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CHAPTER I

INTRODUCTION

Statement of the Iroblem
The problem of this study was to test the effectiveness
of adepiling the reading instruction to the level and abllity
of individuals or small groups of a particular group of

sgcond @ra&e children,

Purpose of 3tudy

The purpose of this study wes to discover and propose a
reading Qfagram which would meet the abllity and needs of
each child of & narticular group of second grade chiliren.
After making & survey of educational thought in the field of
reeding methods and technigques 1t was belloved tﬁﬁt the
abillities and needs of this particular group could be
aéhiav&ﬁ by adapting the reading instruction to varylng
grade levels. "The merit of instruction to small groups
lles in the cppartuuitj for meking the lessons more nearly
fit the level, rate of progress, and interests of the indi-

vidual gu?ils."l

iponala b, Durrell, “sfroviding for Individusl Differences
in Reading," Education, LVI, (September, 1935), 30-36.



Sources of Dets and Method of Treatment

This study was conducted by giving a mental test, and
two reading achlevement tests at the beginning of the ternm
to twenty-three children of s particular group of a second
grade of the Mlrabesu B, Lamar Elementary School, Dallas,
Texas. At the same tlme written reports describing sach
child's personal and socisl tralte were written and kept on
fille. In order to dilscover these data each child was
encouraged to talk fresly, He was also observed very
c¢closely in classroom, lunchroom, and on playground. After
deternmining each child's abllity and nseds a reading progran
recompentded by expsrts in the area of the teaching of read-
ing was proposed and developed. The tests were repested at
the end of nire monthe and scores were compared with ths

noruas for these testa,

Organization

Chapter I of this study states the problem and 1ia
purpose, It also glves the sources of dats and method of
trestment. It presents the organlization at the end of the
chapter,

Chapter 11 explsins the method of determining the
abllitiss and needs of ths pupils and proposes a reading
progran to meet thelir abilitles and needs. The Fintnsr-
Cunningham, Zrimary Test, Poram &, was glven in order to

determine the mental ages and intelligent cuotients of the



suplls. Two achlevemesnt reoading tests, the Gates Primery
Readlng Test, and the Netropolitan Readlng Achlevement Test,
Battery I, Form R, were given to determine the reading
schlevenment or reading level of egach child. Since the tests
showed that the reading levels of the puplls ranged from pre-
readling reaéim&aa level to second grade reading level, the
writer proposes a plan of instruction by which the abilitles
and needs of the puplils will be met by tesching thenm in
spall groups according to thelr reading ablility. "It is

| regular practice today to divide sach clase Into groups for
reading ilnstruction."® A paragrsph dsscribing esch child's
personal and soclal tralts is included in tkls chapter.

This chapter also includes a broad proposal of the progran.

Chapter III describes the development of the reading
program, It glves methods of teaéhiﬂg resding, including
the provielon Tor Individusl differences, the use of the
home library, and the use of related activitises.

Chapter IV glves an evsluation of the effectiveness of
the program sccording to the final tests. It reports the
reading level of the pupils. |

Chapter V provides a summary of the study, drawing conw=

clusions, and maklng recommendations,

2plvert J. Harris, Low to Incresse Reading Ability, p.

108,



CHAPTER 11
DETERMINING THE READING PROGRAM

In this chapter the writer explains the method of de-~
termining the ablility and needs of the puplls of this par-
ticular grouwp of puplils and proposes & resding program to
neet ih@ abilities and needs of these puplle. It also
includes & description of sach puplil's personal and social

traits.,

Classlfication of Fupils
At the beglnning of the achool term the flatner-
Cunninghen Primary Test, Form 4, was givén in order to de-~
termine the mental ages and Aintelliigence guotients of the
pupila, To asnalyze a child's reading diffleulties, his
mental age rather than hils intellizence quotlient should be
used .,

The mental age Indicates in & genersl way the
level of difficulty of what & child can learn; the
intellizence gquotient indlicates his rate of mental
growth and augg§ﬁts how fast he will probably learn,+

Therefore, in Table I sach child's mental age is

rocorded beslde hls reading grade, His intellligence guotisent

1s also included in this table, The results of this test were

Ialvert J. Harris, op. git., ». 24,

4



kept, as they helped the teascher dlisecover the abllitles of
esch puplil.

Two reading schilevement tests, the Gate's Primary Read-
ing Test, and the Metropolitan Reading Achievement Test,
Battery 1, Form R, were slso glven alt the begloning of the
term, These tests were given 1a order to determine the read-
ing ae&ievement of esech child aa compared with the norms of
the taétﬁ. | _

. Any grouping of pupiles of a given second or third
grade class for purpozes of Inztruction in readling must
be baged upon correct information about each pupil's
resding abllity, incluGing his genersl sllent reading
ability, his general oral readling ability, his control
of spscific reading skills, and his undeslirable reading
‘hebits such as 1ilp movement and word peinting, The
needed information can be ascquired through (1) using
suitable standardized reading tests and home-made
informal tests, (2} listening analytleally to esch
pupll resd aloud, and (3) observing each pupil as he

