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CHAPTER I
INTRODUCTION

The term anxiety has been defined in many ways by many
people. There are various meanings attached to the term,
depending upon onets orientation and understanding. Anxiety,
aceording to the New American Webster Hand College Dictlopary,
is that painful uneasiness of mind over an impending or anti-
cipated 111. According to Harriman, anxiety " . . . in
psyechoanalysis, 18 a pervasive apprehension of threat of
danger” (1#, p. 11). At this point, the deseription provided
by Coleman will represent anxlety from 2 general perspective.
He states, ”Parhapé most Ilmportant from s paychologleal view-
point 1s the emotion we call anxiety, whieh is aroused by a
threat to the adequacy or worth of the self, Anxlety is often
referred to aa tpsychic pain' and is acutely unpleasant. It
operates as a powerful driving force towards malntenance on
the psychologieal level” (6, p. 75).

The American culture in the twentieth century possesses
a unique soclal setting which has eaused this century to be
labeled the "Age of Anxiety". This age in which man now lives
greatly affects his way of 1ife., Dr, Rollo May expresses this
opinion in discussing anxiety from the historical and soclo~
logleal approagh, May states, "Man is an hilstorical product.
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Tae wootant of hia faavs ond anxiotias, ap well g hip hopes
apd niy ‘toves and hateor, 1YY vary denendlng on the polnt in
Kistory at vhieh he happens to he® (185, o, ha),

e Peetor @iteh o W g et fpPlusvee tn dgvelopine
the navare of our ags i avxiety 18 the preduninaces of indus~
telatioetion iy ~ar oo ture,  Douried With the sise in
copnietion and afMflusnce, Industriadization has rlaced a sreatm
dormng o the adbiltty of the individusl o achieve suceees,

Han 40 often welued $r thio ontelng fov his sklills or trinieg
Lo oan arget oo g fomettornt vanpures. Mateenetitan oermunitiss
have sprund up 4o whieh 01llions sre thrown Lopether in re-~
gpenne oo this denand, Jdenorarmalizing mants relotionships to
DR ¢Tc Pl 3 1N

In this industrisl setting moblliity and diseontinuity of
tomdision are very rrominent, The farily as an institution
hoe bseene smeller ftu structure and less of & geogravhieal
inflwence, It 18 not uneomron Tor a family Lo respond to
auployasnt opportunlty o» vesd by nigreting to & ney geographi-
g2l eres, This mobility and complexity of the mossen has
caused & neliting pot of pubculbures in which diverse baok-
grouwnds, value nystoms, amd reces have been thrown together.

The lack of contimity »f acdorn eiviiization hes preen-
ingly csused endless pergsonal end soclal problesw, Thus, in
thiz age of tremendous growth, the only cortainty s change.
Hep are Lroublad by the contrast between their fellow mon and
thenselves, and seen to sulfer from & lank of identiffeation
and empathy for others. With very 14%tle continuous tradl-



tional transfer from the past to the present, and even less
hope for econtinuity of present tradition for the future, man's
despairing pursuit of a stable value Byastem and his desire

for a positive, goal-oriented way of 1life are fraquantly
thwarted.

The result this modern way of life hes produeed in many
people 1s a symptom of despair which has been degoribed as
“axistential anxlety™. Again, Coleman views existential
anxiety as a highly prominent gonflict which modern man faces.

However, rapld soclal change has alao created seri~

ous proélama for man. It has played havos with

traditional mores and value patterns and with many

of our assumptions concerning the meaning of human

existenece. Despite modern man's fine automobiles,

well-stooked refrigerators, and other material pos~
sessions and gomforte, the meaning of life seems to

be evading him. In essence men are nnffar&ng from

1existential anxlety!---deep concern about finding
values which will enable them to live sabﬁagy&ng,

fulfiiling, and mesningful lives (6, p. 160
It 18 this questioning of the unconsglous assumptions of
valuea’whiah gonfuses and alianateamﬁﬁn from his orisntations,
eausing him to be more vulnerable to specifis threats, for
the individual has no solld ground on which to meet these
specific thremts. The result is widespread anxlety of an
existential nature. This exlstential threat is analogous to
despalr that has been gommon to men of 8ll ages, even though
less prominent, and was dramatieally expressed by Blaise
Pascal in the seventeenthaentury.



