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CHAPTER I 

INTRODUCTION 

One of the conclusions reached by participants of the 

Anglo-American Conference on the Teaching of English in 1966 

is that a major function of English is to relate "man's 

language to his experience.""1' John Dixon, a noted British 
2 

educator who attended the Dartmouth Seminar, explains that 

man uses language primari3.y to share his experiences with 

others, and that the goal of the English composition class 

should be to prepare students to share these experiences; 
. . . /~teachers_7 must look again at our human purposes 
in using language. Recalling experience, getting it 
clear, giving it shape and making connections, specu-
lating and building theories, celebrating (or 
exorcising) particular moments of our lives--these 
are some of the broad purposes that language serves 
and enables. For days we may not work much beyond 
the level of gossip in fulfilling these purposes, 
but inevitably the time comes when we need to invest 
a good deal of ourselves and our energy in them. It 
is the English teacher's responsibility to prepare 
for and work towards such times.3 

"̂ John Dixon, Growth Through English (Reading, England, 
1967), p. 4. 

2 
The Dartmouth Seminar is the informal name given to 

the Anglo-American Conference. 

^Dixon, p. 7• 



Another Dartmouth Seminar participant, Herbert J. Muller, 

writes that the English teacher must get his students more 
4 

"involved" in their writing to be successful. Artificial 

writing exercises, which Muller calls "dummy runs," do not 

help students "learn how to order and shape their experience."' 

Because of these unrealistic writing assignments, students 

have come to feel that much of what they are taught in the 

English class is "unreal or dead."^ Students often see no 

connection between the writing that they do in composition 

classes and the writing that they do outside the classroom, 

and so they learn very little from their classroom experience. 

Making English composition more a part of the student's total 

environment is the goal for the future, and colleges and 

universities have begun outlining ways to achieve this goal. 

English staffs at a number of junior colleges in the 

United States have also become concerned with the question 

of relevance of freshman composition courses, even more, 

perhaps, than four-year schools because of the greater emphasis 

upon freshman and sophomore English found in the two-year 

college. In their endeavors to make English composition more 

applicable to the student's life, however, junior colleges 

are confronted with a number of problems. 

Herbert J. Muller, The Uses of English (New York, 1967), 
p. 98. 

5 6 
Ibid. Ibid., p. 99. 



One of the basic difficulties encountered by junior 

college English departments is caused by the "open-door" 

policy adopted by these schools. Under this policy, the 

schools admit as many students as their physical facilities 

can handle, with the result that a number of students whose 

abilities in English and in other subjects as well.prevent 

them from entering a four-year college turn to the junior 

7 

college as an alternative. In addition, poorer students 

unable to go away to school and part-time students working 

for a living also turn to the junior college as a convenient, 

inexpensive means of obtaining a college education. According 

to a report published by the National Council of Teachers of 

English, the result is inevitable: " . . . within a single 

composition class, there is frequently a wide range of 

..8 
preparation and ability. Unlike his counterpart at the 

four-year university, the English instructor in a junior 

college has a number of students with only a minimum 

proficiency in English; that minimum is often very low. 

The problem of how to teach all the students, helping the 

weakest on the one hand and challenging the best on the other 

hand, is a basic problem for any English teacher, but in a 

two-year college this problem is even greater. Convincing 
7 
James W. Thornton, Jr., The Community Junior College 

(New York, i960), pp. 35-36. 
8 
Samuel Weingarten and Frederick P. Kroeger, English in 

the Two-Year College (Champaign, Illinois, 1965), p. xii. 



each student that writing is pertinent to his own experience 

becomes a Herculean task. 

A second problem encountered in the junior college is 

the pressure of rapidly increasing student enrollments. 

Extra demands are often placed upon the composition teacher 

in the two-year college, especially in the areas of class 

9 

size and teaching loads. A recent statement of policy by 

the National Junior College Committee of the Conference on 

College Composition and Communication recommended (1) a 

weekly teaching load of not more than twelve hours, (2) a 

maximum of three preparations, and (3) classes of twenty to 

twenty-five students with no more than fifty to seventy-five 
10 

composition students in the total teaching load. A report 

published by the National Council of Teachers of English in 

1965, however, revealed that in 187 junior colleges across 

the nation, 57.2 per cent of the English teachers in these 

schools were teaching 15 hours or more per week; 21.1 per cent 

of the teachers had 4 or more preparations to make; 37.4 per 

cent of the classes surveyed contained 25 to 30 students and 

44.9 per cent of these classes had enrollments of over 30 
students. In addition, although most of the teachers in this 

9 
Ralph R. Fields, The Community College Movement (New 

York, 1962), pp. 38~4O. 

"^"The Workload of the Two-Year College English Teacher," 
College Composition and Communication, XIX (October, 1968), 
266. 



survey considered the ideal student load in composition to 

be 75 students or less, 57.2 per cent of the teachers had 
11 

heavier loads, up to and even exceeding 150 students. 

These heavier teaching responsibilities often restrict the 

composition teacher's effectiveness and ability, hampering 

his efforts to help all his students. 

A third problem which must be considered by Junior 

college composition instructors is the conflict between the 

needs of terminal students, who are enrolled in special two-

year programs and who do not plan to go.on to a four-year 

college, and the needs of the transfer students, who do plan 
12 

to work toward their bachelor's degrees. The English 

departments must decide what type of English course will 

best prepare the non-transfer student for his chosen vocation 

and still give him at least part of the liberal education 

offered by four-year colleges. English departments must 

decide if the non-transfer student needs the same kind of 
13 

university-parallel English course that the transfer 

student is required to take. English departments must 
determine whether a course designed to make English composition 

__ ' : • 
Weingarten and Kroeger, pp. 4-7. 

12 
Leland L. Medsker, The Junior College: Progress and 

Prospect (New York, i960), p. "89. 
13 
-^University-parallel courses are junior college courses 

which are the equivalent of similar courses offered at the 
four-year college. 



relevant to the non-transfer student will meet the needs of 

14 

the transfer students as well. 

Another problem which hampers English departments in 

their efforts to relate English to the student's life is the 

traditional isolation of the English department from other 

university disciplines, an isolation usually carried over 

into junior college English departments. This isolation 

often causes the student to believe that English is a useless 

course totally unrelated to anything else in his college 

experience. In addition, since English as a working, usable 

language is stressed only in English classes, the student 

has further reason to believe that writing skills are not 

very important. Daniel Fader, a noted author and educator, 

describes the results of this isolation: 
Put yourself in the place of the "practical" 

student: What lesson would you learn if your 
English teacher were the only teacher who consist-
ently required something more of your literacy 
than a minimal display? You would learn exactly 
what generations of "practical" students have 
come to know so well: that the English teacher 
can be effectively ignored, for only she really 
cares about your use of language. ^ 

Too often the only class in which literacy is judged is the 

English class: frequently the only course which stresses 

writing and content is the English course. It is little 
— 

Weingarten and Kroeger, p. xii. 

15 
Daniel N. Fader and Elton B. McNeil, Hooked on Books: 

Program & Proof (New York, 1968), p. 12. 
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wonder that students tend to feel they need only to scrape 

by in English. They see little pratical use for what they 

learn, outside the English classroom, whether in other 

classes or in their community. 

One further problem which should be considered in 

relation to the relevance of English composition is the 

problem of the students themselves within the junior college 

structure. Large classes and ever-increasing enrollments 

may lead to an impersonal and unfeeling environment. Many 

students feel lost and alone. Often the low-ability student, 
1 ^ 

who is most likely to drop out of college, is hastened on 

his way because of these feelings. In an impersonal envi-

ronment, the student more easily loses interest and feels 

unchallenged. Teachers with large classes and heavy schedules 

cannot find time to encourage individual students as they 

might wish. The fact that many junior college students are 

commuters also leads to non-involvement in school affairs; 

many students come to the campus only for classes, leaving 

almost immediately afterwards to go home or to go to work. 

To these students, the lack of relevance in their English 

composition classes is intensified by the disjointed nature 

of their entire college experience. Some effort to tie 

their experiences together is needed. 
l6Medsker, p. 100. 
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English departments in junior colleges have been con-

cerned with these problems for some time. The departments 

and individual instructors have made efforts to alleviate 

the trouble spots. To solve the problem of a wide variety 

of student abilities, several types of composition classes 

have been developed. Remedial English classes are one way 

in which junior colleges attempt to bring the weaker student 

17 

up to a minimum proficiency in English. These classes 

usually do not carry college credits and are often required 

or recommended for students with low entrance examination 

scores. A survey of remedial English classes in two-year 

colleges, however, revealed that in 18? junior colleges 68 

per cent had remedial courses but only 3̂- per cent of the 

remedial English teachers were voluntarily teaching those 

classes. Furthermore, only 10 per cent of these teachers 
-| 0 

had any special training in remedial work. Since this 

survey also revealed that up to 75 per cent of the freshmen, 

entering junior colleges each year are—or should be—placed 

in remedial English classes, it is apparent that teacher 

education and preparation should be strengthened if the 

remedial English course is to be effective. 
17 
John Wever, "Recommendations for Better English 

Instruction," Junior College Journal, XXXVIII (February, 1968), 
33. 

18 
William J. Scannell, "What Do Teachers Think about 

English in the Two-Year College?" Junior College Journal, 
XXXVII (September, 1966), 26. 



In an attempt to solve the conflict between transfer 

and terminal students, many junior college English departments 

are offering non-transfer courses in English, often called 

19 

applied English or applied communications. These courses, 

directed toward teaching the student those aspects of compo-

sition which will prove most useful in "business or industry, 

teach the student to write letters, make business reports, 

draw up job descriptions, make speeches, and perform other 

skills related to the business world. The difficulty with 

this type of course is that although it can be applied 

toward an Associate of Arts Degree from the junior college, 

it usually will not transfer to a four-year college because 

it is not equivalent to the freshman English course offered 

at the four-year college. Should the student who takes a 

non-transfer English class decide to go on for his bachelor's 

degree at a later date, he may be forced to repeat freshman 
20 

English because his "applied" English course will not transfer. 

Other types of freshman English courses are offered, too. 

Dallas County Junior College offers a "long English" course; 

their regular university-parallel freshman English course 

meets five days a week instead of three, in order to help 
21 

slower students. In contrast, San Jacinto College in 
19Weber, p. 3^. 
20 
Burton R. Clark, The Open Door College (New York, i960), 

p. 83. 

21 
Statement by Dorothy Rushing, Chairman of the Division 

of Communications, Dallas County Junior College, Dallas, 
Texas, February 27, 19&9-
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Pasadena offers two semesters of advanced composition for 
22 

honor students. The greatest number of junior colleges, 

however, offers only the traditional freshman English 

composition course, usually very similar to the freshman 

English course in the four-year college. Within the frame-

work of English classes offered by the English departments 

in various junior colleges, most of the experimentation 

being conducted has been started on an individual instructor's 

initiative or through the alliance of a few instructors 

within the English department. Junior college English 

departments, as a whole, have remained traditional in out-

look and in planning, even though a few specific courses 
23 

might be innovative in structure or content. 

The most interesting experiment in the teaching of 

composition has been going on beyond the limits of the indi-

vidual English department. A number of junior colleges, 

concerned with the fact that individual departments are not 

fully solving the problems plaguing junior colleges, have 

established special programs of instruction which operate 

across the boundaries of individual disciplines. Several 

subjects are incorporated into closely knit units offering 

not only means to resolve those dilemmas mentioned earlier 
op 
Statement by Marilyn Fisher, Chairman of the English 

Department, San Jacinto College, Pasadena, Texas, March 27, 19&9-
2%eber, p. 32. 
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but also ways to help the composition instructor make the 

subject more meaningful to his students. These programs 

make special efforts to insure that all the courses offered 

are related to the student's own environment and experience. 

Four specific junior college programs developed along 

these lines have been chosen for consideration in this thesis: 

The College of Basic Studies at Boston University, the 

Educational and Cultural Development Program at Macomb County 

Community College, the Mini-College at Dallas County Junior 

College, and the Basic Studies Program at Tarrant County 

Junior College. 

The College of Basic Studies 
at Boston University 

Boston University was the first of these four colleges 

to experiment with an interdisciplinary program of education. 

In 1952, Boston University first established its Junior 

College Division, a two-year undergraduate college which was 

renamed the College of Basic Studies in 1960. The primary 

reason for setting up this new college was to help weak 

students who applied to the main university for admission. 

Students with low potential are referred to the College of 

Basic Studies, and it serves as a kind of pre-college 

experience for students unprepared for a regular four-year 

24 1. 
Horatio M. LaFauci, Team Teaching in a General 

Education Program," The Journal of General Education, XVII 
(July, 1965), 150, 159. 
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university. Students who successfully complete the two-year 

program offered by the College of Basic Studies are able to 

transfer to the main university with full credit and an 
25 

Associate of Arts Degree. 

Boston University's College of Basic Studies was one of 

the forerunners in the use of the "team-teaching" approach 
26 

to education. The "faculty team" in the College of Basic 

Studies is composed of four instructors and a guidance 

counselor, the instructors representing the areas of 

humanities, social science, science, and rhetoric. Each 

team teaches five sections of students, each section containing 

twenty-two to thirty students. The team meets formally and 

informally during the school year to coordinate lesson plans 

and class activities in order to present multiple aspects of 

each topic to the student. The four instructors share a 

large office and, since normally each student keeps the same 

team of instructors for an entire school year, the faculty 
27 

and students become well acquainted. 

25 
Edward C. Glanz, "The Faculty Team in General Education," 

Journal of Higher Education, XXVIII (October, 1956), 389. 

^The terms "team" and "team teaching" in this thesis 
refer not to groups of two or three teachers teaching one 
subject, but to groups of teachers representing different 
disciplines who coordinate their teaching efforts in order 
to present multiple aspects of central curriculum to their 
students. 

27 
LaPauci, "Team Teaching in a General Education 

Program," pp. 1^9-151. 
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The structure of the rhetoric class in the College of 

Basic Studies differs from the traditional college class 

setup. Instead of three lecture sessions each week, three 

different class sizes are utilized. The instructor meets 

all five sections of his students in one large lecture 

session each week; he meets with each of these sections for 

group discussion once a week, and he meets smaller groups 

of students for individual instruction and counseling one 

time each week. Emphasis in the rhetoric class focuses on 

five communication skills: thinking, reading, writing, 
28 

speaking, and listening. To demonstrate awareness of these 

skills, students are required to write themes and compose 

?9 
speeches during the semester. 

The Educational and Cultural Development Program 
at Macomb County Community College 

In September, 19^5^ Macomb County Community College in 

Warren, Michigan, began operation of its Educational and 

Cultural Development Program. This program, called the ECD 

Program by its originators, is a one-year program which 

stresses (1) the interrelationship of disciplines, (2) the 

interrelationship of students and faculty, of students and 

community, and (3) the preparation of students for traditional 
__ 

"Bulletin," College of Basic Studies, Boston University, 
Boston, Massachusetts, 1968-1969, pp. 31-32. 

^Ibid., p. 21. 
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30 

college classes. The program was begun after studies 

showed that remedial courses offered by individual departments 

did not meet the needs of the college student, but rather 

were designed by these departments to satisfy their own 

requirements. Studies further showed that students who had 

completed these remedial courses still had difficulty in 
31 

their regular college work. 

