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Introduction 

This paper will analyze Mexico's education system, its deficiencies, and corporate social 

responsibility (CSR) programs. The question to be addressed in this paper is whether CSR 

education programs in Mexico surpass the CSR standard to do no harm1 by actually responding 

to current needs of the Mexican educational system. 

At the beginning of the twenty-first century the effects of globalization, both positive and 

negative, have become more apparent. The expansion of market economies and free trade has 

left multi-national corporations owning an increasingly disproportionate amount of wealth and 

property worldwide. A report by Corporate Watch indicates that, "two hundred corporations 

generate more than a quarter of the world's economic activity" (Cragg, 2001, 5). Profits, 

however, are no longer the only concern for corporate owners. As a corporation expands so too 

does the number of stakeholders, including customers, investors, employees, and even 

communities placing multiple and occasionally contradictory demands, on corporations. 

As globalization reshapes the worldwide economy, analysts and academics consider both 

the effects of globalization and who should be responsible for assisting the less fortunate in a 

globalized economy. A growing interest and emphasis is being placed on a concept known as 

corporate social responsibility; businesses, academics, community leaders, and others each add 

their unique perspectives to the controversial discussion of exactly how far businesses should go 

in responding to needs of the communities into which businesses expand. Businesses engage in 

community action both domestically and internationally, but the focus of this paper will solely be 

on international corporate philanthropic efforts. 

1 Doing no harm is a standard used throughout corporate social responsibility literature. Basically, a corporate 
program is classified as doing no harm if it does not exacerbate a current problem or create a new problem within a 
given society. It is a standard that does not require the corporate program to make a positive contribution to socio-
economic problems, but requires the corporate program to refrain from magnifying problems. 
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CSR is not a homogenous theoretical concept. Within this construct there are different 

definitions, subdivisions, and categories, each with an extensive literature base. Later in this 

paper some of these theoretical questions will be addressed. This paper will utilize the definition 

of CSR provided by Geoffrey Lantos, a professor of business administration at Stonehill College. 

He defines CSR as the "obligation stemming from the implicit 'social contract' between business 

and society for firms to be responsive to society's long-run needs and wants, optimizing the 

positive effects and minimizing the negative effects of its actions on society" (2001, 5). By any 

CSR definition, it is almost universally agreed that businesses have some degree of responsibility 

toward addressing inequalities magnified by the globalization process. As pointed out by Cragg, 

"with the advance of globalization, the view that the sole responsibility of corporations is to earn profits for 
their shareholders is increasingly difficult to maintain The elimination of corruption, respect for human 
rights, adequate working conditions for labour, and healthy local communities are all important priorities" 
(2001, 1). 

Economic and social inequalities existing between and within the developed and 

developing worlds are not new phenomena; however these disparities have not decreased, and 

arguably are increasing, as market economies expand. Who should address these inequalities is 

the question at hand. Although it is normally agreed that governments are mainly responsible for 

helping their societies develop, international actors, i.e. non-governmental organizations, 

international donors, and, increasingly, the business community, all play a large role in assisting 

communities. Despite the fact that businesses cannot and should not address social inequality 

alone, their actions demonstrate that they can both financially and non-financially assist 

communities to address socio-economic problems where they have a vested interest. 

CSR is a growing concept internationally, but the extent to which this idea has had an 

impact on Latin America is unclear. Some authors, such as Wesley Cragg, argue that, in Latin 

America the business community has not done much to address socio-economic ills (2001, 8). In 
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contrast, a report by the Business Roundtable states, "by exporting to Latin America not only 

their products and services, but also their principles, high labor and environmental standards and 

technologies, U.S. companies are improving the standards of living in Latin America" (2001, i). 

The information presented indicates that assistance from the business community in 

addressing Latin American social ills would be beneficial. This paper will utilize the case of 

Mexico to analyze the impact that corporate social responsibility programs can have in 

addressing national problems, specifically regarding education. This paper explores the 

following two questions: 

• What is the scope of CSR programs? 
• Are education CSR projects responsive to deficiencies in the national education 

system? 

The focal point of this paper is whether multi-national corporations in Mexico are fulfilling their 

corporate social responsibility regarding the education of Mexican youth in a manner that 

addresses the deficiencies in the national education system. In other words, when corporations 

establish a partnership to educate the youth of Mexico, are they successful in doing no harm? 

Also, is this solely charitable giving or is this corporate assistance responsive to a timely problem 

that has been inadequately addressed within the local educational system?2 

Corporations become involved in CSR projects for various reasons: personal interests 

because their families and business partners live in the community, business incentives, i.e. tax 

incentives or publicity, and/or for purely charitable reasons. This paper will analyze whether any 

of these motivations encourage corporations to respond to localized needs. The hypothesis to be 

critically analyzed is that corporations usually succeed in their efforts to do no harm, but that 

2 It is beyond the scope of this paper to address the idea of whether corporate social responsibility is universally a 
good idea or whether Mexico's educational priorities are truly beneficial priorities. This paper will only address 
whether existing education CSR projects in Mexico fit into nationally identified education goals. This paper should 
not be interpreted as either an endorsement or criticism of all aspects of either corporate social responsibility or the 
Mexican education system. 
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only a small minority of corporations actually fill holes in the education system that extend 

beyond governmental efforts. 

Prior to critically analyzing the data to determine if this hypothesis is accurate, there are 

several theoretical issues that must be examined. The first section of this paper will present a 

literature review addressing CSR theory at length including, but not limited to, explaining the 

evolution of the term's definition, analyzing various theories, investigating historical origins of 

the concept, recalling some of the major theorists and authors, and reviewing relevant criticisms. 

This section will also provide examples of current CSR projects worldwide. Finally in this 

section there will be in-depth analysis of the specific role that education plays in CSR programs 

and why education should be a priority for businesses when developing CSR programs. 

Section two of this paper will provide background information on the case to be 

addressed, with a discussion of CSR in Latin America. This section will start with an 

explanation of why Mexico is important to study and investigate, which will be followed by a 

brief general description of Mexican history and its role in the Mexican education system. 

Finally, there will be a discussion of the structural nature of Mexico's education system. 

Section three of this paper will focus on the research conducted and data gathered for this 

project. After providing a list of corporations in Mexico that have education based CSR 

programs3 and justifying the cases chosen for this paper, there will be a detailed explanation of 

how the research was conducted and why. Then this information and the data reviewed 

3 The information regarding corporations currently involved in education-based corporate social responsibility 
programs, was collected from a variety of sources, including books, journal articles, the internet and personal 
interviews. This information was also summarized in an extremely brief fashion so as to include a variety of 
information, however this summary does injustice to the depth of each program. If this list falsely includes or 
excludes businesses, it is unintentional and should not be interpreted as the author's moral, political, or personal 
judgment of the corporation or the program. If one is interested in a particular program or in a business, that 
business should be contacted directly. 
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regarding CSR programs will be analyzed to prove or disprove the hypothesis presented above. 

Finally, connections will be drawn between the data analyzed and broader CSR theory. 

In section four final conclusions from the data will be summarized and suggestions 

regarding future research on corporate social responsibility and Mexico or corporate social 

responsibility and education will be presented. 
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Literature Review 

Corporate Social Responsibility Theory 

Prior to studying the linkages between education and Mexico and corporate social 

responsibility, it is important to briefly analyze CSR as an ideological concept. As discussed 

previously, corporate social responsibility is a heterogeneous concept with varying definitions, 

branches, subdivisions and theories each with its own unique body of literature. It is impossible 

to review CSR without recognizing that other terms such as business ethics, corporate 

citizenship, corporate social responsiveness, social obligation, public responsibility are often 

used as synonyms or explained in relation to CSR. This paper does not cover all of the debates 

surrounding these various theoretical ideas, due to lack of space, however the following will be a 

brief attempt to explain some of the basic ideas regarding the historical origins and definitional 

evolution of this field. 

When and why did the idea that businesses must be responsible for more than gaining 

profits take hold? The reason that businesses are held to a high standard of social responsibility 

has been explained partly by the advance of global modernization. Kilcullen and Kooistra argue 

that if corporations are generally given the same rights as humans and are responsible for most 

financial activity, "their potential for causing both physical and financial injury to their 

employees, their customers, their communities, and the national economy cannot be 

exaggerated" (1999, 159). In response to the growing consensus with this reasoning, US 

companies contribute to various causes domestically and internationally. 

"Many focus their time, energy and resources on education and scholarship programs for local children, 
especially the most underprivileged. For example, some companies participate in 'adopt a school' 
programs and provide the resources for new school construction, textbook purchases and other necessities. 
These companies also provide tremendous support for hospitals, needy families, environmental and 
conservation programs, AIDS prevention, and victims of emergencies and natural disasters" (iv). 
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Recognizing that corporations are engaged in more than profit maximization and that 

they may be classified as a group with an obligation to the community, the origins of corporate 

social responsibility theory will be analyzed. The following brief history of this concept is 

mostly derived from CSR scholar Archie B. Carroll's analysis. For centuries the theory of CSR 

has been evolving; however, starting with the 1950's seems sufficient "since it could be referred 

to as the modern era of said concept" (1999, 270). Howard Bowen is frequently referred to as 

the father of CSR; his works throughout the 1950's explained that corporate action could not be 

relied upon as a panacea for social ills, but that businesses should make a difference of they were 

guided by community imperatives in the future. Morrell Heald can be labeled the second most 

important CSR theorist of the 1950's; his provision of information about CSR from the first half 

of the twentieth century was his unique contribution to this field of study (1999, 270). 

In the 1960's as the public became wary of business practices, businesses were held to 

higher standards of ethical behavior. According to Lantos, this was a response to the recognition 

by people that 

"repressive labor practices could be found at even some of the most admired corporations, unsafe products 
were being sold, the business system was taking a toll on the natural environment, society was not 
succeeding in elevating those most economically deprived, bribery was occurring on an international scale, 
and morality was being compromised in the pursuit of money and power" (2001, 3). 

This could be a main reason that in the 1960s there was a greater effort exerted toward 

formalizing definitions of CSR. Keith Davis, Joseph McGuire, Robert Blostrom and Clarence C. 

Walton were this decade's major authors contributing to the goal of more clearly defining CSR 

(Carroll, 1999, 271). 

Morrell Heald continued writing about CSR in the 1970s and others, such as Harold 

Johnson and a group of businesses and educators known as the Committee for Economic 

Development, joined the field to try and resolve the confusion regarding this vague concept. In 
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this decade there is ample reference to similar concepts, i.e. corporate social performance, social 

obligation, and public responsibility, in an attempt to differentiate these concepts from one 

another and from corporate social responsibility. In the 1970's some of the other individuals that 

contributed to the definitional evolution of CSR are Steiner, Davis, Preston and Post, and Carroll 

himself (Carroll, 1999, 291). 

In the 1980's the focus of theorists tended to shift from the goal of defining CSR to 

exploring these other thematic areas. Some of the varied alternative theories that were 

researched extensively include, "corporate social responsiveness, public policy, business ethics, 

and stakeholder theory/management" (Carroll, 1999, 284). In the 1990's these alternative 

theoretical ideas were anchored as CSR receded; however, this should not be interpreted to mean 

that CSR as a concept is no longer useful. Instead, CSR has been used as a springboard for other 

ideas. Most recently, the field of corporate citizenship has been growing immensely, however, 

academics have yet to articulate the extent to which this field interacts with the other constructs 

discussed above. 

