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CH&PTIE I 

INTRODUCTION 

Statement of th® Problem 

The problem of this study was to test the effectiveness 

of adapting th© reading, instruction to the level and ability 

of individual© or small groups of a particular group of 

second grade children. 

Purpose of Study 

The purpose of this study was to discover and propose a 

reading program which would meet the ability and needs of 

each child of a particular group of second grade children. 

After making a survey of educational thought in the field of 

reading methods and techniques it was believed that the 

abilities and needs of this particular group could be 

achieved by adapting, the reading instruction to varying. 

grade levels. "The merit of instruction to small groups 

lies in the opportunity for making the lessons more nearly 

fit th© level, rate of progress, and interests of the indi-

vidual pupils.11^ 

^Donald D. Durrell, "Providing for Individual Differences 
in Reading,** Educationf LVI, (September, 1935)» 30-36. 



Sources of Data and Method of Treatment 

This study was conducted by giving a mental test, and 

two reading achievement testa at the beginning of the term 

to twenty-three children of a particular group-of a second 

grade of the Mlrabeau 3, Lamar Elementary School, Dallas, 

Texas. At the same time written reports describing, each 

child-s personal and social traits were written and kept on 

file. In order to discover these data each child was 

encouraged to tails; freely. He was also observed very 

closely in classroom, lunchroom, and on playground. After 

determining each child'a ability and need a a reading, program 

recommended by experts in the area of the teaching of read-

ing was proposed and developed. The tests were repeated at 

the end of nine months and scores were compared with the 

norms for these tests. 

Organisation 

Chapter I of this study states the problem and its 

purpose. It also gives the sources of data and method of 

treatment. It presents the organization at the end of the 

chapter. 

Chapter II explains the method of determining the 

abilities and needs of the pupils and proposes a reading 

program to meet their abilities and needs. The Plntner-

Cunningham, Primary Test, Form A, was given In order to 

determine the mental ages and intelligent quotients of the 



pupil®. Two achievement reading- testa,- the Gates Primary 

Reading Test, and the Metropolitan Heading Achievement feat, 

Battery I, Form R» wore given to determine the reading 

achievement or reading level of each child• Sine® the tests 

showed that the reading levels of the pupils ranged from pre-

reading: readiness level to second grade reading level, the 

writer propose© a plan of instruction by which the abilities 

and needs of the pupils w i l l he met by teaching theia In 

small groups according to their reading ability. "It Is 

regular practice today to divide each class into groups for 

reading i n s t r u c t i o n A paragraph describing each child * s 

personal and social traits is Included in this chapter. 

This chapter also Includes a broad proposal of the program. 

Chapter III describes the development of the reading 

program. It gives methods of teaching, reading, including 

the provision for Individual differences, the use of the 

home library, and the use of related activities. 

Chapter IV gives an evaluation of the effectiveness of 

the program according to the final testa. It reports the 

reading level of the pupils. 

Chapter V provides a summary of tho study, drawing, con-r 

elusions, and making recommendations. 

p 
^Albert J. Harris, Row to Increase Readlop Ability. p. 

108. 



CHAPTER II 

DBT8RMIKIHG TBS READING PROGRAM 

In tills chapter the writer explains the method of de-

termining the ability and iieeds of the .pupils of this par-

ticular group of pupils and proposes a reading program to 

meet the abilities and needs of these pupils. It also 

includes a description of each pupil's personal and social 

traits. 

Classification of Pupils 

At the beginning of the school term the Pintner-

Cunninghaja Primary Test, Form A, was given in order to de-

termine the raental ages and intelligence quotients of the 

pupils. To analyze a child's reading difficulties, his 

mental age rather than his intelligence quotient should be 

used. 

The mental age indicates in a general way the 
level of difficulty of what a child can learn; the 
intelligence quotient indicates his rate of mental 
growth and suggests how fast he will probably learn.1 

Therefore, in Table I each child's mental age is 

recorded beside his reading grade. Els intelligence quotient 

is also included in this table. The results of this test were 

^Albert J. Harris, o£, clt.. p, 24. 



k e p t , a s t h e j he lped t h e t e a c h e r d i s c o v e r t h e a b i l i t i e s of 

each pupil- . 

Two r e a d i n g achievement t e s t s , th© G a t e ' s P r i a a r y Head-

i n g T e a t , ana the Met ropo l i t an Reading Achievement T e s t , 

B a t t e r y I , Form R, were a l s o given a t t h e beg inn ing of th© 

te rm, - These t e s t s were g iven i n o r d e r t o de te ra in© t h e r e a d -

ing achievement of each c h i l d as compared wi th t h e norms of 

t h e t e s t s * - , 

. Any grouping of .pupils of & gdt#» or t h i r d 
gr&d$ c l a s s f o r purposes of i n s t r u c t i o n i£t ' reading must 
be tms#d upon gorr&ct i n f o r m a t i o n about ©gyfeh p u p i l 1 s 
r#®fting a b i l i t y , I nc lud ing h i s g # » r a i ; s i l ^ t t t reading, 
' a b i l i t y , h i s ' g a n e r a l o r a l r e d i n g a b i l i t y , h l a c o n t r o l 
of s p e c i f i c r e a d i n g a l c l l l a , and h l a u n d e s i r a b l e r e a d i n g 

•"lauetbitrS mieh as l i p movement and word p o i n t i n g . Th# 
" i s f o r » t l o » can be acqu i red through-;!&} u s i n g 

'©s'ltalai# s ta^ajrct l»«& read ing t e s t a and hoM^jnad© 
' t h fo rma l t e s t s , (2) l i s t e n i n g - s i m l y t l c a l l y ; t o each 
.pupil r ead a l o u d , and (3) observ ing each p u p i l a s he 

''•.reifeds (S i l en t ly ,2 • - v, 

••• Jj*t#r'. s c o r i n g t h e t e a t s , i t was d i s cove red t h a t a a a -

j o r l t y of t h i s p a r t i c u l a r group of p u p i l s 'fall-, b^low second 

grade r e a d i n g l e v e l . 4a has been s t a t e d i n Ch&pter 1 , pag« 

3*. s l a g s , t he r e a d i n g l e v e l of t h i s group raiigM" f r o a p r e -

r e a d i n g ' . .readiness l e v e l t o s t e o M grade r e a d i n g l e v e l , the 

w r i t e r p r o p o s e s , a p l an of adapting, the r ead ing i n s t r u c t i o n t o 

t h e a b i l i t i e s M need3 of t h e pup i l s» This p l a n p rov ides 

f o r the ' .grouping of the p u p i l s accord ing t o t h e i r r e a d i n g 

a b i l i t i e s and n««ds . 