Macomb County's ECD Program is similar in several ways 

to Boston University's College of Basic Studies. Five 

instructors make up the "faculty team," representing the 

areas of humanities, social science, natural science, orien-

tation and communication. Students enroll in block schedules 

of approximately twenty students each, with each team teaching 

four blocks of students. Students who make between the tenth 
32 

and fifty-eighth percentiles on their entrance exams are 

directed into this program, because it is believed that this 

type of college preparation will enable them to become more 
33 

capable of mastering traditional university courses. 
30 
"Evaluation and Progress Report," unpublished report 

on the Educational and Cultural Development Program at 
Macomb County Community College, Warren, Michigan, June, 1968, 
pp. 1-4, 12-19. 

31 
Ibid., pp. 9-19• 

32 
The School and College Ability Test (SCAT) is used as 

the entrance examination at Macomb County Community College. 

^"Evaluation and Progress Report," pp. 19-20. 
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In the communications course offered under the ECD 

Program, the instructor meets his students four times a week, 

and four hours of credit are given for each semester's work. 

One of the weekly class meetings is a large lecture session 

composed of all the instructor's sections: the other three 

weekly class meetings are small discussion groups,., each 

containing only one section of students. The communications 

courses involve the teaching of several types of communication 

skills. Weekly writing assignments of two to three hundred 

words, daily journal entries, speech training and practice, 

the teaching of listening as a learning aid, and instruction 

in analysis of the written and spoken word are all important 

34 
components of these courses. 

The Mini-Coliege at Dallas 
County Junior College 

In the spring of 1968, the Mini-College at the El Centro 

Campus of Dallas County Junior College was put into operation. 

35 

Designed and supervised by Carol Zion, the program first 

involved five subjects (English, history, biology, math-

ematics, and art), but later it was reduced to three 

(English, history, and psychology). According to Dorothy 

•̂ "ibid., pp. 35-59• 

^Dorothy Brock, "What Is the Mini-College?" unpublished 
report on the Mini-College, Dallas County Junior College, 
Dallas, Texas, February, 1969, p. 1. 
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Brock, current Coordinator of the program, the Mini-College 

has two main purposes: 

The first purpose is to provide more human 
support and guidance for the freshman 
(traditionally somewhat confused and alienated 
during his initial college experience) by-
making him a member of a group . . . . The 
second purpose is to demonstrate the inter- ^ 
relationship of knowledge between disciplines. 

In order to recruit students for the Mini-College, considerable 

advertising is done before the semester begins; interested 

students are directed to a counselor for a discussion of the 

program. Those who are genuinely interested are directed to 

enroll for Mini-College courses during regular registration. 

The courses themselves are analogous to the regular English, 

history and psychology courses at Dallas County Junior College, 

and each course carries the normal three hours credit. The 

primary differences are found in the teaching methods, the 

emphasis on integration of course material, and the class 

structure of the Mini-College. 

The communications classes meet in one large lecture 

session at the beginning of the week; small seminar groups of 

about sixteen students each meet on one other day of the week. 

To replace the traditional third hour of classes, a tutorial 

hour is arranged during which students are directed into 

individual activities geared to their specific needs or 

deficiencies. The total enrollment of the communications . 

36Ibid. 
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course is from l4o to l6o students; they are taught by an 

English instructor and a part-time writing laboratory 

instructor who also assists in the grading. In order to 

lighten the instructor's load and to place the responsibility 

of learning more firmly upon the individual student,, the 

Mini-College is utilizing audio-visual equipment such as 

filmsj television, videotape, tape recorders, and programmed-

37 
instruction machines. 

The Basic Studies Program at Tarrant 
County Junior College 

Tarrant County Junior College's Basic Studies Program 

was established on the college's South Campus in the fall 

semester of 1967 under the direction of Tim Davies, 

Chairman of the Division of Basic Studies Program. In the 

fall of 1968, the Northeast Campus opened its own Basic 

Studies Program under the direction of Mike Mayall. 

The Basic Studies Programs on these two campuses are run 

separately, but both programs are almost identical in structure 

and objectives, although individual teaching methods differ 

somewhat. The program is intended for full-time day students 

who made below the twenty-fifth percentile on the American 

37 
Statement by Dorothy Brock, Coordinator of the Mini-

College, Dallas County Junior College, Dallas, Texas, 
February 27, 19&9• 

^Statement by Mike Mayall, Director of Basic Studies, 
Northeast Campus, Tarrant County Junior College, Fort Worth, 
Texas, April 24, 1969. 
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College Test (ACT) composite score, but this criterion is 

being reevaluated in the light of results of the first two 

years of operation. Generally, students who enter the Basic 

Studies Program hope to achieve at least an Associate of 

Arts Degree, and this ambition plays a part in the selection 

39 

process. 

This program consists of an entire year's curriculum 

and offers the student courses in humanities, social science, 

natural science, career planning, and communications. 

Tim Davies credits much of the structure of this program to 

the examples set by Boston University and Macomb County 

Community College; the Basic Studies Program utilizes some 

of the best parts of the educational programs developed by 

these schools. The program at Tarrant County Junior College 

is also built upon a team-teaching approach. The vertical 

team, as it is called in the Basic Studies Program, is 

composed of five members who represent the areas of the 

humanities, natural science, social science, career planning, 

and communications. In addition to these regular members, a 

reading specialist is also assigned to the team in order to 
40 

coordinate activities within the reading laboratory. 

"The Basic Studies Program: A Description," unpublished 
report on the Basic Studies Program, Tarrant County Junior 
College, Fort Worth, Texas, December, 1968, pp. 4-5. 

^°Ibid., p. 26. 
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The student body within the Basic Studies Program is 

divided into blocks of about twenty students each, and 

every team of instructors teaches five blocks. Each block 

of students attends the same classes, has the same instructors 

and the same homework assignments, and follows the same daily 

schedule. Classes usually meet three times a week. Normally 

each instructor teaches only a single block of students at a 

time, but occasionally individual teachers utilize the large 

lecture halls, meeting all five blocks of students at one 

time. Each of the five disciplines within the program follows 

the core curriculum established by the administrators. This 

curriculum contains six units of study, the first three dealing 

with the individual and the second three dealing with man as a 
ill 

part of society. 

In these special programs at Boston University, Macomb 

County Community College, Dallas County Junior College, and 

Tarrant County Junior College, English composition is made 

more relevant to the student's total environment primarily 

through the following procedures: 
1) the development of special objectives for each 

program; 

2) the adaptation of classroom instruction to the 
various levels of student intelligence; 

3) the fusion of the teaching of composition with the 
teaching of other subjects; 

4l 
Ibid., pp. 31-38. 
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4) the emphasis upon modern teaching methods; and 

5) the utilization of modern equipment and teaching 
facilities. 

This thesis is a detailed analysis of the manner in which 

these four colleges make composition more meaningful to the 

individual student through the five methods listed above. 

Chapter II outlines the need for definitive curriculum 

objectives which can aid the instructor in his efforts to 

relate "man's language to his experience." Chapter III 

discusses the problems inherent in separating English 

students according to ability and ambition, a necessary 

separation if the instructor is to achieve his best results 

in challenging students to share their experiences. Chapter 

IV deals with the integration of English composition with 

other disciplines as a means of "total immersion" of the 

students. Chapters V and VI describe those teaching methods 

and teaching aids which appear to be most helpful in 

providing student motivation. In the Conclusion is an 

estimate of the successes and failures of these programs 

with regard to their making English composition pertinent 

to the students. 



CHAPTER II 

STATING SPECIAL GOALS AND OBJECTIVES 

Any composition course which attempts to bring about the 

development of its students by relating class material to the 

students' own experiences will benefit from the direction and 

purpose provided by a clear statement of the goals and 

objectives for the course. Arthur M. Cohen emphasizes that 

the two-year college must pay special attention to the devel-

opment of its course goals and objectives because of the wide 

variety of students with different intellectual abilities and 

because of the broad spectrum of courses which are offered by 

the junior colleges for these students.1 

In discussing instructional objectives, Cohen makes a 

sharp distinction between goals and objectives. Goals are 

those abilities which the college hopes its students will 

acquire from a specific course. Objectives are the specific 

tasks which students are required to perform in a course. 

To meet Cohen's definition, this task involves assigning 

activities, describing learning situations, and specifying 

"'"Arthur M. Cohen, "Defining Instructional Objectives," 
Systems Approaches to Curriculum and Instruction in the Open 
Door College (Los Angeles, 19&7)> p. 7. ~ 

21 
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2 

standards of evaluating. Cohen goes on to point out 

that the focus of both goals and objectives is upon the 

student: 
Note that both goals and objectives indicate 

something which is to happen to the student; in 
the one case, implied attitudes or abilities to 
be gained; in the other, specific actions or 
definite products of student actions. 

According to Cohen, there are three kinds of objectives: 

terminal, interim, and long range. The first objective deals 

with the individual task required of the student; the second, 

with the building up of achievements necessary to accomplish 

that task; the third, with the final achievements to which 

terminal and interim objectives lead the student. A terminal 

objective of a composition class might be an assignment to 

write a five-hundred-word theme; an interim objective might be 

that the student learn to limit the subject or show an 

awareness of paragraph development; a long-range objective 

might be that the student voluntarily begin writing (or 

reading) for his own pleasure and satisfaction. Cohen 

stresses that all three types of objectives are necessary to 

curriculum development but that the last objective is the 

most difficult to evaluate. 

One of the problems accompanying any attempt to develop 

goals and objectives, Cohen writes, is that "ambiguous goals 

2Ibid., p. 2. 3Ibld. 

^Ibid., pp. 3-5. 
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5 

and aims have great defensive value." When it is not clear 

what the junior college is trying to accomplish, it is 

difficult to criticize the school's curriculum: 
If we say the students will learn to communicate 
effectively, to think critically, and to appreciate 
democracy, and stop short of translating those 
goals into specific objectives, who can say that 
the students do not so communicate, think, and 
appreciate?" 

Vague goals such as these are hard to measure in terms of 

effectiveness, but they are easier to defend. The more 

specific and concrete an objective, the more criticism it 

7 
will receive, Cohen explains. 

Leland Medsker, in a study of school catalogues and 

brochures from seventy junior colleges, found that most 

of the schools he examined had either very limited and 

ambiguous goals and objectives or no stated policies at 

all. At twenty-eight junior colleges, goals were discussed 

in one or two sentences, and the wording was usually vague--

such as promoting "responsible citizenship" or developing 

"good character." Nineteen other schools stated their 

objectives "in terms of the functions to be performed or 
8 

types of students to be served," Medsker explains. Eight 

schools did not mention objectives, but fifteen others did 

^Ibid., p. 6. ^Ibid. 

7Ibid. 
o 
Leland L. Medsker, The Junior College: Progress and 

Prospect (New York, i960), p. 85. 
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have more detailed explanations of their educational philos-

9 

ophies. Medsker goes on to state that although many junior 

colleges might not have a formal statement of philosophy or 

objectives, he believes that teachers within each department 

often develop informal objectives as a substitute for insti-

tutional standards. Objectives do not need to be put into 

writing, nor will written objectives necessarily insure a 

better educational program. However, when instructors do 

agree upon course objectives, Medsker contends, they take 
11 

"a first step toward adequacy of program and instruction." 

When instructors are given the opportunity to help draw 

up objectives and goals for courses which they teach, they 

often become more interested in their jobs and more aware of 
12 

the possibilities for challenging the students. With 

measurable course objectives, the emphasis shifts from 

"teachers teaching" to "students learning," and motivation 

becomes more important. In addition, with clearly defined, 

unambiguous course goals and objectives, the teacher can 

more easily evaluate the effectiveness of his efforts to 

make English more relevant to the student and can revise 

objectives in the light of student achievements and failures. 

Cohen lists several considerations to be made when drawing 

up course objectives; these considerations show the current 
9 10 
Ibid. Ibid., p. 86. 

1] 12 
Ibid. Ibid. 
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awareness of the need to relate every course to the student's 

13 

environment. For example, Cohen states that the college 

must consider how pertinent the objective is with respect to 

the community, to the student, and to other courses within 

the institution. These factors should always be considered, 

and instructors should review them periodically in..order to 
14 

revise or restructure certain objectives. 

Boston University, Macomb County Community College, -

Dallas County Junior College, and Tarrant County Junior 

College have placed varying degrees of emphasis upon the 

establishment of course goals and objectives as a means of 

aiding instructors in their efforts to relate English to 

the student's experiences. In the Mini-College at Dallas 

County Junior College, most of the goals and objectives of 

the communications courses are not formally stated in writing. 

An overall goal of the Mini-College, however, is given in 

a short description prepared by Dorothy Brock: ". . . the 

Mini-College goal is to achieve a more effective approach 

to student learning by making better use of teacher-student 
15 

time and El Centro1s space and facilities." The main 

emphasis in the Mini-College is placed upon the interrelation-

ship of students and faculty; Brock explains that through "^Cohen, p. 6. ^Ibid. 

^Dorothy Brock, "What Is the Mini-College?" unpublished 
report on the Mini-College, Dallas County Junior College, 
Dallas, Texas, February, 1969, p. 2. 
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the sharing of teachers, classes, problems, and ideas, the 

student will become more aware of his role in a learning 

environment and will become "more at home in his new college 
„l6 

setting and more at ease in expressing his genuine feelings. 

Although the communications courses in the Mini-College have 

no formal objectives, Brock commented in a personal inter-

view that a great deal of emphasis is placed upon development 

of student perception and critical thinking ability; she 

added that tests administered before and after each semester's 

work show that student ability in these areas is significantly 
17 

increased. The development of specific objectives to help 

students acquire these skills, however, is left up to the 

individual instructor. 

- Similarly, little emphasis has been placed upon specific 

course goals and objectives at Boston University's College of 

Basic Studies. Although both the Mini-College and the College 

of Basic Studies recognize the importance of making English 

composition relevant to their students, neither institution 

has developed a detailed description of how this relevance is 

to be accomplished. The College of Basic Studies "Bulletin" 

for 1968-1969 does give some general goals for both the 
l6lbid. 

17 
See also Alvin T. Bean, "Some Comparisons Between 

Conventional College Teaching Methods and a Composite of 
Procedures Involving Large Lecture Groups, Seminars, and 
Reduced Class Time, unpublished doctoral dissertation, 
School of Education, North Texas State University, Denton, 
Texas, 1969, p. 126. 
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college itself and for the rhetoric courses offered to 

students of the college. Several of these general goals 

indicate the school's concern with making the student's 

education more pertinent to the student's life: the college 

professes itself to be dedicated to teaching students how 

to plan life goals, how to become more familiar with them-

selves, how to correlate information received in various 

courses into a unified whole, and how to take part in the 
18 

activities of the community in which they live. The 

rhetoric class attempts to instruct its students in skills 

which will help them in other college courses: studying, 

taking notes, listening, speaking. In addition, students 

are given writing assignments which cross several areas of 

knowledge and which are designed to make .them more informed 

about their community and their vocational leanings."1"9 In 

the "Bulletin," broad guidelines are provided; as with the 

Mini-College, however, the specific details are left up to 

the individual instructor. 