Realizing that CSR is a field that has grown and drawn much attention in the last half 

century, it is now important to attempt to define CSR. This paper will now present some of the 

more popular definitions and then explain some of the criticisms of CSR. Most theorists, 

although providing differing definitions and theories for how corporations should respond to 

their communities, do agree with the basic idea established by Carroll that there are four types of 

corporate social responsibility: economic, legal, ethical, and philanthropic - the first two being 

mandatory and the second two being desirable or even expected by society (Sharifzadeh, 1998). 

The following are by no means representative of all the varied CSR definitions, but do 

show some of the most common definitions: 



• According to Dan O'Brien, "The World Business Council for Sustainable Development defines CSR as 
'the continuing commitment by business to behave ethically and contribute to economic development while 
improving the quality of life at the workforce and their families as well as of the local community and 
society at large' " (2001, 3). 

• According to a 2001 report, the Business Roundtable defines CSR as "a company's commitment to adopt 
corporate policies and to implement decisions that take into account the impact on a range of stakeholders 
in addition to the company's owners - from employees and their families, to suppliers, customers and local 
communities" (v). 

• According to Geoffrey Lantos, "CSR entails the obligation stemming from the implicit 'social contract' 
between business and society for firms to be responsive to society's long-run needs and wants, optimizing 
the positive effects and minimizing the negative effects of its actions on society" (2001,5). 

• According to Kilcullen and Kooistra, CSR requires an understanding of business ethics, which are the "set 
of principles that guides business practices to reflect a concern for society as a whole while pursuing 
profits" (1999, 158). 

Although these are definitions of corporate social responsibility as a whole, many authors 

provide definitions of CSR subfields. For example, Geoffrey Lantos defined strategic and 

humanitarian CSR. He argues that businesses should not strive for genuine philanthropy but that 

"strategic CSR - is legitimate since it helps achieve the firm's financial obligations" (5). He also 

defines humanitarian CSR as including "all philosophies, policies, procedures, and actions 

intended to enhance society's welfare and improve the quality of life, and it involves linking core 

corporate competencies to societal and community needs" (2001, 5). 

As is apparent from the definitions above, businesses, academics, philanthropists, and 

communities each have unique views of what CSR is. However, there does appear to be some 

consensus that businesses should respond in a positive way to the needs of local communities. 

After establishing this, it is now important to address some of the frequent criticisms of CSR. It 

should once again be noted that the goal of this paper is not to wholeheartedly endorse or reject 

CSR as an idea but to analyze the effectiveness of educational CSR programs in Mexico. 

However, it is valuable to include some of the common debates surrounding CSR. 

Wesley Cragg reminds us that globalization is a substantial impetus for the emphasis on 

CSR by both governments and corporation. He argues that globalization demands a universal 
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value system that can be applied in diverse cultural settings; this encourages corporations to 

make positive contributions toward communities abroad in which they have a vested interest. 

Globalization is hindering the ability of governments to respond to increasing social needs for 

multiple reasons, such as wealth concentration and by weakening "the capacity of nation states to 

regulate business activity" (2001, 5-6). 

While the goals of CSR are optimistic, Dan O'Brien articulates reasons why traditional 

CSR programs are not yielding substantial benefits. He says that the first problem is a limited 

supply of funds and a growing number of places needing contributions, which dilutes any 

significant impact. For example, Coca-Cola invests in all geographic regions of the world and 

within each region it must divide its resources not only among competing internal geographical 

demands, but also among various social causes, such as healthcare, education, and the 

environment. O'Brien says the second problem with CSR programs is that corporations fail to 

take advantage of non-cash resources that they could contribute to communities (2001, 4). For 

example, companies could contribute to social causes by donating excess materials and supplies 

or through employment volunteer efforts. 

Aside from scholars noting that CSR has not had as large of a positive impact as once 

hoped, some scholars, such as David Henderson, go further and posit that CSR programs are 

harmful. Henderson argues that the consensus on the beneficial nature of CSR programs is 

flawed and can be criticized for two main reasons. First, CSR presents a distorted and 

oversimplified worldview, evidenced by corporate focus on addressing symptoms, but rarely 

causes of socio-economic problems. For example, a corporation providing free school breakfast 

and lunches ignores the structural problems that created this situation. Second, community 
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responsibility merely burdens corporations which risks lower productivity, hence making all 

people poorer in the long-term (2002, 28). 

Henderson is not alone in criticizing CSR; however, many disagree with this criticism 

and argue that CSR programs are essential for businesses to survive, since profits depend on 

reputations and this in turn depends on the community viewing the corporation in a positive 

light. Some even suggest that the sustainability of capitalism is dependent upon corporations 

engaging their communities with CSR programs since this is a mechanism for modern capitalism 

to "be given a human face" (Henderson, 2002, 27). 

An extensive debate on whether businesses should concern themselves with the socio-

economic needs of their community continues to rage. However, this debate is much too broad 

to continue here, therefore this paper will now proceed with the assumption that CSR programs 

exist and that the question to be addressed is which types of CSR programs should be given 

priority. Why is education an important part of CSR? 

Corporate Social Responsibility and Education 

Educating the earth's population has generally been accepted as a positive goal and the 

idea has encountered little resistance over time. "For over three hundred years, people on this 

continent have agreed on the importance of education, but have disagreed on how it should be 

controlled, financed, organized, conducted, and evaluated" (Nelson, Palonsky and Carlson, 2000, 

xvii). The role that businesses can play in controlling, financing, organizing, conducting and 

evaluating education has increasingly come into focus. This part of the paper will explain how 

both the community and corporations benefit from education based CSR programs. 

Diverse stakeholders worldwide generally refer to education as a positive contribution to 

a child's life and to society as a whole. "For a variety of reasons, schools continue to be one of 
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the most critical issues of the twenty-first century. Education represents the continuation of the 

past and the direction of the future for all societies" (Nelson, Palonsky, and Carlson, 2000, 5). 

Many see children as the critical group to reach since children 

"represent the primary periods for shaping values, human capital, social and cultural capital and 
citizenship... Education and learning must create not only 'human capital' for the sake of economic 
development, but also social capital, democracy, tolerance, and equity" (Minujin and Perczek, 2001, 330, 
347). 

It is initially apparent that educational CSR programs provide good publicity for the business 

both within the community where it is operating and worldwide. This publicity could have direct 

positive effects on the business; however there are other reasons why businesses should partake 

in these educational CSR programs. Since it is generally agreed that education is critical for a 

society to develop, most scholars have articulated three main types of development that 

education promotes: economic, socio-cultural, and political. Within each of these categories it 

will become apparent that educating the populous of a society can benefit both the corporation 

and the society, hence providing support for the position that education should be a priority for 

CSR programs. The first type of development to be addressed is economic development. 

Since the 18th century, neoclassical economic theorists, such as Adam Smith and John 

Stuart Mill, have argued that the human dimension of economic progress should be the focal 

point of economics. Hence, some theorists postulate that education contributes to national 

economic development by increasing the skills of the labor force. Psacharopoulos ostensibly 

provided the most comprehensive evidence that economic growth results from educational 

investments (Cipollone, 1994, 1648-1649). Heisler and Anderson argue education is a major 

determinant of a nation's success in achieving economic progress by advancing the claim that 

human and economic development are so closely intertwined that "one cannot progress without 

simultaneous advancement in the other" (2001, 321-322). Another author articulates the positive 
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correlation by saying that "there is sufficient evidence to show that even marginal increases in 

primary schooling, both length of time in school and achievement increases, result in later 

increases in economic productivity" (Sharpes, 1990, 25). 

Consensus on the question of educational impacts on economic growth is non-existent 

among academics and policymakers. Some theorists from the 1960's and 1970's, i.e. Coombs 

and Weiler respectively, question the direct relationship between education and economic 

growth. Others, such as Klees and Easton in the 1990's, also argue that there are alternatives to 

the human capital viewpoint, such as institutionalist or neo-Marxist approaches, when analyzing 

the relationship between education and economic development. The institutionalist approach 

would look at social patterns, which shape the supply and demand for education while a neo-

Marxist philosophical approach would articulate how education negatively impacts economic 

growth by producing social inequality (Cipollone, 1994, 1649). Many other analysts of this 

relationship, such as Bowles, Gintis, Camoy, and Levin point out that policy adoption 

irrespective of the negative impacts that education can have on economic growth, can create 

more problems than are solved. Research indicates that education may or may not be vital for 

economic development. It appears that context specific analysis is vital in determining this 

relationship. 

Education does not have a direct impact solely on economic growth, but can also have an 

indirect impact on the economy by causally promoting "better health, lower crime, political and 

community participation and social cohesion.. The level of completed education is one of the 

most important predictors of many forms of political and social engagement" (OECD, 1997, 33-

34). Some argue that social development is a pre-requisite to economic development; however, 

there are some proponents of social and cultural development for its own merit. Analysts have 
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studied the relationship between education and this type of development and propose that 

obtaining an education allows people to adapt to changing environments. For example, a noted 

academic conducted studies in the Middle East in the 1960's and drew this conclusion, later 

claiming that these relationships regarding adaptation to altering environments could also be 

found in Mexico (Cipollone, 1994, 1650). 

Although it seems logical that social development would be an inevitable outcome of 

education, Cipollone points out several criticisms of this correlation. Not only does education 

face the traditional critique as an attempt at westernization,4 but it is also critiqued because it 

relies on the faulty assumption that "modernization inevitably leads to development" (1994, 

1651). This assumption is faulty because it ignores brain drain, a concept used to describe the 

migration of an educated populous from a developing nation to a developed nation in search of a 

better quality of life. Education could also disrupt social relationships, interrupt traditional social 

institutions and prevent resource redistribution, which is a pre-requisite to social development. 

A study done in 32 Mexican states 

"concluded that literacy level was related to the provision of basic needs such as the eradication of infant 
mortality, nutrition, clean water, and healthcare. Furthermore it was argued that Mexico would lag behind 
other less developed countries in per capita income until these basic needs were met" (Cipollone, 1994, 
1651). 

Links between education and social and economic development have both been 

discussed, but education also arguably has direct ties with political development. Prior to 

discussing this relationship it is important to define political development as "high levels of 

political integration and political participation. These processes include political socialization, 

4 Many people critique education as a Western concept used as a mechanism to control other societies. Many 
societies and cultures were/are not interested in formal education systems and argue that being encouraged to 
provide this type of education is analogous with encouraging them to destroy traditional cultural patterns. Education 
is also criticized as merely a reflection of power relations. Academia, like other social institutions, frequently has 
cultural and political links with hierarchical ideals that include/exclude, label people as subjects/objects, and 
encourage social acculturation. A plethora of literature exists should one wish to further investigate education as a 
theoretical construct. 
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the preparation of political leadership and political integration and the development of national 

political consciousness" (Cipollone, 1994, 1651). There are several ways that education can 

promote political development: it encourages political socialization and citizenship values, 

promotes leadership qualities by creating an elite that is still able to identify with the general 

populous, and contributes to promoting national identity and consciousness (Cipollone, 1994, 

1652). 

As one could expect, there is no consensus regarding the positive correlation between 

education and political development; some suggest that there are many contrasting examples. 