. reads silently.2 o

é%ﬁar'acering the tests, it was discovered tﬁat 8 mB-
jority of this particular group of supils fell below second
grade ?@&ﬁiﬂg 1%?@1. As has Dbeen steted in ﬁﬁéﬁﬁsr i, page
3y gince the reading level of this group r&ﬁg&é{fyam re-
reading readiness level to second grade readling level, the
writer propeses a plan of adapting the ?@aﬁiﬁg instruetion to
the ﬁbilit’iaza and nsads of the puplls. This :;:b;axn orovides
for th@fgt@u@ing of the puplils accordling to th@i# reading

abilitiss and neads,

x

O ) | * B
“Faul He¥see, The Tesching of Reading, p. 283,



Any elementary teacher knows that the various
pupils entering any given second grade class or any;
glven third grade class at the opening of school are
by ne peans equal in reading achievement, In the second
grade class some children will resd no more effectively
than many Iirst grade pupils who ars just beginning to
read & so-called first reader. ..........These wide
differences among the resding abilitles and needs of
sntering second and third grade children make it advisa-
ble 1f not imperative that those »unils be groupsd for
instructional purposss,” ‘

The teacher divided this particulsr group on the basis
of resding grade levels,

~ When the range of abllity of each clase is wide, 1t

ig usually advisable to set usn raa&im% grougs orimerily

on the basls of reading grade levels, o

As Table I indicates there sre eight pupilsiwh@ scored
balow 1,6 reading level on both of the reading achlevenment
tests,  Although one of these pupils A1d score below 1.6
reading level, he read orally as well as many wﬁa’sacﬁad much
 higher. He also comprehended what he read, Under these
circumstences, the teacher nlaced him in the next highest
gr@u@." ?ha sther seven were placed on the pr&~réa@1ng or
resding-readiness level. Table I shows that five pupils
gcored 1.6 resding level on the Metrooolliten Achlevement
Reading Test. One of these five puplls scored i;ﬁ reading
level on the Getes Primery Reading Test, and four of the
other pupils scored 1.7 reading level on the Cates Primary

Reading Test. These Tive pupils and the one who scored 1.5

SPaul MeKee, op. glt., op. 282-283,
%alvert J. Harris, 2. eit., . 110,



EErvedI g §
Sreideis % o

WE

5 2

fee w ey

¥

§; 23 7, v rw
ZEROED Sral

~F

&
S

TRELE 1
PR

% S S s

xg\x

.l
oF

ek

I e

: it

g T s

PR W0 el O
alal

<R G e g
r%lﬁ

33
oo
B e
o3t w3 92 .
maﬁ@ SRS A VA o om B P €3 e o e 3 €3 PO Y
o ¢ U L I I x ok & & w * [ L L
w»wmwimi la&llﬁmll ook ok oo pof gl ood lin&&&n& L AT AF I Y
oo
By .
oy ;
= 6
@ % o
& el ot e 3 . . ) -
75 W ot B O NI B iéﬂ%é& 4 603 SRR KN €3 et d 4 04
oo et ¥ * K B m ¥ ¥ 4 * & % & % 5 B
Wﬁ%ﬁ? ot #f gt pod pod pot pod 1111&@& iy pod god g o NG AT
8 ° |
T3 23 €3 O KV ﬁlmj ' A Y 3 573 A pel
P (R 5 030 b0 &) o £ ool €3 pd SERER 28853
pd el et i pod pd el pod ped
P Py e S 0D <F O3 < 40 Y £ Ay 3 g W 04
Mm@ 4t Fa o4
8 R ) W I EtDAD RO £ Do P e 03 P -0
Wied sy O FYAD e O

rronological
Are

¥
&

Fintner Cunningnam Fentsl 186 ]
o

Lo Bor P03 3 0
: 9

Eom P ) fiom o B

Lol {om P e

fro o Ps Poe 80

of P43 0 Y P ¥

o e B 03 36

Group 1131}

£ €3 P CF g

Sroup IV

E R e e




were placed on the pre~primer reading level, Two puplls
gecored 1.8 reading level and three pupils scorsd 1.9 reading
level on the Metropolitan Reading Achievement Test. As the
table indicates one of these five puvils geored the same on
the Cates Primery Reading Test as he 4id on the Hetropolltan
Headlng Achlevement Test, One scored one point higher on the
Gates T%st‘&mﬁ two scored one point lower, whiiafan@ scored
two §aiﬁts lower. These pupils were placed on thé orimer
raaﬁing 1®v@1, The six remaining puplls scored 2.0 end

above éﬁ,heth‘teatﬁ; Zven though they showed byfthaa& teste
that tgéy‘wara ready for second grade reading level, they
were plaaé& on first grade reading level. ﬁgﬂérﬂiﬁ@ to the

- records, they had read only one first grade raa&éf; the
resders im whieh they read wers those which were nsew to them.
The tescher thought that they should Dbegln to read in these
gasisr reafers in order (o zive them conflidence in thelr
reading.

For convenlence, the teacher ssalgnsd the puplils who
were on the pre~readling level to Group I. Those pupils who
were ready for the pre-primer readling level wers asslgned to
Group Ii; thoss resdy for primer realing level were assigned
to Group Kii; and those ready for first grade resiling vwers

asslgned to Group IV.

