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CHAPTER I 

PRiSSisNTATlOiJ OF 1'lil PROBLEM 

Introduction 

Over tha past centuries, man ha® involved himself with 

moral and religious questions* In the time of Plato there 

was the discussion of justice and the rights of man. Man 

has not coma far sine® then in his search for truth on the 

philosophical level (4). Man Is still discussing the 

questions of Plato in relation to justice* In the United 

States today the question of justice is especially discussed 

in relation to the racial problem that ha® arisen between 

the Hegro Americans and Anglo-Americans. The moral and 

religious issues swing to and fro. One group maintains there 

is a Sod-given difference between the races and that it is 

our religious obligation to support it. Otters say there is 

no way that a person can conceive of a just God who would 

discriminate on the basis of skin color. So it goes—many 

oppose segregation and many fight for segregation on both 

religious and moral grounds. Often each will cite the same 

example to prove the validity of their argument. 

Mo matter what position a person holds toward the legro 

American on a religious or moral ground, there are those to 

stand with him and those to fight him. It is very unlikely 



that th© i s s u e s w i l l be r e c o n c i l e d a t any n e a r d a t e . The 

v e r y n a t u r e of th® problem invo lv ing r e l i g i o u s or mora l i s s u e s 

l i m i t s I t s d i s c u s s i o n t o opinions and b e l i e f s • 

Some f e e l t h a t s c i e n c e has no p l a c e I n t h i s a r e a ( 5 , 

pp . 5 - 5 ) , y e t i t I s t h e n a t u r e of s o c i a l psychology a s a 

s c i e n c e to s t udy t h e e f f e c t s of v a r i o u s phenomena on th© 

s o c i e t y and t h e I n d i v i d u a l . Wi th in t h i s framework I t was 

t h e p u r p o s e of th© p r e s e n t i n v e s t i g a t i o n to s t u d y one a s p e c t 

of th© r a c e problem and I t s e f f e c t s upon a s e l e c t e d sample 

of Anglo-Americans and l e g r o Americans* Mo a t t e m p t was mad® 

t o t r e a t t h e moral and r e l i g i o u s i s s u e s a s s o c i a t e d w i t h t h e 

p rob lem. S c i e n c e neve r s a y s what a p e r s o n should or shou ld 

not d o . S c i e n c e only t e l l s him how to do I t , and what t h e 

r e s u l t s of i t w i l l b e . At l e a s t , t h i s I s th® aim of s c i e n c e 

(6 , p p . 1 - 5 ) . 

S t a t e m e n t of the Problem 

The p u r p o s e of the s t udy was t o examine th© e f f e c t s of 

s e g r e g a t i o n on the f l e x i b i l i t y of i n d i v i d u a l s i n the Negro 

and Anglo-American e thn ic groups and to i n v e s t i g a t e the 

r e l a t i o n s h i p between v a r i a t i o n s i n f l e x i b i l i t y and soc lometr i e 

c h o i c e s w i t h i n the peer group. 

The measure of f l e x i b i l i t y o r of c o n s t r i c t i o n and s t e r e o -

typed r e s p o n s e was d e f i n e d as a s core a ch i eved on th® I n v e n t o r y 

of B e l i e f s (5 , p . 19)• This inventory was developed by the 

American Council on Education t o i s o l a t e t h o s e i n d i v i d u a l s who 
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have t r o u b l e i n t h e h u m a n i t i e s d u e t o t h e i r s t e r e o t y p e d way 

of responding t o v e r b a l s t i m u l i (5, p. 4). 

The B o n n e y - F e a s e n d e n Soclograph was administered t o t h e 

t e a t p o p u l a t i o n i n o r d e r t o a s c e r t a i n t h e i r s o o i o m e t r i c s t a t u s 
if 

i n r e l a t i o n t o their p e e r g r o u p . The B o n n e y - F e a a e n d e n S o c i o - f ^ 

g r a p h i s a t e c h n i q u e utilized t o e l i c i t t h e a t t r a c t i o n and 

r e p u l s i o n s of i n d i v i d u a l s i n t h e g r o u p s e t t i n g ( 2 , p p . 2 5 8 -

2 6 3 ) , 

L i m i t a t i o n s of the Study 

T h i s study was l i m i t e d i n that the a n a l y s i s of t h e d a t a 

gathered and generalizations drawn from the results of the 

experiment must be applied only to other populations w h i c h 

a r e composed of a d o l e s c e n t s and o t h e r p o p u l a t i o n s where a 

similar s i t u a t i o n e x i s t s . 

H y p o t h e s e s 

The following h y p o t h e s e s w e r e d e r i v e d f r o m t h e p r o p o -

s i t i o n that there are measurable variations in flexibility 

of i n d i v i d u a l s of different ethnic groups, when one group 

h o l d s a minority group p o s i t i o n which i s low i n s t a t u s , 

f h e h y p o t h e s e s w e r e a l s o derived from t h e proposition that 

i n d i v i d u a l s who are more flexible will occupy a preferred 

position in the peer g r o u p t h a n those showing more rigidity 

( 1 , p . 3 8 ) . 

