AN ANWALYSIS OF TEE RELATICNSIIPS OF THZI PERCEPTIONS

COLLEGE ENVIZCNMENT BY ZXISLING GROUPS

AND SUBGROUPS ON THE CAMPUS OF A SMALL

CHURCH-AFFILIATED COLLZEGE

APPROVED:
/
/ e
i/;ac// p 78 g F L

égﬁor P1ro fosuov o

e /2 AL

inor Proﬁ%:s




— s T A b DA atd .
echer, =22dnsy L., An Zna'yeis of the elationchips »F

the Parcentisne »f Joitegs Tnsironment by Existing Groups

and Subgroups on the Campus of a Small Church-Affiliated

b : S o ! - o an e ™

Tnllege. Master of 3Science !Goners L-Txperimental Peychology ),
— - . L - ~ A —~

“erember, 1277, A6 pages, 5 tebles, 17 Tigures, referenceas,

The 2ULS II was usged to inv

[

stigete and ana’yze the

e

campus environment of a small church—affiliatéd college in
California. Three hypotheses were farmulated for the inves-
tigation:
1. There are statistical’y significant
rences in the ways tha* the groups used
in the study perceive the campue atmosphere as

measured by CUES IT.

., There ig & statisticaelly significant dif-

ference between the way that the tested college

population reports the environment of the college
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ong revealed in the environ-

mental norms used in the development of CUES IT.

3. There are statistically significant

differences between and within the subgroups

uged 1n this study with respect to perceptions

of the environment.

Three. statistical procedures were used. The first was
a simple analysis of variance (1 X 6). Hotelling's T was

used for the second hypothesis. The third hypothesis was



ct

ved by'b sing seven 2 X 2 analyses of variance,

The results of the first analysis were tnat there were
éignificant differences on all but two of the scales at
least at the 0.05 level, The two scales that were not gige-
:1f1vuntlv different were cowmurnity and guality of teaching

The Hotelling's T2 test showed ol”““fannce at btetter
tnan the 0,001 level of significance, This means that the
college studied is distinctively unique when compared with
the normative data of CUES II.

Seven of the 21 possible conbinations of the 2 X 2
analyses of variance used in the third nypothesis were sig-
wificant at the 0.05 level or tetter. This showed existing
i1fferences between and within the subgroups studied.

While this was purely a descriptive study, certain
conclusions can be drawn, All of the conclusions and recone

mendations can only bve directed to the college,
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CHAPTER I
INTRODUCTION

College faculties, administrators, student personnel
workers, and student groups are vitally interested in the
environment in which the educational enterprisé ig carried
on (Grande & Loveiess, 1969). It is this interest that
gave rise to this particular study.. Thé wide acceptance
of the measures of college climate developed by Pace and
Stern (1958), and more recently, by Pace (1969, 1969), is a
function in part of the widespread interest in this area of
research. In recent years significant advances have been
made in defining and describing the campus environment. The
changes 1in the perception of the college environment can now
be measured with a satisfactory degree of reliability.

In a historical review, Pace and Stern (1958, 1963)
comment that Henery A. Murray in 1938 started a new era in
psychological investigation. Murray proposed his taxonomy of

man's personality, viewing this personality as a function of

3] 1

both internal "needs" and external "press." Since that time
environmental studies of all descriptions have been made.

In the area of higher education, the proverbial problem
of "which came first, the chicken or the egg" has pervaded
many studies. The question thus arises: Do the students
maké the campus environment, or does the campus environment

make the students? Perhaps this question accounts for the
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development of instruments,
study.
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However, the widespread acceptance and use of the CUES

as an instrument for successfully measuring campus environ-

ment for comparative purposes tend to support its objec-

tivity and reliability.

1962,

The extensive work by Astin (1961,

1963, 1964, 1971) concludes that studies of college

environmental characteristics should utilize factorially

derived scales using a relatively small number of items.



According to Astin (1971), the CUES instrument was devélaped
from a factor analysis and an item analysis of the nmore
lengthy College Characteristics Index.

Within the limits of the data furnished by a sample of
seven religiously=orienced colleses (Boyer % lilcnael, 1855070,
it may be concluded that the perceptions of faculty nembvers
and seniors regarding the dimensions of the college environe
ment are quite close, Furthermore,.thesé mutual perceptions
support the conclusion that small colleges with a strong
commitment to religion in student life may be expected to
stand exceediagly high in community feeling and in a sense
of propriety and to place about average or slightly above
average with respect to national norms in characteristics
of scholarship, awareness, and practicality.,

Michael and Boyer (1965) report thnat tne scales which
the CUES instrument vnrovides afford several important advan-
tages, The instrument provides a nore parsimonious evalu-
ation of the institutional differences in educational en-
vironments, In addition, the scores show greater reliability
than thosé from many other instruments and can be related
to somewhat more representative normative data,

Donato and Fox (1970) have stiressed the importance of
having school counselors knowledgeable of campus environ=-
nents of tﬁe colleges where prospective students are plan-
ning to attend, Colleges need to describe themselves better

by utilizing measures of institutional climate, Stern (1968)



found that at several colleges, expectations of entering
freshmen were highly unrealistic, This could account for
the rather wide differences in responses on the CUZS between
entering studentis anc seniors anc faculty.

’Jacob (1957) found little evidence that courses, Cul=
riculuns, teaching methods, or faculty had wuch influence
on changing students'! values, Jacob ascribed the peculiar
potency of some colleges to a distinctive institutional at-
mosphere, There were colleges where students' scores on
tests were typically high in some direction and where there
were typically large changes in students in that direction
from freshman to senlior year,

Conflicting views are found in the literature, for somnme
studies have snown the importance of student characteristics
in setting the tone of a college, wanile other studies have
shown the influence of environmental characteristics in
changing students' behavior, ‘hat happens to sinilar siu-
dents in contrasting environments and to contrasting students
in the same environment needs further exploration, Pace and
'Mque (1960) conclude from their studies that colleges that
have some environmental conflicts and some overall harmony,
but not too much of either, may be the most educative,

It is evident from the contributions reviewed here that
many well-designed and relatively sophisticated studies

based on substantial empirical findings have given support



to various theoretical positions regarding 1) the socio=-
pSychologiéal nature of college environments, 2) student
characteristics, 3) faculty and student subgroups, and

) student perceptions of faculty, other students, and col=
lege atmosphere iu general., [ichael and Zoyer (15635) note

that in lignht of expancing colleze enrclluents and probable
changes in the value systems of students, of faculty, and
of college and university administrators during the years
ahead, tnat aAcenter of institutional research might advan-
tageously undertake periodic studies to assess these changes
especially 1f continued inmprovements are to be realized in
the selection and placement of college students and in the
evaluation of modifications of student behavior and attitudes
relative to dynamic institutional objectives, In particular,
additional carefully planned studies involving use of con=-
trol groups are needed to ascertain whether changes noted
in attitudes of students occur in relation to differences
in college environment or, in fact, take place in spite of
any formal college experience, The establishment of the
Office of Institutional Research at Bethany Bible College
led to this study in an attempt to define the campus clinmate
and its impact on groups and subgroups on that campus,

It was the purpose of this study to investigate the
environnent of a small church-related college. This inves~
tigation was done in three ways, First the entire college

population was divided into six groups and a comparison
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made of their perceptions of the college environment..'This
gave an overall comparison of the college as a whole and as
it is made up of the six groups,

The second way was to compare the entire tested popula-
tion of tne college with tho navional norus of the Uollege
and University favironzental Scales (Pace, 1960, 1943, 1969).
This provided an overview of the college as it .compares with
the colleges and universities of the United States used in
the norms set up by Paée (1969). Appendix 4 contains a
list of these colleges and universities.