2 f a u l leIC#sf. The Teaching, of Heading, p . 263. 
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Any elementary teacher knows that the various 
pupils entering any given second grade class or any, 
given third grade class at the opening of school are 
by no means equal in reading achievement. In the second 
grade class sou© children will read no nor® effectively 
than raany first grade pupils mho are Just beginning to 
read a so-called first reader. ..........These wid® 
differences among the reading abilities and' needs of 
entering second and third grade children make it advisa-
ble if not imperative that those pupils be grouped for 
Instructlocal purposeb.3 

®he teacher divided this particular group on the basis 

of reading grade levels# 

V . When the rang® of ability of each class is vide, it 
1# usually advisable to set up reading groups primarily 
on the basis of reading grade levels** • •. 

k& f&bls I indicates there are eight pupils--who scored 

below 1,6 reading level on both of the reading achievement 

tests* '• Although one of these pupils did scow M o w 1.6 

reading level, he read orally as well as many who scored much 

higher * He also comprehended what he read, Under these 

circumstances, the teacher placed him in the next highest 

group. . The other seven were placed on the pre-roading or 

reading-readIneas level. Table I shows that five pupils 

scored 1.6 reading level on the Metropolitan Achievement 

Reading Test» One of these five pupils scored 1,6 reading 

level on the Gates Primary Heading Test, and four of the 

other pupils scored 1.7 reading level on the Gates Primary 

Reading Test. These five pupils and the one who scored 1,5 

3paul HcKee, o£. £i£., pp. 232-283. 

^Albert J. Karris, oo. clt.. p. 110. 
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were placed on the pre-prin»r reading. level. Two pupils 

scored 1*8 reading level and three pupils scored 1.9 reading 

level on the Metropolitan Heading Achievement Test. As the 

table indicates on© of these five pupils scored the same on 

the Gates Primary Heading Test as he did on the Metropolitan 

Reading Achievement Test, One scored one point higher on the 

Gates Test and two scored one point lower, while one scored 

two points lower. These pupils %w© plateed on the prl»r 

reading l©v@l* Th© six remaining pupils .scored 2.0 and 

above on both testa. 2ven though they showed by these testa 

that they were ready for eecond grade reading l«v»l* they 

were placed on first grade reading level* According to the 

records, they had read only one first grad# reader. Tim 

readers in which they read were those which were new to them. 

The teacher thought that they should begin to read in these 

easier readers in order to give thsm confidence in their 

reading. 

For convenience, the teacher assigned the pupils who 

were on the pre-reading level to Group I. Those pupils who 

were ready for the pre-primer reading level were assigned to 

Group IIj those ready for prliner reading level were assigned 

to Sroup III; and those ready for first grade reading were 

assigned to Group IV. 

Personal and Social Traits of the Group 

Most of the children of this particular group were happy 

children. With the exception of a few pupils they got along 
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very wall with each other. Most of them seamed to feel 

secure la their social relationships. 'Six of theas appeared 

maladjusted In some respect. The group refused to accept two 

boys and two girls. 

For the protection of the pupils of this group a letter 

name was designated to each pupil. 

Pupil Q, was a very unhappy little girl. She was one of 

the youngest of the group. Vtam playing games, sh® always 

wanted to be leader. If she could not be the leader, she 

wouldn't play. She also had the habit of slapping other 

children for no reason whatsoever. Almost every day she 

found something, to cry about. The teacher talked with this 

girl and tried to convince her that she must consider the 

rights of others if she wanted to be liked and accepted by 

the other children. Even though Q was socially aisfitted to 

her group she had good work habits. 3he always carried out 

any assignment which was given to her to the beat of her 

ability. 3h© was neat arid accurate in her worfe* Hot only 

did she accoapllsh the assignment, but she attacked it en-

thusiastically. This pupil was assigned to Group HI. 

K, the other little girl who was not accepted by the 

gra>up# had the habit of taking thing,s which did not belong to 

her. The teacher was quite surprised when she learned that 

the child had this trait, because her family's financial con-

dition was better than the financial conditions of most of the 

chlldrens' families. She was neither cooperative with the 
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teacher nor the group, Maaj tlaea this pupil was discourte-

ous. Her work habits were poor. She failed to accomplish 

her assignments even though she was capable of doing, good 

work. The teacher had many conferences with this child try-

ing to convince her that she would have to overcome this 

habit if she expected to be accepted by the group. She also 

talked to this pupil about her work habits. 3osetimee this 

pupil did better work than she did at other times. When she 

did this batter type of work, the teacher coaunended her for 

this improvement and encouraged her to try to do even better 

the next time» This pupil was assigned to Group II, 

0 was better accepted by the group than the other two 

little girls. At the early part of the term this pupil had 

the habit of pinching other children. With the exception of 

this fault, which she quickly overcame, this child had a well 

rounded personality. She seemed to be a happy child and was 

very affectionate. The teacher talked to this pupil about 

this undesirable habit» She soon overcame this habit and was 

accepted by the group. Her work habits were good. She 

always carried out any task to the very beet of her ability* 

3h© had a keen desire to read. When reading, orally, if she 

missed one word, she asked to be allowed to reread her se-

lection. She enjoyed reading library books. Many times the 

teacher observed this pupil while she was reading silently. 

She observed that the ehlid had such happy expressions while 

reading. I2vea though the child had been In school two years 
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previous to this last school term, she did sot &mm to be 

conscious of the fact that she m e ft year older than ©oat of 

the children of her group. 0 was assigned to Group III. 

,Pupil ft Pupil h9 and Pupil H were the three boys who 

failed to e*t along, with the group. Pupil A was ;;Pupll 0*e 

brother. This was his first year to be in the second grade 

even though ha was ten years old when he entered thla grade. 

Th© fact that he was older than the other members of the 

group did not sees to ask© him unhappy. However, he was 

very aggressive. He tried to boss the other children* and 

tried to convince the in that he knew all the rules of the 

gases better than they even though he didn't know the rules 

aa veil as the other children. When the teacher asked one of 

the pupils to do an errand for her, this pupil invariably 

arose from his seat and tried to take care of the job. The 

teacher talked to him and told him that his willingness to 

want to help was appreciated. She tried to convince his that 

this aggressive manner was making, him very unpopular with his 

group. His work habits were adequate, because he applied 

himself to the very best of hla ability. F was assigned to 

Group 1. 

A and H were the two boys who had the most difficulty in 

becoming adjusted to the group. They fought with other 

children. Both boys absolutely ignored the rights of others. 

pupil A had experienced a rather unhappy home life. He 

lived with his mother part of the time. when he wae not 
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living with her, Ills boa© was with a corns In of hi® mother. 

lis mother was divorced from his father. After securing a 

divorce from his father, she married again, divorced this 

man, and married & third man. The teacher sympathized with 

A because of his unhappy bom life. She made every possible 

effort to help this child adjust himself to the group. This 

pupll*a work habits were inadequate. He never completely 

carried out any written assignment. Instead of working on 

his assignment* he annoyed children around him. A w m 

assigned "-to Group 1, ' '' 

Pupil.II did not have as much difficulty in «SSjusting 

himself to his group as Pupil A. His ho» life was the 

opposite of that of 4. He enjoyed a happy hose life. Bis 

failure to get'ftlong with the other children'was probably due 

to the fact that he had been given too much attention at 

home* the youngest child of his familyt 'and the other 

niembera of th# family had always let M a have hi« way. At 

the beginning of the terra it was difficult for this child to 

understand -why be should not b© allowed to &o'«'h© desired. 

