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The purposes of this study were (1) to determine what 

personal traits and professional qualities school officials 

seek in their duties of employing industrial arts teachers; 

(2) to determine what personal trait3 and professional 

qualities tb.o industrial arts toacher educators believe to be 

raosfc important for their students to possess upon completion 

of their formal education; and (3) to determine what type of 

appraisal form is considered most helpful by school officials 

and college educators. 

Data for this study were obtained from Instruments 

completed by school officials in the public schools of Texas 

and industrial arts teacher educators in four-year colleges" 

and universities in Texas which offer a degree in industrial 

u.rts education, professional litersfcurc on appraising teacher 

effectiveness, information from the North Texas State 

University Placement. Office, and sample appraisal fonas 

from sons colleges and universities. 

Chapter I of the study includes an introduction, 

statement of the purpose, seed for the study, delimitations, 

socvoes oi data, definition of t; orris, and related studies. 
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Chapter II presents tho procedure of tho study, which 

Includes the "development of instruments, selection of the 

public school officials, and selection of- college teacher 

educators, 

The data obtained from the instruments were analyzed, 

and a presentation of the findings was made. The presentation 

concerning the personal traits was mado in Chapter III. 

The presentation concerning the professional.qualities 

and the usefulness and types of appraisals was made in 

Chapter IV. 

Chapter V presents the summary, findings, conclusions, 

and roconmendations of the study. 

The following constitute a few of the findings of the 

study. The three personal traits most desired by public 

school officials were honesty, dependability, and fairness. 

The three personal traits thought most important by college 

teacher educators were honesty, dependability, and good 

judgment. The throe professional qualities 131031 d e s i r e d 

by public school officials were the ability to communicate 

knowledge of subject matter to others, knowledge of subject 

matter, and ability to plan and motivate students' lessons. 

Tho three professional qualities thought most important by 

teacher educators were the ability to communicate knowledge 

of 'subject matter to others, knowledge of subject matter, and 

knowledge of basic skills. Seventy-four per cent of the 

school officials indicated that a written appraisal of an 



applicant by.- his college instructors influenced their opinion 

very much. Only 5'li. cent of the college educators 

believed their written appraisals of applicants had very 

much influence on school officials. 

It was concluded that a prospective teacher1 a oppor-

tunities for employment depended largely on the written 

appraisals completed by his college educators, and that 

school officials and college educators are in basic agreement 

about the personal traits and professional qualities which 

are important for a teacher to possess. 

It was recommanded that every consideration possible be 

given to individual appraisal forms when being filled out 

by industrial arts college educators since school officials 

rely heavily on them. If evaluation is to be of any consequence, 

it should ba continuous. Therefore, it was recommended that 

continuous study be made of evaluative and appraisal forms, 

techniques, and mothods. 
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CHAPTER I 

INTRODUCTION 

The process of obtaining suitable employment .faces 

each graduate of North Texas State University, To assist 

graduates in this task the University maintains a free 

Business Employment Service and a Placement Office' (9* P» 96) 

which, pe«f o\mi the functions of supplying trained employees 

to the business ;rorld as well as to the professions and 

aasis>tin^ the ax-sludonts and gradnates to find positions 

for which they are boat suited. In order to help its 

graduates, the University encourages all prospective teachers 

of junior* classification or above to enroll in the Placement 

Office. A permanent resume for each student is then 

assembled. 

The resume for prospective teachers includes infor-

mation on the academic record as well as inform?tion on 

professional, personal,_ and social qualifications. The 

academic record is represented by courses and grades on file 

in the Regis trails Office. The professional, personal, and 

social quali f i cat! on a are represented by i*y. tings from three 

to five faculty members In whose classes these prospective 

ceacher's have been students. This information is available 

on a confidential basis to prospective employers of the 

graduatea. 



Rhodes and Peckham stated that 

The evaluation report is , without; que a hi on, 
the wost important single"piece of paper in the 
professional life of a beginning teacher. It is 
no secret that this report constitutes the main 
source of information and is neat heavily relied 
upon by administrators and personnel directors 
in their considerations of a beginning teacher 
who applies for a position in their school district 
(11, p. 55). 

The above statement illustrates the importance of the 

appraisals which faculty members complete. They naturally 

want to help their students in every way they can in 

obtaining the boat position for which they are suited. At 

the same time they want to assist the prospective employers 

in their job of selecting teachers who are best suited for 

the positions which they have open. 

Statenant of the Purposes 

The purposes of this study are as follows: (1) to 

determine what personal traits and professional qualities 

school officials seek in their duties of employing industrial 

arts teachers; (2) to determine what personal traits and 

professional qualities tbe industrial arts teacher educators 

believe to be most important for their students to possess 

upon completion of their formal education; and, (3) to 

determine what type of appraisal form is considered most 

helpful by school officials and college educators. 

Heed for the Study 

In order to assist both their students- and prospective 

employers in matching available positions with applicants, 
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the industrial arts teacher educators in th® teacher education 

program, need a system. of accurate and meaningful appraisal. 

The Placement Office at North Texas State University maintains 

resumes crx each graduate which contain appraisals completed 

by faculty members. Since those appraisals are used by 

public school officials in selecting personnel to fill 

vacancies for their schools, they should bo as meaningful 

and helpful to them as possible. 

Instruments were devised which could be used for the 

purposes of evaluating and comparing those traits and 

chai'ac tor is tics thought most important by school officials 

and college educators. The data from the instruments propose 

to answer the following questions: 

1. What personal traits and professional qualities are 

considered most important from the viewpoint of a prospective 

employee? 

2. What personal traits and professional qualities are 

considered most important by industrial arts teacher educators? 

3. What type of appraisal form (narrative description, 

checklist, or a combination) is considered moat helpful by 

proapoeblye employers and by teacher educators? 

^• To what degree are employers influenced by appraisals 

completed by on applicant's industrial arts teacher educators? • 

5'. To what degree do industrial arts teacher educators 

believe their appraisals of prospective teachers influence 

their opportunities for employment? 
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it was. considered that the answers to the33 questions 

will enable hho industrial arts staff members at North Texas 

State University not only to give moro accurate and helpful 

appraisals of their students aa prospective teachers in the 

future, but also to adjust, if needed, their own methods of 

instruction or areas of emphasis in order to help their 

students become the best possible teachers. Each prospective 

employee should have in his possession many fine personal 

traits and professional qualities which are highly desirable 

by employers. 

Delimitations 

The data presented as a result of this study were 

obtained from instruments completed by seventy-six superintendents 

and personnel directors of public schools in Texas and by 

sixty-five industrial arts teacher educators in Texas colleges 

and universities. 

Sources of Data 

Data for this study were obtained from the following 

sources: 

1. Instruments completed by seventy-six superintendents 

and personnel directors in the public schools of Texas who 

employ industrial arts teachers. 

2. Instruments completed by sixty-five industrial arts 

teacher educators in four-year colleges and universities in 

Texas which offer a degree in industrial arts education. 
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3. Professional literature on the subject of appraising 

teacher effectiveness. 

I}.. Information from the North Texas Stats University 

Placement Office, which deals only with prospective teachers. 

5. Sample appraisal forms from some colls ges and 

universities throughout the United States. 

Definition of Terms 

For the purpose of this study, the following terms were 

defined; 

Appraisal pertains to a written evaluation of personal 

traits and professional qualities. 

Prospective teacher refers to an individual certified to 

teach industrial arts and who is applying for a teaching 

position with Texas public schools. 

Industrial arts teacher pertains to an individual who 

is employed by a Texas public school system to teach industrial 

arts at the secondary level. 