The third way in which the college eavironment was in-
vestigated was to define four subgroups within the total
populétion and to compare their perceptions of the college.,
This gave a similar comparison to the first rethod, yet it
was unique in that it gave a more. couplete and total picture
of the college environment as perceived by subgroups as well
as by the groups used in the first two comparisons,

Three Dbasic hypothneses were examined in this study:

1. There are statistically significant
differences in the ways that the groups used

in the study perceive the campus atmosphere

as measured by CUES II,

2. There is a statistically significant
diffefence in the way that the tested college
- population reports the environment of the college

and the perceptions revealed in the environmental



norms used in the development of CULS II, g

3. There are statistically significant
differences between and within the subgroups
used in this study with respeclt To perceptions
oi tne euviroiwment,

The colleze, used in tnis siudy, was belhany 3ible College
in Santa Cruz, California, It is a small church-related
college afifiliated with the General_Counéil 0of the Assen=
blies of God, Inc., The fall enrollment in 1971 was 491,

It has both 2ible and acadenmic nmajors and is accredited by
the Accrediting Association for Eible Colleges and by the

vWestern Association oi Schools and Colleges, In addition,
it offers courses required to obtain the Standard Teaching

Credential for the State of California,



CHAPTER II

o measure the envirounment of the college, the CUES IT
was administered to gll available stucents and faculty.
Because oi limited space and scarcity of test booklets, there
were two administrations of the instrument, one immediately
following the other, Therefore, for all pfactical purposes
the results vwere the same as i1f the instrument had been
administered in one sitting., The first administration was
to a large ireshman psychology class and tne second was to
the remainder of the student body and the faculty, A des-

cription of the sawple is provided in Table I,
Subjects

The respondents, in this case 415 of thne 528 students
and faculty at the college, acted as reporters by indicating

vhich of the 160 statements in the questionnaire were gen-

2

cerally characteristic of their college., Since they lived
in its environment and participated in its activities, thus
sensing its attitudes and special features, thelr aggregate
judgment of the kind of campus they perceived it to be pro=
vided the opinion poll that helps to define a prevailing
campus atmosphere, The results were computed and reported
for groups and subgroups, not individuals,

8



TABLZ I

DeSCRIPTION OF THE SAMPLE

Irait umter Percent
Sex
Yale 245 5G
Farale 170 L1
Totals 415 100

nducational Status

Entering freshmen 111 27
onrolled Fresamen L& 11
Sophomores . 105 25
Juniors 74 18
Seniors 50 1k
Faculty 19 5
Totals 415 100

Hajor Field

Biology 5 1
Social Science 70 17
Humanities 2L 6
Fine Arts 25 7
Zducation 106 26
Susiness 3 2
Biole and Theology 129 L1
Totals 415 100
Regidence
On=-canpus 255 61
Of f=campus 160 39

Totals 415 100
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The Instrument

The CUES II is a questionnaire-type instrument with 160
items designed to measure perceptions of a campus environment,
is the proiuct of zevsral veors! vork ana many revisions

653, Pace, 1970).

-

S

(Pace & Stern, 193%; Pace, 1950; Stern, 19

The first 100 items are used to determine the seven scale

scores, The last 60 items are experimental items for future

testing and are not part of the scale scores used in the study.
CUES II provides a measure of the college environment

along several dimensions, or scales, which reflect ways in
& 3 ’

1 colleges differ from one another, These seven scales

o

wnic
are defined and describved here for clarification,

Scale 1, Practicalitv, The 20 items that contribute

to the score for this scale describe an environment charac=-
terized by enterprise, organization, material bvenefits, and
social activities, There are poth vocational and collegiate
enpnases, A xind of orderly supervision is evident in the
administration and the classwork,., As in many organized
socleties there is also some personal benefit and prestige to
be obtained by operating in the system-- knowing the right
people, being in the right clubs, becoming a leader, respect-
ing one's supervisors, etc, The envifonment, though struc-
tured, is not repressive; 1t responds to entrepreneural
activities and is generally characterized by good fun and

school spirit,
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Scale 2, Community. The items in this scale describe

a friendly, cohesive, group-oriented campus, There is a
feeling of group welfare and group loyalty tnat enconpasses
the college as a whole, “he atmosvhere is congenial; the

1 ; N}

ne studsnts,

v

campus is a comuunity, Taculiy mesbers know
are interested in their problems, and go out of their way to
be helpful, Student life is characterized by togetherness
and sharing rather than bty privacy and céol detachment,

Scale 3, Awareness, This scale reflects a concern

about, and emphasis upon, three sorts of meaning - personal,
poetic, and political, 'n emphasis upon self-understanding,
reflectiveness, and identity suggests the search for personal
meaning, A wide range of opportunities for creative and
appfeciative relationships to painting, music, drama, poetry,
sculpture, arcnitecture, and the like suggests the search

for poetic meaning. A concern about events around the world,
the welfare of markind, and the present and future condition
of man suggests the search for political meaning and ideal=
istic commitment, Vhat seems to be evident in this sort of
environment is a stress on awareness -- an awareness of self,
of society, and of esthetic stimuli., Along with this push
toward expansion, and perhaps as a necessary condition for
it, there is an encouragement of questioning and dissent

and a tolerance of nonconformity and personal expressiveness.

Scale 4. Propriety., These items describe an environ=-

ment that is polite and considerate, Caution and thought-
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fulness are evident., Group standards of decorum are impor-
tant, There is an absence of demonstrative, assertive,
arguﬁentative, risketaking activities, In general, the
campus atmosphere is wmannerly, considerate, propver, and
conventional,

Scale 5, 3cholarsnip. The itens in this scale describe

a campus characterized by intellectuallty and scholastic
discipline., The emphasis is on competitively high academic
achievement and a serious interest in scholarship., The
pursuit of knowledge and theories, scientific or panilosopni-
cal, is carried on rigorously and vigorously. Intellectual
speculation, an interest in ideas, knowledge for its own
sake, and intellectual discipline --all these are character-
istic of the environment,

Scale 5, Campus morale, The 22 items in this scale

indicate acceptance of social norms, group cohesiveness,
Triendly assimilation into campus life, and, at the same tinme,
a commitment to intellectual pursuits and freecom of expres-
sion, Intellectual goals are exemplified and widely shared
in an atmosphere of personal and social relationships that
are both supportive and spirited.

Scale 7., OQuality of teaching and faculty-student relaw-

tionships, This scale defines an atmosphere in which the
professors are perceived to be scholarly, to set high stand-

ards, to be clear, adaptive, and flexible, At the same tinme,
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this academic quality of teaching is infuced with warﬁfﬁ,
interest, and helpfulness toward students,

CUES II is designed to measure group, as opposed to
individual, perceptions, The technical manual used in the
aduiuistration of the IZanstrusent euwplains the unique *55/35-
method of scoring ~icn eliminates an individual scale score,
Berdie (1967) confirms this view with a detailed analytical
study. The reliability of the CUES‘baseé on expectations
appear quite adequate for purposes of group comparison,
but they are not sufficiently reliable to allow one to make
inferences regaraing the perceptions and exvectations of
individual students, Boyer and Michael (1968) suggest a
superiority of the CUEZS over the Activities Index (AI) and
the College Characteristics Index (CCI) because of its
parsimony, high reliavility, and available norms,

The instrument was administered according to instruce-
tions provided in the technical manual, To insure a higher
level of candor and frankness, the participants did not put
their names on the answer sheets, A complete report of the
responses to the instrument made by the participants is

provided in Appendix B,



CHAPTER III

RESULTS AND DISCUSSION

To provide the perspective from which one can interpret
the scores 0f a particular college or university, Pace (1969)
reviewed scores from the representative colleges and uni=-
versities listed in Appendix A, From these scores norma=-

tive data were built,
Results

Tne norms reflect a dbroad cross-section of American
higher education from all parts of the country, large and
small, public and private, and at the same time include
representative institutions for each of several categories
or types that are known to differ substantially from one
anct.ier, DBethany was compared with these norms., Graphic
presentations of these comparisons are in Figures 1 - 6,

An Hdotelling's T2 was used to statistically compare
‘the means of the norms with the mean of the college. The
means of the colleges and universities used in the norms
and furnished in the technical manual were used as parameters
for this analysis. The Hotelling's T2 was significant at
better than the 0,001 level of significance., This attests
to the uniqueness of the college studied.

The sample tested was divided into groups for comparison.