His work habita were limited, He took twice the time he 

should,;feav@ taken to complete an aasignffient. H *a® assigned 

to Group II. . 

B was a normal little boy. Most -of the time he &ot 

alone very well with the other children. He enjoyed working 

and playing with them. His work habits were satisfactory, 

Although he worked rather slowly at times, hs always 
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eoapletM M s assignment® to the best of his ability. H® was 

conscientious about his work. Thla pupil was assigned to 

Group I* 

. J was also happy. He sseasd to have a secure feeling 

and enjoyed playing and working with the group• His work 

habits were adequate. He completed his assignments even 

though he worked a little slowly. J was assigned to Group 

II. 

0. was a little ehy at th® beginning, of the term, but he 

soon overcame this shyness. He enjoyed working and playing 

with the other children„ He accomplished any activity 

assigned to him to the very beat of his ability. He was 

assigned to Group I, 

Pupil C was also a happy child. He got along well with 

the other children and enjoyed playing, with them. Be worked 

to the best of his ability« He was assigned to Group 1. 

0*0 sister, Pupil D, was also a happy child even though 

she was two years older than most of the other children of 

her group. She was a hard worker. This pupil was assigned 

to Group I. 

S was a happy child. He also got along well with the 

other children. Kis work habits were adequate. Thla pupil 

was assigned to Group III. 

L was a sweet, affectionate, and happy child. Her work 

habits were adequate with the exception that she could have 

been neater in her written work. She was assigned to Group 

II. 
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Pupil 1 was one of the youngest pupils of the group. 

She always see mod to be happy. Even thou&h aha was physic-

ally immature, she was one of the hardest workers of the 

group. Thla pupil was assigned to Group II, 

E was a very obedient child* He was also very courte-

ous . Host of the children liked this child very much. His 

work habits were excellent. 2 was assigned to Group 1. 

P was a little Inclined to disregard the rights of the 

other children:at the beginning of the terra, She soon over-

case this fault* At the beginning of the term her work 

habits inadequate, but she soon developed & "better 

attit'Udle toward her work. P.waa assigned to 'ftr3up III. 

Pupil V was always courtoons, cooperative, ana obedient# 

The children liked him. His w^rk/naMi's vera excellent. 

This pupil was assigned to Group IV. 

Leust 'yew 3 attended another Dallas echool. At first, 

thla child did not sesss to feel secure with the group. All 

th© children accepted hi®, and he soon because a happy iiiembar 

of the group. His work habits were adequate. S Was assigned 

to Oroup I?. 

Pupil K had always been given a lot of attention at 

hose* However, she got along with the other children. Her 

work habits were not adequate at the early part of the term, 

but she showed promise of developing better work habits. R 

was aaalgn#fi to Group III. 
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W was a very happy child. She played ¥©11 with the 

group, She liked to read. During the term she r@ad many, 

books. Her work habits were excellent. W was assigned to 

Group IV. • ' ; 

Pupil U had the highest isental ability of any pupil in 

the group * Her work was up to grade standards t but she did 

not apply herself as wall m she could have. Soae of the 

pupils who had lower marital capacity did better work than she 

did. fhi© pupil m a a happy child. 3he got along-, very 

nicely with all the children. V was assigned to Grroup IV. 

T was a' very happy little boy * He had a well-rounded 

personality. He was obedient, cooperative, and courteous» 

He enjoyed working and playing with the other children. Hie 

work habitb were excellent. He followed directions well, t 

was assigned to Group IV. 

Pupil I got along well enough with the other children 

moot of the time. He seemed to be a happy child t and enjoyed 

playing., On the other hand, he did not like to work. It 

took him an undue amount of tioe to complete an asaigrasent 

which he could have easily completed in much lese time. 1 

was assigned to Group II. 

JSarly Predictions for Each Pupil 

At the beginning of the school term the teacher studied 

the results of all the tests which had been given. At the 

same time ahe observed each pupil daily as he responded. 
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Upon these data she made mental predictions of probable read-

ing achievements to be expected of each pupil. 

She expected no pupil of Group I to achieve mom than 

one year of progress in reading. She doubted if many pupils 

of this group would achieve even one year of progress. 

As the table indicates B of Group I had the highest 1Q 

of any pupil of this group. His was 90. His mental age 

was six years, seven months while hia chronological age was 

seven years, four months. He scored 1.4 on one reading, teat 

and 1.3 on the other reading test* 

G's IQ was 09. His mental age was six years, eight 

months, while his chronological age was seven years, six 

months. He scored 1.5 on both reading tests. 

C'b- 1Q, was 88. His mmt&l age was six years, six. 

months while hia chronological age was seven years, five 

months. Re scored 1.3 on both reading tests. 

B*s was 80. Her mental age was only seven years, 

eleven months while her chronological age was nine years, ten 

months. She scored 1.3 on one reading; test and 1,4 on the 

other reading test. 

A'e IQ was 77* His mental age was five years, seven 

months while hia chronological age was s©v@fi years, two 

months. He scored 1.1 on one reading test and 1.2 on the 

other reading test. 

S had the very low XQ. of 62. His mental age was five 

yearn, six months while his chronological age was sight 
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years, eleven months. He scored 1.5 on on© readlag tost and 

1*4 on the other reading test. He cam© from a non-Engllah 

speaking family. Evert though he scored low on both the 

mental teats and the two reading tests, this child responded 

orally much better than the other pupils of Group 1f and 

better than aomo of Group II. 

F w&s not only the oldest boy of Group I, but was the 

oldest boy in the room. His IQ, was 73. Hie mental &ga was 

seven years , four months while his chronological age was ten 

years, one month. He scored 1.4 on one reading test and 1.5 

on the other reading test. 

The teacher expected each of the pupils of Group II to 

achieve one year of progress in reading provided they 

attended aehool regularly. 

K'a IQ, was 86, Hie mental age was six years and four 

months while his chronological age was seven years and four 

months. He scored 1.5 on both reading tests. Even though 

this pupil failed to score average on all the testa, he 

responded well orally aoat of the time. 

L*a 13 was 87. Her mental age was six years, eleven 

souths while her chronological a£© w&« seven years, eleven 

months. She scored 1.6 on one reading test and 1.7 on the 

other reading test. This pupil also responded very well 

orally most of the time. She had been in the first grade 

two years. She liked to read. Even though this child was a 
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little below average In ability and achieveicsrrt the teacher 

thought that she probably would achieve a year of progress. 

