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Abstract 
Multiculturalism is a central issue of educational policies for the western countries, which 
have now become very multicultural themselves. The presence of various dissimilar groups 
with their own cultural identities poses a number of questions regarding ways of their 
assimilation in the educational system and the teaching approaches that consider interaction 
and reciprocation with the dominant cultural group. Music education plays a significant role 
in the acquisition and re-enforcement of national identity, the adaptation in wider localities, 
the transmission of moral and cultural values, meeting and recognising the Other. As a result, 
a number of research studies have been carried out on the subject of educational application 
of music materials from around the world. Based on the view that music should be placed 
within the cultural framework that determines values, structures and attitudes and the notion 
that learning about our own musical culture can be achieved through learning the musical 
cultures of others, we are here presenting the trends prevailing in Greek music education. 
Proposing a model of intervention for dealing with learning and social difficulties in 
collaboration with the Centre for Research and Application of School Psychology 
(Department of Psychology, National and Kapodistrian University of Athens), we are going to 
examine teaching approaches to multiculturalism and music education. 
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Setting the scene 

 

Over the past few decades, music teachers have faced questions about whose music should be 

studied in classrooms and who has the right to make such decisions. Clearly, music education, 

which centers almost exclusively on Western art music, has become a thing of the past, and is 

common now to include many types of music in the curriculum. One way of seeing music 

education is to think of it as the study of music as a series of sound and silences. Another way 

is to define it as cultural studies – that is, a subject concerned with uncovering the differences 

and power relationships among groups of people and their cultures.  

One consequence of a cultural studies approach to the music curriculum is that music 

education is brought into areas of political debate, something that not all music educators are 

familiar with, even thought it brings the music curriculum closer to the realities of everyday 

life – realities that include poverty, ownership and social justice. This connection with 

everyday life is one reason why it is important for music educators to consider a cultural – 

studies perspective in music education. 

History shows that immigration is a social phenomenon, which has been around since 

the time of Homo Sapiens and has never been regarded as an extraordinary one. Regardless of 

its old age, this phenomenon has never been so high on the agenda of governmental policies. 

Groups of people tend to separate themselves from others. My group has a common feeling, 

the foreign group is ‘the other’. Therefore, groups of different ethnicities seem to be keeping 

themselves apart from the national culture of the host country. Being a member of one’s own 

group provides members with a sense of security and a chance for identifying oneself with 

certain attitudes and symbols (flags, emblems and so on), thus ensuring a sense of belonging. 

Faith in our own difference leads the foreign being regarded as a threat. The better defined the 

borders are between groups the more prejudiced their members become against the members 
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of any other group.  People get trapped in what they believe to be in agreement with what is 

considered their own, thus maintaining an intolerance of any other (Adorno, 1968). 

Understanding the foreign is an essential prerequisite for understand ‘mine’. This 

means reviewing and enlarging one’s own identity, which cannot be imposed, but formed 

only through communication and interaction. 

In order to cross the borders of a national or solely European perspective, the principle 

of multiculturalism has to be put into use. Thus, processing issues which touch upon 

cohabitation of nations through aesthetic education can provide students with new 

possibilities for a critical response towards any factor that tends to marginalize parts of the 

population or aims at their complete disappearance. At the same time ways of examining 

powers that contribute to a balance and fair system can be introduced. 

 

Music Education and Culture: the multicultural solution 

 

Globalisation has direct and indirect effects in the function of modern societies and 

educational systems as it affects a number of fields, such as immigrations, cultural integration 

and changes in educational policies and international economy. As a social vision it requires 

an ‘opening to all’ without jeopardising cultural diversity and with education empowered as 

an instrument for understanding and accepting diversity.  

Transferred to education, multiculturalism ideally requires the use of teaching 

recourses from all cultures, acceptance of culturally derived responses to teaching and 

learning situations and acknowledgment that teaching and learning styles differ from culture 

to culture. In music education, however, the use of music from wide-ranging sources without 

acknowledging the cultural implications of music has resulted in a specific application of 
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multiculturalism. What many music educators assume that music education already 

sufficiently addresses cultural issues focus on:  

- the types of music studied widening to include music from all styles, periods 

and genres (popular music, jazz). 

