14, p. 20). He considers himself to be a poor 

reader, and his inability to read effectively supports this 

self-image (13, pp. 14-15). Several studies of the self-

concepts of adults, particularly those undergoing therapy, 

have been made, but relatively few such studies have been 

done with children (10, pp. 489-496$ 24f 26, pp. 132-185). 

Educators have begun to recognize the value ©f the 

self-concept as a construct which might be used in the 

investigation of psychological factors associated with 

learning and development (24, p. 203). School 
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administrators, teachers, counselors, psychologists, read-

ing clinicians, parents, and other persons have begun t© 

utilise this concept in their attempts toward a better 

understanding ©f the child as an integrated, striving, 

{sowing* and developing individual, 

In approach to reading instruction like the on® pre-

scribed fey Kottmeyer (11) has provided our schools with 

some important basic principles ©f diagnostic and remedial 

methods and techniques. Physical defects, eye movements, 

phonetics, mechanical instruments, and the like have 

received dme consideration in the teaching of reading* 

This point ©f view seemed to stress the physical and 

atomistic causes of poor reading ability, Logical mech-

anistic thinking appeared to emphasize more instruction 

in the particular area of remedial reading needed by the 

child with reading difficulties. 

An organ!sarie and holistic psychological frame of 

reference seemed to give more attention to the individual's 

feelings, personal problems, removal of pressures, sore 

permissive atmosphere, relaxation, and considerations ©f 

the whole ©hild» Mechanical methods have been criticised 

©a the grounds that they often treat symptoms rather than 

basic causes of maladjustment (55, p. 144), It has been 

concluded that a reading laethod which does not consider 

personality treatment should be discarded (4, p. 7). 



feowth in reading ability lias been considered as an aspect 

of the growth of the whole child (18, p. 978), 

The "look-and-say" and "phrase" methods of reading 

instruction haw placed more emphasis on (to atalt configura-

tions and meaning la context (5* pp. 9-16). Grace Fernald 

has utilised several avenues of peremption* including the 

kinesthetic sense, in the teaching of reading (7). Beulah 

Sphron has related the reading program to the underlying 

emotional factors and has mad® use of clinical case 

studies, interviews, and psychotherapy in her treatment of 

remedial reading pupils (6)• Applications of the aelf-

coneept in terms of non-directive therapy (1) and play 

therapy (2) have "been advocated for the improvement of 

instruction by Virginia Axline, Carl Rogers (27), and 

others. Various methods and techniques for the teaching 

of remedial reading have been described (9), Since the 

achievement of reading proficiency is part of the indi-

vidual's total development 01, p. ix), and since many 

interrelated factors, including personality, influence 

reading progress, a somewhat eclectic and interdisciplinary 

point of view was taken for this study. 

A large southwestern school system has operated, five 

reading clinics for pupils with reasonably normal physical, 

Intellectual, and emotional properties and with persistent 

reading problems. Attendance in the reading clinic was 



8 

voluntary and in addition to the regular academic program. 

Attempts were ssade to provide a balanced integrated com-

bination of individual reaedial-r«adiag instruction with 

counseling and guidance in personality adjustment • fh® 

needs, purposes, interests,, and abilities of each pupil 

received dm# consideration, Efforts to establish, rapport 

with the child and to understand hia eapathically were 

sought and maintained during his clinical experiences. 

His interest in reading was encouraged through his own 

choices of reading materials on his own reading level• 

lis self-confidence was bolstered through ® mcouragemeat 

of initiative in reading activities and record-keeping, 

knowledge of his improvement, progress at his own rat®, 

removal of pressures, and the like * Individual Instruc-

tion, rather than the group instruction of the classroom, 

was the watchword of the clinical environment. 

Such a remedial-reading program seemed to be based on 

organisoic principles which stressed considerations for the 

whole child. It has been advocated that children with 

reading problems need more instruction in the mechanics of 

reading (8j 12)« It has also been advocated that, for poor 

readers, changes in personalities will help bring about 

changes in reading abilities (6). this study raised a 

secondary question, "Is group or individual psychotherapy, 

separate fro* remedial-reading instruction, necessary ©r 
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can such instruction be given simultaneously in conjunction 

with therapeutic counseling and guidance to bring about 

expected reading and personality improvements?" ®o 

attempts were made in this investigation to compare 

directly the results of suck separate and combined pro-

grams. However, in the testing of tie t©liability of the 

third and fourth hypotheses, the changes in self-concept 

and reading levels ©f the reading clinic pupils were com-

pared with such changes of a control group. This gave some 

Indication of expected changes for such groups of pupils 

and of the values of the type of clinical remedial-reading 

program utilized. 

From this theoretical and practical background, it 

seemed appropriate to attempt to seek further evidence 

which might help to answer the primary question, "What 

relations exist between changes in reading skills and 

changes In certain selected aspects of self-concept accom-

panying a clinical remedial-reading program for elementary 

school boys with low reading ability and reasonably normal 

intelligence?" It was hoped that a clearer understanding 

of such relationships might emerge and have some Implica-

tions for the improvement of the teaching-learning 

situation. 
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Definition of fenas 

la this stmdy the following: terms have the indicated 

meanings: 

"Clinical individual!aed instruction" was tit® 

teaeMng-comseling relationships experienced by the sub-

lets of the experimental group in the remedial-reading 

olinlo environment. 

''Persistent reading problems,3 "reading deficiencies,n 

and "reading retardation" referred to the low reading 

achievement levels of the experimental group members, 

fhese pupil© were selected for the reading clinics because 

at the time of their admission they were operating on a 

total reading grade placement level of approximately two or 

more years below national statistical norms. 

"Personal adjustment" was assumed to be "based on 

feelings of personal security" (33» p. 3). Its measurement 

and prediction were based on the personal adjustment scores 

made on the California Test of Personality. 

"Personality" was considered a theoretical psychologi-

cal construct (32, p» 590) "organised around the concept of 

life adjustment as a balance between personal and social 

adjustment" (33. p. 3)« Its measurement and prediction 

were determined from the total adjustment scores made on 

the California fest of Personality, 
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"Seasonably normaln pupils were those boys selected 

for subjects of this study. Host of their intelligence 

quotients fell within the range of 85 to 115 (5* pp. 19 and 

259) and were measured hy the California feet of Henta! 

Maturity. The aean intelligence quotient for the experi-

mental group was 98.4. a # mean individual test 

intelligence quotient for this group was 102.4 with a 

range from 90 to 114, The mm intelligence quotient for 

the control group was 94.1. this term disregarded pupils* 

differences in reading achievement. It eliminated pupil® 

with outstanding physical and emotional defeats, which were 

revealed by health histories and examinations recorded on 

cumulative records and ia case study folders. 

"Self-concept" was defined operationally in this study 

to describe the individual** feelings, beliefs, and atti-

tudes which he perceived to he characteristic ©f himself. 

(23, p. 204) as evidenced by his verbal,, self-referrent 

(50, p. 242) responses to the items on the California Test 

of Personality, fhese responses were elassifed as per-

sonal, social, and total adjustments and were considered to 

he synonymous with personal, social, and total aspects of 

personality. It has "been claimed that the acceptance, 

rejection, or ambivalence a person feels toward his self-

concept is related to his adjustment <25, p. 155)• 
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"Self psychologistsM referred to those contemporary 

American psychologists who have postulated iM emphasized a 

self-concept as the moat important single human attribute— 

the key t© understanding behavior (10, p. 26). 

"Social adjustment" was assumed to he "based on 

feelings of social security" (35, p. 3)# It# neasmreaeat 

and prediction were derived from the social adjustment 

scores made ©a the California feat ©f Personality. 

Limitations of the Study 

this study was liaited to the application of certain 

selected aspects of self-concept as defined above. It was 

further limited t© the relatedaess of these aspects of 

self-concept to reading comprehension, reading vocabulary, 

and total reading skills ©f the subjects studied. It has 

not been the primary purpose her® to explain the causal 

factors for any relationships found. 

fhis investigation was confined to a study of an 

experimental population of seventy-two reasonably normal 

white boy®, who had been enrolled in grades four, five, 

six, and seven of a southwestern metropolitan system during 

the school terms of 1958-1959 or 1959-1960. Pupils with 

outstanding physical, Intellectual* or emotional problems 

were excluded froa the population of this study. A control 

group consisted of the same number of comparable children 

who had no serious reading deficiencies. 
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It was anticipated that the conclusions drawn from the 

findings ©f this investigation weald fee applicable to the 

subjects examined or to lik® groups of reading clinic 

pupils. 

Basic Assumptions 

A basic as snapti on which seemed necessary to the 

identification and clarification of this problem was the 

somewhat eclectic, synthetic, and integrated point of T i n 

that »eIf-psychology does not completely eliminate all 

principles of mechanistic psychology. It merely emphasises 

the internal frame of reference as a most important one to 

employ in attempting to understand the multitude of 

behavioral processes, including learning and personality. 

Such a position did not deny the importance of the tan-

gible, directly observable, and measurable overt behaviors 

postulated by the peripheralists} it did, however, stress 

the centralists* feelings, needs, desires, and intent!oxis 

as major determinants of human behavior (32, p. 695). The 

self-concepts of personal worth, belonging, freedom, self-

reliance, self-concern, and the like were recognized as 

aspects ©f this latter category of personality determinants. 

fhis assumption implied that there exists no one per-

fect theory which has proved completely effective in the 

accounting for the multiplicities of molar behavior (28, 

p* 115). Neither was there an argument for a choice 
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between the dichotomy of mechanistic versus field theories 

of learning or other human behaviors* nk theory is valid 

only to the extent that it prows useful in predicting or 

providing for control of behavior? there is a© right or 

wrong in the Batter but only convenience" (28, p. 116), 

Therefore, no inference was intended that any unified 

theory is best; a© attempt to evaluate the merits or short-

comings of any particular theory vas advocated. 

Several eclectic theories ©f personality have been 

proposed (10j 32, p. 60?}. Among them weres (a) Gardner 

Rurphy's interdisciplinary bio-social theory (21), 

(b) Henry A, Murray's persoaology (22), and (c) Gordon 

Mlport's psychology of the individual (3)» Sail and 

Lindsey (10, pp. 539, 5^5• and 5^8) illustrated the self-

psychologist's emphasis on purposiveness and 

self-consciousness of the human organism. Of the seventeen 

personality theories considered by the authors, only three 

received low ratings on purpose and self-concept a® deter-

minants of behavior, thirteen were rated high on purpose 

and eight were rated high on self-concept, fhus, it 

appeared that the self-concept was a leading factor in many 

&£ the contemporary theories of personality. "In one form 

or another, the. self occupies a prominent role in most cur-

rent personality formulations" (10, p. 5^5). 
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A second assumption seemed necessary, The prediction 

of human behavior can be made from the self-concept. It 

might be argued that the self-eoneept reveals how an indi-

vidual feel® but it does mot necessarily tell what he -will 

do, Moustakas (19, p. 10) believed that a persoft'a percep-

tion of himself determines how he will behave. Badmej 

(22, p. 209) saw the self as a determinant ©f behavior. 

Hopkins (11, p* 10) was of the opinion that, in the predic-

tion of hiaan behavior, the perception of an observer was 

not as Important as the perception of a situation by the 

observer. Snygg and Combs (29, p. 58) defined the basic 

human need as the "preservation and enhancement of the 

phenomenal self*w "Host of the ways of behaving which are 

adopted by organisms are those which are consistent with 

the concept of self* (27» p. 507)» $his basic assumption 

did not claim that an individual will behave as he feels 

100 per cent of the time; it simply stated that a reason-

able and reliable prediction ©f his behavior cam be aade 

from his self-concept» 

Plan of the Investigation 

After a survey of contemporary professional litera-

ture, experimental studies, and published tests, 

appropriate instruments for measuring mental maturity, 

reading achievement, and self-concept were selected, 

Comparable experimental and control groups were matched 
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by pairs on the basis of m t chronological age, grade in 

school, and language factors intelligence quotient. the 

tests of reading achievement aad of self-concept were 

administered to both the experimental aad the control 

groups. Approximately four calendar month® (about seven-

teen school weeks) of clinical individualised instruction 

were provided for the experimental group by the reading 

clinics. Then retests in reading aad self-concept were 

administered to both group© to determine any changes in 

the reading and self-concept levels. 

Descriptive information about the experimental and 

control groups was collected from: (a) pupils1 cumulative 

records, (b) referrals for individual study, (c) records 

of psychological examinations, (d) clinicians' and 

teachers1 reports and anecdotal records, and (e) parents* 

questionnaires on pupils* medical and developmental 

history, these data were recorded on a descriptive 

information sheet, studied for indications of similari-

ties and differences of the two groups, and statistically 

tested for significance of these differences. 

Some factors considered were: soeio-econoitic status, 

step-parents or broken home®, grades repeated or slipped, 

achievement grade placements, school readiness percentiles, 

physical defects, nervous symptoms, and behavior problems. 

Further descriptive data regarding the experimental group * s 
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Intelligence, reading achievement, personality, interests, 

and clinical experiences were gathered, studied, and 

statistically treated. 

The four hypotheses were statistically tested: 

(a) Using initial test data on both groups, Pearson's 

product moment coefficients of correlation were computed 

for each ©f the reading factors with each aspect of self-

concept, (b) Using initial test data and fisher's % 

technique, the significance ef the difference between the 

means of the two groups was statistically computed for 

personal, social, and total aspects of self-concept, 

(o) fating Usher*s t technique, the significance of the 

amount of change (differences between initial and retest 

data) in self-concept levels ©£ the easperimeatal and con~ 

trol groups was statistically tested, these computations 

were for personal, social, and total aspects of self-

concept. (d) fo relate the amount of change in reading 

levels to the amount of change in self-concept levels of 

the experimental group, the difference scores (derived fro* 

the scores made on initial and retests of self--concept) 

were correlated with the differences in reading grade 

placement deviations from actual grade placements (taken 

from initial and retests of reading achievement). 

Pearson's product rooiaent coefficients of correlation were 

computed for the same aspects of self-concept and of 
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reading that were used in the testing ©f the first 

hypothesis. 

Conclusions and recommendations were feased upon the 

statistical findings ©f the stmdy. 



CHAPTER BIBLIOGRAPHT 

1. Allport, Gordon V., Becomings jagd.,§ ||n^de|^|t<?*|i 

2. Axline, firgiaia, "Ifondirectiv© Therapy for Poor 
Readersj" 
(March-Ap 
Headers,Wonrnal^o£ §£^11^^*^ -?'Ich?lc>Ky* 11 

3. Axlin®, Yirginia, Play fherapy, lew Tork, Hornet ©a Play W 
Hifflin Goapany 

4. American Conference on Reading, |h© Appraisal of 
Current Practices in Beading» Report of the 
American Conference on leading, edited by 
ViXliam S. tray, University of Chicago Press, 
Vol, MI, 19*5. 

5. Oason, Iloise Boeker, "Heehanical Methods for Increas-
ing til® Speed of Heading,* unpublished doctoral 
dissertation, Department of Education, Teachers 
College, Colombia University, lew Tork, 19*3, 

6. Cole, Luella, The of Reading, lew fork, 
Farrar and Rinefiart, inc., 1938. 

7. Iphroa, Semlah, Emotional Mfficmlttes In . 
Sew fork, fhe" Jnlian Press, inc *, 1953 

8* FenwuLd 

9* Flesch, Rudolph, Vk£ johnny Can't lead agd What Ton Cgn 
Do Abottt It, Sew Tork, Harper and Brothers, 1955 • 

10. Hall, Calvin S., and Gardner Idndsey, Theories of 
Personality* Hew Tork, John Wiley and Sons, Inc., 

11. Hopkins, L. Thomas, gh® §|M ifi §S& 
Hoae» lew Tork, Harper and Brothers, If.5%. 

12. Kotttteyer, Villiaa, Handbook for ieaedial Heading., 
St. Louie, Webster Publishing S&apany, 1^4^. 

19 



20 

1J. Hartin, William I., and Celia Bs»s Steadier, Child 
in 

"Company, 

m. 

15. 

HcEe®, Paul, and others, teacher* g Banmal for Tip. 
Boston, Houghton Mifflin Compajay,195?• 

College» Coluabia University , If,58. 

16. Mitchell, Hary Alice, wfhe Helatienship of leading to 
the Social Acceptability of Sixth Grade Children,rt 

unpublished doctoral dissertation. Department of 
Education, Teachers College, Coluabia University, 
Sew fork, 19^9. 

17. Monroe, Walter S., Encyclopedia of Educational 
le search. lew York, The MacaTTlan Company, 194-1. 

18. Monroe, Walter S., Encyclopedia of Educational 
~i, Sew York, fhe MacEdTlan Company, 1950. 

19* Momatakas, Clark S., fhe Self: Bxplorationg |n 
Personal Growth* lew fork, Harper'and Brothers, 
1956. 

20, Kowrer, 0, Herbert, Psychotherapy Theory agd foaeargh, 
Hew York, Bonald Press, 1955. 

21* Hurphy, Gardner, Personality: A Bloaocial Approach to 
Origins and Structure, aew foffe','mroer and 
Sroihers7T94»?! 

22. Murray, Henry A., and collaborators, Explorations in 
Personality, lew York, Oxford Press, 19387 

23. Perkins, Hugh ?., "feachers* and Peers* Perceptions of 
Children*® Self-concepts," Child Development. XXXX 
(Jim©, 1958), 203-220. 

24. Perkins, Hugh , "A Study of Selected Factors 
Influencing Perception of and Changes in Children's 
Self-concepts,® unpublished doctoral dissertation, 
Department of Education, Sew York University, 
Hew York, 1953. 



21 

25. Salmey, V. C., "Self-reference la Consulting Inter-
views,'1 Journal g£ Consulting Psychology. XII 
(May~June, 1$48), 1̂ ~a€>3* 

26* Robinson, Helen H»« "Factors Affecting Success in 
Be>ding^^Blg»ent>gy School Soweml* M (January, 

2?. Sogers, Carl l.» Client-centered fherarar, lew Tox9ct 
Houghton Mifflin Company, 1951. 

'28* Sears, !• fi,, "Personality,11 edited by 0, P. Stone and 
B* W. fay lor, Annual Hevlew of Psychology. Tol. I, 
1950. 

29* Snygg, Boaald, and Arthur W. Combs, Individual 
Behavior. Sew Tork, Harper Brothers, 19*9. 

30* Stephenson, William, ̂  8tudy of Behavior, Chicago, 
University of Chicago Press, 1955-' 

31. Strang, lath, "Foreword," in Beulah Iphron, Emotional 
Piffionlties in leading. lew York, fh® Julian 
Press, Inc., 195$• 

32, Thompson, George G.. Child Psychology. Boston. 
Houghton rffflii t&qtur,l5B-

33« fhorpe, Louis P., Willis V. Clark, and Ernest W. 
tiegs, BairaaXfsrtha California Teat of 
Personality. Los Angeles, California fest Bureau, 
WW* 

3*. Witty, Paul, "Improvement and Measurement of Growth 
is Beading,* School and Society. LOTIII 
(September) iWTTt&f*-

35 • Witty, Paul, and £. lopel, Reading and the Mucative 
R w i m . Boston, Qlsn and Company, 1939. 



CHAPTER IX 

xmmBLum fiiou of psbsonalitt ahd beadihg 

Some Contemporary ©ieories of Personality 

Since the development of psychology from experimental 

physiology and philosophy in the latter part ©f the nine-

teenth century, personality theory lias played a dissident 

and functional part (17» p« -̂)« Personality, as the 

reflection of individuality, has been interpreted in 

various ways (9®>» p. 59^). Personality theory has been 

influenced by several rather reeent approaches; (a) the 

traditional clinical observation of Charcot, Janet, Freud, 

Jung, and McDougallf (b) the Gest&lt point of view of 

William Stem; (c) the impact of experimental psychology; 

(d) psyehoaetrics; <e) social anthropology; end the like 

(28, p. 2). Personality has been defined in terms of 

(a) typal ©ystea®, (b) developmental-descriptive concept®, 

(c> dominating purposes, (d) psychological needs, 

(®) psychological traits, and (f) "consistent complex of 

self-regarding attitudes or ego structures® (96, p. 59*). 