Broad Proposal of the Program 

After classifying the pupils of this particular group 

according to their ability and needs, and after much study in 

the field of reading., the teacher planned a program of read-

ing: instruction which she bo1loved would aest th© abilities 

and needs of each particular group* 

The genera 1 nature of this pro-grass provided for four 

levels of reading instruction, one for the pupils assigned 

to the pre-reading group, one for those pupils assigned to 

the preprinter reading lev©!, one for those pupils assign-ad to 

the primer reading level, and one for those pupils aasigned 

to the first-reader level. 

Learning,, to read la treated as a series of develop-
mental experiences through which a child moves froa 
level to level through the pre-reading level, the 
preprimer level, the primer level, the firat-reader 
level, and so on. In any year we say find groups read-
ing. at three or more levels.--

The entlf4# program was a flexible one, Pupils were 

shifted from one group to another as needs arose. 

It is clear that pupils progress at different 
rates, and that children placed in a given group because 
of common difficulties or a similar degree of achieve-
ment do not learn, with erual rapidity. This means that 
provision should be made for a given pupil to transfer 
from one croup to another as hie needs dictate,° 

Swilliast 3. Gray, Ad .lusting Read lap, groflraias to 
Individuals, p. S3. 

%aul KcKae, op. clt.. p, 139. 
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The materials used for this particular study were basal 

readers, supplementary readers, out - o f-ad opt 1 on readers, 

city-owned readers other then those furnished by the state, 

and manJ library books. These books ranged all the way from 

preprimer reading level to fourth grade reading level, 

In this chapter the writer attempted to classify this 

particular group of pupils according- to their ®ental 

abilities and their reading grade levels. In order to find 

the mental ability of each pupil the ?intner-Cu:inlri£ha2a 

.Primary Teat, From A, was given at the beginning of the term. 

At the Bame time two reading testa, the Metropolitan Reading 

Achievement Te3tf Form R, and the Gates Primary Reading Test 

were given to determine the reading level of each pupil. 

The personal and social traits of each pupil has been 

described in this chapter. This chapter also has Included a 

broad proposal of the program. 



DEV2IX>£MSKT OF THE KEAP1IIG IKSTRUCTI08 

As was atatod in Chapter XI, tho entire program of this 

study was a very flexible one. Even though the teacher did 

plan the program in advance, if a pupil wanted to read a 

certain selection on a particular day he van allowed to read 

it, 

Kany experience charts were developed during the school 

terra, Reading from these chart© supplemented other reading 

activities» However, the basal readers were used all the way 

through the terra. 

It should be understood that experience stories are 
not designed to replace basal reader isaterlals. Schools 
which have relied entirely on stories growing out of the 
activities of children have not produced satisfactory 
results.» Experience stories obviously cannot 
match the controlled vocabularies of basal reader 
materials as a means of teaching word recognition. The 
experience method, therefore, is not ordinarily used to 
teach real reading. Si# purpose is rather to introduce 
reading as a form of corajaunlcating ideas.1 

Generally speaking, during the early part of the school 

day, the basal reading materials were taught. It was at this 

time when saost of the reading skills were taught. In the 

afternoon easy reading and. library reading vere taught much 

•̂Irving K. Anderson and Walter F* Dearborn, 
?6TCholojKv of Teaching, Beading., p, 265, 
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{1} She planned that the boys and girls la this 
group should have a real and important part in all the 
activities- of tli© class. 

{2} She planned that their experiences should be 
bo rich in iaeanin£ that they would eventually give mean-
ing to the printed page. 

(3) 3he planned that a definite time each day 
should be given to this group for basic instruction in 
reading; suited to the needs of the individuals ,2 

In line with these principles the group with the aid of 

the teacher composed charts about their families, their pets, 

and their toys. They planned excursions such as "A Visit to 

the Bakery»* and *A Trip to the Zoo,** The teacher talked 

with these children using, and helping them to use, words in 

association with their experiences ao that a larger vocabu-

lary of worcl meanings would result, 

Each day this group had a proportionate share of her 

time. 

Special reading ability habits and techniques of work 

were encouraged through the use of a reading readiness work-

book . This workbook aided the systematic transition from the 

leas specific activities of the pre-reading stag.® to the more 

detailed and more exacting demands of the formal reading 

activities. 

The reading readiness workbook which the teacher se-

lected was Before We Read. Records showed that last year this 

group of pupils had used only one workbook, Ber# jf® Go. 

Before We Read centered along; two raain interests, work end 

^William 3. Gray, o£. clt«, p* 140. 



I s ttsa boss® and fls© *«r© #n-

t o 43js«us$ the s&etur** acA to toll of ¥&•&? « a 

vla&lsr exp«rl«xKMps or the proSK&J* '4xsk»*1*8&*& ia 

t t » pl-atures* ^ s s U» i sd t fMus l etj,tK®s pju*fc «xs^1cb$o* 

*#re fh* »Ut1U«« or vt» grst*? www 

•£&?!*£ to tdUaarlfj «s^ #03fr»ei U» «»s©®?t.a c»I®fc? ffraa 

s»»t <s»xp»r%.*&mmu ?bos* eonetfpta •»«* %raA£*&e<3 *&•» tte 

«®d3)ftWM5 s«tt^i&i£tA£*6 la t&a grass* di*<aaesi<wi *®t afesapM 

t&#|r A^p&r&t&ee** 

T£» s,9ssi?ie afeilitii-.# % its# psi»# 

»#r# t&a#* of vl«u&l imst fttaSiiacjr swMttfltr 

eacpf^mfctcsi «? # j# *»& hns!* k l l l i of *© 

3*tft§t sy^*»^tse!sts # «3s£ a- ©tsMHctCL tarajscltlefe- £*&& t3» 

r«so©alfclffltt of s l s l t a r l i i f t * susfi i s fci-a fo ra a t 

to s i s i ^ y i t i e s aaS ftlfftortM* i s f f t m 9f 

*5p£i# *Ms «a# &fcooa£Xls&&3. fej or 

:l»#rt.3 of ^tutaah^# ar isy &®t#$ifc5g «aft aafcetetag-. $tetssr#» «jf 

.ftttaaatiea m« c*»t»red on t t e laarslug ftlttegtiasi fo r 

»t«r t af t i t s , • . 

Surisa. t&io w s o r a t o t y jswrli»5 * ^-is'ti;rt< eaaiaiisljag. 

&*sr©» ?le$ar#« «as «•&•« &ep»ri*BMi «tssrii» *vrp 4«wl.3gK«2 ŝ -
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read by the group before. F read books which interested him. 

The teacher Instructed him Individually. 

i?re primers continued to bo used for easy reading in the 

group or for individual reading at the library table. 