- the roles of music in specific settings (e.g. to accompany a calendar event, to 

relate historical events, to assist with work), thinking that studying music in this 

manner sufficiently addressed culture. 

- The desirable attribute of society to aid in the development of multiculturalism 

 

Curriculum documents, however, typically state that the purpose of studying music from a 

range of cultures is to develop a comprehensive understanding of how music works as a 

system of manipulated sounds.  

Support for a tolerance of pluralism and comprehension of culture as a factor 

influencing contemporary life, has not been a clear expectation of the multicultural focus of 

music education. This is why pluralism – not only music, expectations of the music 

curriculum and methods of delivering teaching – thus becomes an essential outcome of and 

rational for the music curriculum. How can teachers assist in questioning current cultural 

biases in the music curriculum? Here are some suggestions by: 

- Adopting teaching methods that correspond to the music being studied 

- Becoming aware of and teach from the aesthetic positions of each music being 

studied 

- Identifying received teaching methods as derided from Western thinking and 

seeking out other methods, when appropriate 
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Multiculturalism as part of International Education Policy 

 

Today more than ever before, international organizations such as Unesco are faced with the 

challenge of adopting strategies and policies which will work towards providing solutions.  

The reality of a unified Europe, constantly influenced by international developments, 

the advancement of educational technology and the formation of new values (Tedesco, 1995; 

Borchardt Klaus-Dieter, 1995), inevitably leads to a number of necessary actions such as the 

following: 

• Re-training educators 

• Improvement in the management and supervision of schools 

• Introducing revision examinations and doing away with fruitless parrot-fashion 

learning 

• Modernisation of curricula 

• Introduction of computer technology to all levels of education 

• Writing and publishing new school books and establishing new school 

activities 

The orientation of educational policy seems to be clear when considering that the citizens 

of Europe have to be heading for a life in a Europe without borders, where they will be able to 

move freely in all countries, live, work and co-operate with citizens of other countries. 

Therefore, the multicultural dimension of education comes afore involving issues such as 

language, history and culture and an effort to find those characteristics than unite the peoples 

and showing respect of difference as well as strengthening each people’s historic memory. 

Multicultural education has to enable dissemination of ideas and reflection on every country’s 

experience in education and culture. Values such as defending human rights, respect for 

tradition and identity, freedom, democracy, protection of the environment and struggle for 
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international peace create new agendas for education aiming at the development of 

personality, the re-enforcement of respect to human rights and the different cultures (Perotti, 

1994). 

The above are clearly stated in the texts of the UNESCO International Conventions on 

Education in Geneva (1992) and on Culture in Mexico (1982). Both conventions made it clear 

that within the material, emotional and spiritual characteristics of every society there are 

traditions, ways of living, attitudes, arts and value systems that touch upon human rights. 

Moreover, the term Popular of Folk Culture does not only include heritage but is constantly 

enriched through creativity and memory, being impregnated with external cultural influences 

(Balassa-Flega, 2002). At the UNESCO Intergovernmental Convention on Cultural Policies in 

Europe (Helsinki, 1972) it was stated that culture in its wider meaning has now become an 

indispensable part of every day life, irrespective of political, social and economic structures of 

the various European countries. Getting more and more organised, culture has an increased 

influence on modern life and accelerates progress. In the same text it is pointed out that 

cultural is inter-related to education and there is an increased need for a unified approach of 

cultural and educational issues within the framework of Life-long Learning (Sergi, 2007) 

The aforementioned conventions seem to have had a great influence on the contents of 

the national educational systems of all European countries determining a unified educational 

policy along the lines of the 18th Rapport (19th November 1974)12, which defined a hierarchy 

of factors contributing to a multicultural strategy for education: 