The direction of the relationship between education and political development is also not 

universally agreed upon, since some suggest that education is merely a political product. 

"Political systems can shape the curriculum, the forms of assessment, discipline, and also the 

extent to which young people participate or leave the school system" (Cipollone, 1994, 1653). 

Educational investments result to some degree in economic, social and cultural, and 

political development. Although the degree of correlation is controversial, it is apparent why 

these debates are of great interest to both businesses and communities alike. Economic 

development not only means less poverty for the populous, but will also allow for greater 

business productivity. Social development ensures the populous is buying and selling, as well as 

participating in the modernization process, which is a positive atmosphere for companies. 

Political development is also critical for businesses since without political stability it is 

especially difficult for corporations to survive. Since educators, the populous, and businesses are 

all interested in students' future employability it is argued that there is a "convergence in the 

goals of businesses and educators" (Taylor, 1998, 397). 
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Case Studies 

Significance of Mexico 

After reviewing the literature surrounding CSR and identifying the various reasons that 

education programs are important to corporate social responsibility, it is now important to shift 

the focus towards the case investigated in this paper. One might ask why Mexico is an important 

nation to study. Why should the United States pay attention to this country? Why should the 

rest of the world care about Mexico? What implications does Mexico's educational success have 

for other parts of Latin America and/or other parts of the world? Apart from the humanitarian 

desire for individuals to have the opportunity to obtain a basic education, there are pragmatic 

advantages to focusing on education in Mexico. 

The Americas is a unique region with countries at all stages of development. Businesses 

from more developed countries in this region, such as the United States, are progressively 

gaining greater access to the developing countries in this region, such as Bolivia, Mexico, and 

Guatemala. After the 'lost decade' of the 1980s, Latin America has made significant social and 

economic progress since the early 1990s; however this progress has not eliminated poverty or 

other social inequalities. "Almost 60% of Latin American children under the age of 15 live in 

poverty and constitute more than 1/3 of the poor in Latin America" (Bartell, 2001, xxi). An 

international consensus exists among experts and agencies, i.e. the World Bank (WB), the Inter-

American Development Bank (IADB), the World Health Organization (WHO), and the United 

Nations International Children's Emergency Fund (UNICEF), that children's poverty issues and 

specifically elementary and secondary education for children must be a priority (Bartell, 2001, 
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xxii). This is one of the reasons it is important to analyze the effect that globalization is having 

on education5 and also the educational impact that businesses can and do have. 

For the United States, an educated Mexican populous is important for several reasons, but 

mainly because as a nation the United States depends on Mexico to provide a supply of 

minimally skilled immigrant workers. As a bordering country to Mexico, the U.S. has seen an 

increasing number of immigrants, both legal and illegal, entering this country. The majority of 

these immigrants fulfill low-paying jobs, i.e. working as farmers, construction workers, or maids. 

Although these are not parts of the skilled workforce, even the employers for these types of jobs 

prefer to hire persons with basic reading, writing, and math skills. Hence, it is not difficult to see 

that the United States depends on the Mexican education system for a minimally skilled 

workforce. This means that the choice by Mexico to build their nation on education has helped 

sustain the growing U.S. economy. 

Another economical reason apart from immigration as to why the United States should 

focus on Mexico is the nation's commitment to free trade. Mexico has become an increasingly 

important trade partner with the United States in the last couple of decades. Mexico is closely 

tied to the U.S. economically as demonstrated by that fact that "over 80 percent of Mexico's 

$95.9 billion in exports in 1996 were sold to the United States. Likewise, over 75 percent of 

Mexico's $89.5 billion imports came from the United States" (Torres and Pescador, 2000, 67). 

In June of 1990 under the Salinas administration Mexico "announced its intent to negotiate a free 

trade compact with the United States" (Skidmore and Smith, 1997, 257). A major advancement 

5 Education is a cultural concept with vaiying definitions in different areas of the world. There are also a wide 
variety of types of education, i.e. home based education, informal education and formal education. Each of these 
types of educations with their cultural variations and vaiying contexts merits in-depth attention; however this is not 
possible in this paper. Therefore when education is used in this paper it is referring to general notions of formalized 
education. At a later point in this paper, a specific legal definition from Mexico is provided; this definition is 
utilized for interpreting the data and the case studies. 
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in U.S. trade relations resulted from the introduction of the North America Free Trade 

Agreement (NAFTA), effectuated in 1994. Although the title suggests that NAFTA focused on 

free-trade, major reasons why the U.S. sought implementation of NAFTA legislation were to 

provide stability to our southern neighbor by using economic growth to promote political 

stability, integrate the region economically, and not least to ensure U.S. access to petroleum from 

Mexico (Skidmore and Smith, 1997, 259). 

Immigration and trade are clearly two issues that dominate U.S.-Mexico relations, 

however there are a variety of issues - hemispheric narco-trafficking, human rights, poverty, 

democratic sustainability and recently anti-terrorism cooperation - that also factor into the 

bilateral relationship. It is also important to explain why the rest of the world should be 

concerned with Mexico. First, Mexico's moves to open its economy could affect other nations, 

especially other nations in the region, positively or negatively. In other words, the impact of 

Mexico signing NAFTA was not limited to the U.S. or even the Americas. It could be argued 

that this move would harm other trade relations within the region, such as the U.S. trade 

relationship with Chile, or other trade relations globally, i.e. Asia's trade negotiating abilities 

with Mexico. In contrast, it could be argued, that NAFTA is a symbolic move by Mexico that 

should demonstrate to the world that Mexico will increasingly become less protectionist which 

would open up the ability for more nations to trade with Mexico.6 

Mexican market liberalization has increased the opportunity for foreign corporations to 

invest in Mexico. For nation-states worldwide, Mexico is an example of how socio-economic 

disparities can be addressed through democratic political systems. As a democracy since the 

early 1900's, Mexico is a nation that prides itself on a literate, socially cohesive nation. This 

6 Additional information, surrounding the debate on NAFTA can be found by reviewing works by the following 
authors: M. Delal Baer, Sidney Weintraub, William A. Orme Jr., Gary Clyde Hufbauer, and Jeffrey J. Schott. 
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nation is also a model for how democracy can operate in the Latin American region and 

throughout the world. 

A North American country nearly three times the size of Texas, Mexico is south of the 

United States. Guatemala and Belize are both directly south of Mexico. Bordering this nation to 

the east are the Gulf of Mexico and the Caribbean Sea, while the western borders are the Pacific 

Ocean and the Gulf of California. According to data from the U.S. Department of State, Mexico 

is composed of 31 states with a population of roughly 95 million people; 38 million of these are 

part of the labor force. As of 1990 about 20 percent of the Mexican population resided in the 

metropolitan area of Mexico City (OECD, 1997, 22). Census data from 1997, as reported by the 

U.S. Department, estimated that 21 million persons reside in Mexico City. 

Although Mexico is traditionally known as a Spanish speaking country of Catholics, it is 

actually a multi-ethnic nation-state comprised of various indigenous7 groups each speaking their 

own dialect and maintaining a rich cultural heritage. M.E. Reyes stated that "more than 93 

languages and dialects are still used by 5 million inhabitants" (1995, 643) of Mexico. As 

explained by the Organization for Economic Cooperation and Development (OECD) in 1997, 

Mexico has a "mestizo majority and an extremely varied indigenous minority made up of 57 

ethnic groups (22). This diverse Mexican culture dates back thousands of years. In order to 

understand the role that education has played in this culturally diverse country, understanding the 

basics of Mexico's history is important. 

7 Terminology regarding populations who belonged to a geographic region prior to the current populous continues to 
be debated; First Nations Peoples, Native Americans, Indigenous Peoples, American Indians, and Natives each have 
unique discursive advantages and disadvantages. The author of this paper recognizes that there is extensive 
literature surrounding this terminology and that the way a group is referred to implicates the treatment that this 
group receives within a given society since discursive practices frequently shape lived realities. However, it is 
impossible to address the question of if and how individuals and groups within a society should be classified and 
referred to; hence the term Indigenous is used in this paper only because it is the term most frequently used in 
literature on Mexico's history, and was the term used in the official title Coca-Cola gave one of its program. The 
author sincerely apologizes if the choice inflicts harm and/or offends any reader of this paper. 
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Mexico's Educational History 

The following historical information is drawn from a 1997 OECD publication.8 

Although the oldest remains of a human found in this nation date back over 20,000 years, for 

practical purposes, this paper will begin when the Spanish entered Mexico. New Spain 

established a vice royalty in "1535 with the introduction of a dual political and legal system: one 

for the Spanish community and one for the Indian nation" (24). In the 1800s a Spanish 

monarchy was established and fell, the Mexican war for independence was fought until 

independence was promulgated in Iguala, and Mexico fought wars against Spain, France, the 

U.S. and Texas. Porfirio Diaz, a liberal president, ruled in Mexico from 1876-1911 and "under 

his administration, investment was encouraged, most of the nation's railroad system built, and 

industry, mining, agriculture and trade all grew" (25). This meant that the nation-state was 

modernizing, as social inequality simultaneously grew. 

The Mexican Revolution began on November 20, 1910, and Diaz was overthrown. 

During the 1900's the following people led Mexico, some as elected officials and others as 

dictators: Madero, Huerta, and Carranza. In 1917 Caranza established the Constitution, which is 

still in use today. Given that Mexico had been in a civil war for almost a decade and had a 

history plagued by endemic warfare before that, the new constitutionalist government faced 

many obstacles in establishing a successful regime. Among other things, it faced a state with 

little organization or structure, an illiterate populous, economic problems, and a distraught 

society (25-27). 

The history of Mexico has provided a unique reason why the national education system is 

set up today the way it is. A nation of people that was previously divided culturally, 

8 Mexico's history is discussed at length in many books, such as El Gran Pueblo: A History of Greater Mexico by 
Colin M. MacLachlan and William H. Beezley, The History of Mexico by Burton Kirkwood, and Mexico: 
Civilizaciones v Culturasbv Luis Leal. 
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linguistically, and politically, eventually bound together to establish present day Mexico. This 

nation of mestizos is culturally heterogeneous yet have historically agreed on the idea that 

education must be uniform and universally available. "The ideology of Mexican post-

revolutionary liberalism sought to integrate all social groups under one protecting and materially 

governmental apparatus" (Torres and Pescador, 2000, 70). 

Education was definitely a part of Mexico early on as a civic ritual, but formal education 

of the masses began after the Mexican revolution. One way that the government used education 

to unite the populous after chaotic decades of fighting was to put a phrase in the Constitution of 

1917 that expressed the goals of the Mexican education system. Article 3 states that "public 

education should be compulsory, secular, humanist, integral, objective and democratic," and this 

demonstrates that current schooling methods are a result of "pedagogical ideals emerging from 

the revolution" (Torres and Pescador, 2000, 70). 

Clearly one of the main accomplishments of the Mexican educational system has been 

the role this institution has played in sustaining the post-revolutionary state. The presidential 

authority over the public sector means that presidents can have a large impact on education if 

they choose. This tends to vary widely and is largely dependent on the personality and interest 

of the president. An interesting note on Mexico's education system is the mandatory nature of 

union membership for teachers. As a result, teachers have become the second most powerful 

group in education, next to the Secretaria de Educacion Publica, or Public Education Secretariat 

(SEP), since there are "over one and a quarter million basic education instructors" (Torres and 

Pescador, 2000, 71). At this point, an explanation is needed vis-a-vis the SEP. 

