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Abstract 
A historical overview of the Irish education system indicates an increase in the profile of 
music education in Ireland with new revised curricula introduced at both primary and post 
primary level.  The introduction of the new primary level curriculum is significant because it 
is part of a process whereby principals and teachers have become increasingly more aware of 
the importance of enhancing the provision of music education in schools and creating equal 
opportunities for children to participate in music.  The renewed interest in providing access to 
music education has also led to a number of extra-curricular developments.  Arts 
organizations, local community groups, music teachers, and musicians have become more 
involved in music education programmes through various extra-curricular projects and 
initiatives. Drawing on ethnographic research carried out in a number of primary schools in 
Ireland, this paper will explore the provision of music education at primary level in Ireland.  It 
will outline both the formal curricular provision and the informal extra-curricular provision of 
music at primary level.  It will reveal the main agents involved in the provision of music 
education.  The paper will explore how music is unique in the way it provides connections 
between the classroom, school and the wider community.  It will discuss how the various 
agents and systems of music education could collectively combine and draw on resources to 
increase and enhance the provision of music education at primary level in Ireland. 
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Introduction  
 
 

This research paper is concerned with the ways in which music, education, and community 

are interwoven in the primary level education system in Ireland.  The complex mosaics of the 

Irish education system and Irish society challenge a simplistic understanding of the place and 

role of music in the Irish system.   

Based on the experience acquired from ethnographic research carried out in a number 

of primary schools in Ireland, I will discuss some of the most recent changes in the formal 

education system, in particular in the past ten years.  I will examine how music is organized 

and co-ordinated in schools exploring both the formal curricular provision and informal extra-

curricular activities. I will discuss the revised primary music curriculum of 1999 and the 

implementation strategy designed to implement the curriculum.  In the paper, I will also make 

specific reference to a community outreach project that took place in a number of schools 

throughout Cork city. The project entitled Bridging the Gap took place between 2001 and 

2005 and was based in the Department of Education, University College Cork.  Through a 

discussion of music at primary level education in Ireland I will outline the main agents 

involved in musical provision and identify the key spaces where this takes place.  I will also 

make a number of observations regarding the current provision of music and the role of the 

various agents involved in music education.  

This paper is developed from data gathered from my postgraduate research based at 

Department of Music, University College Cork (Finnerty, 2008) and  my work as an outside 

community music teacher in the Bridging the Gap project, both of which were based in a 

number of primary schools in Cork city.  As a researcher I carried out ethnographic fieldwork 

over a number of months, I observed classroom practice, attended school and community 

events and I also engaged in both structured interviews and informal conversations with 
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classroom teachers and principals. As a visiting music teacher I worked with students, 

teachers and the various university departments to develop community and classroom links.  

 

Context 

 

A historical overview of the Irish education system indicates an increase in the profile of 

music education in Ireland over the past ten years with revised curricula introduced at both 

primary and secondary level.  The revised curriculum for primary level was introduced in 

1999.  The introduction of the revised curriculum is significant because it is part of a process 

whereby principals and teachers have become increasingly more aware of the importance of 

enhancing the provision of music education in schools. The recent literature on music 

education in Ireland also makes reference to issues of access and provision of music education 

in primary schools in Ireland (see: Heneghan, 1995; Pine, 1998; McCarthy, 1999; Stakelum, 

2004).   

The renewed interest in providing access to music education has also led to a number 

of extra-curricular developments. Arts organizations, local community groups, music 

teachers, and musicians have become more involved in music education programmes through 

various extra-curricular projects and initiatives (Supporting Arts in Education, 2003; Arts in 

Schools Directory, 2004; Arts-in-Education Directory, 2007). Many of these programmes aim 

to create equal opportunities for all children.   

A number of key reports have focused on the role of the arts and music in Irish 

education: Provision for the Arts (1976), The Place of Arts in Irish Education (1979), Deaf 

Ears, (1985), Music Education National Debate (1996), The PIANO Report, (1996), A 

National System of Local Music Education Services (2003).  Reports published by The 

Breaking the Cycle Scheme in Urban Schools (2000) and Bridging the Gap Project (2001- 
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2006) refer to music in an exploration of issues of access to education and inequalities in the 

Irish education system.  A number of other reports consider particular music-based, arts-in-

education projects in specific socio-geographical locations: The South Dublin Education 

Project (2000), Dingle Education Project (2000).  Many of the reports discuss the lack of 

provision for the arts in Ireland; however, none have explored the current role or practice of 

music at primary level considering the classroom context. To date, there has been little 

discussion in the discourse on the role or presence of music-centred community involvement 

in schools in Ireland. The absence of specific literature concerning the connection, through 

music, between the school community and other communities highlights the need for further 

understanding of the area.  This paper aims to explore the reciprocal connections between 

music and community within the classroom setting, with a particular emphasis on the agents 

that are involved in the provision of music education at primary level. 