The group was never pushed or made feel that it had to 

cover too much worfc. 

As soon as these pupils had learned such skills aa 

associating symbols with meaning;,s, ©Etching sentences, 

phraseat and words, d1 s t ing.u lahln£ capitalized and. small 

latter formar and recognizing script forms, and anticipating 

meanings supplying mlasine words, they were Introduced 

to printer reading;. 

The teacher was careful to select primers which had not 

been read before by the group. Only the easiest half of 

each primer was re«d first, allowing for more repetition of 

the sight vocabulary than one prlner could provide. 

Findings carry the definite Implication that slow-
growing and backward children will learn if only they 
are given enough repetition or drill.5 

%• the time the %my halves of several primers w«r@ 

read, the reraalnln£ portions of each primer was read better 

and with real enjoyment, 

F continued to read books which interested him. Many 

times one of the best pupils in the room helped him with the 

words he did not know. He later read to the teacher. 

5/mderson and Dearborn, 03. c.lt.. p. 57. 
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The other six pupils of ibis group read the following 

primers: The flew ftay J.n and Dig Out. With J&ofe and Janet. 

The Little White House. At Home atid Away« The Iteach Boofr. To 

School and Home Attain. Days of Fun. Watch Me, and Awm We Go 

to Mexico. 

During this period of Inst miction the group applied the 

reading skills which they learned during the preprimer 

period» In addition to these they learned to analyze 

sentences for the purpose of finding, out a given word within 

-a familiar sentence; recognize words through content, 

configuration, and other perceptual cues\ comprehend word, 

phrase, and sentence meaningsj find out unrecognized words by 

referring to self-help pictures; and by discriminating 

between true and false statements. It was at this tin® when 

S joined Group II aa he was Baking much faster progress than 

the other pupils of this group• 

After the remaining five pupils road fifteen preprimers 

and eight primers in addition to correlated, incidental, and 

library readlag they were introduced to the instruction of 

first grade readers. 

All through the term F continued to read the books he 

desired to read. The other five pupils of Group I were given 

instruction in Our M»v Friends. In teaching this reader the 

teacher followed the Guidebook for Oar flew Friends rather 

closely. After much study in the field of the teaching of 

reading, she was convinced that better techniques could be 
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applied and -nore skills could be attained If this saanual was 

used. • •' 

It is the deliberate conclusion of ibis writer that 
recent teachers' annuals are the finest expressions of 
the teaching techniques of reading, in content, extent, 
and specific coverage of any tools of teaching that hav$ 
ever been mad© with respect to any subject-matter &r®a,° 

The storios of the book were taught in accordance with 

the needs and interests of the pupils. For example, one day 

the dog of one of the pupils of this particular group 

followed his master to school. Another little boy said, 

"Oh t last year we read a story in Fun with Pick and Jane 

about Sally and Spot following Dick and Jane to school." A 

bright little girl in Group IV said, "X remember the story. 

The name- of it was *Fun at School'." After this remark 

several pupils spoke up and said that they reseabered the 

story. The teacher then said, nl know a story In Our JEtew 

Frlaadg similar to this story. Would you like to read lt?n 

The Group waa anxious to read it. Several pupils of the 

higher groups tow the story the teacher had in mind. They 

asked to be allowed to Join Group I and reread it. The 

teacher allowed thero to join with the group. They were asked, 

not to tell the others the name of this story. After glanc-

ing down the page of the table of contents, one little boy 

guessed the name of the story. As Group I had read only two 

stories of Our New Friends and as this new story was in the 

%1111&® 5. Gray, Classroom Te.etmiQues In 
Reading. p. 17. 
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third unit of the book:, the teacher had to teach several new 

words. However, the attention of the class was vary good as 

their interest was high. 

After Our lev Friends, was completed, four other first 

grade readers were read, namely; The Mm Emm&. About. Ve 

Three. On Cherry Street* and g£ and Away, 

In addition to the reading skills which this group knew 

they learned to answer questions on content ; complete 

thought units by supplying missins words or phrases; get 

main idea of a selection; follow directions; and select words 

and phrases which complete meanings. Even though F was 

allowed to read books which interested him, he was given 

formal instruction In these hooks. 

All through the term the Instruction was suited to the 

abilities and needs of the Individuals. At all times 

sufficient tlm was provided to allow real growth to take 

place. 

Development of Reading Instruction of 
Preprimer Group or Group II 

Five of the pupils of Group II were only four months 

below second grade reading level. A® explained in Chapter 

II the mental ability of three of the pupils was good. The 

other two pupils, J and L, each had an 15J of 8?» K was five 

months below second grade reading level. His 1^ was 36. 

Although these pupils read fairly well in prioers they 

began read in£ In pr®primers in order to give them a review in 
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pr©primer vocabulary, sad to give them speed and confidence 

In their own reading. 

They read the following books; Peanut a the -Pony* kittle 

Lost ppK. Tots and. Toy a. Bldciy and the Ducks« i4y Pop. Laddie. 

Ion® of these had been read before. 

After reading these books the group developed speed in 

reading. 

Records showed that this group had read only two primers 

last year. These pupils were given instruction in four other 

printers: 2&e Its. M L M MM, 2m. 2£k, 3S& Uffls House. 

With Jack and Janet, and X £po* a Secret. The manuals for 

those readers were followed rather closely in the teaching 

instruction. 

After each reader vas read a vocabulary test was given. 

The results of these tests convinced the teacher that this 

group was ready for the instruction of first grade readers. 

The following first grade readers were read by the 

group: 0u£ gew Friends. Put Kew Round About. Op Cherry 

Steal. H2 &a& £k&&» && Ml* MMS. Sam M £s&&» 

MiQ? Home a. Downy. Ptack Srowg Ite. and A& Hobw and Awa?. As 

each reader was read the group was given a vocabulary test, 

The results of these vocabulary tests convinced the teachsr 

that the group was ready for the instruction of second grade 

readers« 

The group began to read In the basic second grade 

reader, Friends and, neighbors« This reader has been 
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recotanended for us® during the first half of second. grade. 

The instruction of the reader was followed by the guidebook 

which accompanied it. 

Other second grade readers completed were; The ?i®w Down 

t M River RQ«ft. 5 2 m l l « i M®. ^el^hborg^ £&& 

Corner. More gr.ieo.da and neighbors. 

