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Chapter 11 presenis the procesdure of the study, which
includes @he'develapment of instiruments, salection of the
public school officials, and salection of college bteacher
eduecators.,

The data obtsined from the inctruments were analyzed,
and a presentation of the findings was made. The presentation

neerning the p@rsohal traits was made in Qhapter IIT.

The presentation concerning the profesaisnal qualitises
and the usefulnsss and types of zppraisals was mads in
Chaphber IV, |

Chapter V presents the summary, {indings, coneclusions,
eiid recommendationa of the siudy.

Thé following constitute a few of the findings of the

study. The thres personal traiits most desirsd by public

scheol of'ficials were honcsty, depend abllliy. and fairness.
The three persconal braits bthought mosi important by ecolle

teacher educstors were honesty, dependability, and good
udgment. The three professiona2l qualities wmost deasirsd

by publiz school officials were fthe abiliiy to communicate
tnowladge of subject mabter to others, knowledge of subject

»

matter, and ability to plan and motivate studenta! lessons.
Thy three professional qualities thought most importsnt by
teachsr educators were the abi lity to communlcate knowledge
of 'gubject wmatter to others, knowledgs of subject mattér, aid

wnowlaedgz of bLasice skills, Seventy-four per ecent of the

school eofficials indicated that a wrichien appraisal of an



applicant by his colilege instructors influenced their ocpinion
very mich. Only
believed thelr wrltten appraisals of applicants had very

much influsnce on school officials.

It was concluded that a prospective teacher'as oppor-
tunities for employment depsnded largely on the written
appraisals completsd by his college educators, and that
school officials and college educators are in basic agrecsment
about the perscnal traits and professional qualities which
are important for a teacher to possess.

It was recommended that svery considevation possible be
given to individual appraisal forms when being filled out
by industrial arts college educators sines school officials
rely heavily on them. If evaluation is to be of any consequence,
it should ba continuosus. Thsrefdra, it was recommendsd that
continuous =study be made of evaluative and appraisal forms,

techwiigues, and mothods,
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JHAPTER I

IRTRODUCTION
The procsss ol obtalining nuﬁ table employnment facss

of Noobh Texas State University, To assist

o
%
o
o
o~
{5
H
o]
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3.:
»
xﬁ“

graduabtes In this task the Unlversity waintains a free
sosinsss Snployment Scrvice and a Placement Office (9, p. 96)
which perlovm the functions of suprplying trained employees

Lo thie businasas Umrld as well o8 ho the professions and

i

the cw-sludonts and gradiates to Cind positions

Fer o whilech bhey are beat sulbed. Tn order to help its
gradvates,; the University encoursages all “‘bS?GbLlV Ceachers

of jurndoer slesslfication or above o snroll in the Placeusut

~~
o
P 'v.;

Price. A permsaent resums for each student i3 then
assemadled,

The vresume Tor prospecihiive teszchers includos infor-
3

mation on the academic racord as well as iaformetion on

prolfessional, sonal, and soclal quailifications. Th

&

84 by ccursss and grades on file

Th@ profesalonal, psrsonal, snd
cocindl gualifications zre represented by retings from three
o Tive faculty menbers in whose classes these prospective

cencnars have beon students. This information iz avallable

@
wakd

e a confideniial dasiz Yo vroapechive eaployvers of ¢

[y v

TX*‘%.!_‘}J ces,



Rhodes and Feckham stated t%dt

The svaluation renmrt’i' without qussiion,
tine wmost importaent single plecs of paper in the
pro;e&aional life of a begxnn¢ng teacner. It is
1o secret that thisg repoet constitutes ths main
gource of infeormation and is mest heavily relied
upon by adninistrators and g&fﬁ@ﬁﬂ@l direchors
in their conaiderationa of a oeLLnniﬂ& teacher
whe applies for s positicon in thelr school disteict
(11, p. 55}.

The above ghatement 1llustrates vhe importancse of the

\

appraisals wiich faculby members complete. They naturally

want to help thelr situvdenis in every way they can in
obtalining the bost position for which thsy are sulted. At

the same time They wanb Lo agsist the prospective employers

in their job of z3slecting teachers who are besi sulted forp

Statenent of the Purposes
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tudy cre as fellows: (1) to
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determine whet pesrsonal Hralits and prefessional gualities

s

inties of employing industrial

'

i

gchool officials ageek in thaim

4

arts teocher {2} to determine what personal traits and
professional qualitles the industrial arbs teacher educators
helleve to Do most lmpeoritant for theilr students to possess
upon eonpletlon of their formal education; and, (3) to
determinsg whalt typs of appraisal fori is considered most

-

holpful by sehool offieclals and collesge educabors.

Nead for thse Sbtudy
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In ovder Lo assist both bhe Le o and pwﬁﬂPPGLVV@
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cmployors in mabehing avallahls positions with avplicants,



the itndosbriazsl arss Leochzsp educatars la bhe teacher education

progrem need @ 2ysbem of acourabe snd wmeaningful appraisal.
The Placement 0ffice at North Texaes State University maintaing
resumes c¢n each graduaste which c¢eontalin appraisals completed

by faculty meabers. Since these appraisals are ussd by

punliic scheol officials in selescting persennel to £ill
vacsncelies for thelr schools, they should be as meaningfui

and helpful to them zg posaible.

Ingstruments were devised which could be used for ths
purpotes of svaluating and comparing bthose traiis and
wrackeristios bthought most important by school officials
and college educators. The data Trom the instruments propose
to angwer bhe Tollowing questions:

L. What personal lLraits and professional qualities are

considerad most lmpertant from the viewpoint of a prospective

2. Whaet personal tralts and professionsl qualitiss are
congidered most important by indusirial arts teacher cducaitors?

3. What hype of appralsal rform (pavratbive description,
chocskliat, or a mumblnitiun} is conzidered most helpful by
rrospechive employers asnd by tsacher educators? '

. To whst degrse a2re enployers influsnced by aporaisals

conplebed by an z2pplicant's industrial arts beacher educators? -

5. To what degree do industrial srts teacher educators

("i"

believe their avppraisals of prospechive teschers influsnce

Thi

&

ir oppertunitiss for employment?



It was, conaldered that the answers to these questions
will enable the indusirial arts stalf members at North Texas
State University nobt only to give more acceunrate and helpful
appraisals of their students as vrospective teaschers in the
fature, butl alsco to adjust, if needed, thelr own methods of
instruction cr areas of emphasis in order to help their
students becsome the best possible teachers. Each prospcctive
amployee should have in nis possession many fine personal
traits znd professional gualities which are highly desirable

by emplcoyers.

Dellmlta ions
The data presented as a result'of this study were
obtained fron instruments completed by seventy-six superintendents
and personnel direciors of public schools in Texas ;nd by

sixty-tive industrial arts teacher educators in Texas colleges

aind nniversitiasg.

Smareces of Data
Data for this study were obtained from the following

30Ublcaa?

1. Instruments completed by seveniy-six superinbsndents

and personnel directors in the public schools of Texas who
employ industrial arts teachers.

2. Instruments complebed hy sixty-five 1ndum1v al arts

b

beacher esducators in four-year collseges and universities in

No o7

Texae which offer a degres in industriasl arts sducaticn.



i

3. Profegsional liltsrature on the subjosct of appraising
teacher effectiveness.

L. Information from the North Texas Shabte Unlvzrsity
Placement Office, which deals only with prospective toachers.
5. Sample appralisal forms from some colle ges snd

wniversities throughout the United States.

Definition of Terms
For the purpose of this study, the fcllowing'terms wers
defined: |
Appraisal pertains to a writien svaluutlon of p?r”Oﬁﬂl
traits and professional qualitiss.

Prospective teacher refers to sn individual certified to

teachn industrial arts snd who is applying for a teaching
positlion with Texas public schools

Industrial arts teacher pertains to an individual

is employed by a Texas public school gystem to teach industrial

&t the ssecondary level.