The Educational and Cultural Development Program at 

Macomb County Community College has a much more detailed 

series of objectives and goals than the programs at either 

Dallas County Junior College or Boston University. The 
• • • 

Bulletin, College of Basic Studies, Boston University, 
1968-1969, p. 2. 

19Ibid., p. 31. 
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"Evaluation and Progress Report," published by the Division 

of Basic Education, lists twenty concrete objectives of the 

ECD Program; following each objective are from two to six 

detailed procedures outlining how each objective is to be 
20 

accomplished. Almost all of these objectives concern the 

student's relationship either with his teachers, with the 

school, with his community, or with his future; the under-

lying objective is to make the student more ..aware of himself. 

The fourth objective, for instance, is "to help students 

gain information a.bout themselves and their relationships 
21 

with others." The specified procedures which follow 

explain how this objective is to be accomplished. First, at 

the beginning and the end of the academic year, students 

write a "life aims" paper "in which they state their reasons 

for entering college, their hopes for the future and, finally, 
22 

evaluate their success at the conclusion of the year." 

Second, the social science class, through discussions of the 

family and other social groups, helps increase student self-

awareness. Third, the communications class requires the 

student to draw upon his own experiences in his writing. 

Finally, the humanities class spends time discussing philos-

ophies of life, requiring each student to write a description 
20 

"Evaluation and Progress Report," unpublished report on 
the Educational and Cultural Development Program at Macomb 
County Community College, Warren, Michigan, June, 1968, 
pp. 12-19. 

21 . 22 
Ibid., p. 14. Ibid. 
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of his own beliefs. With each objective, various disciplines 

are given methods by which they can assist the college in 

achieving the overall goals. In addition, each department 

develops its own terminal, interim, and long range objectives. 

With respect to the goal of making English composition more 

relevant, the ECD Program employs all three types of 

objectives. 

Terminal objectives in the communications area consist 

of a number of speaking and writing assignments discussed in 

detail in the course syllabi. These assignments draw upon 

the student's experiences. In the first semester, for 

example, student compositions are required to "begin with a 

statement of their own point of view on some issue within 
23 

their own experiential background." In the area of speech, 

the emphasis is upon discussion and conversation, skills 

that students are likely to need in all future experiences. 

Interim objectives set forth for communications courses take 
24 

the shape of a "skill-building" program which concentrates 

on developing student abilities in thinking, writing, and 

speaking by building one skill upon another. Long range 

objectives involve measuring the final results of this 

"skill building," using these results to shape new and better 

objectives for future courses. Experimentation in teaching 

the history of the English language, for example, revealed 
^Ibid., p. 38. 2^Ibid., p. 36. 
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that students were not able to connect this information with 

the development of their own writing ability; the course was 
25 

discontinued. 

Tarrant County Junior College has developed the most 

comprehensive set of goals and objectives for its courses. 

Almost all of them, furthermore, are specifically designed 

to make the student's college experience more applicable to 

the student's life. Drawing upon the programs initiated at 

Boston University and Macomb County Community College, the 

Basic Studies Program has evolved four main goals for its 

program. One of the goals has to do with program evaluation 

and modification; below is a summary of the other three goals: 
1) to help the student achieve self-awareness and 

find his place in the community; 

2) to help the student remain in college and succeed 
academically; 

3) to help the student determine vocational abilities 
and plan for a job̂ -in keeping with his interests 
and capabilities. b 

The curriculum for the courses which are offered under the 

Basic Studies Program is designed to fulfill these goals. 

The Basic Studies Program is divided into two main parts, 

the first dealing with the individual and the second examining 

the societal framework within which the individual lives. 

25Ibid., p. 38. 
26 

"The Basic Studies Program: A Description," unpublished 
report on the Basic Studies Program, Tarrant County Junior 
College, Port Worth, Texas, December, 1968, pp. 18-24. 
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Each part comprises one semester's work and is divided into 

three units. The six units covered during a year's work are 

as follows: 

1) "Who Am I?" 

2) "Where Did I Come From and Where Am I Going?" 

3) "How Do I Get Where I Am Going?" 

4) "What Is the City and Where Did It Come From?" 

5) "What Are the Societal Issues and Problems of 
the City?" 

6) "What Is the Future of the City?"2^ 

For each unit of this six-part curriculum, the Basic Studies 

communications course is given a set of general and behavioral 

objectives to follow. In Unit 1, the emphasis of the commu-

nications course is upon self-examination; Unit 2 stresses 

the development and evolution of the English language. 

Units 3, 4, and 5 a^e increasingly complex analyses of mass 

media and their effect upon the student; Unit 6 is a pro-
28 

jection of what mass media in the year 2000 will be like. 

The behavioral objectives of the Basic Studies Program 

are similar in structure and purpose to Cohen's terminal 

and interim objectives; they all have to do with specific 

tasks which the students are required to do or with abilities 

the students are required to develop. The general objectives 

of the Basic Studies Program are comparable to Cohen's long 
O ry O ft 

Ibid., pp. 91-206. Ibid. 
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range objectives in that both deal with the final achievements 

which students are to reach. In Unit 1, for instance, the 

general or long range objective of the communications lessons 

is "to enable the student to communicate more clearly and 
29 

effectively in oral and wl-itten form." The behavioral 

objectives in Unit 1 deal with the specific aspects of 

reasoning, writing, and speaking. To help the student 

improve his reasoning ability, he is taught the difference 

between fact and opinion and shown the various types of 

fallacies often occurring in writing. The student is asked 

to "write a well-organized theme by development of an intro-
30 

duction, evidence and details, and conclusion." Another 

behavioral objective states that the student should improve 

his -speaking ability through participation in discussion 

groups. In the other five units of study in the Basic 

Studies curriculum, similar objectives have been drawn up. 

All of the objectives aid the instructor in his efforts to 

make composition definitely a part of the student's own 

experience. 

Boston University, Macomb County Community College, 

Dallas County Junior College, and Tarrant County Junior 

College all attach different degrees of priority to the 

task of setting down specific goals and objectives for their 

experimental programs. Dallas County Junior College has 
29Ibid., p. 92. 3°Ibld. 
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placed the least amount of emphasis upon goals and objectives 

for its Mini-College; Tarrant County Junior College places 

the most importance on specific aims for its special program. 

Any final evaluation of these junior college programs must 

take into consideration what effect, if any, the presence or 

absence of specific goals and objectives has upon the success 

of these programs. 



CHAPTER III 

ADAPTING CLASSROOM INSTRUCTION TO 

STUDENT INTELLIGENCE 

Course objectives, by their very nature, must take into 

consideration the type of student who will be taking the 

1 

course. Boston University, Macomb County Community College, 

Dallas County Junior College, and Tarrant County Junior 

College have all made some efforts to group students with 

similar abilities and limitations. Three of these programs 

have been specifically designed to help certain segments of 

the student population; the other program, the Mini-College 

at Dallas County Junior College, attempts to screen its 

students prior to registration. These efforts to separate 

students according to their scholastic qualifications 

definitely aid the individual instructor in his struggle to 

teach all his students at approximately the same pace. The 

question arises, however, whether or not the methods used by 

these junior colleges to place students in their special 

programs are effective. In addition, one may very well ask how 

important grouping students according to their abilities is 

"'"Arthur M. Cohen "Defining Instructional Objectives," 
Systems Approaches to Curriculum and Instruction in the 
Open Door College (Los Angeles, ~19p7), p. 6'7 

34 
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to the instructor who is striving to make composition 

relevant to his students. 

2 

The concept of "academic sorting" of students according 

to their capabilities is not without opposition. According 

to Dixon, participants at the Dartmouth Seminar found that 

there were a number of problems which accompany the grouping 

of students. First, an accurate separation of students is 

difficult, for means of measuring ability are not always 

fair: " . . . the facts are that creativity and imagination 

are not the exclusive province of academically bright children 
3 

and young people." Students with potential may be shunted 

into low-ability groups because of inexact or faulty testing 

methods, and their latent capacity for learning may never be 

fully realized. Too often, Dixon continues, low-ability 

students are placed into unchallenging classes in which they 

feel they have been judged and found wanting, David Holbrook, 

one of the Dartmouth Seminar members, discussed his findings 

on grouping or "streaming" students: 
I found in teaching "bottom stream" children 

that the effect upon them of having been placed 
in low classes all the way through school life 
was depressing—in the psychological sense of 
feeling that the world was too much against them, 
and that they did not have the resources to dea^ 
with it; that they were not good enough . . . . 

2 
John Dixon, Growth Through English (Reading, England, 

1967), p. 102. 
q h. 
Ibid., p. 103. Ibid., p. 102. 
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Still another opposition to grouping students was the feeling 

that all students can bring something to a class, and that 

the more varied the class membership, the more rich and 

imaginative class discussion and student writing can become. 

"Pupils of very diverse I.Q. score and social status," writes 

Dixon, "can find they have something to learn from each 

other. 

In spite of the recommendation of the Dartmouth Seminar 

6 
that "streaming" be discontinued, many junior colleges 

continue to provide several freshman composition courses 

designed for students with varying needs. Given this 

condition, schools are beginning to take more interest in 

placing their entering freshmen into the most appropriate 
7 

English course, trying to insure that each course fulfills 

its students' requirements as well. Most junior colleges 

which practice grouping of students offer three basic fresh-

man English courses: (1) a regular college-equivalent 

English course, (2) a terminal or non-transfer English course 

for occupational and general education students, and (3) a 

remedial English course. As mentioned earlier, students who 

plan to transfer to a four-year school and receive bachelor's 

degrees are advised to take the university-parallel course 
5Ibid., p. 103. 6Ibid. 

"̂ Samuel Weingarten and Frederick P. Kroeger, English in 
the Two-Year College (Champaign, Illinois, 1965), p. 22. 
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which will transfer as English credits. Students who are 

enrolled in one of the two-year occupational education 

programs are encouraged to take the non-transfer "applied 

communications" course; this course will count toward an 

Associate of Arts Degree but usually will not transfer to a 

four-year college. The third type of course, remedial English, 

is frequently required for students whose scores on the 

entrance examination indicate that they are extremely weak in 

English. Unfortunately, the junior colleges in the past have 

paid relatively little attention to the problems of separating 

terminal students from transfer students, or students in need 

of remedial xrork from those capable of handling one of the 

regular freshman English courses. In 1966, a group of one 

hundred English teachers from junior colleges across the 

nation met to discuss areas in need of research and study 

within the junior college. Three of the six areas of top 

priority named by these instructors dealt with (1) "the 

identification and placement of terminal students," (2) "the 

desirability and content of specialized English courses 

offered to students in vocational-occupational curriculums," 
8 

and (3) "the place and nature of remedial English courses." 

Identification of these problems led to another problem 

which the junior college instructors found more difficult to 
8 
William J. Scannell, "What Do Teachers Think about 

English in the Two-Year College?" Junior College Journal, 
XXXVII (September, 1966), 24. 
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solve: how is the junior college to determine whether a 

freshman is a terminal or transfer student? Many of the 

students attending a junior college do so because they are 

not yet certain exactly what kind of education they do want, 

or because they see the junior college as a means of prepa-
q 

ration for the more difficult university experience. 

Kitzhaber believes that junior colleges, by acting as a 

means of transition between high school and the four-year 

college, are "siphoning off many of the weaker students" who 

formerly would not have attended college or who would have 
10 

populated remedial English classes in the university. 

Since many educators feel that a wide gap does exist between 

standards in high school and those in college,11 the junior 

college fulfills an urgent need. It has therefore become 

the junior college's responsibility and challenge to take 

this wide variety of students and direct them into English 

courses that best suit their qualifications. 

When determining whether an entering freshman should be 

placed in a remedial or regular English class, many schools 
9 
Laura Sarko, "The Problem of Teaching in Community 

Colleges," Journal of Higher Education, XXXV (October, 1964), 

10 
Albert R. Kitzhaber, Themes, Theories, and Therapy: 

The Teaching of Writing in College (New York, 1963), p. 9^. 
11 
Alfred H. Grommon, "Coordinating Composition in High 

School and College," The English Journal, XLVIII (March, 1959) j 
125. 
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rely heavily upon one of a number of standardized tests. A 

report of the National Council of Teachers of English 

indicates that twenty-nine such tests were used by junior 

colleges which the Council studied; most of the schools 

either used the scores from one of these tests as a sole 

means of separating remedial students or used the scores in 

conjunction with an essay which entering freshmen were 
12 

required to write. High school grades are another means 

13 

used to determine ability. Students with poor backgrounds 

or with low test scores usually are required to take a 

remedial English course, even though many teachers feel 
14 

remedial English programs have at best only limited success. 

The screening process by which junior colleges separate 

students in need of remedial work is often a superficial one; 

the attention these junior colleges pay to the problem of 

separating terminal students from transfer students, however, 
15 

is almost non-existent. Often students who enter a junior 

college have only a vague idea of what their final educational 

goals will be, and yet many schools allow the entering fresh-

man to determine for himself whether he will take a transfer 
12 13 
Weingarten and Kroeger, p. 22. Ibid., p. 25. 

"^John Weber, "Recommendations for Better English 
Instruction," Junior College Journal, XXXVIII (February, 1968), 
32. 

15 
John E. Roueche and David M. Sims, "Open-Door College 

or Open-Door Curriculum?" Junior College Journal, XXXVIII 
(February, 1968), 18. 
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1 ^ 

or a terminal English course. According to Raymond 

Liedlich, Albert Kitzhaber announced in 19^3 that even though 

two thirds of the entering freshmen in the junior college 

system purport to be transfer students, only half of these 

17 

students actually do transfer. A Florida report indicated 

that over one third of the students completing transfer 

programs in two Florida junior colleges did not continue 
•j O 

their education but rather dropped out of school. Macomb 

County Community College conducted a study of its own transfer 

students in 1964 and learned that while 87 per cent of its 

entering freshmen indicated a desire to go on to a four-year 

college, only about 10 per cent of these students actually 

19 

did transfer. 

Another report on the difficulties encountered when 

students are allowed to decide for themselves what type of 

freshman English course they need reveals that when students 
are not restricted in selecting a field of study, they often 

_ _ . " -
Raymond D. Liedlich, Reflections on the State of Our 

Knowledge of Terminal English," College Composition and 
Communication, XVII (December, 1966), 237. 

" m a . 
•j O 

Leland R. Cooper, "The Difficulty of Identifying the 
Real Transfer Student," Junior College Journal, XXXVIII 
(December, 1967) , 38. 

19 
"Evaluation and Progress Report," unpublished report 

on the Educational and Cultural Development Program, Macomb 
County Community College, Warren, Michigan, June, 1968, p. 8 . 



4l 

20 

set unrealistic goals for themselves. The authors of this 

report point out the undesirable results which such a policy 

can have: "The high attrition rate in junior college transfer 

programs has led critics to label the 'open door' as merely 
21 

the 'revolving door.'" 

Today it seems that the emphasis in junior colleges is 

upon helping students select realistic goals and then setting 
22 

up courses designed to help students achieve these ambitions. 