After Christmas K, I, X, L, and M began to make rapid 

progress* It was at this time when £ Joined Group II. J waa 

moved back with Group I since he did not progress m fast a® 

the other pupils of Group II, This move waa handled in a 

tactful Banner. In a few days he became very happy as he waa 

able to do his work with ease and enjoyment* As had been 

planned in the program, sufficient time waa provided to allow 

real growth to take place. As time passed each individual 

learned, to work independently • 

^Development of Reading Instruction of 
Primer Level or Group III 

With the use of several primers and first grade readers, 

the teacher expected four of the pupils St i% and R to be 

ready for second grade reading level» She placed 0 with this 

group since the pupil responded well orally. The pupil had 

repeated the first grade once, 0 had scored 1.8 on one read-

ing. test and 1.9 on the other test. Her IQ, waa only 78* 

However, as has been explained before this child was a hard 

worker* 
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After Group III read through several primers and a 

number of first grade readers, it was Introduced to second 

grade readers. It progressed fast, la the spring it was 

doing so well that the teacher let it work with Group IV oa a 

unit of work "Plants that Help Us.M 

Development of Reading- Instruction of 
First Reader Level or Group IV 

As stated before this group was ready for second grade 

reading l^vel. However, in order to review the vocabulary of 

the first jrade and to promote a peed and confidence in the 

pupils .the teacher started this group to read in first grade 

readers• In a short time all of the pupils of the group were 

reading, well on second grade reading level« 

They were given formal reading instruction* However, 

t|i«y U0T0 encouraged to do a lot of independent silent read-

ing. 

As has been stated before all the pupils 'a&& access to a 

wide variety of reading material« This group was encouraged 

by the teacher to engage in a wide variety of reading 

activities. 

During the early part of spring Group III joined with 

this group to help with a unit of work, "Plants that Help 

Us." 

Approach to Unit 

The center of interest was initiated by the teacher in 

an informal way by bringing plants into the school room and 
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toy calling attention to the things that were happening to 

plants In spring, which was the season chosen for this unit 

of work. Interact developed from the observation and casual 

remarks concerning plant life, and in periods of cooperative 

planning which became a vital part of the program of those 

two groups, A unit of work centered around ideas related to 

ways that plants help ua was started. The pupils had had 

some experience related to plant life. They had observed 

flowers blooming in the room, and had seen new leaves come on 

plants. One pupil had a garden at home• 

After the general center of interest was decided, the 

groups worked cooperatively in setting up objectives and in 

organizing the work. Different pupils asked questions con-

cerning the problem and the group recorded these question®. 

Some of the queationa asked at the beginning verej 

1. What is a plant ? 
2* Where do plants come from? 
3. What are the parts of a plant? 
4. What do the roots of plants do? 
5* What do the l@avea of plants do? 
6. Where do plants get their food? 
7, How do plants g®t their food? 
8* What plants give us clothes? 
9. What plants give us food? 
10. What plants give us shelter? 
11. What plants give us beauty? 

The list of questions grew as the unit of work pro-

gressed . 

pupils then suggested how plants could be studied 

and arrived at the following outline; 



1* Writ© down questions and find thelr answers. 
2, Write down answers so that Information could be 

- shared by all the pupils, 
3. Find pictures to illustrate the questions and 

4. Draw plants for illustrations. 
5- Read stories to find.answers« 
6» • Tell stories and happenings to each other. 

The group then decided how to organize the material 

collected*} After much discussion the pupils decided to make 
1 

books in which to keep the material» 

The pupils were guided to realize that more could be 

accomplished if they divided their work with each small group 

being responsible for the development of one part of the 

unit* After bosbs discussion, it was decided that four groups 

would be a good number to have for the problem to be solved• 

2ach group was to give specific attention to questions 

relating to one of the following topics; 
Plants that give ua food 
Plants that give ue clothing, 
Plants that give us shelter 
Plants that give us beauty 

Sach child chose the topic on which he wanted to work. 

After deciding on the main theae for each group, the children 

realized that they needed to decide the activities in which 

they could engage to answer the questions for which they wer© 

responsible. Aa this was a cosnaan problem, all groups com-

bined to work on it. The solution of the problem for the 

children resulted in the following list of suggestions* 

1. Read stories. 
2. See moving pictures, film strips, and slides. 
3. Ask other people for information. 
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4. Look at real plants and seeds. 
5. Plant and experiment with seeds and plants. 
6. Collect pictures, 
7. Make a trip to a green bouse* 

8* Look at • pictures . 

At this point the teacher mad© sure that th© children 

became aware of th© skills and processes that they needed in 

order to achieve their objectives. They learned that infor-

mation about plants could be achieved only through reading, 

writing, listening* speaking, story-telling, proper use of 

books (using table of contents and index), location of 

illustrations, mounting of illustrations, proper selection of 

pictures, and the organization of the material collected into 

a book that had a pleasing; appearance and had something to 

say to the reader. 

During this unit of work there waa an integration of 

0uch subjects as reading, speaking, writing, spelling, 

science, and social studiesr 

The children learned to work cooperatively* Through the 

study of this unit of work the children gained such at-

tainments as the following: 

The ability 
1. To apprehend clearly and accurately the 

meaning of what Is read, 
2. To think about and to use th© ideas 

secured through reading, 
3. To increase skill in the use of books 

and the library, 
-4, Participate in many types of reading 

activities in the various curriculum 
fields* 
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During the development of the entire program for this 

particular group of twenty -three children th# teacher h*»d 

the personal and social development of each child In mind. 

At all times she tried to sake conditions as favorable as 

possible. F was allowed to reed books which interested M a . 

"Th® personal well-being of many pupils is promoted beat by 

being given opportunity to sit alone and enjoy a book that 

they have chosen.*7 

Many other pupils of this particular group of second 

grade pupils were seen si th© library table or over la a 

corner reading: their favorite books. 

Sometimes various pupils brought things to school. 

ffaes© objects gave the children first-hand experiences. 

Motion pictures, film strips, and. slides were used to help 

clarify meanings, 

Th® teacher tried to help each child interpret the con-

fused world in which he lives. She selected those interests 

and curiosities that seemed to have the greatest value for 

his development» She directed his attention to one problem 

at a time, helped him observe accurately, think clearly, to 

attach proper neanlnga to experiences, and form suitable 

goals for activities. 

Charts, picture books, and booklets, made In the class-

room, had real value in helping the children to interpret 

*fif» 3. Gray, Promoting- Personal and Social 
Through. Reading. p. 36. 
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2ft ttsi* #Mpt«r tfco *rit»r t»» to A**erlb* the 

dim&opsBsnst of a r^Miag ,pr̂ gr« ufelefe sh* w a M 

»s#i» s,tolj,ii#s insf; s#9^s of % partlcmlajp |jr*sii.p of 

A &xmemzim » M i ? 0 is t&r 6»*»la?n»3t «r ifes ma&%m 

St&trcetlaa for of fewr gr̂ mpa w 



O&LPTEH I?' 

EVALUATION Of THE PROGRAM 

The effectiveness of this particular reading program 

upon the reading abilities and needs of each pupil of this 

second grade was assured by repeating two w M l u g t#sts of 

different batteries and forma at the end of the school 

tersu ' -

When it is a question, of whole classes being above, 
at, or below the age and grade standards, bath the 
survey and the analytical or diagnostic tests taay ordi-
narily be counted on to give trustworthy answers. 
There is thus aafety in numbers. In appraising the 
individual's progress, It is well to remember that to 
•rr is human and teste are not infallible. 
•....When in doubt, a reteatins With a different form of 
the test f or preferably with a s o w w M t different type 
of teat, will make for more accurate appraisals in the 
individual case. 