14
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The original groups included entering freshmen, enrolled

freshmen and sophomores, Jjuniors and seniors, and faculty,

Tor these groups the computerized scoring service provided
vercentile ranks on each of the seven scales, For the more
sophisticated svatistical procedures the groups were further
civided, Ilowever, for descriptive purposes, the percentile
ranks on each of the seven scales were plotted on compara=-
tive profiles, Figures 7 = 12 present the descriptive
profiles,

Table II vresents the means of the groups on the seven
scales used in the analyéis of variance (1 X 6), It is
noteworthy tnat there was significance at the 0,05 level of
significance or better on all scales except community and
quality of teaching, as shown in Table III, Indeed, four
of the five scales showing significance were at the 0.01
level, The exception was practicality, which was signifi-
cant at the 0.05 level,

Tables II and III present the results of the simple
analysis of variance (1 X 6)., Zach subject was placed into
one of the six groups and had seven scores, This statistical
procedure compared the six groups across the seven scales.
An individual score had to be derived for each person to use
this method of analysis, Since the CUES II is designed
for group scores by the +66/33- method of scoring, each

individual had to be scored according to the keyed response



S A C P P cM QT
- 1 100
7 )
+ + 1 2 T - 95
2 3
T T 1 I+ T 2 1 h 90
i:
1 + +°2 1 . ko 35
$ # L T T
1 + L 2N 4 + 1 2 450
¢ 3 2
———————————— -ttt - ——— == — =75
‘ L i ' 0
-t —tp —— e - —# T - 7
4 4 4 4 4 4 + 465
1
%a 1 1 4 2 1 1 150
T
3 -
+ ®1 + + + + T -2
50
+ 42 -+ -+ + + + ~ 45
4 - 1 4 1 4 4 440
-+ + + + -+ + T ~435
f_B 4 4 -+ -+ 4 41 430
-—-—-—‘--“4——'—'—!3——‘—‘—‘”"—“—'——“”——-—-* ————— '—--————ﬂ——-——_a‘s
} t. 1 4 -+ + + 420
Y " -4 — -4 - + —+ —115
+ + -+ + + + + - 10
i . - ~- e _}_ - -
0

Figure 7, Scale score profile for all groups in
the Bethany sample, T = Totalj; 1 = Entering freshmen;
2 = Bnrolled fresihmenj;and sophomores; 3 = Juniors and
seniors; 4 = Faculty., (S = Scholarship; A = Awareness;
C = Community; Py = Propriety; Pp = Practicality;
Cif = Canmpus morale; QT = Quality of Teaching,)



N
U1

20

15

10

\J1

2
U

P C

i

f

&
|51

- - -+ -
L » 4 -

Jares ——— B —y

!

- po e -

””””””” S U — — o~

— B —t— —

- - 4 -

alaad free b el —

- o o __ﬁ

Y

- — - —t . g —t— e —
- - e —— P T - o 2 .
{p— e P .Y e . - e o g —ad
- - o W —p B acper. ane e ot
ot e e wmne el e mmwme cmees o] i acmr. s fotm s mmem e iy e ] — e come mrme Jann avimn v v s — ——— — o>y
— - T- - e —l;— Lt -1-— ——
. o P . . -T— ...‘L. e _1
b e — —t S o b .-r— e
= - -+ =4 + -+ 4 -+ -

Figure:&,

Scale score profile for total sample, (S
C = Community;

Scnolarship; A = Awareness;
priety; Pp = Practicality;

Juality of Teaching.)

Cil

Campus Morale;

P1 = Pro=
QT =

100

S0

2

\J1



+ + -+ -+ -+ 4 4
o e —p B L o —-—
T 1 -+ T-—, -T I -+
B e e —dr— B e e ol

AU ) Y P ] S
e Jo Ty e -T_ it PR T e
+ + + + + + +

Figure 9, Scale score profile for entering fresh=

men, S = Scholarship; 4 = Awareness; C = Community;
Py = Propriety; P2 = Practicality; CH = Campus

fioraley QT = Quality of Teaching.)

L5

L7

o
Uit

Nl
O

20
15

10

\Ji



l,

1
\Ji

1
O

26

—— i -
ha ol - —
—r.— e -

e i e — e o——
-+ -+ -4
p— v et
e -r—- ~d
—t e - -t

- -

- -
= -
o -]
b e~

- ~
- -1
- N

- o
- =
= -

. o
l- e
- ﬁn—-

Figure

10,

men and sophomores,

c
Cli

= Communitys

Py

= Campus orale;

(s =

= Propriety;

Scale score profile

for enrolled freshe=
cnolarship; A = Awareness;
P2 = Practicality;

QT = Quality of Teacning.)

100

\0
i1

\0
o

-~
\Ji

on
Ut

(82
(&)

25
20
15

10

\Jt



1 o

N

\J1

\H
\1

\H

O

n
e
3
d
av]
8
>
3

= 100

Figure 11, Scale score profile for Juniors and
seniors, (S = Scholarship; A = Awareness; C = Cone=
munity; P1 = Propriety; Pp = Practicality; CM =
Campus riorale; &T = Quality of Teacuing,)



1

:})

(@]

J

Q2
bt
<
R,
3

28

Figure 12,
Scholarship;

A

Scale score pr
Awarene
P» = Practicality;
Quality of Teaching.)

Q2

le for faculty.
= Community; Py

Campus lMorale;

1100

20

15
10



04°4

LT T9° 4 9% L

Sl €0*g

Jutyorey,
Io £y1TRnd

00°41

,uJ{

00°9T 96°91

oTexol sundwen .

o0
]
L
My
-
L
=
e
o)
YaY
*
RN i~
H

90°HT Ak LT'¢T LG0T 90" ¢T 05T 9T°6T £18Tadoad
04°C VAN LG L £0°0 STARY 5 0G4 sgousIeny
2GChT EARTAN 0ot ST LehT CHT LOHT £ TUNIOY)
Ot 1T 4 02*6 Tt 29° 1T heet 0£°¢T drysxetoyag

QC* 0T

C0°01 0T°0T 2°0T

L1TTeotaovadg

Tea07

SoJI0W

SJICTULY gaoTtunp IOSQOQ

CC°CT 9%°0T
USLUSOI Y USWUSOI]

poTTOoIuR Jutasqum

9Teog
dnouay

NI dUsn SUrIvns MUATS EHL

VOFEVINVA 20 SICATVNY

IT WTdvd

IL (Tt T
Xisg O LG

110 SEROMD J0 SMVIH



p— s e a

et o ~ T e T ¢ E AOTATTOT VL
JdebdndS 08 Wig CUT-EY- S0 AGALYSIS O VAT

(el

s q ey e % 7 =z
Sormunito 1,07 0.3

Provriely 748 0,00

Camvus dorale 10.21 0,00

Quality of Teaching 1.91 0,09




&

provided in the manual,.,  These msans and comparisons cane
from these scores,
Tables IV and V present tne results of the third statis-

tical procecure of the seven 2 X 2 analysses ol variance,

o {

Flanamans obtuderts was 160, of which 22 wer
O =000 SUUecneld wWal Lol, OL Walen 4 were

v

~Le numher o
Zible majors. O0f the 235 on=-canpus students, %2 were Zible
najors. Zacn of the subjects was placed into one of the
four cells, Again, eacn individual had seven scores derived
by counting the number of responses correct with the keyed
responses furnished in the manual.

In the 2 X 2 analysés of variance, tne results were
varied voth among the seven scales and among the interactiions.
On the practicality scale there was no significant differ-
ence between any of the subgroups nor in the overall inter-
action,

On the scholarship scale there was a significant diff-
erence vetween subgroups 1 and 2 at the 0,01 level of sige-
niflcance, The on=campus students tended to feel that thnere
was a higher scholastic atmosphnere., There was also a sige
nificant difference between subgroups 3% and 4 at the 0,05
level of significance. Here the Bible majors tended to feel
that there was a higher scholastic atmosphere on the campus,
There was no significance in the overall interaction,

On the community scale there was only one significant
difference, and that was between subgroups 1 and 2, The

on-campus students felt that there was a higher sense of
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MEANS OF SUBCROUPS Cu THE SEVEN SCALES USED IH
TS TU0=-BY-TV0 AVALYSES OF VARIAICE
DOLD LBEGYE
vil=canipus Ulime CQULDUG How
Pidvle 10,16 10,5 1034
Practicality Acadenic 10,32 10.43 10,36
Colunn 10,24 10,45 10,357
Olfmcomnus Quecampus 10W
Bivle 11,54 12,10 11.74
Scholarshin Acadenic S.72 11,93 11,21
Column 10,5% 11.89 11,L3%
Cif=caspus On=campus Row
Dible 13,75 15,00 1h 45
Community Acadeuic 14,03 RRITNG 1 50
Column 1%.59 14,91 14,52
Cff=canpus N=Calipus How
Bible 9.30 9.58 .45
Awareness Acadenic 7.58 8e52 .21
Colunn 846 .90 5.73
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TADLEY IVemContinuved

