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Abstract 
Pre-service music teacher training is organised in various ways in different countries as well 
as in different institutions for music teacher education. In the present case it was organised in 
two parts, both of which were mandatory for all students to participate in. One concerned 
instrumental teacher training. Here, each trainee observed and taught one student over a year, 
guided by a supervisor who was a teacher of that same instrument. The other part involved 
training in elementary and lower secondary school classroom teaching. Over a total of two 
years, trainee groups observed and taught a music class for one day per week in some 
semesters, and longer periods in others. The trainees were guided by one of the school’s 
music teachers who took on the role of a supervisor.  
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How can pre-service training be studied with respect to educational quality? 

 

If we imagine the supervisor as a teacher, and the trainees as her or his students, pre-service 

music teacher training can be understood as teaching-learning situations. Such a perspective 

opens up the possibility for studying educational quality in pre service music teacher training 

as the quality of teaching and learning, which is a concept as well as a category of the 

scholarship on educational quality in higher education generally (see e.g. Stensaker & 

Maasen, 2005). Following this, and exchanging ‘teaching’ with ‘supervising’, we mapped out 

and described what supervisors and trainees in pre-service music teacher training perceived as 

good supervision and good learning.  

 

What do we mean by quality? 

Internationally, a multitude of tests, evaluation forms, and procedures have been designed to 

assess quality in higher education. As discussed elsewhere (Johansen, 2007; 2008; 2009), 

when applied to the quality of teaching and learning such assessment activities are reported to 

have dissatisfied academic staff’s perspectives on the real substantive dimensions of quality 

(Anderson, 2006, Johns & De Saram, 2005). Hence, we wanted to ask staff members and their 

students about what they perceive and experience those real substantive quality dimensions to 

be. Within our previous studies of the quality of teaching and learning, professors and 

students reported that the notion of a continuum between surface and deep learning was a 

fruitful tool to grasp and discuss such quality in their various institutions (Ferm & Johansen, 

2008). Hence we wanted to utilise this continuum in the present study as well. 

Surface learning entails strategies for memorizing and reproducing knowledge in order 

to pass tests and examinations. As such, it is probably linked to negative attitudes towards 

learning in general.  Deep learning, on the other hand, denotes strategies for meaningful 
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learning. This occurs when learners understand the potential in what is learned for 

understanding their own teaching practice as well as for their communication with professors 

and peers about theoretical issues. Contrary to surface learning, deep learning is linked to a 

positive attitude to learning in general.  

Learning in pre-service music teacher training was thought of in terms of participation 

in communities of practice (Lave & Wenger, 1991; Wenger, 1998; 2006). Within these terms, 

the extent to which learning can be thought to be deep or superficial was understood in 

relation to negotiations of meaning and the formation of identity.  

   

The study  

Within the present study two trainee focus groups were inteviewed, one concerning 

instrumental teaching, and the other directed towards classroom music teaching, along with 

two supervisors in each field. There were themes among the interview issues concerning the 

trainees’ learning and successful supervision, along with others concerning identity formation. 

Taking these themes as a point of departure, I now focus on the following question:  

 

How do trainees and supervisors in pre-service music teacher training describe the quality of 

supervision and learning in relation to identity?  

From this perspective the analytical questions were honed down to:  

· What do trainees and supervisors talk about when using the word ‘identity’?  

· When talking about identity, to what degree and in what ways do they connect identity 

with the quality of supervision and learning?  

· How can the emerging connections between identity and the quality of teaching and 

learning be understood in the light of the sociological theories of identity in Hall 

(1992), Giddens (1990; 1991) and Gee (2001)? 
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This choice of theory implied that the understandings that were developed drew on a 

sociological analysis of the contemporary condition of society as one of late modernity.  

Stuart Hall’s (1992) concept of a sociological self is based on Mead’s (1962) and the 

symbolic interactionists’ conception of identity as an inner core, formed in relation to others 

who we perceive to be significant. Contrary to this, the post-modern self is de-centred into 

open, contradictory, unfinished, fragmented identities (ibid., p. 291). This notion of multiple 

identities conceives of the self as having no fixed, permanent or essential core. Rather, it is 

formed and transformed continuously in relation to the ways we are represented or addressed 

in the cultural systems which surround us (ibid.. p. 272). Anthony Giddens (1990; 1991) 

conception of identity as a reflexive narrative project, entails the narrative “I tell myself and 

others about who I am”. Hence, individuals’ identity work can be described as keeping the 

narrative going. From a sociolinguistic perspective James Paul Gee’s (2001) understanding of 

identity as performative contributed to regard it as natural, institutional, discursive and 

affinity oriented. In this sense it resembles Hall’s (1992) post-modern self.  

