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Abstract 
The purpose of this study was to investigate (1) relationships among parental influences, 
academic achievement, and adolescent self-concept as a future music educator, (2) whether 
parental influences, academic achievement, and demographic factors contribute to 
undergraduate students’ self-concept as a future music educator, and (3) significant 
differences that exist in undergraduate students’ self-concept as a future music educator due to 
select demographic factors and perceived parental influences. Subjects (N = 148) were 
undergraduate music education majors students enrolled in three public university schools of 
music located in the Eastern and Western United States.  Participant’s class ranks ranged from 
freshman to senior; individuals were registered as full time, instrumental and/or choral music 
education majors.  Each subject completed the Parental Influence on Self-Concept as a Music 
Educator Survey (PISCAMES) and data were examined.  Parental influences are related to 
self-concept as a music educator and increases in self-concept as a future music educator are 
influenced by differences in parental influence.  Specifically, parental influence on decision to 
major in music education variables parents’ feelings regarding successful completion of 
education and musical ability necessary to be a successful music educator have significant (p 
< .001) impact on self-concept as a future music educator. 
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Each year high school seniors across the United States act on an interest, dream, or desire to 

enter college and pursue a degree in music.  Having begun formal music education during 

their elementary or secondary school career, these individuals experience fulfillment, 

enjoyment, personal musical success, and a genuine love for music through participation in a 

wide variety of musical experiences.  As a result, by senior year in high school these 

individuals make the decision to apply to a university music program to pursue a 

baccalaureate degree in music. 

Various institutions employ entrance mechanisms intended to identify individuals who 

demonstrate potential for success in music.  There is a need to attract undergraduates who 

have promise in cultivating morals, values and character, and who will eventually become 

future leaders in the field of music education.  Chase and Keene suggest that students who 

declare their major early in their college careers have higher levels of academic achievement, 

earn higher grade-point averages, take more college credit hours, and often excel beyond what 

their talent indicators predict.1  Recruiting students who know who they are, believe in 

themselves, know what they want, and are motivated to achieve the personal traits, skills, and 

competencies related to becoming a musician and music educator would more likely yield 

undergraduate music majors who will be successful in achieving program requirements 

necessary for certification and entrance into the profession as a musician and music educator. 

Recent research demonstrates that home influence and conditions of the family are 

persuasive or influential in pre-service teachers’ decisions to choose teaching as a career.  

Bergee has studied influences on collegiate students’ decisions to become a music educator.2  

The researcher sought to identify persons, experiences, events, organizations, and other 

factors that influence collegiate music educators’ decisions to teach music.  Concerns 

regarding pending teacher shortages, teacher recruitment and retention are issues that 

warranted such research. 
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While Bergee indicated that individuals’ parents and siblings are important influences 

on the decision to become a music educator, research has not been pursued regarding the 

definite role of parents in this decision.  In addition, there has not been research on the extent 

to which parental involvement contributes to adolescent identity as a future music educator 

and the decision to major in music education. 

The purpose of this study was to determine relationships among parental influences, 

demographic factors, academic achievement, and adolescent self-concept as a future music 

educator.  The specific research questions of the study addressed (1) relationships among 

parental influences, academic achievement, and adolescent self-concept as a future music 

educator, (2) whether parental influences, academic achievement, and demographic factors 

contribute to undergraduate students’ self-concept as a future music educator, and (3) 

significant differences that exist in undergraduate students’ self-concept as a future music 

educator due to select demographic factors (i.e., age, gender, ethnicity, undergraduate class 

level, major concentration, parents’ education, parents’ socio-economic status) and perceived 

parental influences. 

Participants were undergraduate music education majors (N = 148) students enrolled 

in three public university schools of music located in the Eastern and Western United States.  

The students’ class rank ranged from freshman to senior.  Undergraduate class distributions 

were as follows:  Freshman/First Year (n = 44), Sophomore/Second Year (n = 37), 

Junior/Third Year (n = 47), Senior/Fourth Year (n = 12), and Senior/Fifth Year to Fifth Year 

Plus (n = 8).  The sample included the approximate number of individuals registered as 

fulltime, Instrumental Music Education (n = 100), Vocal Music (n = 36), and Instrumental 

and Vocal Music Education (n = 12) majors.  

