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OHAPTER I
INTRODUCTION

Objectives of the Study

The purpose of $his study was to complle mt ascount
of the growth and development of physical education for
men in tha ocolleges and universities in the United States.
The plan was to organize the historieal literzture and the
- material obtained from the investigation in such a way as
to make it of value to the institutions of higher learning
in the further development of their physical edueation pro-

graus.

Sources of the Data and Procedure

The materiale used were from two sourses: (1) books,
pauphlete, and magasine articles; and (3) personal inter-
views with leaders in the fleld:

The influensce of foreign leaders upon the physical
education programs in the colleges and universities of
the United 8tates was sumnarized.

A survey was made of the upward and downward trends
in the early development of physiocal education in the
eolleges and universities of the United States.

The revival of physioal educatlon prior to and follewing



the Oivil War was traced through: (1) the organization

of the Turnverelns, play and social groups formed by German
immigrante; (2) the development of physical training by
oclloge administrations ss they were influenced by the men
returning from war to thelr respective colleges; and {3)
the introduction of informal and post-war eourses of physi-
cal education in the colleges.

The history of the development of athletloe from their
inoconspicuous beginnings to the present developed programs
has veen followed in the study.

The survey of the avallable literature dealing with
the variocus aspects of the subjeot was found to be very
extensive. In many cases the titles were misleading and
the articles themselves gave only oritlcal viewpoints
with no bhelpful suggestions as to the development of the
topic under dlscussion. Because of this, some material
that might have been of walue had to be omitted from the
etudy.

Probabiy thue greatest field in our educational proo-
ess 18 the healdh and physical education program. This
bellief hae proupted the writer to write this thesie on
this subjeot, and he khopee that the future may in some
way profit from the findings of his efforts.

No attempt was mede to cover the entire field of

the history of phyesieal edueation hut, rather, to limit



it to eotual prawtiae in activity ecurses during the
hietory of the work in tha sohools of higher leaming.
It was anticipated that the summary of the historical
facts and the results of the present study will be of
ald to the leaders in avolding past and present &iffi-
culties in the future development of physical sduoa-
tion.

The extensive reading of the development of the sub-
jeot cannot help prompting one to pay tribute to the early
leaders of physical education, sinee they earried on, at
tines, againat what appearsd to be insurmountable obstacles.

Acknowlesdgment for valuable assistance in obtalning
naterial is made to the library staff of the ﬁdrth Texas
Btate Teachers Oollege., Grateful acknowledgment is given
to Mrs. Pearl MeOracken, Librarian, for her oo-operation
in obtaining materials from The University of Texas library.
Ths writer is very grateful to the Extension Loan Library
of The University of Texas, and to the 8%ate Library,
Austin, Texas, for lending him valuable matsrial.

The writer wishes to express his thanks to Dr. G. A.
Odan, Director of the Department of Hdueatlon of the
North Texas State Teachers College, for his co-operation
in the construstion of this thesis.

To Hiss Beulah A. Harrisg, of North Texas Otate

Teachers College, the writer owes a debt of gratitude for



pertinent suggestions in the planning of this study, and
her inspiration in carrying 1% forward.



ONAPTER 1X

FOREIGN JINYLUENCES ON THK DEVELOPMERT OF PHYSICAL
EDUCATION IN THE UNITED STATES

The sarly development of physiocal education in the
United States finds its immsdiate roots in the foreign fields
of Germany, Demmark, Sweden, and Switgerland. The Germans
led the field in the firet modern movement for popular gym-
nastics in physiocal education.

Down through the ages man has considersd physical per—
fection a8 a desirable end in itsell.

¥ant*s earlisst eandeavor to perfect the body, dies~
cipline the mind and mold the character of the young
by means of aslected forme of physical aotivity and
special regimen fould doubtless be trzced baeck to the
prehistoriec age.
However, 1%t remained for Johann Basedow (1733-1730), the
first of the philanthropists, to make the first hopeful
modern experiment in combining physical and mental eduoa-
tion in the general training of youth.

Basedow, in 1774, was instrumental in founding an insti-
tution at Dessau, Germany (Prussia), “"which was called the
Philanthropinum, for the purpose of realizing Roussvau's

method of nature or to to conduct education so that the

1p. £, Leonard, History of Physiocal Eduoation, p. 17.




training of the mind and body shall serve to assist each
other."2 fThe Philanthropinum won the favorable comment of
the greatest men of the time and bevame the model for many
eimilar schools.

Basedow'!s immediate disciples and imitators were Canmpe,
S8alzmann, and Cuts Muth, all of whom labored to extend and
perfect the Dessau system of physiocal training, in whioh man-
ual training was given a place.

Pestalozai and Fellenberg in Switzerland, Maschtegall
in Denmark, Ling 1n Bwaden, and "Father Jahn® and Spiless
in Germany, may also be classed as followers of Besedow.

All of these men were philanthropiste who did much in
facilitating the growth and development of physical educa~
tion.

Johann 8imon, teaching in the Philanthropinum at Deasau,
wag the firet teacher andéd insiructor of the new phfploal
education movement. It was through his efforts and the
study of the gymnastics of ancient Greece that the so-called
Degsau Penthathlon came into being. This consisted of run-
ning, jumping, ¢limbing, balancing, snd garrying heavy weighis.
Simon, in his 4training, spent one hour in the morning and two
hours in the laté afternoon direocting the entire school in a

great variety of gamesz, exercises, and manual labor. Basedow's

3g. M. Hartwell, "Educational Report on Physical Train-
ing,* United States Educational Report, (1887-1898), p. 522.



belief, *that normal physieal growth is more important in
early years than mantal training and that there are intel-
lectual and moral values derived from the playing of games,"S
was put into practioce by the instructors at the Philanthro-
piounm.

Institutlons were started in cther loocalitles on the

Dessau plan but they falled to make a success of the work;
and it remained for Christian Gotthilf Salsmann (1744-1811),
a true disciple of Basedow, to venture forth as a founder.
He e¢stiblished the Schnepfenthal Educational Institute at
Gotha, in 1784. This philanthropinistic school long out-
lived 1ts parent school at Dessau and has survived to the
present day.

S8alzmamnn, in 1776, brought in Johann Christoph Friedrioch
Guts Muth (1760-1838), as an instructor of physical training.
Guts Muth, one of the founders of modern physical edueation
and the grandfather of German gyunastlos, directed ths work
at 8chnepfenthal for nearly fifty years. Oute Muth's pre-
eninence among the pioneers in the work dld not rest wupon
his priority of time as an instructor. It was due to his
long period of service and to the character and results of
his teaching. The series of volumes from his pen formed what

hae been ozlled the first normal school of physical training

3%. A. Rice, A Brief History of Physical Education,
P. 2.



for other teachers.t

The influence of Gute Muth was imumedizte and far reach-
ing, for no one had handled the subjeot more tntelligently
elther in practice or in theory.

He divided the 'pedagoglcal physiocal exercises!
into three departments: gymnastio exercises; manual
tralning; and youthful plays; reasoning that a genuine
theory of gymmastios should be based upon phyeiological
prinoiples, snd that the practice of every single move-
ment should be governed by _a oconsideration of the gingle
pecullarities of the Dbody.

The wark of Guts Muth consisted of exsrcisee in march-
ing, balancing, jumping, vaulting, carrying weizhts, throw-
ing, foot »aces, climbing, skating, coasiing, walking,
hanging and traveling on the under side of a horigontal beam,
jumping rope, and a fe¥ of the free gimple exeroises for in-
door work. He kept an accurate reeord of eaoh pupil's per—
formance in order to note his needs in progresas.

Inepired by the examples and results obleined by Cuis
Muth, meny private as well as a few publiloe school teachers
introduced gymnastios into their schoolas.

The first public gympastios ground (turnplatz),® was
established in the summer of 1802 at Braunsberg, in Prussla,
under the auspioes of a seoret association formed under the

name of *The Moral and Soientific Union," the so-celled

4Lsonard, op. ¢it., p. 7.
BHartwell, op. cit., p. 524.
eHaxtwell, op. cit., p. 534.



'Tugenbund', for the purpose of arcusing national feeling
and throwing off the Frenoch yoke. The work wae based on
the principles of Gute Muth.

The populerity of gymnastios in Germany, under the name
of 'Turen'? continued %o grow into a great institution and
was a potent faotor in the natlional development under the
fiery and aggressive lemsdership of Frledrick Ludwig Jahn,
known as the father of popular gymnastios in Cermany. His
idea to make bodily training a force in national regenera~
tion and eduoation led him to dream, write, and labor for
a free and united Cermany.

Jahu carried forward his ideas by opening his first
Turnplatz in June, 1811, at Hasenhside (Harewocod), a pine
forest on the outskirts of Berlin., From the very first,
vigorous and contentious games were assigned to the leading
work.

Devioes were adopted to awaken the community to interest
and national fesling. A speolial costume or uniform, consist-
ing of long trousers and a short jacket of gray unbleached
linen, was adopted. "Enemles of the turners referred to them
as the 'unbleached rasecals!, due to drees.'® Jahn'e abili ty
to vary his exercises and to make each very interesting atded
him in his success in handling his students for their best

71180!1&1‘(1, -9—2.' _c_lio’ po 890
8Leonard, op. oit., p. 89.
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development. It was not Jahn's nature to be systematie,

and such a thing as a formal school of gymnastios was foreign
to his purpose. The escential thing was the active, whole-
some, common life in the open air, and especially the gumes,
which trained the boys to work togéther harmoniously and, at
the same time, to kindle within them a& great public spirit.

Jahn's work at Hasenhelde wae an incentive to the men
that were to bring the physical education movement and pro-
gram to the United Stztes. Charles Beok and Franois Lieber
were students of Jahn, while Charles Follen was a reader and
follower of Jahn's book of rules.

Oharles Theodore Ohristian Follen (1796-1840), was a
student filled with ideas of moral and sccial reform for his
fatherland, Germany. In 181C, ¥ollen organiged a group of
staunch believers and followers into a gymnastic soclety
known as the 'Glessen Blacks'. Thelr purpose was to develop
thenmselves physically and in turn to organize a qountry united
into one Christian brotherhood. Follen, an excellent gywmnast,
gkillful with the broadeword eg well ag =z powerful swimnmer,
proved to be a worthy lecder for the group. The liberal ten-
denoies and radical views of the group led the government to
look upon them with suspielon: In the fall of 1824, when
Follen learned of the government's intentions to send him to
prison, he moved to Switzerland. One month later, he sailed

for the United States in order to escape the oonstant threat
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of arrest undser the reactionary policy adopted by the Holy
Alliance.®

Charleg Beck {1798-1866), another excellent German
pcholar, followed the footstepe of Follem. He, too, was
an active member of the movement for e true Christlan asso-
clation of students. He found that his republican sentiments
stood in the way of a successful career In the 'fatherland!
and he, too, moved to Bwitzerland. While there, Beck taught
Latin and kept up his good work in physical training by teach-
ing Jahn's system during his spare time. Reallzing the con-
stant threat of arrest, he sailed for America with Follen,1O

Francis Lieber (1800-1873), wae the third German refugee
who assisted in the first introduction of the Jahn systen
in Auerica. He was the most ardent and tireless of Jahn's
pupils, aooompﬁnying kim on all long excursions. His carser
in Germsany wag doomed, as had been Folien's and Beck's, for
in July, 1819, a few days after his friend and leader, Jahn,
had been arrested for revolutionary plots, he, teo, wzs thrown
into prison foxr four months and held as a suspect. Lieber,
or. his release from prison, finished his studies and received
his Doctor's degree from Jena University in 1830. 4 year
later, he became a soldier of fortune with a band of Phil-

hellens who were headed for war in Greece. He returned to

9r. . Leonard, Plonsers of Msdern Physical Training,

p. 03
i01pid., p. 71.



12

Cerwany in 1823, having experienced terridle suffering in
hi~- wanderings in foreign lands. At home again he found that
every movemsnt he made was watched by the pollce, and he
realized that his chances for success were nil. In May, 182¢,
Liever sailed for England. When he reached London, he set
to work to support himself by teaching German and Latin. In
his spare time he fostered physical pley for chlldren of his
neighborhood. He did not remain in Lgndon a year, for early
in the spring of 1837, Lieber accepted an invitation to be-
come Follen's suocessor at the Boston gymnasium. He was
glad of this chance, for he had been & dreamer of his suo-
cess and livelihood in the United States.ll

In Denmark, Frang Nachtegall (1777-1847), was the leader
and director of the physiocal education movement for more than
forty vears. Denmark was the first Europeah country to intro-
duce physieal work 1nto ite colleges and universgities., M"On
Novewber 5, 1799, having definitely decided to give himself
wholly to the new calling, Nachtegall opened a private out-
door gymnasium in the yard of number 45 Ostergade. This was
the first institution in modern times devoted exclusively
to physical training.*1? This institution is given oredit
for developing the first teacher training program of physical
education by offering systematioc instruction in theory and

1lybid., pp. 26-30.

13I.at'mai.:'d, op. oit., p. 179,
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mathod.