Personal and Boelsl Traits of the Group
¥ost of the children of this particular group were happy

children, %With the sxzception of a few pupils they got slong



\le]

very well with each other, Host of them seemed to feel
a@eura'in thelir soclal relstlionships. 35ix of them appeared
melad justed in some respect. The group refused o accept two
boys and two girXa. 7

For the protection of the puplls of this group a letter
name was deslgnated to each pupil.

Pupll Q was a very unhappy little girl, She wes one of
the youngest of the group. ¥hen playing games, shs always
wanted to be leader,., If she could not be the leader, she
wouldn't play. ©Shs zlso had the habit of slapping other
chlldren for no reason whatsoever, Almost every day she
found eomething to cry about. The teacher talked with this
girl and tried to convince her that she pust conslder the
rights of octhers 1f she wanted to bs liked and accepted by
the other children. Zven though 4 wss soclally misfitted to
her group she had good work hablts, B3Bhe always carried out
any assignment which was given to her to the best of her
abllity. She wes neat and accurate 1la her work. Hot only
21d she accomplish the assignment, but she atimcked it en-
thusiastically., This pupll was assigned to Group iII.

¥, the other little girl who was not accepted by the
group, had the hablt of teking thinga which 414 not belonp to
her. The tescher was gulte surprised when sh§>léarnﬁé that
the ¢hild had this tralt, becsuse her family's financial con-
ditlon was better than the finsncial conditions of most of the

cehildrens' families. She was neither cooperstive with the
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teacher nor the group. Many times this pupil was discourte~
oug, Her wori hablis were poor. OShe falled to asccomplish
her sasignments even though she was capable of doing good
work., The teacher had many conferences with this child try-
ing to convince her that ghe would have to mv@réam@ this
havit 1 she expected to be accepted by the graug; She aleo
talked Lo this puplil about her work hablts, Sometimes this
pupll did bettsr work than she did at other timesz. When she
d1d this better type of work, the teacher commended her for
this Aimprovement and encouraged her to try to do even better
the next time, Thls pupll wea assigned to Grous 1I.

0 was better sccepted by the group than the other two
little glrls, At the early part of the term this pupil had
the hablt of pinching other children, With the exceptlon of
this fault, which she quickly overceme, this chlld had & well
rounded personality, She ssemad to bz 2 happy child and was
very affectionste, The teacher talked to this pupil about
this undesireble hablt., ©Ghe soon overcams this habii and was
accaepled by the group., Her work habits were good. Che
always carried out any task to the very best of her abllity.
5he hed s keen deslre to read. When reading orally, 1f she
mlssed one word, she saked to Le sllowed Lo reread her se~
lection., She enjoysd reading library books. Hany times the
teacher obgerved thils pupll whlle she was reading silently.
She observed that the child haed such hesppy sxpressions while

readling. ZIven though the child had bsen in school two years
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srovious to this last school term, she did not seem to be
c@ﬂgciaﬁs of the fact that she was & yesr older than most of
the children of her group. O was assigned to ﬁraup 111,

Pupil ¥, Pupil A, and Pupll H wers ma thres boys who
falled to get aslong with the group. Pupll 4 Wéé ?ugi1 O's
brother. This was his first yesr 1o be in the sécanﬂ grads
aven though he wag ten years old when he aﬁterﬁé this grade,
The facﬁ that he was older than the other members of the
group d1d not seenm to make him unhappy. However, he was
very ageressive. He trled to boss the other children, and
tried to convincs them that he knew all the rules of the
games better than they even though he didn't know the rules
as wall as the other children, When the teacher asked one of
the puplls to do an errand for her, this pupll invarliably
arose {rom his ssat and triad to take care of the job, The
teacher talked to hilm and told hip that his willlogness to
want to help was apprecisted. She tried to convince him that
this aggressive meaner was mailng him very unpopular with his
group. H1s work habits were adegquate, because he applied
himsslf to the very best of hisz abillity, ¥ was asslgned Lo
Group 1.

A and H were the two boys who had the most 4A1fflcully in
becoming adjusted to the group. They fought with other
childrer, Both bhoys absolutely ignored the rights of others.

Pupil A hed experienced a rather unhappy home life. He

lived with his mother part of the time. ‘“hen he wes not
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living with her, his home was with s cousin of his mother.
Hils maih@r was divorced from his father. After securing a
divorce from his father, she marrled agsin, divorcsed this
man, and married & third man. The teacher sympathlzed with
A because of his unhapoy home 1life. She made every possible
effort Lo helpy this child adjust himself to the éran@, This
pupll’s work habits were inadequate, He never completely
cafrié%’aut any written.aaﬁignm@nt‘ Instesd of working on
his aﬁéigﬂm&nﬁ& he annoyed children around him;leé wae
aasﬁgn@ﬁ'té Group 1. o

