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CHAPTER I 

IHTROD0CTIOH 

Statement of Problem 

This study is directed to the establishment of some 

principles to serve as guides for public school administra-

tors and college authorities in conducting off-campus 

student-teaching programs. The effort to establish guiding 

principles for use in these programs demands that the fol-

lowing questions be answered; 

1. The opinions of what groups should be used to es-

tablish these guiding principles? 

2. What kind of infomat!on is necessary fro» each 

group to establish guiding principles? 

3. What sources should be used in the detemination 

of opinions? 

if. What areas of the off-campus student-teaching 

program cause toe most problems? 

5- Can the opinions of the groups selected be in-

tegrated and can guiding principles acceptable to each 

group be established? 

Many educational institutions are examining their 

programs with the aim of devising better ways of providing 



professional education. In some instances this has meant 

increasing the laboratory-experience phase of teacher 

education. 

The need for firat-hand experience has long been 

recognized; the same principles of "learning by doing** 

and learning in terns of the meaning a situation has 

point to a program which provides direct e:Kperience within 

the range of the activities of today's teachers. Conse-

quently, the site or locale for the provision of these 

facilities presents itself as a problem of great magnitude. 

The most available source for these additional ex-

periences seems to be the public schools in the service 

area surrounding the teacher education institutions. 

Consequently, it is to the public schools that college 

educators have gone in their quest for the additional 

laboratory facilities so vital in the preparation of 

future teachers. 

Prom the standpoint of the public school administra-

tors, the selection of the public schools for off-campus 

student teaching raises many additional problems. Before 

accepting or contracting for a program of off-campus 

student teaching, the public school administrators and 

college personnel must reach agreement on certain aspects 

of the program. The establishment of some criteria or 

principles to serve as a guide In reaching these agreements 



is of »ajor importance. therefore, this study is directed 

to the establishment of some of these principles. 

Definition of Terms 

In the course of the development of this problem, 

many terms are used in a rather unique sense or, more 

specifically, in a sense not in daily use; consequently, 

the need for a definition of terms becomes apparent for 

reasons of clarity and better understanding. A solution 

for this possible lack of understanding was attempted 

through the listing of definitions used previously in a 

study made by Holstine and Stevens.1 

Professional laboratory experience includes all 

those contacts with children, youth, and adults (through 

observation, participation, and teachingJ which make a 

direct contribution to an tinders tending of individuals 

and their guidance in the teaching-learning process. 

2» Student teaching is defined as the period ©f 

guided or supervised teaching when the student assumes 

increasing responsibility for the work with a given group 

of learners over a period of lessons or learning experience, 

3* On-campus student teaching is student teaching done 

in a campus laboratory school or in any other school 

^ * H a r o l d D. Holstine and Frank L. Stevens, "The Identi-
fication of good Facilities for Professional Laboratory 
Experiences, Association for Student Teaching. Thlrtv-
third Yearbook, 1954, pp. l£-5, 



administered and staffed by the college or university, 

and over which the college or university exercises major 

legal authority. 

4* Off-campus teaching is that teaching which is con-

ducted in the program of any school not defined as a campus 

school. 

5. All-day student teaching is that teaehing in which 

the student teacher is assigned for the entire school day 

for a stipulated period, ©f weeks. Usually, such an as-

signment includes co-currieular activities in the school 

and cessation of all college classes and activities during 

the period of student teaching. 

6. Block plana of student teaching; are those in which 

the student teacher is assigned for two or more periods 

a day to student teaching for a given number of weeks 

in addition to a professional course or courses. 

7• Interne teaching is teaching which meets the 

following pattern of criteria: 

a. The teaehing is for a major portion of the 

day, usually for a full year. 

b. Participating persons are college graduates. 

c. Such individuals are paid by the school dis-

tricts, though on a lower basis than regular teachers. 

d. Interne teachers are supervised by college 

or university personnel. 



8. The supervising teacher or supervisor is a regular 

teacher in the oil-campus laboratory school in tshose class 

or classes the student teacher is given responsibility 

for supervising the student teacher* such as examining 

unit and dally plans, holding individual and group con-

ferences «lth student teachers, and evaluating progress 

and marking. 

9. The cooperating teacher Is an off-campus teacher 

into whose classes or activities are plaeed college 

students mho obtain credit in student teaching. The func-

tion is much like that of the laboratory school supervising 

teacher. However, unlike the laboratory school supervis-

ing teacher who enjoys full responsibility, the cooperating 

teacher shares responsibility with a supervisor from the 

campus. 

P̂he college supervisor is a staff member of the 

college niio regularly visits or observes student teachers 

usually, but not necessailly, in a specific field or In 

certain subjects and grade levels. He is ordinarily 

responsible for a limited number of courses on the campus, 

particularly methods courses, and devotes the major por-

tion of his time to off-campus visitation and conferences 

with his student teachers and off-campus cooperating 

teachers. 

11. fhe observer is differentiated from the student 

teacher in that the observer does not participate in the 



classroom t e a c h i n g o r a c t i v i t i e s t o which h© i s asslgpied. 

His function I s one of s tudy and r e p o r t , an I n t e l l e c t u a l l y 

a c t i v e but p h y s i c a l l y p a s s i v e f u n c t i o n * 

Limit at 1 (sis of Th is Study 

This s t u d y h a s t h e f o l l o w i n g llmi ta tIons: 

^ 1. The study i n c l u d e s only t h o s e school systems t h a t 

have a secondary school and a r e w i t h i n a f i f t y - m i l © r a d i u s 

of Denton, Texas. 

2 . The op in ions of f i f t y - t w o p u b l i c school s u p e r i n -

t e n d e n t s and t h i r t y - o n e board members a r e i nc luded . 

3 . The only l a b o r a t o r y e x p e r i e n c e s cons ide red a r e 

t h o s e concerned with s t u d e n t t e a c h i n g . 

ij.. The op in ions from p u b l i c school a d m i n i s t r a t o r s 

were secured a s r e sponses t o s t a t e m e n t s i n a q u e s t i o n n a i r e . 

Only c e r t a i n a s p e c t s of t h e problems a s s o c i a t e d 

wi th of f -campus s t u d e n t t each ing a r e c o n s i d e r e d . 

Sources of Data 

The d a t a used i n the p r e p a r a t i o n of t h i s s t u d y were 

ob ta ined f rom t h e f o l l o w i n g s o u r c e s : f i r s t , the docu-

mentary evidences t h a t a r e a v a i l a b l e ; second, q u e s t i o n n a i r e s 

s en t t o a d m i n i s t r a t o r a of s c h o o l s p a r t i c i p a t i n g i n a 

program of of f -campus s t u d e n t t e a c h i n g ; t h i r d , s i m i l a r 

q u e s t i o n n a i r e s s e n t t o schoo l s i n t h e Worth Texas S t a t e 

Col lege s e r v i c e a r e a that a r e n o t , a t p r e s e n t , engaged 



in the programj and, fourth, from writings of educators 

in the field of teacher preparation and off-caiapus student 

teaching* 

Related Studies 

numerous studies have been made on the many aspects 

of the field of off-campus student teaching, many of afeieh 

approach the subject of this study# One of the most reeent 

studies states that 

This study provides normative data on the 
several aspects of tails area of teacher education. 
The data are presented la two sections; Sect!on I 2 
Is concerned «dth certain administrative practices* 

This study has been divided Into several sections for the 

purpose of a better-defined analysis and closer inspection. 

Section I deals with the views of student teachers 

themselves and is the result of questionnaires sent to 

seniors of the class of 19$Q of State Teacher* College, 

Terre Haute, Indiana;-* Section II is a documentation of 

some of the reactions of a student teaching program in 

Marshall, llchlganj^ Section I H is an analysis of the 

^"The participants Look at the Program," Thirtieth 
Yearbook of the Association for Student Teaching. 1Q51. 
p. 82. 

^Hary S. Coleman, *The Coimmnity Looks at the Program,' 
Thirtieth Yearbook of the Association for Student Teaching. 
1951, pp. 99-91. 

C. Burnh&m, "The Cooperating School Staff Looks 
at the Program,n Thirtieth Yearbook of the Assoelatlon for 
Student Teaching, 1Q51. BP. Q5-1Q3. 
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program from the standpoint of the cooperating school 

staff^ and presents problems that will be analyzed in the 

course of this study, one ©f which is that student 
6 

teachers break down standards of classroom control; and 

Section IV, which is the final section In this study, deals 

with the attltude of the students toward the program and 

la interesting In the evidence found chiefly through 

quest! onnaires. 

It is rather noteworthy that this study iriade a serious 

investigation of the of f~ campus atudent«teaching program 

and of the many agencies and individuals engaged in it. 

Included are such groups and agencies as students actually 

doing the teaching, the ccsrmunity affected, the cooperating 

school staff, and the pupils involved* However, there is 

no mention nor Is there apparent effort to determine the 

reactions or ideas of the administration or the ones 

responsible to the community for the success or failure 

of the program. 

A still more recent study Into one of the aspects 
of this problem considers the legislative and legal 

< 

James B. Burr, Harding, Lowry, Jacobs, and Leland, 
Student Teaching the Elementary School, p. 1^0 • 

^Donald 11. Sharp©, *The Pupils Look at the Program,w 
eth Yearbook £he Association for Student Teaching 
pp. 10^-120. 



provisions mad© by states and cities to regulate and facili-

tate student teaching programs.? 

Another study of recent months® dealing with contractual 

relation# for student teachers involves a portion of the 

problem under study in this thesis# It is obvious that 

this area is an integral part of the administrator's prob-

lem! hence, its relationship to this study. 

It, therefore, becomes evident that there has been 

considerable work done in areas related to the problem under 

study. To attempt to mention t U of these studies would 

b© a task of no particular significance. It appears, how-

ever, advisable to state that perhaps the greatest avail-

able sources of material upon the subject of student 

teaching is to be found la the numerous yearbooks ©f the 

Association for Student Teaching, 

Procedure 

The study consists of five chapters. The first chapter 

contains a statement of the problem with emphasis on pur-

pose and needs, definition of terms* limitations* sources 

of data, related studies, and methods of procedure. 

7 
R. B. Toulouse and Wayne Adams, *State Programs for 

Providing Good Laboratory Facilities in Teacher Education,tt 
yhlrty-thl^Yearbook of the Association for Student 
Teaching, 1954* pp. 56-100• 

®Bar*y H. M©yering, "Contractual Relations for Student 
Year??gk

1#g -^a A»»ocl«*ion fgr 
Student Teaching. 1954» pp. 118-155, 
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The second chapter contains a more thorough examination 

of the problem, the establishment of the existence of the 

problem, and the positive need for the study of this prob-

lem. The point stressed is that a study of tills type must 

of necessity he one of ejspleratory rather than documentary 

matore. 

The third chapter contains an analysis and examination 

of the information sheets obtained fro® responses to ques-

tionnaires #iich had been sent previously to the adminis-

trative personnel of schools selected to participate In 

this study, the frequency of opinions and suggestions 

resulting from these information sheets was of considerable 

importance In the establishment of guiding principles for 

use in off-campus student-teaching programs. 

In the fourth chapter an effort was made to integrate 

the documentary evidences found in writings and opinions 

of authorities in the field of laboratory experiences as 

well as fro® the results of the opeatiomaire directed to 

public school administrators. The frequency of opinions, 

the correspondence of opinions, and the actual findings were 

of great significance. 

Chapter V contains the conclusions and recommendations 

arrived at in this study with reasons for the selection 

of each* as ©tiding principles in off-campus student-

teaching programs* 



CHAPTER II 

opinions OF COLLEGE AUTHORITIES 01 CERTAIN ASPECTS 

OF OFF-CAMPUS STUDEMT-TEACHING PROGRAM 

The determine tion of the opinions of collage authorities 

upon certain areas of the subject of of f-campus student 

teaching is essential to the establishment of some guiding 

principles in effecting a higher degree of cooperation 

between public schools and teacher-education institutions. 

It appears necessary, first, to make a selection of cer-

tain areas of off-campus student-teaching programs to be 

analyzed* and, second, to examine seme of the published 

opinions of college authorities on the particular areas 

to be studied. 

Select!cm of Certain Aspects 

In selecting the categories to be used in this analysis, 

an effort was made to choose those aspeets that would be 

caramon to, or that as nearly as possible would be fmiliar 

to the institutions used in Mils study. The aspects se-

lected, while net nearly all that could be explored pro-

fitably, were deemed to be some of the more pertinent 

ones to this study. A listing of these categories is as 

follows: 

11 



12 

1. Detexminati on of a desirable place for training 

future teachers 

2. Preliminary agreements 

3. Selection of student teachers 

Ij., Selection of cooperating teachers 

$• Methods of orientation 

6. How to solve problems arising during student 

teaching 

7. Determination of th® results of atudent-teaching 

programs In public schools 

8* Function of th® college supervisor 

9* Changes within the public schools 

Determination of a Deal ruble Place for Training 

Future Teachers 

Challenging programs are being carried on* and bold 

and courageous efforts are being made to Improve teacher 

education in America. Huebner observes that in continuing 

to carry on programs designed to improve teacher education, 

expanded facilities are necessary. The expansion of these 

facilities is a project that is gaining momentum. 