Clark advocates that the junior college make concerted efforts 

to locate what he calls the "latent terminal student," the 

student who thinks he wants to take a transfer course and 

yet whose background and academic abilities make it doubtful 
23 

that he will succeed in a transfer program. Unfortunately, 
there is often little obvious difference between students who 
continue their college education and students who do not 

24 

finish. Cooper insists that junior colleges must devise 

methods of evaluating those "intangible" factors which help 

students adjust to college. He lists seven areas of study 

that junior colleges might investigate for assistance in 

determining the student's direction; he suggests that junior 

colleges analyze the entering student's attitudes, values, 
20 
Roueche and Sims, p. l8. 

21 22 
Ibid. Ibid. 

23 
Burton R. Clark, The Open Door College (New York, i960), 

pp. 68-69. 
2 4 
Cooper, p. 38. 
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and interests, paying close, attention to the influence which 

his home, his peers, his college teachers, and the student 

25 

counseling services have upon the college student. 

Counseling, Cooper contends, is the most valuable means 

of directing students to take a more realistic look at their 

goals, even though a 1965 study found that guidance services 
26 

in junior colleges were "generally deplorable." Lack of 

qualified staff, underfinancing, and poor organization are 

given as the main reasons for ineffective guidance services. 

A substitute for the professional guidance counselor, however, 
27 

might be found in the classroom. According to Blocker and 

Richardson, "because of his frequent contacts with students, 

the teacher has the best opportunity to appraise and to 
..28 

respond constructively to students' needs. The faculty 

advisor can also help students develop realistic goals, 

although too often the faculty advisor, overloaded by his 

teaching responsibilities, can only give lip service to his 
29 

advisory functions. 

Two more ways to encourage students to look beyond the 

university-parallel program are suggested by Roueche and 

Sims, who stress that "the junior college must bring pa-rents, 
25 

Ibid. 
26 
Clyde E. Blocker and Richard C. Richardson, Jr., 

"Teaching and Guidance Go Together," Junior College Journal, 
XXXIX (November, 1968), l4. 

27 28 29 
Ibid., p. 15. Ibid. Ibid. 
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teachers, and counselors to an awareness of the expanding 
OA 

opportunities in the nontransfer areas." The growing 

market for students with associate degrees in technical 

programs or occupational programs should be advertised. In 

addition, the authors suggest that junior colleges work to 

overcome the traditional image which stresses two years of 

education: " . . . the idea of completing junior college in 

two years must be altered. A fetish has been developed over 

the 1 two-year' college. It may take some students three 
31 

years or more to complete certain programs." When more 

attention is paid to the terminal program as a worthwhile 

course of study, the problem of too many non-transfer students 
32 

in transfer English courses will be alleviated. 

Not all educators, however, are in favor of terminal 

English courses. Elisabeth McPherson points to "serious 

drawbacks" in any system that "lets the terminal student 

identify himself and then develops specialized courses 
33 

catering to his supposedly special needs." Students in 

this type of program are being "short-changed," she argues. 

They receive no exposure to more aesthetic ideas, to the 

"liberalizing and humanizing elements most of us believe. 
30 
Roueche and Sims, p. 19. 

•^Ibid. ^Weber, p. 3̂ -. 
33 
Elisabeth McPherson, "Will the Real Terminal Student 

Please Stand Up?" College Composition and Communication, 
XVIII (May, 1967),. 95. 
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it ̂ 4 

necessary for satisfying lives. In addition, she believes 

that courses of study which are too narrow or technical may 

easily become obsolete in our fast-changing society. Her 

main complaint, however, is that terminal courses, and 

remedial courses as well, underestimate the abilities of the 
35 

students they are supposedly designed for. Technical 

courses often teach "practical" writing, not realizing that 

letters and business reports are only one form of "practical" 

writing. "What is more practical than the flexible ability 

to manage more than one kind of writing?" Elisabeth McPherson 

inquires. "What is less frilly than clear thinking?"-^ For 

her, allowing students to choose a terminal English course 

when they are capable of doing more advanced and challenging 

work is a mistake; more students should be encouraged to go 

into transfer English courses because of their ability to 

meet this challenge. 

Providing a challenge to the students in their special 

programs is one of the ambitions of administrators at Boston 

University, Macomb County Community College, Dallas County 

Junior College, and Tarrant County Junior College. And yet 

selection of the body of students to receive this challenge 
3Vbid., p. 94. 
OK 

Elisabeth McPherson, "Hats Off—or On--to the.Junior 
College," College Composition and Communication, XIX 
(December, 1955;, 319-320. 

36TK. , 
Ibid. 
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is often random or superficial. El Centro's Mini-College 

students either hear about the program .through the publicity 

campaign staged before registration and enroll for it specif-

ically, or else they are placed in the program by sectionizers 

during the registration process. The only requirement is the 

one set by the English Department for all freshman English 

courses: a score of twelve or higher on the American College 

37 

Testing (ACT) Program. Students who score eleven or below 

are directed into the school's Guided Studies Program. This 

program provides remedial help in reading, writing, and 

mathematics. Students interested in the Mini-College are 

offered an opportunity to confer with a counselor about the 

program, but not all the students who register for Mini-College 
, 38 

courses do so. 

Tarrant County Junior College has established more 

definite entrance requirements for its Basic Studies Program. 

Students who wish to enter the program must have made below 

the twenty-fifth percentile on their ACT composite scores, 

they must be between seventeen and twenty-one years old, they 

must want a full-time day schedule, they must aspire to an 

Associate of Arts Degree or higher, and they must have 
39 

"achieved little academic success in high school." This 

Bulletin," Dallas County Junior College, Dallas, Texas, 
1968-1969, p. 21. 

•^Statement by Dorothy Brock,. February 27, 1969. 

39 11 
"The Basic Studies Program: A Description, unpublished 

report on the Basic Studeis Program, Tarrant County Junior 
College, Fort Worth, Texas, December, 1968, p. 4. 
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final requirement is flexible, but most of the Basic Studies 

students do have a C average or lower in high school. Some 

of the students have received a General Equivalency Degree 

40 

in place of a high school diploma. It is interesting to 

note that the Basic Studies staff, which drew up these 

requirements, admits that many of the requirements are 

artificial. The age requirement, for example, was set in 

an attempt to limit the number of eligible students. Other 

requirements, like the ACT cut-off scores, were determined 
4i 

by "educated guessing" and are at present being reevaluated. 

Once freshman students who meet these requirements are separated, 

the classes for the Basic Studies Program are filled at random. 

No effort is made to screen the individual student in any way. 

Students eligible to join the program do talk to a counselor, 

but his only function is to inform the student of the choices 

open to him. Students with low ACT scores do not have to go 

into the Basic Studies Program; they can, if they choose, 

register for remedial or technical programs or attend part-
42 

time and take any courses they choose. 

The College of Basic Studies at Boston University has less 

specific student restrictions. Normally the college takes 

students recommended to it by other schools and colleges within 

the main university, although students may apply directly to 
4o_, . 4l 

Ibid. Ibid., p. 6. 
^Ibid., pp. 6-7. 
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4 3 
the college if they wish. Designed for "marginal students" 

44 

who have had "minimum academic success," the college 

provides an intensive orientation for prospective students 

prior to registration. During this orientation program, the 

dean and members of the faculty of the College of Basic Studies 

give lectures explaining the nature of the program. Informal 

coffee breaks allow students and faculty to meet; students 

are encouraged to ask questions. During registration week, 

newly enrolled freshmen meet and confer with other members of 

their section and with the faculty team at a camp owned by 
45 

Boston University. 

Just as at Tarrant County Junior College, little attempt 

is made to screen individual students for the College of 

Basic Studies. Students are grouped together at random, with 

no consideration for their individual abilities or limitations 
46 

other than the general entrance requirements. Students in 

both the Basic Studies Program and the College of Basic 
43 
Edward C. Glanz, "The Faculty Team in General Education, 

Journal of Higher Education, XXVIII (October, 1956), 389. 
44 !• 

Horatio M. LaFauci and Peyton E. Richter, Unity and 
Variety In a General-Education Program," Journal of Higher 
Education, XXXVI (October, 1965), 150. 

45 
Vernon A. Anthony and others, "The Team Approach to 

General Education," Junior College Journal, XXVI (February, 
1956), 319. 

46 
Horatio M. LaFauci, "Team Teaching in a General 

Education Program," The Journal of General Education, XVII 
(July, 1965), 150. " 



48 

Studies are chosen, however, at least partly because they 

want to acquire an Associate of Arts Degree or better. 

Students interested in occupational or technical programs 

47 

are directed into other fields of study. 

At Macomb County Community College, students who are 

directed into its Educational and Cultural Development 

Program normally score between the tenth and the fifty-

eighth percentiles on their School and College Ability Tests 

(SCAT). According to the progress report, students placed 

in the ECD Program do not know in advance about it; they 

have merely signed up to be full-time day students in the 
48 

liberal arts program. A study of the ECD students reveals 

that most of the students earned grades of C or below in 

high school; many have parents with only high school diplomas 

at best; almost all these students, however, plan to transfer 
49 

to four-year colleges and receive bachelor's degrees. 

Aside from the SCAT scores, no attempt is made to process 

students into the program, and no counseling or orientation 

is provided prior to registration. 

It is reasonable to conclude that, in spite of increasing 

agitation for more definite and concrete methods of evaluating 

and advising students prior to their college experience, the 
47 
Anthony, p. 319• 

48 
"Evaluation and Progress Report," p. 19. 

49 
Ibid., p. 32. 
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four schools in this study, while making some efforts at 

grouping students according to intellectual, capacity, do 

not give a great deal of attention to the problem. The 

emphasis at all four schools rests more with subject matter 

and course content than with student placement or pre-

registration counseling. And yet in spite of their minimal 

efforts, these schools, just by setting achievement test 

standards, are insuring some kind of intellectual grouping. 

Students who score within certain percentile ranges on these 

tests may vary somewhat in ability and limitations, but they 

will not vary so much as students who are not separated at 

all. By achieving this much, these schools—with the possible 

exception of Dallas County Junior College, which makes almost 

no attempt to group by I.Q.--are helping composition instructors 

in their programs reach every student's mentality without too 

much discrepancy in lesson content or structure. The overall 

success of the composition instructor in making his subject 

more pertinent to his students may well be increased because 

of this grouping. 



CHAPTER IV 

INTEGRATING THE TEACHING OP DISCIPLINES 

Developing realistic course objectives and separating 

students according to their intellectual abilities' are 

necessary preparation in the establishment of a composition 

course designed to bring its students to a greater awareness 

of the relevance which English has to their own lives. The 

actual relationship between English and other college 

subjects, however, comes to light most effectively in a 

college curriculum fostering the integration of disciplines. 

This type of program is becoming more important, for as a 

California educator, Leo Cain notes, "many of the lines 

separating traditional fields of knowledge have broken 

down."1 Today, since many fields of study overlap, to 

enforce rigidly pedantic separation of these fields tends 

to make the subject matter irrelevant and unreal to the 
2 

student. Divorcing English composition from other areas 

of learning can lead to writing that is artificial instead 

of natural, limited instead of comprehensive. 

"43. Lamar Johnson, editor, New Directions for Instruction 
in the Junior College (Los Angeles, 1964), p. 62. 

2Ibid., p. 63. 

50 
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In 1962, Kitzhaber argued that thinking as well as 

3 

writing should be taught by every college instructor. 

Participants of the Dartmouth Seminar generally upheld that 

argument, although they made few concrete suggestions about 

how the teaching of writing in other disciplines could be 
4 

accomplished. Yet Boston University, Macomb County Community 

College, Dallas County Junior College, and Tarrant County 

Junior College have developed some sound programs involving 

interdisciplinary cooperation. The programs at these four 

colleges make conscious efforts to arrange detailed coop-

eration between the instructors of the various subjects 

offered. One of the significant side benefits of this type 

of program has been in the area of teaching composition. 

These four junior colleges are not, of course, the only 

schools investigating interdisciplinary teaching. A number 

of other schools have adapted variations of the team approach 

to teaching: their approaches illustrate the numerous 

opportunities that exist in the area of cross-disciplinary 

cooperation. 

One experiment at Florida State University shows what 

benefits can be derived from merely grouping or "clustering" 

students in classes. In 1966, the university grouped twenty-

seven freshmen together in four of their classes, not telling 
3 
Albert R. Kitzhaber, "Freshman English: A Prognosis," 

College English XXIII (March, 1962), 482-483. 
4 
John Dixon, Growth Through English (Reading, England, 

1967), p. 67. ~~~ 
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the students or their instructors what had been done. Then, 

says E. L. Chalmers, Vice-President for Academic Affairs, 

5 
"the administrators sat back to watch what would happen." 

% 

The results, Chalmers concludes, were impressive. The students 

soon became familiar with each other and began challenging each 

other in class work. Student morale and participation were 

high; the four faculty members, impressed with the students' 

enthusiasm, soon discovered the reason and began taking 

advantage of the situation to work together: 
They exchanged assignment sheets, read each other's 
texts, and meshed their assignments. The English 
professor, for instance, assigned a theme on 
Napoleon. The history professor read it for 
historical accuracy, and the English professor 
red-pencilled it for style and mechanics. The 
English instructor, in turn, read history papers. 
Students even wrote English themes on ..modern g 

- math, which the math instructor read for content. 

The composition instructor was quick to take advantage of 

the clustering by giving his students assignments which 

would draw upon their knowledge not only of English but of 

other subjects as well. Education became for these students 

a unified rather than fragmented experience because infor-

mation learned in one area carried over into other fields. 

Since 1966, Florida State University has clustered more 

and more students. In 1967, eleven clusters were formed, 

and even more have been organized since then. The clusters 
5 

"Student Clusters Lead to Experimentation," College 
Management, II (January, 1967), 34-. 

6Ibid". 
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are formed at random from groups of about twenty-five students 

who enroll for the same classes. Since English is a required 

subject, many clusters are built around English courses, but 

this arrangement is not mandatory. Students in some clusters 

are being housed together, and experiments to determine 

relative effectiveness of unclustered and clustered groups of 

students are being conducted. To determine exactly what 

combination of teaching and clustering is most effective, 

different teaching methods are being used in the cluster 

system. Some teachers are encouraged to coordinate their 

activities, and other instructors are allowed to treat inter-

7 
disciplinary work any way they please. 

Results from the first trimester of clustering were 

mixed, although Chalmers thinks that clustered students did 

somewhat better than their unclustered peers: 
The academic outcome at the end of the trimester 

was not particularly impressive at first glance. 
About 2.0% of the clustered students got significantly 
better grades than unclustered students. For the 
other 80$, the grades were about the same as for any 
group of freshmen. But, although some clustered 
students failed courses, none flunked or, more 
significantly, dropped out of school. And that's 
a rather promising showing for 27 randomly selected 
students. 

Even more important, Chalmers points out, was the attitude 

of the clustered students. Although the experimental cluster 

^Ibid., p. 36. 