9§pil,ﬁ 4id not have as much Aifficulty 1nﬂéaju3timg
himselflta hils group as fupll A, His home 1life vas the
oppagite of that of A, He enjoyed a happy h0m9 iif.. His
fallure to get slong with the other ehil&ran‘wa§4yrab&bly dus
to the Tact that he had besn glven too much,atﬁé%tian at
home, He was the youngest child of his family, and the other
mamb&ré}bf the family hed always let him have his way. At
the bagiﬁning of the term 1t was difficult for this child to
understand why he should not be allowed to éﬁ‘a§ h$ desired,
His WOrk h&bﬁﬁ% were limited., He took twice the Lims he
shﬁa1ﬂ ha§@,tﬁkaﬁ to complete an asslgnment. K was &g&i@n&ﬁ
to Group 11, | t |

B wes & normal 1ittle boy. Most of th&ﬂ%m he got
alongy very well with the other children, He énj&yeﬁ working
and ?1&31&& with them, ﬁig work hablts were satlsfesctory.

Although he worked rather slowly st times, he always
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completed his assipnments to the best of his abllity. He was
caﬁaeientiéua about his work. This pupll was assipned to
Group 1. | |

- d was a&lso hapoy. He spemed to have & secure feeling
ard enjoyed playing and working with the group. His work
hablts waré gdequats . He aamplé&a& his aaaigﬂm@nts syen
£hﬂugh he worked a little slowly. J was aaaignéé to Group
I, |

QTW&a a 1ittle shy at the beginmning of the term, but he
scon overcame thls shynezs, He enjoyed working and playliung
with the other children. He accomplished eny sctivity
assigned to him to the very best of his ability. He was
aaﬁignﬁé to Group 1.

Pupil € was also & happy child, He got along well with
the other children and enjoyed playing with them. He worked
to the best of hls abllity. He wss =saslgned to Group 1.

C'as sister, Pupil D, was also a happy ehild even though
she was two years older th&n most of the other children of
her group. 3he wss 8 herd worker. This pupll wes asaelgned
to Group I.

N was a happy ¢hlld, He also got along well with the
other children., Hls work heblts were asdfecuate. This punil
was assigned to CGroup III1.

L vas a gweet, affectionate, and happy child., Her work
hablits were aderquate with the excepiion that she could have
been neater in her written work. Ohe was aaslgned to Group

iI.
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Pupil 1 was one of the youngest puplls of the group.
She slweys seemed to be happy. Even thouph she was physic-
ally immature, she was one of the hardest workers of the
group. This pupll was sssigned to Group II.

E was a very obedient child, He was also yery courte-
ous. Mozt of the children liked this child very much. His
work hablits ware excellent, E wns assipned to Group I.

P was a little inclined to disregard the rights of the
other children at the begimning of the term, She soon over-
cane this fault, At the beginning of the term her work
habits were insdeguate, but she soon developsd &gbattar
attitude toward her work. 2 .was assigned to ﬁraﬁg Ill.

Fﬁﬁil‘v was always courtsous, coap@r&ti?@,aén& obedient,
The children liked him, His worik habits were excellent.
This pggzz was assipgnad to Qroﬁ@ 1v, |

iégt'yﬁar 9 attended another Dallas aehm%l,l At first,
this eﬁiiﬁ did not sesm to feel sscure with %h&‘érﬁu@. A11
the children secceplted him, and he soon became 8 happy member
of the group, His work hablts were adequate. 5 was assigned
to Group IV, |

Pupll K has always been given a lot of attentlion at
home. However, she got along with the other children. Her
work hablts were not adequate at the esrly part éf the term,
but she showed promise of developing better work habits. R

was assignsd to Group III1.
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¥ was a very hapoy child, She played well with the
group,., She liked to read. During the term she resd many.
books, Her work hablts were excellent, ¥ was sssigned to
Group IV.

Pupil U hed the highest mental ability of any pupil in
the grnug* Her work was up to grade standards, but she did
not apply herself se well as she could have, 39&& of the
puplls who had lower mental capascity did better work than she
4id. Thi& pupil was a2 hapoy child, She got along very
nicsly with all the children., U was assignsd to Group IV,

T was & very hapsy little boy, He hed a well-rounded
personality. He waa obsdient, cooperalive, and courteous.

He enjoyed working and playlng with the other c¢hildren., His
work habits were excellent. He followed directions well, 7T
was asslgned to Group 1V,

Pupll ¥ got along well enough with the other chlldren
mogt of the bLime, He scemed to De a happy child, and enjoyed
playing, On the other hend, he did not like to work, It
tock him an undue amount of time to complste an assignment
which he could have easlly completed in much 1@&% time, X

was assigned to Group II1.

Barly Predictions for Each Pupll
At the beginning of the schosl term the tescher studled
the resulis of all the tests which had been glven., At the

sane time shs observed sach puplil dally as he responded.
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Upon these dats she made mental predlctions of probabls resd-
ing achilevements to be expected of esch pupll,

She expected no pupil of CGroup I to achieve more than
one year of progress in resding., She doublted if many puplls
of this group would aschieve even one year of Jrogress.