The SEP was created in 1921 mostly as a response to the legislative mandate for public 

education. This mandate required personnel to ensure enforcement, design curricula, establish a 
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national structure, and so forth; Jose Vasconcleos was the first head of the SEP (OECD, 1997, 

32). Over the years, the SEP's role has changed; however, this is still the agency responsible for 

overseeing the majority of Mexico's national educational system. In 1958, an eleven year plan 

was implemented, with the following effects on the system: "coverage was widened, hundreds of 

thousands of schools were built, and the production and distribution of free textbooks was begun 

in 1959" (OECD, 1997, 35). 

The decade of the 1990s was a time of much change in the structure of Mexico's 

education system. In the early 1990s amendments to the 1917 Constitution passed; for example, 

one amendment eliminated the restriction on religious entities from offering education. This was 

a major step forward for religious groups, but "there are some groups in favor of eliminating 

completely the declaration about the secular character of education" (Reyes, 1995, 3793). 

In 1993 the General Law on Education was enacted; this law provided the current 

national formal definition of education for Mexico. It is critical that this paper utilize a 

definition of this term, which is used by the Mexican government today so that each problem 

area can be viewed in the context of striving to achieve this particular definition of education. 

The 1993 General Law on Education explicitly defined education as "a constructive, continuous 

process that contributes toward the development of the individual and the transformation of 

society, with emphasis on instilling a sense of social solidarity" (OECD, 1997, 33). 

This law allowed for decentralization of the education system as the SEP transferred 

much authority to the states. The SEP maintained control of national curricula design, free 

textbook production and distribution nation-wide, and other things; however, it transferred 

"administrative and operational control of basic education (pre-school, primary, and secondary) 

and teacher training institutions to states' educational authorities" (Torres and Pescador, 2000, 
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70). The National Development Plan implemented for 1995-2000 made education a priority for 

governmental spending, and stated that education should be seen as a main supporter of 

Mexico's development (OECD, 1997, 34). 

Mexico's government has throughout its history placed a strong emphasis on the 

educational sector. Moreover, the structure of the system is indicative of the emphasis the 

Mexican government has placed on education. One of the constitutional amendments of the 

early 1990's increased the amount of time Mexican children would spend in the classroom. The 

academic calendar was extended to cover 200 days a year and nine years of education became 

compulsory. 

Mexico's Education System 

In Mexico, pre-school for children 4-5 years old is optional. There are different types of 

preschool, such as ordinary, indigenous kindergartens, and community based preschools. Six 

years of escuela primaria or primary school are mandatory for children aged six to twelve, but 

there are different types, such as bilingual, bicultural, general and special education. During this 

six years of instruction students will study seven core curriculum subjects: "mathematics, 

language, history, geography, civic education, health and environmental education" (Reyes, 

1995, 3799). After receiving a certificate of completion from primary school, a child enters 

lower secondary school, either general secondary or technical secondary. 

Usually this part of a child's secondary schooling lasts for three years and children 

complete this part of their education at the age of 15 or 16. "In primary and secondary 

education, promotion from one grade to the next is the responsibility of teachers in the school, 

but they must comply with ministry norms" (Reyes, 1995, 3800). After completing this part of 

their education, Mexican children often attend upper/higher secondary, specialized secondary, or 
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poly-technical school for three more years. Since there isn't one particular agency responsible 

for this level of education, "all systems co-exist with different curricula, academic structures, 

training programs for the teachers and growth policies" (Reyes, 1995, 3797). After these levels 

are completed, Mexican children make a decision about attending a higher educational 

institution. 

The Mexican educational system is financed by the SEP apportioning funds to the states, 

but the states are afforded some discretionary abilities for managing parts of these educational 

funds. Frequently, these discretionary funds are used for supplemental classroom materials and 

region specific programs (Torres and Pescador, 2000, 71). "In 1996 the government provided 

over 95 percent of total educational expenditures as opposed to the 90 percent it provided in 

1986" (Torres and Pescador, 2000, 72). Although private sector funding for the education 

system has increased, the rate of this increase has not occurred in proportion to government 

spending increases. 

Not only does the SEP provide financial support for education in Mexico, the SEP is also 

responsible for national curricula design. The National Technical Council of Education, the 

pedagogical core of the SEP, is the specific group that designs the curriculum. There are some 

regional variations to the curriculum that are decided at the state and local level so as to enhance 

the national curriculum for students in a particular geographical area. 

Teacher pay in Mexico is somewhat dependent on the regional location of the school and 

also on whether the teacher holds a federal or state position; however, it is safe to state that as a 

whole, teacher's salaries are incredibly low (Torres and Pescador, 2000, 72-73). Teacher 

training was not a priority early on, but in 1984 a law established that all individuals entering the 
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teaching profession must first pass a particular examination. Teaching is now part of the 

curricula of higher educational institutions. 

Now that this paper has provided information pertaining to corporate social responsibility 

theory and Mexico's national education system, it is time to link these together by providing an 

introduction to the relationship that has existed between CSR programs and education in the 

nation state of Mexico. 
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Data Analysis 

There are hundreds of multi-national corporations in Mexico and many have some type 

of community involvement programs, but there are not many multi-national corporations in 

Mexico that have education based CSR programs. The following is a list of corporations that 

have developed corporate social responsibility programs in Mexico with a pre-higher educational 

focus and a brief explanation of those projects 9 

• Coca-Cola builds schools; this corporation also provides and supports school shelters for 
indigenous children. Support for the indigenous school shelters includes providing 
computers, other materials, and teacher training, in addition to the shelter itself. 

• Cummins Engine provides financial assistance for constructing schools, acquiring air 
conditioning systems and parks near elementary schools. 

• Daimler Chrysler assisted a school in Mexico by remodeling and reconstructing some of 
the building in addition to providing scholarships for some poor students in 1999. This 
project was not an ongoing program.-

• Delphi Automotive Systems adopts schools across Mexico to provide financial and repair 
support as needed. 

• DuPont has supported a program with the Secretariat of Public Education in the past 
called "Better Eyesight for Better Learning." Within this effort DuPont purchased almost 
40,000 pairs of eyeglasses to be distributed to students. 

• Eastman Chemical Company has provided furniture and playground equipment to 
primary schools in Mexico. 

• General Electric, in addition to providing higher education scholarships and volunteer 
forces in the communities, thereby indirectly contributing to education, has recently 
initiated the process of adopting elementary schools to which they will provide an array 
of resources, such as computers, and long-term volunteers. 

• Honeywell has established various programs in partnership with Purdue University and 
the Monterrey Institute of Technology. 
ITT Industries has provided furniture and equipment to local schools in Mexico. 
Microsoft has provided computers and/or computer software to various indigenous youth 
hostels throughout Mexico. 
Motorola has contributed to public schools through donations for their electronic labs and 
has partnered with the Discovery Channel's Global Education Fund to donate video, 
satellite and other equipment to public schools. 
Procter and Gamble collaborates with the Secretariat of Public Education in the 
construction of schools and in promoting their program "Guardianes del Planeta" for fifth 

« 

9 This list is extensive, but not comprehensive; alphabetical, but not prioritized in a way that should suggest any 
value judgment on the corporations or programs. Most of the information provided below can be obtained in a 
report that is on-line at the Business Roundtable website, but some of the information was obtained through private 
e-mail and/or phone interviews. These programs could have been altered, deleted or supplemented without the 
author's knowledge. For more information, the corporation should be contacted specifically. 
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graders, in addition to organizing and financing museum and park visits for school 
children. 

• Sara-Lee maintains a wide variety of educational programs in Mexico, including local 
university partnership for internship placements, and providing elementary and high 
school classes for plant workers continuing their education. 

• Sun Microsystems has donated information technology equipment to schools. 
• TRW has adopted several schools to support the repair of existing classrooms, provide 

teaching materials and playground equipment, and construct new classrooms. TRW also 
makes donations for special education needs in Mexico. 

• United Parcel Service has made community investment grants from which a portion is 
spent on various educational programs. 

Although there are fifteen corporations listed above that are involved in education 

programs to promote their diverse yet similar philosophical missions of supporting the 

communities in which they invest, only a few of these corporations will be examined at length. 

Coca-Cola, Procter and Gamble, and General Electric are the corporations with educational 

programs in Mexico that will be analyzed in depth. The cases that to be analyzed have been 

selected for various reasons. 

These particular corporations were chosen for at least five reasons. First, these multi-

national corporations were narrowed down based on whether or not they are listed in the top 100 

in the 2002 Fortune 500 list, which these three companies are. Second, these corporations also 

belong to the 2002 Global 500 list of companies (fortune.com, 2002). Third, these three 

corporations were chosen for analysis because they have all been in Mexico for over fifty years, 

which is important because it ensures that the corporation has had time to become well 

established within the community and nation. Fourth, these corporations have been involved in 

community programs for quite some time, but are all relatively new to educational corporate 

social responsibility programs. In other words, since this paper is attempting to determine 

whether corporations devise these programs in response to the national systems needs it is 

important that corporations which have recently developed programs be analyzed. Each of these 
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corporations has focused on education directly for less than five years, meaning that these 

corporations had the option to devise their programs in response to current needs. Fifth, these 

corporations were important because they each have a multi-pronged approach toward 

addressing educational needs within Mexico; they recognize that the problems are diverse and 

will require a range of responses. 

The research methodology utilized in this report provides a triangle of data sources. Data 

in this paper was obtained through publications from multi-national corporations and business 

analysts, recent books and journal articles regarding education in Mexico and the region, and 

also personal interviews of people involved with the CSR education programs. Research was 

done this way to ensure that in addition to reviewing general material that is published about 

these programs, details relating to these programs could be obtained from those who know them 

on a first hand basis. 

Mexican Education System Deficiencies 

Determining whether educational corporate social responsibility programs in Mexico are 

responsive to remaining educational needs will require a deeper analysis of the Mexican 

educational system. While it is unnecessary to rehash the specifics of the Mexican educational 

system, it is important to identify the nature of the current deficiencies in said system. 

As was described previously, many Mexicans are prideful of their dedicated national 

focus on education. Although this system has continuously progressed and is known for its 

stability, it still has problems that should be addressed. The OECD pointed out in 1997 that 

illiteracy remains high and that the total number of "Mexicans with incomplete primary or 

secondary studies is about 35 million" (38). Political, social, pedagogical and social challenges 

all haunt the Mexican educational system and are turning "many Mexican youngsters from all 
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social strata into apathetic, spiritless, self-interested spectators" (Torres and Pescador, 2000, 74). 

These comments indicate the educational needs that Mexico must still address; however, it is 

essential to note one exceptionally positive accomplishment. According to a 2000 publication by 

Torres and Pescador, drop-out levels in Mexico's primary schools declined from 8.7% in 1976 to 

4.1% in 1993 and drop-out levels in Mexico's secondary schools went down also, from 11.0% in 

1976 to 8.4% in 1993 (2000, 71). 