U3
“ i

girhe

School offiiclial is used to mean a superinbendent or

s

nel dir

=

2RO

zector responsible for interviewing and hiring

shers for the sechool distelcet.

£
&

Industrial arts teacher educators pertains to individuals

employed to bteach industrial arts at collegss and universities
of Toexas which offer a degrse in industrial arts cducaticn.

Personal tralts refera to those distinguishing gualities

and uﬂ““&ptb“lﬂt’us ol an individual.
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Prefessional qualities refers Lo those qualities nccessary
for competence in a specific teaching fileld.

Instrument refers to the checkliata of personal traits

and professional qualities which were ntilized in this study.

Related Studics

The mest closely related study found was one completed

e
iee

1960 by Rhodes and Peckham (11, pp. 55-6Q) concerning the
valuations of student tevﬂhﬂrs at Los Angeles State College.

The objectives of that study were (1) to determine the items
that school adminisirators who employed gradustes of

Los Angeles Stats College belicved were of the wmost value to
thew in the written evaluations of the student teachsrs and
{2) to compare the hilghest ranking items with those streased

)

¥y the college supervisors in their written evaluations.

o5

Crombe (5) completed a study in 1968 ontitled "An

Analysis of the Leiters of Recommendation in the College
Credentials of Teachers Related to Teaching Success." The
purvpese of this siudy waa %o examine the rslationship of
letters of recommendation with subscquent teaching success.
Cooperating principals celected teachers Ffrom thelr schools
who they belleved were among the top 20 per cens and bottom
20 per cent. The earlier letters of recommondation were bthen
rated by a paunel of five indepandent judzes, The results of

helr vratings were then compared with achual Leacher succesa

(._

as implied by the principals.

P
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v In 1929, Barr (3, p. 9) received wide veccgnition when
he conducted a study to determinse "the characteristic
differences of teaching performance of good and poor bteachers .

s

of the social studies in junior and scenior high schools.”

Ja

e

i

s 1

[

5t of criteria of teacher evalunation was compiled
from the opinions of 106 school superintendents surveyed.

In 1967, Meosky'(B) conducted a study to determine what
relationship existed between personality factors and teaching
success in iadustrial arts at the secondary school level., He
found that personalitj factors, ranked in order by the
principals and industrial arts supervisors, tended to have

close associations and therefore did not differentiate enough

In 1955, Watters (17) compiled an annotatsed bibliography
of publications related to teacher evaluation. It was
compiled of material directly related to teacher evaluation,

but it did not include all publications having a bearing on

1

relsated topies.

A study was conducted in 1967 by Stumpe (1) to obssrve
certain variables used in the teacher selection and svaluation

procedures of a large city school system. The variables

studied consisted of subtest scores on the National Teachsrs

Bxaminations, interview ratings, student teaching ratings,
age, and college grade-point averagse. Criterion variables

were based on administrators! ratings.
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scterizties of Teachers,

S VT . LA RTINS T

Hyans (12}, in his book (na;
deserlbed the Teachsr Charscteristics Study, 1948 - 1957.
This weas one of the most sxvenslive studies of teachsrs ever
made, with over 1700 schools particigating in the ressarch
and approximately 100 rescarch projscts completed. It was
conducted with the idea that sshoel gystems might use the
results as an aid in selecting tasschers who possesas charac-
teristics similar to those desmed important by the type
school system involved. Also, it was thgught that the teacher
gducation institutiong might use the results to obtain a
better understanding of tescher characteristics and associated

2 Y

conditions and to improve their professional courses and
curricunia to better rrepare thelr students to ba effective
teacheras.

Bridgman {4} conducted a study in 1957 to identify

.

certain characteristics which distinguish teachers as a group,
and o identify the characteristiss which diffecontiabe
betwesn effective and ineffective tsaching., The study
atvampted to define (1) typleal teacher charvactecistics,

(2} the relaticnship that exists among these characteristics,

(3,

'y

1 - L4 s P N 1 SR - . Y .
caaracteristlics of csriain grouvs within the sample,

(4} charascteristics which ware +

e

pileal of feachers with
poalilve aud negative attitudes, and {5) characteristics
which were typical of effective end inerfective tsachers.
In 1559, Leavitt (7) compared the pelatio hips among
,

Qlng, Natlonal Teacher Hxaminction scores, and

sbudent hLeac




grade-point averages in professionsl courses, This study

was similar to the one condueted by Stumpe (1L},

Cing (6, p. 61) made a situdy designed to idenbily the
classrcom behavior traits of an ideal teacher, as perceived

by teachers, young students, and adullt students. These traits
were then compared with trsits identified in the official
handbooks of the respective Beoawds of Fducation.

Allen (1) conducted a study in 1957 to determine t@écher
qualities most liked and disliked by students snd to determine
the degree of importance astudenbs sthach to thess gualiitlies.

~ e

Witty (18) analyzed 15,000 letters in 1950 which wers

1 >

sent in as entries for & radio essay conbeast on the topiec

"The Tesacher Who Has Helped Me the Most." He then oublined

the teacher charachteristics which were mentioned most often.
The top three on the list were as follows: {1) cooperative,

democratic attitude, (2) kindness aud considercation, and

At}

In 1953, Schubert (13) compiled a list of eight traits
and quaiﬁties which were mogt liked In college teachsrs by
their students. These qualities, in crder of importance,
were as follows: (1) interest in bhe situdent as an individual,
(2) ¥nowlsdge of subject, (3} Pzirness, (4} sense of hunor,
(5) ianterest in subject, (6) pleasing appeapance, (7) good
voice, and {8) ability to clarify ang simplify.,

In 1963, Redden (10) conducted a study of the relasioaship

between the principsls' evuluations of the profeasional



10

behavicr characteristics of teachers and these same teachers!t
self-degeriptionas.

A search of the literature revealed that there were many
studies related to the subject of this study. Many studies
cut across the qugstions involved and provided some help.
However, none of them actually provided answers to the questions

involved in solving the problem of the study.



107}

CHAPTER BIBLIOGRAPHY

Allen, Mavy Ann McLain, "Teacher Characteristics Which
Aeve Most Liked and Disliked by College Students
'npusizsb i maater’s thesis, Department of Bducation,

Horth szac State University, Deniten, 1957.

can Council on Industrial Arts Teacher Education
National Association of Industrial and Technical
eacher Bducators, Ivdustrial Teachser Education
irectory, 1970 - 71, Homewood, ILllinois, Goodheart-
iillcox Company, Inc., 197C.

"";"

Beacher, Dwight E., The Lvaluatzon of Teaching Backgrounds
and Guvc spts, New York, Syracuse Tmiversity Press, 1949.

Bridgmnsp, Jobn Northan, Jr., "Selected Teacher's
Qharaoﬁur stics and Their Relationship with Certain
Behavior Pabtterns and Teﬁchinb Effectiveness,"
unpublished doctoral dlssertd u“on, Department of
Educatliom, The Univoersity of Norith Carolina, Chapel
Hill, 1967. :

Crombe, William A., "An Arnalysis of the Letters of
Recormendabtion in the College C(Credentials of
Teachers Related to Teaching Success," unpublished
doctorsl dissevtation, Department of Education,
The University of Rochester, Rochester, 1968,

Kirng, Franklin J., "The Role of the Idsal Teachsr as
Related to Classroom Behavior Traits," Journal of
Industrial Teacher Education, VII (Sprifg, 145707,
‘J‘i‘“b)c .

Leavitt, Willianm Carr, "The Relationships among

Perfompmance in utuuent Teaching, Scores on the National

AT S8 8 A 6

iﬁﬁwﬁiﬁ Eraminations, and CGrade-Point Averages in
Frofegeional $ourses and in the First Teaching Field,"
uzbubll hed doctoral alabe“tatwon, Department of

Zducation, North Texas Statbe University, Denton, 1949,

Mﬁosky Peul Richard, "A Study of the Relationship of
Le“vaaalluy to Teabhing Success in Industriazl Arta at
the Becondary School Level, " unpublished doctoral
dicsertation, Department of Zducation, University of
Maeyland, College Park, 194 -

11



1.

