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The present study was designed to investigate the dis-
crepancy in test performance between the upper-middle-class
end lower-class kindergarten-age child es a function of
differential familiarity with test content. If superior per-
formancs by the upper-middle-class children on IQ tests ococurs
primarily beceuse these children are more familiar with the
test content than are the lower-class children, then these psry-
formence differences should be reduced when the lower-class
children are given sn opportunity to become familisr with the
test content.

Pour conditions were used: (1) an upper-middls-class
experimental (UME), (2) an upper-middle-class control (UMC),
{3) a lower-class experimental (LE) and (4) a lower-class
eontrol {LC). Two scores wers obtained on the Peabody Picture
Vocsbulary Test (PPVT) {(Dunn, 1958) for all subjects Ss:

One prior to and cne following the treatment and control pro-
cedures. The difference vetween these two scores (gein
scores) was used as the dspsndent varisbis.

An snalyels of wveariance was performsd on the gain score
data. The resulbts of thisz analysis indicstad that both main

affects ag well ss the interaction betwsen the verisbles wars



significant. Individusal t tests were performed between the
independent means in order to test the specific hypotheses.

Ag was predicted, the % tests supported the stated hypotheses,
nemely that (1) the UME Ss had significently greater gain
scores then its control group, (2) the ILE group had signif-
icantly grester gain scores than its control group and (3)
that after introducing & compensatory program based upon

the test content, the LE group exhibited significantly
greater gain scores than the UME group. These detea support
the coptention thst in simple perceptusl-discriminsticon tasks,
the performence of dissdvantaged children can be imprcoved

by providing them with a compenseatory program designed to in-
crease their familiasrity with the materiael to be discriminated.
Further resesrch concerning compensatory programs was recom-

mended.
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CHANGES IN PEARODY PICTURE VOCABULARY SCORES AS
A FUNCTION OF DIFFERENTIAL FAMILIARITY
AND SOCIAL CLASS MEMBERSHIP

Numerous studies have consistently reported the obser;
vation that children from the lower socio-economic status
(SES) score significantly lower on standard mental ability
tests than do children from the upper- and middle socio-eco-
nomic status (Deutsch, Katz, and Jensen, 1968; Passow, 1970;
Williams, 1970). Identifying the causes for this discrepancy
in IQ scores bstwsen these groups has been an issue of intense
controversy smong socisl scientists, school officials, polit-
jcal lesders, spokesmen for minority group pearents, and other
interssted groups.

Eells snd his associetes (1953) support the contention
that differentisl fsmilierity with the content of the IQ test
items is the primary fsesctor contributing to the consistent
differences bhetween the upper and lower SES. According to
Eell's explanstion, the conten!’ typically employed in IQ test
items 13z more famiilar to the upper~ and middle- status children
then to the lower status children. This unequal femilisrity
with the itenm content i3 produced by "differsnces in the ex-
tent to which the child being tested has hed thé opportunity
to know and become familiar with the specific subject metter®

(Bells, Davis, Havinghurst, Herriek and Tyler, 1951, o. 58).



Deutsch (1968), like Eells, contends that the child from
e disadventaged environment has missed some of the experiences
necessary for devaloping verbsl, conceptual, attentionsl, and
learning skills requisite to school success. These skills
play & vital role for the child in his understanding of the
language of the school and the teacher, in his adapting to
school routine, and in his mastery of such a fundamental sub-
ject as reading. It is Deutsch's (1968) thesis thet "The
lower-class child enters the school situstion so poorly pre-
pared to produce whet the school demsznds that initiael failure
is elmost inevitable, and the school experiencse becomes neg-
atively rather thsn positively reinforced (p. 87)n.

A number of professionals such as Passow (1967) and
Colemen (1966) shave Deutsch's philosophy. Both of these men
argue that the present concept of equal opportunity in educa-
tion should be redefined. With the exception of Specisal
Bducsetion eclasses for a2 limited number of students, the pre-
gsent definition of equal consists of providing identical
education progrems for ell students, regardless of differences.
Possow end Coleman argue that if a child enters school poorly
prepared to cope with existing progrems, providing him with
identicel educetionsal treatment would in fsct, meen unequal
opportunity. Therefors, these men contend that equelity of
opportunity can only be achleved by differentiel treatment,
The disadvantaged pupil requires greatar, not equal, alloca-
ticn of sduceational resources, perscunel and materisls, in

orasr to compenscie for vast experiences.
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Wilkerson (1970) hsas pointed ocut that, presently, compen-
satory programs seppear to be coacentrated at the two extremes
of the public school spectrum. They exist for the pre-
schoolers, such as the Head Start progrem, and for adolescent
high school dropouts who have feiled in school and withdrswn.
Between these two extremes, there has been little modification
of the "regular" school procgranm.