When I consider the briel spsn of my 1ife,
awallowed up in the time before and behind it, the

small sppace that T 0111, or even see, engulfed in

the infintte lmmeuslty ol spaces whish I know not,

ané which know noi me, I am afvald and wonder O sae

mysell here rathey than there, for there 18 no resson

whty 1 should be here rather than there, now rather

than then (16, p. ﬂ?‘

Anxiaty has many faces snd expresses 1ieelf variantly
pogording to individual differences. I{ affeate the things
people 90, the way thay behave, and how they gerlorm. The
lsarning theorists in ihe field of psychology are noted for
thelr research oun the elfegts o anxiety on porlorsance.

They have done a large awount of investigation comperning the
effects of anxiety on learning in collapge. The basic assump-
tion of the leayning theorists concerning anxiaty 1s that 1t
causes btension in the organism amd that the peduction of
tenslon i an lmportant reinforeing femetor in thwe progess of
losrning.

lMueh of the veseareh from the above arsa 18 coneerned
with Hull's concept of anxiety as a drive ipn the learning
situation. In thies respect, the Taylor Manifest Anwiety Semie
e {vequantly utilised ss a weasure of Jdrive, and grow largely
out of experimental psychologista’ concerm {or & measurement
of Hullt's D in human subject® as related to leayning situa-
tiong {36). Taylor feit, within the Hulllaw Cramework, that
when there wag a8 2ingle hablt tendency involved, the higher-
drive pubjects ahould be superior t¢ lower-drive subjectsg
the reverse should be Urue when response tendencies difflered
in strength and number (40),



The Taylor Hanifest Anciety Scale hae beesn vised as 3 meag~
are of drtve (anaiety) for many studles inwolving learning (3,
4, U7, o4, 27). FEssentially, the Tavler studies atiempied to
meniulate D by the selecilon of subjecta, rather than varying
sutecedent eonditions, The baslec assumption wag that a sub~
Jaagtts affective L girength was the direet inetion of the
seores on the teat (M1, 42). Thers have been s number of
validity and reliability studies providing positive results
tn gupport of the seale (3, 17, 18, 19, 27, 32, i8)., Also,
there has bsen some interest expressed concerning ihe theoreti-
cal basls from which the teat was created (20, 24). Bendipg
states, "The general impression one redeives from peviewing
raspareh results 18 that the relatiopshiy belwsen the Taylor
Maniioet Anxiety Scale and learning 18, like extra-sensory
rereevtion (ESP), a delieate flower that bleooms only in cep-
wuln envirvenments™ (4, p. 288),

Some vesefirchers have found competition of stimull in
lomroing tesks to be a relsvant varisble iniluencing perlorm-
ancn, Jpenee has found that high and low anyiety subleots
mariorn §ifferently in Ilsarning situatlone depending upon
the extent to whieh strong incorrect responses are in competi-
tion with correct, appropriate responses (HO). A number of
studies have dlscoversd perforuance ability o be Jeoprepssed
under anxlety-producing conditions, Specific characieristios
ai'foeted by high anxiety were narrowing of preferred benaviop
(32), loss of abstract ability and flexibility (2, 16, 31),



and repetitive patterns of responding by high anxiety
subjests (37).

Many investigators thought it was important to Jdiffer-
entiate between tesk-velated anxiety responses and general
anxiety responses not related to the task at hand. Mandler
{25) made this diffeventiation. Oeneral anxlety responses
were nelther connected to the task at hand, nor facilitating
to performance. Other studies (10, 25, 36) found that highly
anxious subjects blamed themselves more in fallure situations
than did the subjecta demonstrating a low level of anxiety.
The conclusion was that this pattern was the result of & great-
er propensity of self-relevant responses in those with high
anxiety. Feople of lower anxiety seem to meet nmelf-threat
with stability and security, focusing activity on increased
attention and effort, while the highly anxious seem to react
with self-oriented, personalized responses (26, 28).