12.

17.

18.

foet
n
L

Korth Texas State University Bulletin 1970 71, issued
nunthxy except September and October by Worth Texas
State University, Denton, 1970.

Redden, Joseph K., "The Relatlonship between Principals
Fvalualions of Professional Bshavior Characteristics
of Secondary 3chool Teachers and These Toeachers!
Selif-Descriptions,” unpublished doctoral theasis,
Department of Bducation, Nerth Texas State University,
Denton, 1963.

olss, Fred G. and Dorothy R. Peckham, "Hvaluations of
Beginning ”eachcrq' Pointers and Opinions,”™ The
Jovrnel of Teacher Educa*lcn, I (March, 1960 55-60.

Ryans, David G., Chava Ct“"i“t:la of Teachers, Their
ieseq&g' on, CGomp: 3~§33 and Appraissi, dashlahbun,
dnerdcen Gouncil on fducation, 1960.
Sehubeart, Deluyn G., "Traits and Qualities My College

Teacshevrs T Have LLde " Peabody Journal af Pﬂwwaclon,

XEXT {July, 1353), 94~ g8y T - T
Stumpe, Nichard Allan, "A Study of Certain Variablas

Ue cd in the Teachsr Jelection end Hvaluation

rrocedures of a Lerge CGlty Schocel System, ™ unpublished

docvoral dissertesticon, Depariment of Education,

3t. Louis Tniversity, St. Louls, 1967.

eney, Public School Divectory, 1969-70,

sne
ducation Agency, 1969,

rrie ah v g

'T‘P'“ 3 Aduzalblon A
uS l:?.}.&, J.C).,xc’-u E_

Schools Having Industrial

7 Reottn AHGUSLIL AL

Q, Austin, Texas

Texas Eduecatlion Agenc,, f
Duri

- [y
Aris "7»Q03%

e St e

Fhodation Agone 1065,

Watters, William A., "Annotated Bibliography of
Publinations Related to Teacher Eveluation,” Tourual

of HEaperimental Hducation, XXIT (195h), 351-35 {.

Wittyg‘v&u%, "Some Characteristics of the Effective
Tgﬁog%r; Educ:t%onai_Administration end Supervision,
FXXVI {spril, 19507, 1932208, T




’ CHAPTER IX
PROCEDURE OF THE STUDY

This chapter presents backgrcund dats pevhaining to the
selection of the ltems included in the instruments utilized
in this study. It also presents backgroumd data concerning
the methods usged in the selection of the public school
officials and of the college teacher cducators who partici-

peted in this study.

Developiment of Instiuwments
Thé insbruments used in this study (Appendix 4 and

Appendix B) were completed through the uss of appraisal fooms
from various colleges and universitiecs and from evaluvaticon
ghests frcm other related studies. Seven aprraisal forms
Ifrom other colleges and universitios were obtained through
the North Texas 8Ssate University Placement 0ffice. Thege
appralsals came from the following colleges and unLvmr‘ihie :
State Gollege of Jowa (17), Memphls State University (10),
East Tezas State Unlwversity (5), Illinois State Universit ty (8},
University of Illinois (21), University of Oklahoua (22), and
Southwest Texas State(University (16). These appraisal forms

were ufsed in the placemsnt offices of the respectiva cellegss

and universities.
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Appraisal inventories and various other studies pelalbing
to characteristics of teachers were alsc used in conpiling’
the instr&ments. These inventories snd studles included thossa
completed by Rhodes and Peckham (12, pp. 556-57), Snedeker and
Remmers (15, p. 346), Beecher {3, pp. 50-15), Redden
(11, p. 63), Martin (9, pp. 29-32), Beighten {4, pp. -85},
Ryans {13, pp. 350-361), witty (23, pp. 193-208), Schubert
(14, pp. 97-98), Ericson and Seefeld (6, pp. 237-238),
Hamachek (7, pp. 341-34lt), and Allen (1, pp. 2h-41).

These appraisals, inventories, and studies provided the
bagis for the selection of the personal traits and professional
qualities which were included in the instruments for this
study. The traits snd qualities which were mentioned most
often weis included in thig study.

The ingtruments developed for this study were in the
form of & cliscklist consisting of tW@ntﬁuone perasonal traitls
and thirteen professional qualities. The public school
officials and college educators were asked to rate esch ihem
in their opinion as being essential, importanit, or immeterial.
The school officials were also saked to what sxtent sn
appraisal of a prospective teacher by his college instruchors
influenced their cpinion of the applicant. Tie educabors
were asked to what extent they bhelieved their appraisals
infivenced an applicent's opportunities fov employmant; Both
the educators and school officiala were asked to express their
opinions aboub the form of appraisal which they bellieved was

most helpful.
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Selectlon of Public Schoonl Qfficials
In selecting the school officials bto ke surveyed in
this study, the school districts which were to bd included

districts were selected from Texas

Al W B

were chosen first. These

Schools Having Industrial Arts Tsachers During 1965-70 (19).

All school districts that employed an industeial arts teacher
whe graduated from~Nortn Texas State University feom 1965 to
1969 with a degree in industrial arts were *rc;udpd A Jist
of these gradusates was obtained from the Industrial Arbs
Department of North Texas State Univ rersity. This selechtion
produced a concentration of districts in the Dallas and
Fort Worth areas. Additional districts were than salectedl
30 that each of the sevenbteen reglons of the Texas Iadustrial
Arts Assocciaticn (Appendix C) was represented in the sample,
A spot map showing the geographic locations of the school
districts selected can be seen in Appesndix D.

After the districts to be includsd were selected, Lthe
individusal school officials were chosen. . These officials

were selected from the Public Scheol Directory, 1969-1970

(18). The school officials who particivated in thﬁ‘$tudy
held the position of superintendent or of varying jeob titles,
which were aquivalent to that of a personnel director.

These officials'represented all sizes of schoel distriets
in Texas, Table I breaks these districts down inte three

size categories, large, medium, and small (20).
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TABLE I

SIZE DISTRIBUTION OF S5CHOQL
) DISTRICTS CSURVEYED

Size Student Enrollment Number
Targe 15,000 or more 25 (30%)
Medium 5,000 to 14,999 2 (29%)
Small Less than 5,000 34 (L1

Total 83 {100%)

There weore twenty¥five school districts which were
considered large, with a student enrollment of over 15,000
in the district. Twenty-four districts were in the uedium
category, 5,000 to 14,999 enrollment; and there were thirty-
four districts with less than 5,000 enrcllment.

Letters (Appendix E) requesting the schcol officials!
cooreration in the study were =ccompanied by a checklist of
persconal traits and profassional qualities derived from
related studies, inventories, and appraisal forms from saveral
colleges and universities. The eighty-three school officiais
vere asked to check each factor according to their éstimate
of 1ts degree of importance in evaluating applicants for
industrial arts teaching positions.

Table II presents the number of instruments which waere
sent to and returned from the superintendents and pers&nnel

directors,
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TABLE 1T
INSTRUMENTS RETURNED BY PUBLIC
) SCHOOL CFFICIALS
Number Numbear Per Cent
School Officials Sent Returned Returned
saperintendents 53 W 89
Personnel Directors 2 30 29 97
Total 83 76 Q2

Table II shows that fdrty~sevsn cut of fifty-thres, or
89 per cent, of the superintendents returned_their ingtrunnsnts.
Twenty-nine out of thirty, 97 per cent, of fthe personnel
directors returned thelr instruments., A total of seventy-
six, 92 per cent, of the instruments were returned to be

tabulated in this study.

Selection of College Teacher Educators

A total of ninety college erucators were selected to
recelve an almost identical checklist as  that which was sent
to the public schocl officials, Table TII presents the
data showing the colleges and universities included in the
study. It also shows the number of professors, associate
professors, assistant professors, and instructors frowm each.
Part-time staff members of the colleges and universitics were
not ineluded in the study. These college educators wers
salected from the Industrial Teacher REducation Directory,

1970-71 (2).