The several contemporary theories of personality have 

stressed, to a greater or lesser degree, various deter-

minants of behavior: (a)' purpose, (b) unconscious aspects, 
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(c) reward or reinforcement, (d) association, (@) heredi-

tary-factors, (£) early events in life* Cg) holistic and 

organisaic properties, (h) psychological environment, 

(i) group aeaberahip, and (4) self-concept (28, pp. 21-27 

and 539-547). The study of personality has followed rather 

distinct schools of thoughts (a) the peripterali s t s, who 

ar© concerned with the directly observable behavior pat-

tern® and tangible, measurable attitudes and traits, and 

(b) the centralists, who are concerned with the underlying 

covert constructs of feelings and desires (%» p. 596)* 

4s was previously stated in the introduction, it was 

not the purpose of this investigation to advocate any 

particular theory of personality; however, those principles 

concerning a consistent view of the concepts of the self 

were stressed# Although both points of view have been 

recognised* the centralists* approach to the study of 

personality has been favored over the peripheral!sts * point 

of view. Concern has been given to feelings and desires as 

well as to overt behaviors. Emphasis was placed ©a the 

iaportanc® of purpose, self-concept, holistic and field 

properties, and organisnic principles; yet, attempts were 

aade to maintain an interdisciplinary and integrated bal-

ance of the importance of: (a) biology and social science; 

(b) heredity, early developmental experience®. 
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psychological environment, and group membership determi-

nants of behavior; and (c) multiplicity of motives, 

lo attempt lias been aad® in this study to conduct an 

exhaustive survey of theoretical description aad historical 

background of the self-concept aad its relation to reading. 

However, it seemed appropriate to cite some rather typical 

expressions of sea© of the professionally recognised con-

temporary writers in this area of educational psychology. 

Some Self-concept theories 

Historical Background of the Concept of the Self 

Considerable study and experimentation have been given 

to the aspects of personality and temperament by psycholo-

gists and educators (20, pp. 126-263? 26, pp. 189-197). 

Attempts have been made to reduce personality to its major 

aspects, determinants* traits, levels, or basic parts (28, 

pp. 1-27; 96, p. 594). Yet, the measurement of personality 

still remains a difficult matter and much is to be learned 

about personality determinants, the interrelatedness of 

personality aspects, and the relationship of personality to 

the learning process. 

For several centuries, people have been intrigued with 

the human capacity to observe and 4udge oneself as a major 

determinant of behavior ( 2 0 , p. 2 3 0 ) . Within the past 

quarter of a century, the coneept of the self has emerged 
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from a mystic process (59* pp. 64-65)* Scientific psychol-

ogy lias tended to view the self as a pragmatic construct 

rather than as son® psychic entity* as a soul, mind, 

will* ego, or self* A considerable amount has been written 

on tit* sublet by psychoanalysts, field psychologists, and 

social psychologistsi yet, there seems to be no complete 

agreement among contemporary writers in this field as to 

the definition and description of the eg© or self. Various 

meanings attached to these terms have led to some confusion 

in psychology. Perhaps ouch of the difficulty lies in the 

semantics involved (98, p. 9). 

The psychoanalysts, Freud, Idler, lung, and others, 

have employed an eg© or self throughout the history of 

their school of psychology. 1. B. fitchener, VlXXias 

ffcDoagal, William Jaaes (58), and 8. Stanley Sail "posited 

a ©elf or ego as a conception without which psychology Just 

wouldn't make sense" (79# p* XX). G. 1, Mead, 0* H. 

Gooley, and V. Sterne helped to keep the self-concept from 

disappearing completely from the psychological' literature 

when behaviorism dominated psychological thought. John 

Watson and others considered the self and it® soulful ante-

cedents unnecessary to explain human behavior; M s 

objective science of animal behavior found the self a 

"mentalistie concept too subjective for scientific con-

sideration" (12, p. 113). The philosophy of John Dewey 
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contained the self-concept as am important Influence on the 

educational trends of the twenties (12, p. 112). Sine© 

1930* the self-concept M s gained considerable prominence 

in psychological thought. G. V. Allport'8 book, 

Personality; A Psychological Interpretation, helped to 

revive the importance of the self. Huch of the credit for 

the focusing of attention on the concept of the self must 

he given to I. Eoffka, I. I*ewim, H. Sherif, and H. Cantril 

(12, p. 113). 

Several kinds of selves have been postulated: 

(a) physical self, (to) ideal self, (c) pur® ego, (d) empir-

ical self, and the like (28, 38). Elizabeth Amen has 

pointed out the weaknesses of three suggested selves of 

scientific, sensational, and self psychology (#, pp. 1-13). 

Mo one description of the self seemed to he complete and 

all inclusive. In his recent book, 3?he Self: Explorations 

|S Personal Growth, Clark Moustak&s has collected excerpt® 

from the writings of several self psychologists in an 

attempt to gain a more unified conception of this personal 

self, man's intrinsic nature and key to "human Joy, happi-

ness, and fulfillment" (59). 

Some Definitions and descriptions the Self-concept 

fhe self of modern psychology has been given at least' 

two definite meanings: (a) the self as an object and 
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(b) tbe self as a process (28, p. 468). the former demotes 

what an individual considers himself to to® and includes M s 

perceptions, feelings, attitudes, and evaluations of him-

self. fhe latter definition regards the self as a doer and 

is made up of a group of psychological processes (thinking, 

remembering t perceiving) which govern behavior. there is 

no general agreement among psychologists as to the meanings 

given to the term® "self" and "ego." Some writers have 

employed one of these to sean the self~as~*an-ob,Ject and the 

other to refer to the self-as-a-processj others preferred 

to use these terns interchangeably, denoting the aelf as 

both an object and doer (28, p. 468). Whether the self is 

considered to be an object or process, in aodena psych©logy 

it is not a metaphysical concept or soul but is regarded as 

a psychological process governed by causality principles 

(28, p. 468).* 

fhe Freudian eg© was considered to be the primary 

determinant of behavior, since it chose the environmental 

aspects to which it would respond and determined the 

instincts which would be satisfied (28, p. 54). fo accom-

plish these functions, the ego had to atteapt to integrate 

any conflicting demands of the outside world, the id, and 

the superego (28, p. 34). 

fhe basic concept of Carl Jung's analytic psychology 

of total unity was the self or totality of the psyche (41, 
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p. 96). The ego was the conscious Mad; the self held 

together the other systems and made provi sions for unity, 

stability, and balance of personality (28, p. 851 ̂ 1» p. 

96). The goal of life was thought to he the self, which Is 

seldom attained (28, p. 86) . 

fh® neo-freudians disagreed with Freud's emphasis on 

the biological determinants of behavior; they believed that 

personality traits are developed in the individual as a 

a@»ber of society instead of resulting from an imitative 

process (20, pp. 257-259). 

Alfred Idler postulated a creative self which did sore 

than just release tension; it was a personalised system 

which interpreted and gave meaning to the individual's 

experiences (1# p. 5? 2j 28, p. 11?). Consciousness was 

the core of Adler*s psychology of personality? he con-

sidered aan to be capable of planning his self-realissing 

behavior (28, p. 118). fhe creative self of Adler provided 

life its meaning; it was both the goal and the means to 

attain the end (28, pp. 124-125), Adler firmly believed 

that the individual relates himself to the outside world 

according to his own interpretation of himself (1, p„ 5). 

Erich Fromm's theory of personality stressed feelings 

of self-awareness, self-creativeness, belongingness, and 

personal Identity (24? 28, pp. 128-129} 59, pp. 64-65). 

According to From, man adjusts to social demands by making 
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a compromise between bis Inner needs and the external con-

ditions (28, p. 129) a® he attempts to seet his economic 

necessities (20* p. 258)# 

fhe self has been described by Karen Homey as the 

individual*a oentral core and source of growth (34, p. 8); 

it constituted the basis for values and goals in life (59? 

p» 220), She classified her ten basics meeds of man under 

three headings: love, independence, and power. Homey 

felt that human conflicts ©an be resolved by integrating 

these needsi she designated some of the destructive and 

unhealthy effects which come from an idealised self ass 

(a) self-contempt, (b) search for glory, (c) over-

dependency on others, (d) self-abasement, and the like 

(28, p. 134). The maintenance ©f the real or true self 

was deeaed to be the most consistent value a person 

experiences. 

Barry Stack Sullivan's dynamism of the self or self-

system protected man froa anxiety; self-esteem was 

protected froa criticism (28, pp. 138-129). The self-

system was considered to be the result of the irrational 

social factors and often Interfered with a person's ability 

to get along favorably with other oeabers of society (28, 

p. 139; 90, p. 190). It was derived froa the interpersonal 

aspects of a person's environment to avoid anxiety (90, 

p. 190). 
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fhe social-interactional theory of self emerged, from 

the efforts of Baldwin, Cooley, Dewey, G. 1* Head, and 

otters. It has been pointed out that all these mm cannot 

be considered as forming on® school of thoughts Some ©f 

them emphasized the social interaction is the formation of 

and operation of the self while others stressed the par-

ticular social situation to which the individual is 

continually reacting (105, p. 295)- ®h« fomation of 

personality was considered to be largely the result of 

the dynamic socto-cmltural aspects of the environment. 

The importance of cultural training during the early years 

of life, in the formation of ideas, habits, attitudes, and 

values, was stressed by this group (56, p. 155; 105$ 
I 

p* 295)« the individual is molded by social expectations 

which lead to social roles; his self-concept is formed as 

he perceives what -other people expect ©f hia (20, pp. 251-

252). This self'-concept has been defined as the parson, 

seen by hiaself in a "socially determined frame of refer-

ence" (20, p. 252; 61). 

George H, Head*® self-as-an-object of awareness, 

rather than a self-as-a-process, was thought to be acquired 

fro® a no-self in a social situation (28, p. 474j 56, 

pp. 156-140). An.individual may possess several selves., 

suchass (a) family self, (b) school self, (c) business 

self, (d) church self (28, p. 474). 
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fh@ ego ©f Sherlf and Cantril was defined as a con-

stellation of attitudes pertaining to what a person values, 

identifies with, and thinks of himself (28, p. 4?li SI, 

p. 4); these attitudes are related to the "I1* and MmyH 

experiences (81, p. 4), They asserted that the ego is a. 

self~as~obJect; yet, by implication it is a self-as-process 

sine® it activates behavior (28, p. 471), these writers 

strongly believed that a person's ego is essentially eoa-

posed of the personal and social values that he accepts 

(81, p. 151)* 

P. M. Symonds defined the eg© as thinking and per-

ceiving processes which develop and execute plans of action 

for satisfying inner drives (28, p. 469; 92, p. 4), the 

self referred to the processes as they were observed and 

reacted to by the individual (92, p. 4), fhe manner in 

which a person perceives, thinks of, values* enhances, or 

defends himself constituted Symond' s self-concept (28, 

p. 469)* 

Hubert lonner explained that the self-image is derived 

from a person*® perceived attitudes that others have for 

him. He thought that self-evaluation is influenced by the 

attitudes of other people around ms; self-esteem 1® one's 

reaction toward the opinions of other people for the indi-

vidual (12, p. 121). Self-image« self-esteem, and 
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self-perception influence personality and behavior; feel-

ings of belongingness give self-acceptance and security. 

Symonds and Bonner explained how the self-concept 1® 

not present at birth but develops gradually and modifies 

with experience as the individual differentiates himself 

from others in social interaction (12, p. 115; 92, p. 62). 

Bonner pointed out that, in this age of competition, the 

need to compare one1s self with others is almost compulsive 

(12, p» 140). fhis leads to a person*s setting of his 

goals or values to he attained. His level of aspiration 

influences his self-concept; the self Is constantly recon-

structed according to the level of success one wast achieve* 

fhis enables the individual to receive some reward in the 

form of recognition from others and keeps the self-esteem 

intact. An unrealistic level of aspiration often leads to 

failure, poor adjustment, and submissive attitudes (35, 

P« ^6)* A poor reader may become somewhat frustrated »nd 

emotionally disturbed when called upon to read orally in " 

the presence of pupils who are good readers. 

It has been suggested that the individual »ay possess 

sore than on® self (38, p. 292; 79, p« 12). He any eves 

have a self-concept for each of the social roles he plays, 

*•' &** athlete, party-goer, pupil, sibling, son or 

daughter, clothes-wearer, pet-lover, Sunday school goer, 

speech sateer, artist, musician, play actor, club officer 
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©3? member, hobbyist, and the like (20, pp* 251-25?! 64, 

p. 229). This seems closely related to the self categories 

suggested by Jersild (39• pp. 135-141). 

Hedge Lundhol* differentiated between a subjective 

self and an. objective self; the former was believed to be 

composed of words or other symbols, which enable the indi-

vidual to apprehend himself* 5?he latter consisted ©f those 

symbols which make possible an individual's self-

description as perceived by other people (28, pp. 470-471; 

49, p. 125). 

f. H. Sarbin considered the self to be composed of 

several empirical selves: somatic self, receptor-effector 

self, and social self, fhey were believed to develop in 

the sequence given above (28, pp. 471-472} 79). He used 

the terns ego and self interchangeably. Sarbin hypothe-

sised that the social self, as a cognitive structure, is 

absent or poorly developed in delinquent boys (79* p. 20), 

1. R. Hilgaxd** Inferred self-isage was derived from 

nonintrospective methods, such as projective techniques, 

which elis&nate the possibilities of distortion of the true 

self by conscious factors alone (28, p. 473; 31, p. 375). 

He defended the thesis that all mechanisms of human adjust-

ment imply self-reference and are understandable when the 

self-concept is employed. 

William Stephenson believed that a person*® self-

concept can be derived from his self-referrent statements 
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(2B, p. 473; ®5» P» 242). lis Q-methodology ha® been 

widely used for studying quantitatively self-reflections. 

Isodor Chein attempted t© re sol1?# the ego-self eon-

flic t. He thought of the self a® the content of awareness 

and the eg© as the motivational cognitive structure built 

up around the self (16, p. 306; 28, p. 473). 

laymond Oattell proposed a complex factor theory of 

traits, but he added hie differentiated concept of the real 

self (as one would have to admit himself to be) and the 

derived self or ego sentiment (28, p. 404), 

Organisaic theory assumes that one sovereign drive 

motivates human behavior• Kurt Goldstein' s self-

actualization or self-realisation was such a motive* which 

drives the individual to strive continuously to realise his 

inherent potentialities (27; 28, p. 298). Unity and direc-

tion of a person*s life were provided by this singleness of 

purpose. Other so-called drives, like sex or hunger, were 

considered to toe mere manifestations of this master motive 

(28, p. 304). According to Goldstein, the individual will 

strive to avoid failure and maintain his self-confidence to 

the extent that he may sot even try whenever there is a 

possibility of failure (28, p. 309). 

Andras Angyal described personality as a two-

directional activity! self-deteraai nation and 

self-surrender (6, pp.. 118» 181). the first pertained 
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to the attitude toward the individual * s inner if ©rid and the 

latter dealt with the greater whole, of vhich he Is a part 

(6$ 59n p. *9). these two orientations complemented each, 

other rather than conflicted. It is only is abnormal 

behavior that one or the other is partly destroyed or 

eliminated, Angyal defined his symbolic self as the sum 

total of one's conceptions of himself; however, he warned 

that this symbolic self is not always a true picture of 

reality (28, p* 319) • He referred to the eg© as the 

psychological self (6, p. 120). 

Abraham Baslow contended that Ban's inborn nature is 

essentially good (28, p. 326; 55) • He has arranged the 

need® of the individual in hierarchical order from the most 

potent to the least potentt (a) hunger and thirst, 

(b) safety, (c) belongingness and love, (d) esteem, 

(e) self-actualization, (f) cognitive, and (g) aesthetic 

needs (28, p, 326). 

Prescott Lecky defined self-concept a® the unity and 

totality of on@*s personality, le conceived the idea of 

self-consistency as the basic unity or core of personality 

W * p. 1). The prlsary concern of the individual is to 

self-consistency or organised wholeness (28, p. 328). 

Experience© which do not fit into the values of a person 

are resisted and those that do fit are assimilated (28, 

p. 328). Irec&y felt that a person has the problem of 
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Maintaining inner harmony with, himself and with his 

environment, especially his social environment (47, p. 91). 

Snygg and Combs contended that the phenoraenological 

approach and internal frame of reference are the correct 

ones to employ in the study of personality (82, pp. 6-9)* 

fhe individual should he observed from his own f raise of 

reference as he experiences his phenomenal field at the 

moment, fhe phenomenal self-concept includes those aspects 

of the phenomenal field which have been differentiated into 

fairly stable and definite self characteristics by the 

person himself, fhi® is an abstraction of the phenomenal 

self, which is both self-as-object and self-as-process» 

because it consists of self-experiences and the phenomenal 

field determines all behavior (28, p. 4?0? 81, p. 15)« A 

person's one basic need is t© maintain and enhance his own 

phenomenal self (82, p. 58)- Ooabs stated that the most 

important ideas an individual ever has are those he holds 

about himself (18, pp. 22-23). 

L, fhomas Hopkins conceived the emerging self as th# 

central unitary characteristic of personality. Hopkins• 

self was defined as the awareness of being, with all the 

meanings related to it. It was what the person thought 

himself to be—the real, intimate self (33, P» 320). 

Garl Sogers gave a very complete description ©f the 

self, the perceived "I" with the values attached to it as 
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differentiated from the entire perceived field (74, 

pp.. 497-498). He attempted to organise and list soae 

propositions to serve as "bases for the explanation of human 

personality and behavior (74, pp. 483-524), Rogers* 

theory of personality was a blended synthesis of holistic 

and organismlc, phenomenological, interpersonal* and self 

theories (28, p.- 478). 

Clark Houstakas summarised some principles basic t© 

the recognition and understanding of the self: 

The individual knows himself better than anyone 
else. 

Only the individual himself oan develop his 
potentialities• 

The individual's perception of his own feelings, 
attitudes, and ideas is more valid than any outside 
diagnosis. 

Behavior can be understood from the individual's 
own point of view. 

fhe individual responds in such way® as to be 
consistent with himself. 

fhe individual's perception of himself determines 
how he will behave. 

Objects have a© meaning in themselves. Indi-
viduals give meaning and reality to the®, fhese 
meanings reflect the individual's background. 

Every individual is logical in the context of his 
own personal experience, lis point ©f view may see® 
illogical to others when he is not understood. 

As long as the individual accepts himself, he 
will continue to grow and develop his potentialities. 
When he does not accept himself, much of his energies 
will be used to defend rather than to explore and 
actualize himself. 

JBvery individual wants to grow toward self-
fulfil laent. 

®v@fy individual learns significantly only those 
things which are involved in the maintenance of the 
self. Ho one can force the individual to permanent or 
creative learning.- He will only leam if he id lis to. 
Any other type of learning is temporary and 
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inconsistent with, the self and will disappear as soon 
as threat is removed, 

Coacepts, ideas, symbols, and ©Tents cam "be 
denied or distorted feat experience is experienced ia 
the unique reality of the individual person and camiot 
fee untrue to itself, • . * 

We cannot teach another person directly and we 
cannot facilitate real learning ia tit# sense of making 
it easier. . • , Sh« learning process is a unique 
individualistic experience* . , . 

Under threat the self ia less ©pen to spontaneous 
expression, i. e., acre passive and controlled. When 
free froa threat the self is more open, 1, e,, free to 
fee and to strive for actualization (59, pp."*9-11), 

Abstract statements like ideal-self, inferred-self, 

and the like are viewed "by Moustakas an mere categories 

which do not aid in better understanding of the self. The 

self cannot fee definedi it must fee experienced since it is 

the individual * s totality (59, p. 11). 

fhe self has been defined as: (a) thoughts, feelings, 

attitudes, ideas, and values which constitute an indi-

vidual *• consciousness of his existence (39, p. 9)$ 

(fe) "sum total of all he can call his* (3®, p. 291) j 

(c) total of ©ne*s experiences (84, p. 18)% (d) the 

propriua or self, which includes bodily sense, ©elf-

identity, self-esteem, self-extension, rational thinking, 

self-image, propriate striving, and the function of knowing 

(3? 28, p. 268)i (e) the ego-ideal, which is an inspired 

self ©r set of personal values ©r goals to fee attained fey 

the individual (28, p, 170; 60)j (f) the sap a person 

refers to for self-understanding (68, p. 155). 
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Sereral terms have been used by the contemporary 

psychologists to express some concepts about the self. 