Scale leans
Olf=cannus Cnecompus LOW
siole 30:?0 l!;'-f’j llf“-l}
Propriety Lecadenic 13,568 14,10 14,02
Colunmn 13,69 14,31 14,07
Cff-campus On=canpus Row
Bible 14,61 16,02 15,36
Campus £ oo 7 e 5 %A 5
Corale Lcadenic 1%5.55 15,35 1,70
Colurn 14,09 15.50 15,02
Cffwcampus Onecampus Row

Suality of
Teaching

77k

7.84

Acadenic 7.65

7.0

7.61

(@]

Colunn 7,61

7.65

7.71
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TARLT ¥
RESULTS OF TRE TVWO-RY-TVWO ANALYSES
O JARIANICE
Saole qIures o8 ¥ oratlo P
Iractisality vajer 0,03 0.28
Jegldence Gotus O.07
Interaction 0.27 0,61
Scholarship Major L,25 0,04
Residence 11.60 0.00
Interaction 2,70 .0%
Community rlajor 0,00 0.99
Zesgidence 11,4k 0.00
Interaction 0.72 0.60
Awareness Major 14,86 0,00
Residence 2.30 0.09
Interaction .35 0.64
Propriety Major 0.48 0.50
Repsidence Dl 0.02
Interaction C L0 C.53%
Campus lMorale Fajor L,G2 eI
Residence 14,12 0.00
Interaction 0,22 0.55
fuality of Teaching Major 1.37 0.24
Residence 0.52 0.52
Interaction o117 0.69
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cormunity atmosphere on the campus, Yhe significance was
at the 0,01 level,

On the awareness scale theré was only one significant
difference, Subsrouvs 3 aad 4 varied at the 0.001 level of
sisalficaice, The Dizle modors tarlded to Teel that there
was a greater amount. of swareness on caapus than did lLne
acadenic majors,

On the propriety scalé there was only one significant
difference and that was vetween subgroups 1 and 2, The
on-campus students felt that there was more of a sense of
propriety than did the off-campus students, The significance
was at the 0.05 level,

On the campus morale scale there was a significant
difference between subgroups 1 and 2 and between subgroups
5 and L, The on-~campus students felt that there was higher
campus morale than did the off-campus students, This was
reported at the 0,001 level of significance. The Bibvle
majors also felt that there was nigher campus morale taan
did the academic majors. The level of significance was at
-the 0,05 level., There was no significant differences in
the overall interaction,

On the quality of teaching scale there were no signifi=-

cant differences reported. The subgroups tended to see the

quality of teaching the same,



Discussion

As shown in the comparative profile of Figure 1, the
canpus of the college used in tais study is unlike any other
tvpe of college or university with which it was compared,

In this wéy, it is unique, as shown by tne nign level of sig=-
nificance found by the use of the Hotelling's '1:2.

Perhaps, as snown in Figure 2, the college is to be
commended in that its students and faculty see it on the
scholarship scale as superior to all types of institutions
compared except selective liberal arts colleges and univer=-
sities and engineering schools,

On the other hand, Figure 3 shows the college to be
lower on the awareness scale than all but state colleges and
engineering schools. NMany small church-affiliated colleges
receive the criticism that they are unaware of the world and
are vresting in their ivory towers. However, Zethany was
avout average in score for tne schools used in the norms.

On opoth the community scale and propriety scales, as
shown in Figures 4 and 5, the college stands superior., It
is also commendable that the campus environment, as revealed
by students and faculty, is higher on the practicality scale
than all types of colleges and universities compared except

teachers' colleges and state colleges, as shown in Figure 6.

On all but the awareness scale the college ranked above

the 60th percentile. On both the community and propriety
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scales the college ranked well above the 75th percentiie.
With all of the scores as high as they are, the college
seems.to be well=rounded as perceived by the students and
faculty.

Perhans vart of the reason for such a 700d showing is
tnat the college is small and churchn-aifiliated, The size
could be a contributing factor in the high rank on the com~
munity scale. There is apparently much interaction among
students as well as between students and faculty. The
caurch=affiliation aspect of the college could also have a
bearing oa the proprietylscale, as defined in the CUES II
manual,

The most noteworthy results in the comparative study
between groups are shown in Figure 7., The "“gaps" between
tne facultly and the juniors and seniors on the scholarship,
awareness, practicality, and campus morale scales are cer-
cainly worthy of careful consideration, On the scholagship
scale the juniors, seniors, and faculty view the caumpus
climate as low, yet the overall total is almost at the 60th
percentile, Since the upper division students are probably
nore realistic in reporting on the CUES II, it might be
concluded that a more accurate rank would be at the 25th
or 30th percentile. A key factor on this scale has to do
with the faculty's scoring so low, This indicates that the

faculty view the college as low in scholarship climate, yet
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it is the faculty of a college who whould control thé com-
petitiveness of academic achievement. It should be noted
that the faculty view themselves as having a high quality of
teaching rank and the students as having a low scholarship
rank. A careful study of Appendix B might be helpful for
those interested in looking more closely for further expla-
nations for the gaps.

In the statistical analyses of. the four subgroups, some
observations can be made. Off-campus students view the col-
lege campus as having a lower scholastic atmosphere, less
sense of community and propriety, and less campus morale. The
on-campus students tended to feel higher scholastic atmo-
sphere, more community feeling, more propriety, and higher
campus morale. The lower score on the community scale for
the off-campus students was probably due to the fact that the
off-campus students do not enter into campus life and many of
the activities that would promote harmony and a sense of
cohesiveness. The off-campus students might have scored
lower on the campus morale scale because they find it hard
to be assimilated into the campus life. Off-campus students
tend to mix with other off-campus students.

Bible majors tended to view the campus as having a higher
scholastic‘atmosphere, a greater amount of awareness, and a
higher campus morale than did the academic majors. The

academic majors, on the other hand, saw a lower scholastic
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atmosphere on the campus, less awareness, and less camﬁﬁs
morale, The reason could be in the Yivory tower" attitudes,
with Bible majors "in the clouds,” not really knowing what
is happening yet feeling that they do., It would make an

interesting study to compare these two major groups on the

bases of intelligence and scholastic achievement,



CHAPTER IV

CONCLUSIONS AND RECOMoHDATIONS

4
S

vhile this paper has for the most part been a purely

~
4

4]

crin

4]

& ive study, certain conclusions can ve drawn, From

he evidence revealed by the responses of the college stu=

[w)

dents and faculty to CUZS II, it is evident that a gap does

indeed exist between faculty and students, as well as vpe=

~

tween certalin groups of heir verception of the

ct

students in
caapus environment,

At the sare time, however, it is interesting to note
the uniqueness of this particular campus when compared with
other types of colleges and universities., In the analysis
of tne suvgroups, the Z2ible majors and on-camnpus students
tend to view the campus with a higher degree of ranking on

e

Jt
0]

the seven sca used in CUZS II than do The acadenic majors
and off-campus students, |

Further studies are already underway for further analy=-
ses of CUES II results at the same college. A study is
veing made on the differences within and between other
Suogroups as to how they view the college and its campus
environment, Another study is comparing the college's
averages on the seven scales used in CUES II with national

norms for other colleges and universities,

It is hoped that the results from the CUES II adminise

40



L1
trations and siudies caa pe obtained from similar colleges
to this one and particularly from the other colleges affil-
iated with the same religious organization, for comparative
purposes, These are at least some possible recommendations
for furiner work in the study of caurcn-afflliated colleges

™

and thelr environnents,



APPENDIX A

Colleges and Universities used in Norms
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COLLEGES AND UKIVARSITIES USZD IN NORMS
SELECTIVE LIZzZRAL ARTS COLLEGES

Pomona College - California
Earlham College - Indiana
Cornell Tollege = Iowa
Radeliffe College - llassachu
wWilliams CTollese = lassachus
Antioce Jolliege - Calo
Oberlin Coliege - (hio

Reed Collese - Oregon
Chathan College - Pennsylvania
Beloit College - Wisconsin

SELECTIVE UNIVERSITIZSS - PUBLIC AND PRIVATE

University of California - Los Angeles
Stanford University - California

Johns Hopkins University - Maryland

Clark University - Massachusetts
University of Michigan

washington University - St. Louls, Missouri
Princeton University - ilew Jersey
University of North Carolina