TABLE IIT

'POSITIONS HELD BY COLLEGE EDUCATORS
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Abilene Christian College G 1 1 0 2
East Texas State University 2 2 1 1 6
North Texas State University ly 2 7 1 i1
Prairie View A%M College 2 I 10 0 16
Sam Houaston State Univeesity 3 1 1 0 5
Southwest Texas Stabte Univervsity| 2 1 3 O 6
Southwestern Unlon Colleage 0 1 1 0 2
Sul Ross State Univerasity 1 0 1 2 I
Tarleton State College 0 o 2 1
Texas AXM University 1 3 1 1 5
Texas Akl University 1 1 1 1 1
Texas Soubharn Universzity 1 0 5 1 13
University of Housbton O L 1 C
West Texas State University ' 1 1 1 1 iy
Total 18 21 36 15 90
Por cent 204 | 23% 1 0% | 17% | 1004

As shown in Table III thsre were fourteen colleges
reprasented in the study. Insbruments were sent to a total

of ninety educators in these fourteen colleges and
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universities. Theres wers elghteen professors curveyed, which
represented 20 psr cent of the total, Twenty-one associate
professors, 23 per cent, were suwvveysd., Thirby-six asgistant
professors, representing 2 per cent, were surveyed; and
fifteen instructors, representing 17 per cent, were included
in the | atudy.

Lebtters (Appendlx F) reguesting the college educators’
cooperatlion in the study were accompanied by the checklist of
personal traits and professional gualities. The educators
wera asked to check esacnh item according to their estimats of
its degree of imporitance for prospactive industrial arts
teachers ©to possess upon complebtion of their formal education.

0f the ninety checklists wmalled, there were sixty-five

returned. Table IV presents data showing the number and

per cent returned from esach group of educators.

INSTRUMENTCS RETURWEDR 8Y COLLEGE EDUCATCRS

Rank of Number Hunmber Per Cent

Educators B 3ent - Returaoed Returned
Frofessors 1d I 70
Associate Profeusors 21 17 89
Assistant Professors . 36 23 6l
Ingtructors 15 11 73

Total 20 65 72
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Az shouwn in Teble IV there was a 78 per cent reburn from
profeasors, 89 per ceat from associate professors, O per cent
from assistant prefessors, and 73 peyr cent Lfrom instructors.
Overall, there was a 72 per cenbt return from the college

educators. This was & 20 par cent smaller reburn than was

receilved from public school officials,
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CHAPTER ITI

AWATLYSIS OF PERSONAL TRAITS BY SCHOOL
OFFICIALS AND COLLEGE EDUCATCRS

OF INDUSTRIAL ARTS TEACHERD

This part of the study presents an inbterpretation and
discussion of the personal btraits of industrial arts toachers
as rated by the puklic school eofficials and the college
teacher educators. The data supplied by the instruments
utilized in this study were givan carsful consideration.
Tw this chaptsr, these daba sre pressented through the use
of tanles, and an analysis of thelr iwplications is made,

Pexrsonal Tralts Desired by
Scaccel Oflicials
Jeventy-s5ix of the elghlby-thres checklists sent to
superintendents and pergonnel divectors were completed and
reburnsd, ﬂamppiging 92 per ceat of Lhe sample. These
completad chseklists were tabulated, and the resultbta of
the part of the instrumoent concerning personal traits. are

nted in Table V. This table shows the number of

b
St
o
&—,}
,.,J

responses For essential, important, and imwmaterial to each
pergonal trait listed. The covresponding percentage of

the tobal for ezeh number ig also ghown.



TARLE V
1MPORTANCE OF PEHSONAL THALT A3 RATED BY

SUPERINTENDENTS AND PERSONNEL DiﬁECTORS
IN THAAS PJBTIG SCHCOLS

 Bsgential Tmnortda; {;;dtcgdal

Personal Traits No. | % No.J % | Ho., |t %
Appearance 17 e 59 78
Courtesy and tact 39 | 51 37 { L9 0
Enthusiasm and

forcefulness 51 67 2547 33 ¢ ¢
Voice . 11 | 14 63 1 83 2 3
Vocabulary 7 9 68 90 i 1
Cultural background 3 L 50 .66 23 130
Euotionally poised 149 oly 27 36 0
Hoalth and Vitality 33 | L3 b3} 57 o
Good judgment 5 | 71 22 1 29 0
Adaptebility 36 1 L7 Lo | 53 0
Dependability 62 | 52 . Uy | 18 ¢
Henesty. 68 | 90 81 10 0
Pabticnce L5 | 59 31 | L1 0
int@rest in pesople 5L 1 67 24 1 32 1 1
Sense of humow 19 | 25 551 72 2 3
Open-mindsd 28 | 37 L8| 63 0
Can admit errors . 30 ] 39 L6 | 61 0
Sincere 51 67 251 33 0
Understamding hi N 351 L6 0
Fair 60 | 79 16§ 21 0
Cheerful 9 25 Sl 71 3 I




An examination of Table V indicates thalt the threo
highest ranking personal traits desirved in industrial arts
teachsrs are honesty, dependability, and fairness. Sixty-
eight, 90 per cent, of the seventy-six school officlials
considered honesty to be essential. The remaining eight
officials, 10 per cent, considered it important. Dependability
was deemed essential by sixty-two, 82 per cent, of the
school officials. The remsining fourteen, 18 per. cent,
rated it as important. The third item, fairness, wags judged
as essential by sixty‘of the seventy-six school officials,
or 79 per cent. Sixteen, 21 per cent, of the school officials
rated i1t as important. None of these three items were
rated aé immaterial by any of the school officials.

Cultural background received the lowest rating with
only three school officials, lj per cent, coneldering 1t to
be essential, Fifty, 66 per cent, considered it to be
important; and twenty-three, 30 per cent, considersd it to
bes imwmaterial.

Personal Traits Selected by
College Educators

Sixty-five of the ninety college educators who wervs
sent the instrument returned it, comprising 72 psr cent of
the sampls. The tabﬁlatad results of the fivet part of Lhe
instrument, that concerning perscnal traits, are preseﬁted

in Table VI.



TABLE V1
THMFORTANGE COF FERSONAT TRAITS A3 HATED BY
COLLEGE KDUCATORS

b = Puesaotont T posn T e T T e
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An sxanl
ranking personal tralts, in the opinions of college teacher
educators, were honesaby, dependability, znd goed judgment.
Honesby was rated essentlal by sixty, or 92 per cent, of

he educaktors. Five, 8 per cent, rated it Importent. HNone
rated 1t immuterial. Dependability was rated as essential

by firey-four of the educators, 83 per ceat. The femaining
eleven, 17 per cent, rated it as important. Good judgment
was raizd as cssential by fifty, 77 per cent, of the educators;
and the remaining fifteen, 23 per cent, rated it as import&nt.'

Fairness sond adaptebility werve both rated as bein ng
esgential by forty-eight educators, .or 4 per cent. Seventeen,
26 per cent, rated them as impovrtsnt., Fairness was rated
a8 essential by 79 per cent of the public school officials,
but only 7 per cent of the school ofTicials rated adaptability
as cagential. This iz a 27 per cent difference in opinion

between the two g

o

LOUPs

Cultural hackground received low ratings from the
college tcacher sducators, as it did from the public school
officials., Five teacher zducators, 8 per canbt, rated it as
essential} thielby-eight, 58 per cent, rated it ag important;
snd twenty-two, or 3l psr cent, of the college educators
helieved 1t to be immaterial,

Al though voice was rated as essential fry only sixteen
college educators, 1%t was rated important by forty- mi ght,

or 7h per cent, of the collsge educators. Vocabulary and



appearance bobth reeeived egasential ratings by only elghteen
college educators, but bhey were rated impoetant by forty-
seven, or 72 psr cent, A sense of humor was rated as
essential by eighteen college educators and as immeteriael
by one; however, it was rated as important by forty-six,
or 70 per cenk,. |
Mean Scoreg of Personal Traits by
Jchool Officials and
College Educators

A slightly different conmparison between the ratings
of the two groups surveysd can Le seen by sssigning a mean
score to each of the traits, "Essential" was asgigned a
value of three, "important® a value of two, and "immaterial
a value of one, Data in Table V and Table VI were used in

tabulating these mean scoves.