The above impllecation could have significant consequences
affecting educational achlevement in the ¢lassroom. Calvin
(5) eoncluded that anxlety reduction in the testing situation
allﬁmﬂg more spontanecous comments on the part of the students.
Daye {ﬁ) found differential effects in group situations as
well @8 in individual testing situations when ego~involving
1aatr§atiwna were given. Also, it has been discovered that
highly anxious uubggats perform better when no reference 1s
made to grade report (25), and that test anxlety is closely
associated with anxiety In & variety of other situations (13).



Another conclusion was that highly motivating Instructions were
detrimental for high anxlety subjects while facllitating for
low anxiety subjeocts (34). Knowledge of the above findings
eould be an asset to the teacher in strusturing the classroom
gsituation to obtain an optimal level of achievement,

The majority of the evidence in the literature was in
support of high anxiety as & depressor of or deerement to
learning and performance, and of a low level of anxiety as
facilitating to the individual 1n learning situations. This
preponderance of {indings of anxlety as a depressor in leam-
ing sltuations was consistent with the Hullian soncept that
total response potential is related to drive or anxiety.
These findings could reasonably be followed up by a prediction
that subjects manifesting high anxiety would make more in-
correct responses during the learning experience than low
anxiety subjeots.

It was the position of this study that the Hullian theo-
retical ooncept of anxiety as a drive is inappropriste in
relation to an understanding of the effects of anxlety on the
complexities of college performance. Also, 1t was felt
that the Taylor Manifest Anxlety Scale has face validity for
a oconsiderably broader concept of euxiety than that proposed
by Hull. In respomse to Hull's findings, Jackson coneluded
that "Manifestation of anxiety is multidimensional rather
than unitary and may even represent uncorrelated dimensions"

(19, p. 22). The present study also viewed performance in



the college setting as Jiffering from most of the related
variables presented in the literature to which Anxiety wma
sonnected. Performance in golleze 15 more than learning
defined as & production of sssoeiations, rote memory or ful-
f111ment of various narrowly defined tasks. It takes placa
under 2 broader and more complex setting than Just a number
of alternmatives, competing stimull, or teating situations.
In response to the abvove view another theoretical con-
gept of anxiety, more conclusive and more relevant o
performance in the diverse and complex college setting, was
purgued, It was thought that the concept of anxlety as &
drive should be maintained. Earl Baughman provides what

seems a loglcal rationale for such 2 course,

When anxiety 18 congidered as & responae, the
analyst's primary objective is usually to determine
what factors are indueing it, or how 1% can be re-
dused, or how the amount of it can be assessed.
But, when anxiety is considered as a stimulus (it
18 customarily referved toc as a "drive") the poy-
shologistts interest i’ usually in how anxiety
affects some designated perfopmance . . . Sinee
our interests are ghiefly in how anxiety, when
aroused, affects subsequent performance, then we
will think of 1t in stimulus (or drive) terms , . .
(1, ». ha5),

Coleman stated a general definition of gnxiety representa~
tive of paychoasnalytic theory, "Although closely related to
fear, anxiety is a subjective warning of threat in whieh the
specifie nature of the danger is not known" (6, p. 93). In
the realm of anxiety, 82 in many other areas of humen behavior,
Sigrmund Freud contributed very important insights upon whish



wueh of peyehosnelytie theory hus besn based, Freud, in hie
first formulations in 1894, constidered anxiety as a physiologl-
cal resetion o bthe frustration of sexual orguss, sand that 1t
was sexual tnhibitlon which produced the sewunl frustration,

The Problem of Anxlety, & book by Fesud published 1in 1923,
revesisd his second theory, At that time he felt that the
development of neurctic defonbes was an gttempt to cope with
soxiety., It was 1in relation to this imsight that he coneluded
that anxtety was aleo the signsl of danger from within; Just s
fouy woae & sigoal to attack oy escspe, anxiely wos & signal of
defense. He established to his satisfaotion that anwiety wae
sn:'&m:ﬁw to fasy, 8 redotion 0 unknown danger. This conseption
formed the foundation for more psoent work on anxlety., That im-
pulses and drives from within & person often threaten his veltion
o his fellownsn has become 8 generally scoepted thesis,