The pre-school studies consistently reveal a pronounced
early spurt in intellectusl and language development as
measured by pre- and posttest measures {Deutsch, 1965). How~
ever, follow-up studies demonstrate that the gains in child
development resulting from esrly intervention are quickly
lost when the pre-schoolers enter classes in the public
schools, especially in the latter grades (Deutsch, 1$65; Wolf
and Stein, 1966).

Rogolsky (1969) has proposed a more comprehensive program
than merely pre-school compensatory programs. She has proposed
comprahsnsive group screening of kindergasrten children before
entering first grade. This technique would facilitate place-
ment of children into the proper educational program designed
to meet the needs of the particuler populstions within the
school. Therefore, compensatory education would become an
intregal part of the entire school curriculum rather thsn at
the two extremes described by Wilksrson (1970).

The purpose of ths present study was to investigate the

discrepancy in test performance detwsen the upper-middle-
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class and lower-class kindergarten=-age child as a function of
differentiel femiliarity with test content. If superior psr-
formance by the upper-middle-class children on IQ tests occurs
primarily because these children are more familiar with the
test content than are the lower-class childreﬁ, then thesse psasr-
formence differences should be reduced when the lower-class
children are given egn opportunity to become fgmiliar with the
test content. It was hypothesized thet (1) the upper-middle-~
class experimental group would have significently greater
gain scores thsn its control group, (2) the lower-class ex-
perimentel group would have significantly grester gain scorss
then its control group, and (3) that after intreducing a com-
pensstory program, the lower-class experimental group would
exhibit significaﬁtly greater geain scores than the. upper-

middle~class experimental group.

Methed

Design

Four conditions wers used: (1) an upper-middle-class
experimentel (UME), (2) an upper-middle-class control (UMGC),
(3) & lowsr~class experimental (LE) end () = lower-cleass
control (IL{)., Two scores were obtained on the Pesbody Pisture
Vocabulary Test (PPVT) (Dunn, 1958) for =11l subjeects (Ss):
One prior Lo and cue following the treatment snd control pro-
cecdurss, The difference beitwsen these two scores (gsain

scores) was used as the dependent veriadble.



Subjects

Seventssn white kindergsrten children were assigned to
each one of the four conditions. Half of the Ss (34) attended
a kindergsrten located in an affluent section of & large south-
western olty, while the remaining heif of the Ss attended o
kindergarten in a depressed area of the same c¢ity. The chil-
dren in each respective kindergarten were selected on the basis
of their family incomes and their father's or mother's occupe-~
tions. The medien family income for those children decignated
as lower status was $44,200, while the median family income for
the upper-middle status children was $12,600. The parent's
occupations for the lower status Ss were unskilled or semi=-
skilled, end could be considered the "blue collar® |
occupations. In the upper-middlie status, the parent's occcu-
pations were professional or skilled and could be described
as the "white collar® occupetions. The Ss in each of the
four groups were spproximately equal with regsrd to age and
to the distribution of boys and girls.

Material

Form A of the PPVT wes used as & pre- and posttest to
cbtain IQ scores for each §. This test involves visually
presenting a page or frame, divided into quadrents with 2
pilcture in esch quadrant, to the S. Thsn the S 1s orsally
presented with a stimulus word indiecative of one of ths four
plcotursz. The § is reguested to indicate by pointing, whiech

pleture represents the stimnlus word.



Two hundred 8 x 10% inch colored drawings were con-
structed, duplicating the visusl stimuli in Frames 25 through
75 of the PPVT. The twenty-fifth frame represents the lowest
bassl score smong the 68 Ss; the seventy-fifth frame, exclud-
ing errors, represents an IQ scors of 145. This is spproximetely
thirty points sbove the highest IQ score obtained by a S.

This technique was designed to prevent an artificisl ceiling
from coccurring in the UME group. As no S in the UME group
epproached this IQ score on the posttest, 1t was assumed that
this eriterion was met. These draswings were presented to
both expsrimentel groups.