Nachtegall was a belliever in the splendid work of Quts
Muth, reading his writings and carrying out their instruc-
tione to the letter. He opened outdoor gymnasiums, taught
in private schools, universities, millitery institutions,
and closed his great life as a director of gymnastiocse in
Denmark. Though not an inventor of 2 system of his own, he
wes & good teacher and organizer of types of exercises. He
foliowed devotedly the manuales of Desssu, Schnepfenthal, and
Guts liuth.

Swedigh gymmastics may rightfully be attributed to the
work of Pehr Henrik Ling (1776-1839). He was a student of
linruistic studles and old Norse mythology, but found time
while attending school at Copenhagen, Denmark, to take up
the art of ¥encing and become a past master of the subject.
Hoe also attended Bachtegallls new private gymnasium and
learned the Garman gymnastios of Cuts Huth, 18

There is a story that Limg had suffered 7rom gout
in the arm, as one result of the privations to ‘which
he was constantly subjected, and finding the oease much
relleved by his fencing, wase thEi led to study the
effecte of exercise in general.

Ling, on his resturn home, became fencing master at the

University of Lund. While thsre, he applied himself to the

study of anatomy and physiology, working out his original

131pid., pp. 236-30.
14lL.eonazd, op. £if., p. 149.
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systems of bayonet femcing and gyunasties. Ling, as many
other leaders in the physioal edueation movenent, was an
intense patyiot, eager 1o see his gountrymen strong in body
and soul aunuw thus prepared to thwart the foe. This eager-
ness was his inspirvation in all his writings and gymnastis
work. The eystem of physical sdueation that he worked out
was unlike any thet had been devissd in any other ocountry.
It was based on the physliologliecal considmrations
that gymmastics for the weak were as ilmportant as gym—
nastics for the strong; for that exexrcise must be pre-
scribedé for the individuzl rather than the group; that
a system of gymnastics must be based upon an accurate
knowledge of the effect of the various exercisss on
the human organism} thait teachers and instructors
must know the purpose and effeot of every exeroclse;
that the alm must be phyesical harmony and perfectien;
the oneness of the human organigm; and the harmony
Letwsen the mind and the body.2:

The Bwedish work of today, though modified, has ao
olosely followed the lines worked out by Ling that his name
is atill rightly given to the course. Followers of Ling have
made 1t a point to carry forward Ling's great service of
bringing correctives into gymnastics in *his attampt to gzive
it a soientific basis by changing and developing gymnastics
with each and every advance made im the field of political
goiences. %16

Clases Julius Enebuske was ons nf the firet men to intro-

duce the Swedish system of gymnastics into America. Enenbuske

15Rica, op. ¢it., p. 119.
1€rice, gp. cit., p. 134.
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was born in Ystad, southern 8wedsn, May 6, 1855, After
graduating from the University of Lund with a Ph. D. degree
in 1886, he came to New York Clty in 1877. His chlef work
was done at the Boston Normal 8School of Gymnastics, where
he succeeded Posse early 1n 1890,

In Switzerland the names of Pestalozzl, Dalorose, and
0lias lead the maroh of progress of physical edusation.
Pestalozzi organized his famous school and developed his
important theorlies of physieal work; Dalerose originated his
system of eurythmics; and Clias began his career in fhe
Swiss army and later earried his results and experienoes
with physioal edugsation to France and England. The Swiss
system, though borrowed from the Germans, was made a suc—-
ceasful piece of work. Thia oountry led all European
natione for many decades in mewbership in gymnastle socle~
ties.16

The foreign development of physical education, from the
begiuning of the modarn gymnastics in Germany down to the
time of its first influence and entrance into the United
8tates in 1835, has been due mostly to the cause of true
patriotism. These early instructors of physical education
had a desire to bullid up strong physical bodles whieh
would eventually lead to a strong, independent nation that
oou;d'oompete physically, as well aes mentally, against any

18gice, 9p. cit., p. 134.
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other nation in time of stress.

Beveral types or methods of physical education have
developed during the latter part of the eighteenth century,
but Guts Muth's and Jahn's systems have dominated the early
history 6f physical education. iing's Swedish methods
found favor in his country but did not spread to other
nations until late in the nineteenth century.



CHAPTER III

EARLY HISTORY OF PHYSICAL EDUOATION
IN THE UNITED BTATES

The early history of physical sducation in the schools
and ¢olleges of the United States of Amerioca, or the period
in whioh recognition of the physical work bagan to manifest
1tmelf, did not olose until the first quarter of the nine-
$senth century. This spirit ocorresponds, in point of time,
roughly, with the perlod of preliminary experiments in
Europe.l

The colonists wera too busily engaged in war and poli-
tics, during the early periods of their development, %o pay
much attention to matters pertaining to educztional reform.
However, they bdrought to America the civilization of the
gountries from whioch they ocame. HNone brought a system of
physical edusation, since, up to this time, no suoh system
had been organized in Europe. That feature of education
did not warrant immediate development as the population was
95 per cent rural at this period. Leisure time was limited;
thercZore, thers was no need for organized play.

Twain has well paid, in his English notea: 'In
gvery age, under every oiviligation, a people is always

1g, 1. Hartwell, op. 9it., p. 564.

17
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itself; . . . the five or six great instinots which it
possesses in its forests follow 1t in ite palages and
offices. Of these great instincta, the play instincy
is one of the most ineradiocable. To this instinot of
the barbarian and the child, as to the original germ,
we may itrace more or less directly every national orx
tribal custom or system of bodily trailning.d
These early conditione did not destroy the play instinct,
however, and the colonists engaged in the games and sports
of the mother ocountry as frequently as the new conditions
permitted.d
The young people of the New England colonles enjoyed the
plays and games of England. The younger chlildren were fond
of playing ring, prisoner's base, top spinning, hop-scotoh,
various tag games, and ball. The older ohildren were anmused
with chuok farthing, kite flylng, dancing around the May~-
polas, marbles, fishing and shuttle ocoock. The young wer found
interest in shovel-board, kioking a footdall, and other ball
matches and games. The grown folks loved to play oards and
at times they joined in with the childrem in play.4
The Dutch 4in Xew York formed a contrast to the Puriltans,
as games and gporis were enjoyed by all. The most popular
outdoor aport was bowling. BSkating and coasting proved to

be the most popular winter sport. Hunting and fishing

31bia., p. 515.
SRice, pp. 9it., p. 145.

4A11ce Norse Earle, Ohild Life in Colonial Days, pp.
350-368.
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yielded muoh pleasure m:d not & little profit. Backgammon,
track, and hiking offered amusement and reoreation for many.

In Virginla, ¢ in the other colonies, the games of the
mother country found their place. Nearly all ihe British
sports flourished. Falrs snd ploniocs were ococasions for
athletic competition and gamesa. The malin aitractions were
foot races, jumping, boxing, wreetling, cockfights, and
horse rzeing. Busch meets ware ocrude but enjoyable and were
engaged in withont training.

Toward the latter part of the colonial periecd the boys
and young men of all English settlementa were playing foot-
ball, aricket, fives, rounders, and other games. The village
commons or greens served as the first municipal playground
in Amerioa.5 7The children of that day had muoh greater
variety of games than are bsing played at the present time.
Boops, hap-scoteh, marbles, and tops were enjoyed than as now.

Ths three R'z comprised the ocurriculum of the elementary
schools with no place given %o play or reorsation to say
nothing of seientific body training. There being no solence
of edueation in these schools, the tsachers were hired to
keep school, with play and i%s possibilities for walue in
edueation not understood.

Secondary edusation was provided by the grammar schools
looated in the large towns, and was supported by tuition and

SRrise, gp. git., p. 146.
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subsidies from the looal government. The aim of the grammar
school was not to Fit the student for immediate participa~
tion in eociety, but to prepare him for college; thus, the
echolars learned Latin, Greek, and Hebrew, The current edu-
gational method, gpirit, and aim made the subject matter
foreign to soclety and hostile ¢o the idea of physical edu-
cation or even play,

Although the schools were against play or reorea~
tion and the school hours were long and tedious, the
voys found time for thelr fun in games and sports of
the times. They were not tg be denied their dally
exercise and play instinect.

There was ons notable exception to the usual type of
gramar school. The Dummer Bchool at Bayfield, Massachu~
setts, was under the direction of the famous Master Sazmusl
Moody. This great lsader of boys had modern ideas on the
necessity of play and reoreation. He sncouraged sports and
participated in them himself. His school belonged to the
period of the asademles and was inocorporated ae such in
1783,

The history of the American academies began with the
national history of the United Btates, and the early bhistory
of physical education in the United 8States began with the
asadenies; thus, the avademies played a most important part
in the growth of education and physical education. The aim

of the ncademies was the preparation of the pupiles for life

6Rice, op. 9it., p. 148.
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and for soclal participation, all of which demanded hygiene
and phyeloal education. The theories of Pestalozszi, Froebel,
and Fellenberg, that educational wvalues were found in play

and manual labor, were penetrating the field of edusation in
the acadenles. By 1830, when the aoademy movement had reached
its zenith there were zbout eight hundred institutions through-
out the ocountry.

The thought and advice of such promineat colonlal leaders
as Benjamin Pranklin and Hosh Webster for a physioal program
in the edusational development of Amerioa ware given considera~
tion, but the ackive work was slow.

rfanklin wage one of the earliest supporters of the
physical sduoational phase of education in the United
8tates. !'Prepaye youth for socitety, by having a school
with 2 healthful ai;untion': . - o games, races, wres-
tling and ewlmming.

Webater, the founder of the dictionary, was the
American of note to propose the institutiom of the
collegse sourse of physisal edueation. Though of yudl-
nentary nature, hie idea was a keynote for future de-
velopment. . . . He says 'it should be the business of
young persons $o assist nature and strengthen the grow-
ing frame by athletic exereises. . . . A fenoi school
ieg, psrhaps, as necessary an 1nstigution in a oollege
as a professorship of mathematics.

None of the academy faculties had any idea of the rsal
scope and significance of the solence of physiocal edueation;
fow leaders toock seriously the thought that trained leaders

ghould be employed to teach hygiene and bodily development.

TRice, op. git., p. 149.
8kartwell, op. oit., p. 563.
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The oonception of the time was, that the place for exersise

and games was after school hours, that teachers were unnesoss-

sary, that the play instinct was a suffieient urge and gulde.

Thers 18 no ground for wonder that physical eduoa—~

tion has 86 slowly won its way to recognition as a
necessary part to all education, and when one conslders
the fact that the oldest Ameriean schools and colleges,
like their early English modele, ware established pri-
marily to recrult with learned men the ranks of the
clergy. The means afforded students for resreation, in
the early days, were duoldedly soarce. At Harvard, the
freshman were required to furnisk bats, balls, and foot-
balls for the use of the students.®

It was not until after the War of 1813 that conditions
ohanged and physiocal education became a part of the curriou-
lun of West Point Military Academy. Under the direction of
Oaptain Alden Partridge, one of the early superintendents of
West Polnt the work progressed rapldly. Oaptain Partridge
was an agitator for reform of the higher eduocational insti-
tutions of the natlon. He resigned from Weat Point &n 1808,
in order to give his full time to hies beliefs.

Captain Partrtdge organized six military academies dur-~
ing the next few years and claimed great suecess in "con~
necting mental improvement with a regular course of bodily
exercises and the full development of physical powers, the
whole conducted under a military system of diseipline.*l0

His system was ignored and opposed by leading educators of

%z, u. Hartwell, "Physical Training in American Collages
and Universities," Jiroulsrs of Information No. 5, p. 15.

10Rice, op. oit., pp. 151-153.
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the country ag not being in harmony with Amerisan eduoational
idenls.

In the faae of this opposition, Gesorge Banoroft and
Joseph 7. Coggswell, organized an academy, the Round Hill
8chool, at Rarth Hampton, Massachusette, in 1823. Thess two
mon had studied sone of the Frensh and Serman aducational
theories and they were fully impressed with the results.
They were oconfident that the sams returns oould be aocom=
plished in the eduoztlon of American youth zs was enjoyed
in foreirn countries. In the work at Round Hill, they em-
bodied the bect of the foreign theories. In addition to
the asademioc work, the school offered industrial training
and guve unusual attention to play, reoreation, gymnastic
axerolises, and health. The gynnasium, under the leadership
of Dr. Chaxles Beek, who was a2 foruer pupil and friend of
Jahn, the great Oeruan gymnaat, was eatablished in 1835,

This was the Tirst attempt *in the rew country to con-
nect gyuznustics with g purely litsrary agtablishment, 13
¥iih 211 these new innovations incorparated inte ths curriom-
1un, the institution beocame one of the most discussed and
nost influential of the times.

The future advancement of physioal edueation in the

Lz, u. Hartwell, "Physiocl Training in Ameriean COnlleges
and Universities,* Qlroulnrs of Information, Wo. 5, p. 32.

131artwell, op. git., Pe 554.
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higher institutions of learaning in America was in the hands
of Charles Yollen, ons of the three German refugees who had
cons to America when hie cherished liberal opinions were
threatening his freedom in the fatherland.