School official is used to mean a superintendent or 

personnel director responsible for interviewing and. hiring 

teachers for the school district. 

Industrial arts teacher educators pertains to individuals 

employed to teach industrial arts at colleges and universities 

of Texas which offer a degree in industrial arts education. 

Personal traits refers to those distinguishing qualities 

and characteristics of an individual. 



Fi'ofes31 onal qualities refers to those qualities accessary 

for competence in a specific teaching field. 

Instrument refers to the checklists of personal traits 

and professional qualities which were utilised in this study. 

Related Studies 

The most closely related study found was one completed . 

in I960 by Rhodes and Peckhara (11, pp. 55-60) concerning the 

evaluations of student teachers at Los Angeles State College. 

The objectives of that study were {1} to determine the items 

that, school administrators who employed graduates of 

Los Angeles State College believed were of the most value to 

them in-the written evaluations of the student teachers and 

(2) to compare the highest ranking items with those stressed 

by the college supervisors in their written evaluations« 

Crombe (5) completed a study in 1968 entitled "An 

Analysis of the Letters of Recommendation in the Collage 

Credentials of Teachers Related to Teaching Success." The 

purpose of this study was to examine the relationship of 

letters of recommendation with subsequent teaching success. 

Cooperating principals selected teachers from their schools 

who they believed were among the top 20 per cent and bottom 

20 per cent. The earlier letters of recommendation were then 

rated by a panel of five independent judges. The results of 

their ratings were than, compared with actual teacher success 

as implied by the principals. 



* In 3.929, Barr (3, p. 9) received wide recognition when 

he conducted a study to determine "the characteristic 

differences of teaching performance of good and poor teachers . 

of the social studies in junior and senior high schools." 

His list of criteria of teacher evaluation was compiled 

from the opinions of 106 school superintendents surveyed. 

In 1967, Meosky (8) conducted a study to determine what 

relationship existed between personality factors and teaching 

success in industrial arts at the secondary school level. He 

found that personality factors, ranked in order by the 

principals and industrial arts supervisors, tended to have 

close associations and therefore did not differentiate enough 

to be of significance. 

In 195i|» Watfcers (1?) compiled an annotated bibliography 

of publications related to teacher evaluation. It was 

compiled of material directly related to teacher evaluation, 

but it did not include all publications having a bearing on 

related topics. 

A study was conducted in 1967 by Sturnpo (II4.} to observe 

certain variables used in the teacher selection and evaluation 

procedures of a large city school system. The variables 

studied consisted of subtest scores on the National Teachers 

Examinations, interview ratings, student teaching ratings, 

age, and college grade-point average. Criterion variables 

•were based on administrators' ratings. 



Ryans (12), in his book Character Is tics of Teachers, 

described the Teacher Characteristics Study, 19l|S ~ 195'7» 

This was one of the moat extensive studies of teachers ever 

made, with over 1700 schools participating in the research 

and approximately 100 research projects completed. It was 

conducted with the idea that school systems might use the 

results as an aid in selecting teachers who possess charac-

teristics similar to those deemed important by the type 

school system involved. Also, it was thought that the teacher 

education institutions might use the results to obtain a 

better understanding of teacher characteristics and associated 

conditions and to improve their professional courses and 

curricula to bettor prepare their students to be effective 

teachers. 

Bridgman (1|) conducted a study in 196? to identify 

certain characteria tics which distinguish teachers as a group, 

and to identify the characteristics which differentiate 

between effective and ineffective teaching. The study 

attempted to define (1) typical teacher characteristics, 

{2} the relationship that exists among these characteristics, 

(3) characteristics of certain group* within the sample, 

(If.) characteristics which were typical of teachers with 

positive and negative attitudes, and (5) characteristics 

which were typical of effective and ineffective teachers. 

In 1969, Loavitt (7) compared the relationships among 

student •..eacoirn/, N» bizonal Tea0her i&smination scores, and 



grade-point averages in professional courses. This study 

was similar to the one conducted by Stumpe (II4.). 

King (6, p. 6l) made a study designed to identify the 

classroom behavior traits of an ideal teacher, as perceived 

by teachers, young students, and adult students. These traits 

were then compared with trsits identified in the official 

handbooks of the respective Boards of Education. 

Allen (1) conducted a study in 1957 to determine teacher 

qualities most liked and disliked by student3 and to determine 

the degree of importance students attach to these qualities. 

Witty (18) analyzed ll},000 letters in 1950 which were 

sent in as entries for a radio essay contest on the topic 

"The Teacher Who lias Helped Me the Most." lie than outlined 

the teacher characteris tics which were mentioned most often. 

The top three on the list were as follows:- (1) cooperative, 

democratic attitude, (2) kindness and consideration, and 

(3) patience. 

In 1953, Schubert (13) compiled a list of eight traits 

and qualities which were most liked in college teachers by 

their students. Those qualities, in order of importance, 

were as follows: (1) interest in the 3 Ludent as an individual, 

(2) knowledge of subject, (3) fairness, (Ij.) sense of humor, 

(5) interest in subject, (6) pleasing appearance, (7) good 

voice, and (8) ability to clarify and simplify. 

In 1963, Redden (10) conducted a study of the relationship 

between the principals 1 ©valuations of the professional 
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behavior characteristics of teachers and these same teachers1 

3elf-descriptions. 

A search of the literature revealed that there were many 

studies related to the subject of this study. Many studies 

cut across the questions involved and provided some help. 

However, none of them actually provided answers to the questions 

involved in solving the problem of the study. 
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CHAPTER II 

PROCEDURE OP THE STUDY 

This chapter presents background data pertaining to the 

selection of the items included in the instruments utilised 

in this study. It also presents background data concerning 

the methods used in the selection of the public school 

officials and of the college teacher educators who partici-

pated in this study. 

Development of Instruments 

The instruments U3ed in this study (Appendix A and 

Appendix B) were completed through the use of appraisal forms 

from various colleges and universities and from evaluation 

sheets from other related studies. Seven appraisal forms 

from other colleges and universities were obtained through 

the North Texas Ssate University Placement Office. These 

appraisals came from the following colleges and univoraifci.es: 

State College of I ova (17), Memphis State University (10), 

East Texas State University (5), Illinois State University (8), 

University of Illinois (21), University of Oklahoma (22), and 

Southwest Texas State University (16). These appraisal forms 

were tiseo. in the placement offices of the respective colleges 

and universities. 

13 
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Appraisal inventories and various other studies relating 

to characteristics of teachers were also used in compiling' 

the instruments. These inventories and studies included those 

completed by Rhodes and Peckham ( 1 2 , pp. 5 6 - £ 7), Snodeker and 

Remmers ( 1 5 , p. 3k&)> Beecher ( 3 , pp. 5 0 - 1 5 )> Redden 

( 1 1 , p. 6 3 ) , Martin ( 9 , pp. 2 9 - 3 2 ) , Brighton (Lj., pp. 31+-55) * 

Ryans (13, pp. 3 5 0 - 3 6 1 ) , Witty ( 2 3 , pp. 1 9 3 - 2 0 8 ), Schubert 

(ll|, pp. 9 7 - 9 8 ) , Eric3on and Seefeld (6 , pp. 2 3 7 - 2 3 8 ) , 

Haraachek ( 7 , pp. 3/j.l-3l{4), and Allen ( 1 , pp. 21j.-)|l). 

These appraisals, inventories, and studies provided the 

basis for the selection of the personal traits and professional 

qualities which were included in the instruments for this 

study. The traits and qualities which were mentioned Most 

often wer-3 included in this study. 

The instruments developed for this study were in the 

form of a checklist consisting of twenty-one personal traits 

and thirteen professional qualities. The public school 

officials and college educators were asked to rate each item 

in their opinion as being essential, important, or immaterial. 