As the table indlicates B of Group 1 had thes highest 1§
of any pupil of this group. His I4 wes 90, His mental age
was #ix years, seven months while hils chronologlcal ape was
seven ysars, four months. He seorsed 1.4 on oune reading test
and 1.3 on the other reading testi,

G's I was 80U, His mental sge was silx years, sight
months, while his chronologlcal age was sevsn yeers, slx
months, He scored 1.5 on bolh reading tests,

C's I3 was 88, His mentszl aze was six years, slx
ﬁmnthahwhila hie chronologicel age was seven years, five
months., He scored 1.2 on both reading tests.

D's I3 was 80, Her mental ape was only seven years,
eleven months while her chronological ags was nlng years, ten
months., She scored 1.3 on one reading test and 1.4 on the
other readlng test.

Als 14 was 77. His mental age was Tlve years, seven
monthe while his chronological age was seven ysars, two
montha. He scored 1.1 on one reading test an&vl‘% on the
other reading test.

E had the very low I of 2. His mental age was five

years, six months while his chronological sge was elght



years, eleven months. He scored 1.5 on one reading test and
1.4 on the other reading test, He cams from a non-Znglish
speaking Tamily. Zven though he scored low on both the
mental tests and the two reasding tests, this child reaponded
erally much better than the other nuplls of Group I, and
better than some of Group 1I.

F was not only the oldsst hoy of Group I, but was the
oldest boy in the room. His 14 was 73, His mental apge wes
saven ysars, four months while his ehronological sge was ten
yeanrs, one month., He scored 1.4 on one reading test snd 1.5
on the other reading test,

The tescher expected each of the pupils of Group II to
achleve one year of progress in reading provided they
attended school regularly.

H's 10 was 86, His mentsl age was s5lz years and four
months while his chroncloglcal age was seven years and four
months., He scored 1,5 on both remding tests. Even though
this pupll falled to score aversge on all the testa, he
responded well orally most of the time.

L's I3 was 87. Her mentel age was six yesrs, eleven
manﬁhﬂvwhila her chronological age was seven yesaras, eleven
monthz,., Bhe scored 1.6 on one reading test and 1.7 on the
othor reading test, This pupll also responded very well
orally most of the time. OShe had been in the first grade

two years, She liked to read, Even though this child was a



1ittle below average In ablility and achlevement the teacher

thought that she probably would achleve z year of progress,

Zroad Froposal of the Progranm

After clsssifying the surlls of this particuler group
according to their ablllity snd needs, and after much study in
the Ti2ld of reniing, the leachsr plamned a rogram of resd-
ing instruction which she bellsved would mesi ths ablilitiss
and needs of each particular group.

The general naturs of this propram provided fTor four
levals of reading iunstructlion, one for the puplils assligned
to the pre-resding group, one for those puplls sssigned to
the orepriner resding level, one for those puplls asslgped to
the orimer reading level, and one for those suplls sesigned
to the first-resder level.

Learning to read 1z trested as & serissg of develop-
mental experiences through whiech a child moves from
level Lo level through the pre-resding level, the
preprimer level, the primer lovel, the [irst-reader
lavel, and s0 on. In any yegr we wmay find groups read-
ing &t three or more levels,.~
The entlire program was a flezible one, Puplls were

shifted from one group Lo snother as neads arose,

It is clesr that puplls progress at &iliferent
rates, and that children placed in s glven group becsuse
of common difficulties or a similar degres of achiesve-
ment So not learc with scual repsidity. This means that

provision should be made Tor a2 glven pupll to tg&naf&r
from one sroun to enother as Lls nesds dletlste.

S¥111iam 8. Gray, Adjusting Readling frosrsms to
Individusls, p. 83,

Opaul ¥eKze, 9. clii., D. 135.



Thw materials used for thisz particulsr study were baaal
readers, supplementary readers, out-of-sdoption resders,
¢ity-owned readers other than those furnished by the stats,
and many library bocks. These books ranged all the way from
preprimer resding level to fourth grade readling lsvel,

In this chapter the writer attsmpted to classify this
partleular group of puplls according to thelr mentsl
abilitiesz and thelr reading grade levels. In order to find
the mental ability of each pupil the Pintner-Cunninghanm
Primary Teat, From A, was glven at the beglining of the term,
At the same time two reading tests, the Metropolitan Readling
Achlievement Teat, Form R, and the (stes FPrimary Reading Test
were given to determine the reading level of sech pupil.

The personal and social tralts of each pupil hes been
degeribed In this chapter. This chapter also haes included a

broad proposal of the progrem,



CHAPTER 11X
DEVELOZMEKT OF THE READING INSTRUCTION

As wao stated in Chapter 1I, the entire program of this
stuly was a very flexible opne. Hven though ths teacher 4id
plan the program in sdvance, if a pupll wanted to read a
certaln selzctlion on a particular day he was allowed Lo read
it,

¥Many experisnce charts were developed furing the school
tern, Headlng from these cheris supplemented other reading
sctivities, However, the basal readers were used all the way
through the termn,