The topic of off-campus student teaching is of great 

importance. The editors of the 1951 Yearbook of the As-

sociation for Student Teaching stat that 

ht&x S. Heubner, nA Message from the President of the 
Association for Student Teaching," Thirtieth Yearbook of the 
Association for Student Teaching. 1951# p." vii. 
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Increasingly, educators are looking to student 
teaching as the crucial phase in the pre-service cur-
riculum, and increasingly the student-teaching experi-
ence is shifting from the laboratory school to off 
campus*^ 

®iere ia a positive need for direct experience in the 

preparation of teachers for the public schools of America* 

There ar© many goals that cannot he met through discussion 

and reading alone, Much can be achieved through group 

discussion and the exploration of a problem, but these do 

not necessarily insure ability to act in keeping with the 

Judgments arrived at through that discussion. 

Ia the training of teacher®, Stratemeyer Is emphatic 

in the following assertions 

There must be contact with and participation in 
varied situations so taiat the learner and those who 
guide him can evaluate M s ability to function ef-
fectively. There Is need for the putting to test of 
ideas. There is need for direct experience as a 
vital part of the professional progrtaa in the sens® 
of 'personal trial, observation, or practice,'3 

Hot only does Strateraeyer subscribe to the idea of the need 

for direct experience in teacher preparation, but she places 

the locale for a part of the direct experience program In 

the following statement: 

When discussing direct experience in the pro-
fessional education of teachers* first thought goes 

^Morton S. Walter and Troy L. Stearns, ̂ Editors* Pref-
ac®** Thirtieth Yearbook jf the Association for Student 
Teaching. 195I# p. vli. 

3 
Florence B. Stratemeyer, "The Expanding Hole of Direct 

Experience In Professional Education,* Thirtieth Yearbook 
j£. M&. Association for Student feaching~.QSl. p.TI 
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to elementary and secondary spools as the laboratories 
for such experience.4 

It Is of great sigaifiesnc© that many educators are of 

the opinion that part of the direct experience program should 

occur off campus• This fact is substantiated fey m statement 

of Swenson and Hasaaoeh. 

In considering what are soma types of desirable 
laboratory experience, however, one should recognize 
the faot that some of feese experience must be off 

campus.5 

The location and selection of schools to use as labora-

tories for direct experience are based on several factors, 

some of ifaich nay well be 

1. Willingness of the public school to participate 

2. Kxoellence of the program within the public school 

3. Financial aspects as they eoneem student teaching 

if. Proximity siad readiness of publio schools 

While it is true that there was once a belief that 

laboratory schools on campus would b© able to furnish the 

laboratory experiences so vital to the training of teachers, 

most educators have now come to the conclusion that addi-

tional facilities are necessary. Ginger states this idea 

in the fallowing excerpt: 

^Ibid.. p. 15. 

^Bster J. S wens on and Robert C. Haianoch, "Off-Campus 
Laboratory Experiences,n Thirtieth Yearbook of the Associ-
ation for Student Teaehlng,1Q§1 « p. 19. " ™" 
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The use of off-campus schools has provided additional 
experierjces that were.impossible when <saly the univer-
sity school was used,® 

necessity has played a leading role is the development 

or off-campus laboratory experiences. Welborn observes that 

The first off-campus facilities are not recorded, 
but it can be su raised that the first teacher-education 
institution ishich enrolled more students than its 
campus school could car® for as student teachers turned 
to the public schools in the town* It Is recorded 
that in 1920 one third of the normal schools in the 
country were using public schools for student teaching»' 

In 1910 Lindsay wrote that 

The caiapus school is the most cosasonly used of all 
types of laboratory centers, but a large number of 
institutions are using public schools.9 

Blyer states that "the greater amount of student teaching 

is done in off-campus s c h o o l s . s w e n s o n and Hasanech say 

The esmpus school* established almost with the 
beginning of normal school s, has remained a force in 
teacher education throughout the years % but the public 
school has increased in use as a laboratory to the 
point that it is of at least equal and periaaps greater 

^Lyman V, Ginger, "A Student-Teaching Program for the 
-Secondary Teacher* !Pwenty~seventh Yearbook of the Associ-
ation for Student Teaching. 19k8, p. 22. 

1 r 

?E. I*. Welborn, "Co-operation with Local Schools in 
Student Teaching,n Education Admlnlstratlon and Supervi-
sion. VI (November, 1920), i&S-JtfO. 

%argaret Lindsay, BMajor Findings and RecoBiaendations 
in the Study of Professional Laboratory Experiences," 
American Association of Colleges for Teacher Education. 
#irst'Yearbook, 19^6* p• £19* 

^Dorothea Blyer, "Student Teaching in the American 
Association of Teachers Colleges," Kducatlonal Administra-
tion and Supervision. XXXIII (February, 19^7), T5-o?. 
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iwpqptuneft in the education of teachers f or our 
schools. 

They further remark 

With qualifications, then, the off-campus laboratory 
experiences of prospective teachers may be expected to 
contribute Is relatedness of the present training to 
future use.11 

There are many factors that contribute to the importance 

of off-campus schools in the preparation of future teachers. 

These factors ©an perhaps best b® suifflaarized by a statement 

made by Stiles. 

It is made up of choice, convenience, and necessity, 
the three placed in probable order of importance. 

Hahn observes What 

Training in rural schools as part of the student-
teaching period is reported as a retirement in some 
institutions and as recommended procedure in others.*3 

While it is no great problem to find written evidences 

of the desirability of an off-campus student-teaching pro-

gram in the preparation of teachers# the problem of placing 

a degree of obligation for such a program upon the public 

X0Bster J. Swenson, Robert C. Hammoch, "Off-Campus 
Laboratory Experiences,f" Thirtieth Yearbook of the Associ-
ation for Student Teaching* 1951. p. 21. 

X1lbld.. p. 23. 
12Mndley J. Stiles, "Organization of Student Teaching 

in Universities," Journal of Educati onal Research. XL 
(May, 19̂ 7)» ?09. 

^Walter Hahn, "Current Practices and Problems in 
Student Teaching,* Journal of Teacher Education. June, 
1951, P. 119. 
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school teaching personnel is fait® a different matter. The 

fact that the problem is philosophical in nature further 

complicate@s it* Many educators feel that if saae of the 

public school teachers do not see the problem in its 

broad sense* they should at least recognise that there is 

no better way in which t® raise th© status of the teaching 

profession than t© draw into it a steady stream ©f skillful 

new teachers. KcGrath says 

The future success of pre-service training of 
teachers depends heavily upon the quality of services 
which a training institution can purchase frcaa class-
room teachers who assist by supervising and working 
with student teachers.*4 

Burnham makes the following observation: 

Whether a classroom teacher accepts this oppor-
tunity as a privilege or as a professional obligation 
or whether he declines to have a part in it, depends 
upon many things, 2-5 

An indication of the increasing sense of responsibility 

on the part of the public school personnel is found in 

Mahn*s statement of the report of a director of teacher 

training in a large institution. 

We are now getting directing teachers who are genuinely 
interested in the Job and not only in adding t© their 
income.*® 

% . D. McOrath, "Upgrading the Services of the Co-
operating teacher,* Peabody Journal of Education. XXVII 
(January, 1950), 237-241. ~~ 

^Myrtle C. Burnham, "The Cooperating Staff Looks at 
the Program," Thirtieth Yearbook of the Association for 
Student Teaching! ' IQ^i. p. '97. 

^^ahn, 2j>. ol t., p. 119. 
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There are certain trends in the field of teacher educa-

tion being developed by the teacher-training institutions 

and the public schools designed to implement, improve, and 

furnish more and better prepared classroom teachers, fimans • 
y 

observes A 
/ \ 

The actual accomplishment of many of these tendencies 
will depend upon toe vision ©f those responsible for 
implementing the accepted theories. 

McAulay states the same idea in these words: 

The success or failure ©f such a program depends almost,. 1/ 
wholly upon the individual in charge of its direction.3-8 A 

Thus, it would appear that college authorities are of the 

opinion that a desirable place for the preparation of 

future teachers Is in the public schools, The thought is 

prevalent that off—campus student-teaching programs are 

invaluable in the preparation ©f teachers and that the 

Success of the program is dependent upon the co ope rat 1 on 

of public school teaching personnel* 

It would appear, then, that based upon the opinions 

of college authorities, some conclusions may be stated in 

this manner; 

1, fhe public schools offer a highly desirable place 

for a student-teaching program. 

tester ». Emans, "mere Are We Going in teacher 
? ^ a t i o n ? £ *«b«*1 fgjr Teacher Education. September, 
I952 f p# 3Lo?« 

3*0 
J» D. McAulay, WA Laboratory Experience Program," 

££& Journal for Teacher Education* December, 1952, p. 305. 
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2. Peihaps the public spools owe & certain degree of 

professional obligation to the teaching profession, to the 

extent of sharing with teacher-preparatory institutions 

the responsibility of developing good facilities for the 

laboratory experience phase of the teacher-education 

program. 

Preliminary Agreements 

In order to effect and Maintain a high degree of co-

operation between the public school and th® teacher-

preparatory institution la a cooperative program of off-

campus laboratory e:x$>erlences» there are many factors 
! ' 

to be explored and several responsl bill ties that most be 

relegated or assigned prior to the inauguration of th© 

program. While it is apparent that an agreement that 

would meet all contingencies would be an impossibility, 

recent studies and some evaluation® of off-campus student-

teaching programs have show that it is definitely ad-

vantageous to have some preliminary agreements. 

Character!sties of the program. —Many educators feel 

that the agreements arrived at between teacher-education 

institutions and public-school administrators should be 

of a nature that would allow for changes m d be adaptable 

to the needs of both Institutions. This feeling is 

evidenced by some of the principles agreed upon by the 
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faculties of the five publicly supported t eacher-e due atlon 

institutions in Connecticut. On© of these principles states 

The tiiole program should be flexible and adaptable 
to til© needs of the group of individuals served. 19 

Another statement indi cates the ne©d of coordination. 

The program should be closely coordinated with the 
schools and the cousunltles in the i•egion served 
by the institution.2^ 

Thus* it may be seen that flexibility and coordination of 

the program are considered t© be of prime necessity. The a© 

factors are also dependent upon certain elements, one of 

whlci* has been stated as followss 

Participation by the public schools in tax© student-
teaching program of the college under plans co-
operatively developed and evaluated.2* 

Sharing: of facilities.—Stinnett Indicates that there 

are certain facilities owned by the colleges that should 

be shared or furnished to the public schools.22 This fact 

is indicated by another of the principles agreed upon by 

the faculties of the five publicly supported teacher in-

stitutions in Connecticut which states that there should be 

Prevision to the public schools and communities of 
such college field services as reading and speeeh 
clinics, coope ratlve educational surveys, testing 
services and consultation facilities relating to In-
service education, school construction, and curriculum 
devel epaent.23 

M. Stinnett, "Principles for Teacher Education,w 
Jh®, Journal of Teacher Education. September, 19$3, p. 229. 

2hbld. ^bld. 
23ibid. 



21 

Development of program.—The mere selection of a public 

school to participate in a cooperative program does not 

suggest that the program is ready to be installed immedi-

ately. In fact, there are often other preparations and 

rearrangement a necessary prior to the inauguration of a 

program of off-earapus student teaching, There is often 

the necessity for preliminary agreements in matters of par-

ticipation with public schools in the improvement of the 

educational program. Herrich confirms these observations 

with the following statements 

Teacher-training institutions are finding out 
that it is not enough just to select a school system V 
for a cooperating off-campus center; it is also 
necessary to participate with these centers in the 
development of the educational programs of these 
schools. 

Control of curriculum, —Another area that necessitates 

some preliminary agreements is the question of whether or 

not the teacher-training institution should have any 

direct control over the curriculum in the cooperating 

school. Texas State school law designates the responsi-

bility of curriculum development to the public schools; 

however, some college authorities over the nation feel 

that perhaps the teacher-education institutions should 

have some control of the curriculum. This statement is 

^Virgil E. Herri ch, "The Future of Off-Campus Pro-
grams, Thirtieth Tear bo ok of the Association for Student 
Teaching;. 1Q51. t>. 130, 
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PC 

born© out by the results of a questionnaire sent to 

college authorities engaged in of f-campus student~teaching 

programs. Only 33 per cent of those replying to the ques-

tionnaire answered yea to the quest!on of whether the 

teacher-education institution should have any direct con-

trol of the curriculum in the cooperating public school. 

Thus, it is obvious that a great preponderance of college 

authorities are of the opinion that the responsibility of 

curriculum selection Is to remain with the public schools. 

Contractual arrangements. —In the matter of preliminary 

agreements or contractual arrangements, a study was made In 

1951 dealing with the administration of the program of off-

campus student teaching.^ In this study, the question of 

the desirability of contractual arrangements was considered. 

A questionnaire was sent to the directors of student teach-

ing of the 2i*f> teacher-educatlon institutions accredited 

by the American Association of Colleges for Teacher Educa-

tion. The resulting responses to the contractual arrange-

ment phase of this questionnaire indicated that only k$ 

per cent of the administrators answering this part of the 

questionnaire have any form of written agreement between 

^Vincent J. Glenn on, Edwin 1. Weeks, and William 
Ulrlch, "The Administration of Off-Campus Student Teach-
ing, ,r Thirtieth Yearbook of the Association for Student 
Teaehlngl tel. pp. 5^-557" 

26Ibld.. pp. 1*0-65. 
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their college and the cooperating schools or the cooperating 

school districts.^ 

Tims, it is obvious that in the ess© of a majority of 

the director® of student teachers there are no clear-cut 

written agreements upon which they operate. However, most 

college authorities ar© of the opinion that cooperative 

arrangements should be of such a nature that they can be 

terminated at the end of the year if conditions are not 

satisfactory to either the college or the off-caaaipus co-

operating school. 