The school officials were also asked to what extent an 

appraisal of a prospective teacher by his college instructors 

influenced their opinion of the applicant. The educators 

were asked to what extent they believed their appraisals 

influenced an applicant's opportunities for employment. Both 

the educators and school officials were asksd to express their 

opinions about the form of appraisal which thoy believed was 

most helpful. 



Selection of Public School Officials 

In selecting the school officials to be surveyed in 

this study, the school districts which were to bd included 

were chosen first, These districts were selected from Texas 

Schools Having Industrial Arts Teachers During 1969-70 (19). 

All school districts that employed an Industx»ial arts teacher 

who graduated from North Texas State University from 1965 to 

1969 with,a degree in industrial arts were included. A list 

of these graduates was obtained from the Industrial Ar13 

Department of North Texas State University. This selection 

produced a concentration of districts in the Dallas and 

Port Worth areas. Additional districts were then selected 

30 that each of the seventeen regions of the Texas Industrial 

Arts Association (Appendix G) was represented in the sample. 

A spot map showing the geographic locations of the school 

districts selected can be seen, in Appendix D. 

After the districts to be included were selected, the 

individual school officials vrere chosen. • These officials 

were selected from the Public School Directory, 1^969-1970 

(18). The school officials who participated in the study 

held the position of superintendent or of varying job titles, 

which were equivalent to that of a personnel director*. 

These officials represented all sizes of school districts 

in Texas. Table I breaks these districts down into three 

sise categories, large, medium, and small (20). 



TABLE I 

SIZE DISTRIBUTION OF SCHOOL 
DISTRICTS SURVEYED 

16 

Sizse Student Enrollment Mumber 
Large 15,000 or more 

Medium 5,000 to 14,999 2U (29%) 

Small Less than 5*000 3k ikii) 

Total .83(100$) 

There wore twenty-five school districts which were 

considered large, with a student enrollment of over 15,000 

in the district, Twenty-four districts were in the medium 

category, 5*000 to llj.,999 enrollment; and there were thirty-

four districts with less than 5*000 enrollment. 

Letters (Appendix E) requesting the school officials' 

cooperation in the study were accompanied by a checklist of 

personal traits and professional qualities derived from 

related studies, inventories, and appraisal forms from several 

colleges and universities. The eighty-three school officials 

were asked to check each factor according to their estimate 

of its degree of importance in evaluating applicants for 

industrial arts teaching positions. 

Table II presents the number of instruments which were 

sent to and returned from the superintendents and personnel 

directors. 
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TABLE II 

INSTRUMENTS RETURNED BY PUBLIC 
SCHOOL OFFICIALS 

Number Number 
School Officials Sent Returned 
Superintendents - — 53 T? " 

Personnel Directors 30 29 

Total 83 76 

Per Cent 
Returned 
~ — 8 T 

9? 

92 

Table II shows that forty-seven out of fifty-three, or 

89 per cent, of the superintendents returned their instruMonts, 

Twenty-nine out of thirty, 97 per cent, of the personnel 

directors returned their instruments. A total of seventy-

six, 92 per cent, of the instruments were returned to be 

tabulated in this study. 

Selection of College. Teacher Educators 

A total of ninety college educators were selected to 

.receive an almost identical checklist as - that which was sent 

to the public school officials. Table III presents the 

data showing the colleges and universities included in the 

study. It also shows the number of professox's, associate 

professors, assistant professors, and instructors from each. 

Part-fcirae staff members of the colleges and universities were 

not- included in the study. These college educatoro were 

selected from the Industrial Teacher Education Directory, 

1970-71 (2). . 



TABLE III 

'POSITIONS HELD BY COLLEGE EDUCATORS 
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Sam Houston State University 3 1 1 0 5 

Southwest Texas State University 2 1 
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Per cent 20% 2 3 % hr0% 

iH
 1 0 0 % 

A3 shown in Table III there were fourteen colleges 

represented in the study. Instruments were 3ent bo a total 

of ninety educators in thase fourteen colleges and 
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universities. There Tfere eighteen professors surveyed, which 

represented 2.0 per cent of the total.- Twenty-one associate 

professors, 23 per cent, were surveyed. Thirty-six assistant 

professors, representing [{.0 per cent, were surveyed; and 

fifteen instructors, representing 17 per cent, were included 

in the study. 

Letters (Appendix P) requesting the college educators1 

cooperation in the study were accompanied by the checklist of 

personal traits and professional qualities. The educators 

were asked to check each i ten according to their estimate of 

its degree of importance for prospective industrial arts 

teachers to possess upon completion of their formal education. 

Of the ninety checklists Mailed, there were sixty-five 

returned. Table IV presents data showing the number and 

per cent returned from each group of educators. 

TABLE IV 

INSTRUMENTS RETURNED BY COLLEGE EDUCATORS 

Rank of 
Educators 

Prolessor3 

Associate Professors 

Assistant Professors 

Instructors 

Total 

Number 
Sent -
T O — 

21 

36 

15 

90 

t ~ ; ITumber 
Returned 

17 

23 

11 

65 

Per Cent 
Returned 

89 

61j. 

73 

72 
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A3 shown in Table 17 there was a fd per cent return, from 

professorst 89 per cent from associate professors, 6!j. per cent 

from assistant professors, and 73 per cent from instructors. 

Overall, there was a J2 per cent return from the college 

educators. This was a 20 per cent smaller return than was 

received from public school officials. 
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CHAPTER III 

ANALYSIS OF PERSONAL TRAITS BY SCHOOL 

OFFICIALS AIID COLLEGE EDUCATORS 

OF INDUSTRIAL ARTS TEACHERS 

This part of the study prosenta an interpretation and 

discussion of the personal traits of industrial arts teachers 

as rated by the public school officials and the college 

teacher educators. The data supplied by the instruments 

utilized in this study were given careful consideration. 

In this chapter, these data are presented through the use 

of tables, and an analysis of their implications is made. 

Personal Traits Desired by 
School Officials 

Seventy-six of the eighty-three checklists sent to 

superintendents and personnel directors were completed and 

returned, comprising 92 per cent of the sample. These 

completed checklists were tabulated, and the .results of 

the part of the instrument concerning personal traita. are 

presented in Table V. This table shows the number of 

responses for essential, important, and immaterial to each 

personal trait listed. The corr33pondirig percentage of 

the total for each number is also shown. 

23 
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TABLE V 

IMPORTANCE OF PERSONAL TRAITS AS RATED BY 
• SUPERINTENDENTS AND PERSONNEL DIRECTORS 

IN TEXAS PUBLIC SCHOOLS 

Essential Important Immat •erial 
Personal Traits No. L * No, % No, 

Appearance ' "22 5^ 78 Q-~-

Courtesy and tact 39 51 37 k9 0 

Enthusiasm and 
forcefulness 51 6? 25 33 0 

Voice li lii 63 83 2 J 

Vocabulary 7 9 68 90 X 1 

Cultural background 3 k 50 66 23 30 

Emotionally poised 49 ok 27 36 0 

Health and Vitality 33 il-3 43 57 0 

Good judgment 5lf. 71 22 29 0 

Adaptability 36 k7 1+0 53 0 

Dependabili ty 62 82 . Ik 18 0 

Hones ty. 68 90 8 10 0 

Patience kS 59 31 ki 0 

Interest in people 51 67 2l\. 32 1 1 

Sense of humor 19 25 55 72 2 3 

Open-minded 28 37 It 8 63 0 

Can admit errors 30 39 J|6 61 0 

Sincere 51 67 25 33 0 

Understanding l+i 51| 35 !|6 0 

Fair 6o 79 3.6 21 0 

Cheerful 19 25 Sk 71 3 k 
— — u •• .. — . — _ 

... 1 . 
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An examination of Table V indicates tha b the three a 

highest ranking personal traits desired in indue trial art3 

teachers are honesty, dependability, and fairness. Sixty-

eight, 90 per cent, of the seventy-six school officials 

considered honesty to be essential. The remaining eight 

officials, 10 per cent, considered it important. Dependability 

was deemed essential by 3ixty-two, 82 per cent, of the 

school officials. The remaining fourteen, 18 per.cent, 

rated it as important. The third item, fairness, was judged 

as essential by sixty of the seventy-six school officials, 

or 79 per cent. Sixteen, 21 per cent, of the school officials 

rated it as important. None of these three items were 

rated as immaterial by any of the school officials. 