University of Pennsylvania

University of Wisconsin

GENZRAL LIBZ=2AL ARTS COLLEGES

Birmingham Southern College - Alabama
Westmont College - California

rollins College - Florida

Oglethorpe College - Georgie
3lackbura College ~ Illinois

Knox College - Illinois

Monnmouth College - Illinois

Colby College - Maine

Simmons College - Massachusetts
Albion College - Michigan

Colgate University - Ohio

Denison University - Ohio

Lake Zrie College - Qhio

Wittenberg University = Ohio ,
Lafayette College = Pennsylvania
Lycoming College - Pennsylvania
Washington and Jefferson College = Pennsylvania
Lambuth College - Tennessee

Ripon College - Wisconsin

Mary Washington College = Virginia



TEACHERS' COLLEGES

Troy State College - Alabama

Central Connecticut State College -

Ball State University - Indiana

State Colleze of Iowa - Cedar Falls

Kansas Sta* Teacners!'! College zaporia
Jontelair State Collese - New T“r“ﬂ\
Souviacastera Jstave Colliege = Unlahoaa
Zastern Cregon College

Slippery hock Statve Uollege - Pennsylvania-
iarshall University = West Virginia

DENOMINATIONAL LIBzZRAL ARTS COLLZGES

Spring Hill College =~ Alabama

Mount St, Mary's College - California
Pepperdine College - Califorania
ianchester College - Indiana

College of St, Catherine - lMinnisota
Carroll College -~ Xontana
manhattanvilie Collegz - liew York
Biluffton College -~ Chio

OCklahoma Baptist University
Susquehanna University - Pennsylvania

ENGINZERING SCHOOLS AND COLLEGES

Earvey Mudd College = California

Illinois Institute of Technology

Purdue University - Indiana

Nose Polytechnic Institute - Indiana

Wapash College - Indiana

Iowa State Universiity - Anmes

Polytechnic Institute of Brooklyn =~ Jew York
rRensselaer Polytechnic Institute = Pennsylvania
Carnegie Institute of Technology - Pennsylvania
South Dakota School of #Mines and Technology

STATE COLLEGES AND UNIVERSITIES

San Diego State College = California
San Francisco State College - California
Western Michigan University
Mississippi otate University
Brooklyn College -~ Hew York
La Salle College = Pennsylvania
Memphis State University - Tennessee
Texas Technological College
Texas Western College
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FUST LIVE
In UMNIV. »OUNL<ML U ING
PROFS CLIARLY EXPLALN SUsLS

C*C;Jﬁ,

GRGANI 718G mxwrrw
MOST FACULTY NOT IMTERESTED IN

STUDTNTS PERSCWAL PROBLEMS
STUDENTS NUICKLY LEARN WHAT

o) - SUBGROUP | .

T 79 705+
T 95 86.8+
T &2 61.6
T 70 £2+5
T 52 B2.1l+
4m 98 | 87.5+
4b. 70| 62.5
T 240 Tle4+
T 47 419
F 90 B8043+
T 104 92.

T 63 5662
T 104 92484
T 84 75.0+
F S8 B7a5
T 105 93.7+
T 47 41e9
T 28 875+
F 95 84,8+
T| 93| 83.0+

N

111
110

86
103
115
123
106

65

72

127
84
129
95
130
141
96
131
123

107

mCmomO:tm

%

T3.5+
72.8+
56.9
68.2+
761+
8le4t
T0.1+
43.7
476
TS5e4+
84e1+
5649
B85.4+
62.9
86.0+
93.3+
63.5
86.7+
85.4+

T70.8+

115 4021

COLLEGE CODE

ETS BAICH NO

D e —
105 T8a3¢ 15 78. 9+
104 1T.6+ 16 84 2%
62 LE.2 6 31.5-
20 67«1+ 9 47.
113 B4e34 18 G4 T+
108 805+ 14 T3.6+
92 | 6B.6+ 11| 57.8
64 477 14 73.6+
68 50e7 11 57.8
S4 70.1+ 14 73. 6+
114 850+ 18 Q. T+
60 4%he? 12 63.1
118 | B3.0+ 16 | 84,2+
68 507 5 26¢ 3~
109 8l.3+ 17 89. 4+
126 9%e O+ 18 94,7+
82 6la1 16 8442+
120 89«5+ 18 9%, T+
123 917+ 19 | 100.0+
85 63.4 13 68. 9+

273
339
344
279
225
199
313
364
222
368
252
355
391
241
368
367
299

i
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L3t ol |
=t q T ifisl SAME b.x._wﬂmzavnm M M ﬁ\;u m ETS BATCH NO COLLEGE CODE AD!
- ABSTRACT OF ITEM Mﬁ _ . SUBGROUP . ‘a‘;.ag;z mccwWDCv‘m& . ‘S‘ - mmemo:v W¢1;11,f‘\‘.JQ,Mm@mmmga;“&‘\J..aé

DCHANMELS FOR EXPRLSSING (M=~ %

L PLATNTS ARE EASILY 4CCRSSIBL | T 35 | 75.8+ 91 | 60.2 75 | 559 14 | 73.6+ | 266
32 0 STUDENTS UPGTD TO br ACTIVE IN

i SOCTIAL AND POLITICAL RLFURMS | T 50 44,6 63 4540 38 2843~ 5 2643~ 162
33 & STUDENTS ACTIVILY COMCERNED

! ABCUT INTERMNATIONAL AFFAIRS T 60 53.5 53 35.0 47 35.0 4 21.0- 165
34 MANY COLURFUL AND CUNTRNOVIR-

| SIAL FIGURES ON THE FALZULTY T 66 58.9 g2 65049 58 4342 6 31.5- 222
35 5 COMSTIDESABLE INTERTST IN VALUE 4

; SYSTHEMS, ETHICS, AMy STCIETY | T 76 67.8+ 96 €3.5 91 57«9+ 7| 36.8 271
3¢ § PURLIC DEJATES ARE HELD

; FREQUENTLY 5 4ob— 8 542~ 3 2e2- 0 . 0- 16

- -

37 0 CONTROVERSTAL SPEAKERS STIR A
] 13T OF STUDENT DIRCUSSIONS 93 83,0+ 116 | 76.8+ 108 80e 5+ 15 | 78.9+ 333
38 " THETT ARE MANY FACILITITS FOR
| TPDIVIDUAL CREATIVE ACTIVITY | T 64 57e1 62 41.0 42 3le3~- 6| 3le5- 175
39, THERT IS A LOT OF qum T5T IN
] POETY, MUSIC, PAINTING, FTC| T 29 2548~ 45 29.8- 31 23.1~- 2 10.5- 108
40 1 CORGCRTS zo ART ZXHICIT5 DRAYW
T T 39 24.8 46 3064~ 39 2941~ 5| 26e3- 130

NTS w:m::ﬁ.n noTe CRITI- :
E POLICIES AND PLOONAMS T 18 160~ 36 238~ 19 l4.1- 9 47¢3 83
52 | SXPRESSIGN OF STRONG PFRASUMNAL
_“ BELIZFS IS RARE ARDUND HEREZ F 59 88.3+ 12% 82.1+ 115 85,8+ 15 T8.9¢ 353