It should be understoosd that sxperience stories are
not designsd ito replsce basal reader materials., Schools
whilch heve rellied entirsly on stories growing out of the
activities of children have not produced satiasfactory
results.,........ Zxperience storlies obviously cannot
match the controlled vocabularies of basal resder
materlals as s meanz of teamching word recognition. The
exparlence method, therefore, is not ordinsrily ussd to
teach real reading. The purpose is ?ath&{ to introduce
reading as a form of communicating ideass, -
Generally spesiing, during the early part of the school

day, the basal reading materisls were taught. It was st this
tize when most of the readings skille were taughi. In the

afternoon essy reading and library resding wers taught much

1eriﬁg,ﬁ.'ﬁnﬁ@rﬁan and dalter ¥F. Desrborn, The
Zayegholosy of Teachlng Reading, ». 265,




pore inforsellyr, Howsver, ihe tescher st all Lipes direcied
these lnformel seilivitles,

Reading was slog gorrelated with musln, and splthmastlc,
It waa clogely reliasted with social stulley zul sclence., Toe
pupils learned the importsvee of reading througl sll thees
setivitisz, In order Lo lears the worde of o Tavorite song
they 2iscoversd That they moet o able Lo rasd, linwwize,
they lesyresd that they must e oabiz o resd Lo order Lo read
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{1} She planned that the boys and girls in this
group should have a real and Important part in sll the
actlivities of the class,

{(2) %he plaaned that their experiences should be
80 rich in meaning thet they would eventually glve mean-
ing to the printed page.

{%} She planned that a definite tims oach day
ahould be glven to this group for basic instruction in
reeding sulted to the needs of the individuals,?
in line with these principles the group with the ald of

the teaschsr composed cherts about thelr familiss, thelir pets,
and thelr toys. They »lanuned excurslions such as "4 Visit to

" and "A Trip to ths Zoo." The teacher talked

the Bakery,
with these children using, and helzing them to use, words in
aggocintion with thelr experlences so that & larger vocabu-~
lary of word meanings would result,

Each day this group hed a proportionate share of her
tine,

dpeclial reading sbllity heblts and technioues of work
were encouraged through the use of a reading resdinsgs work-
boolk, This workbook alded the systematlc transition from the
lese specific activities of the pre-reasding stage to the more
detalled and more sxacting demands of the formsl reading
activitlies,

The resading readiness workbook which ths tescher se~

lected was Befors We Read., Records showed that last ysesr this

groun of puplls had used only one workbook, Here ¥e Go.

-

Bafore We Hesd centersed along two main Interests, work and

2¥illiam S, Gray, op. ¢it., D. 140.
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read by the group before. P read books which intsrestsd hin.
The tescher instructed him individually.

Preprimers continued to be used for easy resding in ths
group or for indlvidusl reasding at the library table,

T™he group was never pughed or made feel that 1t had to
cover Loo much worlk.

A8 soon &3 these puplls had learned such skills as
azsociating symbols with msanings, matching sentences,
phrases, and words, distinpulshing ecapitalized and small
letter forms, and recognizing script forms, and anticlpating
meanings and sunplylng misoling worda, they wers introduced
to ?rim%r raading. |

The teacher was carsful to select primers wﬁie& had not
been read before by the group. Only the aﬁﬁigat‘half of
gach primer was resd first, allowing for nmore r%?@%itisﬁ of
the sight vocabulary than one primer could provide,

Findings carry the definite implication that slow-

growing end backward children will lezrn 40 only t?%v

ere given enough repetition or drill.

By the time the esasy nalves of several primers were
read, the remalning portlions of each primer wes read better
and with real snjoyment.

¥ econtinuad to read books which interested him., Many
times onme of the best pudnils inm the room helped him with the

words he 4id not know, He later read to the teschesr.

SAnderson and Dearborn, gp. ¢it., 2. 57.
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The other six puplls of this group read the following
primers: The Hew Day In and Day Out, With Jsck and Jsnel,
School and Home Acain, Days of Fun, Watch e, and Away We Go
to Hex

During this zeriod of instruction the group applied the
reading skills which thay learned during the preprimer
period, In adiitlion to these they learned to analyze
gentences for the purpose of finding out a glven word within
2 familiar sentence; recognlze words through content,.
eanfigur%tiﬁn, and olher perceptusl cues; comprehend word,
phrase, snd sentence mesnings; find out unrecognized words by
referring to self-hels plctures; and by dlscriminsting
between true and false statements., It was at this time when
E 3aiﬁ@§ Group Il as he was meking much faster Qﬁ@grgﬁa than
the other punils of this group. .

After the remalning five punils read fifteen preprisers
and eight primers In addition to correlated, lncidentsl, and
library reading they were introduced to the instructlon of
Tirst grade readers.