 

Results 

 

I have chosen to present a selection of the results sorted into: quality and the trainees’ 

identities; quality and the supervisors’ identities; and finally, quality and relations between the 

identities of trainees and supervisors. 

 

Quality and the trainees’ identity 

1. Quality seemed to be affected by the trainees’ images of themselves when entering the 

training contexts. Some report that they shift their identity from, say, a general music 

student or violinist, to one of a music teacher trainee.  Others experience similarly deep 
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learning by maintaining a core identity from which they approach their various study 

situations, including pre-service training.  

a. The shifts as well as maintenance of a core identity involved here can be 

understood in terms of Hall’s (1992) post-modern and sociological self, and the 

multiplicity of late modernity.  

b. In Gee’s terms, even if specific student identities are defined by the institution 

when they are accepted at the entrance tests – as for example a music teacher 

student or a musician student – continuous discursive identity negotiations are 

going on between students as well as between students and teachers.  

c. Drawing on Giddens (1990; 1991), we could look at the interviewees’ stories 

about how they relate to the two settings of the institution and the training field, 

moving back and forth between them as parts of their reflexive, identity narratives 

– keeping the narrative going. 

d. Similar analyses could be carried out for each of the next points, but due to the 

format of this essay I will keep the following close to the empirical data.   

 

2. Quality is affected by the trainees’ identity processes within the course of their training. 

a. The feeling of safeness in the trainee situation promotes deep learning and 

strengthens trainee identity by causing a positive spiraling between identity and 

deep learning.  

b. Hence, as reported by the supervisors, the quality of the trainees’ learning is 

related to their identity formation, including their identity construction, 

maintenance and revisions during the course of their training.  
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3. Quality is affected by the connection between a trainee identity and an identity as a 

teacher. 

a. The trainees reported that their deep learning is dependent on a feeling of success 

as a teacher. Such experiences of success should however not lead to the self 

image as a trainee becoming blurred to the benefit of an identity as an already 

capable teacher. This is because it is necessary to continue to see yourself as a 

trainee to continue to develop as a teacher.  

 

4. Quality is affected by the trainees’ identity trajectories between pre-service training and 

the institution. 

a. One of the supervisors highlighted this connection by linking it to reflection.  In 

pre-service music teacher training the quality of supervision and learning was 

connected to the trainees’ reflections on their practical teaching experiences, as 

related to identity, and the supervisors’ ability to enhance that reflection. Within 

the relevant theoretical subjects at the educational institution, reflections about 

what was learnt theoretically were the practices of those subjects. In the 

confluence of these two kinds of reflection quality was enhanced.  The quality of 

supervision and learning in pre-service teacher training was dependent on the 

quality of teaching and learning within the subjects at the institution, and vice 

versa. These locations of reflection constitute important parts of students’ identity 

trajectories, and play a vital role in their learning. From this perspective, identity is 

related to learning, in that identity formation, its construction, maintenance and 

revision, emerges as a reflective project close to Giddens’ (1991) notion of identity 

as the ongoing narrative we tell ourselves about who we are.  
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Quality and supervisors’ identities 

5. Quality is affected by supervisors’ images of themselves as supervisors. 

a. This can be exemplified by one supervisor reporting to change the way (s)he 

looked at her-/himself when moving from performing into a supervising situation, 

while another reported not doing so. Drawing on Hall (1992), this illustrates how 

sociological and post-modern notions of self existed side by side among the 

supervisors as well as the trainees. Our first supervisor connected the quality of 

supervising to supervisors’ ability to change their identity from a performing 

musician to a supervisor when entering a supervising situation. This can be seen as 

being connected to a notion of a professional self without an inner core, or in 

Hall’s terms, a post-modern self, which makes it possible to maintain several 

identities and change between them in a dynamic foreground-background process 

according to changing situations and circumstances. Such kinds of identity 

operations are commonly reported within the literature on the identity formation of 

music teachers as well as student music teachers (Bouij, 1998; Dolloff, 2006; 

Roberts, 1991; Ferm& Johansen 2008, Johansen, 2009). The other supervisor 

reported looking at her-/himself as the same professional, and hence not changing 

identity from one situation to another. This supervisor held that looking at oneself 

as a musician all the way promoted the quality of supervising because “it is all 

about working with music – to perform music or to help others perform music”. 