Cultural background received the lowest rating with, 

only three school officials, ij. per cent, considering it to 

be essential. Fifty, 66 per cent, considered it to be 

important; and twenty-three, 30 per cent, considered it to 

be immaterial. 

Personal Traits Selected by 
College Educators 

Sixty-five of the ninety college educators who were 

sent the instrument re turned it, comprising 72 per cent of 

the sample. The tabulated results of the first part of the 

instrument, that concerning personal traitsf are presented 

in Table VI. 
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TABLE VI 

IMPOBTMGE OF PERSONAL TRAITS A3 RATED BY 
COLLEGE EDUCATORS 

Personal Traits 
Appearance 

Courtesy and tact 

Enthusiasm and 
forcefulness 

Voice 

Vocabu.1 ary 

Cultural background 

Emotionally poised 

Health and vita1ity 

Good judgment 

Adaptability 

Dupendability 

Hones ty 

Patience 

Interest in psopla 

Sense of amuor 

Open-minded 

Can adait errors 

oincspo 

Un de r a t audi ng. 

?aii» 

Cheerful 

iiasential 
""No ,1" 

2 ' 8~ 

68 

"IB" 

kk 

hi [ 63 

16 J 2k 

18 I 28 

> 

31+ 

21, 

5o 

i|8 

5k 

60 

.38 

k3 

18 

k2 

38 

s-8 

18 

8 

!"* O 

37 

77 

Ik 

83 

o-j 

58 

Important 

> 66 22 

> 23 li.6 

) h.6 35 

52 30 

* 65 23 

58 27 
> 

Ik 17 

1 28 I42 

k'l 

21 

23 

iid 

k7 

38 

31 

kl 

15 

1? 

11 

£ 

27 

72 

32 

35 

7k 

72 

58 

48 

63 

23 

26 

17 

8 

Ij2 

3k 

70 

5k 

lj.6 

35 

i|2 

26 

6l| 

Irarrja terial 
Do." 
0" 

0 

1 

1 

0 

22 

G 

0 

0 

0 

0 

0 

0 

0 

1 -I. 

0 

1 

0 

0 

0 

2 

2 

3k 

8 
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An examination of Table VI shows that the three highest 

ranking personal traits, in the opinions of college teacher 

educators, were honesty, dependability, and good judgment. 

Honesty was rated essential by sixty, or 92 per cent, of 

the educators. Five, 8 per cent, rated it important. Hone 

rated it immaterial. Dependability was rated as essential 

by fifty-four of the educators, 83 per cent. The retraining 

eleven, 17 per cant, rated it as important. Good judgment 

was rated as essential by fifty, 77 per cent, of the educators; 

and the remaining fifteen, 23 per cent, rated it as Important, 

Fairness and adaptability were both rated as being 

essentia! by forty-eight educators, .or 7)4. per cent. Seventeen, 

2.6 per cent, rated thorn as important. Fairness was rated 

as essential by 79 per cent of the public school officials, 

but only lj.7 per cent of the school officials rated adaptability 

as essential. This is a 27 per cent difference in opinion 

between the two groups. 

Cultural background received low ratings from the 

college teacher'educators, as it did froiu the public school 

officials. Five teacher educators, 8 per cant, rated it as 

essential; thir Ly-sight, 38 per cent, rated it as import ant; 

aiid twenty-two, or 3fy per cent, of the college educators 

believed it to be immaterial. 

Although voice was rated as essential by only s.i xteen 

college educators, it was rated important by forty-si^ht, 

02 /.'4 per cent, of the college educators. Vocabulary and 
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appearance both received essential ratings by only eighteen 

college educators, but they wore .rated important by forty-

seven, or 72 per cent. A sense of humor was rated as 

essential by eighteen college educators and as immaterial 

by one; however, it was rated aa important by forty-six, 

or 70 per cent. 

Mean Scores of Personal Traits by 
School Officials and 

College Educators 

A slightly different comparison between the ratings 

of the two groups surveyed can be seen by assigning a mean 

score to each of the trait's. "Essential" wa3 assigned a 

value of three, "important" a value'of two, and "immaterial" 

a value of one. Data in Table V and Table VI were used in 

tabulating these mean scores. 

Table VII shows the mean, scores of each personal trait 

as rated by the school officials and the college teacher 

educators. The items have been arranged in order to read 

the highest ranking personal traits first, as rated by the 

public school, officials, with the corresponding scores 

by the college teacher educators to the right. These. 

me an scores represent a weighted average for the personal 

traits as rated by the public school officials and the 

college teacaer educators, according to their estimate of 

the degree ox importance of each item. The mean scores 

show the rank order of each of these items. 
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TABLE VII 

MEAN. SCORES OP PERSONAL TRAITS AS RATED BY PUBLIC 
'SCHOOL OFFICIALS AND COLLEGE EDUCATORS 

Personal Traits 

Honesty 

Dependability 

Pair 

Good judgment 

Interest in people 

Enthusiasm and forcefulnoss 

Sincere 

Pa biynco 

Emotionally poised 

Courtesy and tact 

Adaptability 

Understanding 

Open-minded 

Can admit errors 

Health and vitality 

Appearance 

Sense of humor 

Cheerful 

Vocabulary 

Voice 

Cultural background 

™By""S"ofio"oT 
Officials 

27<j -

2.8 

2.8 

2.7 

2.7 

2.7 

2.7 

2,6 

2.6 

2.5 

2.5 

2.5 

2 4 

2 4 

2 4 

2.2 

2.2 

2.2 

2.1 

2.1 

1.7 

Mean Scores 
;jf~CoriegQ-
Eclueafcars ^ 

2.8 

2.? 
2.8 

2.7 

2,6 

2.6 

2.6 

2.5 

2.7 

2.7 

2.6 

2.5 

2.5 
2 4 

2.3 

2.3 

2.2 

2.3 

2.2 

1.7 
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An examination of Table VTI shows Ui&t the school. 

officials and college educators varied no more than one-tenth, 

of a point on the first nine items. Honesty, the' highest 

ranking item, received a mean score of 2.9 by both groups. 

Dependability also received the same moan score, 2.8, from 

both groups. Fairness and good judgment were interchanged 

with fairness receiving a mean score of 2.8 by the school 

officials and 2.7 by college educators. Good judgment 

received a mean score of 2.7 by school officials and 2.8 by 

college educators. The mean score for interest in people 

was 2.7 for both groups. Enthusiasm and fore©fulness and 

sincerity both received a mean score of 2.7 by school officials, 

but the mean score on these items was 2.6 by college cduc-ators. 

The eighth ranking item, patience, received a mean score of 

2.6 by both groups. The ninth ranking item, emotionally 

poised, also had a mean score of 2.6 by school officials; but 

it was scored 2.5 by college educators. 