• Terms such as ‘education and global perspectives’, ‘understanding’, ‘co-

operation’, ‘international peace’, ‘Human Rights’, ‘inter-cultural education’ were 

re-defined  

• The international dimension of education has to be applied on all levels of 

education  
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• The global perspectives of education clarify the objectives of inter-cultural 

education  

• Suggestions for national policies that increase efficiency of an education with 

global demands  

• Development of attitudes and behaviours which will be based on recognition 

of equality and mutual respect and defining the cultural sectors and fields where 

these can be applied. Especially articles 20-21 educators are encouraged to apply 

an interdisciplinary approach to educational research aiming at facing the 

problems of the modern multicultural society especially concerning opportunities 

of access in education  

• Actions in various fields of school activities such as Co-operating Schools 

supervised by UNESCO  

• Setting up a framework for the renewal of means by which educators can carry 

out re-training programmes in intercultural education through comparison of 

experiences 

• Creation of educational materials with a global spirit in presenting local and 

national dimensions of issues concerning the cultural history of humanity  

• Encouraging and supporting innovative research on the subject of international 

educations policy  

• Promoting international co-operation and exchange of teaching materials  

 

Finally, at the UNESCO 43rd International Convention on Education in Geneva (1992, 

September 14-19) and the 6th Summit of the Educational Committee of the Council for 

Cultural Co-operation in Strasburg (1992, 24-25 September), topics discussed seem to have 

also influenced national cultural policies.  These were: 
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• National Heritage in educational programmes 

• The role of education in cultural and artistic development of the individual (Art 

Education, provision of scientific knowledge) 

• Cultural development through co-operation between schools and local 

communities 

• Cultural and inter-cultural dimensions of education: New fields of 

responsibility for educators (teacher training and research) 

 

All the above give a distinct cultural dimension to international educational policies through 

constant interaction and innovation. Therefore, the quest for the aesthetic dimension in 

curricula as well as any artistic activity become alternative ways of looking into cultural 

policy and widen greatly the pedagogic effect of Art on education. 

 

Multiculturalism and Music Education in current bibliography and research 

 

The history of education in English speaking countries has been equated to the quest of 

pluralist ideologies since the time of Rousseau’s Emile. The aim of this quest has always been 

the legalisation of various types of education and the various curricula offered for social, 

ethnic and racial minorities. 

Multicultural and intercultural are often used as meaning the same. This depends on 

the viewpoint and the geographical frame. For some ‘multicultural’ means the social 

formation and ‘intercultural’ refers to education and pedagogy as regards issues concerning 

the relationships of groups forming a society (Chistolini, 1995). 

In a resent UNESCO paper it is clarified that multicultural education promotes 

knowledge of other cultures and aims at ‘acceptance or at least tolerance towards them’. On the 
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other hand, intercultural education aims at more than passive cohabitation rather looking for the 

development of understanding and respect between different groups as well as the promoting 

the dialogues amongst them (UNESCO, 2006). 

Despite any confusion, the term ‘multicultural education’ can be regarded today as an 

umbrella term referring both the measures taken for offering equal opportunities to immigrant 

children as well as the ‘training’ of all citizens in a society so that they learn to live in a 

multicultural society. According to James A. Banks (1994), multicultural education comprises 

five dimensions: homogenisation of content, construction of knowledge, pedagogy for equality, 

decrease in prejudice and a school culture that empowers the members of the school 

community. 

Multicultural education has become an integral part of schools classes in England since 

1981, a result of the post-war waves of immigration. A few years later, the focus started moving 

from simple survival to the very structure of the educational system. Would it be possible to 

offer immigrant children the same opportunities for academic success and generally success in 

life as for the rest of the population? (Verma & Ashworth, 1985). Rejecting the ethnocentric 

philosophies of assimilation of the 1960’s, many talked about a system with a pluralist 

orientation embracing a multi-national perspective. The first study on this was the Schools 

Council research (Little & Willey, 1981; 1983) into policies and practices of local educational 

authorities and schools in multi-national education (Modgil, Verma, Mallick, 1997). All 

research shows that dominant cultural ideas have to be more deeply studied, supported by 

experiential evidence, problem analysis, formation of strategic objectives and, finally, 

development of criteria for assessment.  

