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The typieal fast-paced life of Americans in the 1990's has led to an 

emphasis on mathematics, computers, and science in the public school 

system. In fact, funds for the other subjects such as music have been 

drastically cut if not eliminated completely from the budget. Although many 

people do not see the rewards of teaching children music, there are definite 

benefits which stem from this subject. It is true, very few musicians become 

famous and make millions of dollars a year. Those who do not perform 

often teach, and other than these two avenues, people do not see a future in 

music. An important aspect of the arts that most people do not think of is 

the appreciation of music. Music is used for relaxation, entertainment, and 

religious practices, but in order to take full advantage of these uses, it is 

imperative that one has had some sort of exposure to music. That is why it 

is very important to expose young children to music and continue their 

music education throughout their public school years. 

The time in a person's life which he is most open to new ideas would 

probably be his elementary school years. For this reason, this paper will 

explore the way two Texas schools go about teaching music to children 

between kindergarten and third grade. Both Arlington and Piano public 

school districts have based their teaching sequences on the philosophy of 

Zoltan Kodak. 

Kodaly was a Hungarian composer, ethnomusicologist, and advocate 

of music education for children. In 1929, Kodaly wrote an article. 

"Children's Choruses" which stated suggestions for improving singing 



classes in the schools (S/onvi 12). In order to do this, Kodaly recommends 

specific music reading skills which should be taught in the elementary 

schools. One of the skills to be taught is rh\thmic counting. Rhythm begins 

with a word, its syllables, then slowly progresses into phrases and measures. 

Kodaly used the following words for each corresponding note value (some of 

the word or syllables have been changed over the years in different schools, 

however, it does not matter what a teacher calls the notes as long as they are 

consistent). 

Ta = J Ti-Ti - Ta-a ~ J 

Quarter note Eighth notes Half note 

Ta-a-a - ^ * Ta-a-a-a r O 

Dotted Half note Whole note 

For each note the student claps, however, w hen the note is held, the student 

claps the first note then pulls the clasped hands sideways for the remaining 

beats. In addition to being able to count and clap the patterns, the students 

should learn how to notate the rhythms. 

The second concept which young students should be exposed to is 

relative solmization and tonal experience. Using solfege syllables, the 

student is able to sing a melody based upon intervals. There are two ways to 

use solfege syllables, fixed do and relative do. Kodaly chose the relative do 

system because it frees the singer from depending heavily on intervals. 

Instead of reading a series of different tones (interval to interval), the singer 

will sense the w hole tonality of the piece (Dobszay 103-105). 

Kodalv's philosophy takes on many aspects of music, however, it 

always returns to the Hungarian folksongs. These folksongs typically use 

only two or three notes in their phrases, thus relative solfa and central notes 

could be easilv taught using these pieces. This is another reason for Kodaly 



using relative solmization. The motifs were easily recognized and repeated 

using solfege. The songs are simple in nature so a child can follow along 

easily and at the same time are nationalistic. 

"The enhancement of inner hearing is the final aim of all professional 

music study', he writes. 'Every musical manifestation must be led by an 

inner conception, hearing and imagination, and this is trained by singing. 

Unaccompanied singing is the true and profound school of musical 

abilities'"(Dobszay 109). Kodaly makes it quite clear that singing is the 

way to a good knowledge of music. In order to have a solid grasp on 

concepts such as solfege. pitch matching, and rh\thm. the students must be 

taught at a young age to sing. 

Kodak's strong belief of the importance of singing led him to adapt 

hand signs from John Curwen and Sarah Glover (Campbell 110). For each 

syllable in solfege, there was a hand sign which corresponded with it This 

not only provided an aural means to learn a song, but a visual one as well. 

Some people learn better by listening, while others learn better while doing 

an activity. The students who both sing and use the hand signs learn the 

songs faster and better than those who just sing them. 