Table VII showa ths mean scorves of each peraonal trait
as rated by the scheol officials and the college teacher
educators. The ltems have been arranged in ordsr to vead
the highest rauking personal traits first, as rated by the
public school foiaialsp with the corresponding scores
by the ccllege teacher educators to the right. These.
mean scores represent a weighted average for the pefs&n&l
traits as rated by the public school officials and the
cellege teacher educators, accoerding to their estimate of
the degree ol importance of each item. The mean scores

show the rank order of each of these items,



TABLE VIX

MEAN SCORES OF PERSONAL TRAITS AS RATED BY PURLIC
"SCHOOL OFFICIALS AND COLLEGE EDUCATORS

2G

Mean Scoras
Personal Traits By "SCHooT Sy loYTege
Officials Edecators
Honesty 2.9 )
Dependability 2.8 2,8
Fair 2.8 2.7
Good judgment 2.7 2.8
Interest in poople 2.7 2.7
Euthusiasm and forcecefulnaess 2.7 2.6
Sincere 2.7 2.6
Patisnce 2.6 2.5
BEmotionally poised 2.6 2.5
Courtesy and tact 2.5 2.7
Adaptability 2.5 2.7
Understanding 2.5 2.6
Open-~-minded 2.4 2.5
" @an admit errors 2.0 2.5
Health and vitality 2.4 2.0
Appearance 2.2 2.3
Sense of lwmor 2.2 2.3
Cheerful 2.2 2.2
Vocabulavy 2.1 2.3
Voice 2.1 2.2
Cultural background 1.7 1.7
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An examination of Table VII shows that the scheol
officialé and college educators varied no more than one-tenth
of a point on the first nine items. Honesty, the highest
ranking item, received a mean score of 2.9 by both grougs.
Dependability also received the same mean score, 2.8, from
both groups. Fairness snd good judgment were inlerchanged
with fairness receiving a mean scors of 2.8 hy the school
officials and 2.7 by college educators. Good judgment
received a mean score of 2.7 by school officiais and 2.8 by
college educators, Thé mean score for interest in people
was 2.7 for both groups. Enthusiasm and forcefulness and
sincerity both received a mean score of 2.7 by scheol officials,
but the mesn score on those iteus was 2.6 by college cducators,
The eighth ranlking item, patience, received a mean score of
2.6 by both groups. The ninth ranking item, emotionally
voised, also had a wmsan sccre of 2.6 by school officials; but
it was scored 2.5 by college educators.

The mesn scores by the collegse educators on the remalining
iteums were all squal to or higher than those by the school |
offieials. The personal trait of courtesy and tact &n& the
personal trait of adaptability had a mean score of 2.7 by
the college educators and only 2.5 by the school cfficials.
Understanding receivéd a mean score of 2.5 by the school
officials and 2.6 by the college educators. The mean écepe
for the personal traits of open-minded and can sdmit errors

vas 2.4 by school officials and 2.5 by college educabors,
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Health and vitality reseived a mean scors of 2.1 by both
gronps. Appsarance was 2.2 by school officlals, 2.3 by e@licge
educators; the same mean scores applied to sense of humor.
Chesrful received a mean acore of 2.2 by both groups.
Vocabulaery and voice both received a mesn score of 2.1 by
school officials, However, the mean score by college

educators was 2.3 for vecabulary and 2.2 for voice. Culbural
background, the lowest ranking item, received a mean score

of 1.7 by both groups.

It la interesting to note that college educators
generally rated the items higher than did the'public school
officiala. In fact, only four tralts out of the total of
twentywoﬁe had a lowef mean score by college educators than
oy schocol officilals, while ten of the items had higher mean
gcaorce by the college educators than by the school officials.
This fact indicatbes that perhaps college sducators sre wore
demanding in thelr sxpectations than are the supsrintendents

and perscmel directors,



CHAPYHER IV

ANALYSIS OF PROFESSIONAL QUALITIES OF INDUSTRIAL
ARTS TEACHERS AND ¢F THE USHEFULNDESS AND
TYPES CF APPRAISAL FORMS BY GCHOOL

OFTICIALS AND COLLEGE EDUCATORS

This chapter presents an analyala of the daba obbtained
from the section of the instruments cencerning the professional
qualities of industrial avis teachsrs. Prwf§d31ﬂn31 qualities
ara those gualities which are necessary for competsance in a
specific teaching fisld. This chapter also presents an
analysis of the data obtained from thse instruments pertaining
to the us&fulneés of appralsals of prospsctive teachars by
their college educators and to bthe types of appeaisal Lforms
which are considered most helpful. Trese dova are presented
in bthe sams tabular form as the perscnal traits were presentod
in Chapter ITY.

Profaessiconal Qualil
Scheel OfF
Each of the seveniy-six school officials and sixty-Tive

college edveatora who reburnsd thsir instruments rabed Lhe

thirtesn pro? sionel qualdties listed in thelr instrument as
being essential, important, or immaterial., These completed
instruments were tabulaled, znd the resulty are preserted in

Table VIIIL.
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TABLE VIIX
IMPORTARCE CF PROFESSTONAL QUALITIES A3 RAYFD RY
SUPHERINTENDENTS AND PERSONNEL DIRECTORS
IN TEXAS PUBLIC SCEOOCLS
Easential Timportant | fTmmaterial
Prefessional GQualities RO T '%““““7N63"““%”“*”N6?“M“”‘“”“
High schelastic sftanding 1 1 sOTTTY AN
Knowledge of subject
matter 55 | 72 21 28 ¢]
Versatility in presenting
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aublect matter

Tse of wedern, approved

methods 22 2 sk 71 o
Enowledge of basic skills| 51 | 67 251 3 0
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Api11ity to plen and mobi-

vate gtudents! lessons 55 1 72 21| 28 0
Swarsness of individual

Gifforeaces Be b 63 281 37 Q
Cooperabion with otherps b5 =9 21 i &
Can zzespt eriticism 26 3 50 46 G

Professional intevreat

and rrow i»;}. 24 37 wr G2 1 1
MHanaeenmzant of classeoon

envivonment and

routins 53 79 23 30 o
ALLIity to communicate

knowledge of subject

maibar to obhers 62 | 82 1y 18 0

Table VIII indicates bhat the abilily to communicates

wri Sk €

vy n e I ¥ ) z PR, . he : L3
knowledge of subject ratter to others was considered as
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essential by eixty-lwo school officials, or» 82 per cent. This
was 10 per cent higher than any of the other items. The Know-
ledge of subject matter and the ability to plan and motivata
students'! lessons tied for sSecond place in the essential
column with fifty-five, or 72 per cenb. The management of
¢lassroom environment was close beaind with fifty-three

school officials ranking it essential, or 70 por cenkt.