H y p o t h e s e s 1. In a segregated school system, Anglo-

American adolescents will be significantly more flexible 
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than Negro American adolescents when flexibility is measured 

by the Inventory of B e l i e f s « 

Hypothesis 2 . There will be no s i g n i f i c a n t difference 

between the flexibility of Anglo-American and Negro American 

adolescents in an i n t e g r a t e d s c h o o l system as measured by the 

Inventory of B e l i e f s * 

Hypothesis 5. High c h o i c e Anglo-American and Negro 

American a d o l e s c e n t s w i l l s core above the mean on the Inven-

tory of B e l i e f s i n a segregated school system. 

Hypothesis 4 . High cho ice Anglo-American and Negro 

A f r i c a n a d o l e s c e n t s wi 11 score above the mean on the Inven-

tory of Beliefs i n the in tegrated schoo l system. 

Hypothesis 5 . There w i l l be a significant d i f f e r e n c e on 

scores made on the Inventory of Beliefs between the i n t e g r a t e d 

and segregated s c h o o l systems, with the i n t e g r a t e d being the 

more f l e x i b l e . 
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CHAPTER I I 

RELATBD LITERATURE 

I t 1® recognized a t t h e p r e s e n t t ime t h a t the p e r s o n -

a l i t i e s of I n d i v i d u a l s i n a group a f f e c t t he g roup as w e l l 

as t h e g r o u p a f f e c t s the p e r s o n a l i t y of each i n d i v i d u a l i n 

the group# 

C a r e f u l r e s e a r c h i n t h e p a s t quarter-century has 
demonstrated t h a t ttie I n d i v i d u a l does not e x i s t per ae , 
but i n mutual r e l a t i o n s h i p w i t h o t h e r s ; that the group 
l i k e w i s e has no independent e x i s t e n c e , bu t I s a p a t t e r n 
of i n t e r a c t i n g persona, producing and produced by a 
s i t u a t i o n a l c o n t e x t . The group i s thus a network of 
p s y c h o l o g i c a l r e l a t i o n s h i p s , not a m y s t i c a l e n t i t y 
(2, p . 3 9 ) . 

A ques t ion of paramount importance a r i s e s at t h i s p o i n t . 

To what ex tent Is s e g r e g a t i o n r e l a t e d t o such p e r s o n a l i t y 

f a c t o r s as f l e x i b i l i t y and r i g i d i t y ? I t i s r e a d i l y seen tha t 

there i s an I n d i r e c t r e l a t i o n s h i p because of the i n t e r a c t i o n a l 

p r o c e s s be tween the i n d i v i d u a l and h i s g r o u p . S e g r e g a t i o n l a 

a group process which i s t h e r e f o r e I n t e r r e l a t e d to the person-

a l i t y of the I n d i v i d u a l s involved i n the var ious groups. 

A more b a s i c r e l a t i o n s h i p e x i s t s , though i t i s l e s s 

apparent on the s u r f a c e . Horney examines t h i s i n r e l a t i o n 

to the p e r s o n a l i t y of the c h i l d i 

A wide range of a d v e r s e f a c t o r s i n t h e env i ronment 
can produce t h i s i n s e c u r i t y i n a c h i l d : d i r e c t or In-
d i r e c t domination, i n d i f f e r e n c e , e r r a t i c behav ior , lack 
of r e s p e e t f o r t h e c hi Id1 a I n d i v i d u a l n e e d s , lack of 



r e a l guidance, d i sparag ing a t t i t u d e s , t oo much admi-
r a t i o n or the absence of i t , l ack of r e l i a b l e warmth, 
having t o t a k e s i d e s i n p a r e n t a l d i s a g r e e m e n t s , o v e r -
p r o t e c t i o n , i s o l a t i o n f rom o t h e r c h i l d r e n , i n j u s t i c e 
d i s c r i m i n a t i o n , unkept p romises , h o s t i l e a tmosphe re , 
and so on and ao on (V, p . 4 1 ) . 

Proton, on t h e o t h e r hand, emphasizes t h i s p o i n t i n h i s 

d e s c r i p t i o n of t h e i d e a l s o c i e t y ; 

. . . i n which .• an r e l a t e s t o man l o v i n g l y , I n 
which he i s r o o t e d i n bonds of b r o t h e r l i n e s s and s o l i -
d a r i t y . . . a s o c i e t y which g i v e s him the p o s s i b i l i t y 
of transcending nature by c r e a t i n g rather than d e s t r o y -
i n g , i n which everyone g a i n s a s e n s e of s e l f by e x p e r i -
enc ing h imse l f aa the s u b j e c t of his power rather than 
by conformity , i n which a system or o r i e n t a t i o n and 
d e v o t i o n e x i s t s without man's needing t o d i s t o r t r e a l i t y 
and to worship i d o l s . . . . ( 6 , p. 3 6 2 ) . 