In vesant yesrs conteibutions have besn made by eulturaliy
oriented anslysts. Nost of these snmlysts have been in dlsspree~
mont with Froud as ¢o the mature of the thesat from within
vhieh produces anxiety. Instesd they felt that the threst
was prodused by cultursl pressures. Sulllven (43) feals that
the meed for approval from significant adultes 1s the fesotor
which fivst exposes the shild to anxiety a# being & state of
digeomlopt from disapproval. Very early in 1ife the ohild s

rposed to amitety, and the self is formed in an effort to
avoid this feeling. Promm (43) sees the early pattern of
asuxiety growing out of the eonfllict belween the nesd to be
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slose and the need for independence. Horney (43) stresses
frustrating situations that make the ¢hild feel hestile. The
child genevelizes Crom these experiences to his environnent
whieh 18 then seen a3 a hostile world and thiz in turn causes
him to Pesl helpless.

Freuwjts first theory held that anxiety was basiocally a
rosponge to frustrated sexusl 1ife, that 1t was the rvesult
rather than & cause of diffleulties, In hie second theory
Proud viewed gnxieby as both & response 0 & dangsr from Wi the
in and 8 aignal (stimulus or drive) to do sumathing to avert
or avold the dangerous gondition. This latter comnsept views
anxiety as having the properties of a drive., When the epo
pergeives danger this pereepiion arouses some mesgure of
anxiaty relsative to the throst, and then steps are taken to
reduce the threat. Freud distingulshed three kinds of anxiety.
He stated, "Objeotive anxiety {(alsc called real or true
anxiety) depends upon real or anticipated dunger whose source
lies 4in the externml world ., . . Heurotic anxiety im in regard
to an unknown danger . . . Moral anxiety is aroused by a per-
ception of danger from the consgience (super-ego)® (15, p. 208),

Freud daseribed objective anxilety as being aroused by a2
true or real threst from the external enviromment:; this was
referved to ag a drive, This sugpested that the other two
kinds of drive, neuwrotic and moral anxiety, are not arcusel
by real or true threats from the extornal enviromment, This
gould reasonably lead one O conjecture that responses s
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to en objective drive would be more productive than responsss
made to a drive that was not objisctive, such eg neurotis or
moral anxiety,

It was the purpoese of the present gbudy to inwvestipabe
the relstionahip between drive level snd the oolleps lesyning
gltuation. The proposale of thiz study were made in regponse
to the absence of rescarch in thils sres snd on the bhagls of
the following egsumptiongs (1) performance in collere zcen be
relisbly measured by grade point average, (2) the Tayler
Hanifest Arxieby Sesle iz s velld and relisble measure of
manifest anxiety, {3) manifest armiety 1z an index of dpive
level, (i) collepge entrauce exeminstions are indlestive of
level of ability, smd (5) objecotive suxilety can be dlatingulshed
from anxlety that is subjective 1n nsture,

it was the pesition of thias study that subjects having s
degprse of anxileby relative to thelr ability were renllisti-
eally appraising themmselvez, and that their anxiety weog obe-
Jective in nature. It was also thought that subjiects having
& disproportionste deygree of anxiety velative Ho thelr ebility
level were unrealisticslly sppraeleing themselves, and thal
thelr anxiety waa subjectlive in sebure, In view of the above
assunpblons aa premise and in light of the Lwplisstions of
Proudig theoreticsl classificetion of objective anzlety aa
poasibly 2 positive drive, the Lollowing hypotheses were
proposged.

1, Subjects in the high sbility level with s low decvee
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of drive {anxiety) will possess a higher grade point average
than subjects of the seme ability level whose drive {anxiety)
is other ﬁhﬁﬁ low.

2+ Subjeets in the medium ebillity level with a mediuwm
degree of drive (anxiety) will possess & highsr grade point
sverage than subjects of the sane abllity lewvel whose drive
(anxiety) is other than medlum,

3, SBubjects Iin the low abllibty level with a high dezree
of drive {(anxlieby) will possess a nigher grade polnt average
than subjects of the aame ablllty level whose drive (anxiety)
iz other than high.