The hand signs themselves are on different height levels depending on 

their pitch. The students find it easier to distinguish between higher and 

lower pitches when they use the hand signs while singing. The ability to 

match the pitches also improves using this method. Another way these hand 

signs encourage accurate reading is that each sign looks like the feeling of 

the pitch. For example, do-mi-so are pitches which are at rest (they are not 

leading tones), and they are in the tonic chord. The hand signs for each of 

these notes has a feeling of steadiness also. The signs of re-fa-la-ti suggest 



that they are in motion, and in reality they are pitches who will eventually 

resolve to a note in the tonic chord. 



• 

i M a a c i r a n r k : u a m 

112 
P I T C H A N D T H E C H I L D 

ta (flatted: ti) 

si (sharped so) 

(open fingers and raise hand slightly) 

fi (sharped fa) 

Figure 5.1. Kodaly-Curwen hand signs. Reproduced with permission from 

Choksy (1981). 
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Arlington and Piano public schools have strong music foundations, 

and each system has created a curriculum guide lor its elementary teachers. 

Although these guides are arranged quite differently, the concepts are the 

same and are taught at similar grade levels. Both school districts' music 

programs are based on Kodaly's philosophy, so singing is stressed from a 

very early age. 

The Arlington guide has a list of concepts that should be covered in 

each grade level followed by songs, games, and other activities which would 

help the children to understand the new lesson. The Piano guide has 

extensive instructions about the concepts that must be taught at each grade 

level, however, they do not give the teachers any music or suggestions for 

classroom work. The lists from grades kindergarten through third grade are 

provided on the following pages. 

Using the lists by the Arlington and Piano curriculum guides. I have 

designed two lesson plans for each grade level between kindergarten and 

third grade. Each lesson teaches a new concept, however, in order for the 

children to understand these ideas I used songs they had learned previously. 

The music which corresponds with each lesson follows the lesson plans for 

that particular grade level. 



Arlington Public Schools 

Kindergarten (Hensley 1) 

1. Steady Beat or heartbeat (do not associate with "ta") 

2. Loud/Soft 

3. Fast'Slow 

4. High Low 

5. Same Different 

6. Strong,'Weak (preparation for meter) 

7. Rhythm of text (how the words go) 

8. In-tune singing (individually and in group ) 

First Grade (Hensley 7) 

1. The terms "beat" and "rhythm" made conscious 

2. I ta 

3. X ' r e s t 

4. ti ti 

5. So - Mi 

6. La 

7. Do and the Do Clef ( ) 

8. The terms: phrase, echo, ostinato. question answer, interval, piano (p), 

and forte (f). 

Second Grade (Hensley 91) 

1. 2 Meter 

2. ta-a: 

3. 4 Meter 

4. o = ta-a-a-a: - w 

5. Name the Note Values 

6. Re 



7. Do Pentatonic Scale 

8. Sixteenth notes: f f r , r n r i 

9. Repeat sign l\\ 

10. Mezzo piano (p) and mezzo forte (mf) 

Third Grade (Henslev 191) 

1. Low So and low La; extended Do pentatonic scale 

2. High Do: extended Do pentatonic scale 

3. Other Pentatones (Re, Mi. So. La) 

4. 3 Meter and c) * " ta-a-a 

5. Upbeat quarter 

6. J v standing alone; 

7. J . J -

8. D C. al Fine 

9. First and second endings TV. 1 VX \ 

10. The terms "dynamics" and "tempo" 

11. Ferniata O 

12. The meanings of Andante and Allegro 

13. Melodic and rhythmic line form analyzed by the use of letters (A,B,C 

etc.) 