Bonner br ings t h i s i n t o c lear focus i n h is treatment of 

the e f f e c t s of s e g r e g a t i o n on the minority group: 

The minority group develops a sense of i s o l a t i o n , 
i n f e r i o r i t y , and i n s e c u r i t y , not t o mention an accom-
panying h o s t i l i t y which develops as a mode of d e f e n s e . 
The dominant g r o u p , whose change i s More sub t l e , and 
hence u s u a l l y unrecognized, s u f f e r s , t o o , i n the f a c e 
of t h e i r d i s c r i m i n a t i o n . No s o c i e t y can be sa id t o be 
hea l thy which s t u n t s the growth to i t s minor i ty groups. 
Coheslveness i s bound t o be injured by d i s c r i m i n a t i o n , 
and where poverty and substandard communities are by-
products of t h i s d i f f e r e n t i a t i o n , the t o t a l economy 
i n e v i t a b l y s u f f e r s ( 2 , p. 1 3 9 ) . 

A c l o s e i n s p e c t i o n of what Bonner, Fro mm, and Horney 

have s a i d r e v e a l s t h a t s e g r e g a t i o n does play a part which la 

c l o s e l y r e l a t e d t o the p e r s o n a l i t y of the i n d i v i d u a l s . How 

nearly the f a c t o r s which, Homey contend, f o s t e r s e c u r i t y i n 

the c h i l d agree with what Bonner has sa id i n regard to the 

e f f e c t s of s e g r e g a t i o n . Fromm's i d e a l s o c i e t y i s i n a lmost 

exact disagreement wi th what i s presented as a p i c t u r e of 
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a society in which segregation and discrimination exist as 

reported by Bonner. 

It was the contention of thia study that the same situ-

ation® which are involved on a family level in the rearing of 

a child art also involved on a broader rang# in tha social 

relation® between minority and majority groups, The same 

factor® as mentioned by Horney affect the auboulture minority 

group In the same manner as they do the child# 

The problems faced in the South when forced integration 

was used by the Supreme Court give evidence of tha discrimi-

nation that exists# One may safely conclude in the light of 

this evidence, m well as the evidence quoted earlier, that 

a relationship exists between the Anglo-Americans and Megro 

Americans that is not always desirable from a mental health 

point of view, fhe subculture is treated in such a way as 

to foster insecurity and inferiority for the minority group, 

and to block Its growth as a part of our modern society. 

Bonney has this to say on Inferiority! 

. . . a child may suffer from inferiority feelings 
due to (1) some kind of obvious physioal defect or 
limitation, (2) lack of proficiency in the kinds of 
skills emphasi&ed in a particular situation, (5) 
arbitrary discrimination against hi® due to hi® race, 
nationality, or religion • • • (3, p. 47). 

Cronbaoh has this to say about rigidity of the individuals 

Poor thinkers are rigid. The rigid person clings 
to one perception and overlook© alternatives. Rigidity 
is associated with emotional tension and lack of confi-
dence • • • (6, p. 286). 
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When on© considers the foregoing research, the following 

relationships become apparent. Segregation and discrimination 

axist in such a manner as to retard the development of the 

minority group by developing feelings of Inferiority, insecur-

ity, and rebellion# This may be harmful to the whole society 

In that It reduces the productivity of the society by coercing 

the minority group. 

The psychologists* views cited on personality development 

of the child give examples of what will proem 9 feelings of 

insecurity and inferiority in the chile, The same attitude® 

are found in relation to the minority group, and evidence 

points to the effect of this attitude's being as significant 

to the minority group as it is to the child's development. 

In conclusion, then, ona may assume that the Negro will show 

evidence of this relationship by reacting in a more rigid 

manner on the Inventory of Beliefs aa an expression of stereo-

typed ragpons©. This re&ctlon should decrease in the inte-

grated system, and similar scores as previously stated should 

exist. 

The hypotheses of this study state that a relationship 

between level of rigidity and eociometric choice will exist. 

If an Individual ia rigid and stereotyped in his response to 

the questions on the Inventory of Beliefs, it is believed 

that his social reaction will b© affected in such a way as 

to affect his ability to relate well to others* It is not 
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felt that he will be unable to relato, but rather that this 

relation will be influenced in such a manner by his rigidity 

to be of a dominating or- suD&issivo variety rat bar than 

a healthy appreciation of others• Because of the type of 

relationship he strives to establish, It is hypothesized that 

his soclometrio status will be lower then those who are less 

rigid than he. 

It may b© important to examine one othar group of 

studies related to segregation. While these particular studies 

ar© not central to the theoretical position of this Investi-

gation, they are necessary in understanding the development 

of the attitude that exists between the ethnic groups. 

Gothran found in his study of the Negroes' conception 

of the "white" stereotype that the JNegro, to be sure, had a 

wall-structured stereotype of the "white" person. There was 

considerable conformity to the stereotype conception. The 

Negroes believed that the "white" person did not like him 

and that the "white" parson could easily be fooled by flattery. 

It was this point about flattery that was used to explain the 

reaction of Negroes to "whites" in many instances. The lower 

the education and the social level of the Negro, the more he 

accepted the stereotype of the "white" man (4, p. 467). 