Briefly contextualizing the case study by looking at Latin American education generally 

is beneficial. Many scholars would agree that significant improvements have been made in Latin 

American educational systems over the past several decades, yet there are still problems to be 

addressed. Some of the most frequently cited threats to education in this region are: demand for 

child labor, lack of universal access to preschool education, financial obligations of school-age 

children's families, quality of instruction and instructional materials, and the massive disparity 

between access to education in urban and rural settings.10 

A 1997 OECD report reveals that many of these problems can be seen in Mexico by 

stating that 

"Despite the progress made in coverage, there is room for considerable improvement in literacy, dropout 
and repetition rates and in the number of children who never enter the system. These gaps are larger in 
underprivileged uiban areas, and more noticeable in rural areas where most indigenous groups live" (46). 

After analyzing available pertinent literature, the following appear to be the primary areas where 

action is needed. Arguments and data presented by the OECD, Torres and Pescador, Taylor and 

Yunez-Naude, and Reyes were all reviewed to draw these conclusions. It should be noted 

however that dreadfully few research projects, especially any that are comprehensive or 

coordinated among various data collection agencies have been conducted on the educational 

10 For more information regarding progress and lack thereof regarding education in Latin America please refer to the 
education sections of the following books: The Child in Latin America: Health. Development and Rights and 
Hidden Lives: Voices of Children in Latin America and the Caribbean. 
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system. Torres and Pescador noted that, "evaluation of the Mexican educational system has been 

limited" (2000, 73). 

The most consistent problem mentioned by authors reporting on this topic was 

educational inequality, including geographical location, rural/urban differences, and ethnic group 

differences. While agreeing that access to education and the quality of educational services 

differ based on demographics, Torres and Pescador mentioned that some northern states and 

Mexico City fare better than southern states on all indicators (2000, 71) supporting.Reyes' claim 

that the Mexico City metropolitan area has higher enrollment rates in school than southeastern 

regions of Mexico. Reyes also noted "growth has not been on an equal footing in all regions of 

the country, neither in urban nor rural areas, nor for different ethnic groups" (1995, 3794). Two 

years later, in 1997 the OECD also concluded that rural areas and poor social groups suffer from 

greater educational backwardness than do others (38). This apparent consensus on the 

demographic inequalities in education indicates that greater investments should be made in 

educational opportunities for southern states, rural areas, and poorer social and ethnic groups. 

Although this was the problem that all authors mentioned in their respective works, 

another problem that was mentioned several times relates to teacher salaries. Educational quality 

depends to a significant degree on the quality of instruction, or the quality of teachers instructing 

students in the classroom. If effort is not placed on the quality of instruction students are 

receiving, the efficacy of other educational investments is doubtful. So, how does one ensure 

quality teaching? One way to ensure that quality teachers remain in the field of education is to 

provide them with sufficient pay. However, teachers in Mexico have remained underpaid. "A 

career in teaching has become less attractive given the real salaries, and many teachers have left 

education for more remunerative jobs" (Reyes, 1995, 3799). Since teachers are unfortunately 
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typically undervalued throughout the Americas and arguably throughout the world, one might 

not be surprised to note that Mexican educators are underpaid. However, the severity of 

underpayment might come as a shock since it is the rare high-paid teachers who receive about 

$300 monthly (Torres and Pescador, 2000, 72). The question of teacher salaries returns us to the 

earlier discussion of educational demographics since pay is dependent to a large degree on the 

region and whether the individual teacher holds a state or federal position. Some authors still 

point to the need for stronger teacher training, despite the 1984 implementation of teacher 

training in the higher education system. 

Other problems that merit attention are low retention rates or high drop-out rates, high 

repetition rates, and the high percentage of the populous that never enters the education system. 

As noted previously in the quote from the 1997 OECD report Mexico has made improvements in 

these areas; however this is an area that should command overall attention since drawing 

students to the classroom and promoting them to the next grade is necessary for there to even be 

a demand for supplies or teachers. 

Torres and Pescador mention low education funding as another problem with the 

Mexican educational system. Their statistics indicate that in 1989 Mexico reached a record low 

for the amount of resources devoted to education, 3.8% of the GNP. In 1992 it went up to 5.1% 

of GNP and in 1993 5.8% of GNP. The highest level reached in the 1990s was in 1994 when the 

educational investment was 6.0% of GNP. The national financial crisis that hit in 1994 meant 

that resources devoted to education again dropped to 5 .2% of GNP in 1995 with 1996 and 1997 

seeing no appreciable increase (2000, 72). 

Despite the fact that this paper has highlighted the need for money and other resources, it 

is difficult to know exactly how governments, much less multinational corporations, should 
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attempt to provide better educational services. Torres and Pescador warn against a quick 

decision to throw money at the educational system in hopes of solving the problems. They 

postulate that an increased financial investment alone is inadequate for several reasons. First, 

funding fails to address corruption and/or mismanagement of resources. Second, allocating more 

funds to education does not ensure that the funds reach the target area where they are most 

needed; the lowest levels of society might never see better teachers, advanced curricula, 

technological supplies, materials, more facilities, etc. (2000, 74). They argue that in addition to 

an increase in funds, several other problems must be addressed such as fiscal centralization 

inhibiting local decision-making. Also, the political nature of education and the short-

sightedness that follows with planning ensures that the SEP's interest alone are served which 

prevents accountability, local responsiveness in programs, etc... Poor quality teachers (due to 

limited access to the higher education programs now being taught as well as the poor quality of 

those programs) and lack of private involvement are also two issues that cannot be addressed by 

funds alone (Torres and Pescador, 2000, 75). 

Lack of private involvement is interesting because multiple authors mention it as a reason 

that schools are failing, but it is also significant because it has a unique relationship to this paper. 

Given that this paper addresses what, why, and how corporations respond to educational crisis in 

Mexico, the need for private involvement could be addressed by corporations. One of the 

consequences for lack of private involvement in education is provided in this statement: "the lack 

of a meaningful private involvement in education - from provision of services to participation in 

school councils - promotes the inefficiency of public schools" (Torres and Pescador, 2000, 75). 

One of the potential ways that increased private investment could address educational problems 

in Mexico is explained in 1995 by Reyes: "... an explicit policy of greater participation of 
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communities and parents in the school itself will result in new forms of organization and 

cooperation" (3793). Greater corporate involvement increased efficiency of the educational 

system; however a much deeper analysis will be provided below regarding what needs to be 

done. 

In summary, the major problems still faced by the educational system in Mexico relate to 

demographics, teachers salaries and training, under-enrollment and promotion, and financial 

investment. Now, we must outline in more detail the educational programs maintained by the 

following corporations: Coca-Cola, Procter and Gamble, and General Electric. These 

corporations' programs will be analyzed in detail to determine if they are addressing the 

problems discussed above. 

Corporate Cases 

* Coca-Cola 

Coca-Cola will be the first corporation assessed in this paper. Before analyzing Coca-

Cola's educational programs in relation to the data regarding today's educational needs in 

Mexico, it is first necessary to have a general understanding of Coca-Cola's programs. All of the 

information in this section was gathered from Coca-Cola's website, emails with individuals from 

Foundation Coca-Cola Mexico, and a telephone interview with a staff member of said 

foundation. 

Coca-Cola entered Mexico over 75 years ago and has been involved in community 

programs since 1926. In 1998 Foundation Coca-Cola was established and funded by Coca-Cola 

Mexico in Mexico City, Mexico, to carry out Coca-Cola Mexico's community projects, 

including projects in health, education, aging, and the environment. Current staff members 

responsible for carrying out the operations of this foundation are: Vivian Alegria as Director, 
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Jennifer Hamer as Manager, and Guadalupe Lopez as Advisor. Foundation Coca-Cola strongly 

supports education as a means to ensure progress, advancement, self-development, growth, and 

change, and believes that education is the backbone for its other types of community programs. 

In a telephone interview conducted on March 25, 2002, Jennifer Hamer articulated this by 

saying, "we've always thought that education was really the basis for anything else... education 

can end up helping health in the long-run." 

Since education programs differ significantly and because there is great need, Foundation 

Coca-Cola established criteria to determine which programs the foundation would invest and 

become involved in. The following criteria established by Foundation Coca-Cola show that their 

education projects must: 

first, be endorsed by the national educational sector, 
second, address the neediest regions of the country: rural and/or indigenous populations, 
third, promote culture and traditions, 
fourth, occur within the national territory, 
fifth, be national in nature, 
sixth, be close to students, 
seventh, directly support education quality, and 
eighth, have measurable results. 

Coca-Cola soon realized that although the criteria looked good on paper, it was 

unbelievably difficult in Mexico to find a project that fits all of the criteria. Therefore, Coca-

Cola met with governmental bodies and together they established two programs that meet the 

above-mentioned criteria: construction of schools and indigenous school hostels. 

Natural disasters, such as floods and earthquakes, which tormented Mexico in 1999 left 

the government with a need to rebuild devastated schools. This was the beginning of Coca-

Cola's school construction program, which began with the building of five schools in different 

states throughout Mexico. This program was a coordinated effort with the SEP, since the idea 

was for these schools to be regular public primary schools that Coca-Cola helped to construct. 
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Providing high quality education, good services, a computer room and library, training of 

students and teachers, and preventing migration to larger cities and other countries are some of 

Coca-Cola's goals with this program. The idea behind this program is to build 5-10 schools each 

year, depending on budget related issues. In 2000 five schools were built in the following states: 

Hidalgo (2), Oaxaca (1), Veracruz (1), and Tabasco (1). In 2001 construction of six more 

schools began in: Durango (1), Nayarit (1), Chiapas (2), Queretaro (1), and Nuevo Leon (l).11 

Coca-Cola also has invested in another education program -indigenous school hostels. 

This program is carried out in coordination with the National Indigenous Institute (INI). In the 

1970s school shelters were built for indigenous children, but they were falling apart. The idea of 

a hostel for school children exists because the indigenous population in Mexico is highly 

dispersed and it is not feasible to have a school in every town, as that might translate into a walk 

of up to eight hours to school. Hostels allow children to stay close to the school during the week 

and return home for the weekend. Coca-Cola agreed to help refurbish these school hostels by 

providing the following in a facility close to a school: girl and boy dormitories, dining hall, 

kitchen, and a multi use room. The idea of the foundation is to graduate students who will attend 

college and in the long-term return to help support these hostels. 

Foundation Coca-Cola explains that the national indigenous institute, formerly referred to 

as the Instituto Nacional Indigena, presents ideas to Coca-Cola from which Coca-Cola makes a 

decision on which projects to undertake. This decision about where to locate hostels is made 

after visiting the locations, because Coca-Cola will not invest in refurbishing a shelter if the 

community doesn't have water, food, and other basic necessities for a moderate standard of 

living. In a phone interview on March 25, 2002, Hames of Foundation Coca-Cola clarified how 

serious the foundation is about their standards of quality living. After explaining the great 

11 See appendix A for a map with these locations marked. 
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lengths Coca-Cola goes to in order to ensure that the indigenous culture is not infringed upon, 

she stated, "I don't care what they are used to, I am going to give them a dignified bathroom," in 

regards to bathrooms versus latrines. Coca-Cola also tries to make sure that there is one school 

shelter in each state before building a second one anywhere. 