May ©ring makes the following observations 

At the present time comparatively few formal 
contracts have been found to exist.2" 

While it is true that there ar# few fonnal contracts in 

existence* the ones that do exist or that will be executed 

should conform to all the requirements of contracts in 

general• Hamilton said Mort declare that 

There must be offer and acceptance, communica-
tion of the acceptance to the offer, and, if tib© 
statutes require it, the contract must be in writing.*" 

The development of a flexible plan or agreement that 

will serve to define responsibilities appears to be highly 

2 W 
2 % a r r y B. Meyerlng, "Contractual Relations for Student 

Teaching,* Thirty-third Yearbook of the As soc i a t i on for 
Student Teaching! lQ5>lu p . 19» 

^Robert K. Hamilton and Paul S. Mort, The I»aw and 
Publie Education, pp. 32B-329. 
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desirable and should be often worked oat over a period of 

years to meet contingencies that aria®. On this subject 

Metering states that 

Usually the agreements are of a mora inf ormal nature, 
often worked out over a period of years t© fit the 
situations that develop under varying conditions. 
In such arrangements certain general policies are 
implied or.are mutually accepted as a basis for co-
operation.^0 

On this same subject Bellman observes 

While the details of a cooperative program must 
necessarily be adjusted to fit local conditions, 
certain general procedures are customarily followed. 
Detailed planning of the student-teaching activities 
is left to ti» local school and a representative of 
the college, a staff member as the field supervisor. 
This representative in no way interferes with the 
curriculum of the cooperating school.31 

Thus, it appears that the policy of preliminary agree-

ments should include and provide for the following: 

1. Flexibility of agreement 
! 

2. Close cooperation between the two Institutions 

3. Cooperatively developed and evaluated plans 

ij,. Provision of certain facilities and teaching aids 

by the college to the public school 

5. Control ©f public school curriculum to rest with 

public school personnel. 

^^reyeringj, op. oit., p. 121. 

"̂Walter H. Hellman, "Cadet feachers Balse A&ainlstra-
tive Problems," American School Board Journal. October, 
1951# p. 51. 



Selection of Student Teachers 

The selection of student teachers to be placed in 

public schools in off-campus s tudent-teaching programs has 

Hong been made by the teacher-education institutions. It 

has been un<|aestloned that the college authorities are in 

the best position to judge readiness for student teaching. 

Consequently, college authorities have established guiding 

principles to use in the selection and placement of off-

campus student teachers. One of the guiding principles 

has been stated in this manner: 

Students should receive their off-campus student-
teaching experience in a community similar in size 
to that in ahleh they will probably accept their 
first teaching position." 

In the matter of readiness for student teaching, it 

is a principle in the psychology of learning that the 

student should not be taught until he is ready to be 

taught. By the sane token the student should not be se-

lected to become a student teacher until he has reached 

the point of readiness for student teaching. Jungs states 

the problem in this manner: 

It is easy to say an individual should be taught 
*hen he is ready, but to know when he Is ready and 
what experiences contribute to readiness Is no easy 
matter.^ 

•^Glennon* Weeks and lllrieti, os« clt.. p. I4.3, 

^Charlotte W. Junge, "Readiness for Student Teaching,w 
The Journal of Teacher Education. June, 1<01, p. 30. 
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The process of determining readiness for student teach-

ing is Indeed no easy matter and the basis of the determina-

tion is rather complex. Junge lists some of the factors 

upon which admission to student teaching is made, as follows; 

1. Scholastic rank in education courses 
2. Scholastic rank in major teaching field 
3. Judgnent of director of student teaching 
k* Physical examinati on 
5. Judgment of members of faculty 
6. Character 
7. Social maturity 
8. Test of speaking ability 
9* «Tud|pent of selection committee 
10. Personal appearance 
11* Success in previous eajjerlences with children 
12. Score on teaching aptitude, test 

13. Score on personality testify 

The complexity of the determination of readiness would 

assign that determination to the teacher-training insti-

tution. Only those with special training or experience In 

the field of psychology and those who are in close contact 

with the students would be in a position to judge readiness. 

Thus* It appears that conclusions agreed upon by college 

authorities are 

1. The selection of student teachers In public schools 

is the responsibility of the teacher-education institutions. 

2. This selection should be based upon certain quali-

fications possessed by the student teacher* such as 

a. Scholastic rank 

b. Character 

%bld., pp. 31-32. 
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C • Uealth 

d. Maturity 

e. Appearance. 

Selection of Cooperating Teachers 

The selection of the cooperating teacher is one of the 

most important elements of the off-campus student-teaching 

program. Th© cooperating teacher may well be considered t© 

be one of the basic tools used to shape the student teaser 

into th© classroom teacher, and the degree of success is 

dependent upon the quality of the tool used. Many insti-

tutions use various techniques in the selectioa of cooperating 

teachers. The Cortland Mew York State Teachers College uses 

the following methodt 

Visits are made t© potential student-teaching 
centers before any attempt is made to ask them to 
assist la off-campus student teaching. The basis 
oo which students would b© assigned is a willingness 
of the teacher to work with student teachers and her 
outstanding qualities,35 

West Chester, Pennsylvania, State teachers College uses 

the following techniques 

We visit the classrooms of teachers who have 
been recommended for cooperating teachers send check 
with them regarding their interest in service as 
cooperatives.3» 

Die ckman, "Developing flood Working Relati on-
ships id til the Of f~ Campus Cooperating Teacher," Thirty-

Lrd Yearbook of the Association for Student Teaching. 
[, £ » 

36 J Ibid. 
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On the other hand, some eolleges prefer to avoid visitation 

as evidenced in the following statement of practices: 

The problem is how to di scover competencies 
without the frontal approach of visiting the class-
room of the cooperating teacher prior to selection 
and placement. I prefer to rely on the word of 
associates whose opinion I r@speet.3T 

The University of Texas adopts the attitude that most 

public school teachers are capable of acting as cooperating 

teachers and eltea aa proof a statement that cooperating 

teachers are probably doing as good a job aa the college 

supervisor oould do in a similar situation.^® The Keene* 

Sew Hampshire, State Teachers College emphasises the fact 

that arrangements are always optional and that no one is 

forced to work with student teachers. Time is allowed for 

the cooperating teacher to think over the matter after the 

original approach Is made.39 

Other institutions use different practices. The 

Cortland, Sew York, State Teachers College, which has pre-

viously been, cited in the selection of cooperating teachers, 

has the sehools send it a list of teachers who are willing 

to have student teachers each quarter. Seme sehools in-

dicate their strongest teachers are those who are willing 

to assist In teacher education. Such things as Interest 

in people and professional interest are mentioned. 

\ 

37lbld.. p. 28. 38Ibld. 39ibld.. p. 29. 

^°Ibld. 
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the practice followed by Michigan Stat® College includes 

conferences between, the public school administrator* and the 

director of student teaching to approve all cooperating 

teachers before any student teachers are assigned. They 

do not use any cooperating teacher who does not willingly 

accept this responsibility* It is also noteworthy 

that the administrators approve all student teachers before 

they are assisted to a public school.^1 

Thus, colleges are recognizing the importance of es-

tablishing cooperative arrangement a in the selection of 

cooperating teachers that are satisfying to all concerned, 

and practices are in accord with many factors related to 

each situation* fhe feeling of college authorities is that 

mutual confidence and respect must be established and 
ii2 

maintained,^ College authorities are agreed that co-

operative arrangement a must be satisfying to all cooperating 

personnel. They do maintain, however, that the bulk of the 

responsibility for the selection of the cooperating teacher 

rests witts the college. 

The conclusions evolved appear to be that the selection 

of the cooperating teacher by the college should be based on 

1. Willingness to participate 

Zm Ability 

3. Professianal interest 

^Ibjd. ^ b l d bJL.A»» p • 31 * 
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if. Interest in people 

5. Advice of public school administrators 

Orientati on 

After the cooperating school has been selected or ap-

proved for participation In a program of off-campus student 

teaching, the next step prior to in&ugurati on ©f th® program 

is to orient th® public school faculty, coamunity, and 

public school students to this project# la th© orientation 

of the public school teachers, McAulay and Tanruther 

make the following observation: 

Th© College of Education, University of Minnesota, 
Minneapolis, reports that it secured cooperati on fro® 
the community by planning the steps to be talcen in the 
development of the laboratory experience program, with 
those CGnmunity leaders, primarily the public school 
administrators and faculties, directly concerned with 
the program through workshop participation.43 

On this ssate subject, Herrich observes that 

Another and again general attempt to get at this 
problem of continuing the education of staff members 
of off-campus programs was through the developing of 
all kinds of conferences*, workshops, visits, and 
indoctrination programs.44 

He further notes 

In some institutions, tills background of mutual 
discussions and planning has resulted in a series of 

1 workshops planned, to deal with sped fie problems of 
pressing concern.̂ -* 

D« McAulay and £« M. Tanruther, "The Introduction 
of Jfew Professional Laboratory Experiences," fhirtv-thlrd 
Yearbook of the Association for Student Teaching* !<)!•&-» 
p. 226. 

^Herrloh, m. e£t., p. 133. ^Ibld.. p. 13^. 
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there Is also rather clear-cut evidence regarding the 

need for and the best methods of orientation of the com-

munity prior to the inauguration of the prog ran. Perhaps 

me of the heat and most readily understood suggestions is 

presented in a recent article, siiich states: 

The social, educational* welfare and religious 
leaders of the community must also be included in the 
planning of the new laboratory experience program* 
And once the program has been approved by the college 
authorities, the faculty and these community leaders, 
sane advanced publicity should be given to the entire 
community through news cowtients over the radio and 
in the newspaper. Meetings ml^t be held to explain 
the new program. Such explanations might take place 
on or off the campus, by an evening meeting, or late 
afternoon social or coffee hour. Unless the community, 
and particularly its leader, understand the program 
and are willing to coqperate little can be accomplished 
feat will be really effective. The confidence of those 
community groups particularly interested in the program 
must be secured before the program can be successful.4® 

Curtis and Tanruther indicate that there Is a necessity 

of orienting both public school and community personnel 

preceding the establishment of student teaching in the 

school and community A? They further indicate that dis-

cussion meetings should be held with public school teachers 

and administrators before the student-teaching program is 

started in the school and community A® Thus, it can be 

clearly seen that there is an admission of a definite need 

for orientation processes within the cooperating community * 

^^HeAulay and Tanruther, gg,. elt.. p. 228, 

^Dwigat W. Curtis, and Edgar Tanruther, "In-Service 
Programs for Cooperating Teachers and Laboratory School 
Sups i-vlsora," Thirty-third Yearbook of the Association gf 
Student Teaching. 195k, p. 201. 

^Xbld.. p. 203* 
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Fex&aps one of the most neglected aspects In the en-

tire program has been, the lack of orientation of public 

school pupils prior to the inauguration of such a program. 

Gar® must be taken to observe th© elementary democratic 

principle that those affected by a policy should have a 

share in foHaulating that policy. Happily, however, educators 

are becoming increasingly more concerned with the attitudes 

and opinions of public-school pupils in programs of off-

campus student teaching. Such concern has been well ex-

pressed toy Sharpe in the following statement; 

A positive program for orienting public school pupils 
to a student teaching program might enlist their co-
operation and eliminate misunderstanding .4-9 

McAulay and Tanruther state a possible solution, as follows: 

It has been found helpful t© meet with groups of 
these students «ho will be the initiates in the 
program and thoroughly explain the program to them 
or on individual conference basis, fbeae students 
then jigread th® information throughout the student 

While no single method or combination of methods has 

been suggested or approved to the exclusion of th© others, 

many educators feel that proper orientation of all partici-

pants in off-campus student teaching Is highly desirable. 

Thus, it appears t&at some conclusions college authorities 

are agreed upon are as follows; 

Donald M. Sharpe, "The Pupils Look at the Program," 
^rtleth^iarbook gf the Association for Student Teaching, 

5o 
McAulay and Tenruther, o&. clt., p. 228. 
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1. Prior to the inauguration of an off-campus student-

teaching program, educators are feeling am ever-increasing 

need for a positive program of orientation for public-school 

teaching personnel, public-school pupils, and the community» 

Z. Workshops are on© of the most effective methods of 

orientation. 

Solving Problems 

Some of the problem® that oceur la the off-campus 

student-teaching program are the result of personality de-

fects of the student teacher, M s poor skill in communi-

cation, or his Inability to adapt himself to the situation* 

College authorities feel that most of these problems ©an 

and should be solved by close cooperation between the co-

operating teacher, the college supervisor, and the student 

teacher. Downer says. 