An identicsal number of pictures were selected for the
econtrol treatment. These pictures, cut out of magazines and
children's books, were mounted on 9 x 12 inch construction
paper. These stimuli either imvolved animal scenes or scenes
depicting humen intersetions such as children engaged in
various games and activities. None of these pictures repli-
cated the material from the PPVT. These neutrsl stimuli were
presented tc both coatrol groups.

Progedure

Prior to the presentation of the experimental and control
trsatments, the FPPVT was administered individually to each of
the Ss. The standardized procedure for administering the PPVT
was adhered to with the exception of ome verlation. The |
initisal oral presentetion of o stimulus werd for s particular

frame was the test response specified by Form 4 of the PPVT,



and was so scored. Following this initiel test response, the
subject was presented with a second stimulus word for the

ssme frame, and directed to point to the picture which repre-
sented this stimulus word. This procedure was repeated for

e third and fourth stimulus word such that the § was asked

to make four sepsarate responses per frame instead of the usual
one test response.

Although each of the Ss was requested to make three saddi-
tional perceptual~diseriminations for each frame, the scoring
procedure remeined consistent with the stendardized instruc-~
tions set up by Dunn (1958). All basals, ceilings, end raw
scoreg were based upon the stimulius words specified by Form
A of the PPVT exclusively. The technigue of having the S
‘meke the three asdditional responses was devised as a contrel
measure. During the experimental pnese, it was desired that
the Ss be equally attentive to &ll of the drawings ineurred
during the pretest rather than sslecting out snd differen-
tially attending to the test items specified by Form A. Tke
emphasis during ths trestment condition was the perceptual-
discrimination of s&ll the items, and not the discriminstion
end labeling of the test items per se.

Although the deta collected for the upper-middle-cless
29 and the lawer~c1gss 28 occurred three weeks apart, the
standard procedure for testing tho Sz and executing the trsat-
ment end contrel conditions were strictly adhered to at ezch

of the two kindergartesns. Two counssentive school davs wers



set aside for administering the pretest. At the conclusion
of the pretest, the experimental conditions were put into
effect for five consecutive school deys (i. e. Monday
through Friday).

The 200 drewings for the treatment condition were divided
into four Blocks; each of the four Blocks consisted of fifty
rendomly selected drawings. An identical procedure was
followed for the control condition; the neutral pictures were
divided into four Blocks with each one of the Blocks contain-
ing fifty of the neutral stimuli. Esach one of the four Blocks
in its respective experimental condition was randomly numbered
one, two, three, or four. The Block number in each respective
-experimentsl condition designated which dsy that particulear
‘Block would be presented to the Ss. A different Block was
presented to the sppropriate experimental condition on each
of & four day period.

On the Mondsy following the pretest administrstion, the
experimental group was shown the first Bloeck of fifty stimuli
from the PPVI. Esach of the stimuli was orally identified by
& stimulus word as thay wsre presented to the Ss. The chil-
dren were given the instructions that they could make comments
or share information sbout each drawing as it was disgplaysd.
The majority of the Ss chose to guess st the identity of the
drawings as thsy were presented. In 211 cazses, the stimulus
word was orally presentsed with eaﬂhrcf the drawlngs and any

incorrect responsges were corrscted.



Similerly, on the sams dey, the controcl group was pre-
sented with the first Blosk of neutrsl stimuli. Each pilcture
was ldentified as it was shown; the children were instructed
that they could discuss esch picture as it was displayed.
The presentation of the materisl took sbout the same amount
of time in each of the conditions.

This same procedure was continued for four consecutive
deys; a different Block of stimuli was presented on each of
the four days to both experimental conditions. On the fifth
consecutive day, Fridey, all 200 stimull were randomly pre-
sented to the Ss in their respective experimentel groups.
The procedure for displaying snd identifying the stimmli
remeined the same as in the previous dsys. A posttest was
given to each of the Ss participaﬁing in the study on the
£ifth day following the summary presentatiocn. All of ths

posttests were administered in one school dsay.