The Parental Influence on Self-Concept as a Music Educator Survey (PISCAMES) 

was constructed to gather demographic information on subjects and data on three variables—
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parental involvement, parental influence on adolescent decision to major in music education, 

and adolescent self-concept as a future music educator.  A self-report rating scale (i.e., Likert 

scale) format was used for the PISCAMES to relate a number of items to University Parental 

Involvement Measure (UPIM), University Parental Influence on Decision (UPID), and Self-

Concept As a Music Educator (SCAME).  Undergraduate students, 18 years of age and older, 

were asked to recall their adolescence when responding to questions regarding parental 

involvement and parental influence on decision to major in music education.  Reliability of 

the instrument was calculated to check internal consistency.  Cronbach’s alpha coefficients 

were acceptable to high; the UPIM was .934, the UPID was .727, and the SCAME was .958.  

Descriptive statistics for all variables were consistent among the three universities 

To address the first research question, Pearson Product Moment Correlations were 

computed to examine relationships among all variables of parental involvement, parental 

influence on adolescent decision to major in music education, academic achievement, and 

subjects’ self-concept as a future music educator.  To address the second research question, 

stepwise multiple regression analyses were computed to test whether parental influences, 

academic achievement, and demographic factors predict adolescent self-concept as a future 

music educator. To address the third research question, descriptive statistics and nine 

ANOVAs were computed to examine the main effects and their interactions of each variable 

and self-concept as a music educator.   

In addressing research question one, Pearson Product Moment Correlations 

computations showed a moderately weak positive correlation (r(145) = .344, p < .001) 

between parental influences and self-concept as a music educator composite score.  A weak 

positive correlation (r(146) = .242, p < .01) was found between the UPIM subtest and 

SCAME composite score.  Moderate positive correlations (r(145) = .457, p < .001) were 

found between the subtest UPID and Composite SCAME score.  Pearson Product-Moment 
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Correlation procedures found that demographic and academic achievement variables were not 

significantly related to self-concept as a music educator.  Only the composite of Parent 

Influences was found to have a moderately weak correlation (.355) that was significant (p < 

.001).  Relationships between demographic, academic, and Parental Influence Composite 

variables were weak.  The strongest correlations were found among socioeconomic status of 

parents, gender, and parental influences. The association of socioeconomic status was weak 

negative; gender was not significant. 

Regarding research question two, stepwise multiple regression analyses demonstrated 

that parental influences successfully complete education and musical ability to be a good 

music teacher contributed statistically to the prediction of Self-Concept as Music Educator 

and were added to the equation.  With both predictors, the Adjusted R Square demonstrated 

that approximately 30% of the variation in adolescent self-concept as music educator can be 

explained by differences in parental influences regarding adolescent ability to succeed in 

education and have the musical ability required to be a successful music educator.  All other 

variables did not contribute statistically and were excluded from the regression analysis.   

To answer the third research question, descriptive statistics and nine ANOVAs were 

computed to examine the main effects and their interactions of each variable and self-concept 

as a music educator.  One-Way ANOVA’s showed that statistical differences did not exist in 

undergraduate students’ self-concept as a music educator due to demographic factors.  An 

ANOVA was computed for significant differences in self-concept as a music educator due to 

the factor of Parental Influences and proved that undergraduate students’ self-concept as a 

future music educator differed significantly (p < .05) due to parental influences.  Further 

analyses found a significant main effect (p < .05) for UPIM, UPID, and the interaction 

between parental involvement and parental influence on decision.  A factorial analysis of 

variance calculation demonstrated that significant differences do exist in undergraduate 
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students’ self-concept as a future music educator due to parental involvement, parental 

influences on decision to major in music education, and the interaction of parental 

involvement and parental influence on decision. 

The main conclusion from these analyses is that changes in self-concept as a future 

music educator are due to parental influence.  Parents’ personal interest, attention, and support 

for their son’s/daughter’s participation and appreciation of music have important value in the 

development of adolescent musical self-concept.  Parental involvement in their 

son’s/daughter’s music making and musical activities throughout adolescence has importance 

in relation to decisions regarding a college major.  Personal interactions through conversation 

about music, progress in music, and participation in musical activities are related to 

application to college or university music programs, university auditions, and decisions to 

major in music education. 