As for aesthetic education and particularly music education, various curricular agendas 

gather (Norman, 1999), from concern for educational equity (Green, 1983) to expanding 

musical content. Hollinger (1995) criticizes ‘multiculturalism’ as a movement that has drawn 
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energy from a variety of constituencies and tries to address wide-ranging questions, but with 

underling principles and vocabulary that remain too vague to allow closely reasoned discourse. 

Ιt is also used to criticize as well as generate educational change (Lemann, 2000; Ravitch, 2000; 

Kearns & Harvey, 2000; Schlesinger, 1991). The extensive use of the term ‘multiculturalism’ in 

the research literature of this period emphasizes the problem due to the lack of clarity of goals, 

and the differences among its adherents. 

Volk (1998) identifies three ideas supporting cultural diversity in music education: 

• Recognition of a culturally diverse U.S population (Seeger, 1996) 

• Development of global understanding (Anderson & Cambell, 1989, 1996, 

Reimer, 1993) 

• Concern for balance, tolerance, the wise use of resources, and respect for other 

inhabitants of the earth (Jordan, 1992). 

There are a variety of policy statements by professional organizations in education and in 

music that provide similar support for incorporating musics of the world΄s cultures in music 

instruction in the schools (Cambell, 1994; Damm, 2000; Volk, 1998;) There is international 

support including the ‘Policy on Musics of the World΄s Cultures’ of the International Society 

for Music Education (ISME). It seems, theoretically, that students are able to form a more 

realistic perspective on the cultures of diverse groups in the U.S.A by studying their musics, 

and, since music is a global human phenomenon, to form a more authentic global perspective 

on music as a result of studying selected musics across the world΄s cultures (Jorgenson, 

1990). However, Robinson (1996) uncovered the widespread perception among elementary 

teachers that ‘multicultural education’ is for ‘others’ and thus the standard Eurocentric 

education of public schools in this country already meets their needs. In elementary general 

music practices, Robinson observed pervasiveness of ‘qualities known to be in opposition to 
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multicultural education such as rigidity, task orientation, narrow minded conceptions and 

ethnocentrism’. 

Consideration of these issues needs a solid ground for clarification and for future 

research. Even if music educators have diverse perspectives, clarity is critical about: why 

musics of the world΄s cultures are taught, what perspectives on music and culture support this 

practice, for whom the instruction is designed, what music cultures and what aspects of these 

cultures as well as levels of competence are attempted and assessed, and who is doing the 

teaching and what background they must have in order for them to be efficient (Reeder 

Lundquist, 2002). 

 

Aesthetic Education: ‘the tip of the spear’ for cultural policy in schools 

 

Though research into human behaviour when participating in cultural activities has been 

studied since the 1970s, there still exists a difficulty in determining the reasons, the 

motivation and the factors affecting it. This is due to the fact that the weight of each factor 

depends heavily on the interrelation between factors and if greatly influenced by the 

frequency of participation (ΝΕΑ, 1981; Mc Carthy & Jinnett, 2002). 

Recent research in England and North America has shown the close relationship 

between cultural education and the interest for art and cultural participation developed at a 

young age (NEA, 1981; NEA, 1988; Scottish Arts Council, 2001). It has been supported that 

art education plays a central role in understanding and enjoying art and determines greatly the 

future participation patterns of the individual, by far exceeding any other factor, such as social 

class, sex and financial conditions.  Cultural experiences have been recognized as a 

prerequisite for personal development, social integration and creative participation in cultural 
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life allowing for better knowledge of one’s own culture as well as that of others (Freese, 

2005). 

Opinions on the place of Aesthetic Education within the framework of obligatory 

school education still differ, while a lot is also mentioned about marginalisation or 

abandonment of subjects that do not seem to have an immediate application on the demands 

of modern life (Plummeridge, 2001). 