 

Our Musical Introductions 

 

From a young age, we are all exposed to various types of musical sounds in our environment.  

In addition to these informal experiences of musical sounds, there exists a variety of formal 

systems and institutions where young people can also experience music.  Children are 

exposed to musical learning through various experiences such as attending pre-school, 

instrumental music lessons, or learning from a teacher, member of the family or local 

musician.  These introductory experiences are arguably one of the most significant factors in 

determining our relationship with music and culture (McCarthy, 1999, p. 2).  In Ireland, many 

of our first encounters with music in a formal context occur in primary school.  Music is one 

of the official subjects in the New Revised Primary Curriculum (1999). The principal aim of 

the curriculum is the provision of musical learning for all children throughout their primary 
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schooling years (Revised Primary School Curriculum 1999, p. 12).  However, the primary 

level classroom and school environment present many opportunities for informal experiences 

of music that can also inform attitudes towards music and a child’s subsequent learning 

experience.   

Primary level education is particularly significant because, in terms of total attendance 

as a percentage of the population, it is the most inclusive level within the Irish education 

system.  The primary education system aims to provide each child with the opportunity to 

participate in a learning environment with the greatest possible diversity of subjects, 

regardless of the student’s social or economic background.   So, in terms of music experience, 

this is the one place where all children have the opportunity to experience musical learning. 

Because of this, the nature and content of music within primary level becomes an important 

consideration. 

 

Formal Curricular Provision 

 

The Revised Curriculum in Music (1999) replaced the Curaclam Nua na Bunscoil (The New 

Primary School Curriculum), which had been in place since 1971.  The 1999 music 

curriculum proposes that ‘music is for all teachers and all children’ (Revised Primary School 

Curriculum, 1999).  The aim is to provide all children the opportunity to engage in musical 

learning throughout their primary schooling years.  Although the curriculum guidelines are 

administered centrally from the Department of Education and Science, the philosophies, 

methodologies and contents of the curriculum are interpreted and implemented by school 

principals and classroom teachers at local level through the development of whole school 

planning and classroom planning.   
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The Revised Primary Curriculum was developed by the National Council for 

Curriculum and Assessment (NCCA) in partnership with a committee comprising parents, 

teachers and principals. This partnership approach was also a feature of the implementation of 

the revised curriculum in schools.  The implementation strategy for the revised curriculum 

involved both in-service training for teachers and whole school planning at classroom and 

school level.  The revised curriculum was the first curriculum to be introduced on a phased 

basis, with in-service (teacher training) and planning days being provided for all teachers and 

schools. 

 

In-service Training  

 

In-service training days were organized by the Primary Curriculum Support Programme 

(PCSP), which was established before the launch of the Revised Primary Curriculum.  

Training days were set up to support and guide the teachers in the implementation of the 

revised curriculum.  During these training days, teachers were introduced to the principles and 

methodologies of the revised curriculum.  This process of in-service training is an important 

new development in the primary education system.  Well-planned training days catering for 

small numbers of teachers allow for greater professional development and the better 

implementation of the curriculum.  It allows the opportunity for teachers to learn and develop 

their skills in an interactive way.  One of the interviewees for my research study was Primary 

school teacher, Joe Carroll. Joe is enthusiastic about the new approach to curricular 

development and in particular the in-service training that was available for all teachers 

throughout Ireland. 
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There have been remarkable developments with the introduction of the new 
curriculum, in particular, in the area of in-service training for teachers.  The days 
of 200 teachers gathering in the hall of St. Finbarrs hurling club listening is gone. 
Training days are now held in smaller group sessions and are a much more 
interactive encounter (Interview with author, 2005). 
 

In-service days are beneficial to all who are involved in music in schools, as participation 

provides insight into the revised curriculum, the nature and philosophy of music as part of that 

curriculum, and the various challenges that exist with regard to facilitating music in the 

primary level classroom.   