When students are unsuccessful, the decision 
as to what Is best to do, for both student and 
children is a difficult one. The final decision 
rests largely with the college representative, al-
though many of the institutions reporting qualified 
their answers by adding this statement, "room super-
visor consulted,* It is quite conceivable that in 
difficult eases the principal also participatea,51 

Rarely does a student teacher have to be removed from the 

program, although It sometimes becomes advisable to transfer 

£*Effie M. Downer, "Provisions Made by Cities to 
Regulate and Facilitate Student fcaching,,f Thlrty-thlrd 
Yearbook of the Association for Student Teaching. lQ5k. 
p. 108. 
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a student teacher to another class or situation* Usually 

guidance procedures are sufficient and adequate to remedy 

the occurring problems. However, it is admitted by college 

Authorities that it Is well to have preliminary agreements 

relative to procedures to be used in the handling of prob-

lems that m y arise and that do not have a solution mfaich 

would result in a harmonious relationship between public -

school and teacher-educa tion institutions. 

Seme educators have found that a desirable method of 

solving problems is through dally or weekly conferences 

between fee cooperating teachers and the student teachers, 

the college supervisors and the atudent teachers* This 

method seems to have the tendency to solve problems actually 

before they arise, these meetings, which are held to 

anticipate and solve problems, have proved very successful 

and are encouraged by a great number of school administra-

tors and college supervisors. The results of this method 

of problem solving are satisfactory, according to a recent 

study which found that "a very high percentage of the eo~ 

ope rating teachers hold dally or weekly conferences with 

individual student teachers,The same study Indicates 

that while most college teachers and directors of student 

teaching do not hold meetings, they d© hold weekly or 

*%2 
Piatt, g|i* cit., p* 79. 



3$ 

seminar group meetings with their student teachers.£3 Meet-

ings are held for the purpose of solving problems either 

existing or anticipated. The findings of Piatt's study 

indicate that a high percentage of cooperating teachers do 

a good Job with their student teachers by helping solve 

problems before tfcey occur* Some of the areas in which 

they give assistance are 

1. Help student plan lessons 
2. Observe student while he teaches 
3. Have student teacher observe 
4* Help students evaluate pupil growth 
5, Help students develop sympathetic understanding 

of pupils 
o. lelp students understand deviate behavior 
?• Help students plan for the slow learner 
o# lelp students provide for the slow learner 
9. Help students understand procedures for 

recording growth 
10-, Help students plan for Individual differ-

ences.5% 

These guidance procedures are obviously directed to 

the end of providing remedial instruction for problems 

arising because of certain deficiencies or lack of under-

standing. this guidance and supervision is apparently 

not resented by the student teachers. Their reaction Is \* 
J 

rather one ©f appreciation, according to Hatrn who says, 1 

Supervision Is definitely wanted by student teachers. 
And not a single conplalnt about top much supervision 
was found in any answers received,55 

*3lbld. Sfrlbld. 

^Hahn, jgg. clt.« p, 120. 
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Aahmor© notes that 

A weak point and one we are currently endeavoring to 
correct is the type of conferences we have provided 
for the student teachers* Jshe college coordinator, and 
other interested persons .5® 

Thus* it is apparent that many college authorities con-

sider frequent conferences between student teachers# co-

operating teachers* and college supervisors to be of great 

significance in the solving of problems that occur in an 

off-campus student-teaching program. Further, it ©an be 

noted that these conferences and other supervisory ac-

tivities are actually welerased by the student teacher. Con-

sequently* it appears that seme conclusions upon which 

college authorities agree are as follows: 

1. Conferences can go a long way toward the solution 

of most of the problems arising in a cooperating program of 

off-campus laboratory experiences. 

2. these conferences have a tendency to solve problems 

before they arise. 

Determination of Result s 

Another area of the off-carapus student-teaching program 

that commands a large measure of attention and consideration 

is the determination of the results of student-teaching 

^Henry L. Ashmore, "Establishing an Off-Campus Student-
Teaching Programfhe Journal of teacher Education. 
December* 1951* P* 29U. 
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programs now existing or which have previously existed in 

public schools. This ©valuation of results is considered 

to be essential in the determination of th© degree of" de-

sirability of off-campus student-teaching programs in public 

schools. The best sources of information pertinent to this 

evaluation or determination appear, to be th© college 

authorities, public school administrators and teaching per-

sonnel, and th© public school pupils involved in this pro-

gram. 

In recent years a study was made by Indiana State 

Teachers College to determine attitudes and results from an 

off-campus teaching program directed by that college.^ 

In this study two approaches to determine pupil attitudes /N 

toward the problem were followed, as described in the fol-

lowing excerpt fraa the study: 

First, questionnaires concerning student teaching 
were presented to approximately five hundred pupils who 
had student teachers In their classes* Pom B of the 
questionnaire was more highly structured. It pro-
vided a check list for responses and space for free 
comments. 

The second approach consisted of *Focused Inter-
views* with teachers who served as supervisors of 
student teachers and with n§plls who had student 
teachers in their classes,. 

^Donald M. Sharpe, "The Indiana State Teachers 
College Plan of Fill time Student Teaching,H Teachers 
College Journal* XXI (May, 1950}# 116-135. 

%bld«, p. 123. 
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Approximately four hundred questionnaires representing 80 

per cent of the classes contacted were returned. In this 

second approach interviews were held with twenty-three 

teachers representing sixteen different public schools. 

In the of f-caapus schools, where student teachers had 

been placed, the ratio of favorable comments to unfavorable 

ones was about ten to one. fhe reactions to Pom B of the 

questionnaire were in substantial agreement with the 

responses to Form A. The tabulation of results shewed that 

pupils in general believe that having student teachers makes 

the class much more enjoyable ufaereas only twenty-four 

pupils stated that the class was only a little more enjoy-

able# All but thirty-ei^at pupils indicated that having 

student teachers stimulated them. Pupils agreed that having 

student teachers interfered with learning only a little. 

Pupils recognised that they received n some11 more individual 

attention when student teachers were present. Similarly, 

almost two thirds of the pupils felt that having student 

teaehers lowered discipline only a little. 

In forming some conclusions following this study, 

Sharpe makes the following observation; 

It seems reasonable to conclude that the pupils 
by this investigation do not feel that their learning 
has been handicapped by having student teachers in 
their classes. On the contrary, most of them feel 
that their learning experiences have been enriched, 
broadened, and made more en Joy able. 59 

% M 4 , » p. 116. 

A 
\ 
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V 

1® further says that 

It seems reasonable to conclude teat pupils feel 
that the discipline in their classroom Is not . 
seriously affected by having student teachers."® 

The sentiments of public school principals and teachers 

as gathered by Ashmore in the Georgia teachers College study 

are a® follows: 

Principals and teachers who cooperated in the 
program felt that the presence of student teachers 
In their sohools are helpful In many ways. The 
enthusiasm of the young student teachers, the eon- \ 
tact with college personnel, the excellent response 
of the high school pupils, and the pride that comes , 
with having been chosen as one of the schools to x 

help In the training of teachers all seemed t© awoken 
and to stimulate interest in developing a better 
school program.01 

Ashmore makes the following statements concerning his 

findings in relation to the feeling of the high school 

pupils: 

The main reasons given by the high sehool 
pupils who wanted the program continued were: 

1. they felt they had received individual 
attention not possible under ordinary circumstances 

2. the young student teachers brought new life 
to the regular classroaa periods 

% the student teachers were more sympathetic 
to their problems 

k» the variety of techniques and methods used 
served to stimulate study 

5. a greater variety of new materials was 
used.o^ 

6oL!S,!«> p- h 6 . 6xibid. 

Ashmore, op. cit.. p. 298. 
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Prom the statements mentioned, it can to® seen that 

college authorities have found that public school pupils 

and public school teaching personnel have derived good and 

desirable results from off-campus student-teaching program®, 

Yet there is another group that vmrnt be considered, that 

group being the student teachers themselves. 

Patterson expresses a favorable reaction of student 

teachers in this manner: 

Seniors of the class of 1950 are in favor of 
student teaching • They are almost as enthusiastic 
about student teaching in an off-campus school as 
they are critical of on-campus efforts to prepare 
them for their assignment to student teaching.®3 

Some typical student teacher replies were; 

The oritio teacher gave me a great deal of 
help because she accepted me as capable of teaching, 

The greatest value in student-teacher training 
was the feeling that the class was mine and that 
I could try out my own ideas.^ 

It thus appears that college authorities feel that a 

conclusion might be stated as follows: 

Off-campus student-teaching programs in general are 

highly satisfactory to all concerned, and results from 

the program can be obtained through devices of evaluation, 

such as 

Allen D. Patterson, "The Student Teachers Wok at 
the Program*® Thirtieth Yearbook of the Association for 
Student teaching* '1951. p. 

%bld,« p. 8?. 



ill 

1. questionnaires 

2. surveys 

3» interviews 

Function of the College Supervisor 

The college supervisor, an agent of and selected by 

the teacher-education institution, has definite duties to 

perform. In a program of off-campus student teaching it 

becomes almost mandatory that M s function or functions b© 

rather clearly defined and understood by the public school 

administrative personnel as well as the college authorities# 

Piatt lists some of the duties of the supervisors as 

1. Cooperating closely with cooperating teachers 
2. Visiting classroaas regularly 
3. Discussing problems with cooperating teachers 

and student teachers.«5 

Oehring indicates that the primary function of the 

college supervisor i® the guidance of the student teachers.^ 

This idea la shared by a great many educators in teacher-

preparatory institutions. Harris is emphatic in his as-

sertion that "all community laboratory programs must be 

adequately supervised."^ 

65 
Clara S. Piatt, "Cooperative Guidance of Students in 

Off-Campus Experience," thirtieth Yearbook of the Association 
.for Student, T®aGti,in#t» 1951# P* 79* 

^Esther Oehring, wThe Use of the Anecdotal Record by 
the Prospective Teacher," Twenty-ae vent h yearbook of the 
Association for Student Teaching, iqjiSL'""'p. 60. 

6? « 
'Fred Harris, "The Case for Student Experiences with 

Non-SchoolAgenci© s,11 XffgMg 2l Associ-
ation for Student Teaching. IQ^L.p. %S. 



1*2 

George Washington University Includes th® following 

in its minimum contracts 

1. College supervisor visits student (teacher) 
at work tv&ce or as many times as schedule will 
permit. 

2. Orientation meeting between college super-
visor, cooperating teacher, and student. 

3. Principal and subject supervisor often visit 
the student {teacher} at work. When this is done the 
college supervisor consults with the®*®8 

Thm policy of Michigan State College calls for 

frequent "individual conferences with th® cooperating 

teacher, college supervisor, and student teachers.*^ 

Miami University states simply,. "Our goal for supervision 

is one visit each week in each student-teaching situation."70 

Permenter suggests in a recent study that there are 

certain qualifications that are to be possessed by the 

college supervisor In order for him to earxy on his varied 

functions Some of these <pailfications are 

1. Knowledge of public relations 

2. Ability to work with school people at all levels 

3* Ability to inspire confidence in th® program 

i).. Background in evaluation 

5* Willingness to travel. 

i ^Diechaan, jSKi* ol t<, p. 3!?* 

^Ibid., p. 3if. 7°lbld. 
71 
John A. Permenter, "Selection and Status of Off-

Campus Supervisors,1* Thirty*third Yearbook of the Assoc!-
SMjSH iML student Teaming. lQ5it> pp. 184-iS§. * 



43 

These necessary qualificatione are indicative of some of the 

functions to be performed by the college supervisor. 

Still another function of the college supervisor is to 

help put into practice see© of the best theories of teacher 

education. Permenter's study further states that 

The college supervisor is definitely in a position to 
help put into practise sane of the best theories of 
teacher education* to lessen the lag between theory 
and practice, and at the same time assist public 
schools in a practical way to improve the teaching 
and learning situation at the local level.72 

Still additional evidences of the special qualifica-

tions required of the person adequate to guide student 

teachers are listed by Lindsay in the following four 

categoriesI 

1. Superior attainment in all the competencies 
required by all classroom teachers 

2. Deep understanding of and ability to apply 
what is known about college-age youth and the learn-
ing process to work with college students 

3. Understanding of and the ability to work in 
a total program of teacher education 

If, Interest in and positive attitudes toward 
the welfare of the profession and ability to induct 
young people into the profession in such ways as to 
facilitate their development of similar Interests 
and attitudes.?3 

Thus, it can be seen that a function of the college 

supervisor, in addition to other functions, is to induct 

72Xbld., p. 196. 

^Hargaret Lindsay, "The Status of College and Uni-
versity Courses and Programs for Supervisors of Student 
Teaching,* Thirty-third Yearbook of the Association for 
Student Teaching» 1051u p. 215. 
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young people Into the profession in such a manner as to 

bring credit and advancement to the profession. It there-

fore appears that several conclusions agreed upon by college 

authorities concerning the function of the ©allege super* 

visor are the following? 

1. Viait student teachers at work frequently 

2. Work closely with cooperating teachers 

3. Hold meetings with student teachers and cooperating 

teachers 

k* Help solve problems arising out of the program 

S# Induct young people into the profession in a 

desirable manner. 

Changes within the Public School 

fhe installation of an off-campus student-teaching 

program in public schools necessitates certain changes 

within those schools to make for a high degree of coopera-

tion with the teacher-education institution. The assign-

meat or designation of certain of the faculty to be co-

operating teachers, the matter ©f or decision on an 

honorarium for cooperating teachers* contractual arrange-

ments, orientation, and problem-solving techniques# all 

necessitate certain changes or revisions of both instruc-

tional program and thinking. 