8Ibid., p. 34. 
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contained only twenty-seven students, the school officials 

did make some tentative observations: students in the cluster 

were "more relaxed, more secure,"-^ and they seemed to take 

more of an interest in school affairs, often acting as a 

10 

block to agitate for changes or privileges. The students 

quickly developed a sense of "belonging." At the same time, 

according to the Director of Basic Studies, Stephen S. Winters, 

each cluster was "built around the student's primary concern--
,,11 

his academic life--not his social life. The students' 

approval of clustering was demonstrated by the fact that 

although the school had not planned to group these same students 

together again, the students voluntarily chose to enroll in four 
12 

classes together the following term. 

The opportunities for teacher cooperation with the cluster 

system are unlimited. Chalmers has listed several ways that 

teachers, working together, can improve instruction: teachers 

working together can assign joint research peepers and then 

dismiss classes for a period of time so that students are able 

to spend more time preparing their reports; teachers can all 

concentrate on a single subject for several class periods or 
13 

can givefteam lectures. The only limitation, Chalmers adds, 
14 

is "the imagination of the faculty members." 
9 10 
Ibid. Ibid. 

1] 12 
Ibid., p. 35- Ibid. 

13 14 
Ibid., p. 37. Ibid. 
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Northeastern Illinois State College began in 1966 its 

15 

own "college within a college" for freshman students. For 

two years the school conducted experiments based upon the 

programs initiated at Florida State University and Boston 

University, closely imitating the team-teaching and student-

clustering approaches developed by those schools. .Students 

in the experimental group at Northeastern Illinois State 

College were assigned to a group of classes taught by a team 

of college instructors working together; a control group 

attended regular classes in the traditional manner and was 

studied along with the experimental group. Comparisons of 

these two groups were made in order to determine if increased 

academic achievement and more worthwhile informal student-

faculty interaction would occur under the mini-college plan. 

Results of these experiments were revealing. Although 

the hypothesis that out-of-class discussion between students 

and faculty in the mini-college would increase did not hold 

true, in academic achievement the experimental group did do 

consistently better than the control group. William 

Lienemann, director of the experiment, suggests that the 

primary reasons for the higher scores of mini-college students 

were (1) the closer relationships between students within the 

mini-college, (2) the integration of course material promoted 

15 
William H. Lienemann, "'Mini-Colleges' in a Commuter 

Institution," Journal of Higher Education, XXXIX (April, 
1968), 218. 
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by the faculty team, and (3) the faculty's use of a master 
16 

schedule. Lienemann feels that because students were able 
17 

to "Integrate their living and learning," they profited 

from the mini-college system in a way regular college students 

did not. 

In Poughkeepsie, New York, the English Department of 

Marist College undertook an experiment which throws a 

different light on the issue of interdisciplinary cooperation 

in teaching. Believing that English should be taught in 

every college course, the department organized in 1964 a one-

semester, non-credit composition course which was required 
18 1 

of all entering freshmen. The department eliminated the 

normal freshman English course and substituted this program, 

assigning each entering freshman to an English-composition 

advisor for the semester. During the semester, each freshman 

receives writing assignments in his other courses, assignments 

to be graded by both his composition advisor and regular 

instructor. During the semester, each student writes six 

papers (about 750 words each) and meets regularly with his 

composition advisor to discuss them. The students may write 

more than one paper in each course, but only six will be 
l6Ibid., p. 219. 17Ibid., p. 220. 

"^Milton Teichman, "Marist College Experiment in Inter-
departmental Freshman Composition," College Composition and 
Communication, XVIII (December, 1967JT 258. 
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graded by two faculty members. Under the normal procedure, 

the instructor grades' and writes comments on the paper first, 

then passes it on to the advisor. The advisor studies the 

paper for specific problems in organization, content, mechanics, 

and diction. He adds his own comments and, after discussing 

the paper with the student, returns it to the instructor. 

Taking into consideration the opinion of the advisor, the 

instructor reviews his own comments and then determines the 

19 

final grade for the paper. " At the end of the semester's 

work, the composition advisor evaluates each student's work 

and then either passes the student into a more advanced 

English course or directs the student to take a remedial 
20 

composition course his second semester. 

Several definite goals were established for this program. 

Milton Teichman explains that the English Department, by 

setting up a counseling program, hoped to involve all the 

departments of the college more actively in the teaching of 

writing to students. The heads of the English department 

hoped to make students more aware of the importance of 

writing skills in courses other than English; they also 

hoped that, with a one-to-one approach to teaching, student 

counseling and future placement would more nearly suit the 

individual student's needs. Advisors in the course did 

encounter problems, however: 

"*"̂ Ibid., p. 259- ^°Ibid., p. 260. 
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. . . unchallenging assignments, faculty delin-
quency in meeting schedules., the complications 
of circulating papers among instructors, advisors, 
and students, insufficient attention to the often-
neglected average student, large advisee loads--
these difficulties . . . have not been altogether 
eliminated. 

Considering that this experiment took place in a small college 

of only twelve hundred students, one might project, that in a 

larger, less personal college environment, problems such as 

these would be intensified. The benefits which this program 

could have for the teaching of English composition, however, 

must outweigh the disadvantages. As Teichman explains, this 

program, as do the others mentioned earlier, exposes the 

student 

. . . to values, educational and human, which are 
basic to any liberal arts college--the importance 
of integrating knowledge gained from various 
disciplines, the ideal of self-improvement and 
creative self-development, the pursuit of 
excellence rather than adequacy, and the importance 
of the individual especially in our age of bigness 

and impersonality.22 

The idea of integrating the student's total college 

experience has been carried even further in the last few years. 

In a speech to the American Association of Junior Colleges in 

1964, Winslow Hatch called for greater attention to the 
23 

student's "climate of learning." Student study and living 

areas should receive as much attention as the classrooms, he 
21 22 

Ibid., pp. 260-261. Ibid., p. 261. 
23johnson, p. 12. 
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said. The junior college should consider establishing a 
2i(. 

"Learning-Living Center" for its students in order to 
25 

supply "academic immersion." This type of facility is in 

a sense an extension of the cluster system at Florida State 
ti 112 6 

University. In fact, cluster college is the name given 

to Raymond College, one such experimental institution in 

California. Raymond College is the first of six planned 

colleges being set up by the University of the Pacific. At 

Raymond College, groups of 250 students live, study, and 

attend classes in a large, modern quadrangle of buildings 

containing classrooms, faculty offices, student living 

quarters, some faculty apartments, an art studio, a library, 

and meeting and. assembly rooms. The proposal of the college 

is to provide a "living and learning" area in which students 
27 

are constantly involved in a "climate of learning." 

At Stephens College in Columbia, Missouri, another 

combination of academic and social life has become a reality 

because of the development of the Stephens College House 
28 

Plan. One hundred and ten students live in a dormitory 

which also serves as classrooms for the students. At 
24 2S 
Ibid. Ibid. 26Ibid., p. 48. 27Ibid., p. 50. 

28 
Jewell A. Chapman, "The Prose Portrait," College 

Composition and Communication, XVIII (December, 1967), 252. 
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Stephens College all the students in the House Plan are 

enrolled in four basic courses taught by a faculty team; in 

addition they are allowed to enroll in two regular college 

courses. The purpose of this program echoes the purposes 

of other programs striving to tie together the college student's 

experiences: 

A major aim of the program is a correlation 
of academic disciplines so that the intellectual 
experience for these students is organically 
unified. It is an effort to eliminate some 
traditional classroom methods, often at best 
segmented and at worst fragmented. ^ 

Although a number of four-year institutions have adopted 

this type of "live-in" education for their students, the 

junior college, normally a commuter institution, is often 

30 

unable to develop such an in-depth program for its students. 

The programs at Boston University, Da.ll.as County Junior College, 

Macomb County Community College, and Tarrant County Junior 

College limit their efforts to helping students during the 

time they are on campus. All four junior colleges make 

special efforts to correlate their subjects, but El Centro's 

Mini-College has perhaps the most informal structure. The 

integration of the English, history, and psychology courses 

in the Mini-College is not governed by any formal regulations; 

but the teachers do normally meet together once a week to 

discuss lesson plans, course emphasis, and outside assignments. 

2-^Ibid., pp. 252-253* ^°Lienemann, p. 218. 
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Teachers often arrange to use films or guest speakers together 

in conjunction with course material. In addition, teachers 

often work together on certain lessons. During the 1968-

1969 academic year, for example, the history teacher, who was 

stressing the role of the historian as an unbiased observer, 

spent several class hours discussing research techniques, 

style, and format with her students. When the English class 

later in the semester dealt with the research paper, the 

instructor had to spend very little time on it, since the 

class was already familiar with methods of research. Because 

the two teachers were working together, they were able to 

prevent unnecessary duplication of effort, a frequent problem 

with the more traditional teaching methods. Furthermore, all 

three instructors in the Mini-College agreed to stress 

perception and critical thinking in their class lectures, 

and this emphasis showed positive results as far as student 

31 

abilities were concerned." 

The College of Basic Studies at Boston University places 

more emphasis upon the formal team than does the Mini-College. 

Since team members in the College of Basic Studies share an 

office, they are more aware of each member's plans and 

directions than Mini-College instructors can be. Formal team 
31 
Alvin T. Bean, "Some Comparisons Between Conventional 

College Teaching Methods and a Composite of Procedures Involving 
Large Lecture Groups, Seminars, and Reduced Class Time," 
unpublished dissertation, School of Education, North Texas 
State University, Denton, Texas, 19^9? p. 126. 
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meetings are held weekly at the College of Basic Studies; 

a regular agenda is drawn up, and minutes are kept and later 

distributed to team members.Although integration of 

course material is apparently a part of the team's function, 

several other roles are more heavily stressed. The admin-

istrative and counseling duties of the team take up a great 

deal of time. Moreover, since each team operates separately 

from the others, the degree of team cooperation upon lesson 

33 

planning varies. Administrators at the College of Basic 

Studies rely upon team members to recognize and take advantage 

of the relationships existing between disciplines. The team 

coordinator at the weekly meetings is responsible for leading 

the team in its formulation of cooperative measures.^ 

In comparison, course integration within the ECD Program 

at Macomb County Community College is specifically outlined. 

Instructors in each subject are required to adhere to the 

detailed program objectives and course syllabi prepared by 

the Division of Basic Education. The relationship of the 

communications course to other disciplines is clearly out-

lined. For instance, writing assignments in the composition 

course are frequently made on topics covered in other courses. 
32 
Vernon A. Anthony and others, "The Team Approach to 

General Education," Junior College Journal, XXVI (February, 
1956), 325. ~ 

Horatio M. LaFauci, "Team Teaching in a General 
Education Program," The Journal of General Education, XVTI 
(July, 1965), 152-1^ ~ 

Anthony and others, p. 325. 
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' 35 

Often the topics are provided by other members of the team." 

One team, for example, required all their students to tour a 

nearby industry; then each class discussed different aspects 

of the tour. The social science class talked about working 

conditions; the natural science class examined the issue of 

pollution and prevention; the humanities students studied 

the architecture. In the communications class, the students 

wrote summaries of their class discussions. The English 

instructor graded each summary and then forwarded it to the 
>̂6 

appropriate teacher for content evaluation. Because of 

the close cooperation of instructors, the communications 

teacher can avoid the dilemma of many English instructors 

who resort to assigning meaningless dull topics because they 

feel that the students do not have enough background information 

to write about anything else. 

Another method of course cooperation involves the text-

book assignments. Several teams assign the same book to all 

of their students and then individual instructors discuss 

different aspects of the book, showing how the material in 

the book applies to that particular subject. Writing about 

the book later, students are able to tie together what they 

have learned in several courses in a comprehensive evaluation 
35 
"Evaluation and Progress Report," unpublished report on 

the Educational and Cultural Development Program, Macomb 
County Community College, Warren, Michigan, June, 1968, p. 42. 

36Ibid., pp. 209-210. 
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37 

of the book.' Evaluations of the ECD Program indicate that 

this type of teaching, with its emphasis upon close analysis 

of a subject, leads the student to look for multiple aspects 

of class material on his own, a skill which program leaders 

hope will enable the student to succeed in his later educa-

tional efforts: " . . . the students can become aware of the 

unimportance of simply remembering isolated pieces of 

information and more concerned with understanding how the 

pieces of information fit together." 

The Basic Studies Program at Tarrant County Junior College 

also has a carefully structured plan of course integration, 

built around the six units of study mentioned earlier. For 

each unit of study, the five course instructors have certain 

responsibilities for developing specific aspects of the 

central question. The first unit is "Who Am I As An 

Individual?" This unit is studied by the various disciplines 

in the following manner: 
1) The communications class examines the ways in which 

the students think about themselves and write about 
their discoveries; 

2) The humanities class studies religious and philoso-
phical beliefs in regard to the individual student, 
examining how these beliefs influence the student in 
his decisions; 

3) The natural science class studies reproduction and 
genetics in order to help the student better under-
stand his physical self; 

37Ibid., pp. 210-211. 38Ibid., p. 291. 
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4) The social science class studies aspects of 
personality development; 

5) The career planning class examines and discusses 
the ability tests students are given, with emphasis 
on how the results can guide students in vocational 
and academic decisions.39 

In this first unit, it is evident that each instructor takes 

a different part of the total personality and tries to help 

the student become more aware of that part of himself. The 

other five units of study place similar stress upon taking 

various angles of a single subject in order to help the 

student evaluate every facet of each issue. 

Although the Basic Studies Program is built around 

specific units of study and the ECD Program at Macomb County 

is not, the two programs in other respects are quite similar. 

Both attempt in their course-coordination efforts to provide 

material which the student will find relevant to both his 

college and his personal experience. The Basic Studies 

Program, however, places more importance on the student and 

his environment than does the ECD Program. The first 

semester's work at Tarrant County Junior College concerns 

the student, and the second semester's material deals with 

the student's environment. Students make field trips, hear 

guest speakers, watch films and television programs, read 

local and national publications, attend panel discussions, 

The Basic Studies Program: A Description," unpublished 
report on the Basic Studies Program, Tarrant County Junior 
College, Fort Worth, Texas, December, 1968, p. 91. 
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and engage in numerous other subject-related activities. 

And, in all these activities, writing always plays a vital 

role. Students are constantly required, by all their 

instructors, to put their thoughts into writing, to organize 

and present coherent a,nd meaningful ideas about the subjects 

studied. Writing becomes more than just an English exercise; 

it becomes an extension of the student's own thought process. 

Through practice and more practice, the student learns to 

organize his thoughts; for perhaps the first time in his life, 

he is able to say something. For perhaps the first time in 

his life, he really has something to say. 



CHAPTER V 

USING MODERN TEACHING METHODS 

There are at least as many methods of teaching composition 

as there are composition teachers. Every instructor has his 

own ideas as to the "best" way to teach students how to write. 

Some favor a study of grammar and mechanics; others prefer to 

analyze literary models; still others believe that theme 

grading and revision are most important. At Boston University, 

Dallas County Junior College, Macomb County Community College, 

and Tarrant County Junior College, composition instructors 

believe that when students are shown the relationship between 

writing and thinking, learning begins. When the individual 

student is confronted with ideas which are relevant to his 

own experience, he becomes what Dixon terms "the organizer of 
„1 

his experience." The English language then becomes the 

means by which the student can most clearly express his 

thoughts. 

Merely presenting relevant and interesting material to 

the student does not, however, guarantee that he will write 

well. Most composition instructors agree that writing is 

not something which can be taught; it is rather a skill which 

in^7\ljohn Dixon, Growth Through English (Reading, England, 
1907), p. 11. 