14. Teach the minuet waltz, rondo, and theme and variations form in music 



Piano Independent School District 

Kindergarten (Arbolino 14) 

1. Beat 6. Phrase 

2. Faster and Slower 7. Rhythm 

3. Louder and Softer 8. Distinguish Rhythm from Beat 

4. Louder and Softer Beats 9. Improvisation 

First Grade (Arbolino 29) 

1. Perform the beat in simple and compound duple meter 

2. Aurally identity accent placement in known songs 

3. Phrase 

4. J "ta" (one sound on a beat) 

"ti-ti" (two sounds on a beat) 

6. l ake rhythmic dictation of 4-beat patterns from known songs 

7. Aurally distinguish between, and analyze sequence of. like, and unlike 

phrases from known songs 

8. X quarter rest 

9. 'II repeat sign 

10. Perform rhythmic ostinati as accompaniments to known songs 

11. Accent and meter (meter sign as "2") 

12. So-Mi (descending minor third) 

13. Construct phrases containing so-mi on felt staffs in the keys of F, G, 

and C 

14. La (so-la turn) 

15. Improvise: movement, rhythm, and language 

Second Grade (Arbolino 62-63) 

1. Construct phrases containig so-la turn on felt staffs in the keys of F, G, 

and C 



2. Use absolute note names to sing songs previously sung in so-fa 

3. La (mi-la turn) 

4. Construct phrases containing mi-la turn on felt staffs in the keys F, G, 

and C 

5. Sing so-mi-la pitches from teacher's hand signs 

6. Improvise phrases using so-mi-la 

"ti-ti-ti" (three sounds on a beat in compound duple meter) 

8. Notate Grade One material on manuscript paper 

9. Do (so-do pattern); do (so-mi-do and do-mi so patterns) 

10. Notate so-mi-do and do-mi-so patterns in F. G. and C on manuscript 

paper 

11. Duple meter ( ^ ) 

12. Clap simple rhythm canons 

13. Sing simple melodic ostinati 

14. Re (mi-re-do, so-mi-re-do. la-so-re-do tone sets) 

15. Notate and perform phrases containing re on manuscript paper in F, G, 

and C 

16. Improvise phrases using la-so-mi-re-do and J , JJ , and 

17. Follow the teacher in "two-hand" singing of known intervals 

18. Take rhythmic dictation of eight-beat patterns containing J and 

19. Sing melodic canons 

20. Do (as a tonal center) 

21. Ties ( ) in simple duple meter 

22. ( j "too" (half note - equal to J J ) 

23. Improvise: movement rhythm, and language 

Third Grade (Arbolino 106-107) 

1. Improvise: question-answer phrases using la-so-mi tone set 



2. Sing the intervals of the do-pentaton, shown in random order, in a variety 

of visual ways 

3. 4 "ta" meter ( jj) )- C -common time 

4. c> "toe" (whole note- equal to J J ) 

5. Take aural dictation of sixteen-beat patterns 

6. Identity separated eighth notes (J^J^) as an alternative to 

7. Re (so-re and re-so turn intervals) 

8. Improvise: using la-so-mi-re-do tone set 

9. Low la,(do-la,-do turn in do pentatonic songs) 

10. Octave (low la, to la) 

11. Notate. read and improvise using la-so-mi-re-do tone set 

12. Low so (sofla^-do and do-la-so(turn); octave (sq to so and la,to la) 

13. Notate. read and improvise using sopla-do and do-la^sq turns 

14. Perform, notate. read and improvise using the so-turns (so-do, so-re and 

so-mi intervals) 

1 5 fake aural rhythmic dictation of sixteen-beat patterns 

16. Form (AABA, ABAB, ABAC) 

17. J . ^ "tum-ti" 

1 8 - X j f "syn-Co-pa" 

1 9 . / ^ - "ti-tum" 

20. La (as a tonal center) 

21 • JJJJ "ti-ka-ti-ka" 

22. Distinguish differences between do and la pentatonic scale patterns 

(aurally and visually) 

23. Improvise: movement, rhythm, and language 



Kindergarten 

I .esson 1: Strong- Weak 

"See Saw" 

The goal of this lesson is to have the students hear the difference 

between the strong and weak beats of a song. The children should stretch 

out their arms away from their sides and sing the song leaning from side to 

side. Do you feel a difference between how hard their arms come down? 