 

Whole School Planning 

 

Whole school planning is the second area of curricular implementation in the New Revised 

Curriculum.  The school plan is usually a document or series of related documents that are 

drawn up by the principal and teaching staff. The school plan contains a statement of the 

educational philosophy of the school, its aims and how it proposes to achieve them.  The 

whole school plan deals specifically with the curriculum of the school and how it is being 

adapted to the individual school and classroom contexts.  It contains the school’s policies on a 

range of areas such as curriculum, administration, organisation, management, professional 

support and development.  It deals with the organisation of the school’s resources including 

staff, space, facilities, time and finances.   

While the curriculum is viewed as an important guide for the teaching of subjects at 

primary level, the whole school plan is the adaptation of the primary curriculum to the 

individual school setting.  The whole school plan provides a link between different class 

levels.  It facilitates a spiral curriculum process, where curriculum material is developed and 

built on each year. Billy Lynch, principal at Scoil Choilmcille, Cork city, outlines the 

importance of whole school planning. 
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The school planning is very important; it establishes exactly what each 
class should be achieving in all areas of the curriculum.  This is 
extremely important as, when they progress to the next teacher, the areas 
they have been working on previously can be built on.   The class 
teacher can refer to the school plan to obtain the areas covered and then 
go back on those topics.  They then can expand and expand on it.  The 
idea is that they are building on the learning.  What you do not want is 
them doing the same thing over and over again.  So you must have some 
kind of a vision (Interview with author, 2005). 
 

Whole school planning is an effective way to adapt the national curriculum to the local 

education environment. The process empowers the teaching community from the ground up 

and locates the learning environment of a child firmly within an extended local community.  

Whole school plans that adapt the centrally devised curriculum are accepted as necessary to 

the successful administration of the curriculum.  This adaptation is an interesting and 

important aspect of the primary education system.  At school level, the particular character of 

the school is vital in shaping the curriculum’s implementation in classrooms. Adaptation of 

the curriculum to suit the individual school is achieved through the preparation and 

continuous updating of the whole school plan.  

The system of whole school planning has a number of benefits for the development of 

music at primary level.  The system allows the music curriculum to be adapted according to 

the resources and skills that are available in each school.  It creates the opportunity for music 

activities to be integrated into the classrooms through the use of other subjects.  It creates the 

situation where challenges in some areas can be overcome by sharing of resources, skills and 

ideas.   

 

Informal Extra Curricular Provision  

 

Alongside the formal curricular provisions for music at primary level in Ireland, there are 

many examples of informal extra-curricular musical learning activities that take place in 
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various schools across Ireland.  As part of my fieldwork I observed a number of these 

activities.  Many of the schools I visited had employed specialist music teachers from the 

local area to assist the classroom teachers in the development of instrumental skills.  

Although, there is no formalized music specialist system or indeed any funding for it in 

Ireland, in many cases primary school principals and teachers are seeking ways to find some 

funding, to hire music specialists or community musicians to help increase the music skills.  

A number of reports published by the Arts Council of Ireland (Arts in Schools Directory, 

2004 and Arts in Education Directory, 2007) and projects such as The Bridging the Gap 

Project (Evaluation Reports, 2001-2006) highlight how schools have responded to developing 

outside support for the provision of musical learning in schools.   

 

Bridging the Gap Project 

 

Bridging the Gap was an educational outreach project based at the Department of Education, 

University College Cork that took place from 2001 to 2006.  The project worked with over 

forty schools and centres in the Cork city area. The aim was to “bridge the gap” between the 

educational opportunities and achievements of pupils in schools in disadvantaged areas of 

cork city and those in other areas (Bridging the Gap Evaluation Report, 2002). Schools were 

allocated funding to spend in whatever area they most felt they wanted to carry out school-

based research projects.  An overwhelming number of schools chose to work on the 

development of music and in particular on the development of instrumental programmes and 

performance skills.  The evaluation reports highlight how music emerged as an important tool 

to create a link between the various members of the classroom, school and wider community 

(Bridging the Gap Evaluation Reports, 2003, 2004, 2005 and 2006).   
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A yearly showcasing event held at University College Cork, organized by the 

Bridging the Gap project, revealed the important role that music can play in creating links 

between the students and the wider community.  Pupils involved in the various music projects 

were given the opportunity to visit the university and showcase their skills in front of an 

audience comprising of other pupils, teachers, principals and local community members.  The 

benefits of engaging in school-based research projects involving members of the school and 

wider community were highlighted through the showcasing event.  Teachers stated that this 

was a wonderful occasion for students to get the opportunity to showcase their skills 

developed within the school settings and to perform in front of their peers (Bridging the Gap 

Evaluation Report, 2003).  The event also highlighted the positive ways in which teachers can 

develop their own skills through working alongside arts specialists as part of a school-based 

project (Bridging the Gap Evaluation Report, 2004). 