The "white" person's stereotype was studied and the 

following was stated in regard to it; 

Negro residents are not very likely to conform to 
the typical stereotypes held by many white personal 
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moreover , f o r r e a s o n s a l r e a d y mentioned* t hay a r e i n 
many ways ve ry ouch l i k e t h e whit® r e s i d e n t s , si* 1 t h i n 
a p r o j e c t , t h e w h i t e re a id ants w i t h t h e g r e a t e s t oppor*-
t u n i t y t o obse rve t h e s e s i m i l a r ! t i e s a r e t h o s e who l i v e 
n e a r Megroes. As a r e s u l t , such r e s i d e n t s might be 
expec ted t o hold fewer s t e r e o t y p e d n o t i o n s t h a n t h e 
w h i t e r e s i d e n t s who l i v e f u r t h e r away f rom Negroes . 
. . . I t i s c l e a r t h a t women l i v i n g f a r f rom Segroes 
we re , on the a v e r a g e , t w i c e as l i k e l y a s women l i v i n g 
n e a r Negroes t o occupy t h e more p r e j u d i c e d end of t h e 
s c a l e (10 , p p . 5 9 - 6 0 ) . 

I n concluding t h i s chapter on r e l a t e d l i t e r a t u r e , there 

could be no b e t t e r s t a t e m e n t of t h e e s s e n c e of t h i s e n t i r e 

s t u d y t h a n the f o l l o w i n g mad® by Al lpor 11 

Any p s y c h o l o g i s t s who admit t h e s e b a s i c mechanisms 
of c a t e g o r i z a t i o n , d i s p l a c e m e n t , r a t i o n a l i z a t i o n to good 
s tanding ought to admit t h e product of t h e i r j o i n t oper-
a t i o n . ' P r e j u d i c e i s something and does someth ing . 
I t i s not the i n v e n t i o n of l i b e r a l s . I t s importance i n 
a o e i e t y mere ly adds u rgency to what i s i n any ca se a 
b a s i c p s y c h o l o g i c a l problem ( 1 , p . 6 ) . 
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CHAPTER III 

METHODOLOGY 

Subjects 

The subjects used for this .investigation war# selected 

from an integrated end segregated high school population. 

A total of fifty-six students in their junior and senior years 

in high school were utilized. Twenty-eight of the subjects 

war© drawn from a segregated system, with fourteen of the 

twenty-eight coming from a Megro American aehool and fourteen 

front an Anglo-American school. The remaining twenty-eight 

students ware drawn from an integrated system of which four-

teen were Negro American and fourteen were Anglo-American 

students. All subjects in the Integrated and segregated 

systems knew the members of their respective group®. 

The students in the integrated school cam® from a city 

in tfc® south central part of Texas. The segregated school 

from which the other subjects were drawn was located about 

two hundred miles from the other school, in the central part 

of Texas. The latter town is somewhat smaller than the city 

in which the integrated school system Is located. 

The difference in town size reflects the difference in 

social attitudes toward the ttegro American. Greater social 

IS 
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d i s t a n c e e x i s t s between the Megro Americans and Anglo-Americans 

In t h e s m a l l e r town, w h i l e t o e s t u d e n t s f rom th© l a r g e r town 

have a g r e a t e r chance of b e i n g a c c e p t e d by t h e i r p e e r s and 

a d u l t s because of t h e l a r g e r , more d i v e r s i f i e d p o p u l a t i o n . 

D e s c r i p t i o n of t h e I n s t r u m e n t 

The I n v e n t o r y of B e l i e f s was developed by the American 

Counc i l on E d u c a t i o n to I s o l a t e t h o s e i n d i v i d u a l s who w i l l 

have d i f f i c u l t y i n the s t u d y of h u m a n i t i e s i n c o l l e g e due t o 

t h e i r r i g i d way of t h i n k i n g . Th® r i g i d i t y he re r e f e r s t o a 

s t r i c t r e s p o n d i n g t o s t a t e m e n t s which r e p r e s e n t a s t e r e o t y p e d 

way of t h i n k i n g . I t does not d i r e c t l y r e l a t e to a r i g i d 

p e r s o n a l i t y type Invo lv ing behaviora l r i g i d i t y c h a r a c t e r i s t i c a , 

n e c e s s a r i l y . I t would be p o s s i b l e f o r t h e two t y p e s of 

r i g i d i t y t o be r e l a t e d , but that i s not the present problem 

under s t u d y . 

The Inventory of B e l i e f s conta ins 120 items which repre -

sent s t e r e o t y p e d views he Id by some persons on a wide number 

of t o p i c s . Topics such as a r t , s c i e n c e , r e l i g i o n , s e x , r a c e , 

p o l i t i c s , and so on, are Inc luded. By responding to each 

i tem on the f o u r - p o i n t s c a l e , the s u b j e c t Is then g iven a 

r i g i d i t y s c o r e . The s u b j e c t I s asked to (1) s t r o n g l y agree , 

(2) agree , (S) d i s a g r e e , or (4) s t r o n g l y d i s a g r e e . One p o i n t 

i s then g i v e n f o r each item f o r which the s u b j e c t chooses 

e i t h e r answer three or answer f o u r ; one point i s g iven f o r 

any disagreement wi th the s ta t ements . A s c o r e below f o r t y 
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is considered to show enough rigidity that the individual's 

performance in the humanities will be affected. 