Pretend your dad is sitting on one side and you are on the other. Which side 

goes down harder? The students will notice that the first side, the one with 

their dads on it. is coming down harder or stronger. Their sides are the 

weaker ones. 

Lesson 2: Same-Different 

Nursery Songs 

Instead of concentrating on the notes or the rh\thm of these pieces, 

this lesson will have the children focus on the words of the songs. Are there 

any words in both of the songs? Each of these songs have lyrics about the 

meadows. How are these meadows different? The first song is happy, the 

horses are running and the children are laughing. The second nursery song 

has a calmer tone to it. There are shadows, dark stripes across the meadow. 

One song feels like it is written about the daytime while the other is about 

twilight. 
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W h e r e we l a u g h and p l a y in t h e mea-dow gay, 
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pop - lars cast the ir sha - dows, 
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See saw up and down 

In the air and on the ground. 
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First Grade 

Lesson 1: Divided Beat = Ti Ti 

"See Saw" 

When teaching a new concept it is important to relate the new idea to 

something the children are accustomed. This lesson will teach eighth notes 

to the students through a song which they had learned previously. The first 

step is to have the students patch the beat while singing the song (patch 

means to tap your fingertips on your lap). For each beat have a horizontal 

line drawn on the board. One student should go to the board and make a 

mark for each word sung on that particular beat. The students will notice 

that some of the beats have only one word while others have two. The 

students have already learned Ta for a quarter note, so is time to introduce Ti 

to the class. Instead of singing the words now. the children should say the 

syllables and clap the rhythm. 

Lesson 2: So - Mi 

"Rain. Rain" 

To start this lesson, you want the children to recognize the difference 

between two pitches. Instruct the students to touch their heads when the 

high pitch is sung and put their hands on the shoulders when the lower pitch 

is sung. The handout of "Rain, Rain" should be on the overhead so that the 

students can see the words which are sung on the high and low notes. After 

they have established the difference in pitch, tell them that the high note is 

called So and the low note is Mi. Sing the song again, however, this time 

sing the song using solfege. This would be a perfect time to show the 

students the proper hand signs for So and Mi. 
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Second Grade 

Lesson 1: Half Note " Ta-a 

"Twinkle, Twinkle Little Star" 

The class should begin by stepping the beat around the classroom. 

This should not be difficult, so when they have gone through the song once, 

the students should step the beat and clap the rhythm of the song. Are all 

the words held for the same length of time? Which words were held longer 

than others? When we reach the note that is held for two beats we say Ta-a. 

We clap each quarter note (Ta) and when we get to Ta-a clap the Ta and pull 

the clasped hands sideways. 

Lesson 2: Whole Note Ta-a-a-a 

"Kookaburra" 

Once again, the students should step the beat and clap the rhythm. If 

the class did well on "Twinkle, Twinkle Little Star", you probably would not 

separate these two steps again. Ask questions which help them find the 

word which is held out for four beats. Introduce the note as Ta-a-a-a and 

pull the note sideways three times instead of once. In order to teach the 

students what a whole note looks like, write the four beats as four quarter 

notes tied together then draw the whole note. To finish the lesson you may 

want to repeat the song using the rhythm syllables and clapping. 



TWINKLE, TWINKLE LITTLE STAR 

Twin - kle, twin - kle, l i t - tie s t a r ^ 

How won - der what you are^— 

Up a - bove the world so higTT; 

Like a dia - mond in the skf:—^ 

Twin - kle, twin - kle l i t - t >T e star, 

How won - der what you 
109 

J 
are. 



KOOKABURRA 

4 r n n i n 
Koo-ka-bur-ra sits in the old gum tree-

n n i n 
Mer-ry, mer-ry king of the bush is he-

Cl 
Laugh! 

n n d n n 
Koo-ka-bur-ra, Laugh! Koo-ka-bur-ra 

a 

2. 

Gay your life must be! 

(7)o Q^-) 
Kookaburra sits in the old gum tree, \ Q ^ q q £ j 

Eating all the gum drops he can see. 
I I c> /7s) a 

Stop! Kookaburra. Stop! Kookaburra, g ^ 
Leave some there for me! 