As haa been stated before, the teacher gave two differ-

ent tests at the beginning of the term and more advanced 

forms of the same tests at the end of the term. Even though 

the tests were different at the beginning of the terra, the 

grade norms for each pupil derived froa both tests were more 

-or.4es» etta&srabl«. This satae principle held true at the end 

of the term when th$ advanced forma of these tests were 

repeated 

%nd#rson and Dearborn, o£. clt». p., 334* 
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fable 2 on Fag# 39 shows the results of tlx# Metropolitan 

Heading Achievement Test, Battery I, form R, and the 

Metropolitan Reading Achievement feat. Battery II, Form 1% 

which war© given at the beginning of the fall teres, 1953, and 

at the close of the spring term, 195^. The earn® table shows 

the grade equivalents for each pupil derived from each of 

these teste and the gain made by him. On ths opposite side 

of this table the results of the Gates Primary Reading, Test 

and the Gates Advanced. Primary Teat are given, The grade 

equivalents for each pupil derived from each of these tests 

and the gain aiade by him is also included, 

A study of the Metropolitan Reading. Achievement Tests 

shows that within the group of twenty-three pupils two Made 

an average reading grade equivalent of three years; three 

progressed two years in reading grade equivalent; sixteen 

progressed one year or more; and two failed to sake a year of 

progress. The average gain nade for the group was one year 

or more. 

A study of the Gates Reading Tests shows that within 

this group of twenty-three pupils two progressed three years 

or more in reading grade equivalent; three progressed two 

years or more; sixteen progressed one year or more; and two 

failed to progress one year. The average gain made by the 

class was one year. 

Pupils F arid 0, brother and sister, were the two who 

failed to make one year of progress in reading grade 



mills m READXSG LSVSL IS k SE0OSD 

as TWO TSSTS 

Pupil 

¥• Metropolitan Rsading 
Achievement Itesta 
Gracla Equivalent 

Primary 'Reading- fast 

fetes Advanced 
T3 

Grade Sauivaleut 
jiJattsiy I Batterj II :• Mmiiced' 
[ Fors R Fsrai t Primary. Primary 
i M l ' . Sssrinf?. . • s Gain : Fall : 0 Prills. ' Gain 

Group I" 
JL 1.2 o c : 1.3 1.1 1 2.4 ; : 1.3 
B ' 1.3 2.6 1.3 1.4 - 2.4 1.0 
C - '• • 1.3 : 2.6 1.3 ; 1.3 ' :• ' 2.5 : 1.2 
D 1.3 2.6 1 1.3 1.4 ' 2.6 i 1.2 
E 1,4 : 2.8 1.4 -! 1.5 ; 3.0 - 1.5 
P - , 1.5 1 1.9 0.4 1.4 2.1 ; 

0.7 
a . • 1.5 : 2.8 1.3 . 1.5: 2.9 ; 1.4 

Group IX ' 
H 1.5 3,0 I 1.5 1.5 3.0 : 1.5 
I ; • 1.6 - : 3.0 1.4 1*6 1 • 3.3 1.7 
H 1.6 . 2.7 • 1.1 : 1.7 . 2.7 : : i.o 
X 1.6 2.9 1.3 ' 1.7 • .3.4 ! ; 1.7 
x* 1.6 3.1 1.5 : 1.7 • 2.9 1.2 
M 1.6 3.0 1.4 1.7 • " .-3.0 : 1.3 

Group 111 

1 1.8 ; 3.2 1.4 . 1.8 : 3.0 1.2 
0 ' 1.8 2.5 0.7 i 1.9 2.6 0.7 P 1.9 3.1 1.2 1.3 ; 2.9 : 1.1 
£ 
R 

: 1.9 ; " 3.4 : ; 1.5 ; 1.8 3.0 ! 1.2 £ 
R • 1.9 •9, 1 : l .2 ; 1.7 3.3 : 1.6 

Group IV 

8 ; 2.0 4.1 2.1 : 2.0 ; 4.4 : 2.4 
T 2.1 4*3 2.2 i 2.0 4 .2 j ' 2.2 U 2.1 ; 4.3 2.2 : 2.0 4.2 ' 2.2 
V 2.1 : 5.1 ; 3.0 2.2 !'• 5.3 ! 

J/ « JL V 2.2 5.2 : 3.0 ; 2.3 -; 5.5 
. -J 

: 3.2 
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equivalent. Table 1 shove that F scored an IQ, of 13$ and 

that 0 scored an 1Z of ?8» la th© opinion of the teacher, F 

probably made aa iouch progress as he could have made in any 

other situation because of his mental ability. His lack of 

progress could have been partly due to th© fact that h# ©suss 

from a non-English speaking family, Even though the sister 

failed to show a year of progress according to the results of 

th© tests, ehe responded well orally during the term. When 

the teacher checked her for comprehension, at different 

periods of time, ah® measured up to average standards. 

One pupil made a greater sain than the teacher had really 

anticipated. However, it v&s her opinion that he failed to 

score as high as he could have on the sent&l teat had he not 

been handicapped by language difficulties. - He came from a 

non-Sngllih speaking, family. On the mental test he scored an 

IQ of only 62. "Teats are not lnfallable."2 During the 

entire term this pupil did good work. At the end of the term 

he scored a reading grade equivalent of 2.9 on one reading 

teet and 3.2 on the other reading; teat* 

V, who made a gain of three years In reading grade 

equivalent, scored an IQ, of 101 on the rental test. This 

child had a radio, a television, and books in his hoiae. He 

liked to read, and during the term he read a wide variety of 

materials. These factors probably contributed to his 

noticable progress. 

2Anderson and Dearborn, op. clt.. p. 33*. 
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According to the results of the testa, ¥ made a gain of 

three1 years in grade- equivalent. This was not a surprise to 

the teacher as she scored an XQ of 124 on the mental teat; 

and wa® repeating this grade not because of inability, but 

because of non-attendanca the previous year. -

3, T, and U showed a gain of two years* S scored an IQ. 

of 110 and had excellent work habits« He read a variety of 

books*ge-orad an IQ of 98 on the mental teat. _ He also 

read a wide variety of materials. U scored an IQ of 129. 

She also -read sany hooka. -

At,the besinning of the term, within the entire group of 

twenty-three pupils only five were ready to read on second 

gr&d© level; five others were a little below this reading 

level; six were ready for the last, half of first grade read-

ing loirel|. while the remaining seven needed son© preparatory 

work before they began to read. 