3ince the subjects were matched on varlables of aze,
educatlional level, and abilibty, which were conslidered to be
relavant to suegcesa in the college gebtlng, these hypothesges
are conslatent with Freudfs concept of objective anxiety asm
Peing aroussd by real environmental propertlizss and s a atimuw
iua (drive) for productive responae in she reduction of the

threat,
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CHAPTHR II
f METHOD

| { Subjecta

Sﬁbjacta for this study were 105 male and fenele freshman
atudamtséah Horth Texas State University. 411 38 were en-
rolled iﬁ ssctions of a freshman elective educatlion eourse in
gan&r&l;@ay&hol&gy for teachera, The age range of S8 was
gighteen to twenty-two years, The original subject group conw
sigted of,181 freshmen, Iincluding both male and female: 76
persons wers eliminated from the original pepulstion during
the matehing procedure,

The Ss were matehed for educatlonal develepment level

{or performance ability), using as the prineipsl measure for

87 8s the American Uollege Testing progrem (ACT), FPor elghtesn

8s the College fntrsnce Ixeminstion Bosrd results were trans-

posed into ACT equivalency scores, using a table of norms

provided by the Registrar's 0ffice of Horth Texas State Unilversity.

Inatmuments

The ACT teats are en outgrowth of the Jows Tests of

Edﬁe&tional Development, developed in Iowe in 1942, The ITED

norms were standsrdized nationally in 1957 with 149,000 high
sehool students from 366 schools. In 1959 the ITED was adopted

for use in the American Jolleps Testing program (1, pp. 7-10).

17
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The baslic test battery consists cof four tests: Eaglish,
methematics, social studies, and natural sciences, Each test
averages L5 minutes in length {1, p. 5). "The ACT tests place
primary emphagis on what the student can do with what he has
learned, rather than with what he hes learned In the sense of
specified descriptive information™ (1, p. 6). The test wess
designed as a power performance teat, and liberal time elementa
were allocated,

The Taylor Manifest Anxiety Scale (L) was the major measurw
ing inatrument uged in this study. The TMAS was origlnally
developed by Tayler {3) for use in a study of eyelid condition-
ing. The THAS was derived from approximately 200 ltems from the
Minnesota Muliiphasic Personality Invenbory. Sixty-five items

were gelected by five clinlcians as beling indlcative or sympto=-
matic of manifeat anxlety. There was elighty per cent or better
sgreement smong the cliniclans on the 65 items., The number of
items was then reduced to Pfifty. The remsining ltems showed

& higher correlation with the twtal anxliety sncores in the
original group tested (i, p. 287). The test in its present
form was adminiatered to 1,971 students at the 3tate Uni-
versity of Icws during five successive semesters in order

to obtain normative data. The test-retest coefficlient after

a three~week period was found to be ,89, after a five-month
period .82, and sfter a nine to seventesn-month pericd .81,

Ko systematic change in means o¢r in distributions for the

three testing periods was found ().
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The THMAS conslats of {fifty true~false stetements, and
the 33 were told to answer those guesgtions false which dild
not apply to them and to answer those questions true which
they felt asccurabtely described them. The TMAS for this study
was administered as a bilogrephicel inventory, The first psge
contained queations to aliait blographical data in an effort
to fulfill the title as a’biagruphical invantery:' The next

three pages were composed of the TMAS,

Procedure
Prior to the sdministration of the TMAS and hiographleal
data gheeta, the following instructlons were read to the S3s
by each classroom instructor.

I would like for you to £ill out this very importent
informatlon about yourself for me., I will explain
the purpose after you have fipished., It will be to
your advantage to Fill out the iInfermation truthfully
and accurately,

On the first page you will find questions concerning
your background., Fill in all the blanks and print
clearly, The last three pages contaln fifty trues
falase gtatementes. If the stetement describes you
more than 1t does not describe you, cross through
the T. If the gtatement does not describe you in
any respect, eross through the ¥, Plesse answer
every queation,

Are there any questions concerning the mechanlcs of
fi1ling in the information? Bepxin.

Grade point averages were conslidered to be indications
of performance In collegze, Orade voint aversges and ACT and
CEEB equivalency scores were scqgulred from the Repglatrar's

Office at Horth Texas State University. These scores were
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baged on the students' [lrst semesterts work in college.