Daily activities at the indigenous youth hostels, such as cleaning, feeding the children, 

sending them to school, and putting them to bed, are run by several local women and a director, 

usually a man; these individuals are for the most part uneducated, but are provided some training 

by the INI. These schools shelters are usually located in extremely remote areas, i.e. the jungle 

or the forest, and hence sometimes there is no electricity. Hamer of Foundation Coca-Cola 

reports that sometimes requiring lighting can be controversial since some indigenous groups 

resist electricity and modernization in general. For example, in the March 25, 2002 phone 

interview, she stated that "one indigenous group gets around at night by the fire, and if they had 

electricity in their homes they would become more like us and that would end their tradition." 

However, in the places that it is possible, Coca-Cola has made an effort to work with other 

organizations, such as Microsoft, to provide computers and software in these school shelters. 

In 2000, Foundation Coca-Cola opened school shelters cumulatively housing nearly 520 

students from over 50 communities in the following locations: Mezquitic in Jalisco, San Luis 

Acatlan in Guerrero, Huautla in Hidalgo, Ixmiquilpan in Hidalgo, San Juan Mazatlan Mixe in 

Oaxaca, and Tixtla de Guerrero in Guerrero. In 2001, hostels were being opened in: Tuxpan de 

Bolanos in Jalisco, Pueblo Nuevo in Jalisco, Lindavista in Nayarit, San Jeronimo, Tecoatl in 

Oaxaca, Atlahuilco in Veracruz, Atliaca, and Chihuahua.12 Cumulatively these hostels will serve 

nearly 620 students from 41 communites. 

12 See appendix B for a marked map of these locations. 
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All of this information regarding the two Foundation Coca-Cola educational programs 

indicates that Coca-Cola, as a company, is committed to community development through 

education throughout Mexico. This data will be used below to determine how these goals 

outlined and programs carried out by Coca-Cola fit into national educational needs in Mexico. 

* Procter and Gamble 

Procter and Gamble is another corporation that has strong education programs in Mexico. 

William Procter and James Gamble founded P&G in 1837 and P&G later entered Mexico in 

1948. P&G Mexico is located in Mexico City and commercializes 50 different brands. Procter 

and Gamble Mexico reports that education is important to the company since it provides human 

capital, which is critical to national development and benefits the company in the long-run. A 

vision of sowing seeds that will reap long-term rewards is what drives this corporation's strong 

beliefs in community investment; investments are made in social, environmental, educational, 

and cultural programs. This multinational corporation has two major pre-higher education 

endeavors: Guardianes del Planeta, or Guardians of the Planet, and Construyamos Juntos una 

Escuela en Caca Rincon or Building a School Together in Every Spot. 

P&G Mexico frequently collaborates with the SEP to plan school construction. To date, 

P&G Mexico has built 22 schools in the following locations: Hildalgo (5), Guanajuato (6), 

Sonora (5), Coahuila (5), Federal District (l).13 In addition to building schools, P&G has also 

remodeled 200 schools in these states: Tlaxcala, Colima, Hidalgo, Mexico, and Mexico City.14 

P&G Mexico also acknowledges 600 students a year with an outstanding student award through 

national recognition. 

13 See appendix C to view a map marked with the locations of these schools. 
14 See appendix D to view a map marked with the locations of these schools. 
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Guardianes del Planeta, the other P&G Mexico educational program, has already reached 

250,000 students as of the 1999-2000 school year; this program is aimed at fifth grade students 

in the federal district of Mexico City. Designed to provide environmental education to Mexican 

children, Guardianes del Planeta is a collaborative effort on behalf of P&G Mexico, the Public 

Education Secretariat, and the Secretary of Environment, Natural Resources and Fish. 

In addition to these two main programs, P&G Mexico shows its commitment to educating 

the people of Mexico with other education related programs, such as supporting museums, parks, 

and concerts. For example, this corporation has provided museum access at the Paplote Museo 

del Nino for nearly 100,000 children coming from indigenous groups, public schools and 

beneficiary organizations. P&G Mexico has also sponsored and provided several museum 

displays; the most recent being Caja de Ideas, which taught young students the most recent 

information available regarding the brain and neurology. Another example of this company's 

educational efforts is demonstrated by P&G Mexico's work to organize a display of children's 

work (photographic and oral) at the Museo National de Antropologia, or the National Museum 

of Anthropology. 

These programs and examples are demonstrative of the philosophy of P&G Mexico to 

provide for a better quality of life within their communities. This data will be referred to in the 

near future where it will be analyzed in relation to both the national needs regarding education 

and programs of other corporations. 

* General Electric 

A third corporation's educational programs in Mexico will now be reviewed. As a 

multinational corporation General Electric has made a commitment to social responsibility 

including the adoption of education programs. The information below on General Electric (GE) 
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was mostly obtained in a phone interview on March 25, 2002, with Regina Bracho, GE Mexico's 

corporate relations leader, but some was provided by links on the company's website. GE is an 

umbrella corporation that has 11 businesses; each maintains their own operations and corporate 

offices. Mrs. Bracho's job is not related to any of these businesses; her position as corporate 

relations leader was newly created for the promotion of community involvement. GE, a 

company that moved into Mexico as early as 1896, but didn't start manufacturing until about 30 

years later, has had education programs since at least 1987. ^ 

This corporation, in addition to providing scholarships for various higher educational 

institutions, is currently involved in at least two education programs. GE is unique with its 

education programs because they are in infant stages and lack clear boundaries; however, GE 

claims a new firm commitment to focus on education. This corporation has decided to shift its 

focus toward educating the community because it now believes that education can have a longer 

term impact than other types of assistance; it's the difference between handing someone a fish or 

teaching someone how to fish. 

The first program that GE has begun involves providing support to Elfun chapters, GE 

volunteer groups who have set up orphanages and hospitals. Some of these homes also have 

schools that need to be supported. Elfun began in the 1990s and comprises mostly of GE 

employees who volunteer their time, assistance, efforts, and even sometimes, financial resources, 

to community programs. GE began in Mexico City and was initiated by people who had 

undertaken similar activities in the United States. Currently there is a chapter in Mexico City 

and one in Monterrey and there are three other cities expected to turn their current volunteer 

work into a chapter. These groups need assistance and this is one way that GE can begin to 

focus on education. 
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A second, related program, involves an initiative to bring together various resources that 

deal with GE's community involvement. For example, GE is attempting to make sure that all 

GE employees are aware of the company's program; currently some people involved in the 

administering of higher education funds aren't even aware that the GE Elfun hospitals and 

shelters exist and vice versa. Education seems to be one of the best places to bring these two 

groups since Elfun volunteers are in schools and could use the assistance of scholarship 

recipients, for example. 

The most recent initiative by GE was the adoption of two local schools to which they 

provided supplies, i.e. computers and books, but more importantly provided long-term 

volunteers. They also have set up pen pal and tutoring programs; these programs allow GE 

employees to circumvent the cultural dilemma and potential confrontation regarding traditional 

notions of mentoring. 

When responding to a question regarding who pays for these programs, Mrs. Bracho 

responded that the GE Fund is financed from GE earnings. GE earnings uses a complex formula 

to decide what percentage of corporate earnings will go toward the foundations and then those 

funds are allocated around the world. The programs are highly dependent on Elfun chapters, 

necessitating volunteer time and efforts. An affinity card also provides limited resources to the 

foundation; a percentage of the earning from this employee card go toward the foundation. A 

'sharing the goals' fund and small GE employee annual membership funds to Elfun chapters also 

help fund the programs. 

How does GE decide the areas of Mexico in which to invest? How does GE decide the 

specifics of their educational program within each area? Since GE is just starting, they are 

focusing on schools in Mexico City. In order to choose which schools to invest in, GE asked 
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several schools, three elementary schools and three middle schools, located close to the corporate 

offices if they would be interested in partnering with this corporation for mentoring and other 

volunteer purposes, being careful to not mention that they wanted to make a donation to the 

schools. GE focused on how receptive the schools were to the idea, i.e. the attitude toward GE 

employees who visited as well as the level of need from the school, i.e. how poor the school was. 

After they chose which two schools to invest in, this company asked the schools to 

specify in a list what they need from volunteers and GE also made suggestions. Given that 

mentoring is a foreign concept in Mexico, not even a translatable word in the Spanish language, 

GE needed to devise something to accomplish that same goal but not appear too intrusive. 

Therefore, the idea of creating a pen-pal relationship between students and employees was 

developed; from GE's perspective hopefully pen-paling will lead into tutoring students in school 

subjects, which will open the door to a mentoring program. 

Having been established as a corporation in Mexico for over a hundred years, GE's 

educational CSR programs explained above demonstrate General Electric's new found 

commitment to education. This information regarding GE Mexico's educational programs at the 

elementary and secondary level will soon be analyzed in relation to Mexico's national education 

needs. 

Analysis of Corporate CSR Educational Programs 

Now that the information regarding the Mexico branch of Coca-Cola, Procter & Gamble, 

and General Electric's educational corporate social responsibility programs has been outlined in 

detail as have the specifics regarding Mexico's national education system, it is possible to 

analyze the data in relation to the original hypothesis presented in the introduction. Are 

multinational corporations, which choose to fulfill their corporate social responsibility by 
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investing in the Mexican educational sector, doing so in a manner that is responsive to the 

current remaining deficiencies in the national education system? This hypothesis will be tested 

below in relation to each corporation, program, and education system deficiency. 

This part of the paper will determine to what degree each educational corporate social 

responsibility program is focusing on the status quo deficiencies of Mexico's educational system. 

Each educational deficiency will be grouped into one of four problem areas; after discussing all 

of the deficiencies in a particular problem area there will be a section on business efficacy in 

addressing this problem area. Then suggestions will be provided on future ways that businesses 

could address these problem areas more successfully. 

These are the twelve main deficiencies remaining in the Mexican educational system that 

will be analyzed in relation to all the programs discussed above: illiteracy, drop-outs, repetition 

rates, children who never enter school, urban/rural disparities, indigenous groups, demography, 

teacher quality, teacher salary, corruption and resource mismanagement, centralization of 

decision-making and fiscal control, and lack of private investment. The severity of each of these 

deficiencies is different as is the extent to which the government and others have begun to 

address the situation. These twelve deficiencies can be grouped into the following problem 

areas: low levels of education, management, instructional quality, and demographic inequalities. 

Although all of the listed deficiencies and problem areas overlap to a degree, it is important to 

separate out the information to enable clear analysis.15 

* Low Education Levels 

The first problem area to be analyzed relates to low rates of education, which includes the 

following deficiencies: high illiteracy rates, high drop-out rates in elementary and secondary 

15 There are no objective ways of interpreting the data; the author recognizes that her nationality, economic situation, 
gender, ethnicity and culture in general plays a large role in the way that she interpreted this data. 
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schools, high rates of grade repetition, and high rates of children never entering school. At the 

beginning of the paper it was demonstrated that the Mexican government has focused on 

educating its people; however, scholars still point to illiteracy as a main deficiency that has not 

been adequately addressed. Illiteracy is the inability of a person to read and write and illiteracy 

rates usually refer to the percentage of a given population that cannot read a newspaper or 

read/write at the fourth grade level in their native tongue. 