e
-
-
20 CRUNWDS DF STUZENT:!
aE
z

83 | STUOENTS DEVELOP STRONG SENSE |
W ABGUT THZIR ROLE IN SDCIETY | T 88 | T8.5+ | 101 | 66.8+ 72| 5347 6| 31.5- | 268
B4 ! A MUMBIR QF PROFS PLAY SIGNIF-
I ICANT ROLES IN POLITICS T 14| 1245- 18| 11.9- 27| 20.1- 5| 2643~ 64
85 | A LEADING PHILOS OR THTULUGGIAN :
I DRAWS ‘A CAPACITY AUDRIENCE T 92 | 82.1+ | 123 | -8le4+ | 109 | 8la3+ 12 | 63.1 337
86 | COURSES AND FACULTY INM I0CIAL
SCIENCES ARS QUTSTANDING T 56 | 5040 82| 54.3 62 | 46e2 9| 47.3 210
87 | FAMOUS PECPLE BRDUGHT T4 CAM-
PUS FOR LECTURESy CLOMCERTS T 60 | 53.5 89 | 58.9 54 | 40.2 2| 10.5~- | 206
88 | STUDENTS HAVE OPPURTUNTTISS T0O
I KNUW, CRITICIZL WihKS GF ART | T 27 | 24.1- 29 | 19.2- 18 | 13.4~ ] .0~ 75
B9 | SPECIAL MUSEUMS + COLLECTINNS
| ARE IMPT PART OF THE COLLEGE | T | 9 8.0- 13 B.6- 2 le4— 0 «0- 25
o0 | MORERN ART AND MUSIC GET |
w LITTLE ATTENTION HURE F 58 | 517 61| 40.3 43 | 32,0~ 7| 36.8 170
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COUFGE NAME ‘ PROPRI m.ﬂ< SCALF , ETS BATCH NO.  COLLEGE CODE AD
_(mo, h ’ >m%m\w.ﬁ OF TEM B iamlxmmﬁm.nilﬂz\ wc,ww\xo:v ,o N _: . * SUBGROUP w\oll __ﬁ x|%1mCmona% wc . chwnacn .M\\o fw_.ilqmﬂ.
N TN e T e i === TS LT R s T T s g
hww STUDENTS ASK PERMISSICH BEFFRE | |
¢ DEVIATING FROM CAYMOY POLICY T 85 | 75.8+ | 101 | 66.8+ 82 | 6fl.l 11 | 57.8 280
42 | MOST STURENT ROOMS ARF PRETTY
L RTSSY F 81 1 72.3+ | 102 | 67.5+ T4 | 55.2 5| 26.3-| 263
43 | PEOPLT HERE ARE ALW'YS TRYING
I To WIN AN ARGUMENT F 77| 68.7+ | 103 | 68.2+ 70 | 52.2 7| 36.8 258
44 | DRINKIMG AND LATF PARTIES TOL-
1 ERATFD DESPITE ?CSULATIONS  *) F 106 | S6e4+ | 146 | 96.64 | 127 | G4.7+ 19 | 100.0+ | 401
4% . STUDENTS OCCASIGNALLY PLOT AN M
. ESCAPADE OR RECELLICN F 97 | 8646+ 97 | 64.2 80 | 59.7 10 | 52.6 285
46 7 MANY STURENTS DRIV SPORTS ,
I CARS F 85| T5.8+ | 118 | 78.1+ | 109 | 8l.3+ 14| 73.6%+ | 326
47 | STUDENTS OFTEN D2 THIMGS ON ‘
i THE SPUR DOF THE MudenT F 32| 28e5- 32| 21.1- 30 | 22.3- 2| 10.5- S7
48 1 STUDENT PUBLICATIONZ NeVER |
S LAMPOOY DISHIFIED PFOPLE T| 8| 75.8+| 110 | T2.8+ 91 | 6T.9+ 14| 73.6% | 300
49 ONT WHY ALWAYS TRIES TO HELP |
. 0UT RERAADID AS A HUTSAMCE F S5 | B84.8+ | 124 | 82.1+| 104 | 77.6+ 13| 68.4+ | 337
50 | STUCENTS CONSCIENTIOUS ABOUT
F_ LAtk Gt SCHUDL PROPERTY T ,.—.OO 892+ 125 MNON.T 87 64,9 8 A.Now. WNH.
81 ' STULENTS LXPECTED TN R-PORT w
. AWY VIGLATION OF RULTS/RGS | T 61| 5444 91| 60.2 T4 55.2 13| 68.4+ | 240
92 STUDENT PARTIES ARE COLORFUL
L AND LTIVILY F 58 | 517 61| 40.3 65| 4845 6| 31l.5-| 191
23 ; THER= ALMWAYS SEEM TG 8% LOTS
. 0OF LITTLE QUARRELS GRING ON | Fi 102 | 91.0+) 130 86.0+| 104 77.6+ 15| 78.9+ | 352
94 | STUDENTS RARELY GET DRUMK AND :
| DISORSERLY Tl 106 | 94.6+ | 141 | 93.3+| 124 | 92.5+ 18| 9.7+ | 389
95 | MOST STUDENTS SHOW CAUTION AND | |
I CONTROL IN THEIR BLHAVIN: T| 105 93.7+| 142 | S4.0+| 119 | 88.8+ 18| 94.T7+ | 385
96 | BERMUDA SHIRTS, PIn-UPS, ETC.
| ARE COMMON OM THIS CA¥PUS El 105 | 937+ | 141 | 63.3+ | .126 | 940+ 19 | 100.0+ | 392
. STUDENTS PAY LITTLD ATTINTIDN
T KULES AND REGULATICNS F 108 | 96.4+ | 134 | 88.7+ | 121 | 9Y0.2+ 18] 94.7+ | 382
DORMITIRY RAIDS, WATIN FIGHTS, .
EYC. WOULD BE UNTHINEABLE T 43 | 38.3 27| 17.8- 25| 18.6~ 4| 21.0-] 100
MANY STUDENTS EXPECT CTHzAS 1O :
ADAPT TO THEM NOT VICc VERSA ) F 73| 65.1 BT | 576 63| 47.0 5| 2663~ | 229
ROUGH SAMES + SPURTS Al IMPT. |
PART am qux>zcnprm pERE | F 92 | B82.1+ | 112 7T4.1+ || 116 | 8B.8+ 16 | 84.2+ | 340
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COUFCE RANME ﬁb WﬂﬁCmf ggx b—v m Iﬂ ﬁ }ﬂu m £1S BATCH NO, COUEGE CODE ADM
@m% m:‘ T >ww+m>nﬂ OF ITEM o ‘ ,5.4_ HMMMWWKWCmmWOCVVC ‘wwqxuz}MCmmWOcvmwwmwi &s,Mwmemenocvw» # - wCaw»@cvM» mﬁM . TOoTA
r : - - R i o T - T T o - T T = =
wamum COLLCGE EVEMTS GI°T LGCTS OF
i EMTHUSTIASTIC STUDENT SUPPORT & T 35 T75.8+ 82 54.3 63 47,0 17 80. 4+ 248
10 | ONFS WHO KNOW THE RIGHT PEGPLE
I CaN nﬂq A BETTOR :ﬁﬂmr HOR® F 33 T4a1+ 80 52.9 70 522 8 4241 242 !
STUDENTS SET HIGH STAMDADDY Om :
swtmn<ﬁ2n24 FOR qLMK/ LV::S T 79 TO 5+ Q7 64,2 59 L4440 3 15,7~ 239 !
THE SCHML HELPS EVoRYOg GeT
ACQUAINTED ‘ T °5 84,8+ 110 T2.8% 104 T7.6+ 16 84,2+ 326 )
THE PROF=SSORS GO GUT LF THEIR
VAY TO HLP YOU T 32 2.1+ 115 b1+ 113 8434 18 94, T+ 339 {