Follen, on his arrivel in Kew York, in December, 1834,
wrote to (General Lafayette of France, who was then revisiiing
the United States.l® Lafayette suggested that Follen go to
Philadelphia and engeage in the study of English. Letters
Irom Lafzyette secured for Follen a Xind receptlion and intro-
dustion to agreesble and influential men in Philadelphia.
Among these men was Duponceau, a prominent lawyer of French
desoent and a olose friend of Lafayette for more than fifty
years. Another was George Ticknor, professor of Frenoh and
Spanish langusges and literature and of belles-letires at
Harvard University,l785-1835, who besame an ardent admirer
after reading Lafayettets letters of introduction. In theae
two men Follen found substantial friendship and backing for
his oareer in Amerisa.ld

In November, 1835, owing to the efforts of Tieknor,
Duponceau and others, Harvard University offered Follen the
pasition of imstruoter of German, at a salary of $500.00.
This was the first time that this subject had been inoluded
in the ourrioulum. He ascepted the position and by Ohristmas

13Leonard, op. git., ». 332.

141p14., p. 233.
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was busy with his 'ofk at Oamdridge.

Dr. Follen, two months after his arrival at Harvard,
in ¥areh, 1836, started the first American oollege gymnasium
in one of Harvard's unoocupied common halls.l® Later in
the sam® season s wvariety of gymnastic appliances were put
in the playground, known as the delta.

_ Anyone familia? with the appearance of a German
Turnplate of the Jahn type will readily wnderstand
« « « Thomes Wentworth Higginson in hie chapter on
1The Gyznasium, and CGymnastiocs in Harvard College!
« + o +» One of my most impreselve sarly reminiscenses
is of & certzin moment when I looked out $ie=idly from
my father's gateway, on what is now Kirkland Street,
in Cambridge, and saw the forms of young men olimbing,
swinging, and twirling aloft in the opsn playground '
opposite. It was a triangular field then, ¢alled
'the delta', where the great Memorial Hall now stands.
The apparatus consisted of high uprights and orossbars,
with ladders and swinging ropes, and complications of
wood and cordage, whose detalls are vanished from my
LOMOTYe o o » I&ia sarly recolleotion must date bask
as far as 1830.

The forward movement at Harvard was due to Dr. Follen's
personal efforts backsd by an appeal from medieal professcors
of the eollege strongly recommending the prastice of gym-
nasties.

Says Rev. Dr. Oaznau Palfrey in the Harvard
Regiater: 'A meeting of all clesses was held in the
college chapel, suoh a meesting as I G0 not remember
hearing of any other cocaslion, at whioch a response was
made to this appeal, and resolutions passed sxpressing
our readiness to follow the suggestions made in 1¢. . . .
But, Dr. Follen did not oonfine his operations to these
two looalities, the hall and the playground. One day

15yartwell, op. oit., p. 554.
18Leonard, go. git., p. 338.
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he wae t0 bs seen issuing from the college yard at a
dog=-trot, with all the college at his heels, in single
f1le and arms akimbo, making a trair a mile long, bound
for the town of Prospeoct Hill. That procession was
stoppgg by a farmer who threatened prosecution fer dam-
ages.

Pollen's work as superintendent of gymnasties at Harvard
led to the opening of the first public open-air gymnasium,1l8
or turnplatz, in Washington Gardens, epposite the commons, in
the City of Boston in September, 1826,

Prominent olitizens of Boston began agitation for
a public gymnasium. The Board of Aldermen of Boston
donated a pilece of land. Xoney wae raised hy publie
subsoription te Brovide apparatus and salary for the
superintendent.l

He was put in charge of this project with George F. Turner,
one of his students at Harvard, as his aseistant.20 fThe
progresas made wae noteworthy, but as soon as the novelty of
the wozk wore off, the attendance dropped.

The American Journal of Edusation for October and
Novemnber, 1836, mentions 'the larxge nwmber of pupils of
various ages, and the highest gratifiocations it seems
to afford. A month's opportuality of observing its proo-
ress and participating in its exsrcises enadbles us now
to say that thus far it gives the uvimost satisfaction
to those who made the experiment of %aking the course
of lessons. The physiocal efforts of the gymrnastioc
sxercise, on pupils of different ages——from ten to fifty—
are surprising. Many have doubled their viger. . . .
Puplle belong to great diversity of situations in life—

178, M. Hartwell, *Physical Training in Amerloan Colleges
and Univerpities,” Qircular of Information, Ne. 5, p. 33.

18Leonard, gp. g$1%., p. 337.
1%nice, gp. ois., p. 154.
20Leonard, op. git., p. 337.
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physicians, lawyers and olergymen are intermixed with
young men from the occunter and founting house, and with
boys from the publioc schools.'3

It 18 said that the attendanoce at Boston Gymnasium
rose to four hundred the first year, and dwindled to
four in the course of the second ysar.3

Follen seemed to have known, even in the midst of this
apparent success, that gymnastice were not resting on solid
foundations in Amerioa and that 1t would soon prove to be
only a passing fad., Thus, he resigned his position in June,
1837, and the next year he had no eonnection with gymnastio
instruction at Harvard, or in Boston. Howevex, he remained
at the University as Inastruotor of German Ethies and History
until 18385,

Follen had decided to prepare himself for the minis-~
try with the assistance of that distinguished Unitarian
¢lergyman, Dr, William Ellery Channing. Pellowing his
work at Harvard, he took up his study in earnest. His
suocess was gut short by his untimely death on January
13, 1840, in & ship fire at seéa. OCharles Bummer, who
had been his pupil, wrote to a friend, *Dr. Follaen is
gone} able, virtuous, learned, good, with a heart throb-
bing te all tbot is honest and humans,33

Dr. Francis Lieber, the third of the German gymnsstic
refugees, arrived 1n Amerioca in Juue, 1837. He had aoccepted
the invitation to beocome the suoscessor of Follen as 1lnstructor
in gymnastica at the Boston Oymnasium. Lieber brought with
hir two wonderful ocertificates of recommendations; one fronm

'Father Jahn', his teacher who wae the leader of gymnastlcs

2l1pid., p. 338. 2Byartwell, op. eit., p. 554.
33Lecnard, pp. git., D. 343.
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in Germany and the idol in the fatherland., The second was

from Major Jeneral Pfuel, who had iavented the new method

of teaching swimuing.

' An ajtexpt was made to secure ithe serviges of no

lees a person than Friedfrich Ludwig Jahn, himself,
Dr. Warrem tells us that . . . *Mr., Jahn was 80 situated
that he osuld mot, without obitaining more means than
were at our diepostion, be led to abandon his omm
country.?

Jahn sald, *Franeis Lieber is of good moral oharao-
tar, Angenious and olever, a good lsader and teacher of
gyannastios, beloved by the youmg socholars, estesmed and
rospoctog by those of the same oy more advanced age than
himgelf, 45

Lieber and his swimming sohool, the first to be estab~-
lished 1in Anerica, was a suocessful venture; but the popu-
larity of the gyanasium waned, and no falent eould keep it
alive. The work of Lisber in physical education and swimming
lagted through the first season. Ke thes turned with great
energy to his literary labors and the teaching of history
until his death, Oatober 3, 1872.38

The gymnastic methods at Round Hill, Harwvard, snd Boston
gyonasiumg besame the models for similar schools. During this
pericd of the early and rapid growth in gymnastics, some fif-
teen secondary schoole ard colleges organized out-door faolli-
ties with now and then a room set aside for indoor work,37

In September, 1836, the corporatiom of Yale voted an

34Ivid., p. 338. 35Ibid., p. 340.
BBM" p‘ 343‘ 373.10., mo ﬂ_t." p. 156.
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appropriation of three hundred dollare to erect a gymnasium.
One of the stipulations gtated that the faculty eould spend
thies money at their own discretion for the clearing and pre-
paring of the ocollege grounds (on the college gresn). The
appropriation ealled alsc for the erection of apparatus for
gyanastle exercises with s view to the promotion of the
health of the students.3B

With Harvard and Yale leading the way, the faoulty at
Arheret finally gave their consent to the establishment of
an outdoor gymnaaium in 1839. The apparatus consisted of
*s fow horses and parallel bars, with one ox two swings,
« » « but even thess bVelonged to a soolety of students who
guarded their property with jealous oare. "39

There were other lsading oclleges, such ag Williams,
Brown, and Charleston that expsrimented with the new move-
ment of physilcal eduoation, but the meager and ohaotio
character of the eduoational annals handieapped a report
of their work.

The experience of Charleston (8. 0.) Colleze, as
stated in , Was typical: 'A system of hodily exer~
clses were adopted three or four years ago, and sultable
apparstus was construoted; but it was %t found useful,
and the apparatus has been dsatroyed.!?

In 1830, following a threce or four year flourieh,

leges and Universities,' Circulars of No. B,
P. 4. .

391p1d., p. 24, 301p14., p. 24.

38p, M. Hartwell, *Physioal Training in :mnrioan Col~
Iggszm_z.g_n,
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gyunastlo exerolses wars on a decline in the schools of the
United Btates,31 The decline of health advancesent at this
time and the slow and zretarded devslopment of physical educa~
tion as a branoh of American Education was due to the follow-
ing faots:

That in the case of early gymnasiums the appliances
were rarely protected from the weathsr; that competent
native teachers did not exist; that funds were too low
to attract experienced teachers from abroad, and that
the prepossassions of the taaching class and boards of
trusts ware in general such as to render them indifferent
and adveres to the malntenance of a gemuine and thorough
going system of bodily training.v3

Dr, John Oollings Warren, tenaolous believer of hieg high
opinion of gymnastics and one who alded materially the estab-
1ishing and opening of gymnasiume at Harwvard and Bosion, says
reluctantly,

~ The estadblighment of gymmnasia throughout the country
promised, at one period, the opening of a new era of
Fiyeioal education. The exercises were pursusd with
ardor, so long as their novelty lasted; but, owing to
not understanding thelr importanse, or soms defect in
the institutioms whilch adopted them, they have gradually
been neglected and forgotten. . . . The its which
resulted from these instructions, with my personal
knowledge and expsrience, far transeended the most san~-
guine expeetations. The extravagant expectations that
prevailed in Amerieca . . . of gymnastides most have been
followed by disappointments, even undsr favorable con~-
éditions. But in the abaemee of all that was necessary
« +» » utter fallure was unavoidable.

31z, ¥, Hartwell, gp. oi%t., No. 5, p. 35.
32R10e, gp. ¢i%., D. 156.

337. 0. Boykin, "Physioal Training,® %qp_%;_} 9% {he
United States Eduocatingl Byreay, 1891-1893, Vol. I, p. B5OG.
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What nmight have been the result in the development of
phys;oal education if Drs. Beck, Follen, and Lieber had not
quit the field is vain to surmise sinoe sven they were con-
trolled by a few radiocal and aesthetio notions rather than
by scientific knowledge of lawe of bodily health and develop—
ment >4

The deoline of physicoal education during the third decade
of the nineteenth gentury was due to (1) the lack of proper
physiolosical knowledge; (8) the lack of interest in the
community; and (3) the attempt to unite physical exeroise
with manual labor. ®*Exerclse to be of proper advantage to
the studeant must be enjoyed. Most students, like other peo~
ple, are #o made that work is mot enjoyed."35 In many col-
leges, attempts were made to glve the students money,
reoreation, and sport through labor on the farm or at the
benoh. The move was honest and sincere, but it failed
beaaﬁse it was rot based upon physiologiocal laws.

¥With one exception, physieal edusation for men in the
solleres of Amerioa faded out from 1830 to 1860. Durling the
intervening years, we find here and there a handful of
enthusiastic and athletically inclined students, who would
patronize some private venture of an athlete or pugilist;
but there was no well considered and sustained attempt by

3¥Hartwell, op. 0i%., ciroulare of information, No. 5, p.35.

35Charles P. Thwing, "A History of Higher Education in
Ameriea,” p. 384,
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authorities of any ocollege to provide its students either
with ingtruction in gymnastics or adequate faoilifies forx
athletic sporte.>b
Poesibly the Univeraity of Virginias presents an
sxoeption, inasmuch as there was a large out-of-doors
ivm maintained on the grounds of that institution
from 1852 to the outbreak of the Civil War. A competent
%ynmaat and sword master, a Frenohman, had 1t in charge;
ut in order %o support himeelf, he had to eke out the
small sum received from the students by oultivating the
Xitchen-garden, and kesping a Russian bath-house,d
We may give one important credit to the early period.
It waes the 'beginning to sommense,! for the thinking powers
of the edusators were stirred and inoreasingly enlivened as
4o the importance of physical education in Amerliean edusation.
Even though faded, the imprint was left, and it was only a
questiion of time until some leader would bring forward some

system that would meet the conditions and needs of the:time.

36g. u, Hartwell, op. eit., Ciroulars of Information,
Ro. 5, p. 36.

371bi8., p. 26.



OHAPTER IV

THE REVIVAL OF PHYSIOAL XDUCATION PRIOR TO
FOLLOWING THE OIVIL WAR

The revival of physisal sducation as m unit of eollege
eduocation followed a twenty year lapse and s struggle for
sxistence, During the third and fourth deeades of the nine-
teenth century, four different systeme of physioal education
had besen bmought forward for trial in the United Stataes.
"The drill and disolpline of the military scademy, the Jahn
gymnustlios, manual labor, and ealisthemice were the four sys-
teus of this psriod."l The olaims of each were pressed by
enthuaiaatie advoeates, but for many reasons not one was
generally adopted, or won for itself moxe than a trial.