3. Kookaburra sits in the old gum tree, 

Counting all the monkeys he can see. 

Wait! Kookaburra. Wait! Kookaburra. 

That's no monkey, that's ME! 

Melody: SSSSLLLSMSM MMMMFFFMDMD D'LTD'LS HFSFMDDDD 
133 



Third Grade 

Lesson 1: 3 Meter and Dotted Half Note 

"Lavender Blue" 

Sing the song with the class, then have a student write the rhythm on 

the board. After the student finishes, show the class another way of writing 

a three beat note instead of using three Ta's. The name of this note is "Ta-a-

a" and you clap on the first Ta and pull the long not through the second and 

third beats. Next. >ou can ask another student to go to the board and write 

the beats underneath the rhythm in colored chalk. Sing the song again, but 

this time you should exaggerate the first beat of each measure. The student 

at the board should be able to put accent marks on each of the notes you 

have just accented, so then place measure lines before each of these notes. 

Tell the students that they have been accenting beat one and introduce the ^ 

meter signature at the beginning of the rhythm dictation. 

Lesson 2: Upbeat Quarter Note 

"Lone Star Trail" 

Begin the lesson by singing the song and clapping the rhythm. After 

the students have been reminded of the tune, have a student go to the board 

and write down the rhythm. This time the students can work together and 

mark the beats and accents. It is important for the students to work together 

some of the time instead of you constantly explaining old material. You 

might want to choose another student to make the measure lines and put the 

meter signature at the beginning. By now it will have become noticeable 

that there is an incomplete measure at the end of the song and an extra note 

before the first measure. There is a storv vou can use to describe how the 



upbeat works. The Upbeat was tired of always being the last beat because 

he belonged to the family on the back porch, so he ran away from home and 

ran up to the beginning of the song. Although he has moved, he is still part 

of the back porch. A good way to secure this concept in their minds, you 

could mention other songs which began with an upbeat such as "Happy 

Birthdav" and "There's A Hole In the Bucket". 



LAVENDER'S BLUE A " 
r?*~ 

J J J J n n~ J J j . 
La - ven - der's blue, d i l - l y , d i l - l y , La - ven - der's green 

J J J 
When you are 

J n n J J J 
King d i l - l y , d i l - l y , I shall be 

J. 
Queen, 

(Melody: D S S S F M R D D L L L O S S S F M R D F M R D ) 

OH, HOW LOVELY IS THE EVENING {<• 

J J J J J J J J J J j j J j 
Oh, how love - iy is the £v' - ning, is the ev'-ning 

J J 
When the 

J. 
Ding, 

j J 
bells are 

J. 
Dong, 

J J J J J J J J J J 
sweet-ly ring - ing, sweet-ly ring-ing 

J. J. J. J. 
Ding, Dong, Ding, Dong. 

( D R M D F M M R D F M M R D M F S H L S S F M L S S F M D D D D O D ) 
2^5 



LONE STAR TRAIL 

nnj J J J ~ T J 
star - ted on the t ra i l on June 
get up in the morn be - fore 

twen - ty third, 
the day - l ight, 

nn n|nn j j j 
I've been punch-ing Tex-as cat-tie on the Lone star t r a i l ; 
And be-fore I go to sleep the moon is shin-ing bright; 

N J I N N J n J 
Sing-ing ki - yi - yippy, yippy, yah, yip-py yay, 

N J J J | N N | J ^ | J 
Sing-ing ki - yi - yippy, yip-py, yah! 

2. I'm up in the morning long before daylight, 
And before I'm sleeping the moon is shining bright, etc. 

3. My feet are in the stirrups and my rope is at my side, 
And I never yet have seen the horse that I can't ride, etc, 

Melody: S, DDDDMS, DDDM D M S S S S S S , S, S.ODM 
• MSLSS. S. S. DDDH D M S L S S. S. S. D 

257 
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