Results
The meens for the pretest, pecsttest, and gain scores
for each of the four conditions are listed in Tsble 1. An
anslysis of veriasncs was performed on the gain score data.
The purpeose of this enalysis was to determine the signifi-
cence of (1) the experimentsl procedure, (2) class varisadls,

and (3) the intersction between these two vearisbles.
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TABLE 1

Means for the Four Experimentel Conditions

Group Pretest Posttest | Gein Seores
Experimental

Upper-Middle 96.6 111.3 14.70

Lower 77.8 105.7 27.90
Control

Upper-Middle 9.7 99.1 L. 4o

Lower 73.2 77.3 .10

The results of this anslysis are listed in Table 2. As

cen he seen from Teble 2, both the expserimental-control main

TABLE 2

Summary of Ansalysis of Variance

Sources of Sum of ar Msan pa
Variation Sguarss Sguare i
Experimental-

Control (A) 530.01Y 1 4930.01 252, 726%%%
Class (B) 705.308 | 1 705.308 36, 1.56%%x
AXB 784721 1 78L.720 4o.226% %%
Error within Ss 1248.471 | él 19.507

whEp L L0001
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effect and the class maiﬁ éffeéﬁrware significent at the
.001 level. In sddition to thess significent main effects,
the A X B interaction wes also significent at the .001
level.

Individuel t tests were performed between the inde-
pendent mesns in order to test the specific hypotheses. Tﬁe

results of these t tests are summarized in Table 3. As was

TABLE 3

Summary of i tests on Independent Gain Score Means

s S RS R R S R
Means Compared Means Differences t P
Mr g MyvE 13.24 8.76 .01
Myme Mrc .36 .23 .01
Mouexs: | YuMc 10.23 6.77 .01
MiEss Mpc 23.83 15.78 .01
**E.‘:'Oi

Move Upper-Middle Experimental Mean

Home Upper-Middle Control Mesn

Mg Lower Experimental Mean

Mpo " Lowsr Control Mean

pradicted, the %L tests supported the stated hypotheses,

nanely, that (1) the UME Ss bad significantly greaster geain

scores than its contrel group, {2) the IE group had signife-

lecently greater gain scores than its control group end (3)
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that after introducing a compensafory program based upon
the test content, the LE group exhibited significently

greater gain scores thsn the UME group.

Discussicns snd Recommendations

These dets support the contention that in simple percép-
tugl~discriminetion tasks, the performance of dissdvantsged
children can be improved by providing them with a compensatory
program designed to incresase their familisrity with the mater-
isl to be diseriminated. This finding reises a number of
questions, perheps the most important being: Precisely what
kinds of initisl inequslities smong the lower-class S8 were
offset by the experimental procedure? There are at least
two main possibilities.

One posszibility is that the compensatory or eiperimental
procedure may have simply given the lower-class Ss more op-
portunity to become oriented snd accustomed to the content,
both visually and verbslly. In this instance, the visusel an&
verbsal content may have been initislly unfamiliar to these
children. This is basicelly the contention of Eells and his
associates (1951)-- that the words and objects that make up
the test content have less familiarity to lower-status chil-
dren.

As to the second pugsibility, the Ss may bave been famil-
iar with the visual content of the test, but not with the

stimulus words or verbal content. It may have haen that in
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this particular case, the children were initially familier
with the visuel stimuli, but lascked the sppropriate verbsal
repertoire needed to sassociate these particuler stimulus words
with the correct pictures. The S$s snjoyed responding to the
test and would frequently point spontaneously to a picture
and verbally describe or name it. It was noted that on
several occasions, the Ss would unknowingly neme the test-
item using a syronym instead of the stimulus word proscribed
by Form A of the PPVI. When given the stimulus word, the Ss
were often st a loss as to the correct response and would
make the comment, "I'll have to guess at this onse".

One of the more freguent examples of this behsavior oc-
curred in the fiftieth Frame. A number of the Ss pointed
eut thet the visual stimulus in the first quadrant in this
Frame was "a bottle of pills™, but were unshle to diserimi-
nate the picture of the "capsule”. Fraome thirty-five presents
another exsmple of this behavior. 3Some of the Ss made the
remark that the plcture in the first quadrant of this Prame
was "a star that law men wore", but were unable %0 point to
the "bedge" when given to the stimulus word.

Although it was observed that this behevior did oceur
in both the upper-middle and the lower-class Ss, it was noted
to be much mers pronounced in the lowerwclass S§s. This ob~
servation 1s consisftent with mumerous individusl reports
which point out the shortcomings in the lunguasge capabilities

of lower-status children (Seversor and Gueasds, 1970).- IP the
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experimental procedure did indeed offset an initial langusage
inequality, further research 1s needed to answer the question:
When dealing with the langusge of the poverty ehild, is it
essentially a language which is deficient or a language which
is different?