The Sg in this study wefa matehed on the basia of per-
formanece ability (40T and CtkB equivelency scores) and
categorized on the basig of drive (anxiety) level, A % test
wag compubed for each of the ﬁhrae ability groups to detere
mine if the difference in mean grade point aversge of the
two categories of drive (anxiesty} level for each ability
group was signifilcant,

The 35 S8 msbehed for low ability were within the ACT
and C:iaB equivalency score range of Ll through 67. The csbew
gorized levels of drive (anxlety) within the low abllity
group, as determined by scores on the TFAS, were Low = 2«18,
and High = 19~38.

The 35 83 mabched for medium ebility were within the
ACT and CEHEB eguivelency seore range of 68 through 79. The
categoriged levels of drive (amxiety) wl thin the medium
ablility group, as determined by scores on the TMAS, were
Medimm = 10-22, Low = 5«9, and High = 2l-33.

The 35 S8 matched for high ability were within the ACT
and (EEB eq@&valeﬂcy score range of 80 through 118, The cate-
gorized levels of drive (anxiety) within the high ability
group, as determined by scores on the TMAS, wem Low = 3-1ij,
and High = 15=3l4.

The concept of objective anxiety as defined by the
operations in this study is a specified relasbtionship between

one particular category of drive {anxiety) level within each
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ability grouping and that ability group. Bach performence
abllity group contained 35 Sa. The ranges for lhese groups
were arbitrarily assigned and were not equsl in respeot to
tonep~vange diatances, The three categorized drive (snxiety)
wavels for esch parforemnce ablility group were equal neither
in range distances por in mmber of Se. High, mediwm, and low
ability operations were not, thevsfore, interchangeable for
performange ability grouplings. Also, high, medium, and low
srive {amyiety) level operations for each of the thrwe per-

formanes sbility groups were not interchangesble, A sspsvate

% best computation wos thus nscessitated for each performance
abllity group.
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CHAPTER IIX
RESULLS

Thers werae no sipgnifieant differences betwesn Che mean
grade point mverages of groups whose drive (anxiety) level
wap objeetive, as defined by the THAS in combimation with
1evel of ability as oessured by the ACT and equivalenoy soors
from the CEEB, and groups whose drive (anxlety) level was
other than objeetive., The date obtained from this astudy are
presented in the following two tables,

TABLE 1

MEAN GRADE POINT AVERAGES FOR ALL GROUPS

S — .

| Mpan Grade Point
Avility Groups Anxilety levels Averages
Tow High 1.056
Low Low «959
Hadiun Madium 1.219
Mediuwm Low and High 1.168
High Low 1.455
High High 1.298

An inspection of the means of all groups reveals differ-
enees in grade point averages for those groups whose drive
{anxiety) levels wers objective as defined by the operations

23
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of this study. It is apparent that these groups, as indlcated
by mean grade point averages, performed at a higher level than
did the gﬁ@gpﬁ whose drive (anxiety) level was not objective,

The following table represents an analysis of the significance

of these results,
TABLE II

COMPARISON OF DIFFERENCES IN MEAN GRADE POINT
AVERAGES FOR ALL GROUPS

Ability Groups Anxlety levels n ar %
Low High 18 -
Low Low 17 | 33 +068
Med1um Med1um 18
Medium Low and High | 17 | 59 +031
High Low 18 |
High High 17 | 33 <080

The above table reveals that the differences in mean
grada polnt averages were not significant at the .05 level,
Therefore, the hypotheses stating that the groups whose drive
levels were objective would have significantly higher mean
grade point averages than the groups whose drive (anxiety)
levels were other than objective were not supported. It

should be recognized that these results were obtained from a

sample that was restricted in number and was not necessarily



roprasontative of the North Toxso State Unlverslity totml
population, Beoad generalizations are not warranted Crom
the akove pesulte.
The yesults of this study indioste that the Froudian
theovetical conaapt of objective anxiety, as operationslly
defined wy the TWAS performance and matehed ACT performance
level, 1o of & mabure unrelated to the eomplex setting to whieh
Yhe Nosth Toxss Stete University froshzan S 1s responsive,
Thope sre no studiss in the literature investigating objective
zoxlety divectly. However, the results of this study are gon~
sistont with stwdies tnvestigating manifest anziety in the
Hullsan context, DBesesreh in the literature indicates that
mapifost anxtlety 12 a non~prediotor in learning situstioms (n~
volving highly abetract thought processes. The student in the
wmmw enviromment bats anple opportunity to engage in
by-paducing bohavior to the extent thmt this bebavioy
seeoms intagrated into the total pattern of edjustuent
jomprohonsive theory of anxiety becomes