The reports of committees that hsd been appointed to
make a study of a syetex of gymasties for Amerioan eduss~
tion gave a needsd impetus o the ocause of physieal educa~
tion. Eventually the eduoators of the time were made to
realize the value anéd necessity of exercise by these reports
and by speeches made at eduoational meetings.

This conviction of the educators was not realized im-

madiately. The practioces of the various theories of physioal

lLeonara, gp- git., p. 351.
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education had to walt because the entire educational system
was taking on much of its present form. The problems in
this field, pressing for immediate #tention, consumed tinme
and energzy. Horase Hann brought forward the theory “that
education for healthful living was necessary for complete
ednoation."d

In the sarly part of the fifth deoade physical eduoca-
tion made its *come back,' with the German system of gymnas-
tics agalin taking the lead. Revolutionary movements in
Oermany, in 1848, ozused thousands of the best Cerman oiti-
zens to migrate to the United States. Wheraver they settled
they organiged thelr great gymnastic soolieties, known as
Turnverein. Their aims ware to promote physical eduesatlon,
intelleatual enlightenment, and social edueation among the
menbers,

The advanaement of the Turnverein gave snoouragement
to the smaller groups of physiozsl edusation enthusiasts in
the Unlted Statss. Thelr esuse, on the dbrink of resegnition,
was oided maserially by (1) the great increase in the amount
of literature on the subject of physical education; {(23) the
organization of student gymnastic and athletic olubs at
Princeton and the University of Virginia; (3) the increased
addition of collegians and others in rowing and ball games;

3Rice, gp. ¢it., p. 160.
3Leonard, op. git., p. 355,
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(4) the efforis to seoure funds for college Zymnasiums;

(56) the instant popularity of the Tom Brown books; (8) the
interests that were developed by the leoctures and exhiditions
ox 'physical oulture'; and (7) the work of Dio Lewls with
his 'new gymnastics for men, women, and ohildren,'#

Dio Lewis, "so hale and hearty, so profoundly confident
in the omnipotemoes of his own methods and the usalessness of
211 others,"® gave the gymastloc movement in the United
B%atere a greater boost than any other person previously
had accomplished., This, ix itself, would have been sufficient
t0 have sarned for him the gratitude of all people interested
in physical education. But, in addition to this, he awakened.
the Anerican publie to appreciate the faet that mers develop~-
ment of huge muscles was aot the $rue ides of resreationsl
sxerocise. He 1ifted the gymnesium above the low plane it
had occupied in the publio mind as the resort of prise
fichters and bullies., He oarried his new work into tLe slass-
room to an extent never attempted before and into the home
1ife of individuals for the first time,S

Lewis's so-called syetem was not the type to survive
for many years after the loss of the leadership of 1ts
energetic founder. However, it created a wave of popular

interest that spread his contagious enthusiasm for physiocal

‘Hﬁ:twell,_ﬁp._g&j;, p. 556, 4Leonard,.gp._ggi,, p. 358.
SHartwell, gp. oit., p. 556. 8rbid., p. 56¢.
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education to all parts of the country. Hie great skill in
securing the ald and backing of educational leaders and
Botables contributed materially toward making him the most
sonspiocuous luminary, for a time, in the field of physical
education. Hartwell says of Lewis:

He was by nature an enthusiast, a wadieal, and a
fres lance. He was uneonventional, sympathetio,
plausible, oracular, and sell sufficient; and the time
was ripe for a gymnasiaroh of that sort. In short, he
was a revivalist and agitator and not a soientist in
any proper sense. His originality hee besn much over-
rated-~very fow of his 'inventions,' sither in the line
of apparatus or of methods of teaohing, being really new.?

Harvard University, the first institution of its dnd
to take up gymmastics in the United States, ¥Xindled the fires
for the revival of physioal edueation, in the ocolleges, by
building the first college gymnasiua in 1859.% TYale ana
Anherst followed the movement with new gymanasiums for the
advanoement of health for thelr studente. The examples set
by these three colleges were not followed to any great extent
by othexr schools un¢il the close of the Civil War..

The oheok of the war, ou the progress of the revival of
physical education, was imuedliately overoome in 1885 by the
return of the men students to the colleges. These men were
full of vim and wigor and had, fresh in mind, the value of
strenuocus physleal training methods of the army. The 1m-

portanse of physical fitness had been proved to these men,

7Ivid., p. 558. BLeonard, gp. oit., p. 368.
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and they ware detarmined to exart their best influence for
the furthering of physical educakion in the colleges.

The sollege administrators were ealled upon to supply
gyunasiume, equipment, and instrucotiom 1a their physisal
programs. Some fwenty collages and univereitiss felt the
urge and made an honest attempt dy providing buildings and
squipment during the period from 1885 %o 1881.%

The asthods of instrusiion, in the majority of the casss
where attempbed, wers spasmodis, unintslligent, and half-
hearted, due to the lack of oompetent leads¥s in the fleld.

The sffoxte to instituts complets depsrtments of physi-
oal eduoation in the superior scaools during this pesriod were
severely handioapped by ill-advissd expenditures upon builde
inge, vague aims, and inadequate orgenization. Amherat Col-
lage was one sxception to the existing condition. President
8tearns of Amheret had emphasized in 1854 the need of effi-
elency i body txaining; eneoursgement, ¥ather than repres-
sion of physical exercise; faculty regulation and control of
the physical astivities of the students; and the need of &

professorship extsnding over the entire physiocal education
department.10

Sg. u. Hartwell, "Phyeical Training in American Colleges
and Universities,” Circulars of Information, No. 5, p. 38.

105, n. MeCurdy, "Essential Factors in the Control of

Intercollegiate Athletios,” Amgrican Physigal Edugation
Review, XV, p. 11l.
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President Stearns wanted:

A man of eultivaded %asdes and manners, a man of
honorable sentiments and correset prinoiples, having
high aims and a Christian spirit. Suoh a man, with
suoch a in:k would be aniincalcullb1§ advantage to the
eollege and to mankind.

Honors must, therefozre, go %o Anherst for ocousistently
controlling the physisal activitiee of her studants since
August 6, 1860.12 Prasident Stearn's plans were all given
olose oonsideration and scrutlny bafore being put into use.
Then under the dirvection of the sarefully selected leader,
Dr. Edward Hitohoook, the Amherst plan was earried out to
the letter.

President Eliot, of Harvard, said, "It is to Amherss$
that eolleges of the country are indebted for s demonstra-
tion of the proper mode of organizing the department of
physical training.*id

Dr. Eéward Hitohoook, due o his keen attitude and
thought fer-physia&l developuent, held the professorship of
hygiene and phyzical sducation at Amherst College for fifty
years. The plan followed in the school during this period
included measurements, heslt$h supervision, and regular
sxexcise for the students. One of Dr. Hitchcocock's first

studiys at Amherst was an anthropometric observation of his

Mivid., po 1i. - 131p14., p. 111.

. K. Leonaxd of Physiocal n p. 89.
1% . Mvdi,xm!g_ﬂ . HE.%M, P. 30.



39

students. This gawves the students a ysarly eomparison of
themgelves and helped to asoertain the data or constants
of the typical man, and especially the college man., The
recults seemed o show a difference in physical charaoter—
istiocs between those pursulng a scholarly life and others
with unitke ceoupationa. Ritshoook proved tha% growth
could be zedelerated by exercise; that the slek rate among
the studen¥s oould be decreassd during the college year,
and that ysgular exewroise oould be mads progressive and
attractive.

The featuras of the Amherst plan under Hitchoook's
direotion werst . . . the department was not oreated nor
daveleoved for the puxpose of special attention to the
musocular system; the objeot was tc keep the bodily health
up to normal standard, so ths mind oould aecomplish the
rpost work and to preserve the bodily powers in full
activity for the daily dutles of sellege 1life and the
labor of 3 long 1ifm} “hut the sxercises should be
enjoyed mentally as w3ll as physieally, and wers not %o
be made tedlous nor mechanigal} and the essential fsature
required sach student %o appsar at the gymmasium at a
stated hour, four days a week, to perform his part in the
systenatic and methodioal light gymnastic exerclses timed
to musilc.lé

The obsexvation and tadbles of measurement made by
Hitchcook have besn the tree from which all subsequent branches
have developed.

Many twisted facte have besn published in phyeioal educa-
tion in order to justify some preoconcelved ideas but Hitcheook

devoted his life'e work to aocurate and truthful findings.

14Leonara, op. cit., p. 2373,
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The indifferent results of physical edusation in its
initial appearance in the colleges of America made it obvious
to the leaders that the results had not met their expectations.
In order to facilitate the system of reviwval, or te perpetuate
a better program, some provision for teacher training had to
be made in thie flield.

The first attempt to establish a normal school of gym-
nastics was undertaken by the National Orgauniszation of
Turners in 1861, They opensd their schoel at Rochester,

New York, and though 1ts oareer was out short by the Clvil
War, itz roots of walue carried over to the period of Lewla's
supremaoy.

Dio Lewis, late in 1861, established the Normal Insti-
tute of Physlcal RBdueation in Boston. This was the first
school to graduate a eclass of teachars who were falrly well
prepared to go into the field and teach gymnasties. The
ourriculum consisted of anatomy, physiology, hygiene, gym-
nastics, and slosution. Thers were two iten-weck terms eaoh
year. The seoond term added instruction in the Swedish move-
ment, cure and a general study cf Ling‘s system, By 1868,
some 250 teachers had graduated and were out in the Ifieiu
practicing the theories of physical edueation,l®

In November, 1866, the North Ameriean "Turnerbumnd,"

15Rice, op. git., pp. 191-194.1°R. Tait MoKensis,
"Pioneers in Physical Education,® Journal of Health snd
Physigal Edugation, Vol. ¥I, p. 6.
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opened its second school. This sohool, dus to its many
locations, might well be called "the traveler.® It started
in Rew York, moved to (Ohlsago, then was téktu vaock to New
York in the space of four ysars' time. In 1875, the school
was moved to Milwaukee, Wisoonsin, whers it remained $hirteen
yoars, in which these ten courses were completed. The required
work included systematio instruction in the fellowing esubjsots:
Practioal gymnastics, gyunastie momenclature, the
value and uses of ths diffevsnt pisses of apparatus,
the proparetion on sexrfef of gradsd lessons in gymnas-
tios, the history and literature of physical ¢ralaning,
inoluding systems and methods, with speclal attentlon
with the preceding courase, the essentials of anatomy
and physiclogy; hygiene, medical gymnastice, and first~
aidj the prinoiples of edueation, and practical hints
derived from them; the German and Eaglish langusges and
literature; simple popular and Turg songs; foll, sabre,
and Wmyonet fencing; and swimming.

In 1889, ths school was moved to Indianapolis, Indiana,
After two years' time, it was returned to Milwaukee where it
remained until 1207. This sohool, the Normal College of the
American Gymuastic Union, 1s operating today in Indianapolis.

Dr, Dudley Allen Sargent, as Director of Hanenray Gym-
nasiun a$ Harverd University Summer School of 1887, made one
of his greatest contributions to the field cof physiocal educa-
tion by establishing & five weeks' oourse for the tralning
of teachers in physical work. This mmmer course is the

first zecord of a college or university offering instruotion

16ye0nard, op. oit., pp. 309 and 353.1%Rice, op. oit.,
p. 264.
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40 teachers of phya;cal sducation. Sargent, over a period
of thirty-thres years, dirscted 4466 persons in his summer
olasses of work.

| The "Brooklyn-Anderson~New Haven Normal 8Sohool" of Gym-
nastios and Chautaugua (swmer) School of Phyasical RBducation
mwade thelr appearances adbout the same tims as tha Harvard
achool. The nuperous names given to the school were an out-
growth of thes people in charge and the ¢ities in which it
was located. The school offered ten monthe' instruction in
the theory and praotiecs of gymnastles.

The Young Men's Christian Assoolation College at Spring-
field, Massachusetts, organized thely dspartment for physical
training in the sumaer of 1887.

The immediate purpose of this coursse was the tralning
of teachers to direct activities that would lead to better
*health comntrol of the neuro-muscular apparatus, self-control,
respecte for the rights of others, olean living, and morality.l?

In 1888, Mrs. Mary Hemenway donated the money for the
Boston Normal 8chool of Oymnastics. 8She employed Baron Nils
Posge, an ardent follower of Ling's Swedish gymnastics, as
the teoacher and head of the sochool. Posse brought the Swedish
educational gymnastiocs forward with such clearness and aeccu-
racy that they sttracted general attentlon in the United Btates.