EVERYINE KVOWS AB0DUT PROJECTS
CAND S SHTWS RUN BY STUDENTS
UPPERCLASHMEN ARE ACTIVFE IN

T 70 62.5 106 70.14 | 92 6Be. 6+ 11 57.8 279 ¢
oW STUDENTS ADJUST T 80 1.4+ 66 4347 64 4TeT 14 73.6+ 225 £
T

HELPING
PRESSURE AMONG STURTMTS TOWARD
CXPECTED CODES OF COMNDUCT 47 | 41.9 72| 47.6 68 | 5047 11 | 57.8 199 | ¢
CHANNELS FOR EXPRTSSINMG CRH- :
PLAINTS 4RE EASILY ACCESSIAL | T 85 | 75.8+ 91| 60.2 75 | 55.9 14 | 73.6+ | 266 | ¢
CONSIDTRAABLE INTEREST 1N VALUE |
¢ SYSTEAS, ETHICS, AND SPCIRTY | T 76 | 67.8+ 96 | 63.5 91 | 67.9+ 7| 36.8 271 | ¢
37 0 CONTRAVIRSIAL SPEAKERS STIR A |
S LGT OF STUDENT DTCUSSLONS T 93 | 83.0+| 116 T6.8+| 108 | BO.S+ 15 | 7849+ | 333 | 7
B0 STUOENTS COMSCIENTINUS ABOUT
| CARE GF SCHOOL PROPLLTY T| 100 | B9.2+| 125 82.7+ 87 | 6%.9 8| 42.1 321 | 1
010 MOST 22005 THOROUSH TEACHERS +
| REALLY PROBE FUNDAMUMTALS T 107 | 95.5+ | 126 | 83.4+ | 109 | B81l.3+ 14 | 73.6%+ | 357 | 8
£2 | MOST COURSES ARE A 1%AL :
| MTELLECTUAL CHALLENGH T 91 | 8l.2+ | 101 | 66.8+ T4 | 5542 6| 31.5~| 2713 | 6
L STUDENTS PUT A LDT NF E£HEAGY .
| INTU EVERYTHING THEY 00 T|] 78! 69.6+ 83| S54.9 42| 3le3~ 4| 21.0-| 208 | 4
76 1 STUDENTS HAVE OPPOURTUNITIES TO
I DEVELOP ORGANIZING SKILLS T 84 | T75.0+ 95 | 62.9 68 | 50.7 5| 26.3-| 252 | 6
75 | MOST FACULTY NOT INTEMESTED IN .
| STUDENTS PERSONAL PRUSLEMS F 98 | 87.5+ | 130 | 86.0+| 109, B8l.3+ 17T | 89.4+ | 355 | 8
30 | THERE IS A LOT OF $ROUP
| SPIRIT T 93 | 83.0+| 107! 70.3+ 85| 63.4 13| 68.4+ | 299 | 7
52 | EXPRESSICN OF STROMG PZERSONAL
| BELIEFS IS RARE ARDUND HERE | F SS9 | 88.3+| 124 | 82.1+| 115! 85.8+ 15| 78.9+ | 353 | 8
33 | STUDENTS DEVEILOP STRONG SENSE :
| ABOUT THEIR ROLE IN SOCISTY | T 88 | T78.5+| 101 | 66.8+ 72| 53.7 6| 3l.5-| 268 | 6
!
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R A

COUTTE NAME
ABSIRACT OF 1TFM

STUSENTS PAY LITTLE ATTEINTIONM
TC RULES AND REGULATIONS
MAHNY STUDENTS EXPECT GTHZRS TO

ADAPT TO THEM NOUT VICE VERSA

NUMBER 55F

108
73

41
112

_CAMPUS MORALE SCALE

SUBGROUP | I
: .

I
=
|

2%

GE Ut

65.1

SUBGROUP 2

NTOL sl
134 | 8847+
87 | 576
34
151

7 SUBGROUP 3

30
134

#

115 4021 10,
ETS BATCH NO COLLEGE CODE AL
T suscroupa T T 10T
o N [ wm TN
9042+ 18 | 94.7+ | 382
47.0 5| 26.3- | 229
27 32
19 417
i




IETHANY BIRLE COLLEGE

TEm
NO.

1

12

15

20

25

61

(UL E MAME

>wm._,x>g. Oﬂ ITEM

STUBENTS rzuoq 5rr;<m zﬁq «m
BC CALLID ON IM CLASS
MOST PANFES ARE DEDICATED
THOLARS IN THEIR FISLDS
CLASS DISCUSSIONS A%E TYPICAL-
LY VIGORDUS AND INMTENSE
STANDARDS SET BY PROFS ARE NOT
PARTICULARLY HARD TO ACHIEVE
THE PROFLSS9S G0 GUT OF THEIR
WAY T HOLP YOU
MOST PRIFS THOROUGH TEACHERS +
REALLY PAOSE FUMDAMINITALS
CMIRSES, EXAMS, AL READINSS
ARE FREQUENTLY REVISED
PELSOMSLITYsPULL,AND BLUFF GET
STUDENTS BY IN MANY CiMJRSES
PRUFS CLEAPLY EXPLAIN GOALS +
PURPNSES UF THEIR CUUKSES
Q8T FACULTY NOT qunﬁmm«‘a IN
STUDENTS PERSONAL PRCBLEMS
mxtmm RARYLY DR NEVER ﬁzrr
STUDENTS BY FIRST NAMES

SCALE SCORE
NUMBER OF STUDENTS

CQUALITY

_ SUBGROUP 1

-
LIS {

40
108
44
50
92
107
78
87
104
58
$5

19
112

35.7

Qb
39.2

4446

82.1+
95.5+
69. 6+
TT6%
02.8+
87.5+

84 .8+

60
142
65
&8
115

126

107
129
130
129

18
151

OF TEACHING SCALE

SUBGROUP 2

o

39.7
94.0+
43.0
4540
6.1+
83.4+
5842
T0.8+
85.4+
86.0+

854+

N
R

115

£TS BATCH NO.

4021

COLLEGE CODE

o s T SURGROUE 4 ;
43 | 35.8 9| 47.3 | 157
123 | 91.7+ 17| 89.4+ | 391
45 | 33,5 7| 36.8 | 162
59 | 44.0 7| 36.8 | 185
113 | 8443+ 18 | 9.7+ | 339
109 | 81.3+ | 14| 73.6+ | 357
68 | 50.7 10 | 52.6 | 244
80 | 59.7 13| 68.4+ | 288
118 | £8.0+ 16 | 84.2+ | 368
109 | 8le3+| 17| 89.4+ | 355
123 | 91.7+ 19 | 100.0+ | 367
17 18 18
134 19 417




BRETHANY BIBLE COLLEGE

EM
NO

i01

ig2

iC3

106

105

t0s

115

116
117
i18
119

120

COHEGE NAME

ABSTRACT OF ITEM

1TFNS Hou THROUGH 150

<jnﬁﬂu5;bﬁ <»rCr OF MLMY

COURSES IS5 EMPHASRIZIID
MOST PoOILE >¥p»r OF FINANCIAL
STATUS OF STUDENTS FAMILIFS
STUDENT CRGANIZATIUNS REQUIRED
TO HAVE FACULTY ADVISER
GOUD FACILITIES FUR LTUARNIN
VOQCATIONALLY USEFUL xHﬁ#m
MOST PROFS KMOW r-:.r;qmazm
APPLYING TO STUGEMT PROGRAMS
THERE IS AN EFFECTIVE PLA mﬂl
MENT OFFICE FOR SINIOR
MANY PROFS INVOLVED IN OOLI
SULTING FCR OUTSIDE GROUPS
A PROF MIGHTY mdhcnbam A GRADE
FOR wSpuCIALLY HA WK
H3ST STUDENTS WAMT 5 D GREE
FORVITS FCONOMIC VALUE
VRCATIONAL GUIDANCE IS MAIN
COUNGZLING GFFICE ACTIVITY
W OIDEAS AND THEGBRIES ARE
ENCHIURAGED AND DERATED
STUDENTS WHI DIONT MAKE PASSING
GRADES ARE QUICKLY DROPPED
STUSENTS HAVE FREE 2CCESS TO
ROOKS IM LIBRARY STACKS
EXCZLLENCE IN SCHOLARSHIP IS
DOMINUNT FEATURE OF COLLEGE
THERE ARE LOTS OF DUIET AND
COMFORTABLE PLACES TO STUDY
EVEN IN SRCTIAL GROUPS STUDENTS
LIKELY TO TALK ABLUTY STUDIES
MANY EXCELLENT FACILITIES FOR
RESFARCH 0N THIS CAMPUS
EMPHASTIS OF DEPTY. CLURBS IS TO
PRUMOTE SCHOLARSHIP IN FIELD
MOST STUDENTS DISSATISFICD IF
THEY MAKZ LESS THAN B GRADE
LIBRARY IS ONE OF THE OUTSTANMD
ING FACILITIES ON THC CAMPUS

T 65 | 58.0 S0 | 59.%
T 38 | 33.9 66 | 43.7
T 86 | T6.7+ | 125 | 82.7+
T 55 | 49.1 53 | 35.0
T| 103 | 91.9+ | 127 | B84.1+
T 62 | 55.3 66 | 43.7
T| 77| 68.7+ 90 | 59.6
T 79 | T70.5+ ] 102 | 6T.5+
T 26 | 23.2- 37| 2445~
T 43 | 38,3 55 | 3644
T 42 | 3745 54 | 35,7
T 39 | 34.8 59 | 39.0
T 85| 758+ | 131 | 86.T+
T 45 | 40.1 58 | 38.4
T 81| 72.3+ 70| 46.3
T 35 | 31.2-) 34| 22.5-
T 37| 33.0- 26 | 17.2-
T 67| 59.8 77| 50.9
T 52| 46.4 56 | 37.0
T| 54| 48.2 45| 29.8-