Although neither Coca-Cola, nor Procter and Gamble, nor General Electric started 

literacy campaigns or stated that eradicating illiteracy was their main goal, some of their 

programs have obvious links to ensuring that the future population of Mexico is literate. In 

actuality, virtually any program related to schools, even providing food for students, will 

advance literacy, at least indirectly. For example, Coca-Cola's school construction program 

indirectly addresses illiteracy. Providing more classrooms ensures that more students have the 

ability to attend class, thus enabling child literacy. If it is true that attending school provides a 

mechanism for becoming literate, Coca-Cola's indigenous school shelter program also addresses 

illiteracy. Moreover, this program of providing youth hostels for indigenous children arguably 

increases child literacy to an even greater degree, since its basic purpose is to provide indigenous 

children, who previously did not have regular access to education or the opportunity to attend 

school at all. 

General Electric recently developed an adopt-a-school program that could also help to 

reduce illiteracy by providing volunteers at local elementary and secondary schools. For 

example, children's reading skills sharpened by reading and writing more which would be an the 

result of GE's pen-pal program. GE's other program to coordinate GE volunteer efforts could 

also indirectly help to reduce national illiteracy rates; university scholarship recipients 
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volunteering at local schools, for example, could encourage younger students to be more 

dedicated to school in general and reading specifically. 

Procter and Gamble's programs also arguably address illiteracy; arguments advanced 

above explain how school construction programs inadvertently help to diminish illiteracy. 

P&G's various programs of extending students' learning outside of the classroom, (such as 

sending students to museums, parks, and concerts) also could help reduce illiteracy, since each of 

these opportunities hopefully spark the children's interest in learning. This generic interest in 

learning could motivate students to be better students inside the classroom; this new motivational 

drive inside a child probably is channeled into books, thus increasing educational achievement. 

Another reason why these opportunities encourage small children to read is that their interest is 

sparked once inside the park or museum for example; thus, they will be more willing to try and 

read items there such as plaques and signs than they would be to struggle through a social studies 

textbook. 

Another deficiency to be addressed is the high rate of students that drop out each year in 

Mexico's elementary and secondary schools; as mentioned earlier in this paper, nearly 35 million 

people in Mexico have not completed their primary and secondary schooling. So, which of the 

corporate programs analyzed encourage students to remain in school? School construction is 

probably not a direct means of addressing this problem; however building indigenous youth 

hostels is a way of lowering drop out rates. Coca-Cola's program to refurbish indigenous school 

shelters discourages children from dropping out, since children who previously had to walk five 

to ten hours to attend school can now live in the same neighborhood as their school. Having 

reduced the obstacles to these children attending school, it is more likely that they will continue 

to attend in order to receive an education. 
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GE's attempt to coordinate efforts between their Elfun volunteers, university scholarship 

recipients, and local adopted schools could also address dropout rates. For example, volunteers 

and university age students can mentor, serve as role models, and encourage students to remain 

in the classroom. P&G's fifth grade environmental program, as well as its miscellaneous 

educational programs, such as museum demonstrations and contests, also potentially discourages 

students from dropping out of school. By making learning fun and providing a connection 

between the classroom and a child's external environment, the benefits of obtaining knowledge 

are demonstrated, which means that children are more motivated to continue their search for 

knowledge. 

High levels of students repeating grades is a problem that Mexico continues to address; 

some students remain in the same grade for several years and/or repeat multiple grades. This 

problem is similar to the problem of high dropout rates. School construction is not directly 

responsive to this deficiency in the education sector; however other corporate social 

responsibility programs are more effective. 

Coca-Cola's indigenous youth hostels arguably are responsive to the problem of grade 

repetition. It is reasonable to assume that students previously having to travel in excess of five 

hours to attend school were frequently tired, absent, and under-motivated due to physical 

hardship; hence, some of these children probably had frequent difficulty advancing grade levels 

despite attending school. Constructing a building for these children to live in and attend school 

would reduce the rate of grade repetition among these students. 

GE's adopt a school program also addresses grade repetition to some degree; pen-paling 

and other tutoring/mentoring efforts normally increase student success in the classroom. 

Individualized attention from older people is usually motivational to students; students that are 
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held accountable by and feeling important to someone older usually will perform better in the 

classroom, making it a higher probability that the student will advance to the next grade. P&G's 

educational programs outside the classroom could have a similar effect, although probably to a 

lesser extent. Opening students' eyes to the world around them through cultural and 

environmental programs could encourage kids to be more focused on their schoolwork. 

The last deficiency within this problem area is the number of kids who never enter the 

classroom at all. This problem most likely exists for both demand and supply reasons, such as 

child labor demands, lack of classrooms, and lack of money to send children to school; therefore, 

all of the programs address this deficiency to some degree. For example, both of Coca-Cola's 

programs, school construction and indigenous youth hostels, provide more classrooms ensuring 

that more children have access to a school. This would address a supply side cause of children 

not ever attending school. 

P&G's school construction program addresses this deficiency in the exact way that Coca-

Cola's program does. P&G's environmental and other programs to increase education outside 

the classroom do not address this problem since these programs are based on encouraging current 

students to extend their educational horizons not addressing supply side or demand side issues 

which block student's initial entry into school. GE's programs: adopt-a-school and the 

coordination of various volunteer efforts are also non-responsive to this problem for the same 

reason. 

High rates of illiteracy, significant numbers of dropouts, substantial rates of grade 

repetition, and children never entering the classroom initially are the four deficiencies regarding 

low education rates that the government has inadequately addressed. The analysis above 

indicates that corporations are not addressing these issues directly, but are helping to reduce the 
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severity of these problems to some degree. School construction indirectly affects almost every 

deficiency in the education system; however, this does not mean that any of these problems will 

be fully addressed through construction of more schools. Corporations could adopt other 

programs that would help address these deficiencies more directly. 

Initiating a literacy campaign, organizing a national reading contest, or donating books 

would be direct measures with a direct impact on literacy rates. For example, a business could 

initiate a campaign to eradicate literacy within their city, which would involve corporate 

employees volunteering time to assist adults and/or children learning to read. Organizing a 

national reading contest would be simple; Coca-Cola, for example could award Coke products to 

students who read a certain amount of time each month during a specified time period to 

encourage children to practice reading at home. Illiteracy is not the only deficiency that 

corporations could address more effectively; repetition rates could easily be lowered through 

tutoring programs. Any corporation could set up volunteer incentives that would encourage 

volunteers to serve as tutors at local schools so that students were assisted individually with their 

work. 

These ideas are merely a few examples of programs that corporations could choose to 

adopt. What is important is that corporations realize that there is a problem area in Mexico 

regarding low rates of education; illiteracy, dropout rates, repetition rates, and children not 

attending school, these are all problems that businesses should investigate and attempt to 

address. Corporations should be challenged to create innovative ways to address these problems 

since solving these troubles is a pre-requisite to addressing many of the other educational 

problems that will be mentioned below. 

* Educational Management 
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The next problem area to be addressed regards the management of educational affairs in 

Mexico, including lack of financial resources, corruption and resource mismanagement, 

centralization of fiscal supply and decision making power, and lack of private investment. 

Inadequate financial resources are an overall problem, since lack of money is often a major cause 

for other deficiencies within the Mexican educational system. As discussed in an earlier section 

of this paper, the amount of governmental funds devoted to education fluctuates annually, but is 

normally around five percent of the national GNP. This is not an insignificant amount of money, 

but given that Mexico is a large, heavily populated nation-state, more money is necessary for 

higher levels of educational achievement. It is unnecessary to explain how each program 

responds to this deficiency of financial resources. Each program that a corporation is involved in 

arguably frees up resources for the government; hence, each and every program discussed 

ostensibly addresses the lack of money. 

Corruption and mismanagement of resources are addressed on a different scale by each 

program. Local school corruption and resource mismanagement can occur the same way that it 

happens at the national level; programs can address any of these levels of the problem. Also, the 

way a corporation approaches the problem of poor resource control can be indirect. For 

example, school construction alone might not address the problem, but the decision-making stage 

of where to build the schools could be the corporations' way of addressing this problem. 

P&G's programs that provide access to museums or teach students about the environment 

around them bypass the dilemma of corruption and resource mismanagement, since these 

programs provide material goods directly to the students instead of money to purchase these 

goods. 
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Coca-Cola's programs also address the issue of resource management, since within its 

educational endeavors, one way that it decides which schools and hostels to assist is by 

determining which ones are more prepared to receive assistance, such as those with sound 

resource management capabilities. For example, if a particular hostel has not been thought out 

and organized in a detailed fashion to provide high quality living standards, that particular hostel 

is not likely to receive Foundation Coca-Cola support. 

Another deficiency in the educational system is the centralization of fiscal control and 

decision-making power. Although within the past decade decentralization has occurred to some 

degree, the vast majority of power resides in the SEP; as mentioned earlier in this paper, the SEP 

controls allocation of financial resources and non-financial resource distribution, such as 

textbooks. The problem here is that it leaves interested local decision makers and individuals 

little to no ability to make decisions regarding the education of their youth and it invests a 

significant amount of power in one individual. Corporations clearly cannot reverse 

centralization, so their ability to assist with this problem is particularly limited. 

The last education system deficiency to be looked at within the management problem 

area is lack of private investment; earlier in this paper it was noted that private investment has 

not increased at a rapid rate. Private investment in education has the potential benefit of helping 

schools run in a more efficient manner since businesses generally are organized and efficient 

entities; it also has the potential benefit of providing a starting point for coordination between the 

government, community, businesses, and parents. Since all educational corporate social 

responsibility programs are a type of private investment, it is unnecessary to list each one; Coca-

Cola, GE, and P&G, similar to all corporations with programs, have indeed addressed to some 

extent the lack of private investment. 
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Management is a problem area where it is clear-cut regarding what corporations can and 

should do. No, it is not possible for businesses to decentralize the educational system of Mexico; 

hence it is difficult for CSR programs to solve the fact that the SEP has more control over 

educating a particular city's youth than does that city. However, corporations could encourage 

parents to coalesce around certain educational needs and press the SEP to address them. 

Lack of financial resources and the need for more private involvement are deficiencies 

more easily addressed by corporations. Corporations obviously have millions of dollars in hand 

and can choose to donate these resources; however, one should be cautioned that funding alone 

will not solve and could exacerbate other educational or broader socio-economic problems. 

Businesses should not only commit to education both through provisions of financial resources, 

but also by investing in non-financial ways. Leading seminars on how to organize schools, 

coordinating meetings between local teacher unions, parents, businesses, and governmental 

agencies, and volunteering time to help with office work around the school are all ways that 

businesses could increase educational quality in schools apart from increasing financial 

obligations. 

* Demographic Inequalities 

The third problem area to be addressed relates to the affiliation between education and 

demographics in Mexico, including urban/rural inequalities, ethnic disparities, and north/south 

inequalities. When one discusses quality of education in Mexico, the conversation frequently 

involves educational discrepancies. For example, individuals living in urban areas do not face 

the same obstacles obtaining a quality education that individuals residing in rural areas do. 

Studies have indicated that students in rural areas have greater difficulty locating a school, 

attending school, and receiving quality instruction. These problems result for both supply and 
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demand side reasons; there are too few schools given the densely populated rural settings and 

also many children do not attend school because of demand for agricultural labor. 

The question of whether these programs address urban/rural discrepancies is beyond the 

scope of this paper, since this question requires in-depth demographic knowledge of over 30 

geographical areas. However, CSR program information will be analyzed in relation to other 

demographical inequality below. 