Some typical ones include the following: aspired self and 

Meal sell1 (28, p. 170; 29* pp. 215-217; 60), attempts to 

attain goal of perfection (2, p. 47)* creative self (1; 24; 

28, pp. 117* 128), emerging self (33) > phenomenal warmth 

(28, p. 269)* proprlate striding (3; 28, p. 268), psy-

chological self (6, p. 120), self-acceptance or 

•elf-reSection. (28, pp. 487* 491; 59, p. 169; 7*» P. 139), 

self-actualization (20, p. 2; 28, pp. 96* 298, 304, 325, 

481; 55t 59* p. 4? 74, pp. 487-489), self-awareness (6, 

p.. 117; 24; 28, p. 128), self-confldence and feelings of 

superiority (2, p. 48; 27; 28, p. 309)* self-consciousness 

and self-criticism (2, p. 42; 4, p. 72; 28, p. 153; 56, 

p. 255? 90), self-consistency (28, p. 328; 6; 74, pp. 500-

509)* self-determination (6, p. 37; 28, pp. 198, 320; 60), 

self-dignity and self-worth (3; 28, p. 125; 82, p. 63), 

self-esteem and self -aggrandizm®n% (2, p. 85? 3; 20, 

pp. 266-275; 28, pp. 121, 268), self-expansion (6, p. 29; 

28, p. 318), self-experience (4, p. 72), self-extension (3; 

28, pp. 268, 276), self-identity (3; 28, p. 268), self-

image (3; 28, p. 268; 53* p. 452), self-interest (59, 

pp. 67-68)* self-maintenance and self-enhancement (28, 

p. 481; 33* pp. 60, 124; 74, p. 501; 82, pp. 58-61), self-

realisation (27; 28, p. 298; 82, p. 63)* self-regard (28* 
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p. 489? pp. 497-499)» self-senti*ent (28t p. 404), 

sens© of Imports®©© (3i 28, p. 269)» symbolic self (S, 

p, 120). Lack of space prevents the definitions and 

description© of these terms as they were used fey the 

various contemporary psychologists. 

Theoretical Background for Reading Instruction 

Baae 

the teaching of reading ha® been influenced fey the 

various theories of learning which have gained recognition 

during the past half century. Hilgard has divided these 

schools of psychology into two Bail or groups * (a) stiwxlus-

respouse mad (b) cognitive (32, p. 8). Favlov's 

conditioning, Watson's behaviorism, and fhomdike's COB-

nectionisa stressed atomistic and mechanistic learning* A 

given stimulus was claimed to produce a gives response, and 

the value which caused the response was believed to be in 

the stimulus, feachers set up situations to get desired 

responses# fhe emphasis was 011 trial-aad-error, repetition 

or drill, and acquisition of habits (52, pp. 9-11). Learn-

ing was supposed to be a mechanical process? by repeatedly ' 

forcing neural impulses through the neurons, preferred 

neural pathways (habits) were formed as resistance was 

broken down at the synapses, leading instruction was 
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reduced to the study of parts» word®, or letters and their 

sounds. 

Stages through which reading instruction methods have 

passed haw "been described by several writers (5* pp. 204-

2<&i 17, pp. 4-17l 89, pp. 13-20; 101, pp. 5-15). The 

alphabetical-oral method and the phonetic method of reading 

instruction represented the atomistic school of thought. 

In the former method, pupils were taught to spell out each 

new word in its initial learning. All reading was oral? 

during silent reading periods, the child whispered familiar 

words and spelled out the new words that he encountered. 

Clear enunciation was emphasised, and reading ant spelling 

were taught simultaneously, leading instruction was slow 

and indirect, and failed to guarantee comprehension. In 

the phonetic Method, children were taught to memorize 

phonograms, or word families, and to sound out each letter 

or letter combination within a word and each syllable in 

larger words. This method enabled the pupil to attack new 

words and recognise words by their sounds. This was not a 

satisfactory method of reading instruction since the 

English language is not fundamentally phonetic and since 

it developed slow readers (17, pp. 6 -7 ) . 

Somewhat newer reading instruction methods have 

developed fro® the influences of organismic, destalt, 

phenomenalistic, and functional schools of thought, field 

psychologists claimed that learning is not merely a 
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mechanical process; a given stivulus dots not produce & 

given response. fhat which causes the response is not to 

be found in the stimulus hut in the learner hiaeelf• Sach 

learner will respond differently hecauee of his different 

experiences and purposes which give him meaning and value. 

Saphasis was placed on cognitive, goal-seeking, problem-

solving, purposeful, insightful learning (32, pp. 9-11). ' 

Behavior was considered molar rather than molecular; the 

child develops as a whole person, 

fhe look-and~»ay or eight method of reading instruc-

tion emphasized meaning and comprehension of words as they 

appear in context. The child learned to recognise the 

Gestalt configuration, or visual pattern of the word as it 

was written on the blackboard by the teacher. She pro-

nounced the word and asked the pupil® to repeat it after 

her. fhe meaning of the word was further stressed by its 

use in a sentence and other demonstrations which helped the 

children to remember it. A disadvantage of this method was 

that it did not supply the pupil with an adequate method 

for attacking new words, and the guessing of words some-

times occurred (17, p. 10). fhe phrase-reading method was 

an extension of the look-and-say method and attempted to 

teach whole phrases or short sentences as Gtostalts (17, 

pp. 12-14). Often the recognition of a word oceurred only 

when it appeared in the particular phrase in which it was 
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learned. Individual words were not sees, clearly, fhe poor 

reader mad# little progress with this reading method, since 

he could perceive only on® word or less at a time (17» 

pp. 13—14)• 

fhe sentence-story n@th.od was the last on® to be 

introduced. It presented meaningful, whole thought volt* 

and proceeded to the smaller parts, thus asking first read-

ing experiences interesting to the pupil (§9, p, 15). The 

discovery of individual words was left to the process of 

individuation or the process of analysis (5» P* 241). 

There seems to he no one heat method for the teaching 

of reading, lo one method should he used exclusively; a 

combination of methods to fit the individual's needs 

appears to he the most effective (5* PP« 258-29*; 09• 

pp. 16-19). Borne methods are more effective with some 

pupils than are others; a good teacher will keep the best 

features of all methods (89* pp. 258-29*; 17, p. 1?)* 

It appears that certain theories of behavior and 

learning are inadequate because each stresses certain 

features of behavior, such as learning or personality, to 

the exclusion of other features (32, p. 326). Attempts 

have been made to Integrate the couon elements of these 

theories into a patterned eclecticism which endeavors to 

provide an orderly, yet flexible, framework (32, p. 457; 

98, p. 437) • Thorpe and Scharuller (98, pp. 387-435) have 

mailto:n@th.od
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discussed several attempt® to integrate learning theories 

^ Bashiell (19) • Ksllogg (42), HcConnell (51), Hilgard 

(32), Spenee (83), and lieeper (40)» fhes® ecleeti© points 

of view stressed some common principles of learning con-

cerned with, tli® importance of goals* levels of maturation, 

experience, emotion©, instruction, cognition, and the like 

(98t PP. 438-44J). "Learning should he considered from an 

•clectic point of view" (98, p. 437). 

A basic assumption of this study was the somewhat 

aclectic, synthetic, and integrated point of flaw that self 

psychology does not eliminate all principle® of mechanistic 

psychology* it merely emphasizes the internal frame of 

reference and one sovereign motive of self-realisation 

advocated by organismic, Gestalt, and phenomenal!stic 

schools of psychology. Individual human behavior, then, is 

not merely a mechanistic response to external stimuli; the 

behaver's purposive self, emerging froa his phenomenal 

field, provides meaning to the interrelated aspects of his • 

total personality* Personality can no longer be adequately 

expressed in terms of atomistic traitsj perhaps the term 

"distension** night better describe the degree along the con** 

ti&utiB for. any behavioral aspect# Diohotoad.es of honesty 

versus dishonesty, good versus bad, friendly versus 

unfriendly, likeable versus unlikeable, self-confident 

versus unconfident, and the like do not seem entirely 
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appropriate for personality charac teristics, Smell terms 

are probably used only because they provide pragmatic 

semantical values, not because trait dichotomies actually 

exist. This seems in agreement with John Dewey's opposi-

tion t© dualities, 4. £., knowledge versus doing, esotion 

versus intellect, mind versus body, freedom versus 

authority* and the like (66, p. 5)« Learning is esoquired 

in a meaningful whole rather than in a piecemeal fashion; 

behavior is as an organised whole rather than as a series 

of atomistic part®. Kind and body are not separate enti-

ties. Psychosomatic medicine has clearly brought this to 

our awareness. Leaning and personality cannot be 

separated. 

mi. Stings 
Baring the past quarter century the professional 

literature of education and psychology has devoted con-

siderable space to the relationship of reading and 

personality. Research indicates that these two are related 

but the extent and nature of this relationship is not 

clearly understood. Beulah Sphron believed that person-

ality factors eater into every reading problem case, since 

reading achievement is part of the total development of the 

individual <21, p. ix). Helen Robinson has pointed out 

that soae writers believe reading disability to be a 
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syjspto® of personality maladjustment while other writers 

contend that reading failure M s detrimental effects ©a 

personality (72, p, 8?). 

Eobinson further explained that this controversy was 

toe to the various concepts of reading and to (a) the 

divergent theories» which placed different emphasis ©a the 

relationship of personality and reading, and (b) the dif-

ferent instruments used to measure personality (72, p. 98). 

She referred to three major theories of Allport, Hurray,, 

and Levin, which were described by Saul losenzwig ('72, 

p. 88? 76, pp. 249, 255s 96, p. 595). Allport utilised 

tests of traits which involved Judgments of Judges to 

measure the®, Faychoanalytically oriented Hurray stressed 

biological adaptation and explored the unconscious with 

free association., dream analysis, and apperceptive tests of 

fantasy. Lewin advocated the Qestalt theory of personality 

and set up controlled experiment® to measure it (72, 

pp. 87-88). 

three major theories of learning have emphasized dif-

ferent relationships of personality and reading: 

* • * » the Connecti oaists, such as fhomdike and hi® 
followers, contend that learning takes place when the 
stimulus and response connection increases in strength. 
This theory iitplies that one 1 earns to read by repe-
tition or drill, feachers of reading recognise that 
varying amounts of repetition are required in the 
classroom. 

®*e Sestaltists . . . emphasise the dominance and 
background of an experience, with motive and drive -as 
essential elements in learning., leading teachers 
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recognize the importance of motivation, as veil as the 
problems involved in teacbias students to reconstruct 
til# writer's Sestalt for complete understanding of M s 
message, followers of this theory are concerned with 
percept!on in its broadest sens©„ 

Those who believe in the purposive theory of 
learning emphasise the end result, including the goal 
or need, which is usually set up by the environmental 
conditions, The goal is dominant Mid the means of 
attaining it are secondary, Sence, it is essential 
to determine whether the acquisition of reading skills 
is consistent with each learner's goals and need®. 
Proponents of this learning theory would he sore con-
cerned with personality as it relates to reading than 
would the other groups (72, p. 89). 

Different theories of learning and personality have 

led investigators to use different kinds of evaluating 

instruments. Consequently, their findings and int©j?pir#ta-* 

tions of results have been controversial and inconclusive. 

• David Russell pointed out that tests of personality, 

like the California Test of Personality, are valuable 

instruments to aid the teacher in gaining insight into the 

reading and personality problems of her pupils (?7» p. 379X 

After such tests reveal a pupil's difficulties along cer-

tain lines of self-adjustment and social adjustment, the 

teacher may plan reading experiences designed to help the 

child in these weaknesses, Paul HcKee has explained how 

the development of attitudes, understandings, and skills in 

reading independently leads to personal achievement* self-

reliance r and inner security (52, p. 20). Poor reading 

ability is magnified and advertised by oral reading in 

front of the peer group. The self-concept level seems to 
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be lowered by the inability to attack and pronounce new 

words, and the pupil forms as image of himself a© a poor 

reader (55, p. 14), 

It would sees logical that psychological condition® 

are conducive t© tine teaching of reading and that reading 

achievement and personality adjustment are related. 

Bom Methods y d Techniques of Remedial 
Bea<ffia% 'instruction 

fhere was a time when remedial-reading instructors 

were largely interested in making an individual diagnosis 

of the pupil to determine his physical defects and faults 

in the mechanics of the reading process, fo eliminate the 

Impediments which prevented the child from learning to read 

efficiently, drills and mechanical devices were utilised to 

reduce reading errors (58, p. 111). Gestalt, organisiaic, 

and purposive psychology have caused reading instruction to 

emphasize comprehension—and, to a lesser degree, speed, 

Bven though it would probably be difficult to find any 

modem reading teacher who failed to introduce the phonetic 

elements in reading, schools have been criticised for not 

stressing word attack skills. Some writers have advocated 

a return to atomistic teaching by phonetic methods alone 

(9» 25, 95). They accused the supporting experimental 

studies of look-and-say, phrase-reading, and sentence-story 

method® as being fallacies. Projects, reading readiness# 



49 

experience charts, Gestalt configuratione with emphasis en 

meaning, visual clues in context, concern for individual 

differences and for the child as a unique person, differ-

entiation of parts from wholes, and the like would he 

discarded for extreme emphasis on phonics for evexyone. 

"Kxeept in a small fraction of cases, it is not a matter 

of intelligence, of physiological defects, or of psy-

chological disturbances. It is purely a question of 

teaching method" (89, p. $6)* 

Haay of the pupil® who have been referred to reading 

clinics needed help in associating sounds with symbols. Is 

the St. Louis reading clinic, over half of the pupils had 

difficulty with word perception skills (89, p. 318). 

Beeently some educators and textbook writers have taken a 

closer look at th# newer methods of reading instruction and 

have advocated more emphasis and earlier introduction of 

phonetics (52, pp. 5-20). let, the trend is not to sacri-

fice meaning for the slow, laborious process of phonetic 

analysis of each letter and word; a balanced reading pro-

gram has been advocated by many leading reading 

specialists (5, 10, 17, 77, 89, 101). 

McKee has emphasised this balanced program and its 

effects on the child's personalityj 

through a definite, systematic, and sequentially-
developed program in equipping pupils to identify • 
strange words -and to cope with meaning and with 
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difficulties independently, the child can be helped to 
build the self-confidence and seas® of achievement 
which 1B essential to hi© possession of a feeling of 
personal well-being and to his continuous subsequent 
accoaplishmecnt , . . the method of teaching used can 
broaden the scop® of the child's interests and widen 
his horizons, . . . The reading selections can impart 
moral values by portraying characters and areata that 
are real and convincing to the child and offering hi» 
stories that have high interest appeal. . . . The 
general methods of teaching can be such that the child 
has ample opportunities to grow personally and 
socially. Group discussions and numerous other ways 
in which pupils are led t© work together help the 
child to develop feelings of belonging and of being 
important to others. . . . first, he aust recognize 
familiar words and identify strange words which appear 
in the material he is trying to read. . . . Second* he 
aust arrive at the writer's intended aeaning . . . 
th® power to read independently gives the pupil a 
sens® of self-reliance * personal achievementt and 
inner security (J52* pp. 11-20). 

Beading clinic remedial methods haw attempted to keep 

pace with th® changing trends influenced by theories of 

psychology* experimental studies, and evidences found in 

reading failures. A balanced program has usually been 

practiced is most clinics; care has been taken not to 

"throw out the baby with the bath" in preserving the best 

parts of older techniques and methods and Incorporating 

them with th# newer ones. 

Each retarded reader has been considered to be unique, 

and efforts are made to meet his intellectual, emotional, 

and reading needs (87, p. 2%). A common procedure used by 

reading clinics is to admit th® child with reading problems 

after hie personality, reading, and intelligence tests 

results and other pertinent data have been studied by a 
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staff ©f qualified persons, A case study is begun fey tills 

group of educational, medical, psychological, and reading 

experts as the interpretation and synthesis of all avail-

able Information la considered. A tentative hypothesis is 

formulated to serve as a guide for the child's initial 

treatment. Physical, intellectual, and emotional handicaps 

are eliminated, and, if the ease seems to he largely ©as of 

reading difficulty, the child is admitted to the reading 

clinic. 

Before undertaking remedial-reading instruction, the 

reading clinician usually makes a thorough analysis of the 

child*s disabilities from such data as (a) reading index 

and educational profile, (b) tests of various discrimina-

tions involved in reading, (c) profile of errors, and 

(d) social, physical, psychological, and psychiatric data 

which have been recorded on the pupil*s clinical record 

(58, p. 111). Some other information needed by the reading 

clinician may include that derived fro* (a) interviews with' 

teachers, parents, and principals? (b) oral and silent 

reading tests for diagnostic purpose®! (c) photographic 

records of eye movements; and (d) tests for mixed dominance 

and reversals (89, pp. 515-519). 

Sach child is given the individual help he needs to 

help eliminate his particular difficulties. This includes 

both mechanics in reading and assistance in personality 
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development. Some students, who have failed to read by 

phonetic and look-and-say techniques of the classroom, 

receive valuable assistance through Grace Fe maid's 

kinesthetic or tracing method (22), Certain kinesthetic 

learners receive skills in word recognition aai gain self-

confidence through mastering a larger vocabulary and making 

more rapid progress in reading (®9* p. 319). 

fhe flashmeter, metronoscope, and other mechanical 

devices are often used to train poor readers in reading 

alertness and to stimulate the® in their rapid associations 

between word and phrase perceptions and the corresponding 

meanings; reading speed and recognition span are thus 

increased (89, p. 319). 

leading materials of high interest and low vocabulary 

level are selected by the pupil to fit his needs, and 

abilities. An interest inventory, like the one devised by 

Villiam Kottmeyer (44, pp. 53-54), is sometimes utilised, 

the pupil say be given considerable choice in the selection 

©f his reading materials on his own reading level. Often-

times he is encouraged to assume initiative in the planning 

of his reading program and in the keeping of his own read-

ing records, so he will be aware of his progress and needs. 

Grades, parents' demands and over-expectations, competition 

in the classroom, criticisms by peers, and other pressures 

are removed or reduced to a minimum. 
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the case study considers the whole child as he 

develops. Anecdotal records, notes on pupils* needs and 

progress, information secured fro® conferences with 

teachers and. parents , and the like are preserved mad 

studied* Case study techniques for retarded readers haw 

been described and illustrated by Witty (101* pp. 225-2411) 

and Strang and Bracken (89 > pp. 289-340). 

While some reading clinics would stress the more 

atomistic training in the mechanics of reading* others 

would emphasise the removal of personal and ©motional 

handicaps, Beulah Sphron leans toward the psychoanalytical 

approach to the remedial-reading program: 

People who come to the reading center are asking 
for help. They believe that tutoring in reading is 
the kind of help they need, f© give them only tutor-
ing in reading is to add nothing to their own 
diagnosis. It is the responsibility of the reading 
center to consider the total person and not Just the 
reading performance, It is the responsibility of th# 
reading staff to be aware ©f th# linkages between 
reading difficulties and personality problems. 

Though the presence of a reading problem suggests 
th® presence of emotional conflicts, the absence ©f a 
reading problem does not indicate the absence of ©mo-
tional conflicts. . . . It is necessaiy to consider 
the total person . . . in every school situation (21, 
p. 282). 