The soeiometric teat is self-explanatory# The students 

were asked to react to the criteria previously stated, and 

the choices received by each person tabulated. 

The validity of the Inventory of Beliefs ha® been demon-

strated to b® sufficient to warrant Its use. Wide standard-

isation tests have been run which indicate that the Inventory 

is both reliable and valid (1, pp. 9-12). 

The sociometric test has face validity, and this is the 

only type of validity that will necessarily be needed in this 

technique. 

Procedure 

Subject® were gathered in a room and were asked for their 

cooperation.1 It was explained to them that this was a research 

project and that their names would not be used. It was stressed 

at the same time that an honest answer was needed, and they 

were urged to "oe truthful and answer every question. 

After general questions had been answered, the subjects 

were asked to come by a desk and pick up an Inventory of 

Beliefs, an answer sheet, and a three-by-five card. As they 

picked up these items, they were asked to sign their names on 

the blackboard which was in front of the room. The names were 

numbered after the subjects had started working on the Inven-

tory of Beliefs, and a oopy of the names and corresponding 

numbers was made at this time. 



1® 

A f t e r t h e s u b j e c t s had r e c e i v e d t h e i r t e s t s and were a l l 

s e a t e d , t h e g e n e r a l I n s t r u c t i o n s on th® f i r s t page of the In* 

v e n t o r y were r e a d a loud w h i l e t h e y f o l l o w e d a l o n g . Aga in , t t 

was s t r e s s e d t h a t e ach q u e s t i o n bo answered and t h a t each b© 

answered t o the b e s t of t h e i r a b i l i t y , The s u b j e c t s were t o l d 

a g a i n t h a t t h e r e were no r i g h t or wrong answers and t h a t I t 

was n o t a t o s t b u t an i n v e n t o r y . Any o t h e r q u e s t i o n s t h a t 

arose were answered a t t h i s t i m e j t h e n t h e y were a l l o w e d t o 

s t a r t . 

When the s u b j e c t s were through w l t h the Inventory , they 

were t o l d to put t h e i r name, number, age , s e x , and r a c e on 

t he t op o f t h e answer s h e e t . When a l l t h e s u b j e c t s were 

f i n i s h e d , t h e y were t o l d t o pass i n t h e i r Inventory of B e l i e f s 

and th® answer s h e e t s . 

The s u b j e c t s were then t o l d to take t h e t h r e e - b y - f i v e 

cards and w r i t e t h e i r name and number a t t h e t o p ( t h e i r number 

being the one a s s i g n e d t o them on the b o a r d ) . They wore than 

t o l d t o w r i t e the numbers corresponding to the names on the 

board on t h e i r c a r d s . The f o l l o w i n g s t a t e m e n t was read t o 

them a t t h i s p o i n t s 

I f you were go ing t o apply f o r a j o b , make a l i s t 
of a l l of t h o s e whom you would l i k e to go a long w i t h 
you of those who are l i s t e d on the board. I f there are 
some l i s t e d whom you r e a l l y d o not want t o go , l i s t 
them a l s o . Make your s e l e c t i o n by drawing a c i r c l e 
around the number tha t corresponds t o t h e name of the 
person or p e r s o n s you would l i k e to go a long and draw 
a l i n e through the number corresponding t o t h e p e r s o n 
or persons you would not l i k e to go a l o n g , i f there are 
any. You may choose to t a k e , or not t o t a k e , as many 
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as you l i k e . I f you do no t car® abou t s o m of them 
e i t h e r way, do n o t h i n g t o t h e i r number. C i r c l e o r 

'draw a l i n o t h r o u g h t h o s e whom you r e a l l y would llk@ 

to go or no t t o g o . 

Subsequent q u e s t i o n s wore answered , and an example was 

p l aced on t h e board# The s u b j e c t s were t o l d t o r a i s e t h e i r 

hands i f t h e y had any q u e s t i o n s or p rob lems , and t h e s e were 

answered . 

The same p r o c e d u r e was o e r r i e d out I n each of the g r o u p s 

of s u b j e c t s t e s t e d . E x c e l l e n t r a p p o r t seemed to e x i s t be tween 

t h e s u b j e c t s and the i n v e s t i g a t o r . Tbe s u b j e c t s were re laxed 

and a t ©as© and did no t seem t o be under any s t r e s s . S t u d e n t s 

were a l lowed t o ask q u e s t i o n s b e f o r e and enuring t h e t e a t i n 

order to Involve them more i n answering the inventory and i n 

the b e l i e f that t h i s permiss ive a t t i t u d e would f u r t h e r rapport . 

S t a t i s t i c a l Treatment 

Hypotheses 1, 2 , and 5 were t e s t e d a s n u l l h y p o t h e s e s 

employing a _t, small-sample theory (2, pp. 112-114) . 

Hypotheses 5 and 4 were ana lyzed by d i r e c t comparison of 

i n d i v i d u a l s c o r e s with t h e i r r e s p e c t i v e means. 
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CHAPTER IV 

EXAMINATION OF FINDINGS 

In Chap te r I f i v e s p e c i f i o hypo these s wore d e v e l o p e d . 