fnge of this atudy is that the Proudian oonec

auxiety 8 a conprehensive and applieabls theory of drive
(axminty) level in relstion %o the somplew sollage environ~
ment. Aoeopding to this copmeept the gualitative Raopects of

e population and the goneralized mture of the THAS or the




applicability of the ACT es a related measurs would become
suspect., The population was compused of & limited pumber of
3s. The sample from all outward appearsnces seemed homoge-
neous., Hven though the 33 were wmatched on variables cone
sidered to be relevant, the possibility of a consistent,
uneontrolled varisvle specific to the nabture of this sample
could have conbtaminated the findingsa,

The ACYT meagure ls becomlng a most prominent battery
a3 & college entrance examinabtion. Though a progpective colw
lege student's good perfornance is a requisite iIn fulfilling
requirements for admlssion, the pressure to do well could be
highly anzlety-provoking., If s 3a' performsance on the ACT
was depressed or facilitated by his level of anxiety, the
ACT would be biased a3 & weasure for matehing the 3 in re«
lation to performance ablility and anxiety, since one could
have originslly contaminsted the other.

The findinga of this study in regerd to objective
anxiety as s positive drive in the college learning situastion

ware inconclusive.



CHAPYER IV

SUMMARY, CORCLUSIONG, AND RECOMMENDAY:

Surzmarry

Within Freudian theory objective anxlety operates as o
positive drive (anxiety) in response to real envirommental
propertiss, This resesrch was initlated to investigate
objective anxiety in relation to performance in the college
enviromment, OUbjective anxlety was defined as performance
on the THAS combined with performance level on the ACT and
CEER equivalency socores, College performance was assumed to
be indicated by degree of susccess in grade point accummlation
for the first cemester in college at North Toxas State
University.

The 58 used in this study were 105 male and femnle gol~
lage freshmen seleoted from A begimming course in edusation.
All Go were involved in their second semester of college work,
and the age roauge was eighteen to twenty-two years, Sgopres
on the ACT and equivalency scores from the CEEE were used to
matoh 88 in low, medium, and high ability groups. The THAS
was adminietered to eash & under the title of Blographical
Inventory in order %o conceal the nature of the scale. Is
wopre then divided into anxiety categories for sach ability
group. Mean grade point averages were computed for the

7



anxiety categories of each of the three ability groups for
the first semester of c¢ollepe work of the Ss. Combinstions
ef abillity groups and anxziety categories, discriminsting obe
jective anxiety from snxiety other then objective, were

high abillity and low anxisty, mediuvum abllity and medium
anxlety, and low abllity snd high anxlsty.

3ince the ranges of the abllity rroups were arblirary
and the number of Ss in the anxlety categories wes only
approximately equal, the groupa were nobt interchangeable, A
sgparate L test was compubed for each of the three ability
groups to tegt the differences between mean prade polint aver-
ages for the 38 In Uhe objJective anxiely category and the 3s
in the subjective anxiety category, No significant diffevences
were found in mean grade point averages between anxiety catew
gorles for any of the three ability groups.

In discussing the findings of thig study several posaible
explanations wers axylmr&d. One conslderation was that the
Freudian concept of oblectlve anxiety was not theoretically
comprehensive enough for application to the complex college
environment, The gualitative aspects of the population, the
nature of the TMAS, and possgible confounding effects in re-
lation to the ACT measure were also discussed, The ine
conclualveness of the evidence from this study in support of
objective anxlety as a posltive drive In college perfomance

was recognized.