High scholastic standing recelved only ons robting under
the essential column. However, it was rated important bry
fifty-nine school offi 01alsy 78 per cent. Tt was rated
Inmaterial by sixteen school officials, cr 21 per cent. The
only other items which were rated as being immaterial wers
leadersﬁip qualities and profeéessional interest and growih,

They each received ons irmaterial rating from the schoosl

efficials. These two items were also rated as beines r Litportant
by forty-seven school officials, or 62 per cent, and esscntial

by twenty-eight school officials, or 37 per cenk.
Profeczional Qualities Believed Important
by College Fducators
College teacher cdusators ape probably rore dlﬁvwbly
concernad with the professional qualities of their studonts
then they are with their personal traits. ble IX presents
data concerning the @rofessional qualities which college

sducators believed uwere wmost Important for studentaz to poasess

upon gr aticn in order to erhance thair employment possi -
bilities and possihly Lo ha more effective teachers,
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High scholastic standing e 3 ) 15 1 22
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mcib\t 19
Verzatility in presenting

subject matter 3h
Use of modern, approvad

msthods =8

Knowledge of basic skills | h2 | &5 23

Leadershin qualities 21 | 32 Il
Ability bo plan and moul-

. ") k4 Yy

vate students! lessons 38 58 2

Awarencss of inddvidus '

dirfforsnces 37 | 57 28
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I

Coorveration with obthers

iti

Can accept criticiam

Prufa031@na$ interest

and growtbh

elassroom
and

Managemenc of
anvivomnment
routine

Ability te communicate
knowledgs of subject

o
“

\at

o O

27 0
51 1 2
43 2 3

e

matter to olhers Bt 83 12 7 0
An exzuclanation of Tuble IX indicstes that the abllity to
comrunicate rnowledges of subject wmatter to others was bthe
highest raaking iltem with bobth the college educators and bhe

(s



school officiels, This iten was ranked essential by fifty-
four college educaters, 83 per cent.

The second vanking item was knowladge of subject matter,
being rated essential by forty-six educators, 71 per cent. The

cheol officisls rated the abilitbty to plan and motivate lessons

egsential at the same level as the knowledge of subject matter,
72 per cent; bubt only thirty-eight, or 58 per cent, of the
college educators rated this item as being essential, for a
difference of 1L per cent.

The collega educators rated the knowledge of basic skills

essentlial forty-two times, 85 per cenbt; and cooperation with

sntial forty-one himes, 63 per cent. High

(u

others was rabed as:

¢ standing also received a low rating from the college

i‘-"

schol

w
L

3%

educators as it did from bthe school officials. It was rated

"‘T‘

essentia’ by only two educators, 3 per cent, important by

forty-nine, 75 par cent, and immaterial by fourtezn educators,
22 per cenbt. It appears that high scholastic standing is
regarded by both school officials and coullege educators as
being unimportant. One might ask why so much emphasis is

&

placed on grades at all school levels.

Mean Scores of Professional Qualities by
Scheol Offieinls and College Educators

Again, the mean scores for each professicnal qua11tv werae
determined from the tabulations in Table VIIT and Table IX.
These scores, which ars shown in Table X, present a slightliy

different picturse of the data., The items have been arranced

g
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in order Lo place the hignest ranxing professicnal gualities
first, as rated by public school officlals, with the corres-

pending ma2an acores Dy college teacher educators to the right.

TABLE X

MEAN SCORES OF PROFEISLIONAL QUATIYIES AS RATED BY
PUBLIC SCHOOL OFFICIALS AND COILLEGE EDUCATORS

Mean Scores
Professional Qualitlies By School By Coliage
| OLfficials Fducators
ABTTT Gy e Cammnicats Wiow- | .
ledge of subject matter
to others 2.8 2.8

Knowledge of subjeet mattap 2.7 2.7

Ability to plas
anudentat 1o

Mone ’”W’.t of clagsroom
G and routineg 2.7 2.6

Knowledge of besic skillsa 2.7 2.6
Awzreness ot individuaal

differences 2.6 2.5
Cooperation with obthoes 2.6 2.6

Professionul inbterest snd

growth 2.4 2.5
Vereability lu presenting

suv jesl matber 2.4 2.5
Leadership gualitiss , 2. 2.3
Ceni scecephb crisioslanm 2.3 2.5
Use of modern, =2pprovaed

mabhodsa 2.3 2.2
High scholssiie atending 1.8 1.8
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The data in Table X show very little differsnce lan the

mean scores as rated by school officials and by college
educators: The ability to communicate knowledge -of subject
matter to others was first in both columns, with a wmean

score of 2.8, Knowledge of subject matter ranked seacnd‘

with a 2.7 rating from both school officials and college
educaters. On the next three items, ability to plan and
motivate students'! lessons, management of classroom environment
and routine, and knowledge of basic skills, the mean score

was 2.7 as rated by school officials and 2.6 by the college
educators.

Awareness of individual differences and cooperation
with others ranked the sawms for sixth and seventh places with
mean scorss of 2.6 in both groups. Professional intersat
and growth and veraatility in presenting subject matter also

P

ti th a mesn score of 2.4 from school officials and 2.5

&

d wi
from college educators. Leadership gqualitiez had a mean
score of 2, from school officials and 2.3 from college
educators.

The ability to accept criticism showed the largest
difference in mean sco%es with a 2.3 score from school
officiels and a 2.5 msan score from college educators. The
use ¢f modern, approved methods received a mean score of
2.3. from school orficials and 2.2 from college educators,

In last place was high scholastic standing with a mean score

of 1.8 from baoth groups.



The closeness in mean scores between the publice gchool
officials and the college educators indicates that they ara
in reasonably close agreement in thelr expectatidns of what
professional qualities an industrial arts teachsvy should
possess.

Extent of Influence of Appraisal Forms and
Types of Appralsal Forms Preferred

On the instrument used for the study, scheol officlials
were also asked two questions. They were first asked, "To
what extent does a written appralisal of a prosvective teacher
by his college instructors influence your opinion c¢f the
applicant?" The school officials had three answers from
whicia to choose, "very much,” "slightly," and "nons."

Table XI =zhows the tabulated results of the cholces that

were given.

TABLE XI

TUR EXTENT TO WHICH A WRITTEN APPRAISAL OF A PROJSPECIIVE
TEACHER BY HIS COLLEGE INSTRUCTORS INFLUENCES
SCHCOL OFFICIALS' CPINIONS OF THE APPLICANT

. [RO—— o ——es

B n——"

Res y "mmw“m;:m” Numbor Per Cent
Very 56 T
S1lightly 17 232
None 3 . e
Total 76 100




Lo

mable XTI indicabes that fifty-six school officlals,
7h per cent, responded to the question with an answer of
very mach. Seventsen, 22 per cent, indicated that the
appraisals influenced them only slightly. Toree school
officials, I per cent, said that the appraisals had ao
influence on their opinions.

The officials werce also asked, "Which form of appraisal
is most helpful to you?" The choices were checklist,
narrative deseription, or other. If the school officials
chose the answer of oéher, they had a space in which tnay
could indicate the appraisal form thsy preferred or believed
was most helpful to them. Table XII shows the tabulated

regults of this quesiion.

TABLE XII

THZ APPRAISAL FORMS WHICH WRRE CHOSEN AS
MOST HELPFUL BY SCHOOL OFFICIALS

- wrvom “ Bl

Types of Appraisal Form %;;ber ] Per Cent

Checltlist 8 hT

Navrative descripiion 29 - 38

Other 29 38
Total 76 100

Table XIT indicates that elghteen school officials,
aly per cent, said they belileved that a checklist was mosth

helpful to them. Twenty-nine, 38 per cent, indicated thas
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the narrative deseription Lype of appralisal was more helprful
to them. The remaining twenty-nine school officials, or
38 per cent, selected the choice of other and listed their
preferences in the space which had been provided.

The types of appraisal forms that were listed by the
school officlals were combined into four basic types of

appraisals. These four types are shown in Table XIII.

TABLE XIIX

TYPES OF APPRAISAL FORMS WHICH THE SCHOOL OFFICIALS
MENTIONED OTHER THAN CHECKLIST OR NARRATIVE

Number of
Types of Appraisals . Timesa Per Cent
B Mentioned
Combination of checkliist and
narrative description 22 | 30
Personal Iinterview , i 5
Telephone call 1
Comuents 2 2
Total 2G 38

Table XTII shows that twenty-two school oifficials oub of
the btobtal of btwenty-nine believed that a combination of cheni-
list acd narrative description appraisal form would be mnat
helpfl in their selection of industrial arts teachers. These
twegty—two sehool officials represented 30 rer cent of the
seventy-six school officisls who took part in the study. PFour

schocl officialg, 5 per cent, belisved that a pefsonal
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intevrvicw would be mest nelpfuvl. One schocl offilcilal preferred

~n
jed
5.‘_8
iB
L)

crs call rather than aa appraisal form, Two of the
seheol officilals preferred to have written comments about

the prospective industrial arts teacher.

f:_.