In 1820, Posse organised his own school, the Posse Normal

1%,00nard, op. cif., pp. 309 and 363 7Rice, op. oit., p.264.
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8chool of Gymnastios. This school became the center of
Swedish gyunaetios in this country and continues to operate
4a Boston ag the Posee~Nisesen Bchool of Physical Edueation.
fieveral private normal schools have been organiszed since

1820, and along with the other institutions they have heen
eble to educate teachers who are trained in phyepical education
methods,

In 1914, there were fourteen schools of higher learning
offering oourses that lead to titles and degrees in physlcel
sducation. With the wide aoceptance of the program of physi-
oal ¢duostion, this number has been inoreased to more than
one hundred schools preparing teachers for the general physi-
eal sduostion field,

During the early periode, courses of study required
from two to t en months' work, in order to rescoelve a degree.
In the ninettes, the period of training reguired two years
of resident study or its equivalent. Since 1900, the third
and fourth years have been added and many of the oolleges
and universities now offer work for higher degrees in physl-
eal educetion.l8

The revival of physioal education in the colleges and
universities prior to and following the Uivil War, proved
to be an uphill struggle. The erratic system of physical
edusation during this period handieappcd the progress. The

18Le0nard, op. oit., p. 356.1%Rice, op. gi}., p. 267.
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sduocational leaders know of the need for a recreational
program, but due to the uncertainty of the new devices
plaoced bhefors them by lobbylista and radicale, they moved
forward cautiously. A few of the leaders, true to their
belicfs, advancad and proved step by stesp theilr points of
value in order to place physisal education sucocessfully in

the college surriculum.



CHAPTER V
THE INTERCOLLEGIATE ATHLETIC MOVEMENT

The play instinot whioh 1s as old as the wo2ld and the
desire of individuals, with a display of their phyeical and
athletio prowess, to distingulsh themselves in the eyes of
thelr fellowsen were ths principal faotors in develepment
of the intercollegiate athletio movement in the Unitsd Btates.

The playe and games of ¢ollege students in Amasrica de-
veloped dlong with the colleges. These games soon proved to
be troublesome to the sarly college authorities. In 1761
the trustees of Princeton lald down a law that ball playing
was strictly prohibited agalnst the president?!s houses, and
An 1787 the Princeton faculty objested to 2 game played with
balls and sticks in the back common of the oollege.l It was
not until 184% that the collegses had any sicns of an athletio
organization., At that time, seven students at Yale formed
an athletie rowing ¢lub whieh was to become the leadsr of
all interoollegiate groups in American schools of higher |
learning.3

In 1844 another grour of Yale students organized a boat

lRice, op. gif., p. 317.
AFrank G. Menke, All Sporte Record Bogk, p. 283.
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olub, 4n which they used a cumbersoms 'lapstresk gig' as
their boat. Two athletie groups on the same school campusg,
each with worthy abllity, called for a contest. The gig
orew ghallenged the eanoe Bhell %o a race. Much to ths
chagrin of the challengers, they were defeated by half a
mile.® |

In 1845, not to be outolassed by Yale, Harvard formed
gtudent rowing oiubs and each year ﬁald thelr interoless
and intergroup oontests.

The character of these early ocontests may be in-
ferred from a remark msde by one of the Harvard orew
that they had rowed only a few times before the actual
sontest for fear of blistering their hands. The chief
idea of traiﬁing was avolding sweets on the motual day
ol the race.

The popularity of rowing olubs and the desire to prove
thelr supariority agsinst an opponent of another college
resulted in the first intersollsglate ocontest. Harvard
defeated Yale, "in a torrid rave of two sight-oared barges
over a two-mils courss on Lake Winnepsaukoe, August 3, 1853, %5
This proved to be the inoentive for rowing races; for, in
1858, an interocllegziate Vfree-for-all! regatta between Yale,
Brown, Trinity, and Harvard was held. Harvard won the race
on the basis of time allowance. Yale, the most wersatile

opponent, did mot compete due to the drowning of one of the

3Ibid, p. *93. 4™Thwing, op. g¢1%., p. 3B5.
snenke, op. git., p». 393,
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mezbers of its orew.6 The next two years the leading uni-
versities thaet had fasilities for rowing organized crews
for individual sport as well as for competitive oonteets.

The Civil War acted as a damper on further regattas
and none were successfully attenmpted until 1865. The re—
newed interest found Yale defeating Harward, *In the fastest
time ever made in America in a three mile race and return.®?
In 1869, the first friendly international contest bstween
the United Btates and England ¥ook place with a Barvard
orew goling abroad to row Oxford from Putners to Mortlake.B

The first "Rowing Assooiatlion of American Colleges,”
was organized in 1871, when »epresgentatives of Amherst,
Bowdoin, Brown, and Harvard met and drew up plans for an
ancual regatta.? The race this year wag an open affair and
an butseide! group, NMessachusetts Agrioultural College, won
a surprising victory. The next four years found new orews
joining in the baktle for homors with Amherst. They were
Yale, Columbis, and Cornell winning the dhampionship in the
respective years.

Harvard and Yale withdrew from the association in the
late seveuties to organize their own ammual regatta. This
move split the group and left the remainder of the crews

%o race informally among themselves for a few years. Laterw,

Gehwing, op. gi%., p- 385. 7I1pid., p. 388.
Q‘Ihnng, op. g1%., p. 385. Sy enXe, op. oit., p. 394,
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they formsd the Interocollegiate Assooliation that has sur-
vived to the preseat day.l0

The guestion of professionalism was Iirast brought to
light in this oountry in the sport of rowing. It was un-
feir $o0 sllow the expsrisnced seaman to row against the
amateur. They immediately defined the professional and
amateur and since that tims lessened the taint of profes-
sionalism in rowing,1l

Rowing had beoome firmly established in the hiatoriqal
American colleges by 1875 and it continued to hold a place
with the leading intercollegiate sports.

Bageball, the second sport to find ite rlaoe in the
intercollegliate movemsnt, wae introduced from the general
comaunity, by Princeton, in 1868 into the colleges of
Americsa. The following year, Yale, Amherst, and Williame
organized teams,l?d

Abner Doubleday, who i® called the "Father oi
Baseball, introduced the sguare (diamond) and origina~

ted the game of basedall in 1838, The firast team
organiced in the Unifed I¥ates was the Enickerbooker

0lub of New York. The olub started in 1845, The drafted

meager Tules states; a team must score 31 aces, (runs
today) tc winj no set number of hands (innings today),
exoept each team must play the same number of hands
{(innings); ball to weigh three ounces} pitohing dis-
tanee was 45 feet; and h?ge plate was to cover one square
foot and had to be flat.

Yhe first intercollegiate baseball game was played

IOM" p‘ 39" un.nk.’ 22' OLE., p- 3941
13%hwing, op. 9i%., p. 294. 1dMenke, op. git., p. 385.
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between Amherst and Willlams at Pittsflsld, Massachusetts,
July 1, 1859,

The viastorious Anherat players had made a Deginning
in those sarsful xules which have taken the game from the
ragion of sport and carried it into the region of exaot
and laborous diseipline, while the Berkshire (Willtams)
playexrs showed alertness_and gkill which may be acquired
under modsrate practics.l?

During the Olvil War period, baseball was developing
at Harvard, Brown, and Bowdoin. Immediately following the
wer, interest spread raplidly but the rise of baseball in
the favor of the community has been greater than ite advance-
ment in undergraduate opinion. It 1s the great Ameriocan game
to the publie, as football has beoome the grea$ American
game to the college.lD

The kioking and eatching of a ball has been one of the
happlest sporte of all times and from this type of exercise
or game we have the growth of interclass, intramural, and
interoollegiate football in the colleges of Ameriea.

In tha year 1840, an ammual game of footlmll was
attempted betwsen the freshmen and sophomore teaws rt Yale.16
Thie gamne, laocking ia rules, besame such s rough and tumble
agonteat of individusl strength and skill that the annual

clase rush wag substituted for it. However, theres are traces

l4pige, 9p. oit., p. 318,
15mwing, op. oit., p. 396.
18rige, gp. oit., p. 319.
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of intramural football, in its eerly form, found at Prinoce-
ton, Harward, Dartmouth, Rutgexrs, Brown, and Amherst.

The development of the game "football," must rightfully
be oredited to the work of Princeton and Rutgers. They
decided, in 1885, that a great game opuld be devimed frou
the kicking of a football. The trend_followed the English
game of asagolation football which contalned rules for only
kisking the ball. Throwing and running with the ball were
proniblted. The rules provided for twenty-five mer on each
side and the game counsleted of six goals. The ball could
be kicked through the goal only for a score and the general
geure was quite similar to soccer.l?

The next three yvears were experimental with the new
gare and the chanzing of the rules was common. However,
in 1829, Princeton challenged Rutgsrs to the first inter-
colleglate football game. Thie firet contast was held at
New Brunswick, New Jersey, on November 13, 1869, and was
won Dy Rutgers, 6 tc 4. In a second game played, November
30, 1869, Prinoeton turned the tables ard won decisively,

6 to 0,18

In 18Y3, repreunta.tires of Prineeton, Rutgers,
Colunbia, and Yals met in New York City to revise and formu-
late rules governing the aesoolation football they were
playing. The rules were not changed to any great extaent

17Henka, gp. git., p. 150. mIbid., p. 150.
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it the men disoussed each rule in full detail in order
to have the same interpretation. As a result of the in-
terest aroused at this meeting, other gelleges {near and
far) began to organize association football teame,l9

The attempt of Cornell and Miohigan Universities to
hold the first interseotionsl, intercolleciate football
game in November, 1873, in the olty of Oleveland, wns nlpved
in the bud by President White of Cornell who sald to his
feanm, *I will not permit 30 men to travel 400 miles merely
to agitate a bag of wind."30

The organization of Harvard's Assoclation football
team 1n 1874, proved to be the turning point in the hietory
of football in the United States. Almost immediately, the
orimson team was challenged by McCGill University of lontreal,
Canada, to a game of Rugby Pootball.3l The Harvard players
accepted the challenge and prepared themselves for the new
type of football game. On May 15, 1874, MoGill and Harvard
met ar Cambridge, Yassachusetis, in the first game of Rubgy
football to be played in this oountry. Although the game
ended in a tle, the Harvard players were oompletaly "sold"
on the new type of game. The pext year the Harvard boys
"sold? the new game to ths Yale team by giving them a sound
beating.

lguenke, op. coit., p. 151. 3°Henke, op. cis., p. 150.
8l1hbid., op. gi%., p. 151.



53

At & mesting of football represendatives in Spring-
fisld, Massachusetds, November 38, 1878, Yale took the
initiative stand that "Rugby should be the American game
rather than Association Football."33 _

With the strong baocking of the Harvaerd orators, Yale
sucocedad in swinging the ether schools into line for the
propogsed change. %The representatives immediately organized
the first American intercolleglate football assoclation with
Prineeton, Rutgers, Columbia, Harvard, and Yale as members.
The new assoclation decided that the rules of English Rughby
were, in zeneral, what the American game of football would
need,33

One change was made in the Rugby rules to satisfy
Prinoceton-Rutgers-Cclumbia eomdination. 1In England
scoring wse only by zoals. In the American rules-~
carrying the ball over the goal line oredited the teanm
with a toushdown. If a term kicked a goal from the
field it was superior to four teuchdowns.3®

The next few yesars found the game progressing, as was ex-
pectod, although a few changed were made in the rules of
the game to benefit the teams.25 Thus, the great Ameriean
game of the colleges {football) won its way into the inter-
eollegiate athletic movement.

Track and field athletics wore the lagt of the early

American sports to play & part in the intercollegiate

23p1ce, op. cit., p. 319.  33Rice, gp. cit., p. 318.
24yenke, op. oif., p. 151. 3BIvid., p. 161
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athletic movement. These sporte can be tracedback to thres
main influences: namely, the Osledonian Games of the imzi-
grants from Bootland; the example of the English Universities
of Oxford and Oambridge} and the contest organized as an
aftermath to the regasta at Saratoga in 1874.%€ Oolumbla
University, in 1869, formed the first oollegiate athletic
agsociation interested in track and fleld events. They held
their first meet in June of that year. The initiative for
such an organization came in a letter from George Rives, one
of thelr graduates who was studying in England and had wit—
nessed the annual meet between 0xford and Cambridge, in
1858.27 The Yale students, who were alwaye alert for new
1deas, organized thelr assoclatlion, in 1872, with the first
field day held on May seoond of thar year. The next ysar,
Princeton formed an athletic olub under the eplendid leader—
ship of Georze Goldle, a 1life long member of the Oaledonian
Olub of New York City.38

The first interoolleglate meet followed the rowing
contest at Saratoga, in 1874. There were five events with
Columbia, Cornell, Harvard, Wesleyan, Williams, Princeton,
and Yale ocompeting for honors. In a similar oontest in
1876, Amherst, Union, Pennsylvania, and Partmouth had

26r00onard, gp. ¢it., p. 378.
3%tenks, gp. cit., p. 339.
2%Leonard, pp. oit., p. 378. 381v44, p. 378.
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joined the Tormer group.2® At this time the schools organized
the Interoollegiate Athletic Association. The new assooia-
tion alded the development of track and field sports.

With due oredit to the athletio movement, we find that
ths *nascent interest in gymnastics and athletiec forms of
exercise, *30 during the revival of physioal edusation im-
medistely befors and following the Civil War, was far more
potent in the department of intereollegiate athletic oon~-
test than in general physiecal drill.