115 4021 10

- s waTonNO  couzet CooE 3

— e o
72| 53.7 12| 63.1 | 240
66 | 4942 7| 36.8 | 178
118 | 88.0+ 18| 94.7+ | 348
26 | 19.4- 5| 2643~ | 140
113 | 64.3+ 14 | 73.6+ | 358
55 | 41.0 9| 47.3 | 193
72| 53.7 8| 42.1 248
93 | 69.4+ 16 | 84.2+ | 291
42 | 31.3- 15 | 78.9+| 121
41 | 30.5- 2| 10.5- | 142
38 | 2843~ 6| 31e5- | 141
46 | 34.3 9| 47.3 | 154
115 | 85.8+ 19 | 100.0+ | 351
36 | 2648~ 2| 10.5-| 142
53 | 39.5 '8 | 42,1 | 213
37| 27.6~ 5| 26e3-| 111
11 8a2- 1 5.2-| 76
47 | 35.0 2| 10.5-| 194
45| 33,5 13| 68.4+ | 167
36| 26.8- 1 5.2- | 136




PETHAMY BIBLE

TEM

[

121

122

123 |

124

125 ¢

123,

130

131

132

133

134

135

1356

137

138

13¢

140

141

i

STUDENT GROUP S MIFTEN

COLLEGE
CTOUEGE NAME

ABSTRACT OF ITEM
CAMPUS DESIGN anD ARCHITECTURE
SUGGFST FRIUNDLY ATMOSPHERE

MEET IN

O FACULTY MEMBERS HOMESS

COUNSELING + GUIDANCE SERVICES
ARE PERSOMALPATIENTyHELPEUL

SOME CNURSES IMVOLVFE STUDENTS
WITH LOC2L GROUPS + AGCNCIES

MOST OF THE STUDENTS HERE ARE
PRETTY HAPPY

CCURSES OR SCMINARS

DEAL WITH

PREBS OF PBARRIAGE ANMD FAMILY
IN MDST CLASSES THF ATMOSPHIRE
IS VERY FRIFNOLY

STUSENTS DFTZN GET TOGETHER
FOR PARTIES DURING HOLIDAYS

VOST STUDENTS HAVE A GENUINEG
AFFECTION FOR THIS SCHONL

COURSES DR SEMINARS DEAL WITH
PRUBS OF SOCTAL ADJUSTMENT

PLACE WHERE STUDENTS CAN SPEAK
ABDUT CONTROVERSIAL ISSUES

STUDENTS ARE FREE T9 CUT CLASS
AT THEIR COWN DISCRETION

MAMY PROFS HAVE WORKLD OR
TRAVELED FREQUEMTLY OVERSEAS

THYRE IS LOTS OF INNOVATIGN IN
THE WAY COUPSES ARE TAUGHT
PROFS PERMIT AMD WELCOME DIS-

CUSSION QF DUTSIDE MATERIALS
MAMY STUDENTS WANT TO JOIN THe
PEACE CORPS OR LIVE ABROAD
STUDENT GROUPS INVITE PROFS TO

LEAD SPECTIAL DISCUSSIONS
STUDEMTS MIGHT LISTEN A WHOLE

CVENING T3 CLASSICAL RECORDS
STUDENT CHCRUSy ORCHESTRA, AND

THEATER GROUPS ARE mxnmrrmZAm
STUDENTS LIKE TO BRUOWSE INM

mooxmqommm “
MANY PIOFS REQUIRE AN OQUTLINE

e

_SUBGROUP 1

18
104
88
105
101
105
69
1C5
58
21
57
97
81
50
75
i3
15

21

81

937+
16,0~
G2.8+
78.5+
S3.7+
901+
G3.7+
6leb

93.7+
51.7

18.7~
50.8

86.6+
T2.3+
4446

669+
651

13.3~
Bl.2+

T23+

swgrowr 2 T e 3.
133 | 88.0+ | 116 | 6.5+
40 | 2644~ 38 | 28.3-
125 B2.7+ 110 £2.0+ |
105 | 72.1+ 85 | 63.4
140 | 92.7+ | 127 | 94.7+
132 | 87.4+| 115 | 85.8+
144 | 95.3+ | 126 | 94.0+
92 | 60.9 66| 49.2
136 | 90.0+| 107 | 79.8+
81| 53.6 68 | 50.7
13 86~ 9 6o~
94 | 62.2 72| 53.7
128 | 84.7+| 106 | 79.1+
105! 69.5+| 53| 39.5
75 | 49,6 71| 5249
112 | T4.1+ 86 | 64.l
85 | 5642 17| 57.4
19 | 12.5- 16 | 11.9-
110 | 72.8+ 88 | £5.6
9T | 64.2 79| 58.9

ITEMS 101 THROUGH 150

115 4621 10

s Baich No coutct cow at
18 | S&.7+ | 373
4| 21.0- | 100
17 | 89.4+ | 357
8| 4z2.1 291
17 | 89.4+ | 390
| 15| 100.0+ | 368
M 19 | 100.0+ | 395
M 14 | 73.6+ | 241
m 17 | 89«4+ | 366
| 10| 52.6 | 218
1 5.2- 44
14 | 73.6+ | 237
14 | T3.6+ | 346
“ 7| 36.8 | 247
h 13| 68.4+ | 209
| 12| 3.1 286
6| 3l.5- | 242
3] 15.7- 54
7| 36.8 | 297
8| 42.1 | 266




JETHANY BIBLE COLLTGE

o
L42
{43
L44
{45
L45
(47
L48
L 49

LS50

COHEGE NAME

ABSTRACT OF ITEM
EAN OF STUDENTS GFFICE MAINLY
CCONCERNED WITH DISCIPLINE
FACULTY MEMBZIRS ALWAYS WEAR
CIATS AND TIES ON THE CAMPUS
A MAJOR AIM OF THE COLLEG:= IS
TO PRODUCE CULTIVATED GRADS
IN LITey DRAMB, MUSIC THE MAIN

EMPHASIS IS OGN THE CLASSICS
NEARBY CHURCHES HAVE INTEREST
IM COUNSELING + YOUTH PRGGS.

PROPER STAMDARDS + IDEALS ARE
FMPHASIZES IN MANY CCURSES
MOST PROFS THINK OF THEMSELVES
NO DIFF FROM OTHCR ADULTS
PROFS ALWAYS PROPER AND PULITE
IN RELATIONS WITH STUDENTS
SXAMS EMPHASIZE KNOWING ANSWzR
MOT OEFENDING POINT OF VIEW

A8

NUMBER OF STUDENTS

S

KEY _, -
N

- -t -~

e

ITEMS 101 THROUGH 150

,Hr, mmw%mmC1 w«‘ -
4Q 357
82 7342+
50 80.3+
25 2243~

103 91.9+

105 G337+
84 75.0+
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73 65.1

112

N

susgrour e
33 61.5
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95 62.9
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92e5+
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12| 63.1 325
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16 | 84.2+ | 273
19 | 100.0+ | 370
15 | 78.9+ | 305
19 417




TRTHANY BIBLE COLLEGE
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ABSTRACT OF ITEM

WEA
NO i

STUDENTS ARF ON MANY ACADENMIC
+ ADMINISTRATIVE COMMITTEES

151
STUDENTS HAVE AUTHORITY TO DE-
TERMINE SOME CAMPUS POLICIES

SOME PROFS EXPLRIMENT WITH NEW
METHODS GF TEACHING, ETC.

MUCH STUDENT INTEREST AND AC-
TIVITY ABOUT SOCIAL 1SSUES

ADHINISTRATION IS RECEPTIVE TO
STUDENT PRIPOSALS FOR CHANGE

NEW COURSES OFFERED IN EXPERI-
| MENTAL COLLEGE OR PRDGRAM

L37 | MASSIVE DISRUPTION OR VIOLENCE
. WOULD BE UNTHINKABLE HERE
|

58 | COLLEGE ATTITUDE ABOUT DRUGS
| IS GEMERALLY PATIENT,FLEXIBL
!

mom RESPONSE OF COLLEGE TG A CON-
| FRONTATION WOULD BE FIRM

60 | DUE PROCESS EXPECTED BY STu-
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9.8 19 12.5
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