I n o r d e r to t e s t t h e s e h y p o t h e s e s , a sma l l - s amp le t h e o r y was 

u t i l i z e d t o g e t h e r w i t h d i r e c t compar i sons of means (1 , p . 1 8 2 ) , 

A rev iew of these s p e c i f i c hypotheses i s a p p r o p r i a t e a t 

t h i s p o i n t . They a r e as follows: 

! • I n a segregated s c h o o l system, Anglo-American 

a d o l e s c e n t s w i l l b e s i g n i f i c a n t l y more f l e x i b l e t h a n Negro 

American ado l e scen t s when f l e x i b i l i t y i s measured by t h e 

Inventory of B e l i e f s * 

2* There will be no s i g n i f i c a n t difference between t h e 

flexibility o f Anglo-American and Magro A m e r i c a n adolescents 

i n an I n t e g r a t e d school sys tem as measured by th® Inventory 

of B e l i e f s > 

S. High cho ice Anglo-American end Negro American a d o l e s -

cents w i l l score above the mean on the Inventory of B e l i e f s 

i n a segregated school system* 

4 . High cho ice Anglo-American and ifegro American a d o l e s -

cents w i l l score above the mean on the Inventory of B e l i e f s i n 

the i n t e g r a t e d school system# 

5 . There w i l l be a s i g n i f i c a n t d i f f e r e n c e on s c o r e s 

made on the Inventory of B e l i e f s between the i n t e g r a t e d and 

19 
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segregated school systarns, with the integrated being the more 

flexible# 

In each case the null hypothesis shall be statistically 

tested. Hypotheses three and four shall use the direct oom-

parisons of the means rather than the null hypotheses. The 

mean score of the group shell be compared with the mean score 

of tha high choice Individuals of the group# 

High choice or high souiometric status is defined in this 

study as any person who scores one or more choices than the 

average for his group. 

Statistical Data 

As previously stated, the age was controlled to a range 

of three years by using only the junior and senior students 

for a test population. Also, the students were all passing 

their schoolwork satisfactorily. 1'his was determined by 

checking with their teachers and looking at their present 

records. 

Intelligence was not specifically controlled, for there 

is no indication that intelligence will be a factor that will 

affect the results of the test as long as the students are 

able to read and understand the questions asked. All the 

students were able to do this without any difficulty. 

The factor of male and female sex arrangement was con-

trolled as far as possible. Ihere was an attempt to assign 

an equal number of males and females to each of the groups. 
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The d i s t r i b u t i o n of s e x a c c o r d i n g t o g r o u p s i s shown i n 

Table I . l a v iew of f a b l e I» i t l a e v i d e n t t h a t the d i s -

p e r s i o n of s e x e s in. the various g roups was c l o s e l y ma tched . 

TABLE I 

DISTRIBUTION OF 3 M AO CORDING TO GROUPS 

Type of 
S c h o o l Sys tem 

Ethnic 
Group Mala Female T o t a l 

I n t e g r a t e d 

Negro 7 7 

28 I n t e g r a t e d 
White 7 7 

28 

S e g r a g a t e d 

Negro 7 7 

28 S e g r a g a t e d 
White 8 6 

28 

An a n a l y s i s of the s c o r e s o b t a i n e d f rom individuals i n 

t h e s e g r e g a t e d s c h o o l s i s p r e s e n t e d i n Table II. 

TABLE I I 

ANALYSIS OP SGQftiSS OS IWEMTGKX OP BELIEFS GDTAIHKD 
PROM STUDENTS IN SKGRtfGAfSb SCHOOLS 

E t h n i c Group Kaan S . B . t Leve l of 
S i g n i f i c a n c e 

Negro American 4 7 . 7 8 . 7 0 

4 . 0 1 . 0 0 1 
A ng1o -Aaa r i c an 6 0 . 1 7 , 6 5 

4 . 0 1 . 0 0 1 
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An i n s p e c t i o n of Tab le XI i n d i c a t e s t h e s c o r e s of t h e 

Anglo-American g roup i n t h e s e g r e g a t e d s c h o o l a r e h ighe r 

and i n d i c a t i v e of l e a s r i g i d i t y a t the . 0 1 l e v e l of c o n f i ~ 

dene®. 

Data on t h e g roup s e l e c t e d f r o m the i n t e g r a t e d s c h o o l 

a r e p r e s e n t e d I n f a b l e I I I , As T a b l e H I shows, i n t h e I n t e -

g r a t e d s choo l t he Negro Americans , as a g r o u p , scored h i g h e r 

t h a n t h e Anglo-American s t u d e n t s . The average score of the 

Hegro Americans was l a r g e r , d e f i n i n g them as t h e l e s s r i g i d 

of the two g r o u p s , but not t o a s t a t i s t i c a l l y s i g n i f i c a n t 

d e g r e e . 