Conoluzions

This study found objective anxiety to be unrelated to
eollege performance. The defined quality of drive (anxisty)
levals d9id not cause signiftcant Jdifferencez in moan grade
noint averages between objective drive (snxlety) levels and
drive {anxiety) levels other than objective, It would seen
that objegtive anxiety io multidimenstonal and integrated
into the total personnlity and behavior of the person or
student. ObJective anxiety 18 not speeilic to quantification
tn any ecertain situation,

Regommendations

The status of the theory should first be examined when
making recsommendations for further researeh in this area.
It 1s possible that the Freudian concept of objegtive drive
(anxiety) level as & positive motivator in relationship to
eollege performance 18 inacsurate or not applicable. On the
pther hand, 4 1t 1z applicable and scowrate, the following
recommendations are offered for further research endeavors,

1. Additiomal research could make uge of a more rele-
vant mensure of nanifest anxlety. The TMA3 grew out of the
goncern of experimental payohologlsts for & messupement of
Hull's D in hunap subjeets as related to learning situations,
Conneguently, the TMAS might be messuring factors which are
not directly related to objective factors not directly re-
lated to objeetive drive {anxiety) level.



30

2, Addisiomal recearch could agguire an ablliiy measure
net oblalned in an anxiety-perovoking setting. The ACT is
frequently used as an entrance exsmination to c¢ollege. If
she perforsance abiliiy measuwrs L8 to e used Jor watehing
and 1llustrating objective drive (amxiety), them an elfort
should be made not to exscube eonfounding operatlons, It
would be advisable to aduinister the ACT eomourrently with
the anxiety measuva.

5. Additional resesrch souwld utilize larger and more
representative samples, This would facilitate generaliszation
of Tindings and provide the opportunity to investigate the ob-
jective drive (anuiety) comcept more thoroughly.
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TGw) THI3aT5Y FFaE)
AGE:  YEARS_ HONTHS

CLABSIPICATIONT a, FRESHMAN b, SOPHOMORE o. JUNIOR 4, SENIOR
i HOURS ACCUMULATED AS OF MID-TERM THIS YEAR

RELIGIONR

AGE OCCUPATION
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2.
3.
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P 104
F 11,
F 12.
F 13.
F 14,
F 15,
F 18,
P 17.

F 18,

F 19

¥ 20,
F 21,

BIOGRAPHICAL INVENTORY

I do not tire guickly.

I am troubled by attacks of nausea.

I velieve I am no more nervous than most others,
I have very few hesdaches,

I work under a great deal of tension,

I cannot keep my mind on one thing.

I worry over money and business,

I frequantly notiece my hand shakes when I try to
4o gomsthing.

I blush no more often then others,

I have diarrhea onoe a month or more.

I worry quite a bit over possible misfortuncs,
I practiocsnlly never blush,

I am often afrald that I am going to bluseh,

I have nightmares every few nighta,

My hands and feet are usually wams enough.

I sweat very easily aven on ¢oul days,
Sometimes when ambarrassed, I bresk out in s
sweat which annoys me greatly,

I hardly ever notice my heart pounding and I am
seldom short of breath.

I feel hungry almoat all of the time,

I am very seldom troubled by eonstipation.

I have & great deal of stomach trouble,
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22,
e,

25.
26.
7.
28,
29
30.
31.

33,

34,

35.

36.

37.

38,
39,

I have had poriods in whieh I lost slesp over worry.
My sleep 18 fitful and disturbed,

I drean frequently about things that are bvest kept
to mywell,

I am easily embarrassed.

I am more sensitive than most other people,

I freguently find myself worrying about something,
I wish I could be as happy as others seem to be,

I am usvally oalm and not easily upzet,

I ory easily.

I feel anxiety about something or someons almost
all the time.

I am happy most of the time,

It makes me nervous to have to wait,

I mave periods of such great restlessness that I
cannot 81t long in a ghalr,

Sometimes I become 80 exelited bthat I find Lt haxd
to get to sleep.

I have sometimes felt that difficulties wore piling
up 5o high that I could not oversoms them,

I must admit that I have at times worried beyond
reason over somathing that really did not matier,
1 bave very few fears sompared to my friends,

I nave bveen afraid of things or people that I know
gould not hurt me,
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40.
&1,
ha.
43,
L]
5.
46,
47,
48.
49.

35

I certainly feel useless at times,

I fMnd 4t hard $o keep my mind on & task or job.
I am unusually self-gonsclous,

I am inelined to take things hapd,

X am a high-strung person.

iife inm a3 strain for me much ol the time,

At times I think I am no good at all,

I an certainly lsaeking in self-gonfidence,

1 sometimes feel that I am sbout to go to pleces,
I shrink from facing & orisis or difficulty,

I am entirely self-confident,
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