Frequently, changes may become necessary from an 

Instructional standpoint because of the presence of an 
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off-campus student-teaching program. fhis may be spiled 

either to the public school or the teacher-©dueation in-

stitution and is evidenced by the following quotation: 

Occasionally a group of cooperating teachers may jolt 
a college or unlversl ty into making neeessaiy and 
overdue modifications in its teacher-educatlon 
program. 7^ 

On the other hand, pub lie schools also frequently have to 

wake certain changes in instruction and methods because of 

tab.® presence of off-campus student-teaching programs. 

Herrich observes the necessity for certain changes within 

public schools in stating that colleges "will need to work 

with cooperating public schools so that their instructional 

practices will be improved.1*7-' The necessary changes in 

methods and instruction within public schools are brought 

about in a cooperative manner, Curtis and Tanruther make 

the following observation: 

It is Important that, even though the college per-
sonnel have pre-detemined notions about the off-
campus program, ideas will be presented to the 
public school people as suggestions, not d i r e c t i v e s . 7 6 

2?h© presence of an off—campus student—teaching program 

causes changes in the schedule and duties of the administra-

tors. Many principals have found it advisable to include 

^Stanley p. Wronski and Frank L, Steeves, "Professional 
Recognition and Compensation for Off-Campus Cooperating 
Teachers," thirty-third Yearbook of the Association for 
Student f w M i g . W k Z £ T T F C ^ 

7^Herrlch# -gg.. clt>. p. 124. 
76Curtis and Tanruther, £&. olt.« p. 292. 
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more visits to the classrooms for the dual purpose of ob-

serving and encouraging student teachers and to make ob-

servations as to til© progress of the public school pupils. 

This action has been related by Downer in the following 

statement: 

The building principals in many public schools 
deserve attention for their active interest and par-
ticipation in teacher education. They visit student 
teachers, offer suggestions, interpret school policies 
and promote desirable attitudes on the o»rt of students 
by including them in school functions. 

The inauguration of an off-eampus student-teaching 

program often alters the in-service programs or makes the 

installation of these programs of great necessity. State-

ments included in a study conducted by Toulouse and Adams 

emphasize this point. 

The public school teachers themselves need to be 
better educated as to purpose and value of the work, 
Much in-service education is necessary.To 

There is also indicated a necessity for reduction in the 

teaching load of cooperating teachers. This is reflected 

in the following statements; 

Because of the press of other duties, they are 
unable to devote sufficient time to the work. 
lies, they devote enough tine, but often at personal 
sacrifice in time and energy and with but little if 
any load adjustment or extra salary.79 
77 

©owner, g£, cit.. p. 115. 

7%oulouse and Adams, op. cit.. p. 6£. 

^%bld., p, 66* 
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The development of off-campus studen t-1©aching programs 

has been observed, to have their impact on the public school 

at the following points: 

1. Training and development of cooperative 
teachers 

2. The educational program of the schools of the 
community 

3. Gene m l staff development 
k* ®h® community relations of schools in off* 

campus centers.®0 

While it is true that certain changes and revisions 

have been indicated or advised, there Is also a belief 

present among college authorities that the nature of the 

future off-campus programs will not change significantly. 

Herrich expressed this predication in the following state-

ment; 

It is not lifeely that the nature of future off-
campus programs will be changed significantly from 
those of the present* Major changes of the future 
will come by improving the quality of the off-campus 
experience. In this effort, perhaps the greatest 
change of all will be made in the teacher-training 
institution itself.81 

It therefore appears that some conclusions agreed 

upon by college authorities regarding changes in public 

schools made necessary because of the presence of off-

campus student-teaching programs should include 

1. Hecessaiy changes in instruction 

2. More in-service training for public school 

personnel 

80Herrlch, £&. £it., pp. 138-139- 8lIbld.. p. li*l. 
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3» Reduction in teaching load or other duties of 

cooperating teachers. 

Suaanary 

Boa# of the conclusions of college authorities on the 

selected areas of off-campus student teaching appear to be 

1« The publie schools offer a highly desirable place 

for an off-campus student-teaching program. 

2. The publie schools owe a certain degree of pro-

fessional obligation to the teaching profession, to the 

extent of sharing with teacher-educati on institutions the 

responsibility of developing good facilities for the 

laboratory-experlenee phase of the teacher-education 

program. 

3* Preliminary agreements should include and provide 

for 

a. Flexibility of agreement 

b. Close cooperation between the two institutions 

c• Cooperatively developed and evaluated plans 

d. Provision ©f certain facilities and teaching 

aids by the college to the publie schools 

e. Control of the public school curriculum to 

remain with the publie schools 

4. The selection of student teachers in public schools 

is the responsibility of the teacher-education Institutions. 

5. fhe selection of the cooperating teacher by the 

eollege should be based on 
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a. Willingness to participate 

b. Ability 

o. Professional interest 

&. Interest in people 

e. Advices of public school administrators 

Workshops are one of the moat desirable methods of 

orientation of public school personnel, community, and 

public school students prior to the inauguration of an 

off-campus student~teach!ng program In the public school. 

7. Effectual conferences can go a long way toward 

solving most of the problems arising In a cooperative pro-

gram of off-campus laboratory experiences. 

8. Off-campus student-teaching programs in general are 

highly satisfactory to all concerned, and results of the 

program can be determined through questionnaires* surveys, 

and interviews. 

9. The function ©f the college supervisor is to 

a. Visit student teachers at work frequently 

b# Work closely with cooperating teachers 

c. Hold meetings with student teachers and co-

operating teachers 

d. Help solve problems arising out of the program 

•« Induct young people Into the profession In a 

desirable manner 

10. Changes within public schools because of the 

presence of off-campus student-teaching programs should 

include 



50 

&» S®e®ssary ©h.®ag®a i n inst ruct ion 

b. More in-service training for pablic school 

personnel 

c» Reduetion I n teaching load, or other duties 

of cooperating teachers. 



CHAPTER III 

0PIMX01IS OF PUBLIC SCHOOL ADMINISTRATORS OH 

CERTAIN ASPECTS OP OPP-CAMPOS 

STUDEMT-TEACMING PROGRAM 

In an effort to determine the opinions of public 

school administrators on certain aspects of the off-campus 

student-teaching program, a questionnaire was prepared 

and sent to the administrators (superintendents and 

presidents of school boards) of the public schools within 

a fifty-mil© radius of Denton* Texas, The only limita-

tion as to selection of schools to be Included was that the 

school system selected must Include a secondary school* 

After a thorough examination fifty-nine schools were 

designated to be included in this survey. 

The questions included in this questionnaire were con-

structed and selected because of their relatedness to the 

aspects of the off-campus student-teaching program that 

are being included in this study. In each of the questions, 

opportunity was given for a choice or combination of 

responses. An opportunity was also offered to mates com-

ments or choices other than those included In the question-

naire. 

51 
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The responses tram public school superintendent s or 

their chosen representatives were 90 per cent of the total 

questionnaires sent and the responses fnm chairmen of Ida© 

school hoards ware approximately 60 per cent of the original 

number mailed. It is to he noted that the respondent 

public school superintendents were divided almost equally 

from an experience standpoint in the off-campus student-

teaching program# As a consequence, the two groups of 

public school superintendents were treated separately in 

the tabulation of results. 

Determination of a Desirable Place for 
Training Future Teachers 

In trying to detemlne the opinions ©f public school 

administrators on a desirable place for student teaching, 

a Question was included In the questionnaire which offered 

several choices of locations. The responses to this ques-

tion regarding the location of this phase of laboratory 

esqperiences are tabulated in Table 1 of this section. 

The responses to this question are of high interest 

because all three groups of public school adminlstrators 

selected off-campus student teaching as their choice for 

the best method of training future teachers. The esupina-

tion of teaching In laboratory and off-campus schools 

was chosen as the second best method of preparing teachers, 

and Intern®ship was the third choice. It is noteworthy 
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that student teaching in laboratory schools alone received 

no votes frees, public school superintendents and only two 

votes from board members. 

Certain questions were included in the questionnaire 

to the administrators with the purpose of trying to de-

termine the presence of any degree of professional obliga-

tion to the teaching profession in the development of good 

facilities for off-campus student-teaching programs. One 

question wis directed to administrators* own feeling of 

obligation, and another question was asked regarding 

their own observation or opinion as to the feelings of 

public school personnel in this matter. Their responses 

to these questions are listed in Table 2. 

The responses to these two questions are positive and 

the results are very revealing* It is apparent that all 

the groups of public school administrators feel a high 

degree of professional obligation t© the teaching profes-

sion in the assistance of preparing future teachers. 

These administrators also indicate a strong belief that 

public school personnel also share tills sense of profes-

sional obligation. 

An effort was made further to determine the feelings 

of public school administrators regarding their opinions 

on what Is or would be the results from the presence of 

sii ofr-campus laboratory program in their own schools. 

The responses were emphatic and almost 95 per eent of the 
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respondents expressed the belief that such a program would 

result in a definite advantage to both th© public school 

and the teacher-education institutions. Some of the 

responses were as follows; 

If handled correctly the program will be ad-
vantageous to all concerned. 

fhe local teachers could profit from the as-
sociation with young teachers with new ideas. 

Our results have always been very satisfactory, 

I feel that the program has a tendency to 
emphasize the value of good teaching to both old 
and new teachers, 

fhus, it appears that the conclusions that public 

school administrators are agreed upon are 

1. The public schools offer a highly desirable place 

for an off-campus student - teaching program. 

2. The public schools owe a certain degree erf* pro* 

fessional obligation to the teaching profession, to th© 

extent of sharing with teacher-education Institutions 

the responsibility of developing good facilities for 

the laboratory-experience phase of the teacher-education 

program. 

Preliminary Agreements 

Public school administrators in general appear to be 

quite aware that to effect and maintain a high degree of 

cooperation between the public school and teacher-edueation 
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institutions a complete understanding of responsibilities 

and duties is necessary. Many educators are agreed that the 

best way to achieve a full sens® and knowledge of these es-

sentials is through agreements mad® prior to th® inaugura-

tion of a new program. 

In trying to determine the opinion of public school 

administrators regarding preliminary agreements* questions 

were asked as to what type the preliminary agreements should 

be, what they should include, and whether the public school 

should advise with the teacher-education institution in the 

development of the curil culum. The responses were most re-

vealing. Th© fact that every area suggested received 

numerous check marks emphasizes the feeling that th® agree-

ments, of necessity, must be rather comprehenalv©. fhes® 

responses are listed in Table 3. 

It can readily be seen that the majority of all three 

groups of public school administrators are agreed that the 

most desirable type of preliminary agreement Is a flexible 

plan subject to iasaediate change upon approval of both 

parties and that the plan preferably would be unwritten. 

It is noteworthy to observe that the more experienced 

groups tended to refrain from written contracts. 

An effort was made to determine some of the elements 

to be agreed upon in the preliminary agreements. In mi# 

effort a question that suggested several elements was 
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offered and resulted In the selection of all areas sug-

gested. Nearly all of the respondents made multiple choices 

of the areas offered. These responses are listed in fable 

She frequency of respondent choices in the areas of-

fered indicate that public school administrators consider 

all of the areas to be important in making preliminary 

agreements between the cooperating groups. The area of 

a definition of responsibilities received the most numerous 

selection indicating perhaps that it is the aost pertinent 

element of the agreements. The determination of the length 

©f the off-campus student-teaching program for individual 

student teachers received the second largest number of 

choices indicating It to be of prime importance, and the 

other areas were selected in almost identical frequency. 

This may be indicative of the relative importance placed 

upon them in the matter of preliminary agreements prior to 

the inauguration of the off-campus student-teaching program, 

Still another aspect that was investigated was the 

question of whether or not the public schools should con-

sult or advise with the teacher-education institutions in 

the development ©f the curriculum, although by state law 

this development was within the province of the public 

schools, liable 0 shows the responses to this direct 

quest! on. 
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13a® results are indicative of the feeling that in 

order to effect and maintain a high degree of cooperation 

In the program of off-campus student teaching. It is ad-

via able to cooperate with the teacher- educati on institution 

in the development of the curriculum. However, it is to 

be noted that the more experienced group had stronger 

feelings regarding the cooperative effort in curriculum 

development, perhaps the experiences of the group have 

shown a leek of ill effects following ©ooperative develop-

ment. 

It thus appears that some conclusions upon which 

public school administrators are agreed in the matter of 

preliminary agreements are as follows! 

1. A flexible agreement is most desirable for close 

cooperation between the two institutions. 

2. Cooperatively developed plans are of great value. 

3. The college should provide certain facilities and 

teaching aids to the public sehool. 

if, Control of the curriculum should remain with the 

public schools «faere it is tow vested by law with the 

teacher-education institution in an advisory capacity. 