TABLS I I I 

ANALYSIS OF SCORiSS ON IHVEHTOEY OF BELIEFS OBTAINED 
FROM STUDENTS IN m fc^RATSD SCHOOt 

Ethnic Group Mean S«D. t 
Vfemt* 

Level 'of 
S i g n i f i c a n c e 

Megro American 59 .1 11 .2 

• 358 . 50 

Anglo-American 57 .2 15 .6 
• 358 . 50 

A comparison of Tables I I and I I I r e v e a l s tha t the 

hypotheses were be ing borne ou t . The Anglo-American i s more 

f l e x i b l e i n the s e g r e g a t e d s c h o o l s y s t e m , whi l e t h e f l e x i -

b i l i t y of the Negro American and the Anglo-American are 

approximately equal i n t h e i n t e g r a t e d group. 
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The nex t phase of the s tudy Involved an examinat ion of 

the d a t a w i th re ference t o the hypothesised r e l a t i o n s h i p 

between f l e x i b i l i t y and aociometric choice* The mean number 

of choices received i n each group was de te rmined , and i n d i -

v i d u a l s r e c e i v i n g one or more cho ices above t h e mean were 

i d e n t i f i e d . The mean s c o r e made by t h e s e i n d i v i d u a l s on t h e 

Inventory of B e l i e f s was determined and compared wi th the 

mean s c o r e f o r t h e group. These da t a a r e p resen ted In 

Table IV, 

TABLE IV 

GROUP M1SAK SCORES AND HIGH CEO ICS MEAN SCORES 

Type of 
School Group Mean High Choice Mean D i f f e r e n c e 

Integrated 57. 6 59 #7 2i 1 

Segregated 52. 3 6 1 , 0 8 .7 

An examination of Table IV ind ica te® that h i gh choice 

indiv iduals scored above the mean for t h e i r groups• Preferred 

indiv iduals i n both groups showed a greater degree of f l e x i -

b i l i t y than the group as a whole# 

There i s l e s s d i f f e r e n c e between high and low choice 

indiv iduals i n the integrated school in comparison to t h e i r 

group average than i s found in the segregated schoo l s . This 

i s I n t e r p r e t e d as an e f f e c t of the d i f f e r e n t school sys tems j 
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on® ia s e g r e g a t e d ana the o t h e r i s i n t e g r a t e d . The f a c t t h a t 

t h e i n t e g r a t e d schoo l shows a smal ler d i f f e r e n c e be tween h i g h 

c h o i c e s c o r e s on t h e I n v e n t o r y of B e l i e f s and th© t o t a l g roup 

mean i s i n d i c a t i v e of a more homogeneous g r o u p wi th r e s p e c t 

to f l e x i b i l i t y . Th® r i g i d i t y which i s ev ident i n th® i n t e -

g r a t e d s c h o o l i s o p e r a t i n g i n bo th the m i n o r i t y and m a j o r i t y 

groups more e q u a l l y t han i n the s e g r e g a t e d s c h o o l system* 

There i s more r i g i d i t y i n t h e Negro American t h a n i n 

th® Anglo-American i n th® s e g r e g a t e d s c h o o l s y s t e m , b u t t h i s 

i s not s o i n t h e i n t e g r a t e d s c h o o l . This may p o s s i b l y I n d i -

c a t e a l ower ing of r i g i d i t y i n t h e m i n o r i t y g roup when t h e y 

a r e a l lowed to i n t e r m i n g l e w i t h th© m a j o r i t y g r o u p I n th® 

I n t e g r a t e d s c h o o l . 

The f i n a l t r e a t m e n t of t he d a t a was conducted In con -

n e c t i o n w i t h th© r e l a t i o n s h i p between t h e f l e x i b i l i t y s c o r e s 

of the i n t e g r a t e d schoo l and th© s e g r e g a t e d s c h o o l s , as a 

who le . The r e s u l t s of t h e s t a t i s t i c a l a n a l y s i s a r e g i v e n 

I n Table V. 

The d i f f e r e n c e between s c o r e s f o r t h e i n t e g r a t e d and 

t h e s e g r e g a t e d s c h o o l s , wh i l e no t h i g h l y s i g n i f i c a n t , goes 

beyond t h e . 10 l e v e l . The jt score of 1 .772 approaches very 

near ly t h e . 05 l e v e l . The Jb s c o r e n e c e s s a r y t o be s i g n i f i c a n t 

a t the .05 l e v e l i s 8 .01* Even though t h e n u l l hypothes i s 

cannot be r e j e c t e d w i t h a g r e a t d e a l of c o n f i d e n c e , the t r e n d 

i n d i c a t e s an obvious d i f f e r e n c e be tween t h e g r o u p s . 
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TABLE V 

MEAN, STANDARD DEVIATION, t SCORE, AND LEVEL OP SIGNIFICAHCB 
OF FLEXIBILITY SCORIJS OP INTEGRATED AMD SEGREGATED SCHOOLS 

Type of School Mean S.D. t 
Level of 

Significance 

Integrated 57.6 7.21 

62.3 
1.772 .10 

Segregated 62.3 13.70 
1.772 .10 
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CHAPTER V 

SUMMARY AID CONCLUSION 

This study investigated the problem of rigidity as 

a function of the segregated school system. fhe relation-
/ 

ship between individuals in segregated ami integrated school 

systems was studied in relation to their scores on the In-

ventory of Beliefs* A sociometric measure of Individuals 

an! the resulting relation to rigidity were also examined. 