However, only 6 per cent of the eases referred to the 

St. Louis reading clinics were diagnosed as cases of emo-

tional difficulties severe enough to handicap them 

seriously in reading (89, p. 3X8)* Other clinics have 

found a greater number of their reading clinic pupils with 
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the more serious personality conflicts. Honroe has 

explained that reading problems are often the result of 

many factors over which the child may haw little control 

(58, p. IIS). Both the proper emphasis ©a the mechanics 

of reading and the ease study consideration for the whole 

©Mid are often prescribed for the poor reader (58» 116-

177). $his seems to suggest a remedial-reading program in 

a non-threatening therapeutic ataosphere rather than two 

separate programs: (a) reading and (b) personality adjust-

ment, either given simultaneously or one before the other. 

It may not be necessary to provide definite personality 

therapy for reading clinic pupils; appreciation of total 

personality seems to be very beneficial (25* p. 140). 

Some Related Experimental Studies 

Se&e Related Studies of Personality 
and leMii 

Studies of the relationships of reading and person-

ality have been reviewed by several writers. Several case 

studies seemed to confirm the conclusion ,that personality 

problems are related to reading difficulties (102, p. 282). 

David Eussell concluded that the relationships vary fro® 

small to significant correlations (76). Paul Witty found 

that emotional difficulties appeared sore frequently in 

retarded readers (102). 
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Ciarles Reed concluded that personal!ties (as measured 

by th« California fast £f Personality) of sixty-four sixthr-

grad® children correlated .4+*079 with their reading levels 

<15» p. 13I 69). 

Sister Mess, in her inve81igation of certain physio-

logical, emotional, and motivating factors associated with 

2,000 fourth- through seventh-grade remedial-reading 

pupils, applied the "t" technique statistic to California 

2®§£ 2£ Personality data and found that the normal reader® 

seemed better adjusted than the problem readers (15, p* 14? 

62). After fourteen months of remedial instruction, retest 

data yielded information which led to the conclusion that 

significant positive changes occurred in the personalities 

of these pupils. lowever, it did not appear that these 

changes could be attributed solely to the training and 

encouragement received in the remedial program. Host 

personality maladjustment© of her subjects improved when 

these pupils experienced assurance, confidence, and success 

in reading ability (62). 

Herman and Daley compared the personalities (as 

measured by the California fest of Personality) of two 

groups of sixth—grade boys and found the personality 

adjustment of the two groups to differ significantly in 

amount but not la pattern (63) • On© of the groups was 

operating on one standard deviation above grade level on 
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the California Achievement feat« and the other group waa 

one standard deviation below grade level. 2?he superior 

readers made significantly hitter scores on all parte of 

the personality test, 

Helen Bobinson cited several studies of personality 

and reading that have been aade toy various investigators 

using a variety of instruments for evaluation (72, pp. 90-

96). Ladd, using the Haffgerty-Qlson-Wichitan Rating Scale 

with 350 third- through fifth-grade pupils, found that good 

readers were slightly superior in self-control, sea®# of 

happiness, and achievement feelings (4-5). She questioned 

the olose relationship of personality adjustment with read-

ing ability (102, p. 283). These subjects were also 

superior on teachers' ratings of self-confidence, per-

sistence, and concentration. Ladd concluded that person-

ality factors are too complicated and become obscured by 

generalizations. Jackson utilized teachers * summaries of 

personality traits based on interviews of 300 advanced and 

300 retarded readers (37). He found that there could be 

expected a better than chance number of readers with read-

ing difficulties and personality traits considered to be 

below average. Sis survey seemed to indicate the 

importance of fears and worries associated with reading 

difficulties. Preston used parent interviews and con-

cluded, from her study of 100 poor readers and 67 control 
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group aeabers la grades two through ten, that reading dis-

ability led to blighting insecurity and personality 

maladjustment (6?, p. 252). Sylvester and lest, psycho* 

analysts, studied thirteen retarded readers between eight 

and thirteen years of age and concluded that the reading 

teacher must meet the pupil's ©actional needs since the 

disturbance of the exploratory function was the cause of 

reading failures. Symptomatic treatment with pedagogical 

aethods is not sufficient (91, p. 76). Oann, making use 

of the Rorschach feat with thirty-four poor readers and a 

control group of average readers, found the "poor readers 

were preoccupied with minute details and were unable to 

succeed with the practical and abstract* (25, p, lJ6t 72, 

pp. 9*»~95)• 

A study of the relationship between reading retarda-

tion and mental health status of some fifth-grade pupils 

was conducted by Tabarlet (93). A difference in the means 

for mental health of the group of average readers and for 

the group of retarded readers was significant at the .01 

level. The difference was in the direction of higher 

mental health scores for the average readers. On© of the 

conelusions of this study was that, as a group, retarded 

readers are not as mentally healthy as average readers. 
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Some other studies of tine relationships of reading 

disability with personality adjustment haw "been described 

by Witty (101» pp. 228-250). 

Soae Related Studies of Self-concent 

Soae experimental studies of self-concept are note-

worthy. Thelma Seeder, using Brownfain*g Scale, made an 

investigation to determine the relationship ©f self-concept 

of the niddle-grad® pupil (a) to his" peer status, (b) to 

his behavioral manifestations, and (c) to his achievement 

in acadeaic situations (71). One of her conclusions was 

that children with low self-concept achieve less in com-

parison with their potential, 

Donald Taylor utilised the Q-technique and his 

intercorrel&tions of self and ideal-self led to these and 

other conclusions: (a) Self-concept remains relatively 

• stable up to sevmn and one half minutes, (b) Self-concept 

is not altered significantly by external environment. 

(e) F&per-and-penei 1 tests of self-concept ©Main about 

the smm results as do the card-sorting variety (9*). The 

reliability of any instrument used to Measure and predict 

self-concept will depend upon a relatively stable self-

concept of each subject. 

Hugh ¥. Perkins, in his Q-sort study of teachers' and 

peers* perceptions of 251 elementary school children's 

self-concepts, reported these findings: 
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(a) fiie self-concepts and ideal selves of 
children become increasingly and significantly con-
gruent through time, (b) The self-ideal self 
congruencies of girl© are significantly greater than 
those of boy®* (c) Sixth grade children and children 
whose teachers have completed child study show sig-
nificantly greater self-ideal self cosxgruency than do 
children.* respectively, in fourth grade and those 
whose teachers have never participated in this child 
study program. (d) There is little or no relationship 
between changes in self-ideal self eongruency and 
changes in school achievement and changes in their 
acceptance by their peers (64, p, 230). 

Some Methods of Self-evaluation 

So»e empirical approaches t© the study of personality 

from the external frame of reference Include Rorschach. 

fheaatlc Apperception Test, Bell Adjustment Inventory,, 

Minnesota Multiphasic* Kemt-losanoff Word Association Test, 

and other® (28, p. 496). These Instruments attempt to 

measure feelings and attitudes closely related to those 

considered to be concepts of the self. Another example of 

a projective technique is the Wishing Veil, which was pro-

duced to measure emotional needs and self feelings of 

belongingt achievement, economic security, fears, love and 

affection, guilt, sharing, world outlook, and the like 

(69). two clinical protective tests which are designed for 

exploring disturbances of' the body image aspect® of self-

concept are (a) Karen Rachover*® Braw-a-person (50) and 

(b) J. 1. Buc&*s gomse-tree-neraon (14) tests (20, pp. 237-

239) • Self-portraits are not usually attempted in these 
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drawings but the self-concepts of the subjects strongly 

influence the natures and features of the parsons drawn. 

Carl Sogers and M e associates have made use of elec-

trical recordings of therapy sessions fey extracting: 

self-reference verbal! zations of the client*.® self-picture 

t© show ©Manges which occur from time to tiae (28, p. #90)# 

Dorothy Stock found a correlation of ,66 between & parson's 

self-concept and M s conceptions ©f others (86* p. 180), 

"Willias Stephenson's Q~teehni§ne for testing hypoth-

eses (85) was need by Sogers and his co-workers, Perkins 

used the Q-sort to determine th© difference® between the 

subject*« self-concept and M s ideal self (65). fhe self-

referrent statements he used were derived from categories 

set up by Arthur 2. Jersild (59)* who formulated statements 

from children's descriptions of what they lilted and dis-

liked about themselves (39# pp. 22-24). Such 

self-referrent state»ents have been obtained from other 

self-descriptions, personality inventories and tests, 

therapeutic protocols* and the like (28, p. 497). 

Jersild's categories of self were in regard to the 

following: (a) physical characteristics, (b) clothing, 

(c) health and physical conditions, (d) material posses-

sions* (e) animals and pets, (f) home and faaily relations* 

(g) recreation, (h) special talents and interests, 

(i) school, (J) intellectual abilities, (k) ability in 
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sport® and play, (1) *duat me as I am," (m) personality or 

character, (a) sooial relationships and attitudes, (o) reli-

gion, (p) independence or self-help, and {%} attitudes 

toward the world (39» pp. 135-141). 

So®® pape r-and~penci1 attempts to measure personality 

are available. Carl Sogers' Test of Personality Adjustment 

yields factors of self-concept related to personal 

inferiority, sooial inferiority, fsally relationships, 

and day dreaming (75). it is appropriate for children 

between^ the ages of nine and thirteen; there is a separate 

test for boys and for girls, Sdaa Baxter*® Test gf CMld 

fftfMftfil attempts to measure feelings of friendliness, 

responsiveness, respect, dependability, self-control, fair-

ness, unselfishness, end the like (8). This test may be 

administered as either an individual test or a group test 

and is geared for children in grades one through eight. 

The elementary level of the California Test £f 

is designed for children in..grades four through 

nine. It "is organised around the concept of lifs adjust* 

jsemt as a balance between personal and social adjustment. 

Personal adjustment is assumed to be based on feelings of 

personal security and social adjustment on feeling® of 

social security" (97, p. 3). This test attempts to saeasure 

feelings of self-reliance, personal worth, personal free-

dom, belonging, freedom fro® withdrawing tendencies. 
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freedom fro®, nervous symptoms, social standards, social 

skills, freedom from antisocial tendencies, family rela-

tions* school relations, and community relations. fhese 

latter aspects of self seem to be closely related to social 

m l w played m a member of the family, peer group, school, 

and cosuonity. The two ma^or parts of the test, personal 

and social ad^mstaaat, see® to b© in harmony with some 

goals of all education: (a) to develop the individual to 

hie fullest potential and (b) to pass on cultural heritage 

and make the person a social being. 

The School and the Self-concept 

It has been said that the self-concepts that a person' 

ha# are very important; all behavior is affected by thes 

(40, p, 3)« School success depends to a large extent upon 

what' the pupil believes about hiaself (40, p. 3). Jersild 

felt that the child has acre capacity for understanding 

himself than he receive® credit for from educator© (39* 

p. vii). Sogers stated that each individual has within 

himself the capacity to deal constructively with his own 

problems, once they have com# into conscious awareness 

(73, p. 4? ?*, p. »)* 

The school can assist the child in making a most 

important discovery, .the discovery of hiaself (39* p. vii). 

Pro® babyhood,' the child forms ©pinions and feelings about 
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himself and others} this continues through life (53* 

p* *35$ ®7f PP* 85-99)• He must hare realistic attitude* 

about himselff he must think of himself a® being loved, 

capable, worthy, and a respected member of his group® at 

hose and at school. The school earn help the home, church, 

and ooraauaity t© resolve children's problems, thwartings, 

anxieties, guilt and inferiority feelings* defensive atti-

tudes, and other forms of self-distrust and self-defense 

(39* p. 5). School success depends in a vejqr large measure 

upon the kinds of self-concepts formed by the papil (18, 

p. 22). 
Eleanor Johnson listed several ways in which the 

teacher ©an help build good self-concepts in her pupils: 

(a) friendship; (b) accepting atmosphere; (c) individual 

recognition in his particular skill; (d) fair, firm, con-

sistent, and reasonable discipline; (e) understanding and 

love through games, stories, parties, picnics, and Jokes; 

(f) knowledge of background and living conditions; 

(g) performing useful tasks and room duties; (h) practicing 

safety; (i) maintaining neat and orderly desks, rooms, and 

school; (4) observing health procedure®, like washing the 

hands before meals; (k) caring for personal belongings; 

(1) performing leadership duties, like running errands and 

welcoming visitors; and (a) remaining orderly when not 

being supervised (40, pp. 3-5). The school also makes for 
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competition which leads to undesirable self-regard in 

pupilsI It cm influence the self-apprai sals of the 

children as they compare themselves with the others. 

Values from the culture are exhibited by the teacher, and 

these influence the pupils' development of their self-

concepts (39* p. 94). The teacher*s acceptance ©f self 

and of others has a relationship with his insightful per-

ceptions of the self-concepts of the pupils (65, p. 219). 

fhe democratic, purposive, organismic, and psycho-

analytic emphases upon the individual's covert feelings 

have found root® in various educational areas. A few 

representative examples are as followst (a) character-

istics of teachers (30, p. 9)« (b) supervision (99, 

pp. 27-103), (c) teacher-parent interviews (46, pp. 28-29)» 

(d) child development (36, pp. 101-128), (e) play therapy 

(7)t (f) guidance (54, p. 64), and (g) student-centered and 

quality teaching (74, pp. 384-428; 100, pp. 49-90). 

Self-feelings have been recognised as vital to the 

educative process? covert feelings, as well as overt 

behaviorf aaist be considered to be important aspects of the 

total functioning of a person, leading and other academic 

learning seen to fee rather closely related to self—concepts 

(H» PP* 166-169i 53» pp. 14-15). It was hoped that the 

present study Bight shed some light on this relationship, 
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which appears to be so Important in the teaching-learning 

process. 

Summary 

Personality has been defined la various ways? the self 

psychologists haw stressed the self-regarding attitudes as 

primary and basic to the study of personality. Psycho-

analysts aad field aad social psychologists have revived 

interest in the concept of the self. Psychologists have 

viewed the self as a pragmatic construct, rather than as 

a mystic entity, for determining human behavior. Several 

kinds of selves have been postulated; no on® description of 

the self appears to be complete and all inclusive. How-

ever, it seems rather clear that the self represents the 

thoughts and feelings which constitute the individual's 

conscious perceptions of his existence} it fulfills the one 

basic need to maintain and enhance these feelings and to 

give consistent unity and totality to one's personality. 

Two schools of thought have Influenced reading 

instruction: (a) stimulus-response aad (b) cognitive, 

Reading methods have passed through several stages: 

(a) the alphabetical-oral and (b) phonetics methods repre-

sent the mechanistic points of view; (e) the look-and-say 

and (d) phrase and sentence-story methods reflect the field 

aad organism!c principles. There seems to be no one best 
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approach to the teaching of reading; a balanced combination 

©f these methods and techniques, with emphasis on the indi-

vidual 1s needs and purposes, appears to he effective. 

Conteaporary theories of behavior are inadequate to 

explain the way a child learns to readt since each theory 

stresses certain features, as learning or personality, to 

the neglect of others. Attempts to synthesize the best of 

these theories into ah integrated and patterned eclecticism 

have been made. It is usually agreed that learning is a 

unified and ordered process.? it is a goal-directed reduc-

tion of need or purpose. Learning iwolves both neural 

processes and reaction to the environment; it requires a 

balance of physical, mentalf and emotional aspects of 

behavior. Since each child is uniquet learning is an 

individual child-centered process* Learning should be 

considered from m eclectic, interdisciplinary point of 

view. 

Besearch shows that personality and reading are 

related* but the extent and nature of this relationship is 

not yet clear. Different theories of personality have sad# 

use of instruments fitted to their own designs. This has 

led to controversial and inconclusive interpretations of 

fladings\ however, it is fairly well agreed, that reading 

achievement is probably rather closely related to person-

ality adjustment. fhe success of reading Instruction 
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depends to a large extent on tit© teacher's eapathie under-

standing of the pupil's feelings and purposes„ 

Bemedial-xeading methods also were influenced toy the 

earlier mechanistic schools of psychology. Stress was on 

the removal of defects and faulty mechanics of reading, 

©estalt, organ!sale, and purposive thinking influenced 

leading methods to give more emphasis to comprehension, 

larger configuratlons, meaning in context, and the like* 

Schools were criticized for neglecting word attack skills, 

and a return to phonetic methods was advocated by some 

person®. A shift to an earlier introduction of* and mm 

emphasis on, phonetics was reintroduced into the reading 

program by KcKee and others. 

Bany methods and techniques, both mechanistic and 

cognitivef have been used by reading clinics. Kinesthetic 

activities, mechanical devices, high-interest and low-

vocabulary level 3Mt@ri.als, removal of pressures, 

therapeutic conferences, interest inventories, anecdotal 

records, and the like have supplemented the ease study of 

each pupil. 

While some writers have advocated aore atomistic 

training in the mechanics of reading, others have stressed 

the removal of personality and emotional handicaps. Still 

others have takes a middle-of-the-road position and have 

worked with personality and reading problems at the same 

mailto:3Mt@ri.als
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time, utilising an interdisciplinary case study approach to 

consider the functioning of the whole child. Bile suggests 

an integrated balance of remedial techniques and methods in 

a noii-threatening atmosphere, rather than two separate pro-

grams of (a) wading and (b) personality training, given 

separately but either simultaneously or one hefor® the 

other* 

Studies of self-concept reveal that the self seems to 

he related to peer status » hut it® proper relation to aca-

demic achievement is still being questioned. Agreement in 

these areas is incomplete and further study is needed. 

Several instruments of self-evaluati on have been con-

structed: (a) projective techniques, (b) ̂ -technique and 

Q-sorts from self-referrent statements, and (c) paper-and-

peaeil type tests, scalest and inventories. The California 

ftst of Personality appeared to be an adequate self-concept 

instrument for the purposes of this study. This test has 

been used by Hamlon and others to measure feelings of per-

sonal worth, reliance, freedom, belonging, social 

attitudes, and the like, these aspects of personality 

seemed to be very closely related to the descriptions and 

categories of self proposed by Jerslld, Perkins, and some 

other contemporary self-psychologists# 

It seems to be fairly well established that self-

feelings of the pupil are closely related to his chances 
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for achool success, Assistance in tit# discovery of himself 

is probably on© of the most important contribute oms the 

school earn make. Educators tot recogidzed the values of 

the self-feelings in many areas of educational psychology, 

supervision, guidance, teacher-parent interviews, play 

therapy, classrooia instruction, and the like, fhe school» 

in performing its 4©b of developing the whole child, can 

ill &fford to neglect a careful study and application of 

the self-regarding attitudes of both pupil® and teachers, 

fhe reading process seems closely linked with self-

concept#? a better understanding of this relationship 

appears appropriate and desirable. 
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IXPllIBSIfAL PBQCEIHJHES 

Description of the Subjects 

The population of this experimental study consisted ©f 

seventy-two white hoys who were regularly enrolled in 

grades four through seven of a southwestern city of over 

500,000 population and who were attending one of the sys-

tem's five reading clinics during the school years of 

1958-1959 or 1959-1960. Only hoys were ©elected for this 

investigation since there were very few girls attending 

these clinics. 

fhe subjects of this experimental group were con-

sidered (a) to he relatively free from physical» 

intellectual* and emotional handicaps or disturbances» 

(b) to possess average or better intelligence (individual 

test intelligence quotient of approximately 100), (c) to be 

retarded approximately two or more years in reading ability 

(reading grade placement about two or sore years below 

actual grade placement) t and (d) to have failed to respond 

develop®entally from reading instruction of the regular 

classroom environment, iny physical or emotional defects 

detected were corrected, and only those pupils whose 

?9 
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problems seemed to be largely of a reading nature were 

admitted to the reading clinics. 

Equating the Experimental and Control Groups 

A control group of the same number of boys was formed 

by matching each experimental group subject with another 

pupil of the sane school system, sex, and grade and of an 

approximate chronological age and language factors intelli-

gence quotient. Control group ambers were operating on a 

reading level of not more than one grade placement below 

national statistical moms. 

The California Short~Fom Test of Mental Maturity was 

the instrument used to measure the language factors intel-

ligence quotients of both groups. It was selected because 

of its reported high validity and reliability. It cor-

related .88 with the Stanford Revision of the Binet Teat. 