Selection of Student Teachers 

The responses to the questionnaire give a positive in-

dication that there is an admission that the selection .of 

the student teacher rests primarily with the teacher 
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education, institution. In fast* over three fourths of the 

responding group agreed that this was true; h w e w , vir-

tually all of the respondents were equally emphatic in their 

contention that their approval of the ones selected was 

necessary and was t© be based upon several factor#* The 

results of the questions relative to the factors to be used 

are tabulated in fable 6. The frequency of selection of 

certain of the factors listed indicate that appearance, 

maturity of the student teacher# scholastic ability, 

health and physical condition, and emotional stability 

received the most attention whereas the remaining factors 

had much less emphasis placed upon them* 

One superintendent said of the faetor of religious 

affiliation, ̂ MaJces no difference as long as the student 

teacher expresses a belief in the deity." Mother said 

regarding health and physical condition, "These factors 

are always to be considered." k school board president 

said, "Appearance is important, not only t® the administra-

tors, but to students also.® 

It thus appears that some conclusions publie school 

adminlstrators are agreed upon are 

!• The selection of student teachers in public 

schools is the responsibility of the teacher-education 

institution® • 
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2. This selection Is subject to the approval of the 

public school administrators #10 in turn are guided by 

such factors as 

a. appearance 

b. scholastic ability 

c. emotional stability 

d# maturity 

®. health and physical condition 

Selection of Cooperating Teachers 

the responses to the questionnaire indicate that ap-

proximately 82 per cent of the total group of administra-

tors feel that the selection of the cooperating teacher 

needs further exploration. Apparently the public school 

administrators feel that they should have more voice in 

the selection of the cooperating teacher to be used. Ihen 

asked to indicate which factors they would consider in the 

selection of cooperating teachers in their own schools, 

the administrators gave varying factors as their criteria. 

These are listed in Table ?. 

These results are indicative of fee presence of a 

strong feeling that certain factors would have a definite 

tendency to make for a better cooperating teacher, fh# 

elements given importance appear to be 

X* Ability t@ work with otters 

2. Desire to participate 
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3. Familiarity with program 

If, faried eagperien©®. 

The remaining elements, age, bm, and 1 aigth of experience 

were given only minor importance. 

It thus appears that some conclusions public school 

administrators are agreed upon are 

1. The selection of cooperating teachers to be used 

in, an off-campus s tudent - teaching program should be made 

cooperatively between the public school administrators and 

the teacher-education Institutions. 

2. This selection should b# based upon such factors 

possessed by the individual classroom teacher as 

a. ability 

b. desire to participate 

c. experience 

d. familiarity with program 

Orientation 

In an effort to determine the opinions of public school 

administrators regarding the need for the orientation of the 

groups to be affected by the inauguration of an off-campus 

student*teaching program, certain questions were asked of 

the public school administrators. The responses show that 

approximately $$ per cent of each of the three groups ques-

tioned indicate the presence of a need for the orientation of 

the comnmnifcy, public school pupils, and public school faculty. 
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The effort to investigate farther the orientation 

process was continued by asking the entire group what they 

considered to be the best methods of orienting the community 

to a program of off-campus student teaching* The results are 

tabulated In Table 8* 

These results are Indicative of the felt need of orienta-

tion of the community, with the actual instruments of this 

process to be varied. The results show that perhaps the 

most desirable method of orientation is through the us© ©f 

local ne TO pap era, school boards Infomlng patrons, public 

meetings of the community, and civic leaders In the order 

named. Thus* it may be seen clearly that each group con-

siders orientation of the community necessary, prior to the 

inauguration of the program Into the public school. 

The effort to determine the methods of orienting public 

school pupils followed a similar procedure, The public 

school administrators were asked certain questions relative 

to their opinions upon the best method of orienting public 

school pupils to an off-campus student-teaching program. 

The responses to the questions are listed In fable 9, Thus, 

it may be seen that public school administrators feel that 

the best method to orient public school pupils to an off-

campus student-teaching program Is through classroom 

teachers* with the use of the school paper, assembly 

programs, parents, and a combination of methods being 

desirable In the order named. 
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The question ©f how to orient public school teaching 

personnel was confined to the groups of a dsainia tra tor a with 

experience in an off-campus student-teaching program, Their 

responses ar® listed in liable 10, 

TABLE 10 

METHODS SELECTED BY PUBLIC SCHOO, AEMINISTHATCKS 
WITH KXPEBIEHCB IH 0PF-CAMPU5 STUD1HT-T1ACHING 
PKO&RAMS TO OBIEST PUBLIC SCHOOL TEACHING 

PBRSOBHSL 

Method 
Experienced 
A<fcilnlstrators 

Huxober Per Cent 

Conferences 2k 1̂ 6 

Workshops 8 15.5 

General orientation 
program a 15*5 

In-service training 12 23 

These results are clearly indicative of th® feeling 

that orientation of public school personnel can best be 

achieved through conferences,with the methods of in-

service training, workshops, and general orientation 

programs being next in importance,, 

It thus appears that 3am conclusions publio school 

administrators are agreed upon are 

1* There is a definite need for the orientation of 

community, public school students, and public school teach-

ing personnel. 
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2. The orientation may best be achieved through devices 

peculiar to each group, auah as 

a. orienting community by use of newspapers, 

school boards, public meetings, and civic leaders 

b. ©rlentiag public school pupils by us® of 

school paper, classroom teachers, assembly programs, 

and parents 

e. orienting public seh®ol teaching persona©! 

through use of conferences, workshops, in-service 

training, and general orientation programs. 

Solving Problems 

The solutions of problems arising from the off-campus 

student-teaching program are of first importance among 

the duties of public school administrators In a coopera-

tive program* Theoretically, most of the problems arising 

as a result of the presence of an off-campus student~ 

teaching program will be solved or accounted for through 

the preliminary agreements already discussed. However, 

there is the question of solving problems that arise from 

a student teacher's personality defect® or his poor skill 

in ecomanleation* 

The effort to determine the opinion of public school 

administrators regarding the problem-solving technique to 

be used in an off-campus s tudent - teaching program included 
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a question wife several alternate answers. The responses 

to this opes felon are tabulated in fable 11. 

An inspection of the t able shows quit© clearly that 

public school administrators feel that most of the problems 

arising frora Mi# student teacher's deficiencies can be 

solved by remedial instruction through conferences with the 

cooperating teacher and the college supervisor. Only a few 

of the public school administrators favor transfer to 

another public school, and a negligible number would con-

sider removal of the student teacher fro® the program ex-

cept as a last resort. 

It thus appears that a conclusion that public school 

administrators are agreed upon is 

1. Conferences can go a long way toward the solution 

of most of the problems arising among student teachers 

la a cooperative program of off-can pus laboratory experi-

ences . 

Determination of Results 

In trying to detannine what the results of off-campus 

student-teaching programs are or would be in individual 

public schools* m e of the questions in the questlonnaire 

asked the public school administrators with experience in 

the pro gram what they had found the results to be in their 

schools. The inexperl ©need group ®ere asked #iat they had 

observed or believed the results from the program would be. 



Ik 

r-i 
r* 

< g-» 

© < B 

© o 
mm3H 

«a 

1 
o « J 

IS1 
02 

•O o 
0 4* 
& 0 
n % • -p 
*4 m 

S 3 

II 

I t 
m 
m 
o 
U 
m 

m 

48 
£t 
# 
O 
N # 
ff t 

9 
# 

K 

4» 

O 
IN 
# ; 

M 

*8 

# J8 

c*t 
m 1± 9*\ m 

O 
#4 

r» H 
r * 

£*l 
*n 

O CO 
* © 

t**> m 
r4 

0% CM 

UN U\ * * 
ce CO 
tA 

CH #*i 

43 

St 2 
s l 
S " 

o 
fc«H « 
#r*f i t 

H 
£ 



1$ 

fhe responses were unanimous in the assertion that much 

good was being derived frota this program. It is of con-

siderable importance and highly significant that then* were 

not any dissenting responses. However, several administra-

tors qualified their responses in this maimer: 

If handled properly only good results will be 
obtained* 

The program will be as good as the guidance. 

We have found that students in our school like 
the program and that good results are being obtained. 

fhe student-teaching program has created new 
interest among our teachers* pupils, and patrons. 
We are well pleased. 

It thus appears that a conclusion public school ad* 

ministrators are agreed upon is 

1. Off-campus student-teaching programs, in general, 

are highly satisfactory to all concerned, and good result s 

are being obtained in public schools. 

Function of the College Supervisor 

In order to achieve and maintain a high degree of 

cooperation between the public schools and the teacher-

education institution in off-campus student- teaching 

programs, it is necessary to have an understanding ©f the 

duties or functions of the college supervisor. The im-

portant role that he plays in the program and his ability 

to function properly without restraint are essential to the 

success of the program. 
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la the process of tiding to d#t»iaiBe the opinions 

of public school administrators upon the function of the 

college supervisor, a question u s included ia the ques-

tionnaire which asked specifically what kind of services 

they thought the college supervisor should render, fhe 

responses to this questi on are tabulated In fable 12* 

From an analysis of th® tablef It Is evident that 

public school administrators feel that the primary fanetlon 

of the college supervisor Is to coordinate th® activities 

of th© college and th© public school in this program, «hereas 

the other functions of working with student teachers and 

cooperating teachers received only a little less emphasis. 

It is significant tfcat all of the areas listed received 

a considerable selection* This suggests that the functions 

of the college supervisor are numerous. 

It thus appears that a conclusion public school ad-

ministrators are agreed upon is that the ftaictlon of 

the col leg© supervisor is to 

1. Supervise the activities of the teach©r~education 

institution and th® public school in "tills program 

2, Work closely with student teachers 

3« Work closely with cooperating teachers 
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Changes within labile Schools 

Obviously, the inauguration of a new program into the 

public schools would r© cessitate some changes within those 

spools participating. In order to try to determine the 

areas of change id thin those pa rticipating public schools, 

certain qu@sM.QKis top® included in th» questionnaire. 

The question of whether or not the cooperating public 

school teacher would have any less responsibility for the 

conduct and progress of his students in a cooperative pro-

gram was asked. In every instance except seven the response 

was negative. This, of course, indicated tlmt there was 

no change in the degree of the responsibility toward the 

public school students. 

It has already been established la another section 

that curricula revision and instruction resulting from that 

revision would be made upon the advice of the college to 

the public school sad that these advisements should be 

in the foim of suggestions and not in the form of directives. 

It is obvious that in a program of off-campus student 

teaching, the cooperating teacher performs an important 

part. The inclusion of additional duties indicates a 

change within the public school. Consequently, a question 

was asked regarding changes in the cooperating teacher*s 

schedule. The results are listed in Table 13. 
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Fr®a Table 13 it can be seen that many public sehool 

administrators feel that the cooperating teacher's schedule 

should probably be changed and that the change do©3 not 

necessarily have to be in teaching load bat rather Might 

well be a reduction of other duties. The fact that ttoe 

area listed as "other reductions" received considerabl© 

selection la pesh&ps indicative of a need for further 

exploration. 

A response was sought in tibia deteimination of the 

opinions of public school administrators regarding the 

reward for the cooperating public school teacher. The re-

sulting answers were most interesting and are listed in 

fable li|.. 

This table shows quite clearly that many public school 

administrators consider the reward of self satisfaction to 

be all that is necessary to give cooperating teachers. 

Only a few administrators favored an honorarium of money 

and a slightly larger nurober favored a reduction in either 

sponsorship or extra-curricular activities or teaching load. 

It is also noteworthy that lij. per cent of the experienced 

administrators felt that no reward was necessaxy. 

It would thus appear that seme conclusions public 

school administrators are agreed upon are 

1. Perhaps the cooperating teacher should have a 

reduction in certain duties other than teaching. 
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2. The reward of self satisfaction and not erf money 

may be sufficient for the cooperating teachers. 

StBffinary 

Seme of fcls© conclusions of public school adralnlstratora 

on the selected areas of off-campus student teaching appear 

to b® 

1. fkm public school a offer a highly desirable place 

for off-campus student teaching. 

2. The publle schools owe a certain degree of pro-

fessional obligation to th® teaching profession to the 

extent of sharing with teacher-education institutions th© 

responsibility of developing good facilities for the 

laboratory~e:xperi©nee phase of the teacher-education program. 

3» A flexible agreement Is necessary. 

k* Close cooperation between the two Institutions is 

desirable. 

5. Cooperatively developed and evaluated plans are 

of great value. 

6. The college should provide certain facilities and 

teaching aids to the publle schools* 

7. Control of the curriculum should remain with the 

public schools. 

8. Th® selection of student teachers to be used in 

publle schools is the responsibility of the teacher-

education institutions. 
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9. Tills selection is to be subjeet to the approval of 

the public school administrators irtio are In turn guided 

by such factors as appearance# abilities, maturity, and 

other personal qualifications possessed by the student 

teacher* 

10. The placement within public schools should be done 

cooperatively between tiie two institutions, 

11. The selection of cooperating teachers to be used 

in an off-campus student-teaching program should be done 

cooperatively between the two institutions. 

12. This selection should b© based upon certain factors 

possessed by the individual classroom teacher* 

13. There is a definite need for the orientation of 

the cqusnunlty, public school students, and public school 

teaching personnel prior to the inauguration of a co-

operative program within the public school, 

14. The orientation may best be achieved through 

devices peculiar to each group* 

15. Conferences can go a long way toward the solution 

of most of the problems arising among student teachers in 

a cooperative program of off-campus laboratory experience. 