The mean scores by the college educators on the remaining 

items were all equal to or higher than those by the school 

officials. The personal trait of courtesy arid tact and the 

personal trait of adaptability had a mean score of 2.7 by 

the college educators and only 2.5 by the school officials. 

Understanding received a mean score of 2.5 by the school 

officials and 2.6 by the college educators. The moan score 

for the personal traits of open-minded and can admit errors 

was 2.1j. by school officials find 2.5 by college educators. 
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Health and vitality received a mean score of 2J| by both 

groups. Appearance was 2,2 by school officials, 2.3 by college 

educators; the same mean scores applied to sense of humor*. 

Cheerful received a mean score of 2.2 by both groups. 

Vocabulary and voice both received a mean score of 2,1 by 

school officials. However, the mean score by college 

educators was 2.3 for vocabulary and 2.2 for voice. Cultural 

background, the lowest ranking item, received a mean score 

of 1.? by both groups. 

It io interesting to note that college educators 

generally rated the item3 higher than did the public school 

officials. In fact, only four traits out of the total of 

twenty-one had a lower mean score by college educators than 

by school officials, while ten of the items had higher mean 

scores by the college educators than by the school officials. 

This fact indicates that perhaps college educators are wore 

demanding in their expectations than are the superintendents 

and personnel directors. 



CHAPTER IV 

ANALYSIS OF PROFESSIONAL QUALITIES 0? INDUSTRIAL 

ARTS TEACHERS AND OP THE USEFULNESS AND 

TYPES CP APPRAISAL FORMS BY SCHOOL 

OFFICIALS AND COLLEGE EDUCATORS 

This chapter presents an analysis of- the data obtained 

from the section of the instruments concerning the professional 

qualities of industrial arts teachers. Professional qualities 

are those qualities which are necessary for competence in a 

specific teaching field. This chapter also presents an 

analysis of the data obtained from the instruments pertaining 

to the usefulness of appraisals of prospective teachers by 

their college educators and to the types of appraisal forms 

which ars considered most helpful. Those data are presented 

in the- same tabular form as the personal traits vrero presented 

in Chapter III. 

Professional Qualities Desired by 
School Officials 

Each of the seventy-six school officials and sixty-five 

college educators who returned their instruraonts rated the 

thirteen professional qualities listed in their instrument a3 

being essential, important, or immaterial. These completed 

instruments were tabulated, and the .results are presented in 

Table VIII. 

32 
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TABLE VIII 

IMPORTANCE CP PROFESSIONAL QUALITIES AS RATED BY 
SUPERINTENDFNTS AND PERSONNEL DIRECTORS 

IN TEXAS PUBLIC SCHOOLS 

Professional Qualities 
High scholastic standing 

Knowledge of subject 
matter 

Versatility in presenting 
•subject matter 

TTae of modern, approvad 
methods 

Knowledge of basic skills 

Leadership qualities 

Ability to plan and raoti-
vato atu.&enta ' 1 essona 

Awax^eness of individual 

diiforenees 

Co ope::'a fcion with others 

Can aecopt criticism 
Profesclonal interest 
and growth. 

Hantgdmsnt of classroo:a 
environment and 
routine 

Ability to communicate 
knowledge of subject 
mattor to others 

Essential 
~IoT)— 
1 

55 

3k 

22 

51 

20 

55 

» 4 & 

26 

28 

53 

62 

1 

72 

h$ 

29 

6? 

37 

?2 

63 

59 

37 

70 

62 

Irapor bant 
/it Ho", 

3 7 

21 

hr2 

54 

25 

k7 

21 

5o 

kl 

23 

iir 

28 

55 

.71 

33 

62 

28 

28 J 37 

31 ! kl 

66 

o2 

30 

Im: •later* 1.91 
ifo r 

"™T6~ 

0 

0 

0 

0 

0 

0 

0 

111. J 13 

0 

0 

d,L 

1 

IsDle Vxlx iiiJ.3.cs.vO.3 Laat the ability to ooti.tiun.lcats 

knowledge of subject matter to others was considered aa 
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essential by sixty - two school officials,, or 82 per cent. This 

was 10 per cent higher than any of the other items. The know-

ledge of subject matter and the ability to plan and motivate . 

students' lessons tied for second place in the essential 

column with fifty-five, or 72 per cent. The management of 

classroom environment was close beaind with fifty-three 

school officials ranking it essential, or 70 per cent. 

High scholastic standing received only one rating under 

the essential column. However, it was rated important by 

fifty-nine school officials, 78 per cent. It was rated 

immaterial by sixteen school officials, or 21 per cent. The 

only other items which were rated aa being immaterial were 

leadership qualities and professional interest and growth. 

They each received one immaterial rating from the school 

of facials. These two i tom3 were also rated 8.3 being important 

by forty-seven school officials, or 62 per cent, and essential 

by twenty-eight school officials, or 37 per cent. 

Professional Qualities Believed Important 
by College Educators 

College teacher educators are probably more directly 

concerned with the professional qualities of their students 

tnan they are with their personal traits. Table IX presents 

data concerning the professional qualities which college 

educators believed were moat important for students to possess 

upon graduation in order to enhance their employment possi-

bilities and possibly to be no re effective teachers. 
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TABLE IX 

IMPORTANCE OF PROFESSIONAL QUALITIES AS RATED 
BY COLLEGE SDuOATOBS 

Essential Important Immaterial 
Professional Qualities Ho, % No.1 R* No. % 
HigS scholastic standing 3 w T£~ "~2Z 

Knowledge of subject 
matter 1+6 71 19 29 0 

Versatility In presenting 
subject matter 31 1*8 31* 52 0 

Use of modern, approved 
methods 18 28 I* 68 •5 

.J I* 

Knowledge of basic skills li.2 65 23 35 0 

Leadership qualities 2.1 32 >44 68 0 

Ability to plan and moti-
vate students' lessons 38 58 27 If, 2 0 

Awareness of individual 
difforsncos 37 57 28 l|3 0 

Cooperation with others kl 63 2k 37 0 

Can accept criticism 31 33 51 1 2 

Prof e s si ona1 interest 
and growth 35 5k £8 k3 2 3 

Management of classroom 
onviporaa ent and 
routine 38 58 27 k'd 0 

Ability to comnianicat© 
knowledge of subject 
matter to others 5k 83 11 17 0 

An examination of Tablo IX Indicates that the ability to 

communicate knowledge' of subject natter to others was th© 

higneat ranking ifcetn with both the college educators and the 
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school offiQiala. This item was ranked essential by fifty-

four college educators, 8,3 per cent. 

The second ranking item was knowledge of subject matter, 

being rated essential by forty-six educators, 71 per cent. The 

school officials rated the ability to plan and motivate lessons 

essential at the same level as the knowledge of subject matter, 

72 per cent; but only thirty-eight, or 58 per cent, of the 

college educators rated this item as being essential, for a 

difference of lif. per cent. 

The college educators rated the knowledge of basic skills 

essential forty-two times,. 65 per cent; and cooperation with 

others was rated essential forty-one times, 63 per cent. High 

scholastic standing also received a low rating from the college 

educators as it did from the school officials. It was rated 

essential by only two educators, 3 per cent., important by 

forty-nine, 75 per cent, and immaterial by fourteen educators, 

22 per cent. It appears that high scholastic standing is 

regarded by both school officials and college educators as 

being unimportant. One might ask why so much emphasis is 

placed on grades at all school levels. 

Mean Scores of Professional Qualities by 
School Officials and College Educators 

Again, the mean scores for each professional quality were 

determined from the tabulations in Table VIII and Table IX. 