This is about a© high m the latter, when given m a group 

test, correlates on retesta (11, p. 5 ) . Its reliability 

coefficient has been reported to be .9^ with a standard 

error of 5.5 (11, p. 5). Language factors intelligence 

quotients, instead of total intelligence quotients, were 

used since pupils with relatively low reading ability would 

be likely to reeeive lower intelligence quotients on the 

traditional type verbal intelligence test (8, p. 358). 

A tabulation of the matching factors for the two 

groups is given in fable I. 
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SxperisaeataX Group Control Group 

Subject 

11 
JS2 
15 
14 
15 
16 
17 
M 
M 
mo 
m i 
112 
113 
114 
115 
116 
11? 
l lf i 
119 
120 
121 
122 
123 
124 
125 
826 
12? 
12$ 
129 
150 
151 
152 
135 
154 
155 
196 
157 
156 
159 

Grade 

6 
6 
4 
7 
7 
7 
5 
7 
7 
7 
5 
4 
7 
7 
5 
I 
5 
5 
4 
5 
5 
5 
€ 
7 
7 
5 
5 
7 
4 
5 ? 
6 
6 
5 
6 
7 
6 

Age 

W 
145 
140 
115 
151 
146 
158 
141 
14? 
149 
14? 
155 
120 
155 
155 
151 
149 
145 
125 
122 
112 
156 
151 
155 
156 
140 
154 
12? 
155 
151 
112 
121 
148 
14® 
146 
154 
141 
155 
155 

I*XQ* 

91 
89 
7? 
92 
89 
87 
85 
84 
89 
76 
90 
80 

151 
85 
74 
90 
88 

104 
109 

99 
114 
04 
?1 
85 

105 
109 
76 
95 
96 ?? 
96 
99 
62 
85 
75 
99 
84 
90 

105 

Subject 

01 
02 
05 
04 
05 
06 
0? 
08 
09 
010 
011 
012 
015 
014 
015 
016 
01? 
018 
019 
020 
021 
022 
025 
024 
025 
026 
02? 
028 
029 
050 
051 
052 
055 
054 
055 
056 
05? 
058 
059 

Grade 

6 
6 
6 
4 
7 
7 
7 
5 
7 ? 
7 
5 
4 
7 
7 
5 ? 
6 
5 
5 
4 
5 
5 
5 
6 ? 
? 
•5 
5 ? 
4 
5 

1 
6 

i 
1 

140 
142 
142 
110 
152 
155 
156 
-142 
152 
159 
148 
152 
112 
145 
151 
124 
155 
146 
126 
121 
112 
145 
150 
158 
156 
148 
162 
125 
155 

112 
128 
150 
141 
144 
129 
159 
152 
141 

lfiq* 

~92~ 
86 
80 

84 
82 
79 
94 
85 
96 
84 
126 
8? ?? 
92 
86 
98 

10? 
9* 
110 
79 
79 
75 

104 
108 

79 
89 
99 
81 
90 
99 
69 
82 
?0 
99 
90 
94 
99 
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TABLE I—Continued 

Experimental Group Control Group 

Grade tPIQ- Sublet Grade Try 
JuF X*%, 

StO 
m . 
142 

miL 
145 
346 
m ? 
m s 
B4$ 
150 
*51 
152 

555 
156 
m 
158 
159 
1S60 
161 
M2 
M% 
164 

>66 
16? 
168 
E69 
I?0 

W 2 

Bum 
Mean 
S* S. 

6 
6 
6 
6 
6 
7 
7 
4 
6 
5 
7 
5 
6 
5 
7 
4 
6 
7 
5 
6 
5 4. 
6 
7 
6 
6 
6 
7 
6 

5 
7 

#20 
5.83 

137 
141 
147 
146 
148 
162 
157 
111 
135 
130 
168 
134 
135 
145 
153 
130 
143 
155 
134 
14$ 
138 
121 
153 
146 
134 
149 
147 
146 
130 
133 
131 
134 
148 

104 
79 
80 
78 
116 
65 
84 
108 
105 
102 
S3 
76 
101 
92 

86 
93 
8$ 
97 
78 
87 

93 
85 
86 
75 
91 
100 
100 
93 
98 
91 
83 

mo 
041 
njLp 
\jrr€* 

043 
j%AM. 

%gt
 i T T 

C45 
046 
047 
048 
049 
050 
051 
052 
053 
054 
055 

057 
058 
059 
061 
062 
063 
064 
G§5 
066 
067 
068 

070 
071 
072 

6 
6 
6 
6 
6 
7 
7 
4 
6 
5 
7 
5 
6 
5 
7 
4 
6 
7 
5 
6 
5 
4 
6 
7 
6 
6 
6 
7 
6 
5 
5 
5 
7 

146 
141 
143 
140 
147,. 
161 
157 
108 
149 
132 
158 
131 
131 
141 
155 
130 
144 
160 
125 
144 
136 
114 
ikM, 
AT~ 
146 
140 
138 
145 
145 
142 
129 
132 
131 
145 

10,069 
139#85 

12.69 

6*471 
89,9 
12.30 

Sun 
Mean 

8. B. 

420 
5*83 

10,059 
139.71 
12.80 

102 

85 
84 

116 
67 
86 
110 
103 
103 
84 
78 

103 
90 

84 
99 
84 
95 
83 
90 

94 
§3 
89 
84 
87 

107 
101 

92 

87 

6#?15 
90 #• 5 
11,30 

*Lauagu&ge factors intelligence quotient from the 
California teat of Mental. Haturity. 
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It was possible to match the groups on chronological 

age with a mean difference of ,1 month with a standard 

error of difference of .649. This yields a £ of #216, 

which would allow us t© accept the null hypothesis that mo 

significant difference between the two means exists at 

P >*10, fhe language factors intelligence quotient mean 

for the experimental group was .6 higher than that of the 

control group* fhe standard error of the difference was 

4*048 and a t of 1.51 would permit the acceptance of the 

hypothesis that no significant difference between the means 

©f the two groups exists at P >»10, 

gathering and Recording Descriptive Pata 

A descriptive information sheet was prepared and 

utilised in the gathering and recording of data which were 

deemed appropriate to describe the experimental and control 

group®. (See Appendix for the for® of the Descriptive 

Information Sheet.) fhe subjects of both groups were com-

pared in socio-economic status, number ©f siblings* 

step-parent or broken home, working mother, physical handi-

cap, visual defect, hearing loss, speech defect, poor 

coordination, general health, severe Illness, serious acci-

dent * nervous symptoms, general behavior, grades repeated, 

grades skipped, grade average, school readiness, language 

factors intelligence quotient, non-language factors 



84 

intelligence quotient , total factors intelligence quotient, 

and grade placement deviations from actual grade placements 

in reading, spelling, and arithmetic. These possibly 

influencing factors were groped under the headings of home 

factors, physical factors, health factors* school factors» 

intelligence quotients t and subjects grade placement 

deviations from actual grade placements * 

She socio-economic status was estimated fey each 

pupil's teacher in terms of quartile®, which corresponded 

closely to the social classes proposed by lath© ®?*4 

Aferahasson (5, pp. 6-9) and by Warner, fleeter* and Bells 

(13, 131-159)! 

Quartile® Used in Study Social Classes 

%per quartile Upper-upper, lower-upper,. 
and upper-middle 

Third quartile Lower-middle 
Second quartile Upper-lower 
Lower quartile Lover-lover 

lo upper class or lower-lower class pupils were found 

in the population of this investigation. 

She other descriptive information was obtained from 

the pupil*s school cumulative record, Physical and health 

defects wad handicaps had been corrected to 'the extent that 

there seemed to be no serious educational problems due to 

these factors, fhe grade averages were estimated to the 

nearest ,5. lo pupils were found to have skipped a grade „ 

Scores on the Metropolitan Readiness Seat were used to 
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measure the readiness for school of the pupils when they 

had entered the first grade• Language factors intelligence 

quotients, non-language factors intelligence quotients, and 

total factors intelligence quotients were derived from the 

scores mad® on the California fest of Mental Maturity* 

which was given a® a group test. Grade placements in 

reading, spelling, and arithmetic were taken froii the 

results of the California Achievement fests, and their 

deviations from actual grade placements were computed. 

A critical comparison ©f these environmental and per-

sonal factors is presented in Table IX. fisher*s t 

technique was statistically applied to the data to deter-

mine whether a significant difference existed between the 

two groups* aean© for each of the various descriptive fac-

tors. fhe experimental group was considered to he 

significantly higher in school readiness at a level of 

significance (P) of .05; however, readiness scores were 

available for only thirty-eight of the seventy-two sub-

jects* fhe mean score of 70.2 for the experimental group 

corresponded to about the 49th percentile rank for national 

norms| the control group's mean score of 64.1 corresponded 

to about the 55th percentile rank <14, p. 27). 
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TABLE II 

CBITICAL C0WPABIS05S OF CIlfAIM MTIlOlHSlflL 
PERSONAL fAGfOBS Of 111 K P M I M M f AL 

AID COHTBOL GEOUPS 

AID 

a«s 
Possible 

Influencing 
Factors 

tepeEi-
mental 
Group 
Mean 

Control 
Group 
Hean 

Mff P 

Social status 
lumber of 
siblings 

Step-p&rent or 
broke a home 

Mother works 
outside bom 

Visual defects 
Hearing loss 
Four coordina-
tion 

Speech defects 
Below average 
health 

Serious ill-
nesses 

Serious acci-
dents 

Mervous symptoms 
Below average 
behavior 

Grades repeated 
Grade average 
School readiness 
leading grade 
placement 

Spelling grade 
placement 

Arithmetic grade 
placement 

Language factors 
intelligence 
quotient 

Hon-language 
factors Intel 
ligence 
quotient 

Total factors 
Intelligence 
quotient 

Chronological 
age 

3«18 

1.54 

.11 

• 0 6 
.18 
.0% 
.05 
.14 

.17 

.15 

03 
51 

.31 
• 25 

2.86 
70*2 

- 1 . 2 9 

—1*46 

- ..15® 

•9 

107*1 

98.4 

139.85 

2*96 

1.65 

.21 

.26 

.10 
*01 

.03 
,08 

.21 
,08 

.01 
•40 

*22 
•10 

2.42 
64*10 

*18 

-.642 

-,210 

90.5 

100.3 

95.2 

139.71 

.3189 

.1925 

.0436 

.071 

.0585 

•039 
.048 

s\j»r« 
tOr^ 
.024 
*08? 

.071 

.050 

.1212 
3.112 

.1466 

2.037 

1*788 

4.048 

2*85 

1.36 

.649 

.740 

*577 

1.273 

.782 
1*426 
.318 

.718 
1.157 

•646 

1.468 

.584 
1.115 

•118 
2.780 
350 

1.960 
10,0 
4.025 

•040 

1.51 

2.40 

2.37 

.216 

>•10 13 

>.10 IS 

>,10 IS 

>.10 MB 
>.10 IS 
>.10 .IB 

>.10 IS 
>.10 IS 

>.10 HS 

>.10 IS 

>,10 IS 
>.10 IS 

>.10 HS 
<.01 
>.10 IS 
<•05 

<.001 
<.001 
>.10 IS 

> . 1 0 IS 

<.02 

<.02 

>.10 IS 
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The experimental group was judged significantly lows? 

in reading and spelling ability at P-.OOl and significantly 

higher in non-language factors and total factors intelli-

gence at P-.02. fhis group had repeated a significantly 

higher number of grades at P-.01 than did the control 

group. The two groups were not judged significantly dif-

ferent in any of the other factors at P».10. 

Whenever possible, additional data on the experimental 

group were obtained. This included such information as the 

following: (a) individual test intelligence quotients, 

(b) individual test reading grade placements, (c) indi-

vidual personality tests findings and interpretations by 

the staff, and (d) reading clinician®* anecdotal records 

and records of pupils* reading interests and materials 

read, These data were gleaned from the reading clinic 

pupil's case record folder, which included such forms as 

(a) Parents * Information Sheet, (b) Principal's Referral 

for Individual Study, (c) Research Department's Kecord of 

Psychological Examination, (d) Beading Clinic * s Information 

Sheet, (e) Heading Clinic's Summary of feats, and (f) ready-

ing clinicians' anecdotal records. Host of these foaut 

appear in the Appendix. 

The tfechsler Intelligence Scale for Children provided 

the individual test intelligence quotients, and the dates 

Survey supplied the individual test reading grade 
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placements. Table III gives critical comparison® of indi-

vidual test results with group test results for the 

experimental group in both reading achievement and intel-

ligence . ©Wis group made significantly higher individual 

teat scores on language factors intelligence quotients at 

a P*»001 and on total factors Intelligence quotients at 

P».02. It was judged significantly lower on individual 

test comprehension and total reading grade placement 

deviations from actual grade placements at P*=.001. 

Personality findings and interpretations came from one 

or more of such individual tests as (a) Baehover Figure-

. Drawing (Test. (b) Kiale-Iolsopple Sentence Completion feat* 

(c) Dessert Fables. and (d) Children's Apperception feat. 

So statistical data were derived from these statements, but 

many of the reading clinic pupils were described as some-

what insecure, anxious, apprehensive» immature, and the 

like. However* no pupils were considered to be suffering 

from any psychological or emotional handicaps which would 

prevent them from benefiting fro® the clinical reading pro-

gram. A lack of positive self-concept seemed to be present 

in many cases. 

fhe reading interests of the experimental group 

varied? some popular preferences included mystery, scien-

tific, mechanical, Indian, sports, comics, western, 

adventure, biography, prehistoric, space, animal, cartoons, 

outdoor, and crime stories. About a® many pupils claimed 
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to like to read and go to school as those who claimed not 

to do so? however, several stableets made no statement in 

this regard and some professed to like to read and go ̂  to 

school "sometimes," 

TABLS III 

CBITICAL COMFABISONS Of INDIVIDUAL M B GROUP TESTS 
ISTKLLIGEHCB QUOTIENTS AID Of HBADISG GBADB 

P M O M M f DEVIATIOKS FSOH ACTUAL 
GBADB PLACBMEHIS Of TBS 

EXPIHIMMfAL GSOUP 

Intelligence ©r 
Achievement 
Factors 

Indi-
vidual 
Test 
Mean 

Group 
- Ifiv 
Hean 

^ SBDiff i p 

Language or verbal 
factors intelli-
gence quotient 99.? 98.9 1.681 5.833 <.001 

Ion-language or 
performance 
intelligence 
quotient 104.8 107.1 i 2.182 | 1.054 >.10 IS 

total or full-scale 
intelligence 
quotient 102.4 98.4 1.517 1 2.636 

o
 *
 

V
 

Vocabulary grade 
placement devia-
tion from actual 
grade placement -1.92 -1.78 .156 1.17 >. io m 

Comprehension grade 
placement devia- : 
tion from actual 
grade placement ; -1.94 1 05

 
*0
 

.130 8.131 <.001 
fotal reading grade : 
placement devia- ; 
tion from actual ' 
grade placement -1.92 : -1.32 .124 4.839 ; <.001 
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the reading clinicians1 anecdotal records usually sup-

ported tla© staff*® reeooaeadatioas for (a) instruct!©a in 

word attack skills, (b) high interest-low vocabulary read-

ing materials„ (c) conferences with teachers and parents to 

seek help in the removal of outside pressures, (d) help in 

gaining pupil acceptance, (e) study and use of case study 

data "by classroom teacher®, (f) relaxed and accepting 

atmosphere, (g) encouragement of pupil's self-direct!on and 

initiative, (h) use of art and other interests to encourage 

more reading at pupil*® own reading level, and the like. 

Mo attempt was made to convert information on pupil's read-

ing interests and reading needs into quantitative data for 

statistical comparisons. 

The fest Program 

fasts of self-concept and of reading achievement were 

administered to the experimental and control groups. The 

California feat of Personality» Elementary Edition, 1953* 

was selected for the self-concept instrument for the fol-

lowing reasons: (a) It yielded some seemingly appropriate 

aspects of self-concept and was recommended by George ?. 

Hendenhall to be a "very good instrument to measure the 

self-concept of elementary children" (#). (b) Its coeffi-

cient of reliability was reported to be .94 with a standard 

error of 5.02 (9, pp. 4-10)• The reliability of such a 
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conscious verbal self-report has been advocated by &llport 

(1, pp. 109-110) and Stephenson (7* p. 279). (c) It was 

designed especially for children of the ages and grade 

levels studied, (d) It was recommended as a good instru-

ment to use in the phenosenologi cal approach to personality 

measurement fey Snygg and Combs (6, pp. 258-259). M It 

lias "been used widely la research studies (2). (f) fest 

item© were often disguised so that the pupil could 

rationalise about certain self-concepts that would be 

difficult for hitt to adait (2, p. 5). (g) It provided 

quantitative data for statistical treatment, (h) It was 

readily available and economical in cost and tiae for 

administration, scoring, and interpretation of results. 

fhis test of personality yielded scores of personal adjust-

ment, social adjustment, and total adjustment. Separate 

scores of personal adjustment for these dimensions of self 

were (a) self-reliance, (b) sense of personal worth, 

(c) sense of personal freedom, (d) feelings of belonging, 

(e) freedom fro© withdrawing tendencies, and (e) freedom 

from nervous symptoms. She social adjustment part of the 

test yielded separate scores for self-feelings and self-

attitudes associated with (a) social standards, (b) social 

skills, (c) freedom from antisocial tendencies, (d) family 

relations» (e) school relations, and (f) cooaunity 

relations. 
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The reading comprehension» reading vocabulary, and 

total reading grade placements, were ascertained with 

California Achievement feats* Elementary Edition, 195?. 

fhese tests were selected for the following reasons? 

(a) A high validity was claimed for the teat (12, p. 5). 

(b) Its reliability coefficient was stated as .95 with a 

standard error of .2 (12, p. 5). (e) It provided grade 

placement norm® for vocabulary, comprehension, and total 

reading. <d) It was readily available and economical in 

administration, scoring, and interpretation of results. 

The California Achievement Tests have been well recommended 

as a valuable instrument for the appraisal of pupil 

progress in reading skills (3, p. 530). 

After approximately seventeen weeks of school, which 

included two or three days per week -of reading clinic 

instruction for the experimental group, both groups were 

retested with the same instruments, and changes in self-

concept and reading levels were determined* 

Description of the leading Clinics 

the reading clinics ©f the selected metropolitan 

school system were not limited to any particular school of 

psychological thought, learning theory, or frame of refer-

ence for the study and understanding of human behavior, 

lather, they were founded on an eclectic and . 
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interdisciplinary basis—a blended and balanced integration 

of tli© principles of several schools of psychology* fhese 

clinics did not prescribe to either pel© of a diehotoay: 

(a) extreme emphasis on psychoanalytical personality 

therapy versus (b) extreme emphasis on mechanistic diagnosis 

and remedial treatment of physical handicaps and defects in 

the mechanics of reading. As organis*ic ease study 

approach was utilised in as atteapt to meet the "whole1® 

child's physical, intellectual, social, and emotional needs 

and purposes, fhe reading clinic pupil's phenosienological 

internal frame of self-reference received due consideration 

along with hie reading needs, interests, and abilities. 

Handicaps in vision* hearing, speech, emotional disturb-

ances » and the like were removed or corrected before a 

child was admitted to a reading clinic, fhe pupil who 

qualified for the clinical reading program was considered 

to be reasonably normal in all respects except in hi® read-

ing ability, le had failed to benefit sufficiently In th#-' 

regular classroom of language arts instruction, and his 

proble® seemed to be largely on® of reading retardation, 

fhe cooperation of the research department, wading clinic, 

regular classroom teacher®, -and parents of the pupil was 

constantly solicited in order to enhance the total benefits 

to the child, fhe case study approach employed a combina-

tion of various methods and techniques of individualised 
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remedial-reading instruction in a non-threatening environ-

ment. 