Despite being threatened with marginalisation, the Arts are still and indispensable 

aspect of human existence so the school can find help from various cultural organisations 

when looking for allies in Arts Education. Many of these offer educational programmes as 

part of their social mission dictating the abolition of obstacles limiting free access to cultural 

goods, regardless of these obstacles being geographical, economic, social, racial or 

educational (Freese, 2005). 

Free access through understanding, assessment and enjoyment of Art and artists’ work 

is the focus of activities of such organisations. Interactive approaches are being emphasised 

thus ensuring contact between the individual and the artistic products as well active 

participation of the individual in the creative process. This is believed to contribute to a 

holistic growth of human personality in the modern world (Rogers, 1998), and gradually leads 

to the acceptance and incorporation of cultural practices in every day life. Achieving this goal 

translates in a rise of living standards and somehow justifies the existence of cultural 

organisations supporting their survival in the present and future. Without real appreciation 

and love for the arts, there is no guarantee for the continuation of cultural participation (Kotler 

& Scheff, 1997), insofar as all the other factors are satisfied, for example social status, 

curiosity, peer pressure and so on).  As for artistic work itself, interaction between the work 

and the individual as well as between the individual and the cultural organisation leads to new 
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approaches, questioning the works and the existing models and practices, promoting new 

developments and ideas.  

Hence, educational activity of cultural organisations can have multiple benefits for the 

individual, society, artistic work and the organisation itself (Rogers, 1998). These benefits, as 

in any other educational activity have long-term effects and show immediately; so long-

lasting stable and mutual bonds have to be developed between the individual, artwork and the 

cultural organisation. Cultural organisations are usually places for the exhibition or 

presentation of works of art, performances and so on, so experiencing art means visiting these 

places. 

Understanding artistic processes breaks down the obstacles for participation, 

especially when the audience is not a passive observer but actively takes part in them 

(McCarthy and Jinnett, 2002). With this idea as a springboard, cultural organisations widen 

their educational contribution by offering co-operations programmes to schools, aiming at 

activating and liberating both students’ and educators’ artistic potential. Co-operation of this 

kind can become more effective than formal education, as they usually avoid the teacher-

centered models of interaction promoting creative participation for everybody involved 

(Small, 1983). 

Acting as motivators and facilitators, artists provide basic instruction, encouragement 

and help, allowing educators and students to explore different ways of approaching art 

through activities of listening and viewing, through music, performance and visual 

expression. This way the discrepancy between professional-producer and amateur-consumer, 

on which limitation of individual expressive power is based (Adams, 2201), gets less acute 

(Small, 1983). The focus of attention moves from the formulated object to the creative 

process, cultivating the fertile conditions for assimilating the artistic experience in the lives of 

both children and adults, thus giving art its true meaning (Rogers, 1998). 
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Given the frequent limits of time, means and specialised knowledge of schoolteachers, 

cultural organisations adapt their educational services to the current needs of educators. Many 

of them organise seminars for teachers’ personal artistic development, informing them on 

current approaches, ideas and activities incorporating artistic creativity in the classroom and 

enriching teaching practices with a variety of artistic practices, such as painting, music, 

theatre and so on.  

Another important advantage of the co-operation between artists and schools is taking 

the arts from its formal framework of presentation – the cultural organisation – inside the 

school environment, the school building, where children spend most of their time. Despite its 

limitations imposed by the environment, this transfer cancels any psychological obstacles a 

strange, often overwhelming, place may put, familiarity of the environment making contact 

with art easier and less threatening. Furthermore, when it comes to music education, co-

operation with artists from the community enables presentations with a greater variety, 

broadening the content of music education and adding an ethnographic interest. Particularly in 

our modern multicultural globalised environment, multicultural education allows for 

exploration of other kinds of music, representing the cultural heritage and the current interest 

among students (Green, 2001). The presence in the classroom of artists from various cultural 

backgrounds enables experiencing the rich variety of musical expression, making the subject 

of music education more accessible and of course a lot more interesting.  An orientation 

change from the rules of European harmony to the polymorphy of music creativity can help 

students understand the differences among musics of various times and places, develop 

individualized ways of thinking and delving in music, discover and hat construct personal 

meanings of the musical experience (Spruce, 2001). 
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Teaching approaches in multicultural education: A model of intervention of School 

Psychology for Diversity and Culture 

 

It has been globally observed that most schools today in almost every educational system 

have student populations with multiple levels of ability, skills, motivation models for 

learning, and psycho-social adaptation calling for equally multiple ways of intervention.  