67 
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must be acquired by the student himself. The information 

necessary for learning the fundamentals of writing can be 

introduced to the student, but unless the student himself 

wants to know and apply these fundamentals, he will not 

learn how to write. As Barbara Lindsay explains, even 

though it is possible to convince students that certain 

principles are important to writing, making these young 

writers actually relate these tenets "to their own work, to 

the specific problem of their particular material and their 
2 

particular cast of mind, is quite impossible." But the 

teacher is not expendable. It is the composition instructor's 

responsibility to challenge the students in such a way that 
3 

they will want to teach themselves to write. Ideally, the 

instructor provides this kind of motivation at the same time 

he shows his students how English is relevant to their own 
4 

desire to share experiences. 

One of the first steps in providing a stimulus to learn 

involves helping the student achieve some sense of self-
5 

worth and self-pride. This step is especially important 

when the students have little ability in writing or have a 
2 
Barbara Lindsay, "The Class That Does Mot Meet," College 

Composition and Communication, XVII (December, 1966), 259-
o h. r 
-̂ Ibid. Dixon, p. 6. 
^Richard M. Bossone, "Remedial English in Junior Colleges: 

An Unresolved Problem," College Composition and Communication, 
XVIII (May, 1967), 90-91. 
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history of failure in writing. The programs at Boston 

University, Macomb County Community College, and Tarrant 

County Junior College were developed for students with weak 

educational background; the Mini-College at Dallas County 

Junior College usually attracts a high proportion of low-

ability students also. Therefore these four colleges are 

primarily concerned with helping their students overcome 

educational handicaps that often hinder their writing ability. 

Tim Davies of Tarrant County Junior College pointed out in a 

personal interview that many of the students in the Basic 

Studies Program, because of their past history of failure, 

come into the program expecting to fail again. The program 

therefore makes special efforts, during the first few weeks, 

to provide tasks and assignments specially constructed to 

allow the students an opportunity to succeed. Once student 

morale is increased, real learning can take place, according 

6 

to Davies. The Educational and Cultural Development Program 

at Macomb County Community College follows much the same 

method. In the communications class, for example, writing 

assignments during the first weeks remain ungraded or are 

graded only on quantity. By helping students "learn what it 

^Statement by Tim Davies, Chairman of the Basic Studies 
Division, Tarrant County Junior College, Port Worth, Texas, 
Anril 24, 1969. 
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7 
is to be successful," the program tries to show students 

8 
that they are capable of college-level work. 

Many educators support this method of encouraging 

students by building up their self-esteem. N. J. Townsend, 

writing about ways to motivate culturally disadvantaged 

college students, believes that many students with weak 

backgrounds in English and other subjects are not necessarily 

slow learners or inferior in intelligence; many students are 

hindered by their poor educational and cultural backgrounds, 
9 

a result of limited exposure and an unpromising environment. 

Townsend adds that these students often feel their educational 

and cultural inferiorities very strongly. In order to teach 

the student effectively, the instructor must first overcome 

the student's lack of self-confidence, Townsend lists 

several approaches: in addition to helping the student to 

experience success as well as failure in the class, the 

instructor can (1) treat the student as a worthwhile human 

being, (2) make careful and considerate comments on student 

writing, (3) give consideration to the needs and limitations 

of the students instead of the impersonal requirements of the 
7 
'Evaluation and Progress Report," unpublished report on 

the Educational and Cultural Development Program, Macomb County 
Community College, VJarren, Michigan, June, 1968, p. 294. 

8 
Ibid. 

^N. J. Townsend, "Teaching the Disadvantaged: Methods of 
Motivation," College Composition and Communication, XVII 
(February, 1966), 37-38. 
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course, (4) provide worthwhile projects geared to help the 

student progress, and (5) keep the work within the grasp and 
10 

range of the class. Motivation comes, in short, from the 

total class environment—from the teacher's attitude, from 

the writing assignments, from the ideas and material covered 

in the class. 

The subject matter of a composition course can be an 

important aid to student motivation. In spite of arguments 
11 

to the contrary, many educators today feel that the formal 

teaching of grammar, mechanics, and spelling is out of place 

in the college composition class. Kitzhaber points out that 

the "traditional review of fundamentals" is being dropped by 

many English departments that now direct the student to 

locate and correct his own mistakes with the aid of a hand-
12 

book. During a discussion of remedial English classes in 

junior colleges a group of composition teachers in 1966 

questioned the practice of grammar review in these classes 

"when a great deal of research has shown that the study of 

such grammar seldom improves the writing and speaking of 
13 

average and below-average students." A separate study of 
"*"°Ibid., p. 38. 
11 
See Ralph B. Long, "Grammar Can Help in Composition 

Courses," College Composition and Communication, XVIII 
(December, 1967), 221-226. 

12 
Albert R. Kitzhaber, "Freshman English: A Prognosis," 

College English, XXIII (March, 1962), 4?6. 

"^William J. Scannell, "What Do Teachers Think about 
English in the Two-Year Coilege?" Junior College Journal, 
XXXVII (September, 1966), 26. 
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a remedial English course at Clark College showed that out 

of two hundred students, only five were "remedied" enough 

by a study of grammar to move on to regular composition 
14 

courses. A study of the effect of a course stressing the 

teaching of traditional grammar in British schools indicated 

that "the study of English grammatical terminology had a 

negligible or even a relatively harmful effect upon the 
15 

correctness of children's writing . . . Composition 

instructors in junior colleges tend to feel that if students 

are unwilling or unable to absorb grammar drill and compo-

sition rules in high school, mere repetition is not the 

answer in college either. According to Elisabeth McPherson, 

a lack of understanding of grammar or mechanics is not 

necessarily a hindrance to the composition instructor who 

wants to give his students ideas to think about: "The 

assumption on which most remedial courses rest is that first 

the students must be brought up to some kind of literacy 

level, and then they can be introduced to ideas, question 
l6 

assumptions and argue premises." A more logical assumption, 

lii 
Gregory Cowen, Richard Hawkins, and Elisabeth McPherson, 

"Incompetence in Comp: A Realistic Solution," Junior Colleges 
Journal, XXXV (September, 1964), 25. 

15 
Richard Braddock, Richard Lloyd-Jones, and Lowell 

Schoer, Research in Written Corn-position (Champaign, Illinois, 
1965), p7~S3T" 

"^Elisabeth McPherson, "Hats Off—or On—to the Junior 
College," College Composition and Communication, XIX (December, 
1968), 320. ~ ~~ 
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some educators feel, is that when students are stimulated, 

interested, and challenged, they will more easily and readily 

pick up writing skills. McPherson has written: "With the 

examination of ideas and values the literacy will come, if 

,,17 

it's going to, if the student decides he needs it. 

In their efforts to motivate students into wanting to 

learn these skills, many junior colleges are abandoning the 

formal teaching of the mechanics of English and are spending 

most of their time developing skills in thinking. J. N, Hook 

argues that English instructors must be concerned with 

teaching thinking: "Helping students to have ideas—or to 

realize that they have ideas—and helping them to put ideas 

together: these are the main contributions that English 
JLS 

teachers can make to the development of thinking." At 

Dallas County Junior College, the emphasis in the Mini-College 

is upon perception and critical thinking. According to 

Dorothy Brock, the coordinator of the Mini-College, formal 

grammar is taught on an individual basis: students who 

need help are directed to (1) their handbooks, (2) the 

instructor in the writing laboratory, or (3) a private 

conference with, the instructor. The stress is upon self-

evaluation and self-help. The Basic Studies Program at 
17 I 
'Ibid. 

18 
J. N. Hook, The Teaching of High School English (New 

York, 1965), p. 227". 
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Tarrant County also stresses self-help. Formal grammar is 

not taught in the communications course; the stress is placed 

instead upon thinking and writing clearly and concisely.1^ 

Macomb County's ECD Program and Boston University's College 

of Basic Studies also place emphasis upon the development 

of communication skills through the attainment of clear 

20 
thinking and command of the language. 

The kind of writing assignment made by the composition 

instructor can play a very important role in developing the 

desire of the low-ability student to learn. Jean McColley 

and Tom Hemmens stress that students should "have a vital 

21 

interest in what they are saying." However, preparing 

writing assignments that challenge the student is one of 

the composition teacher's most difficult and yet most 

important tasks. According to a report made by the 

Commission on English, the development of style, organization, 

and invention can be brought about through the assignment of 

compositions, if these assignments follow certain guidelines: 
19 I! 

The Basic Studies Program: A Description," unpublished 
report on the Basic Studies Program, Tarrant County Junior 
College, Port Worth, Texas, December, 1968, pp. 77-79. 

20 
"Evaluation and Progress Report," p. 36; "Bulletin," 

College of Basic Studies, Boston University, Boston, 
Massachusetts, 1968-1969, p. 31. 

21 
Jean McColley and Tom Hemmens, "An Approach to Teaching 

Writing," College Composition and Communication, XVII 
(December, 1966) , 266'. 
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1) they should require the writer to do his best work 
while giving the teacher full opportunity to help 
the student; 

2) they should direct the student into a learning 
situation; 

3) they should give the student basic information 
to act upon; 

4) they should be limited in form and content; 

5) they should be assigned with an audience in mind; 

6) they should take various forms in order to help 
the student develop in many areas. ^ 

One of the most interesting writing assignments given 

to students in the special programs at Dallas County Junior 

College, Macomb County Community College, and Tarrant County 

Junior College is the journal. Students in all three 

programs are required to write a certain number of pages 

each week in a notebook kept as a journal. The ECD Program 

at Macomb County Community College requires all communications 

students to write four to six times a, week, with each entry at 

23 

least fifty words long: Tarrant County students write three 

pages a week, and El Centro students write a page a day. 

These entries are checked for quantity only. The composition 

instructor may read them, but no corrections are made. 

Patrick Kilburn, discussing the ungraded journal as a method 

of teaching writing, stresses the importance of writing for 

22 
Commission on English, Freedom and Discipline in English 

(New York, 1965), pp. 92-96. 
go 

Evaluation and Progress Report," p. 39* 
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the sake of learning to write. He apparently feels that 

grading is not as vital to students as practice in writing 

is. Kilburn advocates a time-oriented program requiring 

the student to write fifteen minutes a day, seven days a 

week. Kilburn tells the student that if he completes the 

assignment he will not only become more fluent, but he will 
pil 

also "lose his fear of the blank page." 

In a journal, the content of the student's writing is 

not crucial. The instructor can help students find, topics 

by providing lists of topic sentences to be developed into 

themes or by showing students how to use detail and examples 

to expand sentences or paragraphs into longer compositions.2^ 

Kilburn believes, furthermore, that the teacher, by keeping 

aware of each student's problems and progress, can help each 

student move up from one level of proficiency to another: 
At the beginning some will be unable to write 
in complete sentences; those who are, should 
concentrate on writing in complete sentences 
until this is no strain. Those who find it 
easy to write in sentences should attempt to 
write for the whole fifteen minutes on one 
subject. The next step is to write in 
coherent paragraphs, and from there one goes 26 
on to the more precise details of composition. 

Another advocate of the ungraded journal assignment, 

Daniel Fader utilized this writing method in an experiment 

pi! 
Patrick E. Kilburn, "Every Man His Own Pedagogue," 

Journal of Higher Education, XXXIII (February, 1962), 92. 

25Ibid., p. 9^. 26Jbid., p. 93. 
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at a home for delinquent boys. Referring to this project as 

?7 

a "quantitative view of writing,"" Fader explains the value 

of this technique: "Whether written inside or outside of 

class, whether legible or barely intelligible, whether a 

sentence, a paragraph or a page~~each entry is another 
..2.8 

building block in the structure of the student's literacy. 

Teachers in Fader's experiment found a number of uses for 

the journal. One teacher had her students use the journal 

"as a dictation workbook in which 'listening good' became a 
29 

challenging pursuit." Other teachers used the journal for 

in-class writing and for creative writing efforts. Instructors 

found that the boys came to regard writing ability as a "means 
.. 30 

for achieving peer esteem : their interest in the journal 

was high. Students required to write two pages a week some-

times began writing more on their own, as their fluency 

increased. 

Using the ungraded journal as a means of skill-building 

is only one way that the instructor, through his writing 

assignments, can show the students how to write by writing 

and then how to build up what they learn into an effective 

competence with words. One instructor's experiment at a. 

Colorado high school shows how teachers can utilize a 

progressively more difficult series of writing skills to 
^Daniel N. Fader and Elton B. McNeil, Hooked on Books: 

Program & Proof (New York, 1968), p. 36. 
28Ibid. 29Ibid., p. 38. 3°Ibid., p. 37-
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teach the student how to build one skill upon the other. 

This instructor, James Norton, gives his students a series 

of fifteen writing skills to learn. The students are intro-

duced to one skill at a time, and as they demonstrate that 

they have mastered that skill, they are permitted to go on 

to the next one. The skill levels which the students are 

required to learn begin with simple skills: narrowing a 

topic to fit the assignment, writing topic sentences, 

writing simple paragraphs. The tasks increase in difficulty 

as the student progresses: writing different types of para-

graphs, writing introductions and conclusions, mastering 

argumentation, analogy, and satire. No grades are given on 

the writing. The student progresses at his own speed, not 

discouraged by low grades or failing marks. At the end of 

the semester, each student's grade is based on the skill 

level that he has achieved. 

This plan has several advantages. Competition among 

students is high. In addition, since the teacher is able 

to teach small groups of students who are at the same level, 

he can provide more direct assistance to the individual 

student. Since the instructor presents only one skill level 

to each student at a time, the student finds the information 

easier to assimilate. The instructor makes only one assign-

ment to the whole class, and every student works on that 

antes H. Norton, "Teaching Expository Writing Using 
Skill Levels," The English Journal, LVI (October, 1967), 1018. 
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assignment according to his own skill level. As students 

are ready to begin learning a new skill, the instructor 

takes small groups up to the board and discusses the new 

skill level with them. As the semester progresses, the 

teacher usually finds he is instructing smaller, more 

attentive groups. This achievement is possible, Norton 

says, because the groups are small and the students can 

work more closely with the teacher. As a result, they are 
32 

more willing to listen and to ask questions. 

The communications course at the Mini-College in Dallas 

has initiated another type of skill-building project for its 

students. This program also sets up a progressively more 

difficult series of writing skills which students are expected 

to acquire. At the Mini-College, however, the skills are 

presented not in cla,ss lectures but on tape recorders in the 

school's listening laboratory. Planned and recorded by 

Dorothy Brock, these tapes cover various aspects of paragraph 

and theme writing; the students are required to listen to one 

a week. After the student listens to the tape, he goes to 

the writing laboratory. There, under the supervision of the 

writing laboratory assistant, he writes a paragraph or theme 

using the writing skills discussed on the tape. The first 

week's tape, for example, is about unity. The student, in 

the writing laboratory, must write a paragraph exhibiting 

32Ibid., p. 1019. 
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unity. If the student successfully does this, he is allowed 

to go on to the next tape; if not, he must rewrite the para-

graph or return to the listening laboratory to hear the tape 

again. Although no grades are given, the student cannot 

progress to the next level until his earlier work is approved 

by the writing instructor. As soon as the student, has heard 

all the tapes and has successfully completed his writing 

assignments, he may stop coming to writing laboratory. Some 

students are able to complete the series of taped lectures 

and writing assignments very quickly; other students need the 

entire semester. The progress made depends upon the individual 

33 
student's ability. 