This question suggests snother line of investigation
regarding those Ss who, although seemingly unfemiliar with
the stimulus word proscribed by the PPVT, sppeered to be
femilier with the visual stimuli and offered sppropriate sl-

ternative verbal descriptions of these stimuli: If the Ss

were given the copportunity to respond verbsally with an alter-
native word or phrase, and were given credit for an gppropriate
response, would there he eny significant differences among the
Ss who could respond with en alternative and those who could
not (1) within the group of lower status Ss (2) within the
group of upper-middle status Ss, and (3) between the lower

and upper-middle status Ss. From the obssrvations made while
administering the PPVT, it is hypothesized that there would

be & significaent difference between those Ss in the lower-class
group who could respond with alternstive verbalizations and
those S8 who could not. Another question relevant to this
investigation involves any significaant differences between the
acetuel pretest score cbtalmed on the PPVF and the proposed
slternate test score within asch of the groups end bebween

the clasgges.
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According to Vane (1971), the common practice of group-
ing all disadvantaged children into one category or class,
mesks differences in socio-economic background that affect
the children's school performance. This statement suggests
that there may be a significant difference in predictive
school performance of those lower-class Ss who could meake
alternative responses as compared to those Ss who could not
end deserves further consideration.

Additional research is needed, aimed st identifying what
kinds of inequalities are over~come by the presemnt compensa-
tory procedure. The degree to which the materiel presented
is generalized is suggested as cne line of investigation.

If femilisrizstion acts primarily to orient and to accustom
the lower-class child to a specific type of meterial, then
little generalization to other discrimination exercises would
be expected where the content is quite different. Perhaps
this is & contributory factor in the observation that gains
in c¢hild desvelopment regulting from esrly intervention sare
guickly losli when the pre-schoolsr enters classes in the
public school (Wolf and Stein, 19%66). On the other hand, if
such femiliarization allows the lower-class Ss an opportunity
to identify various properiiss of the stimulus and to prso-
tice epplying lsbels, it might be expected that the acquisition
of such generslly ussful skills would promote treansfer to
other discriminsation exercises even though the content would

be quite differant,
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A complex area of resesrch inveolves the significance of
the gain scores. There are several lines of thought in re-
gard to this subject. In the f;rst line of investigation,
the gain scores are regsarded strictly as an indication of
the success of the experimentsal procedure in strengthening
familiarity with the test content and little more. However,
the significence of the gain scores as a predictor of the
susceptiblility of the disadvantaged child to compensatory pro-
grams is offered as a second line of investigation. The most
controversal line of research involves the predictive value
of the gain scores with regerd to school performsnce: Do the
gein scores reflect the predictive academic performance of
the S$s? A number of reports indicate that, although thers
is no doubt thset many individual children hsave benefited
from compensatory prograsms, there is no clesr-cut evidence
that these programs made any substantial differences in the
sducational performence of the disadventaged children in-
volved (Wilkerson, 1965).

A 1967 study by the United States Commission on Civil
Rights was designed to assess the effects of several large,
widely known progrems of compensatory sducation in segregated
schools and to conpers the educationsl growth of the children
in those schools with that of children from similer back-
grounds in desegrated schools. The Commission found thst
"these (compenssatory) programs have not had lasting effects

in improving the eehlevemsnt of the students®™., (p. 205)
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Due to the restricted nsture of the experimental procedure

in the present study and to the contention of recent reports,
it is suggested thaet the gein scores in this study be con-
sidered within the spectrum of the first two lines of thought
end not as predictors of future school performance. In this
cage, it is suggested thet the pretest scores would be an
adaquate predictor of school success for a S regardless of
treatment group or social class membership rather thesn the
posttest.

The treditionsl responss to the problem of socisl-status
differences in IQ has been to devise new tests, which it is
hoped, will predict pupil capacity for school performance
independent of soclel-status membership. No matter how legit-
imate this psychometric sim may be, the fact is that
differences in actusl schocl performance among socisl-class
groups will continue to exist. If the improvement of lower-
status school performsnce is a worthwhile objective, then
spproachss other than the conventional psychometric ons are
nzeded. The development of training programs that teach
skills necessary to deal successfully with eurriculum tasks
is one gpproach to this sccial problem. It is in this connsc-
tion thsat the present study demonstrates thet even & limitsd
coumpensatory progrem will improve lower-class performsnce on
& discrimination taesk. As Passow (1967) has stated, the cen-
tral question that must be answered is: ®What are the edu-

celionally relevant differencss which the lower sccio-economie
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pupils bring into the classroom and what kinds of varled
educstional experiences must be provided by the school to ac-

comodate these differemces?® {(p. L).