These scores, which are shown in Table X, present a slightly 

different picture of the data. The items have been arranged 
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in order to placo the highest ranking professional qualities 

first, as rated by public school officials, with the cor reS-

ponding rasan scores by college teacher educators to the right. 

TABLE X 

MEAN SCORES OP PROFESSIONAL QUALITIES AS RATED BY 
PUBLIC SCHOOL OFFICIALS AND COLLEGE EDUCATORS 

Mean Scores 
P r o f c s a i on -a 1 Qua lities By School 

Officials 
By College" 
Educators 

Abx.1.1 ty to coiurauhi cate know-
ledge of subject matter 
to others 2.3 2.8 

Knowledge of subject matter 2.7 2.7 

Ability to plan and motivate 
a !;udo:at s f 1 a3 a on^ 2.7 2.6 

Management of classroom 
emirormient and routine 2.7 2.6 

Knowledge of basic skills 2.7 2.6 

Awareness of individual 
difference-a 2,6 2.6 

Cooperation with 0thorn 2.6 2.6 

Professional interest and 
growth 2 J4. 2.5 

V or s a t i 11 ty in pre sent i tig 
subject matter . I.J. 2.5 

I.o ade vs hip qua 1 i ties 2.l| 2.3 

Can a ccep t cr 1 ';io.isa 2.3 2.5 

Use of modern, approved 
methods 2.3 2,2 

High scholastic a banding 1.8 1.8 
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The data in Table X show very little difference in the 

mean scores as rated by school officials and by college 

educators. The ability to communicate knowledge -of subject: 

matter to others was first in both columns, with a mean 

score of 2.8, Knowledge of subject matter ranked second 

with a 2,7 rating from both school officials and college 

educators. On the next three items, ability to plan and 

motivate students' lessons, management of classroom environment 

and routine, and knowledge of basic skills, the mean score 

was 2.7 as rated by school officials and 2.6 by the college 

educators. 

Awareness of individual differences and cooperation 

with others ranked the same for sixth and seventh places with 

mean scores of 2.6 in both groups. Professional interest 

and growth and versatility in presenting subject matter also 

tied with a mean score of 2.i| from school officials and 2.5 

from college educators. Leadership qualities had a mean 

score of 2,lj. from school officials and 2.3 from college 

educators. 

The ability to accept criticism showed the largest 

difference in mean scores with a 2.3 score from school 

officials and a 2.5 mean score from college educators. The 

use of modern, approved methods received a mean score of 

2.3 from school officials and 2.2 from college educators. 

In last place was high scholastic standing with a mean score 

of 1.8 from both groups. 



The closeness in mean scores between the public school 

officials and the college educators indicates that they are 

in reasonably close agreement in their expectations of what 

professional qualities an industrial arts teacher should 

possess. 

Extent of Influence of Appraisal Forms and 
Types of Appraisal Forms Preferred 

On the instrument used for the study, school.officials 

were also asked two questions. They were first asked, "To 

what extent does a written appraisal of a prospective teacher 

by his college instructors influence your opinion of the 

applicant?" The school officials had three answers from, 

which to choose, "very much," ''slightly," and "none," 

Table XI shows the tabulated results of the choices that 

were given. 

TABLE' XI 

TIES EXTENT TO WHICH A WRITTEN APPRAISAL OP A PROSPECTIVE 
TEACHER BY HIS COLLEGE INSTRUCTORS INFLUENCES 
SCHOOL OFFICIALS' OPINIONS OF THE APPLICANT 

Response 
Very" taii c*h~' 

Slightly 

None 

' Total 

Number Per Cent 
56 7 k 

17 22 

3 it _ 

IL 100 
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Table XI indicates chafc fifty-3i;x school officials, 

71+ per cent, responded to the question with an answer of 

very much. Seventeen, 22 per cent, indicated that the 

appraisals influenced them only slightly. Three school 

officials, per cent, said that the appraisals had no 

influence on their opinions. 

The officials were also asked, "Which form of appraisal 

is most helpful to you?" The choices were checklist, 

narrative description, or other. If the school officials 

chose the answer of other, they had a space in which they 

could indicate the appraisal form they preferred or believed 

was most helpful to them. Table XII shows the tabulated 

results of this question. 

TABLE XII 

TH3 APPRAISAL FORMS WHICH WERE CHOSEN A3 
MOST HELPFUL BY SCHOOL OFFICIALS 

Types of Appraisal Form Number Per Cent 
Checklist lET " " " Zk 

Narrative description 29 • 38 

Other 29 38 

Total 76 100 

Table XII indicates that eighteen school officials, 

?.h, per cent, said they believed that a checklist was most 

helpful to them. Twenty-nine, 38 per cent, indicated thac 
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the narrative description type of appraisal was more helpful 

bo them. The remaining twenty-nine school officials, or 

38 per cent, selected the choice of other and listed their 

preferences in the space which had been provided. 

The types of appraisal forms that were listed by the 

school officials were combined into four basic types of 

appraisals. These four types are shown in Table XIII. 

TABLE XIII 

TYPES OP APPRAISAL FORMS WHICH THE SCHOOL OFFICIALS 
MENTIONED OTHER THAN CHECKLIST OR NARRATIVE 

Types of Appraisals 
Number of 
• Time s 
Mentioned 

Per Gent 

Combination of checklist and 
narrative description 22 30 

Personal interview 
'!• 5 

Telephone call 1 1 

Comments 2 2 

To bal 29 38 

Table XIII shows that twenty-two school officials out of 

the total of twenty-nine believed that a combination of check-

list and narrative description appraisal form would be moat 

helpful in their selection of industrial arts teachers. These 

twenty-two school officials represented 30 per .cent of the 

seventy-six school officials who took part in the study. Four 

school officials, 5 per cent, believed that a personal 
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interview would bo moat helpful. One school official preferred 

a telephone call rather- than an appraisal form. Two of the 

school officials preferred to have written comments about 

the prospective industrial arts teacher. 

Two similar questions wer© asked of the college educators. 

The first question asked was, -"To what extent do you feel your 

written appraisal influences an applicant's opportunities for 

employment?" The college educators had the same choices that 

the school officials had from which to choose, "very much," 

"slightly," and "none." Table XXV shows the selections of 

the college educators. 

TABLE XXV ' 

THE EXTENT" TO WHICH COLLEGE EDUCATORS BELIEVE THEIR 
WRITTEN APPRAISALS INFLUENCE AN APPLICANT'S 

OPPORTUNITIES FOR EMPLOYMENT 

Response Number Per Cent 
Very much "~TT" ~~ 

- - - ^ - -

Slightly 30 ij.6 

None 0 0 

Total 65 100 

As j.ab.te *vlV x nd .i c a i>o3, thxr ty —fxve , or 5̂4- pcr c o n t, of 

the college educators believed that their appraisals influenced 

the- applicant's opportunities very much. Thirty, !|6 per cent, 

of the educators selected slightly as their choice. None of 

the educators .believed their appraisals had no influence. 
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The college educators wer© also asked, "Which form of 

appraisal do you believe is moat helpful and informative to 

school officials who are seeking prospective teachers?" The 

college educators had three choices, checklist, narrative 

description, or other. If the educator selected other from 

the list, he was given space to write on the appraisal form 

the type which, he believed would be most helpful to the 

school officials. Table XV shows the selections by the 

college educators, 

TABLE XV 

THE APPRAISAL FORMS WHICH WERE BELIEVED TO BE 
MOST HELPFUL BY COLLEGE EDUCATORS 

Typas of Appraisal Form Number Per Cent 
Checklist 30 T|B 

Karrativo description 20 31 

Other 15 23 

To tal 65 100 

As shown by the data in Table XV, thirty of the sixty-

five educator;;, lj.6 per cent, choae the checklist. Twenty, 

.31 per cent, selected the narrative description type of 

appraisal form. The other fifteen, 23 per cent, chose to 

write in the appraisal f02*013 which they believed would bo 

Biost hex pful to the school officials. 