One of the main advantages of El Centro's skill-building 

method is the close contact of the student and the laboratory 

instructor. The instructor can work with each student on the 

student's own level, ,a remarkable step toward one-to-one 

instruction. 

Junior colleges are developing a number of other ways 

in which the teacher-student ratio is reduced. At Dallas 

County Junior College, students in the Mini-College composition 

classes meet in one large lecture session and one small 

seminar section each week; at Macomb County Community College, 

communications students meet in three small seminar classes 

and one large lecture class each week. At Boston University 

33 
Statement by Dorothy Brock, Dallas County Junior College, 

Dallas, Texas, June 5> 1969-
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and Tarrant County Junior College, special program students 

meet in fairly small classes of twenty to twenty-five 

students. At these schools, efforts are apparently being 

made to reverse the trend of large English classes in junior 

colleges. In the seminar classes, instructors make special 

efforts to inspire classroom discussion in which every 

student can take part. 

Another method of reducing class size calls for the use 

34 
of smaller groups within the larger class section. Panel 

35 

discussions, team-writing efforts, and group discussions 

of student writing can often be more effectively done in 

smaller groups. The use of smaller clusters of students 

often leads to increased student participation and, as 

students begin taking part in the class's activities, they 

become aware of their dependence upon English as a means of 

communication. Once the student's interest is aroused, the 

teacher can keep the student interested by means of the 

methods discussed earlier: (1) by providing an atmosphere 

of success which builds up the student's self-esteem and 

(2) by making assignments which are geared to the student's 

experience and background. 

William T. Doyle, "Teaching With Buzz Groups," Junior 
College Journal, XXXV (February, 1965), 12. 

•^Leonard A. Greenbaum and Rudolf B. Schmerl, "A Team-
Learning Approach to Freshman English," College English, 
XXIX (November, 196?), 135-136. 
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The success of such methods might be illustrated by an 

unplanned detour taken at Tarrant County Junior College last 

year, when student enthusiasm inspired one team of instructors 

to add a new area of study to the curriculum. Mike Mayall, 

the Chairman of the Basic Studies Division at the Northeast 

Campus, explained that the recent publicity given to heart 

transplants interested the students in several of the Basic 

36 

Studies sections. Urged on by the students, the faculty 

team decided to incorporate a study of heart transplants 

into one unit of the program. Each instructor, depending 

upon his specialty, chose one aspect of heart transplants 

to discuss and analyze in class. The natural science 

instructor discussed the physical and scientific nature of 

open-heart surgery; the social science instructor examined 

the legal angle of donating human organs; the humanities 

instructor went into the moral and ethical sides of the 

issue; the career-planning teacher investigated medical and 

technical careers. In the communications class, the students 

wrote papers incorporating all they had learned in the 

different courses. The students in this way received not 

one or two hours of fragmented information about the subject 

but almost a week of concentrated and unified analysis of 

the issue. When instructors use this kind of teaching method, 

Statement by Mike Mayall, Chairman, Division of Basic 
Studies, Northeast Campus, Tarrant County Junior College, 
Fort Worth, Texas, April 24, 1969. 
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they help the students become aware of the many sides to 

each issue. Furthermore, the students' ability to study 

every side of an issue often carries over into other phases 

of the their lives. 



CHAPTER VI 

UTILIZING MODERN EQUIPMENT AND 

TEACHING FACILITIES 

Composition instructors in junior colleges, interested 

in helping their students examine the art of writing from 

many angles, frequently recruit the aid of different kinds 

of modern teaching equipment, often rearranging or altering 

the traditional classroom structure as well. By using media 

familiar to students, the instructor is often able to make 

writing more understandable and more acceptable to his class. 

Dixon points out that "popular culture is already dominated 

„1 

by the audio-visual, the uses of which will spread. Partic-

ipants of the Dartmouth Seminar were quick to admit that 

audio-visual equipment is an excellent medium for the 

teaching of English. One complete meeting was spent in a 

discussion of "related technological innovations" which might 
2 

be used in the classroom. 

Junior colleges today are often able to take advantage 

of modern teaching equipment in a way not possible in many 
^John Dixon, Growth Through English (Reading, England, 

1967), p. 112. 
2 
Herbert J. Muller, The Uses of English (New York, 

1967), p. 139. ~~ ' 

84 
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older four-year colleges. Administrators of many junior 

colleges built within the last few decades have included 

modern audio-visual laboratories in their designs, making 

a wide variety of teaching aids—and learning aids—available 

3 
to both teachers and students. Equipment which the compo-

sition instructor can use includes tape recorders,, record 

players, overhead projectors, television, videotapes, and 

motion pictures. Charles Mclntyre, of the University of 

Illinois, argues that it is not only desirable but also 

almost essential that colleges integrate the use of this 
4 

equipment into their educational programs. Mclntyre sees 

several worthwhile results to be gained by using teaching 

equipment: (1) good teaching can be extended to more students; 

(2) teachers, relieved of some duties, can spend more time 

with the individual student; and (3) the subjects can be 

"enriched with a variety and depth of experiences not other-
5 

wise available to students." 

Yet problems do exist with the use of audio-visual 

equipment as teaching aids. Mclntyre points out that some-

times teaching machines cannot profitably substitute for the 
James W. Reynolds, The Junior College (New York, 1965), 

pp. 85-86. 
4 
Charles J. Mclntyre, "The Impact of New Media on 

College Instruction," Journal of Higher Education, XXXIV 
(February, 1963), 85. 

5Ibid. 
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more traditional teacher-student confrontation. In addition, 

the high cost of such equipment means that its purchase and 

use should be carefully planned and coordinated. Often, 

however, such steps are not taken, with the result that 

equipment stands unused or, worse, is used inefficiently or 

incorrectly. In addition, the machines are sometimes used 

by individual teachers instead of by the entire department; 

often little attempt is made to unify these individual efforts 

or to measure the results of such efforts. Thus ineffective 

or unrelated programs continue to be used even when they 
6 

provide little actual help for the student. 

Another hazard in the use of teaching equipment involves 

the college student himself. Mclntyre suggests that the 

increased use of this equipment can lead to a reduction of 

teacher-student contact time. Students will be left more 

on their own and will be more responsible for obtaining and 

learning the information presented by this equipment. 

Mclntyre suggests that the increased free time which the 

faculty enjoys could be spent in individual conferences or 

student seminars, but that this solution will not prevent 
7 

the need for increased student responsibility. 

Not all teaching equipment precludes teacher-student 

contact, of course. Composition instructors have long used 
r 
Ibid., pp. 89-90. 

7Ibid.3 pp. 90-91. 
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the overhead projector as a handy aid in discussing written 
8 

work. Instead of typing stencils and mimeographing indi-

vidual copies of each piece of student writing, the instructor 

can flash the theme on the screen and discuss it easily, using 

a pointer to indicate each problem as he refers to it. 

Students usually have no trouble following the discussion 

since they are all looking at the same model. The instructor 

can also use the overhead projector to teach grammar, punctu-

ation, or mechanics more easily and more effectively than he 

can use the blackboard. Preparation of material before class 

saves valuable class time to be more profitably spent on 

discussion of the material. The main hindrance of the over-

head projector is the fact that most classrooms are.not 

equipped with projector and screen. Usually the machine must 

be brought from the equipment room by an assistant, or 

students must meet in another classroom in which the equipment 

is located. At the College of Basic Studies at Boston 

University, for example, two team lecture halls, containing 

projection equipment and screens, are available for class 

9 
use. 

8 
"Evaluation and Progress Report," unpublished report on 

the Educational and Cultural Development Program, Macomb 
County Community College, Warren, Michigan, June, 1968, p. 9̂« 

^Horatio M. LaPauci, "Unified Design Matches Team 
Teaching Innovation to Building Renovation," College and 
University Business (May, 1968), p. 2. 
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The same problem of presentation applies to the use of 

television in the classroom. Television and videotapes are 

frequently used in many junior college communications 

courses, both for lecture supplements and. for presentation 

of additional instruction. Live television lectures as well 

as videotapes of programs prepared earlier can provide an 

interesting and stimulating outlook on composition. One 

study of disadvantaged college students revealed that these 

students have trouble learning to read and write because 

"the learning experiences generally furnished by the school 

are irrelevant to much of contemporary l i f e . M a n y college 

students today, however, have grown up with television and 

recognize it as a familiar part of their lives. Televised 

programs in the classroom can provide a means of transition 

between classroom material and the student's out-of-class 

experiences, giving the composition class a relevance which 

more traditional classes sometimes lack. 

Television can be used in a number of ways in the class-

room. A single lecture or a lecture series can be televised 

to any number of students at one or even several campuses. 

Commercial television specials can be taped and later replayed 

Nick Aaron Ford, "improving Reading and Writing Skills 
of Disadvantaged College Freshmen," College Composition and 
Communication, XVIII (May, 1967), 102. 

Lamar Johnson, editor, New Directions for Instruction 
in the Junior College, Occasional Report No. 7 (Los Angeles, 
1965), p. 117." 
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for the students as a lecture supplement. At Tarrant County 

Junior College, for instance, one team of the Basic Studies 

Program recently used a videotape of a televised special on 

architecture and community planning of the future in 

conjunction with their final unit on the city of the future. 

Students later were called upon to relate what they learned 

from the videotape to other material covered in the course 
12 

by writing papers on the city of the future. Moreover, 

although bringing the television to the classroom or moving 

the class to a room containing a television might be some-

what of a nuisance to the composition instructor, John Frantz 

points out that—as a substitute for large, impersonal 

lecture sections or inexperienced personnel—television can 
13 

be very helpful. He stresses, however, that teacher-

student contact should not be discontinued. Research 

indicates that television alone is not helpful in developing 

the student's ability to think critically; only when the 

student is allowed to ask questions or take part in class 
lb 

discussion does this development take place. But as an 

aid to classroom discussion, the television can be very useful. 
12 
Statement by John Crawford, humanities instructor, 

South Campus, Tarrant County Junior College, Fort Worth, 
Texas, May 8, 1969. 

13 
John B. Frantz, "The Educational Advantages of 

Instructional Television," Journal of Higher Education, XXXVI 
(April, 1965), 210. " " ' 

lb 
Ibid., p. 213. 
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Other popular media can be used just as effectively in 

the composition classroom. Films can easi3_y be integrated 

into the lesson plans and can give the student additional 

material to write about. Every Friday, the Mini-College at 

Dallas County Junior College holds assemblies called "Mini-

College Fridays"; full-length and feature films are often 

made a part of this group meeting, and the communications 

instructor frequently incorporates the film contents into 

the subject matter of the course. In a similar class at 

Miami-Dade Junior College, an English instructor has devised 

15 

a number of projects making use of contemporary films. 

Thelma Altschuler suggests studying style as it relates to 

films (for instance, discussing with the students how films 

say something). In another project, she describes how 

students, asked to write down the events of a particular 

film, often use specific details for the first time. She 

adds that films can also be studied with an eye toward 

criticism and analysis. 

Surprisingly, Thelma Altschuler contends that educational 

films are not as effective as contemporary films; most 

educational films, she says, are "pompous and irrelevant." 

Students are more interested in modern, thought-provoking 
15 
Thelma Altschuler, "Using Popular Media to Achieve 

Traditional Goals," College Composition and Communication, 
XIX (December, 1968), 3^0-3^7. 

16 
Ibid., p. 341. 
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films about life and about people. This interest usually 

carries over into their writing about films. Another 

advantage of contemporary films is the way the class is not 

tied to "the structures of literary history." Students are 

able to judge the works on its own merits, taking into 

consideration only its entertainment potential. For apathetic 

students who have developed "mind-sets" against literature, 

films open new avenues of thought and expression which can 

serve as inspiration for writing. Students should be exposed 

to all kinds of films in order to experience as wide a variety 

17 

of emotion and stimulation as possible, she concludes. 

The ECD Program at Macomb County Community College also 

uses films in its communications courses. Eight films made 

by Irving Lee of Northwestern University provide supplementary 

information on various aspects of communication. One film 

called "What Is a Good Observer?" shox̂ s students how to 

become more aware of differences and similarities in what 

they observe. Another film entitled "On the Difference 

Between Words and Things" visually illustrates the use of 

words as symbols of reality. These films, made from, a series 

of television lectures by Lee, all deal with language and 

thought. They are well-suited for use as supplementary 

instructional material in a composition course, especially 
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in B. course which aims to teach not grammar and mechanics 

but critical thinking and perception. 

In a Basic Studies communications course, one piece of 

rather mundane teaching equipment—the record player—is 

being creatively used at Tarrant County Junior College. In 

order to evoke a student theme on meanings of songs, the 

instructor plays several popular folk songs for the students. 

Then the students are required to write about certain aspects 

of the songs. The instructor, for example, plays the first 

seven stanzas of the song, "With God on Our Side." Then he 

asks the students to tell what they think the viewpoint of 

the song is. Since the first seven verses indicate that the 

songwriter feels God is on America's side, this concept is 

usually the one the students put forth. When the instructor 

plays the last two stanzas, however, the students find that 

the song has an entirely different meaning. The student is 

shown that he must take the whole song under consideration 

before forming an opinion, and that when he does give an 

opinion every part of the song must support it. By using 

such exercises as this, the instructor shows the student 

that English is an important aspect of still another medium, 

and that an understanding of English helps the student to 
18 

achieve an understanding of other areas as well. 

"^"From Journalistic Analysis to Creative Experiences," 
unpublished lesson plan, Tarrant County Junior College, Fort 
Worth, Texas. 
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In a similar experiment with language forms at Illinois 

State University, Fred Kroeger used two popular songs--"The 

Eve of Destruction" and "The Dawn of Correction"--in a class 

19 

analysis of propaganda and its effects. ' These two songs 

provide pessimistic and optimistic attitudes about the state 

of the world, and contain some good examples of false analogy, 

sweeping generalities, and slanted points of view. After 

playing these songs for his students, Kroeger requires them 

form an opinion about the lyrics and then write an in-class 

theme explaining and justifying their judgments. Kroeger 

feels that this project helps make students aware of perti-
20 

nent fallacies within familiar media. 

Another useful piece of equipment for teachers of 

composition is the tape recorder. English instructors are 

using this aid to supplement lectures, to grade student 

themes, and to provide self-teaching programs for the students 

Since many audio-visual laboratories in junior colleges 

contain listening booths for student use, methods of 

utilizing tape recorders in teaching composition are becoming 

increasingly varied. One experiment at Otero Junior College 

in Colorado replaces the traditional series of in-class • 

lectures with taped lectures made available to the students 
19 „ ~ 
Fred Kroeger, A Freshman Paper Based on the Words of 

Popular Songs," College Composition and Communication, XIX 
(December, 1968), 337-3^0. " - - — 

20Ibid., p. 36. 
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in the listening laboratory. Students go to the language 

laboratory on their own to hear the weekly series of lectures, 

and class time is devoted entirely to writing practice. The 

instructor, freed from the necessity of preparing weekly 

lectures, can spend class time advising students as they 

write themes. Students meet with the instructor two days a 

week and are expected to listen to the weekly tape in place 

of the traditional third class hour. One main advantage of 

the plan, according to Raul Reyes, is the time saved by the 

21 

instructor, who meets each class only twice a week. 