The urdergraduate had taken the initial step in the
development of an athletic program and had directec 1t
through the sarly stzges. They received from the faculties
and sdministrators only limitations and restrictions, rather
than direction and aid in management.

The intercollegiate athletic movement in the colleges
had¢ its place within the field of physical education due to
the play spirit and determination of the eazly atudenté.

‘They made the decision to do something in the way of recresa-
tion that gave them the thrills of proving themselves superior
to othere, rather than do the tedlous drills of light and

heavy gymnastics,

3%\enxe, gp. oit., p. 339.

30paul Monres, "Phyelcal Eduoation in Colleges and
Universities,” 4 Qvolopedie of Eduoetion, IV, 709.



JHAPTER VI

THE MODERN TREND OF PHYSICAL EDUCATION,
ATHLETICS AND THE HEALTH PROGRAM

Part 1--Physloal Education

The modern trend of physiocal edusation, athletios, and
health in the oolleges of the United 8States has followed the
trial and error method. The early fallures to galn recog~
nition, the wague and diverse aims of many lesders, the |
lack of proper fTacllities, and the evils in the control and
direction of intercolleglate athletics called for patience
and deteraination in developing a future for the physical
prograu.

The leaders in physical edusation prayed for ®a healthy
mind in a healthy body, and a brave soul unscared by death."l
The continued opposition was met with the powerful linss of
Montalgne, "It 1s not a soul, it is not a body that we are
training up, but a man, and we ought not to divide him."2
The watchword to all educators was to produce a whole man

by training the mind and training the body as one unit.

lHartwell, op. $., p. 488. Requoted from the time
worn line of Juvenal, "men's sans in corpore sano."

20arl Ziegler, *The Modern Trend of Physiocal Education,"”
Mind and Body, Vol. XX, p. 325.
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1% is true that most of the adverae conditions in the
field ware dus to the unruly student ocontrol of interool-
laglate athletios. However, the results for the period of
1830~1890 were slow but pleasing. The negative discussion
of the superficial aspects {the minor calisthsnic movements)
of physical edusation continued but was not enlarged uvon by
the churches, by the medical profession, and by the educa~-
tional journals. There were evidences of the work extending
t0 all parts of the United 8tates in an increasing variety
of forms. A better atititude was developing toward the
soientific, historical, and psdagoglecal bearings of the
subject. One of the most favorable signs of the times was
the conviotion of the teachers and leaders of physical edu~
cation that they should be sarefully and thoroughly trained
for the work.3

The inadequaey of the onriy gymnasiums to afford proper
facilities for the indoor training of orews, teams, and
ohampion athletes brought on a new sra of gymnasiium bulld-
ing. Harvard again took the lead with the ereofion, in
1878, of the magnificient new Homeway Gymnasium.

Mr. Augustus Hemenway, of Boston, a graduate of

Harvard in 1876, had given the sum of $115,000 for the

erection of a gymnasium. This amount did not gover the

aotual cost of the bullding and equipment, but 1%t gave
1t a hugh boost.

32iegler, op. git., p. 325.
4Haxtwell, 9p. 2i%., p. 55.
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This mstructure, its fittings, and its methods of instruction
and administration served as a model for most of the gym—
nasiums built during %this period.

The administrative authorities of Harvard, profiting
by valuable and successful experiences of Amherast, wers
looking for s mmm who was adle to insure ‘hem a worthwhile
dspartuent. Theay secured the services of Pr. Dudley Allen
Bargent as assistant professor of physieal training and
direotor of the Hemenway Oymnasiunm,

. The appointment as assistant professor was for the
usual term of five years. After that period, and until
his retirement in September, 1518, his title was simply,
'Director of ths Hemenway Oymnasium.! Sargent, dus to
nig efforte o bring intercollieglate athletics under ths
personal direction of his own department resulted_in his
losing the title of Assistant Profeseor, in 1885,9

Bargent, a past master in the field of physioal develop-
ment, set up at Harvard his own types of apparatus, equip-
ment, and the so~called ¥"Sargent System? of develeping gym-
nastios. He arranged his work so that each student, upon
entering the university, had an examination which included:
meesurement of physical proportions, testing his individual
strength, examining the heart and lumngs, and solieited
information regarding the general health and Iinherited ten-
dencles. With these findings before him, Sargent made out
a special prescription for the examined student, with specifi-

catione of the movemente and apparatus he was to use. After

SLeonard, gp. git., p. 381,
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three to six months on the prescription, the student was
re-examined and the results were asoertainsd so that the
director ococuld make more assignments.

Barcent, with his great stimulating and molding in-
fluence on physical education, demonstrated that gymnastics
and general athletio exercise for volleges men could be con-
trolled and directed in the intarest of healthful growth
and normal development.8

Followlng the footstaps of Harvard, several of the
leading oolleges built gymnasiums during the next five years.
#Lehigh, Cornell, Tufts, Wooster, Johne Hopkins, Amheret,
Dickinson, Lafayetts, and Minnesota were the leading schools.®?
All of the schools, except Amherst and Harvard, were slow to
advance in thelr methods of gymmastic instruction. The develop—
ment of thelr physicel education departments were hindersd by
(1) the obvious influenses of muscular exereises; {3) the
energy exerted in the acquisition of mers appliances; and
(3) the failure of his authorities to realize that physiozl
education had a hlstory and could be organized as a department.
In other worde, the achools falled to develop the sclence and
art of physleal work,S8

Phyeloal education lsadere continued to make progress
sach year in thelr attempts to get a foothold in the college

®Hartwell, op. ¢it., p. 558,  CLeomard,.op. cit., p. 283.
TIbid,, p. 284. | BHartwell, pp. olt., p. 558.
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ourriculum. They realized the shortocomings of thalr cause
if they failed to mll the valus of physiocal work to the
achools of higher learning.

During the early nineties, the American Assooiation for
the Advancement of Physisal Education was organiszed. The
objeotives of this asscoiation were oclearly stated by Mr,
Hartwell!

The objectives of thie assoclation ate to awaken
a8 wider and more intelligent intsrest in physical educa-
tiom; to aoquire and disseminate Xnowledge soncerning 1%;
and to labor for the improvement and extensions of gym—
nastios, games, and athletie pastimes in the aducation
of ehildren ana yout .B
Annual mestings were held by the group and leading educators
of the oolleges and universities were invited as guests and
speakers. This enabled the physliscal education leaders to
gain the viewpoints and opinions of the college authorities,
and at the same time to advance 2 word for their cause.l0

The association had to sombat the effeots of the dis-
heartening failures of the sarlier attempts made in Amerioa,
the neeesaity of competition on unequal terms with other
schemss of edusational reforms, and the vague and diverse
alnmsg and uncritical and ignorant methods of the many advo-
eates and sxponents of physiocal education. At ths same

time, the growing appreciation in the mind of the puhlie,

92, M. Hartwell, "President's Address," Amerigan
Physical Education Review, Vol. IV, p. 208.

1071p3a., p. 208.
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the stpady inorease in the number of gymmasiums, and the
demand »f sducsetlonal leaders for better methods and results
in the conduct and control of physioal edueation in the col~
leges gave encouragement for pragraas.ll

The time for mndvancement was at hand but the systenms
were laoking in organisation. They were, primarily, struoc—
turally minded and thought only in terme of anatomy and
mugeuiax physique, forgetting the functional relationshiyp
to edusation in gemeral. The difficulties were, in many
wzys, cue to disagreement, oritiolism, and eonflicting olaims
of would~be leadera. In other words, these leaders offered
2ree Bervice to the colleges for varying lengths of time in
ordgr to demonstrate thely favorite systems wlth the under-
gtonding that they were to be employed if the plan proved
successful. In some cases the plan worked btut in the greaterx
number of sases they falled. Beocause of this failure the
leaders of edunoational institutions becams wary of physical
education in general. This lessened and delayed the ohances
for full recognition.ld

In the faces of all the probleme and opposition, physical

education, by a slow process of elimination of objectionable

1l1v14., p. 308.

13
Raymond A. Kent, Higher ton in A%gngg, »-562.
S8ee 3lso G. W, Fritsz, iOonditions and Needs of Physiocal

Edveation,® Ameriosn Fhysjcal Eduoation Reziew, Vol. IV,
P. 3392,
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features, finally won 1¢s way into colleges. See Table 1
for data.

TABLE 1
INTRODUCTIOR OF PHYSIOCAL EDUCATION FOR MEN EBY STATES
-~ - z e e
Year Phymiocal Education
Was Flrst Presorided
State . ' '
Golleges and | Teachers Colleges
Universities and Kormal 8ohools
1. Alabama : 1893 1900
3. Arizona . - 1935
3. Arkansas 1897 19239
4, California 1888 1817
5. Colorado 1993 1906
6. Connsctiocut 1813 —~—
?. D.la'u' v -—
8. Distriet of
Golumbia - - ——
®. Florida 1808 —
10. Georgia -~ 1935
11, Idaho — : -
13, Yllineis 1875 1880
13. Indisna 1834 1870
14. Iows 1800 1800
15. Kansas 1894 1909
18. Kentucky 1886 1619
17. louisiana - —
18. Maine — —
19. Karyland 1885 -
30, Massachusetts 1888 1913
3l. Miochigan 1897 1800
33. Minnesota 1883 1880
23, Misaiseippi w—— 1937
34. Missouri 1893 -~
25, Montana 1897 -
36, Nebraska 1933 1915
387. Nevada 1830 —
38. New Hampshire _ 1865 -
39, New Jeormsy 1859 ———
30. New Hexico — 1930
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Year Physioal Education
Was First Presoribed

Stste
Oolleges and | Teachexrs Colleges
Universities and Normal Sohools
31. Raw York 1818 -—
33, North Garolina 18990 —
33, North Dakota 1903 1918
34, Ohio 1888 —
35. Oklahoma 1900 1904
38. Oregon . 1883 1883
37. Pennsylwvanis 1880 1879
38, Rhode Island 1881 ——
39, South Oarolina — —
40. Bouth Dakote 1891 —
4)l. Tennessee 1873 1912
42. Texas 18904 1909
43, Utah 1802 -
44, Vermont 1890 -
45, Virginia — —
46. Washington 1918 -—
47. VWeast Virginia 1831 -
48, Wisconsin 1897 1886
49. Wyoming 1894 —

As shown in Table 1, the close of the nineteenth oentury

and the early years of the twentleth found the colleces and

universities realizing the need for a definite physical edu-

cation program for thelr students.

While the range of years

for the estavlishment of physleal eduocation was froa 1816

to 1828, most of the institutions presoribed the work be-

tween 1870 and 1805.

In comparison the teachers colleges

and norwal schools developed their program to a large ex-

tent between the years of 1910 and 1935, & period in whioh
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a wajority of the teachsrs colleges and normal schools
of the United States inaugurated physical work as a part

of the currioulum,

TABLE 3

DATES PHYSIOAL EDUGATION FOR MEN
WAS FIRST PRESCRIBED

Colleges and Teachers Colleges
Dates Universities and Normal 8S8eohools
18301933 — 3
19351939 4 5
19201984 8 8
191519189 5 10
1910-1914 8 8
1905-19089 e 4
19002804 10 5
1898-1899 1l 3
1880~-1894 1?7 3
1885-1889 4 0
18801884 0 0
1875-18%%9 1 1
18701874 1 b §
1865~-18869 3 0
18601884 g 0
1855-~-1859 0 1
Before 1858 1l 0
Totsals 77 48

Ag indicated in Table 1, and 1liustrated in Table 3
and Figure 1, most of the oolleges and univereities pre-
saribed work in thelr ocurrioulum between the ysars 1880
_and 1805, In comparison, the teachers colleges and normal
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DATES PHYBICAL EDUCATION PRESCRIBED FOR RN
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schools developed their program largely between the years
1910 and 1985. Yables 1 and 2 and Figure 1 show definite
facts regarding the rise of physiocal education in the col-
leges, universities and teachers oolleges for men.

In 1910, there were 114 tolleges and universities that
had gymnasiums. Of thess, 11 were giving regular instruo-
tion in gymnastics. 1In 75 per cent of these schools the
physical instructor wes a member of the regular faculty.

The work was prescribed in 87 pér cent of the schools. _
Thus, the growth of physical education in the colleges dur-
ing the first decade of the twentieth century was rapid.ld

The uphill pull had besn steep and diffioult, but with
the divide orossed, the ;ld timers ocalled upon the young
leaders to earry the good work forward. Dr. Meylan'’s report
of 19168 shows that the progress, well-started, ocontinued to
advance. There were 340 of the leading sohools of higher
learning with departments of physical edusation. The activi-
ties, administered by the departments, recorded the follow-
ing: 100 per cent in the gymnasium, ninety-nine per oent
in the gymnastiocs and athleties, eighty-one per eent in the
instruction in hygiene, eighty per cent in businese adminis-
tration of intercolleglate athletics, eichty-seven per cent

in the care of studenta' health, and seventy-five per cent

134, L. Meylan, "S8tatus of Physical Education in Ameriocan
Collezes," American Physical Education Review, XVII, 7C.
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in the sanitation of the ocollege community. In ninety per
eent of the schools the department heads were members of the
faculty. Righty~three per coent of the schools had presoribed
ocourses, fifty-five per cent had elsotive courses, and four
per cent had neither type. Paositive eredit, as in other
gourses, was given by sixty-six per cant of the sahools.
Medical examinations wers required by sixty perloant oft those
reporting, and ninsty per sent of these required follsw-mp
exazinatione.l%

Physieal esducation had made great advancement prior $o
the entrance of the United Stntes into the World War, but
the young men entering the servica were lacking in the best
of physical development. Howsver, the college men were found,
on the avsrage, to de in better ocondition than the men froam
other walks of 1ife.