The referral procedure was as follows: (a) On the 

basis of total XQ @f about 100 or above, determined by the 

California feat of Hental Maturity administered m a group 

teat, and (b) on the basis of two or mora years retardation 

in total reading ability, determined by the grade placement 

derived froa the California Reading feat {a group test), 

the principal, nurse, or language arte teacher filled out 

and submitted to the Research Department the application 

form, Referral for Individual Study. (See Appendix for 

this form.) This was done after a conference with the 

parent(s) had been held and their consent obtained. Some-

time® the reading clinician of the local area was contacted, 

and she went to the school and administered an individual 

reading test to the child, the Seaearch Department set an 

appointment time for the parent(s) to bring the child to 

the administration building for individual tests of mental 

maturity, reading ability* and personality adjustment, A 

staff composed of the Assistant Superintendent ia Charge of 

Instruction, the Director of Eesearch, and the Consultant 

in Heading Instruction reviewed the case history material 

presented in the application and in other available per-

tinent case material, fhe staff Mien made recommendations 
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for reading clinic service op otter special services needed 

toy the child. 

The individual intelligence tests were administered by 

school psychologists in order to determine whether the 

reading retardation was affected by a lack of general 

mental ability, This seemed necessary since the poor 

readers would not have been able to demonstrate their true 

mental abilities on group intelligence tests which required 

considerable reading ability (9» pp. 315-319)# 

Several projective and paper-and-pencil types of 

personality tests were administered by the school psycholo-

gists to gain (a) clues of self-feelings and other 

personality structures and (b) suggestions for their treat-

ment, these tests usually included one or more of the 

followings (a) Hachover Figure-Drawing feat* <fe) Miale-

golsopple Sentence Completion feat* (c) Besoert fables» and 

(d) Children*s Apperception fest. 

An individual test in reading was administered as aooa 

ae the child was aduitted•to the reading clinic, this 

diagnostic teat furnished the reading clinician valuable 

information regarding the pupil's reading deficiencies in 

vocabulary, comprehension, speed, and accuracy. Oral read-

ing tests revealed mechanical difficulties and attitudes 

toward the reading of various materials, lye movements, . 

eye-handedness» reversals, and the like were cheeked. The 
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reading clinic pupil's remedial program was planned on a 

tentative hypothesis of his needs, interests, purposes, and 

abilities formulated after interpretation and synthesis 'of 

all cumulated information. 

Various techniques and methods of instruction were 

used in an attempt to meet these pupil needs. Word per-

ception techniques* the structural analysis of words, and 

the association of symbols and sounds were often necessary. 

Mechanical devices, like the tashistoscope and the Science 

Bese&rch Associates reading accelerator, were.used t© 

stimulate speed in the perception and meaning of words and 

to improve visual coordination and attention span. 

leading clinic pupils were encouraged to select read-

ing Material on their own individual reading levels and in 

accordance with their Interests, fhe Science Research 

Associates reading laboratory provided some of the high 

interest-low vocabulary reading matter and permitted the 

pupils to keep their own records so that they were aware 

of their needs and progress. AM interest inventory assisted 

the clinician in determining each pupil*s reading inter-

easts, hobbies, activities, and other likes and dislikes. 

Individual assignments, self-help, lack of competition with 

peers, removal of pressures, encouragement in initiative, 

individualised instruction, parent-teacher conferences, 

anecdotal records, consideration for individuality and the 
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worth of a person, therapeutic counseling and guidance » 

eapathic rapport, permissive atmosphere, and the like char-

acterized the clinical program. fhe child's reading needs 

and his personal feelings were considered in the same 

situation; neither his academic nor ©motional aspects were 

neglected or treated separately« Self-concept was thought 

to he an essential factor in the remedial-reading process, 

fietests were made from time to time in the clinic to deter-

mine reading progress and further needs* Whenever the 

pupil had attained approximate normal grade placement in 

reading ability, he was usually dismissed froa the clinic. 

However, no pupils in this study were released froa the 

clinics before the administration of the retests. 

Heading clinic experiences were in addition to the 

pupil*s regular academic program; he attended his classes 

in language arts, arithmetic, social studies, health-

science, and other areas of learning. !e missed some 

special subjects (music, art, auditorium, library, or 

physical education) so that he could go to a forty-five 

ainute reading, clinic class two or three days per week. 

Sesults of the Beading Achievement tests 

Deviations of wading vocabulary, reading comprehen-

sion, and total reading grade placements fro© actual grade 

placements were computed from the scores obtained in initial 

tests and.retests for both groups, fables IT and ? give 

these deviations froa the expected reading levels. 
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K\«f KHtSH ĈJ <f" HI Hi £0 4# CKHI O <0 KMOO^GO 
• . * • # • * * #• * <F • « • # # # 'is «' 0 * 

O O O A I H O O H O O H O O O H H O O h I H 
1 * 1 I I I I 

% « # « @ 0 - e x 5 « p u t Q 
X f r f f f l U f B a O A 

CFvKMM© ,-f f y - t f \ j f \H US Hi 10 # 4* O CM O O 
+ * 9* # • • * # * * ' * • * * * « ' #; #. * a 

rtrtHl^HOWHHrfHOHriOrtHOWO 
1 t i t ) 

• p v x g JWN%M 

<X) SO &}CO\Q\D <&<£ &\<a 1 0 € 0 0 * © 10 O <30 GO <33 CO 

M &\M*i\i&c^c^tfvin(N4r' wr\f© 10 v© n \ t # 

4a> 
l® # 

W 
« 

3» 

T 
H 

ZMWMMITI ® p B £ © 

W @ $ 

^CMlSlOH^-f iO^Hf 'C^OiJ# O K > K \ O K \ K V O < ^ 
« * * • * # * * 

o h o o H O o ' h ^ ' ©cm <jl 

$ b » « » O « I £ apTSJts 
« 0 t s t x © * f s a : < & 0 0 ' 

h o CM/SO h 10 c o o t s m m m MXMOOOH^^ 
'•• »• • » • • • • • • * » * » » * » i, »• ^ 

H r* Cj> ©j--M-Cy O H r f ^ O O ^ O ^ r l r l ^ r t r t 

q.Tt9®©©HI«f ®P»JED 
i k r e f t u p o o ^ 

£ N # 4" i # I S « i r4 O H I S O t f \ 0 % 0 M 0 H KttfVq* 10 
# # ' # « • • .ft. * # • # M '# i t i* t' | $ f 

O r t ^ O ^ H W H ^ O O H O O ^ O ^ ^ 

% t t a ® d © « x 4 
a p « a | ) 

# # # 4* r< ** *•» <V 4'tfwfr h 10 # 4- # 4 
# * * + * * # # # i l l *' '*, '« '# # '# % 

10 HStf%«\i0 CvC»»tPitfS-E<#' tfiNtOU) ¥%10 

|S» 
, , - _. ^ , , , _ , _ »„ wwrn-mwrn,-**^ 

o o o o o o o o o o o o o o o o o o b o 



1£» 

I 

m £ 
n 

%Txea*ovx& ©pwt© 
8axpw«H 

^tiacrao«xj «PBJO 
iroTSttaqejcdilOO 

prats®©1® Xd «P«JCQ 
XlBITiqBOOA 

<m zt tfswi m r4 m o © m w ttwsfr** om@ o <t o <fii 
6 0 0 0 6 ( i d » i O H O O O O O O O H O O 
i i i t t i i i 

NOJ t< tw«« m o KVKMNOI CM H 
• • • « • • • • • • • • • • • • • • • • 

OOOOOOOOOOOOHOOOOrtOO 
1 ( I I l i t I I I 

CM INfNr*! Otf «f KNCM0 r4 rtNlWH 
. * * • * 

OOOOOHHHONOOOQHOOrtOO 
I I I I I I I I 

%XX©1I80®XCI @p«0 
SirppBog X**°£ 

IfSr-t W # H #•« © © K\*f »tNKMOt*»© # 

O © O <-» © © m «t r» H. H © HI © © © H © CV © 
I I » I I I I I I 

s 
Ji 
§ 

T 

4» « 

*» 
& m 

g.«®»s«xd[ 
tfopaTx©n**dtooo 

# m© mw o mni ea « 0v*p »ne%® HI # 
• • » $ * m #• ,* j* # * * . # * # • * * + * 

H©©Hr-4©Hr-#r4©©©H©©©H©C\i©' 
I I I I 1 1 1 I I 

$ti®»aBXdt •P«jcd 
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The differences of initial test and retest deviations 

from the expected grade placements are also given in the 

above two tables. la coluan one, each subject of the 

experimental group Is represented with the letter "E" and 

a number; each control group subject is designated with the 

letter nC" and a amber. Actual grade placementst at the 

time of the administration of initial test®, are given in 

column twoi actual grade placements at the time of retest-

iag are found in column six. Minus signs were used to 

designate deviations of vocabulary• comprehension* and 

total reading grade placements below actual ©r expected 

grade placements. Column ten give® the changes from 

initial tests to retests of vocabulary grade placement 

deviations from actual grade placements, legative numbers 

represent a loss in the retests. Golunns eleven and twelve 

give this information for comprehension and total reading. 

Results of the feats of Self-Concept 

Actual score® on the California feat of Personality 

were used to represent the levels of personal, social, and 

total self-concepts of the subjects, these are given in 

fables VI and VII. The differences or changes in levels of 

self-concept appear in colunna eight, nine, and ten. Nega-

tive numbers represent a decrease from the initial teat 

scores to the retest scores. 
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TABUS VI 
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97 
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104 
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61 
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59 
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38 
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48 
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In i t i a l tes t Befc«st Diff»r*ac« 
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S34 55 34 109 52 60 112 -3 6 3 

155 34 38 72 59 ! 59 118 : 25 : 21 46 
TMKiL 

63 63 126 66 67 133 3 4* 7 
13? : 30 1 j|i|- ; 

74 27 f|.|| 71 ; -3 0 . •3 
•*5*3* «| 

59 63 122 59 59 118 0 «*i|> 

E39 m ; 63 111 54 61 115 6 ~2 4 

MO 47 ; 5^ 99 50 47 97 3 
141 58 69 127 68 68 X5* 10 .3 I 
S42 54 58 1 112 46 57 | 103 •0 *m@jf 

E43 3# ! 45 79 46 : 52 | 98 12 7 : 19 
144 48 1 56 104 67 67 i 1341 19 3L̂':-3L« 3© 
E45 34 ( 47 j 81 i|il T f 55 J 99 10 ] 8 18 
146 44 55 , 99 43 49 921 • -1 -6 -7 

»? 5? ; 
$1 j 118 1 64 63 127> 7 j 2 9 

s*8 1 
6? | 62 129 67 67 ( 134 0 5 5 
60 57 117 63 68 131 3 11 ] 14 

150 ' 47 • 57 104 42 - 60 102 -5 ) 3 2 
JfpUL 5? 55 1 112 59 . 59 118 2 1 4 6 
fco J»;>c 54 1 60 i 114 65 i 67 1321 11 7 18 

153 59 60 119 66 69 1351 7 1 
9 i 16 

154 58 j 45 ; 103 65 1 56 121 ! 7 1 11 18 

*55 ; 
57 51 1 108 63 : 69 132' 6 j 18 24 

B$6 68 64 132 67 j 67 • 134! -1 3 2 
157 55 ; 57 112 63 1 55 ; 118' 8 »2 6 
ll4#l 
JŵjrQ1 .54 - 66 j 120 62 • 69 131 8 , 3 11 

*59 
MO 

63 61 124 56 41 97 -7 j -20 , -27 *59 
MO 46 56 . 102 59 60 119 13 4 17 
161 56 69 1 125 ' 61 71 132 5 2 7 
E62 47 : 55 102 43 j 54 97 *4 —1 .5 
163 43 42 < 85 • 54 1 56 110 11 14 25 
S64 62 59 121 ' 65 ! 64 129; 3 ; 5 8 
S65 46 57 103 51 63 : 114 5 6 ; 11 
166 69 i 68 ; 137 i 71 I 69 140 2 j 
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TABLE ft—Continued 

Initial Test Hstest Difference 

•p 
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• 
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S?2 
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Kean 

S.D. 

22 
59 
§2 
36 
6? 49 

2? 
62 
58 
39 
61 
52 

49 
121 
110 
75 
128 
101 

43 
65 
61 
35 
40 
5® 

6? 
57 
20 
45 
60 

96 
132 
118 
63 
95 
118 

21 © 

0 
—1 
-19 
9 

5 
••"l 
•11 
•16 
8 

4? 
11 
8 

-12 
*35 
1? 

3§52 

#9.75 
10.4# 

3913 

.54.35 

faft 

7495 

104.10 

18,65 

3960 

55.00 
10.44 

4182 

58.OS 

9.36 

8142 

113.0S 

18,25 

387 
5.25; 
8.10 

269 

3.73 

10.25 

647 

8.98 
13.55 

If was of Interest to compare these means with the 

approximate scores corresponding to the 50th percentile 

rank given by the authors of the test: Personal, 54'f 

Social, 601 and Total, 114 (12, p. 29)* Both the experi-

mental and control groups made, on the initial tost®, much 

lower scores than those expected considering national 

statistical norms, the means for the control group wore: 

Personal, 49.6j Social, 53*4; and Total, 103.0. The means 

for the experimental group were very similarj Personal, 

49.76| Soeial, 54.351 and Total, 104.10. 
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TABLE VII 
C0BTB0L GBOUP'S XiKTELS Of SELF-OOSCSPT I» TBKMS 
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0 2 4 0 3 9 7 9 3 4 3 ? | 7 1 - 6 - 2 -8 
0 5 i 5 9 6 4 1 2 3 6 3 68 1 3 1 4 4 8 
m 5 8 : 5 0 1 0 8 61 4 6 1 0 7 3 - —1 
C5 5 1 62 1 1 5 62 6 5 1 2 7 1 1 3 ; 1 4 
0 6 , 4 6 5 1 9 7 | 4 1 4 5 @6 - 5 - 1 1 
0 7 3 9 i 4 0 ? 9 6 0 5 8 1 1 8 2 1 18 ; 3 9 
0 8 3 4 4 8 8 2 3 9 5 2 9 1 5 4 - . '9-
0 9 I 5 7 . 62 1 1 9 5 3 5 9 1 1 2 ««J§» - 3 »? 
0 1 0 4 8 ; 5® : 106 4 5 6 1 1 0 4 3 - 2 
O i l 4 0 , 4 6 8 6 3 2 4 ? 7 9 ' - 8 1 : -.7 
0 1 2 5 6 6 4 1 2 0 6 3 6 6 1 2 9 7 2 9 
0 1 3 6 3 6 2 : 1 2 5 5 8 5 3 1 1 1 - 5 I * 9 : - 1 4 
0 1 4 57 4 9 i 1 0 6 5 6 5 3 1 0 9 - 1 4 1 3 
0 1 5 5 7 i 3 8 7 5 3 7 , 4 1 7 8 0 3 5 3 
C I S 5 9 6 6 1 2 5 5 6 6 9 1 2 5 • 3 3 0 
0 1 ? 4 9 4 4 :• 9 3 5 2 5 2 1 0 4 : 3 8 1 1 
0 1 8 6 5 ! 6 ? | 1 5 0 6 4 6 2 1 2 6 "1 ' • - 5 ' 
0 1 9 «5& 

/ T 6 4 1 1 8 6 9 6 ? 1 3 6 1 5 3 I S 
0 2 0 5 3 MM* 
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0 2 8 6 1 5 5 : 1 1 6 6 6 4 2 1 0 8 5 - 1 3 - 8 . 
0 2 9 • 5 1 5 2 • 1 0 5 5 7 6 2 1 1 9 6 1 0 1 6 
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6 5 : 5% 11? 6 7 ,58 1 2 5 4 4 ' ,8' 0 5 0 
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B i f f e r © n c © 
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Initial Test 
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Initial test Ketest Difference 
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8 J). 

51 
5® 
59 
39 
31 

m 
55 
58 
4-5 
50 

110 
113 
97 
84 
61 

65 
m 
48 
58 AA. 1
 % * 
46 

SB 
61 
59 
40 

3® 

153' 
129 
10? 
78 
92 
@4 

14 
10 
9 
-1 
13 
0 

6 
1 
C 
18 
44 

23 
16 
10 
-6 
31 
-14 

3375 
49,65 
10.53 

3844 

53.39 
5.10 

7419 
103#04 

12.60 

3764 
52.28 
12,57 

3852 
53.50 
11.01 

7616 
105.78 
22.10 

189 
2I*L& 

7.84 

8 
•11 

9.20 

197 
2.7* 
14.90 

On the retests, there was little change in the mm® 

of the control group: Personal, 52.31 Social, 53..51 Aud 

Total, 105*8. The experimental group means more nearly . 

approximated the national aor®s of the tests Personal# 

55.00; Social,. 58.08? and Total, 113.08. 

Summary 

nm subjects of this investigation were aefenty-two 

reasonably normal, elementary upper-grade boys of a south-

western metropolis. The experimental group was Batched by 

fairs to form a comparable control group. The matching 

factors used were am, chronological age, and language 
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factors intelligence quotient. fhe boys in the experi-

mental group were operating on a reading level of 

approximately two years or sore below national noma? 

the meters ©f the control group were operating on a 

reading level of no more than one year below national 

statistical norms. 

The California Achievement tests vers used to measure 

the subjects1 vocabulary, comprehension, and total reading 

grade placements* which were converted into deviationa from 

the actual grads placements. The intelligence quotients 

were derived from administrating of the California Short- • 

Form feat of Mental Katurity. The instrument used to 

measure personal, social#- and total self-concept levels of 

the two group® was the, California feat of Personality, 

Descriptive information of the two groups was col- / 

lected and recorded on a descriptive information sheet. 

Using fisher*s t technique, the significances of the dif-

ference of the two groups* means for the various factors : 

were statistically computed, the two groups appeared to be 

significantly different at P«„05 or better in grades 

repeated, school readiness, reading level deviations from 

the expected, spelling' level deviations from the expected,' 

non-language intelligence, and total intelligence. 

After approximately seventeen weeks, both groups were 

retested with the same reading and self-concept instruments* 
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€^aag@s in reading levels and self-concept levels of the 

experimental and control groups were determined. 

fhe Heading Clinic was described as a rather typical 

on®, which attempted t© integrate personality therapy with 

reading instruction based upon individual needs, Removal 

of pressures and emphasis on encouragement and pupil 

initiative were common practices in the Clinic. 

The results of the reading achievement tests and of 

the self-concept -tests were presented in tables and 

explained. The means for reading levels and self-concept 

levels, and the differences of these from initial testing 

to re testing for both groups were given so that they could 

he statistically treated, studied, wad cojapared. 
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CHAPTER it 

STATISTICAL TREATMENT Of DATA 

Correlations -of the Self-Concept Levels with the leading 
levels at the Beginning of the Experiment 

The first hypothesis of this study was stated as fol-

low® t for children with approximately normal and equal 

language factors of intelligence, levels of certain per-

sonal and social aspects of self-concept are associated 

with levels of reading vocabulary, comprehension, and total 

reading skills, To test statistically the tenability of 

this- hypothesis, the relationships between each of the 

three aspects of self-concept with each of the three 

aspects of reading ability were determined from initial 

test data for the experimental and control groups with the 

Pearson's product moment coefficient of correlation 

formula: 

i 2 : w - czfdy> 

AJ [sZfdx
2 - (rrv2J[»^V - (£fV2] • 

r » coefficient of correlation 
I » number of cases 
X - sum of 
f « frequency 
d = deviation of a score from the mean 
3E m reading grade placement deviations from 

actual grade placements 
y » self-concept score®. 

11? 
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Value© substituted in the formula were derived from • 

scatter diagrams or correlation tables* Directions for the 

computation of rt Ilk® those found la Qtilia KcHeBar'a 

Psychological Statistic® (1» pp. 115-121), mm followed. . 