Of these fifteen appraisal forms which were written in, 

there wer3 only three different foras mentioned. Table XVI 
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breaks these fifteen selections down into the three categories 

which were mentioned by the college educators. 

TABLE XVI 

TYPES OP APPRAISAL FORMS WHICH COLLEGE EDUCATORS 
MENTIONED OTHER THAN CHECKLIST OR NARRATIVE 

Types of Appraisals 
Number of 

Times 
Menti oned 

Per Cent 

Combination of checTcITsE" and 
narrative description 8 13 

Personal interview 6 9 

Checklist with room for 
comments 1 1 

Total 15 23 

Table XVI indicates that eight, 13 per centt of the 

college educators preferred a combination appraisal form raade 

up of a checklist and a narrative description. Six, 9 per cent, 

indicated tnat the personal interview would be best. One 

college educator believed that a checklist with room for 

comments would be most helpful and informative to school 

officials who were seeking prospective teachers. 

By comparing Table XIV and Table XI it can be seen that 

written appraisals by college educators influence school 

officials in their opinions of the applicants more than the 

collogs educators believe they do. Only $hr per cent of the 

educators believe they had a great deal of influence, uhils 
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7^ per cent of the school officials said the appraisals had 

a big influence on their opinions. Forty-six per cent of 

the college educators said that they believed they had a 

slight influence as opposed to 22 per cent of the school 

officials saying the appraisals had only slight influence. 

Although none of the college educators believed bhey had no. 

influence at all, there were three, ij. per cent, of the school 

officials who indicated that the appraisals had no influence 

on them. 

When the data in Table XII and Table XV are compared, it -

can be seen that almost twice a3 many college educators as 

school officials, '46 par cent and 2if per cent respectively, 

preferred a checklist typo of appraisal form. A checklist by 

itself is apparently not completely satisfactory to many 

school officials. Thirty-one per cent of the educators 

preferred a narrative description as opposed to 38 per cent 

of the school officials preferring the narrative description 

type of appraisal. 

The remaining 38 per cent of the school officials and 

23 per cent of the educators listed their preferences of the 

types of appraisal form to use. The breakdown for these 

groups can be seen by comparing Table XIII and Table XVI. A 

combination of checklist and narrative description was 

mentioned most often by both groups, 30 per cent of the 

school officials and 13 per cent of the college educators. 

A personal interview was mentioned by 9 per cent of the college 



educators and 5 po:t* com; of the school officials. A telephone 

call was mentioned by one school official, and written 

comments were mentioned by two. A checklist with room for 

comments was mentioned by one college educator. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, 

AND RECOMMENDATIONS 

Su.rain.ary 

The purpose of this study was twofold: first, to 

determine what personal traits and professional qualities 

school officials emphasize when employing industrial arts 

teachers; and second, to determine what personal traits 

and professional qualities the industrial arts teacher 

educators believe to he most important for their students 

to possess upon completion of their formal education. 

The study was limited to data obtained from seventy-nix 

school districts in the public schools of the State of Texas 

and from information obtained from sixty-five collage educators 

from fourteen institutions engaged in industrial arts teacher 

education in tho State of Texas. 

Many studios ware found with information relating to 

the evaluation and measuring the effectiveness of teachers. 

The most closely related study found was one completed in 

I960 by Rhodes and Pockham (1, pp. 55-60) concerning the 

evaluation of student teachers at Los Angeles State Col-la go. 

The objectives of that study were (1) bo determine the.items, 

that school officials who employed graduates of Los Angeles 

1. T 
tic 
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State College believed were of the iaost value to them in 

the v/ritton ©y&lv«ar,ions of the student teachers and (2) to 

compare the highest ranking items with those stressed by the 

college supervisors in their written evaluations. 

Chapter XI presents background information on the 

instruments used in this study. There is a discussion of 

the sources used and of the selection of items included in 

the checklist. Chapter II also presents background infor-

mation relating to the selection of public school officials 

and college teacher educators 'who participated in this study. 

The data concerning the personal traits and professional 

qualities which superintendents and personnel directors 

believed to be mo3t important for a teacher to possess were 

obtained by the . comple tion of the checklist,. Data concerning 

the personal traits and professional qualities which industrial 

arts teacher educators believed to be most important for a 

prospective teacher to possess upon conpte tion of his formal 

education wore obtained by the completion of the checklist 

sent to the college educators. Information was also obtained 

from these Instruments about the usefulness of appraisal 

forma and the types of appraisal forms which were most helpful. 

I'ne d&t.'i obtained irora the instruvuonts were analysed, 

and a presenfcation of the findings was made. The presentation 

concerning the personal traits is found in Chapter III. 'Hie 

presentation concerning che professional qualities and the 

us ©fulness and types of appraisals is found in Chanter IV. 
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Findings 

Based on the data obtained, the following findings are 

presented; 

1. The three personal traits ra&sb desired by public 

school ofric.ia.l3 wera honesby, dependability, and fairness., 

2. The three personal traits thought moat impor bant by 

college teacher educators were honesty, dependability, and 

good judgment. 

3» Cultural background, voice, and vocabulary were 

considered the least important personal traits by the 

school officials. 

I|. Cultural background, voice, and cheerfulness were 

considered the least important of the personal traits by 

the college educators. 

5* There was very little difference in the rank order 

of personal traits preferred by public school officials and 

those believed to be important by college teacher educators. 

Mo vie v or, the percentage of teacher educators rating the 

items essential was generally higher than the percentage of 

school officials rating the items essential. 

6. The three professional qualities most desired by 

public school officials were the ability to communicate 

knowledge of subject matter to others, knowledge of subject 

matter, and ability bo plan and motivate students' lessons. 

7. The three professional qualities thought most important 

by teacher educators were the ability to communicate knowledge 
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of subject matter to others, knowledge of subject mattor, and 

knowledge of basic skills. 

3* The three professional qualities thought least 

important by tho school officials were high scholastic 

standing, use of modern, approved methods, and the ability 

to accept criticism. 

9. The three professional qualities thought least 

important by the college educators wore high scholastic 

standing,, use of modem, approved methods, and leadership 

qualities. 

10. There was very little difference in the rank order 

of the professional qualities as rated by school officials 

and by college educators. The percentage ratings under 

essential did vary as much as li| per cent; however, theso 

differences tended to equalise when the mean scores were 

computed. 

11. Seventy-four per cent of the school officials 

indicated that a written appraisal of an-applicant by his 

college instructors influenced their opinion very ranch* Only 

5J.J. per cent of the college educators believed their written 

aporaisal3 of applicants had very much influence on school 

officials, snd lj.6 per cent believed that they had only a 

slight influence. 

12. College educators preferred a checklist type of 

appraisal form by 1*,6 par cent. Thirty-one per cent of them ' 

preferred a narrative description type form, while 23 par cent 

of the educators preferred other iuor.na of appraisal. 
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Conclusions 

The, conclusions, based on the findings, are presented 

as follows: 

1. A prospective teacher's opportunities for employment 

depend to a great extent on the written appraisals completed 

by his college educators. 

2. School officials and college educators are in 

basic c.greetnent about the personal trai bs and professional 

qualities -which are important for a teacher to possess. 

3. College educators are more demanding in their 

exp&o'cations of personal traits than are the superintendents 

and personnel directors. 