Conclusgions and Summary

It has been consistently observed that children from the
lower SES score significantly lowsr on standerd mental sbility
tests predictive of school performence, than do children from
the upper-and middle SES (Deutsch, Katz, and Jensen, 1968;
Passow, 1970). This observatiocn has been instrumental in the
development of verious programs designed to improve IQ test
performaence as well as school performsnce. A large number of
these studies desl with the preschool child. These progrsams
seek through early intervention to provide the developmental
experiences that primary socialization normelly provides for
children from more favorsbly circumstenced homes. The nature
of these programs varies markedly from one snother. Some of
these prograems range from vaguely dsfined "enrichment" and
fego-strengthening® sctivities to clossly structured academic
programs with emphsasis in the areass of language erts and
quentitative rslationships.

Marshall and Bentler (1971; have described a successful
enrichment program in which the teaschsr combined sn academie
program with freedom of expression and an swarveness of self-
worth. According to Marshall and Bentler, the acadenmic program

sonsists of "internelized learning" of concepts preseuted ons
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at 2 time, &nd lasting from two to three weeks, with oppor-
tunities for the children to not only see the concept, but,
to say it, hold it, eat it, dance it, act it, paint it,
build it, and mold it" (p. 805). Freedom of expression in
this study included acceptance of the child as he is, using
his life style as an asset, not a liasbility, and building
on what is positive in his culture.

A host of variables have besen used with lower-gtatus
children designed to improve sacademic performance. These
verisbles have included field trips into the community, audio-
visual aids such as educational TV progrems, films, end tape
recorders. Role-playing end puppetry have glso been incor-
porated into leasrning activities as well as the token rsin-
forcement (Wolf, Giles, and Hall, 1968).'

A highly structured program was reported by Kasrnes and
Hodgina (1969). This program was specifically designed to
compensate for the effects of early deprivation. The prin-
ciple focus of the daily programs wes upcn three structured
learning periods devoted to the teaching of meth concepts,
language arts end reading readiness, and socisl-science using
a geme format. All of these studies reported significant
gain scores during the programs, but there is no follow-up
studies indicative of the significance of these gains with
regard to predictive school performsnce.

The present study was designed to investigsate the discrep~-

0
&t
o
(%1
tl;

sncy in test performance between ths wpper-middla-nlass
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lower-class kindergarten-~age child as s funetion of differ~
entlal femilierity with ftestv content. If superior performance
by the upper-middle-~class children on IQ tests gccurs pri-
merily because these children are more familisr with the test
content than are the lower-c¢lass children, then these perforn-
ance differences should be reduced when the lower-class
children sre given an opportunity to become femiliar with the
test content.

Four conditions were vsed: (1) an upper-middle~class
experimental (UME), (2) an upper-middle-class control (UMC),
(3) a lower-class experimental (LE) and (L) a lower-class
control (LC). Two scores were obtzined on the Peabody Picture
Vocabulery Test (PPVT) (Dunn, 1958) for all subjects Ss:

"One prior to and one following the trestment and control pro-
cedurss. The difference between these two scores (gain
scores) was used as the dependent varisble,

An enalysis of varisnce was performed on the gain score
data. The results of this snalysis indicated thaet both main
effects as well as the interaction between the varisbles were
significant. Individual t tests wsre performed between the
independent mesans in order to test thé specific hypotheses.

As was predicted, the t Tests supported the asteted hypothesss,
nsmely that (1) the UME Ss had significantly greater gain
scores then its control group, (2) the LE group had signif-

icently greaber gein scores thsm its control group and (3)



that after introducing o compensatory program besed upon

the test content, the LE group exhibited aignificently
greater gain scores than the UME group. These deta support
the contention that in simple perceptual-discrimination tasks,
the performance of disadvantaged children csn be improved .

by providing them with s compensatory program designed to in-

crease their familisrity with the materiel to be disceriminated.
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