Determining factors judging efficiency and school adaptation run along two main lines, 

similarity and difference. Similarity has to do with the various achievements all children are 

expected to accomplish at their various stages of development. Difference refers to each 

individual, the family, the school and the services provided for the facilitation of learning and 

the promotion of psychological health. (Chatzichristou, Giavrimis, Dimitropoulou, Kati, 

2005). 

One of the most significant sources of differentiation among students in all schools is 

the difference in cultural background. The increasing number of immigrant students in the 

Greek educational system is the basic source of differentiation and calls for a lot of action in 

facilitating learning and psycho-social adaptation. Cultural background seems to be the most 

important factor in adapting to the school environment and has to be taken into consideration 

in formulating teaching practices. Culture plays an important role in forming emotions, 

recognizing them as they are expressed through the tone of voice and facial expression and 

understanding the feelings of others. 

Leaving one’s own homeland and settling in a new country in itself is a painstaking 

experience. Adapting to new conditions is very important for ensuring emotional balance in 

children given the fact that they are called to face a number of difficulties at the point when 

two different cultural worlds meet.   
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Along the lines of the most current developments in School Psychology, a new model 

of combining theory, research, training and intervention has been proposed in the Greek 

educational system in 2006-2008. It comprises four inter-related phases of which the first 

three refer to the description of the needs and the compilation of a broad information base of 

experiential data for the design and of interventional programmes according the needs of 

children in Greek schools. In the fourth phase the Centre for Research and Application of 

School Psychology was established at the University of Athens, including among its 

activities: 

• Education and Training in prevention and promotion of psychological health in 

schools for the facilitation of learning 

• Co-operation between the University, schools and communities for the design 

and application of programmes of primary and secondary prevention as well as the 

provision of counseling services  

• Carrying out research and making relevant publications 

One of the intervention programmes designed and applied by the Centre was the 

programme of Promoting Psychological Health and Learning: Social and Emotional 

Education in Schools (Chatzichristou, ed., 2004a, 2004b, 2008). It consists of ten thematic 

units aiming at promoting psychological health and learning, the creation of a positive 

environment in schools, the holistic development of children, the prevention of learning 

difficulties and school adaptation. Some of them are: 

• Communication skills 

• Recognition, expressions and handling of emotions 

• Self-perception and self-confidence 

• Responding to stress generating situations 

• Facing conflict 
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• Diversity and Music Culture 

The programme has been going on during 2006-2008 in state schools in Greece and 

Cyprus and is based on a synthesis of different modern theoretical approaches. The 

application of the programme is realized by school psychologists or specialized teachers who 

have undergone specific training and supervision. In recent years emphasis is placed on the 

programme being applied by teachers, promoting psychological and sociological strength in 

the school environment and the creation of a network of schools taking part in the 

programme. 

A complex model of assessment is used by participants, both teachers and students. 

Assessment has shown significant benefits for all and has encouraged application of similar 

programmes in the entire school community.  More specifically, the results of the assessment 

in previous years show high level of acceptance by the entire teacher-student population. 

From children’s replies it has been shown that the basic goals of the thematic units of the 

programme have been achieved. Moreover, students have found the programme helpful in 

expressing their feelings, improving their personal relationships, understanding and accepting 

themselves, and generally in their communication and co-operation with others.  

The tactics for psychological adaptation followed were in accordance with Berry’s 

theory (Berry, 1984; Berry et all 1992) on both personal and group level and gave answers to 

two essential questions: 

• To what degree are cultural identity and ethnic characteristics maintained in 

people who have moved, 

• How important it is for relationships to exist between the group of immigrants 

and the host country.  