The cultivation of parental involvement, personal interest, and support in the 

development of musical ability and achievement in education throughout adolescence and 

especially during high school has importance as high school juniors and seniors consider 

pursuing music education at the university level and as a career.  Though relationships were 

not established between selected demographic factors and self-concept as a future music 

educator, academic achievement variables are clear indicators of successful completion of 

education and should be considered important in relation to parental influences on adolescent 

self-concept as a future music educator.  Demographic factors (e.g., gender, socioeconomic 

status, and formal education of parents) would also appear to have an effect on an 

adolescent’s successful completion of education.  Parental influences throughout the decision-

making process have principal value in the adolescent’s perception of one’s self as a future 

music educator. 

Another obvious conclusion to be drawn is that parental influences on decision to 
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major in music education contribute to the development of self-concept as a future music 

educator.  While relationships were established among parental influence variables and self-

concept as future music educator, parents’ confidence in their son’s/daughter’s aptitude to 

successfully complete his/her education and musical ability necessary to be successful as a 

music educator make contributions to the development of self-concept as a future music 

educator.  Other contributors that have less influence include parents’ confidence in their 

son’s/daughter’s personal qualities, decision-making capacity regarding college major, and 

ability to work with young people.  The diversity of these components has important 

relevance to the personal traits, academic aptitude, musical competencies, and intrapersonal 

proficiencies associated with being a competent music teacher.  The confidence of parents in 

their son’s/daughter’s capacity in these areas has relevance to the development of adolescent 

self-concept as a future music educator.  In particular, parents’ feelings about their 

son’s/daughter’s musical ability and capacity to complete education contributes to the 

development of the adolescent’s concept of himself/herself as having the capacity to become a 

future music educator. 

Parents who are supportive of their son’s/daughter’s self-concept in music and identity 

as a future music educator have influence on their son’s/daughter’s decision to major in music 

education and self-concept as a future music educator.  While parents who are confident in 

their son’s/daughter’s personal qualities, capacity to work with young people, and ability to 

fulfill the responsibilities to be a competent music teacher are important in cultivating 

adolescent self-concept as future music educator, parents who believe in and support their 

son’s/daughter’s musical abilities and capacity to successfully complete their education have 

considerable value in the development of an undergraduate music education major’s self-

concept as a future music educator. 

Relationships between demographic, academic, and Parental Influence Composite 
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variables were weak.  Demographic and Academic variables had extremely weak and/or non-

significant correlations with SCAME.  The strongest correlations were found among 

socioeconomic status of parents, gender, and parental influences.  The association of 

socioeconomic status was weak negative; gender was not significant.  Relationships between 

demographic and academic factors and adolescent self-concept as a future music educator 

were negligible.  

Self-concept as future music educator may be due to any particular demographic 

factor (i.e., parental socioeconomic status, parental formal education, ethnicity).  These 

changes in perception on one’s self may be affected by other variables.  However, the 

perceptions undergraduate students have of themselves as future music educators are due to 

the ways in which parents interact with their son/daughter and influence their son’s/daughter’s 

decision to major in music education throughout adolescence. 

Parents have tremendous influence on their child, from birth and throughout life.  

Parental encouragement, activities, and interest at home, and parental participation at school 

influences the child throughout elementary and secondary education.  While parental 

influence on the development of adolescent knowledge and understanding of “self” continues 

throughout youth, much can be gained by realizing which components of parental 

involvement and parental influence on decision to major in music education impact the 

development of self-concept as a future music educator. While becoming a musician might 

depend upon close contact with musical role models in order develop the necessary 

knowledge, skills, and behaviors required to succeed, the parents’ position in cultivating the 

adolescents’ identity as future music educator plays a major role in the student’s decision to 

major in music education.  Parental influence on adolescent perceptions of one’s self in 

music, identity as a future music educator, and decision to major in music education has 

considerable importance to teachers of pre-service music educators. 
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