Hall (1992) again: This illustrates a sociological notion of self, a self with an inner 

core that, even if it is open to influence by significant others, is maintained from 

situation to situation, and constitutes a perspective from which all professional 

challenges – from performing music to supervising trainees – are regarded. 



Geir Johansen             Relations between identity and eductional quality within pre-service music teacher training             210 
 

 
 

b. Another variation of changing the way one looks at oneself was reported by a 

supervisor as a need to shift rapidly back and forth between the roles of children’s 

teacher and students’ supervisor, and sometimes also taking on the role of a child 

in class when observing trainees teaching. Theoretically speaking, these attitudes 

are connected to a post-modern notion of self. Changing between a teacher and 

supervisory identity is looked upon as a means to promote trainees’ learning. One 

example is playing the part of a child in class, which does not denote a change of 

identity but rather a supervision strategy. This choice of strategy is made possible 

by taking on a supervisory identity.          

 

Quality and the relations between the identities of trainees and supervisors 

1. Quality is affected by how trainees’ identity is related to supervisors’ self images. 

a. The students reported a discrepancy between seeing yourself as a trainee, and as a 

teacher in training situations. This dichotomy is fragile if the supervisor is not safe 

in her/his supervisor role. If, for example, trainees are treated mostly like 

colleagues and not clearly as trainees it can be fun, but the risk is that the trainees 

experience surface learning.  

 

2. Quality is affected by how supervisors handle trainees’ identities 

a. This is connected to how supervisors observe and handle the wide variation of 

ways of seeing oneself and levels of awareness about their role among the trainees. 

 

3. Quality is affected by the ways in which supervisors’ identity expectations harmonise with 

trainees’ self identities. Here we meet implicit notions of a post-modern and sociological 

self once more. 
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a. Some of the supervisors expected the students to look at themselves as future 

music teachers when entering training contexts and situations, even if not always 

addressed explicitly. One supervisor put this most strongly: “that is why I am 

here”.  One of her most significant obligations as a supervisor was to encourage 

trainees to adopt a teacher trainee identity when entering teaching situations. 

Trainees who do not change or adopt a teacher trainee identity, for example 

maintaining an identity as musicians while the supervisor expect them to be 

trainees, run the risk of superficial learning and not developing sufficiently as a 

teacher. According to this point of view, trainees who have previous experience of 

working with children in, for instance, choirs or wind bands, may still give a good 

impression but will not be able to build on these experiences for further 

development. 

b. Other supervisors held that trainees should not necessarily discard their identities 

as performing musicians because teaching is very much about performing, in the 

senses of the modulation of your voice and body language. Furthermore, music is 

a kind of communication which exceeds words, it was held, and besides, the music 

teacher is also a defender of the subject in everything she or he does. A strong and 

clear connection to a high level of musical competence is essential for trainees’ 

professional success in the future, which in turn affects the quality of supervising 

and learning.  

 

Concluding remarks 

In the various arenas of pre-service music teacher training, there is potential for achieving 

deep student learning by supervisors and trainees working together with identity issues. Such 

discussions are also applicable for establishing connections between pre-service music teacher 
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training and the subjects studied at the institution, including helping students to make their 

learning trajectories explicit.  

From a sociological perspective it is interesting to observe how sociological and post-

modern notions of self (Hall, 1992) are played out among supervisors as well as trainees 

within their ongoing, reflexively constructed narratives of who they are as trainees and 

supervisors (Giddens, 1990; 1991). To regard identity as something connected to performance 

(Gee, 2001), and as something that can be changed from situation to situation – or in other 

words the possibility of handling parallel identities in a kind of foreground-background play – 

requires a notion of identity which is close to Hall’s (1992) post-modern self. However, I 

have illustrated how sociological notions of self (ibid.) were also present among the 

interviewees. These functioned well for looking at various challenges from more or less the 

same identity perspective.   

The present study contributes to empirical evidence that such notions of self actually 

exist and are not just theoretical constructs. Following this the study also provides at least 

some information about how and to what degree such insights relate to music teacher 

education and in particular to the quality of supervising and learning within pre-service music 

teacher training.  

Even if much of my reasoning at first sight has sounded like purely psychological, it is 

made possible by sociological understandings of identity who are founded on a sociological 

analysis of the contemporary condition of society as one of late modernity. This condition 

also entails the social and cultural frames within which the trainees operate in general, inside 

as well as outside the institution for music teacher education. Without these sociological 

insights most of what I have presented could not have been seen. 
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