Two similar questions were asked of the college cducators.
The ficrst quaﬂtioh asked was, "To what extent do you feel your
written appraisal influences an applicant's opportunitica for
employment?” The collegs educators had the sams choices that
the school officials had from which to chcose, "very much,”

"slightly," and "none." 7Table XIV shows the selections of

the college educators.

TABLE X1V

THE EXTENT 40 WHICH COLLEGE EDUCATORS BELIEVE THEIR
WRITTEN APPRAISALS INFLUENCE AN APPLICANT'S
OPPORTUNITIES FOR EMPLOYMENT

PR et 2 e -

Resoponse 1 MNumbar Per Cent -
Very much 35 T Sly
Slightly 30 L6
Nene . . 0 0
Total €5 100

a3 3

g Table XIV indicates, thirty-five, or 5 per cent, of
the college educators believed that their appraisals influenced
the applicani's opportunities very much. Thirty, ué per cant,
of the educators selscted sli 1ghtly as their choice. None of

the educators believed their appraisals had no influence,



The college oducablors were also asked, "Which form of

appraissl do you Lellsve 18 most Lelpfiul and informative to
school officials who are seeking prospeciive teachsrs?" The
college educatbrs had three choices, checklist, narrative
description, cr other. If the educabor selected other from
the list, he was given space to write on the appraisal form
the type which he believed would be most helpful to the

school officiale. Table XV shows the selections by the

i1lege educators.

TABLE X

THE APPRATSAL FCRMS WHICH WERE BELIEVED TO BE
MOST HewPrUL BY COLLEGE EDUCATORS

Tyozs of Appraisal I a _ Humber Per Cent
Checlilist _ 30 o
Narrative description 20 31
Othierp 15 23
Tobal 65 100

As shown by the data in Table XV, thirty of the sixty-
five educators, 6 per ceut, chose the checklist. Twenty,
31l per cenv, gelected the narrative description type éf
appraisal form. ‘The obhor flfﬁuen, 23 per cent, chose Lo
Vrfte in bthe appralsal forms which they believgd would be

mogt helpfal to the school officials.

'u

Gf theszse fifteen &

e

puraisal Torms which were written in,

r‘-‘,

.

=3 ~ KU
siires diLf

Toerent forus menbtioned. Table VI



breaks these [ifteen sclectionsg dewn into the three catsgories

which were masnticned by the college educators.

TABLE XVI

TYPES OF APPRAYSAL FORMS WHICH COLLEGE EDUCATCRS
MENTIONED OTHER THAN CHECKLIST OR NARRATIVE

pas—— e

Number ¢of

Types of Appraisals Times Per Cent
i Mentlcned .
Combination of checklist and

narrative description 8 13
Personal interview 6 9

Checklist with room for
comments 1 L

Total 15 23

Table XVI indicates that eight, 13 per cent, of the
cellege educators preferred & combination appraisal form made
up of a checklist and a narrative description. Six, 9 per cent,
indicated that the personal interview would be best. One
college sducator belisved that a checklist with room fop
connents would be most helpful and informative to school
officials who were seeking prospective teachers.

By coumparing Table XIV and Table XI it can be seen that
written appraisels by college educators influence school
officials in their opinions of the applicants more than the
college educators helieve they do. Only Sh‘per cent of the

educators believe they had a great deal of influence, while
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7l per cent of the school officials said the appraisals had

a vig influence on their opinions. Forbty-six psr cent of

the college educators said that they believed they had a
slight influenée ag opposad to 22 per cent of the school
officials saying bthe appraisals had only slight influence.
Aithough none of the college educators bellieved they had no
influence at all, there were three, l} per cent, of the school
officials who indicated that the appraisals had no influence
on them.

When the data in Table XII and Table XV are compared, it
can be seen that almost twice as many college educators as
school officials, 46 per cent and 2l per cent respectively,
preferred a checklist type of appraisal form. A checklist by
itsell is apparently not completely satisfactory to many
achool officials., Thirty-one per cent of the educatbors

20

nreferred a narrative deseription as opposed to 38 per cent

of the school officials prefevrring the narrative description
type of appraisal.

"The remaining 38 per cent of the school officials and
23 per cent of the educators listed thelr prefercncea of bthe
types of appraisal form to use. The breakdown for these
groups can be seen by comparing Table XIII and Table XVI. A
combinaticn of checklist and narrative description was
meritionsd mest often by both groups, 30 per cent of the
school cfficials and 13 per cent of the college educators.

A personal interview was mentioned by 9 per cent of the college
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educabtors and 5 per centu of the school officizls. A telephone
call was mentioned by one school official, and written
comments were mentioned by btwo. A checklist with room for

commenbs was mentioned by one college educatcer.



CHAPITER V

SUMMARY, FINDINGS, CCNCLUSIONS,

AND RECOMMENDATIONS

Summary

The purpose of this study was twofold: first, to
determine what persoral traits and professional qﬁélitiea
school officials emphasize whan employing industrial arts
teachers; and second, to determins what personal btraits
and professional qualities the industrial arts teachsr
sducators believe to be most imporiant for their students
to possess upon cocmpletion ef their formal education.

The study was limited to data obtained from ssveniy-six
schonl districts in the publisc schools of the State of Texas

and From information obtained from gixty-~-five college sducatbors
from Fourteen institubtions engaged in in d strial arts teacher
gducation in ths 3tate of Texas,

Many studios were found with information relating to

1
¥
{

1
EEN

he svaluation and msasuring ths effectivensas cof teachers.
The mest closely relabted study found was one completed in
1960 by Rhodes and Peckbam (1, pp. 55-60) concerning the
studsnt tesachers at Los Angeles State Cuikzge.

The objectives of that situdy were (1) to determine the itema

that school officlals who employed graduates of Los Angcles
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State College ballsved wera of tha anst value to tham in
the writtsn evalvacions of the studert teachers and (2) to
compars the highest rsniting items with those stressed by the
college sup2rvisers ia thele wrlitten evaluations,
shapter TX pressnts background information on the

instruments used in this study., There ig & discussion of
the sources used and of the selection of items included in
the checlklist. Chapter I1 also presents hackgrounq infoﬁ~

mation relating to the selectivn of public school officials

Y

and coliege Ysacher educstors who participated in this study.
The data ceuncerning the personal traits and professional
gralitiea which superintendonts and personnsl directors
belioved Lo be most lmportant for a tsacher to possess wers
obtained by the wompletien of ths checklist, Data concerning
the personal tralts and profeﬁsiﬁnal qualities which industrial

alisved to be wmost imporitant for a

arts tsacher sducators ©

¥

procpeciive boachsr fo possesa upon c@hpkation of his formal

couveablon wévﬁ obtainad by the completion of the shaseklist

gent to'the sollege cducators. Information was alao obiained

from these instruments sbhout the usefulnsezs of appraisal

forms aad bhe Lypes of sppraissl Corms whieh were most hoelpiful,.
Toe datn obtzlined frow the instruents were analyszed,

and a rresenbation of fhe Fivdings was made., Ths prezsantation

conrepning ths perscnal treits is found in Chapter I1II. The

pregentaticn concerning the professional qualities and the

wefulness and types of appraisala iz found in Chapter IV,



Findings

Based on bhe data cobbtaived, the follcwing findings are
L. The Lihree versconal tralts wmost desired by public
school officisls were honegly, dependability, and fairness.

2. The three personal traits thought most important by
college veacher educators were honesty, dependabllity, and
good judgment,

3. Oulourar background, voice, and vocabulary were

congidered the least impovrtant personal traits by the

<J.

school officials.,
i Cultursl background,; voice, and cheerfulness wsre

dered The least lumportant of the psrsonal traits by

3
P.,,

CONR
ths college sducavors.