At the cloee of the school tore, within this same group 

of pupils, two were ready for fifth grade reading isaterials; 

three were ready for fourth grade reading level; eight were 

ready for third grade reading; three were almost ready for 

third grade reading; and six others were almost ready for 

the last half of second grade reading, level. Pupil F was 

almost ready for second grade reading materials. 

In general, all the pupils were happier than they were 

at the beginning of the school term. Some of the children 

did not need to improve their behavior as much as others. 
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As has been, explained before, moat of the pupils of this 

•econfi grade ware, In general, happy at the beginning, of the 

term. 

The six pupils who needed to make adjustments made 

notable improvement. 

Pupil A developed a much more acceptable personality. 

He learned to respect the rights of others. He also learned 

to assuae a few responsibilities. The teacher no longer had 

to help him keep up with his supplies and personal belongings, 

His work habita had improved considerably. He completed hl» 

assignments to the beat of his ability. Hla written work waa 

very neat. 

K also had a better attitude toward hie clasaraates as 

well as toward his woric. The group had accepted him. Hla 

work habits were better. When he completed an assignment, he 

was very anxious for the teacher to see his work. 

F was better adjusted to school than he was at the 

beginning of the school term. Ke still wanted to be the 

leader. However, he played better with the other children. 

& developed a better personality. She was more courte-

ous than, she had been. As far as the teacher knew, she had 

stopped taking things which did not belong to her. Her work 

habita were nuch better. She had a sense of pride in her 

work which she lac iced when she entered the group. It waa her 

delight to show the teacher her work and wait for a word of 

pr&lse. 
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Q improved as such as Pupil A„ She was getting along 

v®ry nicely with the other children; and they had accepted. 

her, 

0 did not have to make as many adjustments as the other 

five pupils« Soon after school began, sh© stopped the habit 

of pinching other children. She had no other adjustment to 

male®. 

In this chapter, the writer tried to evaluate the 

effectiveness of this particular reading program upon the 

abilities and, needs of a second grade class. This chapter 

included a table comparing the results of two reading testa 

given at the end of the term with the results of two reading 

tests given at the beginning of the term. 



CHAPTER ¥ 

3UHKMKX, CONCLUSIONS, AND RJWQHfcfflHDATlOHS 

Summary 

The purpose of this study was to discover and propose a 

reading program which would meet th© abilities and needs of 

each child of a particular group of second grade children of 

the M. B. Lamar Slementary School, Dallas, Texas. 

In order to determine th© aantsl ages and the intelli-

gence quotients of the pupils the Pintner-Curmingh&ja Primary 

Test, Form A, was given.x Two reading achievement teats, the 

Gates Primary Beading Test and the Metropolitan Reading 

Achievement Test, Battery I, Form E, were given in order to 

determine the reading achievement or reading; level of these 

pupils. Sach pupil of this group was observed closely. He 

was encouraged to talk freely. From this observation reports 

concerning, his personal and social traits were written and 

kept on file. 

After determining the mental status and the reading, 

level of each child, the pupils were classified into four 

groups according to grade levels; and after studying the 

recommendations of experts in the field of reading, a reading, 

prograo which was believed to meet the abilities and needs 

of this particular group was developed. 

h.k 
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To apprlaae this particular reading program two reading 

achievement tests ware given at the close of the term. From 

the results of each of these tests the grade equivalent for 

©act* pupil waa found.. S&oh pupil *s grade equivalent found 

from each of these tests was compared with hie grade equiva-

lent found from each of the teata given at the beginning of 

the term. Within this particular group of twenty-three 

pupils two ajade an average grade equivalent of three years; 

three progressed two years; sixteen progressed one year or 

moreJ while two failed to progress one year. As & result of 

this reading program aorae behavior adjustments were noticed. 

Conclusions 

fk& following conclusions have been drawn from facts 

discovered in previous chaptersj 

1. According to the results from the tests, the program 

was successful aa only two pupils from this group failed to 

mate® a year or more of progress in reading grade equivalent. 

2. Swn though only five pupils of this class were 

ready for second grade reading level last fall, at the close 

of the terra sixteen were ready to read on or above third 

grade reading level. Three were ready for fourth grade read-

ing equivalent; and two were ready for fifth grade reading 

equivalent. 

3. -Probable factors preventing the two pupils' failure 

to sake a year of progress have been given. 
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4* According to the results of the tests one child 

with the low IQ of 62 scored 2.8 on one reading test and 

3*0 on the other reading test. During th© ©ntir© term be 

responded very well. It was the belief of the teacher that 

he failed to acor© as high, as ha could have had he not b®®n 

handicapped by language difficulties. 

5. At the beginning of the term two different tests 

were given. The grade equivalents derived for each pupil 

from each teat was more or less oorapar&ble. This eama 

principle was true when different tests were given at the 

end of the term. 

6. Six pupils who were maladjusted at the "beginning; 

of the term had adjusted themselves to th® group. They were 

happier, and had developed some desirable traits„ 

Recomaendatlona 

After this study was completed and after all facts were 

gathered and given due consideration, the following recom-

mendations were madeu 

1. A reading program 3bouid be adapted to the abilitiee 

and needs of the particular group concerned. 

2. When possible children should be taught to read in 

small groups. Small groups m'm it possible for reading 

objectives, materials, and activities to be aeleoted and 

brought Into sharp focus so as to meet the abilities and 

needs of the individual pupil. Such groups encourage 
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individus.1 participation. Tine can also be saved, for 

adjustments ar® made to the attention spaa of the children. 

Such groups enable weaker children to be helped by brighter 

children. This opportunity aaeiats brighter children to 

develop leadership. More content material can be read by 

mor® children who need it. Teaching by small groups allows 

the individual child to grow and develop at his own rate. 

3. A reading program should be flexible, as such a 

program enables each pupil concerned to move from group to 

trovp as his needs arise, 

4.- Information for grouping may be secured from read-

ing test scores and by informal observations malt© from day 

to day as the work of the group progresses. 

5. Each individual should be allowed to progress at his 

own rate. He should never be placed under tension by 

unfavorable comparisons. 

6. Different Individuals require different methods of 

procedure. 

7. A reading program should be well planned by the 

teacher, even though it is flexible. 

8. The reading program should be functional. It should 

b@ a part of the child1 s daily living.. The growing child 

should be given a variety of interesting experiences. He 

should be allowed to talk, write and read about activities of 

his own. He should also be taught to understand th© 

importance of reading through other subjects. 
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9» In planning a reading, program adequate reading 

materials should "be selected» 3uch reading; materials should 

be so selected that every pupil In the group would be reading, 

at hi3 o:m level. 

10. A pupil should not be taught formal reading, until 

he is ready for such, 

11. Adequate teaching 23©thods should be found* ilo one 

method can be expected to work equally well with all 

children. 

12. Personality problems ohould be handled individually, 

and may be related to reading disability. 
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