 

Agents of Musical Provision 

 

A recurring theme throughout the study of music at primary level in Ireland is the connections 

between the various people involved in the provision and application of music education at 

primary level.  This next section continues with a discussion of the main agents involved in 

the formal curricular and informal extra-curricular provision of music at primary level 

education in Ireland.  Due consideration and understanding of the uniqueness of each 

classroom setting and school community is included in the development of the following 

discussion.  
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The Classroom Teacher 

 

From the perspective of a child, the classroom teacher is probably the most prominent 

individual in the school.  Teachers are at the heart of the education system in Ireland.  Broadly 

speaking, teachers are responsible for the learning opportunities they create for their students. 

Teachers are also seen as leaders.  Their focus is to manage the learning experiences in the 

classroom.  Teachers develop class plans to help organize the learning experience and to 

structure the school day.  Teachers are listeners, demonstrators, facilitators, and 

administrators. They play an important role in facilitating an active learning environment. 

According to Brian Tubbert, Head of Education at Frobel College of Education, Dublin, 

teachers  ‘guide the children to learn how to learn, to question, to discuss among themselves, 

to discover, to explore, to observe, to test, to record, to display, to present, to make decisions, 

to take responsibility’ (Tubbert 2005, p. 205). 

Within the format of the primary education system, teachers are encouraged to 

facilitate cross-curricular learning, combining subject areas to develop understanding 

(Revised Primary Music Curriculum 1999).  In terms of music as a subject, there are two 

aspects to cross-curricular learning, the use of music as a tool in the study of other subjects 

and the continuation of themes or subject matter in the learning of music as a subject.  It is a 

reciprocal process that affects the value of subjects, creating different contexts for students’ 

consideration of music. The classroom teacher plays an important role in facilitating cross-

curricular linkage throughout the classroom day and the value systems developed within a 

particular classroom community.   

The knowledge developed within the classroom through the school year creates a 

relationship between teacher and students.  The acknowledgement of each student’s 

individuality can often enhance the learning processes and the integration of students into the 
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classroom community.  The classroom teacher is the sole director of learning within the 

classroom space and is empowered by the system.  Within the classroom space the teacher has 

control over what is taught, how it is taught and when it is taught. The classroom teacher has 

the opportunity to facilitate the teaching of music at a time they feel is most appropriate.  In a 

system facilitated by the individual teacher in a confined space, an impression may emerge 

that subjects have a hierarchical order.  Music may be considered optional, merely 

complimentary to other subjects or used as a reward for good behaviour.  Within the format of 

the primary education system, music is a curricular subject and that curriculum seeks to value 

music equally within the wider system.  Within the confined space of the classroom, the 

curriculum, as a guideline for education practices, may become separated from practice.  The 

curriculum fails to acknowledge the various manifestations of music within a school and the 

complexity of connections within and between classroom, school and the wider community. 

 

Curriculum Leadership: Co-ordinating Music Education 

 

The introduction of a curriculum co-ordinator with responsibility for music education and 

performances changes the focus for music education in a primary level school.  This system 

suggests the opening up of classroom spaces, a re-evaluation of music and the development of 

material resources within the school. The position of co-ordinator ideally provides a central 

resource for teachers that may enhance the experience and learning of music within the 

primary level system.  The curriculum co-ordinator can facilitate opportunities for 

professional development for both themselves and other classroom teachers within a school. 

The curriculum co-ordinator is a post of responsibility.  Sarah Hennessy (1998) 

outlines the role of the curriculum co-ordinator in the English school system, a model closely 

related in structure to the Irish education system.  In the system outlined by Hennessy, the 



 Michelle Finnerty                        Connecting Classroom, School and Community                                                         194 
 

  

music co-ordinators are also music specialists as opposed to classroom teachers, a model that 

has been adapted informally by some schools in the Irish education system.  However, music 

co-ordinators in the majority of Irish primary schools are classroom teachers.  The existence 

of many small schools makes it challenging to have a specific teacher assigned to each subject 

area. 