The conclusions of the thematic unit entitled Diversity and Culture are summarized 

below: 
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• Stereotypes seem to pose the most significant obstacles between different 

groups and raise walls in the efforts of the different groups to communicate with 

each other. 

• The most stress-generating factors for immigrant children are weak school 

results, low levels of self-perception and inability to handle stress. 

• Different as well as similar needs of children were observed. 

• The framework of interaction between students enabled common development 

among children. 

• Special emphasis was placed on skills such as communication and conflict 

management. 

 

Generally, current research evidence from Greece and other countries re-enforce the view 

that a school oriented toward the emotional environment surrounding learning is better 

equipped to respond to the basic psychological and sociological needs of children, which are 

the need for efficiency, autonomy and a feeling of belonging. 

 

Conclusion 

 

‘Learning to live together’ is the 21st century challenge. School happens to be a compulsory 

stop in this route, despite its utopias and controversies. Because however many weaknesses 

we can see in the school, we still recognize its power in providing ways of personal and 

communal action, action than often has a potential to change the world. The school of the 21st 

century has to answer convincingly to those questions posed by to countries and societies in 

the modern world of information and communication, respecting difference and ensuring 

justice. Of course we mean an education dictated by a spirit of community, co-operation, a 
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school for all, a school that can follow social developments offering representations of a 

community where we learn to learn together. 

Culture is a field asking for long-term action. Therefore, for a cultural policy to be 

viable in aesthetic education, in strengthening cultural identities, in the decrease of inequality 

and the enjoyment of cultural goods, it is important to have certain directives: specific 

objectives, predictions, means and measures, time frames, resources, application institutions 

and axes for the quantitative and qualitative assessment of efficiency (Konsola, 2006).  

Subsidiarity of school intervention in the field of culture is a focal point shedding light 

to the importance of the state in the citizens’ society. The aim of this Subsidiarity is to set off 

the process of cultural production of society itself at a primary level. Then, and only then, will 

educational policy ‘through the arts’ maintain high levels of the meaning of common social 

interest and keep its mission to serve the public alive. 

Robinson (1999) points out that schools are neither islands not ghettos when it comes 

to culture. On the contrary, they have the same cultural frame as their environment and are 

determined by the same cultural values. Even teaching theories and methodological 

approaches mirror the views of society on school (Fletcher, 1991). Thus, if we want to 

interpret the orientation, the objectives and the content of education, we have to examine the 

social system, the oppositions and the interests it serves, since school depends on the state and 

is controlled by it. Educational authorities are a point of reference for educators, especially 

those called to act and play a role in the same field of responsibility. Therefore, they have to 

be inspired by a tolerant and liberal inclination aiding practices of intellectual and artistic 

creativity. Those for this type of approach contribute to the role of the school in the 

improvement of school efficiency even by students who come from different ethnic groups. 

Setting up student communities with co-operation being the main characteristic, designing of 
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a common teaching approach for the educator communities, opening the school to artistic 

groups, taking part in European programmes for mobility are some of the practices proposed.  

Education is placed on the crossroads of difficult decisions an accent on the role of 

school management so that schools can successfully face the demands of a constantly 

developing society. Social change, development in family structure, culture particularities and 

mobility meet at the school making up the mosaic of each class. The effort to create a ‘we’ 

putting ‘mine’ and ‘other’ together definitely takes all sorts.  To define music curriculum as 

cultural studies is to suggest a new way of thinking about music education and its purposes. It 

is a way of clarifying the relationship between music education and culture. Implementing a 

cultural studios perspective will not be easy, but it will be their biggest challenge in the 

twenty-first century relevance.  
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Endnotes 

                                                
1 UNESCO, Rapport: « Recommandation sur l΄ éducation pour la comprehension la cooperation et la paix 
Internationales et l΄ éducation relative aux droits de l; home et aux libertés foundamentales». 18η Convention  of 
UNESCO, Paris, 19/11/1974, E.D- 76/CONF.629/COL.  
 