Another advantage lies in the fact that the taped lectures 

can present the material more concisely and more compactly 

than is possible in the normal classroom situation with its 

overlapping and repetition. Thus twenty hours of classroom 
22 

lecture can be condensed into ten hours of taped lectures. 

Unfortunately, student opinion concerning the use of taped 

lectures is not given by Reyes. Since students are the 

ones who are most influenced, or disenchanted, by this 

experiment, their attitudes are important. 

Using tape recorders for student self-help is practiced 

in communications classes at several junior colleges. As 

mentioned earlier, Dallas County Junior College has a skill-

building project in its Mini-College. Students listen to 
21 
Raul Reyes, "Otero Experiments With English Composition," 

Junior College Journal, XXXVIII (September, 1967), 36. 
22 

Ibid. 
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pre-recorded tapes and then apply what they hear in their 

writing. Macomb County Community College makes tape 

recorders available to students wishing to practice for 

23 

class reports or speeches. In the Basic Studies Program 

at Tarrant County Junior College, communications instructors 

allow students to turn in taped speeches in place of some 

writing assignments; in addition, self-help tapes on various 

composition problems are available in the school1s instrue-
oh 

tional media center. Still another use of the tape 

recorder has become popular too. In the special programs 

at Dallas County Junior College and Tarrant County Junior 

College, communications instructors use tape recorders to 

help in grading student themes. 

Tape-grading has a number of advantages over the 

conventional methods of marking papers. Bruce Hawkinson, 

an instructor at Wisconsin State University, points out 

that tape-grading is more "positive" and more "personal" 
25 

than traditional grading procedures. Hawkinson deplores 

the discouraging effects of a heavily-marked composition 

upon the student. The teacher's marking tends to point out 
2Q 

"Evaluation and Progress Report," p. 39-
oh 
Statement by Mary Lyons, Communications Instructor, 

South Campus, Tarrant County Junior College, Port Worth, 
Texas, May 8, 1969-

pej 
""Bruce Hawkins on, "Tape-Grading," Classroom Practices 

in Teaching English (Champaign, Illinois, 1§65)j p. 
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only the errors or mistakes, Hawkinson continues, not to 

give the student credit for things done correctly: 

But the tape-grader, perhaps because he's 
communicating more directly with his student, 
will not be so negative, i.e., will not say, 
"That's wrong, and that's bad, and I don't 
like that." Not only will he point out a 
weakness or error, but he also will point out 
why it is an error. And he can easily emphasize, 
not the commission of the error, but the 
correction of the error, the positive side. 
Since he can say about six times as much in a 
minute as he can write in the same time, he 
has not only the,urge but also the opportunity 
to be positive. 

According to Hawkinson, the student also feels a more 

personal relationship with the instructor when tape-grading 

is used. The tape-grading method more nearly approaches 

the ideal of individual conferences and counseling which 

many teachers favor but which few teachers can utilize 

fully because of too little time and too many students. 

The procedures of tape-grading at Dallas County Junior 

College and Tarrant County Junior College are very similar. 

At both schools, each communications student is required to 

buy a tape to be turned in with each composition. Every 

English instructor has access to a tape recorder and, instead. 

of writing correction symbols or comments in the margin of 

the theme, the instructor records his evaluation of the theme 

on the student's tape. When the theme and tape are returned 

to the student, he takes them both to the audio-visual 

26 , 
Ibid., pp. 
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center. There the student listens to the instructor's 

comments as he reads the theme. To provide an extra incentive 

to insure that the students listen to the tapes, the 

instructor records the grades not on the themes but at the 

end of his taped comments. 

Some of the disadvantages of tape-grading were outlined 

by a Mini-College instructor who explained that although 

many of the teachers had thought the method would save time, 

it usually took a great deal more time. Hoping the student 

would learn from their explanations, teachers were careful 

to explain every error in detail. It also took more of the 

student's time. Some students did not bother going to the 

laboratory to hear the tapes. This instructor did prefer 

tape-grading to more conventional methods, however, because 
27 

of the more personal touch. 

The use of various kinds of equipment to show students 

the multi-faceted nature of communication cannot help 

increasing the student's interest and attention. A comment 

made by Kline Nail of Texas Technological College about 

educational television might aptly be applied to all kinds 

of teaching aids, for each 
. . . may provide incentive to pleasure and 
learning in English. Well used, it can wake 
students up to the potentialities and pleasures 

27 
Statement by Dorothy Brock, Dallas County Junior 

College, Dallas, Texas, June 5* 19^9 • 
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of the language; it can do this while it also 
gives teaching needful for the course. It 
can be inspirational, and it should be. 

pO 
Kline A. Nail, "Beefing Up the T.A. Program With ETV " 

College Composition and Communication, XVII (December, 1966), 
257." 



CHAPTER VII 

CONCLUSION 

In increasing numbers, students either unable or 

unwilling to attend a four-year college are turning to the 

Junior college. Many of these students entering junior 

college classrooms have serious problems in English because 

of their educational or environmental backgrounds; these 

students are often weak in other subjects as well. Although 

a number of partial solutions have been devised by various 

departments within the junior college to help students who 

are weak in one or two subjects, it is only recently that 

programs have been developed to help the student who is 

weak in many subjects. The College of Basic Studies at 

Boston University, the Educational and Cultural Development 

Program at Macomb County Community College, the Mini-College 

at Dallas County Junior College, and the Basic Studies 

Program at Tarrant County Junior College have all developed 

integrated curriculums to help these specific students. 

Part or all of the student1s courses are coordinated within 

each program in an effort to teach the student in the frame-

work of his own environment and experience. These schools 

attempt to make the student's college experience more 

relevant to his background and his needs by (1) drawing up 

99 
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specific program goals and course objectives, (2) grouping 

students according to ability, (3) integrating course material 

so that students see each course as part of a unified whole, 

(4) employing modern teaching methods, and (5) fully utilizing 

teaching equipment. The teaching of composition at these four 

colleges is made an integral part of the student's, college 

experience through these methods. 

To determine the value of such programs, each junior 

college has conducted experiments comparing students in the 

experimental class situation with students in traditional 

classes. The results are primarily favorable to the experi-

mental programs. The overall success of the programs does 

indicate an improvement in writing ability. Comments made 

by communications supervisors and instructors generally 

support this assumption. 

The Mini-College in Dallas has in the past placed less 

emphasis upon testing than the three other junior college 

programs. No overall testing program has yet been established, 

although plans are under way for the fall semester, I969.1 

The only major testing program conducted at Dallas County 

Junior College on the Mini-College examined the effects which 

the Mini-College's class structure had upon student achievement, 

"̂Statement by Dorothy Brock, Dallas County Junior College, 
Dallas, Texas, June 5> 19&9• 



101 

2 

critical thinking, and attitude. . Comparisons were made 

between students in conventional classes meeting three times 

a week and students in Mini-College classes who meet twice 

a week, once in a large lecture session and. once in a small 

seminar. Mini-College students spend the third class hour 

in guided independent study. A series of tests conducted 

during the fall semester, 1968, measured history and English 

ability, student attitude toward the subject, and critical 

thinking ability; test results revealed that students in 

the experimental and control groups scored approximately 

the same in all achievements except critical thinking. 

According to Alvin T. Bean, the Mini-College students scored 
3 

"significant" gains on the critical thinking appraisal. 

No major differences between groups appeared on the English 

expression test, which led Bean to conclude that "achievement 

in the factual content of a discipline is not significantly 

related to variations in instructional methodology. Since 

perception and critical thinking were stressed in the Mini-

College communications course, however, some measurement of 

the course's success is available. 
2 
Alvin T. Bean, "Some Comparisons Between Conventional 

College Teaching Methods and a Composite of Procedures 
Involving Large Lecture Groups, Seminars, and Reduced Class 
Time," unpublished dissertation, School of Education, North 
Texas State University, Denton, Texas, 1969, p. 126. 

3lbid., p. 128. 
4 
Ibid., p. 129. 
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Tests have also been conducted at Boston University's 

College of Basic Studies. A 1964 report indicates that 

although students entering the College of Basic Studies as 

first-semester freshmen were below the national freshman 

average on the Graduate Record Examinations Area Achievement 

Tests, these same students, when tested as second gemester 

sophomores, were above the national sophomore average. In 

addition, the improvement of Basic Studies students was 

greater than the progress of other Boston University freshmen 

not enrolled in the College of Basic Studies. The team-

teaching system was considered to be an important factor in 

this improvement, but other aspects of the program—extensive 

counseling, for instance—are also believed to have contributed 

5 

to the students' scholastic improvement. Educators in the 

College of Basic Studies consider the fact that many of the 

college's students go on with their college work another 

indication of its success. In 1965^ over 4,500 students who 

started their college work in the College of Basic Studies 

had gone on to do advanced work at Boston University or 
6 

other four-year colleges across the country. 

5 
Edward C. Glanz, Vincent P. Calia, and Gene M. Smith, 

"Scholastic Growth in a Program Using the Team Approach," 
The Journal of Educational Research, LVII (March, 1964), 
386-387. 

^Horatio M. LaFauci and Peyton E. Richter, "Unity and 
Variety in a General-Education Program," Journal of Higher 
Education, XXXVI (October, 1965), 3^0. ~~ 
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The testing program at Macomb County is much more detailed 

than that at either El Centro or Boston University. Since 

the ECD Program's inception in 1965* studies have been made 

of ECD students in connection with their academic achieve-

ments, their persistence in continuing their college education, 

and—for those students with unrealistic goals—their 

"redirection" into courses of study more suitable for their 

abilities. In addition, questionnaires completed by students 

in the program helped the faculty determine what parts of the 

program were favorable to the students and what parts were 

not. 

With respect to academic achievement, a comparison of 

ECD Program students and students enrolled in the regular 

liberal arts program revealed that the former had slightly 

higher grade-point averages in their college work, even 

though normally students in the ECD Program had lower 

entrance examination (SCAT) grades than students in the 
7 

regular program had. Furthermore, the survey indicated 

that ECD students in their second year of college work still 

did consistently better than did those students enrolled in 
8 

the regular program. Students in the ECD Program had about 
the same number continuing their education as did students 

7 
"Evaluation and Progress Report," unpublished report 

on the Educational and Cultural Development Program, Macomb 
County Community College, Warren, Michigan, June, 1968, 
p. 173-

8 
Ibid., p. 175. 
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in the control group; more students in the ECD Program, 

however, completed all their attempted course work than did 

students in the regular program. About two-thirds of the 

ECD students earned a full term's credits, but oniy one--

fourth of the regular program students earned enough hours 

9 

to go on to sophomore work. Finally, in regard to the 

"redirection" of students, the study revealed that because 

numerous students did much better academically than had been 

expected, their goals were not necessarily as unrealistic as 

had been at first believed. More ECD students, in fact, 

kept their original vocational and educational goals than 

did students in the regular program, indicating, perhaps, 

that the counseling and guidance services of the ECD Program 
10 

were especially effective. 

While these studies indicate only the effect of the 

ECD Program as a whole, the questionnaires completed by 

the students in the program give a clearer picture of the 

effect which specific parts of the program had upon the 

students. With respect to the communications course, 

students overwhelmingly preferred the small seminar class 

to the large lecture session; over 35 per cent found the 

lectures neither helpful nor enjoyable, but 8o to 90 per 

cent found the small group sessions useful and pleasant. 

A large majority of students indicated they liked and 
9Ibid., pp. 156-157. 10Ibid., pp. 182-183. 
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benefited from the use of movies, slides, overhead projections, 

and programmed material. Students also favored writing themes 

for two or more courses at the same time and following a 

common writing method in all their courses. Surprisingly, 

only about 55 per cent of the students favored keeping the 

journal, although out-of-class writing in general was 

popular. Students also supported the use of class time for 
11 

assistance in writing. Student reaction the first year 

was highly negative to several parts of the communication 

course, but after extensive changes were made, student 
12 

reaction became more positive. Some of the changes 

invo3.ved using new textbooks, dropping an unpopular series 

of lectures on the history and development of the English 
13 

language, and revising the nature of speech instruction. 

In spite of some opposition on the part of the students, 

however, most of the ECD Program was very popular with the 

majority of the students. As the program evaluators point 

out, opposition was usually to specific details rather than 
l4 

to the entire program. 

The evaluation of the Basic Studies Program at Tarrant 

County Junior College is very similar to the one made at' 

Macomb County Community College. Since Basic Studies 

students are comparable to low-ability students in traditional 
11 IP 

Ibid., pp. 189-204. "Ibid., p. 188. 
1Q *| ii 
Ibid., pp. 37-38. Ibid., p. 188. 
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remedial classes, students in these two class situations 

were compared with respect to academic achievements and to 

persistence in college. As at Macomb County Community 

College, students in the special program at Tarrant County 

Junior College had better grade-point averages, were in 

better academic standing, and completed more hours than did 

students in the control group. Less than 33 per cent of the 

Basic Studies students were placed on scholastic probation 

or suspended at the end of the 1967-1968 school year, in 

comparison with almost 60 per cent of the students in the 

15 

remedial classes. Basic Studies students were also more 

persistent in completing their college work: 90 per cent of 

the Basic Studies group completed the first semester, and 

75 per cent completed the total year. In comparison, only 

76 per cent of the remedial group completed the first 
16 

semester, and just 52 per cent completed the year's work. 

Student response to the Basic Studies Program was also 

comparable to that at Macomb County Community College. 

Students at Tarrant County Junior College preferred small 

seminars to large lecture classes; they favored the use of 

films, tapes, slides, and television in the communications 

class. The integration of subject matter and the frequency 
The Basic Studies Program: A Description," 

unpublished report on the Basic Studies Program, Tarrant 
County Junior College, Port Worth, Texas, December, 1968, 
p. 69. 

^^Ibid., pp. 62-63. 
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of student-teacher conferences also won student approval. 

The.English course received primarily a favorable reaction, 

although some students objected to the use of Time as a 

17 

text and to the journal assignment." 

These four junior college programs do not completely 

meet the needs of all their students. It is questionable 

whether any single program or even a combination of programs 

can accomplish that. Tests and surveys conducted by these 

colleges, however, reveal that their programs are more 

helpful to students than the more traditional methods of 

instruction are. 

As this thesis has demonstrated, the teachers in these 

four junior colleges are striving to deal with the student 

within the framework of his environment, his experience. 

Especially in the English class does this new relevance 

have a beneficial impact upon the student who is learning 

to share ideas, to "perceive himself . . . as the organizer 
„18 

of his experience. As he writes, the student begins to 

know himself. Perhaps for the first time in his English 

class, his experience has become relevant, and he has some-

thing to write about at last. 
"^Ibid., pp. 53-61. 

l8 
John Dixon, G-rowth Through English (Reading, England, 

1967), p. 11. 
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