In an Irish primary level school, the music co-ordinator can contribute to the 

development of music in schools by acting as a central resource and as a support for all 

teachers.  From a curricular perspective, a music co-ordinator can help in the implementation 

of the curriculum guidelines within a school.  Within this context, the music co-ordinator can 

facilitate the development of a spiral curriculum allowing continuity in a student’s music 

education.   

Another important role fulfilled by the music co-ordinator is the development and co-

ordination of certain material resources within a school.  Within a school environment, this 

can be useful in the provision of skills, instruments and opportunities for shared performance.  

The inclusion of music, performed by students and, perhaps, teachers, in school events, 

provides a reason and incentive that enhances the learning process.  This context for music in 

a school creates a re-evaluation of music within the school community, often adding value to 

music as an activity.  The performance of music, even within the confines of a school setting, 

can help to forge links with the wider community, usually through audience observation.  In 

turn, this process enhances and changes our perspective of music only as a curricular subject 

confined to people within the school environment.  
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Music Specialists / Community Musicians 

 

In the primary education system in Ireland, a number of opportunities have arisen for the 

employment of music teachers who are not necessarily, or formally, part of the permanent 

teaching staff of a school.  The term ‘music specialist’ can often create an attitude that music 

is a special subject that is not accessible to everybody.  Thus, a paradoxical situation is 

created that challenges models of education that employ specialist music teachers to present 

opportunities for access to music education, while simultaneously re-emphasising the 

specialisation required for the professional pursuit of a career in music (Hennessy, 1998).  

However, Anthony Everitt suggests that ‘participatory music’, based on the role of music in 

contemporary British schools and society, is not under threat and music continues to involve 

large numbers of people, in a natural way, without undue financial constraints (Everitt, 1997).  

Therefore, there is a need to relate the naturally occurring musical activity of communities 

and societies in which a school is located with the musical activity of the school itself. 

Musicians within the surrounding community often occupy music specialist positions.  

A link is therefore created between the musical activity of the school and its surroundings.  

The role of the music specialist is often undefined and can vary greatly between schools.  The 

school principal or curriculum co-ordinator generally selects the individuals involved.  The 

selection of a music specialist is often based on musical reputation, ability and availability.  

These individuals become empowered to make the choices that create the structures for 

musical learning in the school.  There is a fundamental need to acknowledge the process of 

selecting and training music specialists, particularly in relation to the skills of teaching.  The 

lack of formal recognition of music specialists in the Irish education system is reflected by the 

dearth of literature, particularly regarding the selection process, the role of music specialists 

and the training provided, or required, for the post. 
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Musicians employed in the role of a music specialist in a school setting most often 

provide instrumental training, often in tin-whistle, recorder and percussion.  This provides a 

partial music education that may be perceived to be somewhat exclusive.  The introduction of 

a music specialist challenges the hierarchical ordering of subjects and, in many ways, 

removes music from this order.  The music specialist focuses primarily on the teaching of 

music as an individual subject, perhaps, separate from the primary school curriculum.  

However, if the music specialist can work within the remit of the whole school setting in 

collaboration with the classroom teacher, the music specialist can make a significant 

contribution to the overall musical activities in the classroom.  In such a system, a child 

centred learning approach and the acknowledgement of individuals within the learning 

community can be achieved. 

 

Increasing Connections 

 

Although there is much evidence of community involvement in schools throughout Ireland, 

this is not formally recognized and much of it is inconsistent.  Many of the community 

projects that fund music specialists are short term and once off.  There remain many issues 

and challenges with regard to creating a system of equitable opportunity where all children 

can experience and participate in musical learning in Ireland.  The notion of systemic 

development within the Irish education system has remained central to the discourse in the 

Irish context. There are number examples of research studies that brought these issues to the 

fore including, A National System of Local Music Education Services: Report of a Feasibility 

Study (2003) and Points of Alignment: The Report of the Special Committee on the Arts and 

Education (2008). 
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Although there are many opportunities for children to experience music in Ireland, this 

is often dependant on economic, social and geographic conditions. For that reason, the 

primary school system still remains an important place where all children can be accessed.   

From my discussions with principals and teachers and my personal observations, it is clear 

that in the context of current system there are a number of areas that could be developed 

immediately to help co-ordinate music better in schools. 

In-service days are beneficial to all who are involved in music in schools; perhaps it 

may be useful for outside community teachers to attend similar type in-service training days 

that will introduce them to the various curriculum strands and formal aspects to music in the 

classroom.  It could also provide an opportunity to integrate the classroom teachers and 

visiting music specialists who are often found working together without much prior planning 

or common understanding. 