Table fill gives these correlations for the experi-

mental group; tlm correlations for the control group appear 

la fable IX. 

fABM VIII 

COBHELATIOIfS OF THE BXPBHIHBKTAL GSOtJP'S SBUP-QOHCEPT 
LBVELS WOT ITS BMStlS LEVELS II TEEMS OF 

IHITIAL TSST SELP-CONCBPT SCORES All 
BEADI3SG GtABl PLAGMMf 
DBYIATIOHS flOM AOOTAL 

m & M PLACSHE8TS 

Aspects of 
Self-Concept ; 

Vocabulary 
Grade 

Placement 

Coup rehensi on 
Grade ; 

Placement 

Total Heading 
Grade 

. Placement 

Personal 
self-concept .253 .366 .344 

Social 
self-concept .232 #315 .311 

Total 
self-concept - .272 .370 .359 

s, , 

All ©©rrelatloss were low positive ones, clustering 

close together with a rang® from .202 to .3?©. All r for 

the experimental group (and all hut two for the control 

group) met the critical requirement for significance of 

.232 at df of 70 at the .05 level (3* p. 231). 
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Eft A f&T USfc 

xABLl XX 

OOHEBXi AfI OlS OF fll COHTROL GHQUP'S SEUMJOHCBP* LEVELS 
w m im ebabiig levels 11 fin© of initial tbs® 

SBLF-COMCEPf SCOHBS M S KEADIBG © M H 
PLACSHSf BlfXAflGlS FKOH ACTUAL 

GRADE PMCSfSSfS 

Aspects of 
Self-Concept 

; Vocabulary ; 
Grade 

Placement 

Comprehension 
Grade 

Placement 

total Beading 
•Grade 

Placement 

Personal 
self-concept • 300 331 .345 

Social 
self-concept .216 .202 .250 

total 
self-concept . .276 .302 .319 

fhere seemed to "be little difference between correla-

tions of the two groups for the Tart cms factors* those of 

the eacperimental group ran somewhat higher except for per-

sonal self-concept with vocabulary grate placement. The 

correlations of personal self-concept with total reading 

and total self-concept with vocabulary were wry close for 

the two groups. 

Critical Comparison of the Self-Co&cept Levels of the 
Experimental and Control Groups at the 

Beginning of the Sxperiment 

the second hypothesis of this investigation was as 

follows? For children with approximately normal and eqmal 

language factors of intelligence, there is a significant 
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difference between the levels of self-concept of pupils 

with persistent reading problems and the levels of self-

concept of pupils with reasonably noraal reading abilities. 

The null hypothesis, that no significant population dif-

ference exists between the self-concept means for the 

experimental and control groups, was statistically tested 

with fisher** t technique and initial test data ©a per-

sonal, social, and total self-concept, the formula used 

was as follows: 

T) 

< % > »D - «B - «C 

df - H - 1. 

t « small sample critical requirement 
~ I m number of cases 
M * mm 
Kg** mean for experimental group 
BQ- .mean for control group 

mean difference in self-concept score® 
for the group 

df* degrees of freedom. 

Values substituted into the formula were derived from 

tables of the differences in raw scores of the matched 

individuals of the groups. Instructions for computing t 

were found in Psychological Statistics by Quinn HcHemar 

(1, pp. 104-109). fhe 5 per cent level of significance 

was the point selected for rejection of the null 

hypothesis. 
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fafcl® X shows the aignificance of the differences 

between the means of the experimental and control groups* 

initial test personal, social, and total self-concept 

levels. 

2?ABLB I 

SIGNIFICANCE Of TEE DIFFEBESCE3 S1WIM THE IHITIAL 
ISf SSLF-CONCIPf M1AHS 01 T M EXPERIMENTAL 

AID COHSBOL GBOUPS 

Self-Concept 
Aspects 

Control 
Group 
Mean 

lacperi- ! 
mental 
Group 
Mean 

S BMf£ t 
mm 

P 

Personal 
self-concept : #9,65 49.75 1.75 .26 | >.10 ss 

Social 
self-concept j 53.33 ; 5*. 55 1.67 .60 . >.10 IS 

total 
self-concept 105.0 104,1 3.24 ,324 >.xo IS 

flie mean difference in personal self-concept levels ©f 

the two groups wm found to fee very small (.10 in tit® 

direst ion of th® higher level for th® experimental group) * 

Column four-shows the standard error for this difference, 

the t of .26 for th® difference of personal self-concept 

means for th# two groups did not meet the critical require-

ment (t) of 2.00 for a df of 71 at the .05 level of 

significance. In fact, it failed to aeet the required t of 

1*67 at the *1 significance level, Solum six show® that 
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til® difference ia the personal self-concept means for the 

two groups was not significant at the level of significance 

(P) of *10. leading the tabl* in the same manner, it is 

evident that no significant difference at P».10 was found 

to exist "between the means of the two groups for either 

social or total self-concept levels* fable £ in Psycho-

logical Statistics (1» p. 588) gives the required 

distribution of t. 

Critical Comparison of the Change® in the Self-Concept 
Levels of the Experimental and Control droups 

fhe third hypothesis was stated as follows: Changes 

ia the levels of certain personal and social aspects of 

self-concept are associated with experiences in a clinical 

remedial-reading program, fh® null hypothesis was sta-

tistically tested with Fisher's t statistic, using the 

differences in initial test and retest personalt social, 

and total self-concept scores for each group, fhe null 

hypothesis was that no significant changes in the self-

concept levels of' the experimental group occurred after 

the period of reading clinic experiences. 

fables XI and XII show the significance of the changes 

in self-concept means for the experimental and control 

groups. 
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f m m xi 

SIGSIFICANCB 0? THE CHARGES II SXUMSOVGIPS 
MlAifS OF fill GOIflOL GHOUP 

Self-Concept 
Aspects 

Initial 
test 
Hean 

Betest 
Bean Mff i P 

Personal 
self-concept 49.6 52.3 •93 2.80 <.01 

Social 
self-concept ; 53.4 53*5 ! 1.05 i II

 o
 

>.10 IS 
Total 
self--concept 103.0 105.® ; 1,6? ; 1.62 >.10 SB 

fABLB XII 

SOTIFIOMGl Of fll 0HM0SS II SELF-CONCEPT 
KSAIS Of THE MP1RIMEHTAL GBOUP 

Self-Concept 
Aspects 

Initial 
test 
Mean 

letest 
Usam 

f
 GF& 
; m U t f t P 

Personal 
self-concept 49.75 55.00 .90 5*25 < .001 

Social 
self-concept 54.35 58*08 1.08 3.46 < .001 

Total 
self-concept 104.10 113.08 1.89 4.76 <.001 

The initial test and ret©at means for the gromp in the 

three aspects of self-concept appear is columns two and 

three, respeotiYely. fhe mean gain of 2.? in personal 

self-concept for the control group proved to he statisti-

cally significant (t of 2,80) at a P».01. loweirer, a© 
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significant? difference was found for this group's mean 

changes in social or total self-concept at the required 

level of significance of .05, or ©Tea at P»,10. the 

changes for all three aspects of self-concept were in the 

direction of higher self-concept levels on the retests* 

Significant differences between the initial test end 

retest means for personal, social, and total self-concept 

of the experimental group were revealed at a P»,001. the 

t of %2$ for the mean change in personal self-concept was 

far greater than the required £ of 2.00 at the .05 level of 

significance, or even greater than the required t of about 

5.45 at the P*.0O1. fhe same was found to fee true for the 

Ji of 3»46 for the mean change in social self-concept and 

for the t of 4.76 for the mean change in total self-

concept. fhese changes were in the direction of increased 

self-concept levels for all three aspects. 

fable XIII shows the significance of the differences 

between the mean changes in self-concept levels of the two 

groups, fisher's t technique was statistically applied to 

the differences of the mean differences of personal, 

social, and total self-concept scores of initial tests 

and retests of the two groups. 
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TABLE HII 

SIGHIFICMCE OF THB DIFPBflENCES B I W 1 W fHl MS&H GEAMGBS 
II SBLF-COJfClP* L1T.1LS OF fll EXEBRIMENTAL 

AID COITHOL GBOtJPS 

Self-Concept 
Aspects 0 

fin 
% Biff t P 

Personal 
self-concept 2.62 5,25 ; 1395 1.885 >.,05 MS 

Social 
>.,05 MS 

self-concept .11 ; 3.75 1.641 2.212 <.05 
total 
self-concept 2,?4 B.98 ; 2.727 2.285 <.05 

significant difference at P-.05 was fomd between 

the mean changes of the groups in personal self-concept j 

tli© t of 1*885 was not sufficient to iieet the required t 

of 2,00, However» the £ of 2.212 for- the difference in 

aean changes ©f the groups for social self-concept and the 

t of 2*285 £02? the difference in mean changes of the groups 

for total aelf-concept were high enough to meet the criti-

cal 1 requirement at the ,.05 I w l of significance. All 

change® in concept levels were in the direction of higher 

ones for the experimental group. 

Correlations of the Experimental Group's Changes in 
leading Levels with Its Change® in 

Levels of Self-Concept 

fhe last hypothesis to fee tested in this study read: 

Changes in levels of reading comprehension* reading vocabu-

lary * and total reading skills» associated with experiences 
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In a clinical remedial-reading program, ar© related to 

corresponding changes in the levels of self-concept, fo 

relate the amount of changes in reading levels to the amount 

of changes la personal, social, and total self-concept 

levels of the experimental group* the difference scores 

(derived from scores Bade on initial tests sad retests of 

self-concept) were correlated with the difference reading 

grade placement score deviations from actual grade place-

Bents (derived from initial test and retest data), 

Pearson's product moment coefficients of correlation were 

computed for the same aspects ©f self-concept and reading 

that were used in the testing of the first hypothesis. 

this procedure was repeated for the control group for com-

parative purposes. 

fables II? and X? show these correlations of changes 

in reading levels with changes In self-concept levels of 

the two groups, fhe correlations for the experimental 

group were all lew but positive, ranging from .082 (for 

correlation of changes in reading vocabulary level with 

changes in personal self-concept level) t© ,238 (for cor-

relation of change# in reading comprehension level with 

changes in personal self-concept level» The latter cor-

relation was the only one that net the .05 level required 

for a significant correlation ©f .232 for a df of 70 

(5* p. 231). 
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TABL1 XI? 

COElSLAflOlS OF f m XXPEEIHEHTAL GIOUP'S CHANGES II READING 
m w m W M I | S CBAfSSS II S K B W m n £101* II S M » 

OFBIFFEfiEHCES II HSADIHG GRAX® FMGSMMf 
f5°5f«SR011 ACTUAL PLACEMENTS 
AID DIFF1H1NCIS II SELP-CONCIPT 

SCOBBS MADE 01 IfJflAL 
fSSTS AMD KBE8STS 

Changes in 
Beading 
Levels 

: Changes in Levels of Self-Concept Changes in 
Beading 
Levels Personal 

Self-Concept 
Social 

Self-Concept ; 
fetal 

Self-Concept 
Beading 
vocalmlaxy ,082 ..131 #0f8 

Reading com-
#0f8 

prehension *238 •15? .217 
total 

.217 

reading •202 ; ,181 j .199 

TABLE Xf 

00S5J£JIP®8 0 F T H B OOlflOL GROUP fS CHANGES II BKADING 
^EE££ 153 CHAISE II SELF-C0NC3PT LEVELS II 

miSTA^TnwfRS?nSS J2ttBBAI)IKG GfiAD1 H»ACSHENT DEVIATIONS ?10H ACftJAL GRABS PLACBKMTS 
AM DIFFERENCES II SBLF-CONCEPf 

SCOBBS MADS 01 INITIAL 
flSfS AID BETESTS 

Changes in 
Heading 
Levels 

Change® In Levels of Self-Concept Changes in 
Heading 
Levels Personal 

: Self-Concept 
Social 

Self-Concept 
Total 

Self-Concept 
leading 
vocabulary 

Heading com-
prehension 

fatal 
reading , 

• 018 

.108 

,10% | 

•—•166 

s -.056 

<*>183 

~.0?5 

.069 

-.019 
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Changes la total reading level with changes In total 

self-concept level correlated at ,199. Ill® correlations 

for these changes of the control group ran somewhat lower, 

clustering ©lose to sero correlation and ranging from -.185 

to .108. Changes In total reading level with total self-

coneept level correlated at -.019. 

Findings of the Study 

Mador Findings 

A summary of an analysis of the statistical treatment 

of the data is presented here as »a4©r findings of the 

investigation. Correlations of all three aspects of self-

concept levels with all three aspects of reading 

achievement for both groups on initial teste were of a 

low positive nature, fhose of the experimental group were 

somewhat higher, with the exceptions of correlations of: 

(a) personal self-concept with vocabulary achievement, 

(to) total self-concept with vocabulary achievement, and 

(©) personal self-concept with total reading. She correla-

tions of the latter two were practically the same as those 

for the experimental group. All coefficients of correla-

tion of both groups, except two of the control group, set 

the critical requiresent for significance at the .05 level. 
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1© significant differences were found between the 

initial test self-concept means of the experimental and 

control groups at P«.10. 

fix© mean gain in personal self-concept for the con-

trol group proved to fee statistically significant at P*.01 

with; a t»2.80. fhe mean gains in social self-concept and 

in total self-concept were not considered significant at 

P«.10 with t's of .10 and 1.62, respectively. Changes 

in all three aspects of self-concept means were found to 

be significant at P».001| t for gain in personal self-

concept was 5<.25* t for gain in social self-concept was 

3.46, and t for gain in total self-concept was 4.76. At 

the §• p@r cent significance level, no significant differ-

ence was detected between the mean changes in the personal 

self-concept of the two groups. However, the gain of the 

experimental group over the control group was fairly 

large (t«1.885* which was not quite enough to meet the 

critical requirement of a % ©f 2.000 at the .05 level 

of significance). Attention is called to the signifi-

cant change in personal self-concept levels of the control 

group on initial tests and retests (t of 2.80 at P*.01). 

Iven though the experimental group had a j| of 5«25, 

which was a significant difference In the personal self-

concept levels on initial tests and retests at a P-.001* 

this was not quite high enough to make a t of 2.000 • 
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required to aeet the critical test of a significant dif-

ference between the mean changes la this aspect of 

•elf-concept of the two groups. 

All changes in the correlations of the three reading 

aspects Kith all three of the aspects of self-concept of 

the experimental group were low positive, these correla-

tion® of the control group were somewhat lower im each case 

and clustering around zero correlation with some low nega-

tive correlations, fhe coefficient of correlation for the 

experimental group*s changes in personal self-concept level 

with its changes in levels of reading comprehension m e the 

only one of either group to ®eet the critical requirement 

for significance at the .05 level. 

Some Incidental Findings 

Some minor findings became apparent during this 

investigation: 

(a) Many reading clinic pupils had low language fac-

tors intelligence, making it necessary for the© to possess 

urnch higher non-language or performance intelligence in 

order to aeet the requirement of approximately 100 total 

factors intelligence quotient. 

0>) Ho reading clinic pupils were judged to be in the 

lower quartile for socio-economic status. Lack of parental 

values for education, hro&en homes, and lack of 



131 

transportation to the clinics might have been some of the 

contributing factors to this condition. 

(c) The reading clinic pupils mad® significantly 

higher school readiness percentiles when they started to 

school» but they failed to do as well as the control group 

in reading and spelling achievement in later elementary 

school years, fhe experimental group was slightly better 

in arithmetic than was the control group. 

(d) For the experimental groups there was a signifi-

cant difference between the language or verbal factors and 

between the total or full—scale intelligence scores made on 

the group and individual mental maturity tests, fhe per-

formance scores ran lower on the individual test, but those 

for verbal and full-scale intelligence ran higher than 

those on the group test. Thus, it would appear that both 

individual and group tests are useful instruaents for 

gaining information about the reading clinic pupils' mental 

maturity factors. 

(e) (The group test of reading ability (like the group 

test of intelligence) may serve as a screening instrument 

for possible reading clinic pupils. A significant differ-

ence was found between the means of the individual and 

group reading tests for comprehension and total reading 

levels, However, this is not qaite a fair comparison* 
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since the group test has the factor of speed built into it 

and the individual test has a separate score for this 

factor. 

(f) ffet© question has often "been raised, "Are the 

schools teaching reading skills?" It appears that the 

schools of the school system selected for this study are • 

teaching reading skills effectively, if the control group 

was a typical population (a fact that was not established 

in this study)* since it was operating slightly above the 

national norms for all three aspects of reading measured 

on the initial tests. The experimental group did more 

poorly in vocabulary than they did in comprehension on 

initial tests* 

(g) Work in word attack skills and use of low 

vocabulary-high interest reading materials were recommended 

for many of the reading clinic pupils. 

(h) On initial testing, several of the reading clinic 

pupils were not operating on a total reading level of two 

or more years below the national norms for the group read-

ing test. However, these boys were not admitted to the 

clinics on the basis of scores made ©a this test? they were 

admitted on the basis of individual test scores, fhe mean 

difference between the individual test grade placement and 

the actual grade placement ran much lower ( - 1 . 9 2 ) than, 

those of the group test ( - 1 . 2 9 ) . 
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(1) The reading clinic pupils made significant gains 

over the control group in all aspects of reading tested, 

$he null hypothesis was rejected at P-.001 with t*s of 4.41 

and #,#5 for difference between the two groups* »eaa gains 

in comprehension and total reading levels, respectively. 

It was rejected at P».01 with a t of 2.76 for the differ-

ence between the two groups* mean gain® in reading 

vocabulary level®. All gains were in the direction of 

higher ones for the experimental group. 

(j) Hearly all of the children in the reading clinic 

were hoys. It ha® heen hypothesized that the elementary-

school classrooms with woman teachers provide fewer- oppor-

tunities for the hoys to achieve proper self-concepts than 

they do for the girls (2» p. 228). 
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SUMMAKX, CONCLGSIOHS, AID MCQIMlMflOlS 

Summary of the Data 

$his study attempted to determine some relations 

between changes la reading skills and changes in certain 

selected aspects of self-concept accompanying a clinical 

remedial-reading program for elementary school boys with 

low reading ability and reasonably normal intelligent®, 

Solution to the problem was sought through, the testing of 

four hypotheses: (a) tor children with approximately 

normal and ê ual language factors of intelligence, levels 

of certain personal and social aspects of self-concept are 

associated with levels of reading vocabulary, comprehen-

sion, and total reading skills* (h) For children with 

approximately normal and equal language factors of intelli-

gence, there is a significant difference "between the levels 

of self-concept ©f pupils with persistent reading problems 

and the levels of self-concept of pupils with reasonably 

normal reading abilities, (c) Changes in the levels of 

certain personal and social aspects of self-concept are 

associated with experiences in a clinical remedial-reading 

program, (d) Changes in the levels of reading vocabulary, 

135 



136 

reading comprehension, and total reading skills, associated, 

with experiences in a clinical remedial-reading program, 

are related to corresponding changes in the levels of 

self-concept. 

The background and significance ©f this kind ©f study 

were pointed out; some values of the self-concept as a 

construct to he used in the investigation of psychological 

factors associated with reading achievement were explained. 

A balanced Integration of individual remedi&l-rea&ing 

instruction and therapeutic guidance and counseling in 

personality adjustment was suggested for remedial-reading 

clinics, fhis interdisciplinary case study approach was 

based on organisstic, G-estalt, and psychoanalytic schools* 

considerations for covert feelings and other whole charac-

teristics of the learner and the learning situation? yet, 

the principles of mechanistic learning of reading skills 

were not ignored. 

She experimental population of this study was composed 

of seventy-two reasonably normal white boys of grades four, 

five, six, and ©even of a large southwestern city, fhese 

beys were operating on a level of approximately two years 

below national grade placement norms for total reading 

skills, fhey were reasonably free from physical or intel-

lectual defects! their problem was largely one of reading 

disability, A control group was formed by matching each 
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experimental subject with another pupil of the same school 

system, sex, and grade and of approximately the same 

chronological age and language factors intelligence quo-

tient. 

$he California fest of Personality ami the 

feat of the California Achieveaent feats were administered 

to loth group®. After approximately seventeen week® of 

school (which included two or three days per week of indi-

vidualised clinical instruction for the experimental 

group), re testa in reading achievement and self-concept 

were administered to the experimental and control groups. 

Changes in reading levels and in self-concept levels were 

determined for both of these group®. 