War, as in the past, played a big part in furthering
the progress of physical education ir Ameriea. The nan;
returning to school in 1919, were keyed for more advanced
work and met the requirements of the Gspartments with greater
enthusiasa. They proved their interest in the work by oarry-
ing on their own modest reoreation and physioal development
after leaving ocollege. After all, this in itself is the
desire of the leadsrs to prepare the young men to be of
future servios to themselves by using knowledge learned in

1"'Il':;cl.., p. 79.
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school foxr their personal betterment in faging the trials
of the world.

Dr. Georgse Meylan, in his final study of existing eon-
ditions ﬁnd devalopment of the physiocal sids of college life
for men, found the reporte of 1821 more gratifying. A larger
numbsr of colleges Yeported oarefully and with new interest
thelr progress. The important findings were as follows:
there were 370 gymnasiums in 209 sohools} imstruotion in
gymnastics and athletioe were given in 203 schoole; 1€3
schools offered work to 89,190 men students; 128 sohools
enrolled 43,350 men in thelr prescribed gourses, and 60 had
5,913 in the elective courses; the work was presoribed in
the 180 schools and elective in 86; there were three and
eight-tenths per cent instruotors in each ocollege for carry-
ing on the physical education work; and the annnal dudget
for 136 colleges averaged $8,356. The resulis showed that
the wide-spread interest oalled for new fields in the work
4o De daveloped, and there has been a general sxpansion of
the departments within theilr own institutions.i

The great interest in the physical education movement
in the colleges found some disfavor in the eyes of those
interested in the preservatiom and promotion of sound bodies
for all. The opposition claimed that the marvelous facilitles

1%310e, op. 9it., pp. 191-194.15R. Tait McKenzie,
"Pioneers in Phyaslezl Edueation,® Journal of Health and
Physioeal Edugadiom, Vol. II, p. 8.
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and training in the mchools wers being glvan to the few
students %hat wars favorable material for athletic teams.
However, the siudy made of the status of physical edusation
by Marie M. Ready, im 1987, gives a report of the progress
being mad..far the ¢ares and direotion of health and recrea-
tion for all students. In seventy per ocent of the institu-
tions medieal examinstions wesre required upon entrance.
Forty-five per cont had the follow~up systems and kept a
continuous record of the students® health during the sntire
eollege oourse. The new organisation of the students!
health serviee was playing its planned pert and was aiding
in safeguarding the health of the students. Hygliene was
connidered am important course. Though lacking a standard
poliocy for glving the !ork; a8 larce number of institutions
wers using a required study. Practically every under-
graduate ocourse lsading to a dachelor's degree reguiraed
physloal eduoation credit.

The general outlook for the work in the oolleges and
universlities was exoeedingly bright. The schools had pro-
vided well organized, educational, healthful, and reoresa-
tional physlcal activities for their students, The great
amount of outdoor equipment plotured the stress put upon

playground activities.18 Figure 2 shows how physical edu?
cation has gained in popularity as a part of the regular

181.e0nard, op. ois., p. 300.
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curriculum in oolleges and universities from 1885 to the
present date.

Tho present system of physiozl edusation in the United
States may be called American but in reality it iz a con-
glomeration of all the leading systems of the world. The
leadere in the United States have combined the systematized
athletios of England with the systematized learning and
gymnastics of Germany for the %ypleal Americaen course. The
followers of Ling and Posse still hold to the Swedish play
and wedical gymnastics. The Danish system is belng given a
trial in some of the schools. However, the warious types are
over-shadowed by the Amerisan arrangement of taking the
mental concentration out of the formal gymnastios and putting
in mental recreation of plays and games. This plan has built
up & psychologlcal theory that is sound.

Physieal education, during the early years that sohools
wore established 1n America, found mno place in the currlicu-
lum. In faot, it was not uhtil well in the nineteenth
gentury that physioa; education recelved much prominence,
along with other subjects, when schools were first estab-
lished. These facts are shown in Table 3.

Physiocal education, during the last few yeare, has
meintained an organic relationship with the eduvational
program. "The four squa¥e nesuromuscular plan, not only

alds education in fulfiliing the physical, mental, social
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TABLE 3

DATES COLLEGES FOUNDED AND PHYSICAL
EDUCATION FIRST MENTIONED

|

Date Physieal Edu~-
Date cation Tirst
College Founded Hentioned

Harvard College 1836 1835
William and Mary 1860 1830
Tale 1701 1826
Princeton {College of ¥. J.) 1748 1833
University of Pennsylwania 1748 1830
Columbia (King's College) 1748 1830
Dartmouth College 1770 1836
U. of North Carolina 1789 1838
U. of Maryland 1784 1840
Ohio University 1803 -—

Jefferson College 1803 1840
Washington College 18086 1838
Hanover and Wabash (Ind.) 18323 1862
Illinois University 1829 1865
Alabama University 1831 1838
Iowa Weatern University 1848 1886
U. of Minnesota 1868 1888
Kansas Univernity 1885 1865
U. of Nebraska 1865 1988
Dosne College (Neb.) 1873 1873
U. of Colorado 1874 1874

and ethiocal ocare of the student's four years in gollegs,
but sends him homs with a knowledge for a lifetims of reorea-
tion,"17

Part 3--Athletios
The oommon attitude of the early ocollege authorities

17R, a. Xent, Forrest C. Allen, op. oit., p. 589.
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toward athletios, that they were an evll that had to be %o0l-
erated, and at times restrioted, has come down through the
history of American athletiocs.

The four sports, rowing, baseball, football, track and
field, that took the lead in the interoollegiate athletie
movement, sontinused to progress.

Rowing history has besn one of moderate growth with keen
interest for the annual regattas in the East and Far waﬁt.
It has found a place of great renown in the Olympic Inter-
national games,

Baseball, the great Ameriocan game to the pudblio, had at
one time a normal growth in eollegiate circles, but the in-
ability of the game to pay expenses the last few years has
saused the collegs direstors mush oonstermation. In some
schools baseball has been dropped, and full time given to
traok, while many other scheools are only luke~warm for the
continuation of the game. The professional problem has
always been a “Bugaboo® to ths college players and officials.
Without a doubt, this idea of professional teams taking the
rlayers out of colleges bafore they were graduated has had
scme bearing on the gradual decline of the sport in sohools
of higher lesarning,l18

Track and fisld events, am activities for individuals,
have contributed the greatest practical means toward growth

18Rice, op. oit., p. 185.
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in comparison with other intercollegiate sports. Gaining a
atrong foothold in the eighties, these sports have pro-
gressed in America at a rapid rate. The renewal of inter-
national contests in Athems, in 1898, found an American track
team composed of Ameriocan athletes at large, including former
and immediate college man, loadiﬁg the stars and stripes to

a well earned victory.l® The interest and splendid organi-
zation in traok has ocontinued to hold the sport in its suo—
aessful position.zo

Football, which 1s the most popular, most opposed, and
most condemned sport in the ovlleges, has had more ups and
downs in its history than all the other interacllegiate
activities. Brought in snd managed by the students back
in the early seventies, it grow into popularity as the sport
of sports in the colleges. The lack of proper control caused
the pltfalls 1% hss experienced, and at the same time handi-
sapped the development of other sports as well as the general
physloal edueation program in the colleges.

Following the organization of the football asaoeiation _
in 1875, the game seemed to be making some progress. But,
only too soon, the students, with their poor msnagement,
brought the game into bad standing because of thelr over-
anxlous methods of procuring highly paid ocsaches and'dragging

lgﬂﬁnkan op. ci%., p. 258.
30y enke, op. oit., p. 358.
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in professionals as players.

The attempt of the committee at Harward, in 1883, to
bring the oolleges under a "joint~econirol athletie group,"
composed of faculty members and etudents of the individual
schools, falled. This failure of joilnt regulation was a
serious bleow to intercolleglate nporta.al

In 1834, s ocormlttee made up of students and interested
Tavuivy, «upacsenting twenty—-twe of the leading institutions,
held a mgsting.

They attenpted to sescure the agrecment of the
college authorities to the follwing propositions: that
athletic and gymnastic instructores shall be appointed
by the faculty and not by the students; that oollege
teams must be confined to games with college teams;
that standing committees of college Yepresentatives
shall pass on the rules and regulations for odnducting
the ocontests; that no student may play on a team more
than four years; agg that gamaes shall be held on col-
lege grounds onlv.

This was a positive nove, but since the principles were not
generally aceepted, the treacherous footing of athletics
continued.

The Harvard faculty gave football its first serious set-
back by prohibiting the game at Harvard for the season of
1885. The report was %that the game of football as at pres—
ent played by college teams is demorallizing to the player

and spectators and extremely dangerous.®3® This drastic

31yeOurdy, op. cif., p. 115.
32piee, op. oif., P. 320. 331v34., p. 330,
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move of Harvard was met Dy rule changes in football in an
attespt to aliminate some of the objectiomable features of
the gane.

The intarcollegiate football committee met in New
York City, in March, 1888, and made rules that wers to
shange the complexion of the game during the next five years.
The radieal shanges made werast tackling was sxtended to the
knees; Torwards were prohibited from blocking with extended
arus; and the snapper back eould not run forward with the
ball until 1% had touched a third player.34

The changes introduced im Ameriean football, by W. A.
Brooks of Harvard, S. Harvey of Pesunsylvania, ¥. D. Beattiys
of Vesleyan, R. M. Hodge of Prinoceton, and Walier Qamp of
Yale, at the 1888 meeting wexre running a wholly unforeseen
course in bwringing on a veritable rewvolutiom. DPue te thess
changes, the famous, forseful, fearful wedges, and the
momentum mase of Princeten and Harvard; the introduetion of
heavy interfsrences into the offense by Tals; and the wn~
balanoed backfield formations were the sensational maﬁéuVGra
that developed im football,38

In 1893, the opposition to the momentum mass plays at
Harvazrd, and the undergraduate rivalry hbetweer Princeton and

B‘Henke, op. ois., p. 153.

3bparke H. Davis, *Yribute to Xnute Rookne,” Hotre Dame
Book of Tzribute, pp. 334-335.
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Yale became 80 bitter that it aplit up the old intercolleagiate
football assocoiation. This divided football into two sépa-
rate organizations with two sets of rules. One group favorasd
the rules permitting mass plays or the ¥flying-wedge,”* while
the other pointed out the da;gtr of this style of play and,
%0 eliminate thess evils, sinod for the open game.

The next twelve yesdrs found football, with all the
glaring abuses, pulling itsulf and athletios in general,
to destruction. Conditions became so scute in 1805, that a
football gonvention was oalled. The delegates from sixty-
oizht colleges appointed a commitiee to formulates rules and
correct the evils.36

Woodrow Wilson, Princeton's first football coach,
while fasulty chalrman on eports, forced into existenoce
a rule that only under-grasduates should play on repre-
sentative interoolleglate athletio teams, & principle
that is aommonplacq tog?y, but at the time, novel, radi-
¢al and revolutionazry.

In Deeeamber, 1905, tho.ntt and old rules ocommittee mot.
They made definite and preoise rules of play with orders to
offieials to enforce them. To make sure that their work was
suocessful, the committes crganised the first Intsroolleglate
Athletic Asscclatlon in the United States. This was to be
fan educating and supporting body for the betterment of inter-

collegiate athletics,”38 with the power to make rulss and

261bid., p. 5. 71p14, p. 5.

38p, a. Bargent, "History of Administration of Inter-

Collegiate Athletios,* Amerigan Physieal Edyeation Review,
IV, 260.
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regulations for ell major sports played by the oolleges.
The association, later to become the National Collegiate
Athletlie Assoclation, has been the sustaining guldanse and
power behind the athletic throne since that time.

The severs ¢riticiema and threuntened abolighment of
football continues year in and year out. The ability of the
rules comzittee to eliminate thes more dangerous aspeots of
the game, and to promote enormous finanolal returns makes
it possible for football to be the most popular intercollegiate
ﬂport.39

The development of the four historieal b®ranches of ath-
letics in the colleges of Amerioa has, without a doubt, been
the backbone for many other interolass, intramurgl, and
intercollegiate sporte that are fayed todny.