The system of whole school planning has a number of benefits for the development of 

music at primary level. Considering the various specialists who work in schools it may be 

important to consider their skills while developing the Whole School Plan.  Similarly it would 

be extremely useful for the schools who hire music specialists to involve them in the 

development of the Whole School Plan or even to make a copy of the plan available, to 

promote integration, continuation and a common vision with regard to provision. 

Although there is no formal provision for the employment of outside specialist 

teachers in Ireland, it was clear from my conversations with principals and teachers that they 

feel that there is a need to engage specialist teachers.  In an interview with school Principal, 

Billy Lynch discussion centred on the role and significance of music specialists. Lynch draws 

upon international references in relation to the hiring of specialist music teachers. In relation 

to his observations of other European systems, Lynch stated: 
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Observing the systems used in other European Schools highlights to me the 
importance of outside help for music.  Music is a tough subject for teachers, many 
don’t feel confident and through our involvement with the Bridging the Gap 
project, we have been able to hire a music specialist which has in turn boosted our 
provision of music in the school (Interview with author, 2005). 
 

Principal Jack Durkan also believes that schools will always need a combination of internal 

and external resources to implement music in schools’ (Interview with author, 2005).  

Durkan stated: 

Schools will always need a combination of internal and external resources to 
implement music in schools. Through collaboration with external experts the 
skills of classroom teachers can be enhanced and essentially, the provision of 
music can be achieved throughout the system (Interview with author, 2005).  

 

The Bridging the Gap Project also revealed many examples of how teachers can work in 

collaboration with outside specialists in a way that can enhance teachers professional practice 

and broaden the range of teaching and learning resources available within the school and local 

community environment (Bridging the Gap Evaluation Report, 2004).  

 

Making Connections: Linking Classroom, School and Community 

 

Music can function to create links between a classroom, school and community.  Although 

these activities are often considered extra-curricular, there are elements that compliment areas 

set out in the curriculum.  In 1931 Norton argued that simultaneous involvement in both 

school and community music activities enhances the music activities of both communities 

Similarly in 1954, Arthur Haas recognized the role of music as a link in drawing the school 

and community closer together. In 1982, David Walker also suggests that music teachers play 

an important role in community development. In her seminal work on the transmission of 

music in Irish culture McCarthy (1999) notes how students can benefit from links that are 

made between classroom, schools and communities.   
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This paper has presented a number of important themes in relation to the 

interconnectedness of classroom, school and community in Ireland. Based on the roles 

presented by the agents involved in the provision of music education, the complexities of 

music simultaneously as a school subject and as a part of the fabric of society are highlighted. 

The study reveals how the classroom as a primary space for learning is at the locus of a wider 

cultural and community environment.  It has also shown how reciprocal connections exist 

between the agents within these environments. The wider community is significant as it can 

potentially play a role in the development and enhancement of the learning environment in 

schools. The school community can also engage with and contribute to the wider community 

setting. 

The research has highlighted how connections have already formed between various 

agents located within the school environment and in the wider community.  Classroom 

teachers and outside community agents are pursuing various collaborations which extend the 

educational environment for students and locate the learning within the wider community and 

cultural setting.   

Within the context of the classroom, school community and the wider community, 

music has emerged as an important medium for the expression of connectedness.   Music is 

unique in the way it can facilitate students to connect their learning within their school 

environment in relation to their wider community.  In order to enhance and extend the 

opportunities available to all students, classroom teachers and local community members, 

these connections must be acknowledged and considered in the future development of the 

primary level education system in Ireland.  

This investigation of the primary school system in Ireland reveals that there are two 

approaches used simultaneously in the provision of music education at primary level in 

Ireland: The formal curricular based teaching, implemented by the classroom teacher, and the 
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informal, extra-curricular work, involving the classroom teacher and various members of the 

school community and the wider community.  It reveals that there are three main agents 

involved in the co-ordination of music at primary level: the classroom teacher, the music 

curriculum co-ordinator and the music specialist.  

By entering the environment of the classroom, the study presented an understanding of 

the role of music at primary level and it highlights how music is ‘unique’ in the way it makes 

connections between the classroom, the school community and the wider community outside 

of the schools. It also highlights how ground up developments have occurred naturally and 

informally. School communities have extended to involve naturally, people and musicians in 

the local area. 
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