Descriptive information was obtained from (a) cumula-

tive records, (b) psychological reports, and (c) reports 

and records of teachers, principals, clinicians, and par-

eats. fhe two groups were considered comparable in 

practically all factors except non-language and total 

factors intelligence, grades repeated, school readiness, 

and reading and spelling grade placement deviation® from 

actual grade placements. 

fhe tenability of the first two hypotheses was deter-

mined fro® the initial test data of self-concept scores and 

reading grade placement deviations from actual grade place-

ments of both groups. The tenability of the last two 
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hypotheses was computed fro® the differences in reading 

levels and self-concept levels of the groups• initial test 

and retest data. Pearson's product moment coefficients of 

correlation were statistically computed from the data to 

cheek the testability of the first and fourth hypotheses. 

Fisher's J; technique was used in computing the significance 

of the difference between the two groups' means for reading 

levels and self-concept levels. 

Conclusions 

fhe statistical findings of this investigation led to 

several conclusions, which are considered applicable to the 

subjects of this investigation or to comparable groups 

operating under the limitations of the study: 

(a) for boys with approximately nornal and equal 

language factors of intelligence, there is a significant 

positive relationship between these levels of self-concept 

and reading: 

(1) Vocabulary and personal self-concept 

(2) Comprehension and personal self-concept 

(3) Total reading skills and personal self-

concept 

(4) Vocabulary and social self-concept 

(5) Comprehension and social self-concept 

(6) Total reading skills and social self-concept 

(7) Vocabulary and total self-concept 
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(8) Comprehension and total self-concept 

(f) total reading skills and total self-concept. 

flies# correlations lor both experimental and control 

groups were rather low, ranging from ,202 to .3?0. Corre-

lation of total reading skills with total self-concept was 

.319 for the control group and .359 for the experimental 

group. (See fables ¥111 and IX.) All except two of these 

correlations set critical requirements for significance* 

(b) for hoys with approximately normal and equal 

language factors of intelligence, no significant difference 

was found to exist "between the levels ef self-concept of 

pupils with persistent reading problems and the levels of 

self-concept of pupils with reasonably normal reading 

abilities, the null hypothesis was accepted at a level of 

significance greater than .10 for the differences between 

the two groups* means for personal, social, and total self-

concepts. (See fable X.) 

(c) Changes in social self-concept levels and changes 

in total self-concept levels seen to be positively asso-

ciated with experiences in a clinical remedial-reading 

program. Changes in personal self-concept levels do not 

appear to be significantly associated with these experi-

ences. the null hypothesis was accepted at a level greater 

than .001 for the significance of the mean changes in per-

sonal, social, and total self-concept of the experimental 
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group. (See Table HI.) fhe null hypothesis was rejected 

at a level less than .10 for the significance of the mean 

changes in social and total self-concept levels of the con-

trol group? however, it was accepted at a P greater than 

•01 for this gr®up*s significance of the mean change in 

personal self-concept level* (See fable XI.) fhe t ©f 

1.885 vas not quite large enough to reject the null 

hypothesis at P«.0J> for the significance of the difference 

between the mean changes in the personal self-concept 

levels of the two groups? however, the null hypothesis was 

rejected at this level for the significance of the differ-

ence between the mean change® in the levels of social 

self-concept of the two groups. This was also true for the 

significance of the difference between the mean changes in 

total self-concept levels of the experimental and control 

groups. (See fable XIII.) 

(d) Changes in the levels of reading comprehension, 

reading vocabulary, and total reading skills, associated 

with experiences in a clinical remedial-reading program, 

are each positively (but not significantly) related to 

corresponding changes in the levels of personal, social, 

and total self-concept. The only significant correlation 

was a .238 between changes in reading comprehension level 

and changes in personal self-concept level of the experi-

mental group. In each comparison of correlations of fee 
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two groups* changes is reading levels with their changes in 

self-concept levels, those for the experimental group were 

higher, fhes© correlations for the control group ran ouch 

closer to zerot some being of a negative nature* Correla-

tion of the experimental group'a change in total reading 

levels with Its change in total self-concept levels wa® 

•Iff? this correlation for the control group was -.019, 

Heeommen&ations 

the findings of this investigation see® to point to 

the vital need for proper positive self-concepts in each 

reader. This in turn may suggest to the school adminis-

trators and teachers some Implications for education: 

(a) Provision© should he made In each child's curricu-

lum for opportunities to build up desirable self-feelings 

and self-attitudes through experiences in group therapy, 

play therapy, non-directive counseling, child-centered 

quality teaching, and other permissive situations free fr©» 

undue pressures* in order to provide encouragement of pupil 

initiative and self-help. 

(b) Perhaps soae instrument or other method could be 

devised for identifying (early in the primary grades) the 

children with poor self-concepts*. which may relate with the 

reading problems discovered in the middle grades. 

(c) teachers and reading clinicians might receive more 

definite training in therapeutic guidance In personality 
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adjustment as well as in the correction of mechanical dif-

ficulties encountered in reading. Eapathic regard for 

rapport and the covert f©©lings of the learner seem to be 

very important parts of the teaching-learning situation. 

(d) Perhaps this investigation shads some light ©a 

the values ©f a remedial-reading clinic which attempts to 

blend reading instruction with therapeutic counseling. A 

secondary question was raised in this study: "Is separate 

psychotherapy necessary or can it he ©opined aioal-

taneously with remedial-reading instruction?" fhere was 

no attempt to check statistically any hypothesis regarding 

this question, However, gains in both reading levels and 

self-concept levels of the reading clinic pupils were much 

better than expectations indicated by the control group*s 

performances and national norms for the instruments used. 

(e) More men teachers in the elementary schools might 

help boys to form more masculine self-concepts through 

patterns of behavior and nores, 

The relationship of the various aspects of self-

concept with learning should be viewed as an on-going 

process, follow-up studies in this area should be made 

periodically to help determine the exact extent and nature 

of this relationship, Some suggested studies for further 

research are; 
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(a) Studies of the relatedneas of self-concepts with 

word-attack skills* oral reading skills* parental pres-

sures, levels of aspiration, social role®, and school 

readiness. 

0>) Studies of self-concepts of pupil® of special 

education classes, including physically handicapped and 

superior and inferior intellectual groups. 

Application of several of the self-concept instru-

ments* including Q-sorts, paper-and-penci1 tests* parents* 

and teachers* observations of changes in self-concepts„ 

and the like could be utilised in such studies* 
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IlfSTBBHEHTS USiSD FOB RBCOBDING DATA 

BBSCBIPTIVB DATA SHEST 

Pupil: School: 
mm i S M o t b 
Father'8 Occupation: 

Grade: Birthday:, 

Social Status: 
guttler of Si^lla&s: Other Adults la 

Broken Host©?. 

JEllnSSSeS 
"Accidents i 
Coordination 

Speech: Other: 

Mother Vorks? 
Eoae t 

Step-parent or Guard!aa? 
HEALTH BSCQBD 
General Healths 
Physleal Defeats: 
ferrous Symptoms: 
Vision: r Seari 
SCHOOL SS56S& 
Grades Skipped: trades Repeated% grades Summary: 
School leadinessTBetropolitan Teatt %-tlle.Test Bate:_ 

California Achieveaent tfest Grade Placements: Test Date:, 
Heading: Arithmetic: , Spelling: 
Initial Test on leading: Bate of Tests, 

Comprehension: Vocabulary: 
l#-t@st on 

Vocabulary: 
"""Bate of Test 
Comprehensi onT 

"late of Test! 

f i f S T : 

total: 

toial 
Sate® leading Surrey: — — 

Vocabulary: Conor ehenai on: Speed i. 
PSYCHOLOGICAL EHI~"" 
I.Q.: California Test of Mental Maturity: Date of Test:. 

Language: Bon-language: . Total: 
Wechsler Intelligence Scale for Children: Test Date 

Verbal: Performance: Full Scale:. 
Personality: California Test of Personality: 

Initial Tests Sate of Tests 
Personal: . Social i'V. 

Re-test i Date 'of 
Personal 

BBA5IlFH$HT*lIfr 
Beading Clinic: 

Sociali m MSfcuWt * w 

Other Tests of Personality: Date of 

OR SXPHBIMMTAL GROUP ' 
Sate of Admission: 

144 
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Stnnuuey and Heeoimsea&ations of S t a f f ing 

tatariafcai . .I^ates 
Materials leac U Bat*s 
Anecdotal Bece >rlss D&t0 * 

Bat®: 
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PASBHTS' OTOUtmOl? SHEET 

Pear Parent x 

It is the desire of oar psychologista to have the most com-
plete picture possible of your child in order to totter 
understand the problem, fills questionnaire will help yom 
give us the information we need to he of as much assistance 
as possible* 

Kane of child 

late of birth 

School 

Father 

Hotkey 

Sex As®. 
Baee 

Grade 

Occupation. 

Occupation. 

^Address 

Address 

Home Phone,. 

Parent® living together, 

Parents divorced 

Bus. Phone 
Hoiler 7 'Father' 

Parents separated 

If parents are separated or divorced, when? 

Mst by nasae the members of your family in the order of 
their 'age, beginning with the oldest parent. (Give sex of 
children, ) 

KBMBEH AGE BOX m QIBI» 

*lf divorced, who has custody of the children?. 
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HE1ICAL AID DEVSLOPHMT HISTOHT 

This is a very important section of our study of your 
youngster. The information you furnish, la this area, like 
all the rest, is held in strictest confidence. Medical 
history aaterial will he reviewed by the physician in 
charge of our School Health Department. 

Please answer in your own words in the blanks provided. 

Hjr child*s physician'8 naoe is Dr. 
and his office is located at 

Jty child was bom after months pregnancy. During 
the pregnancy the ©other's health was 
The labor lasted for hours. My doctor told me tkat 
the delivery was 
ttp child's weight?' 'afc''''b£r€tT"was' ':i '"ounces 
and was: bottle fed 

breast fed 
As far as feeding problems were concerned, My child 

Meaning took place at the age of . months. Meaning my 
child was 

Toilet training for ay child was 
and took place at the age of months, 

4s far as Illness is concerned, ®y child ) had 
(has not 

high fevers that lasted for some time, This high fever was 
at the age of and the disease was diag-

Cyears; (months) 
nosed as . 

As far as serious accidents (falls, bums, cuts, broken 
bones, etc.) are concerned, ay child 

(has convulsions or seizures or spells "" ' 
Kj child ) 

(has never had seizures or convulsions or spells 
The latest physical examination was Made by Dr. 

and revealed ' ' ^ 
% child*s vision is . hearing is 

speech is ^ 
Ky child sat up unsupported at months 

uoved about on floor at • " « 
walked at 11 : « 
initiated speech sounas at n 

began to name objects at '"n"l,l,l"IUJJ"' n 

began to feed self at w 
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I. AT HOHE: 

Please cheek la the blank spaces provided the statements 
below that describe your child best. 

When playing jay child: 
Likes best to play with younger children 
With older children 
¥lth those M s own age 

If he could, he would 
Like to have many playmates 
.Just a few 
^Ldkes to play alone 
"Likes to play with just one other child 

My child likes to play with Boys Girls or both 
about the 
same 

Ky child seems to enjoy most those games that: 
Are rough 
..Are noisy 
"Are quiet 
jBequire little physical activity 
Mm & vexy definite rales 
]Require a great deal of make-believe 

% child, when losing a game, 
Almost always loses his temper 
Keeps right on playing 
Works even harder 
Seeas to Hgive-up" 
Usually blames someone or something for the 
loss 

Gets discouraged and wants to quit 

My child likesf 
fo play at home . 
At someone else's house 
J?o have grown-ups watch the play 
JPc "make rules'1 and decide how things shall go 
JPor someone els# to make the decisions 

Am far as punishment for my child is concerned, 1 really 
feel that (please fill in using your own words): 

far as eating is concerned, ay childs 
.Has a good appetite 
Is never hungry at meals, but wants to eat 

between meals 
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_Just wants certain foods and raises a fuss 
when a more balanced meal is suggested 

jlfust wants sweet s<—candy, cookies 
lias to b© punished before he will ©at a good 

meal 
1* no problem as far as diet is concerned 
"lata too much 
"Envoys eatlag with the family 

When it comes to sleeping, my © M M 
Sleeps soundly 
Sleeps poorly 
.late® to go to bed 
lias nightmares 
[Walks la sleep 
"Cries and talk® In sleep 
[Vets the bed sometimes 
> t s the bed often (more than once a week) 

When it comes to talking about problems* worries, fears, 
etc., my child: 

Prodding is necessary 
ytll talk freely 
"Will keep his thoughts to himself 
Jf&lks more freely with mother 
"Confides more with (insert name of relation-

ship ) 

When punishment is necessary, it is administered; 
Host often by mother 
" "Host often by father 
.By whipping ©r spanking 
"By shaming 
"By sending out of room or away from family 

group 
. , . By stopping his playing with other children 

By cutting off his allowance 
By denial of privileges, please explain 

With members of the family, my child: 
Sets along best with 

(Insert name and relationship) 
Feels more at ease with (Use your own words): 

&eems to get upset mosi when: 
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With respect to my child*s difficulties according to ®y 
ideas the main problem® are (Please us® your own words): 

1, 

2. 

Other people tell m the maim problems are: 

1. 

3., 

II. AT SCHOOL 

% ©Mid started school in 
at the age of » 

Tears Months 

fha following schools haw besn attended by »y child: 

flame of School Address (lame of city) GBADB 

% child is now in 

for his homeroom teacher, 
following: 

Beading Arithmetic , 

Other 

has 
\Viia»'"6i teacher) 

lest school work is done in the 

Writing. Spelling. Art 

% child has no trouble with school work in 

Homework for wj child: 
_Is don® with no bother or not too much trouble 
"is a source of some unh&ppiness and trouble 
"is something I have t© force hi as/her to d© 
"Is something father helps with most 
"is something mother helps with most 

Frankly, my feelings about homework for my child is (use 
your own words)a 
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I think ay '©Mid would like school if 

% ehild has had or is still having problems with! 
Has .0 Sad 

Thumb-sucking 
Finger-sucking 
Hail-biting 
Restlessness 
Jerking move-
meats 

Day-dreaming 
fitting 
fear of dark 
Others running 
over his 

Exaggerating 
or telling 
lies 

Sxeesslve 
demands 

Jeaper tantruas 

Has Ufa# ff^4 

Excessive 
crying 

feelings 
easily 
hurt 

Stoning away" 
fro® home 

faking 
things 

Bullying ~ 
Complaints 
of sick-
ness or 
pains 

Always 
hungry 

Has your child ever had contact with the police or the 
Juvenile Authorities? 

~?I§~ " W " 
If sot when and why? 

Aaoag the relatives there have been some who have had dif-
ficulties witht 

Stammering or stuttering 
"SPlIiS,® convulsions 
i&plosive tempter 
Extreme shyness 
Mental retardation 
Chronic alcoholism 
freatmeat in Mental 
Institution 

Drug Addiction 

to .your child 

filled out by 
lelatiom to ehild_ 
Date. 

(Any additional information you feel would be helpful to 
us, please write on another sheet of paper and enclose with 
this questionnaire) 
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PRINCIPAL'S HBFSRfiAL FOR IHDIVIKJAL SfUBT 

Hame of Pupil JBirthdate: Month 
Bay^ 

Address Parent 

Year. 

Telephone: 

Home 
School Grade lace Sex 

Beferral discussed with parent? Xeŝ  
yes* who discussed the referral? " 

ffo If answer ie 

Beferred to: Essearch Department^ 
Special Education 

leasoa for referral i 
Tieion • Suspected Mental Betardation, 
Hearing Lack ©f adequate academic 
Speech progress 
Orthopedic 
Heading^ 
Behavior 

areas: 
Emotional 
Other 

Pertinent prohlea(s) necessitating referrals 

1. Health Information,-

Vision: H L Bate Tested 

Searings I . £ Date Tested. 

Audiogram Bade: Yes ffo 

Previous Illnesses: 

Comment, 

Comment, 

feat 

A®# ̂  1 
'ttaS"'"' 

„ 

f T 
wnm f " ' Y™"" ~ — r 

I"'"1 JJJUJL- ^ Jlllli",̂IU"llnl•,, J 

History of convulsive seizures:. 

Heart condition: "* ! 

SlgnificanfThysfcal devia tfons:_ 
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2* Home Data: 
Occupation of father^ 
Occupation of aother"~ 
lfumber of adults living in home 

lumber brothers lumber 

3. School Data: 
Actual School Placement (grade )_ 
Achievement Placements Heading" 

Arithmetic 
Spelling 

Suiaaarj of grades appearing on cumulative card 
Grades repeated: , grades skipped: 
Behaviori 

Consents of Teacher(«0 

Salient fact® which should be known about this child: 

lav# the services of the Visiting Teacher Division 
been requested in this case? < Tea lo 

Test information: 

Grade Teat For® * Date Given * OA ' HA * iq 
T~ ~ nwl,w,"lim,wT — 

j i , 

f "T 
t l't' 1,1 " i-L"JWW* 

r > 

, , i a ^ . . . . . I , .L T 
* t ' U 

i w o t -

•~r~ "T 
rtn, n., , « , W , , o u u , . ^ . . . . . . . 

"T 
t 

i W | iriflTtfWj IUL-JMBUIX 4jiin.uL ̂ u.ni.inj...i.u. t | « i IMJ. •^1 ' ~r 
I T ̂  m

T 

Gosanenta: 

Principalis Signature. 
Bate 
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Case I©», 

lam# 

Biitbdatet 

11SBA1CH BSMMf KSlSf *3 
HBCOHD Of PSYCHOLOGICAL BXAfffSAflOH 

Date of Examination 

Referred, by 

. . B&x Bace 
Mo. / Day / Tear Yra./Boa 

School Grade 

"Mother 

Father Address 

Phone: 
» Horn®: 
• Bus»» 
Phone: 
- Ins* : 

1, leas©a for referrals 

2, Becord of previous examinations: 
Bat# test €UA« 

BlSTJLfS 
W.A. K 

3. tests administered this testings 

4. test findings (Statistical): 

5» Discussion, observations 
(1) Child cam© accompanied by 

Hemarks: 

(2) Rapport: (attitude, cooperation, mood, etc.) 

(3) General arm, hand, and body movements (Sea*1 
coordination gait, peculiarities) appeared; 
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(4) Psychomotor activity (motor manifestati©as ©f 
nervousness» ®tc») 

(5) Orientation: Personal Spatial Temporal 

(6) SMS01X: a. Yision: 
General acuity: 
Color: 
Forms 
Reversals: 
Other visual disturbances: 

(?) EXPBSSSI7E: 
a. Speech, languagei 
h, Visuoaotor coordination 

(8) IirrSLLSCTOAL PTOGTIOHIIfS (describe qualitatively, 
in detail): 

(9) PERSONALITY: 

(10) StJHHAET: 

(11) RECOMMENDATIONS: 
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SHADING 0X1110*3 
ESTBOLLMISHT IIFOIHATIOI SHSIf 

lam® 

Parent * s lame 

Age Birthday 

tote of enrollment 

School 

Address Phone 

jSrada Placement̂  

f^aeher 

School Hecord: 

Kindergarten 

Age entered first grade, 

failures _ 

Health History! 

Interests: 

fiMtdiag difficulty a® parent sees it: 

Other consents: 

Enrolled by:. 



IAME OF CHILD 

physical rnmmt 
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HEADING CLINIC'S 
SUMMARY OF TESTS 

Vision checked: 

Hearing checked; 

PSYCHOLOGICAL HFOBf; 

Date f#st Hesuits 

EEADIJJG TESTS: 

Durrell-Sulliv&n 

Grade Placement .! 

Date Pform i 8&OT9 Date Form • §e©:r© 
Durrell-Sulliv&n 

Grade Placement .! 

dates Diagnostic 

Oral B@ad.iag 

Bevers&l 

Phrase f@mmti.rn 
"H@rd Perception 

m@iItm 
Vis. Perception 

TeGimi am b 
Auditory Techniques 

Comments t 

mailto:B@ad.iag
mailto:f@mmti.rn
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