16. Off-campus student teaching in general is highly 

satisfactory to all concerned and good results are being 

obtained in the public schools. 
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17 • The function of t h e college supervisor i s to 

synchronize tli® activities of the two Institutions i n re-

lation to til® off-campus teaching program, work c l o s e l y 

wi th student teachers and coopera t ing teachers, and a s s i s t 

i n t h e solution of problems a r i s i n g a s a r e s u l t of t h e 

program. 

18 • C e r t a i n ehanges i n i n s t m e t i o n o c c a s i o n a l l y have 

t o be made. 

19. More i n - s e r v i c e t r a i n i n g f o r p u b l i c school t e a c h -

i n g p e r s o n n e l i a a d v i s a b l e . 

20, The c o o p e r a t i n g teacher should have a r e d u c t i o n 

i n c e r t a i n d u t i e s o t h e r t han t e a c h i n g . 



CMPfBII IV 

THE immmmim w THE OPINIONS OF COILEGE AUTHORITIES 

AID PUBLIC SCHOOL ADMINISTRATORS ON CERTAIN ASPECTS 

OF TBS OFF-CAMPUS STUDENT-TEACHING PSOGHAM 

In this chapter an effort was made to Integrate some 

of the opinions of public school admlni strators and college 

authorities on certain selected aspects of the off-campus 

student-teaching program. The m m m v f of the opinions of 

the college authorities listed in Chapter II and the sum-

mary of the opinions of the public school administrators, 

whose responses are presented in Chapter III, were employed 

as the chief instruments to guide this integration. In 

many instances the opinions of the two groups coincided, 

in several other instances one group would be in agreement 

to a greater degree than the other, and in only a few 

instances were there evidences of complete disagreement. 

This integration of opinions was made la each of the se-

leeted areas used in the preceding chapters. 

Detemination ©f a Desirable Plaee for Training 

Future Teachers 

College authorities appear to be in agreement that off-

campus student teaching is highly desirable and is perhaps 

better than merely doing student teaching in laboratory 

AS 
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schools* However, many authorities are of the conviction 

that a combination ©f off-campus student teaching and team-

ing in the laboratory school on the campus is the b est 

method. Virtually all college authorities appear to feel 

that some off-campus laboratory essperlences are necessary 

In the preparation of future teachers and t2iat# dependent 

upon certain factors such as proximity and readiness, the 

public schools offer a highly satisfactory and desirable 

place for these off-campus laboratory experiences. 

On the same subject# public school administrators 

also appear to be in agreement tiiat the best method of 

preparing future teachers is by off-campus student teaching 

in public schools and they too apparently feel that a com-

bination of off-campus student teaching and student teaching 

in laboratory schools on the campus is the second best 

method of preparation. 

College authorities in general apparently are re-

luctant to place a hi#i degree of professional obligation 

uP°n the public school teaching personnel regarding the 

responsibility of the teaching profession in developing 

good facilities for the off-eaiapus laboratory-experience 

Phase of teacher education. However* public school ad-

ministrators are not hesitant in this matter, fhe re-

sponses from the questionnaire clearly indicate that public 

school administrators accept this professional obligation 

and believe that the same feeling exists among public 
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school teaching personnel. Prom this feeling of doubt and 

uncertainty among the college authorities and the quick 

and positive ac ceptance of responsibility on the part of 

public school administrators, one may conclude that public 

school adminis trators have seen the need for batter 

prepared future teachers than has generally been supposed 

by college authorities. Perhaps research or investigation 

as to the attitudes and feelings of public school adminis-

trators has been neglected. 

It thus appears that some conclusions college authori-

ties and public school administrators are agreed upon are 

1. The public schools offer highly desirable places 

for off-campus student-teaching programs. 

2. Public schools owe a certain degree of profes-

sional obligation to the teaching profession to the ex-

tent of sharing with the teacher-education Institution 

the responsibility of developing good facilities for the 

laboratory-experience phase of teacher education. 

Preliminary Agreements 

In the witter of preliminary agreements there is 

little or no conflict of opinions between the college 

authorities and public school administrators. Both groups 

are of the positive opinion that there is a definite need 

for a flexible plan said that Mils flexible plan is unwritten 

and may be subject to immediate change upon agreement of 
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both parties concerned. Both groups are in agreement that 

certain decisions ©n policy* responsibilities, and termina-

tion of program should he understood and agreed upon prior 

to the inauguration of an off-campus student-tcaching pro-

gram in the public school. 

College authorities and public school administrators 

both feel that the college should make provision for cer-

tain facilities and teaching aids to be used by the public 

schools in a cooperative program of off-campus laboratory 

experience. 

In the matter of curriculum selection, again both 

groups appear to feel that the responsibility of selection 

of curriculum rests primarily with the public school 

and both groups feel that it is advisable for the college 

to be in an advisory capacity in this selection prior to 

and during an off-campus student teaching program. 

It thus appears that some conclusions college authori-

ties and public school administrators are agreed upon in 

the area of preliminary agreements are 

1. Agreement on a flexible plan is necessary* 

2. Close cooperation between the two Institutions 

is desirable. 

3. Cooperatively developed plans are of great value* 

Ij.» The college should provide certain facilities and 

teaching aids to the public schools. 
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Curriculum selection and control continue to rest 

tilth the public school. 

Selection of Student Teachers 

There Is an admission by public school administrators 

that the selection of student teachers is the province of 

the teacher-educatlon institution, This feeling coincides 

with the expressed opinions of ©©liege authorities. How* 

ever, public school administrators are emphatic In their 

contention that their approval ©f the ones selected to 

work In their own schools Is necessary and is to be based 

upon such factors as emotional stability, scholastic 

ability* appearance, health and physical condition, and 

maturity. Riey further contend that they should have a 

voice In the placement of student teachers In their owi 

schools. 

It thus appears that some conclusions college authori-

ties and public school administrators are agreed upon in 

the matter of selection of student teachers are 

1* 3Sie sel ectlon of student teachers to be used ̂  

public schools Is the province of th® t each© r- educat ion 

institution. 

2m This selection of student teachers Is to be sub-

ject to the approval ©f the public school administrators 

in tbose schools they are t© be placed* 
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3, The placement of student teachers within public 

school3 Is to b© done cooperatively between the two in-

stitutions. 

Selection of Cooperating Teachers 

In Chapter II the feeling was expressed that ©oll@g© 

authorities considered the selection of cooperating teachers 

to be their responsibility. In Chapter III an indication 

was noted that public school administrators felt that the 

selection of cooperating teachers needed farther explora-

tion. These public school administrators also indicated 

teat perhaps they should have more voice in this selection, 

and listed some factors that they would use in the se-

lection of cooperating teachers to be used in an off-

campus student-teaching program in their own schools. 

those factors are ability to work with others# desire to 

participate, familiarity with program, and varied experi-

ence. 

It appears reasonable then that in a program that is 

dependent upon close cooperation between the two insti-

tutions, a cooperative effort on the part of both of the 

participants would be desirable in this selection ©f co-

operating teachers. 

It thus appears that some conclusions college authori-

ties and public school administrators are agreed upon are 
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!• fhe selection of cooperating teachers to be used 

la an off-campus student- teaching prog raw should be raa de 

cooperatively between the publio school adiainlstrators ais$ 

the teacher~education institutions. 

2. This selection should be based upon certain factors 

possessed by the Individual classroom teacher. 

Orientation 

Both the college authorities and the public school 

administrators appear to be in agreement in the matter of 

orientation prior to the Inauguration ©f an of f-campus 

student-teaching program into the public school* Both 

groups consider the orientation of community, public school 

teaching personnel, and public school pupils to be nec-

essary to the achievement of the best results and most 

effective cooperation in a cooperative effort of this type. 

College authorities consider workshops as being one 

of the best devices of the orientatlon of publio school 

teaching personnel, and the public school administrators 

also subscribe to this feeling; however# they also list 

other in-service training a# being desirable. 

Public school administrators list newspapers, school 

boards, public meetings, and civic leaders as being the 

best methods of orienting the eoaamunity to a program of 

off-campus laboratory experiences; the college authorities 

list no preference as to methods. Public School admlniatra* 

tors list use of school newspapers* classroom teachers, 
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assembly programs, and parents as the best methods of 

orientlag public sehool pupils; college authorities have 

no preference of methods. 

It thus appears that some conclusions college authori-

ties and public sehool administrators are agreed upon in 

the matter of orientation are 

1, There is a definite need for the orientation of 

the community, public school pupils, and public sehool 

teaching personnel prior to the inauguration of as off-

campus student-teaching program. 

2* 1'his orientation may best b© achieved throw#* 

the use of certain devices peculiar to each group. 

Solving Problems 

Both the college authorities and the public school 

administrators are in complete agreement that perhaps the 

beat method of solving problems is through the use of 

conferences# The effective use of conferences apparently 

has tii® tendency ©f solving problems existing and even of 

solving problems before they occur. 

to© public school administrator observed, nWe seidcrat 

find a problem or situation that cannot be solved through 

the use of conferences between the cooperating teacher* 

student teacher, and college supervisor*" Another says, 

"Usually the problems bothering the student teacher can be 

solved after a few talks and explanations.tt 
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5he col leg® aut4iorltS. es listed la Ch*pt«r ITL have 

not©d that frequent conferences, daily or weekly, have the 

tendency to solve problems before they actually occur. 

Therefore, this group of educators apparently feel that 

effectual and frequent conferences are most desirable. 

It thus appears that a conclusion feat college 

authorities and public school administrators are agreed 

upon in the matter of solving problems arising as a result 

of the presence of an aff-eampU3 atudent-teaching program 

is 

1. Conferences are the best method of problem solving 

in this program. 

Determination of Results 

Another aspect of the off- campus stud en t- teaching 

program that is readily understood is the area of the de-

termination of the results of off-campus laboratory experi-

ences in pub lie schools. la Chapter II it was noted that 

college authorities have found that the teacher-edueation 

institutions, cooperating teachers, public school adminis-

trators, public school pupils, and the student teachers 

themselves are obtaining very satisfactory results froa the 

off-campus student-teaching program in public schools. 

The devices used in their determination were essentially 

questionnaires, surveys, and interviews. 
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to the other hand, th® responses to the questionnaire 

sent to th© public school administrators indicate a similar 

attitude on the part of this respondent group. Th© very 

fact that their response was unanimous in the assertion 

that much good was being derived from, off-campus student-

teaching programs gave emphasis to the feeling that highly 

desirable results could be and were being achieved from 

this program in public schools. The presence of a newly 

created interest mx the part of students* teachers# and 

c<wmunity in th© program probably accounts for a good 

portion of the results being stained* 

It thus appears that some conclusions college 

authorities and public school administrators are agreed 

upon regarding the determination of the results of off-

campus student-teaching programs are 

1. The program Is highly satisfactory to all con-

cerned. 

2* Good results are being achieved in public schools. 

Function of the College Supervisor 

College authorities have listed seme of the quali-

fications that Bust be possessed by th© college supervisor 

as followsi 

1. A knowledge of public relations 

2• An ability to work with school people at all 

levels 
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3. An ability to inspire confidence in the program 

b,. A background in ©valuation 

5* A willin®aa»s to trawl 

The possess ion of these qualifications is rattier in-

dicative of some of the funotiona that college authorities 

feel that the college supervisor stiosild perform. Briefly, 

some of tlm opinions of the group of college authorities 

cited in Chapter II are that some of the f met ions of the 

college supervisor are to 

1. Put infe© practice sera® of the best theories in 

education 

2. Cooperate closely with student-t caching prog rem, 

cooperating teacher, and public school administrator 

3. Supervise the program 

If# Hold frequent conferences 

$* Help a®lve problems arising became of the presence 

of the program 

6* Induct young people into the program in a desirable 

manner. 

The responses to the questi onnalre sent to public 

school administrators indicated that this group felt that 

the chief functions of college supervisors in a cooperative 

program of off-campus student teaching were to 

!• Coordinate the public schools and teacher-education 

institutions 
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2. Work closely v&th student teachers and o ©operating 

teachers 
i 

3. Assist In solving probleas. 

It thus appears that so®© conclusions college authori-

ties and public school administrators are agreed upon 

regarding the functions of the college supervisor are 

that duties include the following activities: 

1.Synchronize the activities of the public schools 

and the teacher-training institution. 

2m Cooperate closely with the student teacher and 

the cooperating teacher. 

3. Assist in the solving of problems arising out of 

the program. 

If. Induct young people into the profession in a 

desirable manner. 

Changes within the Public School 

Both groups of educators used in this study apparently 

are agreed that the presence of a laboratory-experience 

program In public schools often results in soate necessary 

changes In instruction in the public schools and also in 

toe teacher-education instltutlon* Both group® also feel 

that additional in-service training is necessary to the 

achievement of the best results from this program. 

Another area that both groups are in agreement upon 

is the adjustment of the duties of the cooperating teacher* 



97 

The college authorities appear to feel that a reduction 

of teaching load is indicated, whereas the public school 

adialni s tra tors appear to feel that a reduction of spo»~ 

a or ship of extra-curricular activities would be sufficient. 
! 1 " 

The college authorities appear to feel that the reward 
• ' 

of the cooperating teacher should include professional 

recognition, self-aatisfaction* and some salary reward. 

The public school aetainlstrators, however, appear to feel 

that the regard of self satisfaction is sufficient and that 
E 

no salary increase is necessary. They further appear to 

feel that professional recognition will follow as a result 

of being selected to be a cooperating teacher and also 

that such recognition will follow as a result of a job 

well done. 