The most familiar of the new group, basket-hell, is the
popular indoor court game. Dr. James A. Nalsmith, while a
teacher and student at Bpringfleld, Massachusetts' Young
Men's Christian Association College, originated the game
in 1891-1892.%0 The new sport gained popular recognition
throughout the United Btates. The last few ysars have seen
the game extended across the sewen seas to find a game
welcome in many foreign lamds,

There is some thoupht that basket-ball exiested in

anolent times, since im some Maya ruins, they have found
arenas with modest sixed ocourts. At each end of the

381p14., p. 322. 3Oyenxe, gp. oit., p. 67.
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coury, rather
was fastened.S

Milllons of boys in the United 8%ates took part in

Eigh wp, a hoop, muoh like ours today,

" basket-ball each year. The intercollegiate conférsncea
have brought basket~ball forward as one of the major aports.

Tennis has Tound & favorable position in the college
puysical eduoation program. From its early development in
the United States, in the early seventies, 1t has spread as
a recreational sport for all, 8inece 1800 1t has developed
as a great intercollegiate eport, and today holds an lmportant
rl&aé.

LaCrosse, taken from the old Indizn war-like game of
"baggataway,® has found favor as an intercollegiste sport in
prastarn colleges. The "Big Thres," Harvard, Yale and Prinoce—
ton, were ploneer achools that developed {eans as early as
1881. 8ince the organization of the United States Inter—
sollegiate LaCrosse Aaaooiﬁtion in 1923, the interest has
been even greater.dd

The other intersolleginte games that have won a place
in the program arei boxing, fencing, goll, gymnastics, polo,
rifle-shoéting, skiling, and wreetling. While in the intra-
mural program, we find the following eperis: badminion,
bowling, handball, hone—uhooa-, hookey {field and ioce),
Rugby, softball, soccer, spesdball, sqgussh, and volley ba.il.

311bids, p. 69, 331144., p. 317 and p. 340.
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Intercolleglate athletics, during the last twenty-five
years, have made an enormous growth. A survey in 1909 gave
the following statisties: eighty per oent of the colleges
gave rezular instruction in athletics. The work was pre-
soribed in twenty-two per oent of the schools, msd twenty-
Tive per oent gave positive oredit for it. The instructors!
salaries were pald by the budget by thirty-two schools, by
the students in thirty-four schools, and by the achool and
students in thirty-nine. Only four of the ocolleges attémptod
to oontrol athletics, while 104 made no effort whatever. The
Tules goveruing amateur standing and eligibility of athletes
were enforoed in better than sighty-~-five per cent of the
eolleges.3d

In Dr. Meylan's r»eport of 1916 the athletic situation
in colleges found ninety-three per ocent of the schools par-
ticlpating in intercollegiate athletics. The teams were
governed by the faculties of the colleges in thirteen
per sent of the schools, while forty-eight per cent were
ruled by the college students, and thirty—two per cent wexe
under the jurisdiotlion of the alusni. The salaries of the
ooaches were pald by the colleges in fifty-eight per oent
of the oaees, by the athletic association in thisty per
csnt, and by both in twelve per cent. One hundred and

336, 1. Meylan, *The Status of Physical Eduoation in

American Jolleges, " Ameploan Physiocal Education Resview, XVII,
p. 80.
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seventy ol the colleges, or eighty-five per cent, favorad
the plan to have all intercollegliate athletles controlled
by the ocollege authorities.

The growth eontinued, and in the next five years we
£ind from the report of Dr. Meylan's committee that 203 of
the colleges were taking part in athletiocs. TForty of these
were governing the activities, six were managed by the stu-
dents, 108 by the college and students, and sixty-two by the
college, studenta, and alumni. Coaches were hired, pald,
and fired by the oolleges in 159 schools, by the athletloe
association in forty-seven schools, and by the coellege and
athletic assoclation in twenty echools. One hundred and
£ifty-eight (83%4) institutions favored college control as
advooated by the Batlonal Oolleglate Athlstic Assoclation. 34

Athleties continned to progrese betause of the outdoor
aetivity and the inoreasing interest in the great movement,
¥Athletios for all.® The report of Marie Ready in 1927
shows the rapid and enthusiastie growth of intramural ath~
letics, the importance of having all athletio gumes undsr
careful superviaslon, and the sirong tendency among the col~
leges to abolish the old method of joint control by faoulty,
president, students, and alumni over athletics. The new
thought ocalled for the ocontrol of all athletlos by the

34, L, Heylan, "Report of the Uonmittae on Status
of Physical Education in American Oclleges," éggg;ggg Physi-
gal Education Review, XXY. “EE (1918), XXVI,
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department of physical educatiosn. P

The modern %rend of physieal education and athletiocs
in the ocolleges has been handieapped by inadequate knowl-
sdge and firm oontrol. Under the leadership of such men
asy Hitohoock, Sargent, Aronold, Suliok, Hartwell, Meylan,
and McKenzie, physical eduocation advancsd, in spite of the
erratic systems and lack of os-opsration in tha_ field,

In the sarly nineties, there was organized the Ameriean
Assoclation for the Advencsment of Physieal Education. With
the support of the Assoglation, physicsal edueakion work
gradually gained recognition. BEy the end of the first deosde
in the twenitleth eentuwy, 1t held a favorabls position in
the oolleglate program. In 1937, the physical education
courses for college men were numerous. The expsmsion, with-
in its own fleld, found hygiene, first ald, and health edu~-
sation, in general, playing am important part with the
formal work and the new 'play far all' movement.

Ruxning wild, and in a parallel course to physical edu-
"@ation, interocolleglate athleties with all the evils of the
sporting world was pul}ling, tugging, and ruining thelr ad~
vanoecs in the educational field. The unwieldy stucent com—
trol and the tastios of managing the sports continued watil
1805. At thet time, the organisation of the Kntercollegiate
Athletioc Associatisz brought to light possibilities fox

*Sready, gp. oif., p. 41
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propar control of sports. College authoritles, profiting

by the suggestiona and support of the new associations, began
to take hold of the entirs physical edueation program. Since
1810, there has been the slow but sure unifiloation of physi-
eal education and athletios under one department.

This combination has %aken years of untiring efforts
by broad-minded men in order to bring 1t about. They found
student control of athletlocs the hardest to break down, and
sometines there is the question if L4 has happened. 1In
physical edueation they had to conquer the practices of
Jealous leaders with thelr wague and diverse alms,

The sucoess of the plan was due, more or less, to natural
causes. Play opened up the long clused ahannel of natural-
ness and self expression that gymnasties with their meohaniesl
devices held in restraing. _

A1l in all, the gradual growth of these two independent
types of physlcal exercise into one grsat pulsating organiza=-
tion has alded educatiion in its building of physical, moral,
mentsl, and social charaoter for men in the colleges and

universities.o®

Part 3=-—Hesalth
The first health instruction ococourred as early as 1833

in the Bowdoin Bchool of Boston. Master Andrews was inter-
ested in anatomy and every pupil rsoelved instruotion in the

36Raymond A. Keny, Forvest 0. Allen, op. gi%., p. 269.
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gtructure of the human body. Anatomy, generally szssoclated
with physiology, continued to be taught in many schools as
a branch of science. Howsver, 1in 1847, a committee was
appointed fto report upon the expedieney of introdusing the
study of physiology into all schools, and the most expedient
mode and means therefor.® ' The schocl commitiee accepted
a favorable report and imstruetion in physlology, as & sepa~-
rate subject, began the followlng year. The selection of
the firet physioleogy text books would make an interesting
contrast with our modern books in health educatlion. John
Gascom's *Firg$ Lessons in Human Physiology“ was selected
for most of the schools for boya.33

The subject of hyglene forged to the front in 1850 when
the legislature of Mac:achusetts, at the suggestion of Horace
Mann, authorized hygiene as well as physiology to be taught.
Teacher treining alsc started with the law whioh required all
4eschers to be examined thereon. The growing emphasis in
hycgiens, and the welfare of the pupll gave rise, séme time
later, to the formation of an unofflolal organization ealled
the Masmachusettes Emergency and Ryglene Association. One of
the first ventures was & saries of five lectures to all

teachers to be held at Boston Normal School on (1) heating

3%r0hn P Sullivan, *Milestones of Pro .
. y gress, .JQHIE%l
Qotober,

of Health and Physioal Edugation, Vol. VII, p. 475,
1238,

381pid, p. 475.
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and ventilation, (3) epidemies and disinfection, {(3) drain-
age, (4) oare of syee and (5) the nervous system, 39

Health instruotion, although started over a century ago,
had many handicaps to retard its progress. The early anatomy
tesaching wam purely disoretioneary with the nasters, or was
gonsldered as a part of a larger field of study. BHEven the
early laws were permissive in nature, and it was not until
1885 that physiology and hygians teaching were made oompul~
sory in many schools.

¥e have passed through several stages of development
with reference to our conceptiom of school health work. The
firet important change in %axtbooks and in ococurses of study
in health was in the direotion of less attention to suech
subjects as: sanitation, hyglene, proper diet, the importance
of plenty of slesp, frash alr, and mentsl and emotional
health. Thers ware two izportant reasons for this change
in emphasis i health instruetion. First, edusators dbegan
to realize the layman dées not need the same kind of in~
formation as is needed in the tralning of a epeoiaslist.
S8econd, people became oonsclous of the tremendous importance
to health of such matters as sanitary and hygienic oondi-
tions; so, the new emphasis was placed upon simple rules
and knowledge that would funotion in the lives of most peo-
ple. The most important change in amphasis has bsen in the

391vid., p. 475.
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direction of the teaching of health habits. Today, health
e'duea.tion 1s largely a matter of providing and maintaining
health by practicing the slmple rules and hablts of eiercise,

sanitation, and hygiens.



OHAPTER VII
GENERAL SUMMARY, CONCLUCIONS, ARD RECOMMENDATIONS

A. General Summary

An effort has been made in this study to summarize
the growth and develorment of the physiocal eduscatlon progran
for men in the colleges and universities of the United
Btates. lMethods used in making this survey were by refer-
ences to the compiled historioal data and by personal inter-
views with leaders.

In the survey made of awvailable literature dealing with
the subjeoct, it was found that material was inexhaustible in
the amount previovaly written on the warious aspects of the
subjsoct. Thus, the early chapters of this study are a gum-
mary of the important developments as they pertained to the
subject. It was found that the foreign influence on the
development of physical edueation in the oolleges of the
United States was vital. The desire of the foreign leaders
of the physical movement in their own countries was to build
strong minds and bodies through organized exercise that they
misht have a strong independent nation able to defend itself
mantally and physioally.

It is to Charles Follen, one of these forelgn enthusiasts,
that the colleges of the United States owe much credit for

87
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the initial physiocal edusation olass at Earvard in 1835.
This beginuning, with greast interest for something new and
different, was short lived, due %01:(1) the lmok of proper
physiologieal knowledge; (23) laok of interest in the ocom—
munity; and (3) the sttempt to unite physical exercise with
manual labor. However, the imprint was left, and it was
only a question of time wntil leaders in physical edusation
would bring forward systems that would be acoepted by the
institutions of higher learning.

All through history, wer has reascted favorably for the
physical development of men. Sueh was the oase following
the Oivil ¥ar, Hhﬁn physical education mads its second
appearance in ecollsges, the eduocational leaders realized
the need of healthy bodles, but wers slow te accept the
erratic program beeasuse of its uncertainties. The true
leadere for the aause of physical eduocation advaneed oau~-
$iously besause it wang necessary for them to have results
in order to prove their polints.

In a parallel line to physical education following the
Civil War, the early interccllegiate athletic movement oamse
with students at the helm. The detsrmining faotor for the
progress of athletics was the students' desire to do some-
thing in the way of reoreation that gave them the thrlll of
proving themselves superior to others. The history of ath-
letizs Las passed through yesrs of limitations and restriotions,
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inadequate rules of play and lack of definite organigation,

to ite present status of directed activity,

B. Results and Conelusions

The growth, developmemt, and present day oonditions of

physical education and athletice found in the survey of

literature, gave the following general eonolusions:

1. That

- 3

b.

Q.

3. That

- N

the growth has been one of trial and errer.
The initial movement with 1is immediate sucocess and
rapld declination prove& 40 be & foundation for the
future, |
Erratic procedures have been stepping stones as well
as handicaps in the forward movement.
The determination of the leaders for success in both
fislds promoted the program,
the gontinued progress has besn due to!
The college administrations recognizing the work as
part of thelr sducational syetem byt
(1) Employing mem with sducational baockgrounds
as menbers of thelr faculties to direct the
work,
{38) Employing phyeicians in the departments to
cars for the health of men students.
(3) Presoribing the work ae o par£ of thelr
college currioulums.
(4) Appointing boards of ocontrol and committees
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to aid in governing the work,

(5) Finanolal ewpport.

b. The tendency toward unifieation of physieal education
and athletic departments, due to!

(1) The general 4raining of leaders in all
phases of health education.

{2) The vuilding of facilities eapable of meet—
ing the broad demands of the sudbject.

C. Reoommendations
This study hes been & general summarizing of the growth
and development of physiozl education for men in ths colleges
and universities of the United States. Further investiga-
tion would be deslirable along the followlng:

(I) Analysis of theory and practice of individual sporte
and class activities designed to determine the gen~
eral benefits, ocost, and qualifieations of those in
chargs.

{2) Analysis in courses in healih development offered
in the edueational program.
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