Ali through the ternm F contlinued Lo read thé books he
desired Lo read., The other five puplls of Group I were glven

instruction in Qur New Friends. In teaching this reader the

teacher followed the Guidebook for Dur Hew Frignds rather
closely., After much study in the fisld of the teachlng of

reading, she was convinced that betlsr tschnlques could be
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applied snd more akilla could De attained 1f this manual was
used, |
Xt 1s the deliberate conclusion of this writer that
recent teachers’ manusls ars the finest expressions of
the tesching technigques of resdlng, in content, extent,
gmﬂ apaeifia coverags mf any taﬁ}@ of t&aeh;ﬁg that hav%
evayr been made with respect to any subjlsct-matter sarea,
' The storles of the book were taught in sccordance with
the m@g&srand interests of the pupils., VFor @x#méia, one day
the &ogﬂaf one of the puolls of thls perticular group
falewaﬁ hls mester to school. Another little boy sald,
"on 1&@% year we read 2 story in Fun with Dick and Jene
about Sally and Spot following Dlck and Jane £ﬁ»§shsal.“ A
bright 1ittle girl in Group IV said, "I remember the atory.
Tne nag&rﬁf it was 'Fun at Scﬁ@ml’.“ After thils remark
severasl puplls spoke up and eald that th@y4r$memb&rs@ the
story. The teacher then sald, "I know a story in Qur few
Frisnds sirilar to this ﬁﬁéry. Yould you like to resd 1t2"
The Group was anxious to read it, Sevsral puplls of the :
highar grouos knew ths story the teachsr had in miaﬁ. They
aekad to be allowed to join Group I and reread it. The
teacher allowed then to jolin with the groun., They were asked
not to tell the others the name of thils story. after glanc~
ing down the page of the teble of contents, one little boy

guessad the name of the story. 4s Group 1 had read only two

stories of Qur HNew Friends and as thls new story wes 1n the

6wilidam 5. Gray, Clsssroom Technicues ip Improving
Resdine, p. 17.




third unit of the book, the teacher had to teach seversl new
words, However, the attention of the clasg was very good as
thelr interest wae bhigh.

After Qur Hew ¥rlends was completed, four other first

grade resdsrs were r@aﬁ, namely; The Hew Round About, ¥We
Ihree, On Cherry Street, and Ug and Away.

In addition to the resding skille which thils group knew
they learned to anaw&r“quaatiaua on content; complete
thought wunlts by supplying mizsing words af phraé@s; got
main idea of a selectlon; follow directiona; and sslect words
and phrases which complels meaninss. Even though F wes
allowed to read books which interested him, he was glven
formal imstruction in these books,

All through the term the instruction wae sulited to the
ebilities and needs of the individuals., At all times
sulficient tinme was provided to gllow real growth to take
place,

Development of Reading Instruction of
Preprimsr Group or Group I1

Five of the pupils of droup I were only four months
below second grade reading level, As explained ln Chapter
II the mental ability of thrse of thes puplls was good, The
other two pupils, J and L, each had an IQ of 87. H was five
months below second grade reading level., His I4 was 86,

Although these puplle read falrly well in primers they

began readling In preprimers 1ln order to give them a review in
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preprimer vocabulary, and to give them speed and confidence

in thelr own reading,

They read the following books: Seanuts the Pony, nittle

Lost Doz, Totz and Toys, 3iddy and the Ducks, My Dop laddie.
None of these had been read before. /

after reading {these books the group developed spesd in
reading.

Records showed that this proup haed read only iwo priners
last yeer, These pupils were given instructlon in four other
primers: Ihe HNew Pay In and Day Out, The Little ¥hite House,
Witk Jack and Jenet, and 1 Know g 3eerst. The manuals for
these readers were followed rather closely in the isaching
instruction.

After each reader was reed a vocabulary test was glven.
The results of these tests convinced the teacher that this
group was resdy for ths instruction of first grade readers,

The following first grade resders were read by the
group: Qur New Friends, The Hew Round About, On Cherry
Street, Up and Awey, Throush the Day, Billy Goes to Behool,
Many Homes, Downy Duck Grows U, and At Home and Away. Ae

gach reader was resd the group was glven a vocabulary tset,

The results of these vocsbulary tests convinced the teacher
that the group was ready for the lnstructlon of second grade
readers.,

The group began to read 1n the basic sscond grade

reader, Friends and Helghbors, This reader has besen
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recommended for use during the first helf of second grade.
The inatrmetiam of the reader was followed by the guldebook
which sccompanied it,

Other second grade resders completed were: The Hew Lown
the Eiver Rosd, Come Along, We Are Hsishbors, Around the
Corner, Hore Friends and Heighbors.

After Christmes ¥, I, ¥, L, and ¥ begsn Lo make rapld

progress. It was at this time when £ joined Group I1. J was
moved back with Group 1 since he 14 not propress as fast ae
the other puplls of Group 1I. This move was handled in a
‘taeﬁful-wannar. In o few days he Lecams very happy as he was
able tegéa his work with ease and enjoyment. &s had been
planned in the program, suflficlent time was provided to allow
rasl grv%th to take place, As time passed each Individual
loarned Lo work independently,
Development of Reading Instruction of
Primer Level or Group 111

%;tﬁ the uss of several onrimers and firﬁt‘gr&&@ readers,
the teacher expscted four of the puplls X, ?,’Q, end B to bs
ready for second grade reading level. She placed O with this
group éinae the pupil responded well orally, The pupll had
repeated the firet grade once., O had scored 1.8 on one read-
ing test and 1.9 on the other test. Her I4 wss only 78.
However, as has bssn sxplalned before thls chii& wag s hard

WOrKer.,
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After Group 111 read through several primers and &
numbsr of first grade readers, 1t was introducsd to second
grade readers, It progressed fast., In the spring it was
doing s0 well that the teacher let it worx with Group IV on a
unit of work "Plants that Help uUs."