It thus appears that some conclusions college authori-

ties and public school administrators are agreed ypm 
regarding changes la public schools are 

. * 

1, Certain changes in instruction occasionally need 

to be made. 
2* in-servlee training for public school teaming 

personnel is advisable. 

3. Adjustment In teaching load or other duties ©f the 

cooperating teacher is necessary. 

A decision upon reward t© the cooperating teacher 

is needed. 
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Stannary 

There is apparently & high degree of Agreement between 

college authori ties arid public school personnel concerning 

the selected areas of this study. There is# however, some 

evidence of the need of further investigation into certain 

of the areas in shich there appears to be m e lack of 

understanding• Some of these areas are changes within 

the public school, selection of cooperating teachers, and 

final placement of student teachers# 



CHAPTER V 

MMM&W, CONCLUSIONS, AID BECOMOBMBATIOHS 

There Is apparent need, for continued study and ex-

ploration of the relationship between the teacher- edncati on 

institutions and th® public school administrators in off-

campus student-teaching programs, This point has beeom© 

increasingly more evident as this parti cular study has 

progressed. Consequently, certain conclusions have been 

reaped, and the establishment of staae guiding principles 

for public school administrators and college authorities 

to use in off-campus student-teaching programs has been 

recommended. 

Summary and Conclusions 

It was the purpose of this study to find opinions on 

and answers to certain questions concerning selected areas 

of the off-campus student-teaching program. These answers 

and opinions have led to the following avmxmrj and con* 

elusions: 

1. There is close agreement between college authorities 

and public school administrators in such areas of the pro-

gram as preliminary agreements, selection of student 

99 
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teachers, orientation, locale and method of training future 

teachers, arid determination of results. 

2. In tii© areas where some difference of opinion oc-

curred, this difference of opinion was, in general, between 

those administrators with little or no experience in a 

cooperative program and those with more experience. 

3« There are certain areas of the off-campus student* 

teaching program in mfalch a general agreement is lacking. 

These are development of the curriculum in a cooperative 

program, selection of cooperating teachers, and changes 

within the public school because of the presence of an 

off-campus student -teaching program. 

4. The Integration of the opinions of college authori-

al®8 public school adainistratorg on the selected areas 

was possible and resulted in tfae following conclusions; 

&• Public schools offer a highly desirable 

locale for the training of future teachers. 

b, Off-campus student teaching is desirable In 

the training of future teachers, 

©. Public school teaming personnel are feeling 

an increasing sense of professional obligation in the 

preparation and training of future teachers, 

d. Preliminary agreements should be developed 

cooperatively between the teacher-education Institution 

and the public school administrators. 
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e« Agreements should be reached concerning the 

responsibilities of each group prior t© the inaugura-

tion of th© program. 

f. The selection of the student teacher is the 

pro vine® of the college, but the approval of the in-

dividual to be used In th® public school must be 

obtained from the public school administrator. 

g. Cooperating teachers should be cooperatively 

selected with certain specified qu&lifieations to 

serve as a guide* 

h. A thorough program of orientation of the 

groups concerned is advisable, and c ertain devices 

peculiar to each group should be used to achieve 

this end. 

i« Conferences are highly desirable in solving 

problems that arise during the off-csapus student-

teaching program. 

J. The off-campus student-teaching program can 

and is achieving highly satisfactory results in 

public schools, 

k. The functions college supervisors should 

assume are t© assist in solving problems, hold 

conferences, work for close cooperation between the 

college and the public school# and help induct young 

people into th® teaching profession in a desirable 

manner. 
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1. Only a relatively few changes la the public 

school are necessary as a result of the presence of 

the program# 

nu A decision, upon reward and adjustment of 

teaching load for the cooperating teacher is needed. 

5. Some college authorities apparently are presently 

unaware of the growing sense of professional obligation 

public school teaching personnel are feeling in relation 

to the off-campus student-teaching program. 

Recoramendati ons 

In view of the findings of this study, the following 

recomaendktiona are made to public school administrators 

and college authorities: 

1. College authorities and public school administra-

tors preparing to enter a student-teaching program should 
- { 

' -V . ' 

study cooperatively such aspects of the program as were 

included in the present study. 

2. In those off-campus student-teaching programs in 

which problems have developed, college authorities and 

public school a&alnistrators should reach agreements on 

such aspects of the program as were Included in the present 

study* 

3. College authorities should investigate the apparent 

growing sense of willingness on the part of public school 

teaching personnel to assist in the preparation of future 

teachers. 
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4. Public school administrators should investigate 

the relationship between in-service education and parti-

cipation in an off-campus student-t©aching program. 

5. Those public school administrators who have not 

participated in an off-campus student-teaching prog rail 

should acquaint themselves with potential values in such 

a program. 

Suggestions for Further Study 

This study has produced evidences of the need for 

further esplor afcion and study in certain areas of the off-

campus student-teaching program. Some of fee more perti-

nent questions appear to be the following? 

1. ISsat should be the financial reward for cooperating 

teachers? 

2. What exactly is the relationship between the two 

institutions in curriculum development? 

3. Waat is th® public school administrator^ status 

in th© placement of student teachers in their owi school? 

If. Is there a need for changes in the cooperating 

teacher*s load? 



APPIHDIX A 

Letter to Public School Administrators 

Box 51*46 N« T# 
Denton, Texas 
December 1954 

Dear Public School Administrators 

The need Tor mors and better prepared teachers in 
the public schools is presenting an ever-increasing prob-
lem* A study Is being conducted at Worth fexas Stat© 
College at the present time relative to a possible 
solution for certain aspects of this problem. 

The laboratory-experience phase of teacher education 
is considered by most educators as being of vital importance 
in teacher preparation. The opinion 70a, as a public 
school administrator, have upon the subject of off-campus 
student teaching in public schools is of great significance 
in t&e solution of the problem. 

Consequently* the attached questionnaire is being 
sent to selected administrators, it will be considered 
a great help if you, as a» administrator, will spare 
enough of your valuable time to complete the questionnaire 
at your very earliest convenience. 

Will you do it today? Please return the completed 
foaraa in toe enclosed self-addressed envelope# Tour co-
operation will be greatly appreciated. 

Tours respectfully, 

s/ JAMES L. LATHAM 

s/ ROBERT B, TOULOUSS 

Dean of th® Graduate School 

10% 



APPENDIX B 

Questionnaire Concerning the Achievement of a Higher 
Degree of Effective Cooperation Between Adminis-
trators ami Teacher-Preparatory Institutions 

in a Laboratory-Experience Program 

Name of Respondent, 

Position or Titl©_ 

Baaie of Institution, 

Address 

Have you had experience in an off-campus student-teaching 
program? Yes So 

1, Educa torsi, in general, are daily becoming more aware 
of the need for ay more and better prepared teachers 
for their spools. Many a<&alnistrators have com© to 
the realization that one of the best ways to facilitate 
and eventually achieve this end is through a cooperative 
program of off-cauipu3 student teaching. 

(1) Do you feel feat the public schools have a pro-
fessional obligation to the teaching profession* 
to the extent of sharing with teacher preparatory 
institutions the responsibility of developing good 
facilities for the laboratory-experience phase 
of teacher-education programs? Yes Mo 

(2) Which of the following d© you think is the best 
method of preparing teachers for a teaching career? 
Student teaching In laboratory schools 
Off-campus student teaching 
Internship (residence for a given period) 
Combination of student teaching in laboratory 

schools and off-campus student teaching ̂ _ 

(3) Which of the following do you think should be 
agreed upon, prior to the inauguration of an 
off-campus student-teaching program? 
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Selection of student teachers 
length of off-campus teaching period for individual 

student- teachers ' ' 
Responsibility for maintenance of a teaching 

materials center 
A definiti©a of the responsibilities @f the publie 

schools ant of the teacher-training institutionŝ  
Procedure for the removal or replacement of any 

student teacher who mi^it piwe unsatisfactory 
in the public schools 

(4) In «falch of the following ways do you think that 
contractual arrangements should foe negotiated 
between public schools and t e&cher-education in-
stitutions in relation to an off-campua student-
teaching program? 
Written contract 
Mutual agreement on responsibilities (unwritten) 
A flexible plan subject to iuanedlate change upon 

agreement of both parties 
Other'1. ; : (Explain) ' 

(5) By which of the following methods should the com-
munity be oriented to a program of student teaching 
prior to the beginning of such a program? 
By public meetings of the cortaaunity 
% us® of local newspapers 
By having school board inform patrons 
By selection of civic leaders and having the® orient 

ccns&unity 
So orinatation necessary 
By other methods 

(6) By «hioh of the following methods should public 
school pupils be oriented to a program of off-
campus student teaching? 
By us# of school paper 
By use of assembly programs 
By orientation through classroom teachers 
through parents 
A combination o£ the above 
Other 

(7) In your opinion «hat is or would be the result fraa 
the presence of an off-campus student-teaching 
program in your school? . 

| / (8) lhat are seme of the problems or areas that must be 
w explored by administrators in order to effect co-

opera ti on in an off-campus student-teaching program? 
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Select!on of cooperating teachers 
Reimbursement of eoopera 
Desirability of program^ 
Orientation of eoramunitjr 
Orientation of students^ 
Other "" 

fa (9) Which of the following 
influence the administra 
student teachers to be Ui l 

Scholastic ability 
Appearance 
Sex 
Size of high school formerly attended. 
Emotional stability 
Religious affiliation 
Health and physical condi 
Scholastic position 
Maturity of atudent teact 
So vole© in selection by 

tion 

her 
adaihistrat or 

(10) Since, under school law, 
selection rests with the 
feel that cooperation or 
teacher-preparatory insti 
during an off-campus stud 
J&d Mo 

(11) (This question to be an® 
ministrators with experie 
student-teaching program 
there is sufficient eolle 
to supervision and coord 
teachers in student-teac 
schools! Yes So 

(12) (This question to be ana 
ministrators with experience in an off—campus 
student-teaching program 
believe that public school teachers and adminis-
trators, who supervise or coordinate the work of 

ing teachers 

etors do you think should 
or in tti® selection of 
ed in their o m schools? 

the burden of curriculum 
public schools, do you 
advisement with the 
tution is advisable 
ent teaching program? 

wered only by those ad-
nce in an ©ff-eajjspus 
Do you believe that 

ge staff time devoted 
nation of student 
iaing programs in public 

wered only by those ad-

In general, do you 

s in student-teaching teacher-education stud en ^ 
programs in public schools, devote enough time 
to it to do an effective job? !ea_ Ho 

(13) In the event problems should arise from a student 
teacher*s personality defects or his poor skill 
in comaunieati on, which of the following should be 
amplqyed to reduce these problems ? 
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Transfer to another publics school cla3S_ 
Remedial Instruction 
Removal from program 
Other - -

{ilj) Whet faetors would you consider la the selection of 
cooperating teachers in an off-campus student-
teaching program in your school? 
Tailed experiences 
Sex' 
Age 
Ability to work with others 
length of teaching experience 
Familiarity with program 
Desire to participate 
Other _ 

2. Individually, public school personnel are becoming in-
creasingly aware of the positive need of off-campus 
student-teaching facilities, and a large number of these 
people have an inherent sympathy for the program* This 
fact is substantiated by the presence of a certain sense 
of responsibility toward a cooperative program which 
theoretically would provide a large number of better 
prepared classroom teachers. 

(1) In your opinion, does the majority of public school 
personnel feel and accept a sense of responsibility 
to the teaching profession to the extent of being 
willing to devote time and skills to work with. 
student teachers? Yes Wo 

(2) {This question to be answered only by those adminis-
trators with experience in an off-campus student-
teaching program) Which of the following have you 
found to be of the most value in a program of 
orientation designed to familiarize and aid public 
school teaching personnel la a program of off-campus 
student teaching prior to the introduction ©f the 
program within the school? 
G onferences 
Workshops 
General orientation program 
In-service training 
Other . . . 

(3) Ihieh of the following do you as an administrator feel 
sbould be included in the cooperating public school 
teacher'a schedule? 
Reduced ccra&ittee assignments 
Reduced sponsorship of extra-curricular activities 
Other 
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(I4.) In am off-campus student-teaching program, would 
the cooperating public school teacher have any 
less responsibility for the conduct and progress 
of his students? Yes Ko 

(5) What should be the reward for the cooperating public 
sehool teacher? 
Reduced teaching load 
Money 
Extra privileges 
Reduced sponsorship of extra-curricular activities 
Self satisfaction 
Ho reward 

3. In the inaugurating of an off-campus student-teaching 
program, certain responsibilities must be relegated to 
the teacher-preparatory institution, fhese responsi-
bilities may be related directly to the college or to 
the student teachers themselves or a combination of both. 

{1) In itilch of the following should the student teacher 
be allowed a preference? 
Size of school 
Occupational type of pa trons 
Interest in type of school 
Other 

(2) Should the teacher-training institution have any 
voice la the selection ©f the cooperating public 
school teachers? Yes Mo 

(3) What kind #f services do you think the college should 
render through the college supervisor? 
Instruction of cooperating teacher 
In charge of student teacher only 
Coordination of public school and college in off-

campus student-teaching program 
Other 
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