If.. A cotabination of a narrative description and 

checklist appraisal form would bo of more value to a greater 

number of school officials than either a narrative description 

or a checklist by itself. 

fiec oiDrr.e ndat ions 

Based on the findings and conclusions of this study, the 

following recommendations wore made: 

1. It is recommended that every consideration possible 

be given to individual appraisal forms when being filled out 

by industrial arts college educators, since school officials 

rely heavily on them. 

2.. A study should be triad a to see if the present appraisal 

foi'jii Vised by North Texas State University meets - the needs of 
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the school officials In public schools of Texas. If the 

present appraisal form does not meet the needs, a new form 

should be developed and should include the personal traits 

and professional qualities that were found to be most essential 

in this study, 

3. Consideration should be given in the industrial arts 

curriculum to emphasize the need for the ability to communicate 

knowledge of subject matter to others, which was rated most 

important by school officials and college educators. 

h' If evaluation is to be of any consequence, it should 

bo continuous. Therefore, it is recommended that continuous 

study be made of evaluative and appraisal forms, techniques, 

and methods* 
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APPENDIX A 

A STUDY OF TRAITS AND QUALITIES OF INDUSTRIAL 

ARTS TEACHERS BY SCHOOL OFFICIALS 

Directions: Pleas© check the appropriate blank to indicate 
your opinion of the importance of each personal trait and 
professional quality listed below. 

PERSONAL TRAITS - distinguishing 
qualities and characteristics 
of an individual 

Appearance 
Courtesy and tact . . . . . 
Enthusiasm and forcefulness 
Voice . . . . . . . . . . . 
Vocabulary. . . . . . . . . 
Cal sural background . . . . 
Siotionally poised. . . . . 
Health and vitality . . , . 
Good judgment 
Adaptability. . . . . . . . 
Dsp ©no abi1ity 
Konosty . . . 
Patience. . . . . . . . . . 
Interest in people. . . . . 
Sense of humor. . . . . . . 
Open-rain-ied „ . . 
Can adu.it errors. . . , . . 
Sincere . . . . . . . . . . 
Understanding . . . . . . . 
Fair. 
Cheerful. . , , 

Levels of Importance 

H 
aS 

-P 
a (D 
m 
to pq 

4,5 
a 
aJ 
4* 
M 
o 
Pi fi 

H 
vj 
ri 

3} 
43 
c6 

hi 

5£i 
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PROFESSIONAL QUALITIES - qualities 
necessary for competence in a 
specific teaching field 

lifgh scholastic standing, 
Knowledge of subject matter . . . . 
Versatility in presenting subject 

matter 
Use of modern, approved methods * . 
Knowledge of basic skills . . . . . 
Leadership qualities. . . . . . . . 
Ability to plan and motivate 

students" lessons. . . . . . . . 
Awareness of individual differences 
Cooperation with others . . . . . . 
Can accept criticism. 
Professional interest and growth. . 
Management of classroom environment 

and routine. . . . . . . . . . . 
Ability to commu.vi.ic a fee knowledge of 

subject matter to others . . . . 

Levels of Importance^ 

H 
eS 
•HI 
+3 
fi © 
Wl 
03 
W 

P 
cS 
+3 
o 
Q* 
& 
H 

i—i 
aS 
•H 

-P 
OS 

M 

Which form of appraisal is raost helpful to you? 

Checklist 

Narrative description 

Other, list 

To what extent does a written appraisal of a prospective 
teacher by his college instructors influence your opinion of 
the applicant? 

Very much 

Slightly 

None 



APPENDIX B 

A STUDY OP TRAITS AND QUALITIES OP INDUSTRIAL 

ARTS TEACHERS BY COLLEGE EDUCATORS 

Directions: Please chec k (J) the appropriate blank bo indicate 
your opinion of the importance of each personal trait and 
professional quality listed below. 

PERSONAL TRAITS - di3tinguiahing 
qualities and claaracterist.ics 
of an individual 

Levels of Importance 

Appearance, "7 . , . , . 
Courtesy and tact . , . , . 
TjJr.th.usiasm and forcefulnoos 
Vole.a . „ 
Vocabulary, . . . . . . . . 
Cultural background , , , . 
Fractionally poised*, , * » . 
Ilealth and vitality . . . . 
Good judgment . . . . . . . 
Adaptability. « 
Dependability 
j-.ioiieaty 
P&tionca, . . . . . . . . . 
In tores t ±xi people, . . . , 
S^nae of hurior. . . . . . . 
Open-winded . 
Can admit errors, . . . . , 
Sincere . 
Under3tanding , . . . . . . 
Fair. 
Cheerful. 

56 
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PROFESSIONAL QUALITIES - qualities 
necessary for competence in a 
npocific teaching field 

Hi'gH scS.olast*ic standing. . . . . 
Knowledge of subject matter . . . 
Versatility in presenting subject 

matter 
Use of modern, approved methods . 
Knowledge of basic skills . . . . 
Leadership qualities 
Ability to plan and motivate 

students' lessons. . . . . . . 
Awareness of individual differences 
Cooperation with others . . . . . 
Can accept criticism. . . . . . . 
Professional interest and growth. 
Management of classroom environment 

and routine 
Ability to communicate knowledge of 

subject matter to others . . . 

Levels of Importance_ 

rH 
cd 
•H 
fl 
0 
m 
m 
W 

§ •p 
u 
o 
i" w 

ctf 
•H 
U 
© 
-P 
cS 

H 

To what extent do you feel your written appraisal influences 
an applicant's opportunities for employment? 

Very much 

Slightly 

Hone 

Which form of appraisal do you. feel is most helpful and 
informative to school officials who are seeking prospective 
teachers? 

. Checklist 

Narrative description 

Other, list 
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APPENDIX D 
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Fig* I - - S.po t map of Texas showing the location of the 
76 school districts included in this study. 
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APPENDIX E 

LETTER TO PUBLIC SCHOOL OFFICIALS 

February, 197-1 

To Public School Officials 

Gentlemen: 

I am presently working towards my master's degree in industrial 
arts at North Texas State University. For my thesis 1 am 
conducting a study to determine the personal traits and 
professional qualities which school officials and industrial 
arts educators believe to be most important for prospective 
teachers to possess. 

Enclosed is an insfcrument designed to determine thoae traits 
and qualities which are considered most important by school 
officials. I would appreciate it vary much if you would 
complete this form and. return it to me in the enclosed self-
addressed, stamped envelope. All information you supply 
will be used for research pm*poses only. 

Thank you in advance for your interest and cooperation, and 
I trust I may receivo your completed form soon. 

Sincerely, 

Harvy D. Miller 
Graduate Student 

Major Professor? 

Dr. Jerry C. McCain, Professor 
Industrial Arts Department 

Enclosures 
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APPENDIX F 

LETTER TO COLLEGE TEACHER EDUCATORS 

March, 1971 

To College Teacher Educators 

Gentlemen; 

I am presently working towards ray master's degree in industrial 
arts at North Texas State University. For my thesis I am 
conducting a study to determine the personal traits and 
professional qualities which school officials and industrial 
arts educators believe to be most important for prospective 
teachers to possess. 

Enclosed is an instrument designed to determine those traits 
and qualities which are considered most important by industrial 
arts educators.. I would appreciate it very much if you would 
complete this form and return it to me in the enclosed self-
addressed, stamped envelope. All information you supply will , 
be used for research purposes only. 

Thank you in advance for your interest and cooperation, and 
I trust I may receive your completed form soon. 

Sincerely, 

Harvy D. Miller 
Graduate Student 

Major Professor-; 

Dr. Jerry c . McCain, Professor 
Industrial Arts Department 

Enclosures 
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