5. Therns was voey littlie diff@r@nge in the rank ordaer
off personal traity preferred by public school officials and

those beliasved to bs luporitant by ccllege teacher educators.

dowever, the percentage of teacher sducators rating the

foar

tems easential was gencrally higher than the percentage of
gehivol officiala rating the ilems essential.

G. Tho three professional gualities most d631vcd by
puhlic school officials were the ability to communicate
mowledge of subject matter to others, xnowledge of subject
matter, and abililty to plan and wotivate studenta! ieﬂsons.
7. The three professiocal gualities thought most important

by teacher educaters were the abilily bto communicate rnowledge
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i subject matbter to othera, knowledge oi zubject matler, and

knewledge of basic skills

»

d. Tne bthrae professional qualities thought least
iwportant by the school officials were high scholastle

standinz, use of modsrn, approved methods, and the ability

ol

»

to accapt crivicism.

9. The three professional qualities tnought least
ifwpertont by the college sducators wers high schelastic
stending, use of modern, approved methods, sad leaderahip
gualities.

10, There wes very little difference in the rank order
of thie professional gualities as rated by scheol cfficials
and by éollege educatora. The pevcentage ratings under
eseontial did vary as much as 1 per cent; however, thess
differences tended to squalize when the mean scores were
computed.

1L. Seventy-four per cent of the school ofrficisls
indilcated that 2 writbten appraisal of an applicant Ly his
collegs ivsbructors influsnced their opinion very nmuch, Oniy
sy per sent of the colleze educaters beliesved th@iv‘wr;u»en
appiralsala of applicants had very much influence on school
of'ficials, and L6 per cent belleved that they had only a
slight influence,

12, College eduvcatuers praferrsd a checklis t tyre of
appraisal ferm by 46 per cent. Thirty-cne per cent of them
preferred a narrabive desseiption hype form, whiile 22 proxy cent

of tha educators preferred other merns of soopralsal.



Conclusions

The conclusions, based on the findings, are presented
ag fellows:

i. A prdspective teacher's opportunities for employmsnt
Gepend to & great extent on the writfen appralsals complsted
Ly his college educators.

2, ESchinol officials and college educators are in
basic cgzrecment sbiout the poersonal traits and prafgssional

gualities which are important for a teacher to possess,

3. College cducators are more demanding in their

4
>

w

zpesubationa of parsonal iraits than are the superintendents

oo
N

and pesrsonnel directors.

e

L. combination of a narrative description and
eheeklist appraisal form would Lo of more value to a greater
number of gchool officials than either a narrative description

or 2 checkliab by itssli.

Recommendsat lons
Bazed on the [indings and conclusions of this study, the
following recomucundaticons were made:

1. It

e

2 rocommendsd that every consideration possibls
be given to individual appraisal forms when being filied out
by indaatrial arts college educafars, since school officials
rely heavily on them.
2. A ghudy should be made to see if the prescnt appraisal

Torm vezaed by Nerth Texas State University meets the needa of
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the senool officlsls in publiec schools of Texas. If the
present appraisal form does nob wmeet the needs, a nsw form
should be developed and should include the personal traits

and professsional qualities that were found to be most essential

3. Consideration should be given in the industrial arts
curriculum Lo empbasize the need for the ability to communicate
knowledge of subject mabter to others, which was rated most

-2

important by school officials and college educators.

li. If evaluation is to be of any consequence, it should
e conbinuous., Thevefore, it is recormmended that conbinuous
study be wade ol evaluative and appraisal forms, techniques,

and mabhods,
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Tevels

of Importance

,_4
PROFESSIONAL QUALITIES - qualitiag o 2 s
necessary for competence in a e @ &y
specific teaching fisld “ 1y 3
5 2 g
0 = 5
51 =] (=
High scholastic standing. . « « « » o
Knowledpe of subject matter . . . .
Versatility in presenting subject
Mather + o o ¢ o o « 3 0 s e e o
Use of modern, approved methods . . -
Knowlsdge of basic skills , . . . . )
Leadership qualities. . . o e e e )
Abillity to plan and mobivats -
atudents' lesgsons. . . o e e e
Awareness of lﬂdLVldu&l dlffezcnces
Cooperation with othars . +» . « « »
Can accePt cribticism. o + « o o o T
Professional interest and growth. . T
Management of classroom cnvirouwent
and roubtine. . o ¢ ¢ o ¢ 4 s o«
Ability to communiecate knowledge of T
subject mattesr to obthers . « 5 R
Which form of appraisal is wost helpful to you?
R Glec list
_____ Narrabive description
_______ Gther, list

To what extent does a written appraisal of a prosnectlve
ia

teacher by his college iustructors inf

the applicant?
| Verx *y much

None

ance

your

opinion of
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| Levels of Importance
H
PROFEZSISIONAL QUALITIES - qualitiss E £ 3
necessary for compestence in a wrd g 4
spoeific teaching fleld é ﬁ b
) o o
0 &) =
2} £ 8
M 4 -
High schiolastcic bvdnding e e o v e
Knowledge of subject matter . . . . . .
Versatility in presenting subject
Matter « o o o o ¢ o o 2 e 2 & s e
se of modnrn, approvad methods . . -« _
Kuoxledge of basic skills . « « « - &
Leadership qualities. . -+ o + ¢ + o o
Ability to plan and motivatbe T
gbtudents!' les30N8., o ¢ o ¢ ¢« s o .
Awarencss of individual differsuces . » "
Gooperation with others . « . . . « . T
Can accept criticiesm. o . o 4 o o o S -
Professional interest and growth. .- .
Management ¢f classrcom environment
and rountine. .+ ¢ ¢ ¢ o o 4 e .
Ability to communicate knowledge of
subject matter to others . . . . .

To what extent do you feel your written appraisal influences
an applicant’'s opportunities for employment?

Very much

R t.

Slightly

ot s

None

s e

Which fora of appralisal do you Ffeel is most helpful and
informative teo achool officiais who are seeking prospeciive
teachers?

Cnecklist

et P e

Yarrative description

s o o

Other, list
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Spot map of Texas showing the location of the
bedlcbs ineluded in this study.

1



APPENDIX B
LETTER TO PUBLIGC SCHOOL OFFICIALS
Pebruary, 1971

To Public School ¢fficials
Gentlemen:

I am presently working towards wmy master's degree in industrisl
arts at North Texas Stale University. For my thesis I aum
conducting a study to deberimine the personal trailts and
profoasional qualities winich school officials and industrial
arts educators believe Lo be most important for prospective
teachers Lo posscas, :

Fnelogsed 1s an insbrument desigued to dutermine thoss traits
and qualities which are considered most luworbant by school
officials. weuld apprseciate it very much if you weuld

coriplete this form and rebturn it Lo me in the enclosed self-
ﬁamvcsscd, suamped covelopa, All information you supply
will ke used for reisarch puvposes only.

N

.

Thank you in advance for your interest and cooperation, anrd
T trust I may rveceive your completed form scon.,

Sincerely,

Harvy D. Millex
Graduate Student
Major Professop:

Dr. Jerry C. McCain, Profe
Industrial &rbts Deperime

Enclosuares

60



APPENDIX P
LETTER TO COLLEGH TEACHZR LDUCATORS

March, 1971

To College Teacher Educators
Gentlemen:

I am presently working towards my master's degres in industrial
arts at North Texas 3tate University. For my thesis I am
conducting a study to determine the personal traits and
professional qualities which school officials snd industrial
arts sducators belisve to be most important for prospechtive
teachers to pogsess.

Encloged is an instrument designsd to determine those traitis

snd qualities which are considered most iwmportant by industrial
arts educators. I would appreciate it very mueh if you would
complete this form and return it to me in the enclosed self-
Sﬁdﬂubsed, stamped envelope. All information you supply will
be uged for fesearch purposes only.

Thank you in advance for your interest and cooperation, and
I wrust I mqy receive your completed form soon.

bi Dl‘{’

Harvy D, Miller
Graduate 3Student
Major Profassor:

Dy. Jerry ¢, McCain, Profsssor
Industrial Arts Department

Enelosures
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