The Inventory of Beliefs was used to give a measure of 

rigidity, and a sociometric test was administered to establish 

the subjects' peer status in their respective groups, 

fh® specific hypotheses tested were; 

1. In a segregated school system, Anglo-American 

adolescents will be significantly more flexible than Negro 

American adolescents when flexibility is measured by the 

Inventory of Beliefs« 

2. There will be no significant difference between the 

flexibility of Anglo-American and Negro American adolescents 

in an integrated school system as measured by the Inventory 

of Beliefs. 

3. High choice Anglo-American and Negro American adoles-

cents will score above the mean on the Inventory of Beliefs 

in a segregated school system. 

27 
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4. High choice Anglo-American and Negro American 

adolescents will score above the mem on the Inventory of 

Beliefs In the integrated school system, 

5. There will be a significant difference on scores 

made on the Inventory of Beliefs between the integrated and 

segregated school systems, with the integrated being the 

mora flexible* 

Hypotheses 1, 2, and 5 were examined as null hypotheses, 

utilizing a t. test for small samples# Hypotheses 5 and 4 

were tested by comparison of individual scores with mean 

scores for their respective groups. Ihe results of the data 

analysis were as followsj 

1. Anglo-Americans in the segregated schools were less 

rigid than the Negro Americans. 

2, There was no difference In the flexibility of Hegro 

Americans and the Anglo-Americana in the Integrated school. 

5. In the segregated schools the high choice Anglo-

American and Negro American children were found to be more 

flexible than the average for their group. 

4. In the Integrated school the high eholce Anglo-

American and Negro American children were f ound to be more 

flexible than the average for their group, 

5. There was a low but obvious difference found between 

score© of the integrated and segregated schools, with the 

integrated school showing the least amount of rigidity* 
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The Individuals In the Integrated school were less rigid, 

as a group, than those in the segregated schools. The results 

of this study tend to support the theoretical position developed 

in Chapter II. The data also tend to support a tud ies previously 

cited which indicate that the more flexible parson® are highly 

choaen persons in their respective populations. 

Greater use of society could toe made if the integrated 

school system could be adopted) not just the adoption of a 

law, but successful integration, it will do little good to 

integrate in name, but retain prejudices. Without an attitude 

change, nothing has really happened during integration. 

In order to change attitudes in a system ©nd promote 

integration, the following rules are cited by Bonney (1 , 

pp. 386-388). These rules will aid greatly in smooth and 

successful integration. 

1. Try to bring individuals of diverse ethnic origins 
together in total-school situations, as well as in 
the olfts»room, who are as much alike as possible in 
all reapecta except i n their ettrnlc""'ctaaraoterlat 1 cs. 

2» Especially during the f i r a t attempt# to integrate 
two or more ethnic groups, try to u t i l i z e only the 
less demand ing kind a of a ocTa 1 s i t u a t i o n s . 

3. Utilize numerous resources to emphasize the contri-
butions o'F mll""re't'lglous'''and ethnic groups to our 
American civilization. 

4 . Work with community agencies tha t are trjlng to 
increase retigi'o'ui» and' e t h n i c T o T e r a n e e , 

5 . feach all ch i ldren that & large part of their 
acceptance" a nd of their success in life depends upon 
the ' ilr personal' q u a l i t i e s irrespective of re l lSToua 
or "ethnic discr imlna t lb na . 
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6. 
origins' 

?, Set U£ aoa® procedures arid organizations for dealing 
vrith InterrelTgloua and lnterethnlc conflicts, 

When th® foregoing rules are applied to the problem of 

Integration, th® results will be nearer to the desired effect 

than If only a gross legislative move la taken. 

With proper integration, perhaps the more productive 

power of the American society may be realised* An even 

greater reward will be much closer to reality—men living 

together in harmony and with deep appreciation for one another 

as in Froiam's ideal society. 

Recommendations 

The results of the present investigation have raised many 

questions which should be Investigated In the future, such as 

the following; 

1. What would be th® effects of integration on the 

segregated school system which was us ed In this study? 

2« What is the relationship between personality 

rigidity, or the make-up of a compulsive personality, to 

the attitude rigidity studied here? 

3* Are the results found In this study merely represen-

tative of their specific locations and are differences between 

the two systems actual differences in attitudes between the 
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two locations rather than differences between integrated and 

segregated school systems? 

Some recommendations of a specific nature which should! be 

mad® In regard to a repetition, of this study ares 

1. A reinvestigation should be made utilising different 

populations with a similar s t r u c t u r e . 

2. The repeat study should have a larger sample, if at 

all possible. (This was on© of the limitations of the present 

s tudy . ) 

3. A more detailed depth analysis of individuals in the 

study should be mad®, 

4 . A system of factoring out or holding constant the 

personality r i g i d i t y should be u t i l i s e d in order that d i f f e r -

ences obtained would represent only attitude rigidity. 

Continued research on the problem of rigidity may help 

to answer many of the problems and questions concerning 

educational procedures, political policy, and other areas 

where people are stratified and required to work together. 
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