North/South inequalities in educational access in Mexico are also common. It is 

generally accepted that children living in the metropolitan area of Mexico City or in a northern 

state face fewer obstacles to achieving a quality education than do students in the southern part 

of the country. It is necessary to recall where these corporate programs are located to determine 

whether these CSR programs address this particular deficiency. 

Coca-Cola's school construction program initially appears to address the North/South 

educational discrepancy; the current locations of schools constructed by this program do indicate 

that emphasis has been placed on the southern region. For example, in 2000, five schools were 

built and they were all in southern states: Hidalgo, Oaxaca, Veracruz, and Tabasco. In 2001, 

four of the six schools this Coca-Cola program constructed were also located in southern states. 

Although this indicates that this Coca-Cola program focused on the north/south based 

educational inequalities, a closer analysis reveals that this program does not address this problem 

in the long-term. Since the program treats all geographic areas equally with its goal of building 

one school in each state and then repeating the states again, it appears that this company has 

ignored the need to give more of a priority to providing educational opportunities in the southern 

part of Mexico. 
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Coca-Cola's indigenous school hostel program also addresses the north/south educational 

discrepancies. Using a map, it is easy to recognize that out of the nearly 15 youth shelters that 

Coca-Cola refurbished, all but one were located in the south of the country. 

P&G Mexico's school construction program arguably also addresses north/south 

inequalities in education, although not to the extent that Coca-Cola's programs do so. For 

example, out of the 22 schools that P&G has built, only 11 of them are in the southern part of the 

country; the other 11 are located in the north and in Mexico City. In contrast, P&G's remodeling 

efforts appear to address the north/south discrepancies to a larger degree; three out of five of the 

states that P&G remodels schools in are southern states. P&G's other programs, such as the fifth 

grade environmental education program, ignore north/south educational inequalities since they 

are focused on classrooms in Mexico City. 

General Electric's programs are almost too new to determine whether they address the 

discrepancies among educational access and quality based on geographic locations. Currently, 

however, GE's efforts are focused in Mexico City and Monterrey, which are northern cities. 

Along with educational deficiencies relating to north/south inequalities and rural/urban 

inequalities, there is also a problem that is ethnically based. Mexico, as was previously stated in 

this paper, is a highly diverse populous of at least 50 distinct ethnic groups; however, these 

ethnic groups are substantially dispersed geographically. Therefore, it is often difficult for 

indigenous populations to find their way into the public school system. The question of whether 

a particular program affects indigenous populations would also require in-depth demographic 

knowledge of many cities and smaller geographical areas as well information about what 

percentage of students in each population are from each ethnic group. This is well beyond the 
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scope of this paper, however, there are several CSR programs mentioned in this paper that do 

specifically affect indigenous students. 

First, Coca-Cola's indigenous youth hostels program obviously has education of the 

indigenous population as its primary concern; hence, this program is conscious of this problem 

and pro-actively chose to address it. Second, P&G's program of extending education beyond the 

classroom specifically mentioned indigenous students as one of the groups to whom they provide 

benefits, such as museum admittance to on a regular basis. These two programs demonstrate that 

two of the three corporations whose CSR programs were analyzed are trying to address ethnic 

discrepancies in the Mexican educational system. 

This analysis demonstrates that in general CSR programs are responsive to educational 

demographic problems, although clearly these corporations could address these problems in a 

more pro-active manner. This is one area where corporations could make substantial 

contributions without increasing the amount of resources they devote to education; it is mostly a 

question of learning more about the country, state, and local demographics of Mexico and then 

choosing to act upon that knowledge. For example, a corporation could choose to remodel the 

same number of schools each year but change where they choose to remodel schools in an 

attempt to assist southern, rural, or indigenous populations. 

* Instructional Quality 

The fourth and last problem area deals with major teaching problems in Mexico; teacher 

quality, access to training, and salary deficiencies will all be addressed. It is difficult and 

potentially counter-productive to separate these since they are extremely intertwined. For 

example, a teacher's access to training and higher education plays a large role in that teacher's 

quality level. A teacher's salary could also effect teacher quality in a given area for at least two 
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reasons: first, low teacher salaries could drive quality teachers out of the teaching profession and 

second, low teacher salaries could require teachers to obtain second and third jobs which would 

decrease the amount of quality focus they could devote to the classroom and students. Given the 

strong interconnectedness of these problems, they will be addressed together. 

Coca-Cola's programs arguably address ail of the mentioned problems regarding 

instruction of students. The school construction program does not significantly affect teacher 

quality, training or salary since these schools are staffed and ran like any other public elementary 

or secondary school. The other Coca-Cola education program, (indigenous school hostels), also 

addresses the question of teaching but in a different way. School hostels ensure that these 

students who were previously unable to regularly attend a public school now have access to 

quality formal instruction by certified teachers. The salaries for these teachers are also stabilized 

since low rates of student attendance previously threatened their jobs. Coca-Cola's indigenous 

youth hostel program also addresses the deficiency in teacher training; this program provides 

cultural and instructional training to those teachers that will instruct the indigenous population of 

students in the classroom. 

Procter & Gamble's school construction program addresses teacher problems the same 

way that Coca-Cola's program does. P&G Mexico's other programs do not specifically address 

teacher quality, training, or salary; however, by extending a child's study outside the classroom 

building, P&G is potentially demonstrating to teachers the benefits of innovative instruction. 

GE programs of adopting a school and coordinating GE efforts at the university and elementary 

level do not appear to address any of the problems relating to teacher quality, training or salary. 

The problems surrounding the teaching profession are a little more difficult for corporate 

programs to address since corporations do not control the educational system. In other words, a 
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corporation cannot choose to raise teacher salaries or to change the law to require more teacher 

training; however, there are ways that corporations can help address some of these issues. For 

example, corporations could provide teacher bonuses, making them dependent upon quality 

instruction. Corporations could also provide free teacher training classes to increase the quality 

of instruction that students receive within the classroom. 

Analysis conclusion 

In summary, corporations' social responsibility programs are addressing some of the 

deficiencies of Mexico's national education system, but these programs could choose more 

effective ways to address these problems. However the hypothesis that corporations are doing 

no harm when they adopt CSR education programs has been proven; these programs are not 

counter-productive. 

Although connections are drawn between CSR education programs and current 

deficiencies in the Mexican educational system; the hypothesis that corporations are not filling in 

holes remaining after governmental education initiatives has also been proven. None of the CSR 

programs in this paper were started with an evaluation of the current educational system and 

determining ways that the corporation could addresses needs. Instead, the corporations generally 

devised goals that appeared beneficial and then consulted with governmental agencies. This is 

one way to address education needs and Mexico and is even arguably beneficial; however, when 

devising educational policy one should first analyze the status quo. Prior to initiating CSR 

programs, corporations should: 

• first, analyze the status quo to determine what the deficiencies of a given situation are 
that need to be addressed; 

• second, determine within which of the problems analyzed the corporation can be of 
assistance; 

• third, review and critically evaluate all of the possible ways of addressing a problem prior 
to determining a course of action; 
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• fourth, determine a specific course of action including a funding mechanism and a time 
table for the program; 

• fifth, implement the program and 
• lastly, evaluate the results of said project to determine both the effectiveness for the harm 

identified initially and also the benefits to the corporation. 

Throughout all of these steps all relevant parties should be consulted so that various viewpoints 

are included and used to shape the way a particular problem is perceived and addressed. 

Corporations should not only attempt to be more efficient and effective in their 

educational CSR programs for the benefit of the community, but also because it benefits the 

corporation itself. First, effective programs decrease the need for this company to invest in a 

particular problem area in the future; if a problem is addressed at its roots instead of by applying 

band-aid solutions this problem is less likely to re-occur. Second, effective programs 

demonstrate to the community the seriousness that the business places on a given program, 

which can generate positive public relations operations for the companies, in turn helping the 

corporations' economic success within that region. Third, efficient and effective programs could 

reduce the amount of money spent on a particular program. For example, a company could 

motivate its employees to volunteer or could attempt to address more global issues, i.e. illiteracy, 

through campaigning, which requires significantly less money than school construction. 
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Conclusion 

Globalization's increasing control of international affairs demands that attention be paid 

to the less fortunate members of a globalized economy. Governmental and non-governmental 

organizations, international donors, and businesses all face the daunting task of responding to 

various socio-economic and political problems, such as human rights abuses, lack of education, 

healthcare needs, and unemployment. The question this paper addresses is how businesses can 

assist through corporate social responsibility programs. Using the nation of Mexico and the 

issue of education, it has been demonstrated that businesses can have a significant impact on the 

communities into which they choose to invest. The hypothesis that CSR education programs are 

successful in doing no harm but do not generally extend to the next standard of actually 

responding to status quo national needs was proven by the analysis to be true. However, it is 

important to recognize that the data used to draw this conclusion is from a corporate viewpoint. 

Future research on this topic should include the viewpoints of various stakeholders to verify the 

accuracy of the conclusion. 

As we begin the twenty-first century it is important that businesses, academics, 

governments, and other stakeholders pay close attention to the role that corporate programs can 

play in addressing societal problems. This paper was unable to address many of the surrounding 

debates, such as CSR definitions, the merits of CSR programs in general, and national Mexican 

educational standards. Future research on this subject should be conducted. This type of research 

regarding the positive contributions that corporations can make to communities is vital both 

because of the humanitarian benefits that CSR programs can provide to communities, and also 

because it can serve as a guide for U.S. policymakers as to the diverse benefits of economically 

engaging other nations in our hemisphere (Business Round Table, 2001). 
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Although papers that investigate topics such as this one are indispensable, one should not 

think that this paper outlines lessons learned and that the problems are now solved. These results 

are only beneficial if corporations, individuals, and policy makers use them in conjunction with 

their dedication, determination, and talent to make changes (Heisler and Anderson, 2001, 318). 

Despite the fact that this type of research is important, it is difficult to draw conclusions from the 

analysis. Those studying topics similar to this one must be careful to not generalize results or 

rely upon the impact of a single input to determine policies, because the ties the student has with 

peers, teachers, family members, and the wider community are all important. The other problem 

with generalizing school data is that each student's lived experience is unique thus making it 

difficult to draw causal relationships from any data obtained. 

This paper has made some important conclusions, but it is still imperative that policy 

makers be careful when this analysis is used in other contexts. More investigation must be 

conducted to determine if the results of this study are applicable to other corporations' CSR 

education programs in Mexico, or throughout the world, and also to CSR programs designed to 

address other international socio-economic problems. Cipollone explains why contextualization 

of these results is critical by saying that "it is possible to over-invest in education, or to invest in 

the wrong kind of education... Education is a major agent for development but only if it is 

adapted and used in a manner appropriate to the development needs of a particular country" 

(1994, 1654). 

In conclusion, the relationship that CSR programs have with truly fulfilling current needs 

within a given country is worthy of investigation. Corporations should also investigate the 

potential for cooperation among themselves in order to achieve a larger goal. In many instances 

the results of a CSR project are too narrow and corporations would serve the populous better by 
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addressing a problem from a structural viewpoint. Perhaps, one way to achieve this is to adopt 

more widespread programs by coordinating with other corporations. Another and perhaps more 

important suggestion is for corporations, non-governmental organizations, international donor 

agencies, and national governments to begin to coordinate efforts to address problems 

systematically. This is yet another direction that research regarding CSR should take in the next 

few years. 
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Appendix B 
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Indigenous Youth Hostels 
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