Development of Heading Instruction of
Firet BResder lLevel or Group 1V

As stated before this proup was ready for second gradse
reading lsvel., However, in order to review the vocabulary of
the firs! zrade and to promote apeed and confildence in the
puplls the teacher started this group to reed in Tirst grade
raﬁéaré; In a short time all of the pupils of tﬁé group were
raaﬁiﬁa‘well on second grade reading level. |

They were glven formel reading instruction. However,
they were sncouraged to do a lot of independent sllent read-
ing.

As hes bssn stated bvefore all the ﬁﬁ?iiﬁiﬁﬁﬁ access to a
wide wvariety of reasding matsrial., This group was encouraged
by thes teachsr to engage in s wlde varletly cf'r@adin&
sctivities,

During ths early part of soring Group III jolnsd with
thies group to help with a unit of work, "Plants that Help

s "

Approach to Unit
The center of interest was initisted by the teacher in

an informel way by bringing plants into the school room and



i
18]

by calling attention to the things that wers hapoening to
Plants in spring, which was the season chosen for this unit
of work., Interest developed from the observation and casual
remwarks conceralng plant 1ife, and in periods of cooperstive
planning which became a vital part of the ﬁragram‘af these
two groups, 4 unit of work centered arocund ideas related to
ways that plants help us wss sterted. The pupils had had
some experience related to plant 1life. They had observed
flowers blooming in the room, and had seen new lsaves come on
plants., One pupll had & parden at hons,

After the general center of interest was decided, the
groups worked cooperatively in setting up objectives and in
crganlzing the work. Different puplls asksd nuestions con-
carning the problem and the group recorded thess nuestions.

Some of the questions asked at the beginning were:

[
.

What is 8 plant?

Where do plants cowe fromy

Yhat are the parts of & plant?
What do the roots of plants dof
¥hat 4o the leaves of plants Go?
Where do plants get thelr food?
How <o plants get thelr foody
What plants glve us clothes?
Yhat plants glve us food?

What plants give us shelter?
What plants give ua beauty?

L

*

*
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The list of guestlons grew as the unit of work pro-
eresged .,
The puplils then suggested how plants could be studled

and arrived at the following outline:



1. Write down quesltions and find thelr answers.
2, Write down answers 20 that informstion could be
- shared by all the puplils,

Z. Find pictures to 1llustrate the questions and

answers.

4, Drew plants Tfor illustrstiocns,.

E. Read storles to find answers.

6,  Tell stories and happenings to sach other,

The group then declded how to organize the material
collected,] After much dlscussion the puplils decided Lo make
books in which to keep the material.

The pupils were gulded to reallge that more could be
aﬁaamgli@ha& if they divided thelr work with each smell group
being fﬁspansiﬁle for the development of ons part of the
unit, After soms discusaion, 1t was declded thal four groups
would be a good number to have for the problem to be solved,
Zach group was to glve specifie attentlon Lo gquestions
relating to one of the following toples:

Plants that give us food

Plants that give us clothing

Plants thst glve us shelter

Flants that glve us beguly

Zach ¢hild chese the tople on which he wanted to work.
After deciding on the mein theme for each group, the children
realized that they needed to declide the activitles In which
they could engage to answer the questlons for which they were
responsible, As thils wes a common problem, all groups ¢om-
bined to work on it. The solution of the problem for the
echildren resulted in the following 1lst of supgestions:

Read stories.

See moving ploturss, film strizs, and slldes.
Ask other psople for informatlion.

L Py o
= »
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4, Look at rsal plants and seeds, :
5. Plant and experiment with seeds and plants.
6, Collect pictures.

7. Hake s trip to a grssn house,

&, Look at pletures.

At this point the tescher made sure that the c¢hildren
became aware of the skills and processes that they needed in
order to achleve their objsciives. They learned that infor-
matlion about plants could be achleved only through reading,
writing, llstening, speaklng, story-telling, proper use of
books (uslng table of contents and index), location of
1llustrations, mounting of illustrations, proper sslectlon of
pictures, and the organization of the materlsl collected into
& book that had a pleasing appesrance apd hed something to
say to the reader.

During this unit of work there was an integratlion of
such sublects as reading, speaking, writing, spelling,
sclence, and soclal atudles,

The children learned to work cocperatively. Through the
study of this unit of work the chilldren gained such at-~
telinments as the following:

The ablility

1. To apprehend clearly and accurately the
meaning of what is read,
. To think about and 10 use the ldeas
sscurasd through resding,
To incresse skill in the use of bhooks
and the library,
. +sarticipate in many typss of preading

scotivities in the various gurriculum
fislds,

P

I M
-
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Purlng the Gevelooment of the entire program for this
particular group of twenty-three children the teacher had
the personal and soclal development of sach child in mind,
At 811 times she trisé to make conditions ss favorable as
posslble. F was allowed to reed books which interested him.
“The personal well-beling of many puplle 1s oromoted best by
belng glven opportunity to sit alons and ernjoy a book that
they have chosen."7

Fany other puplls of this particular grous of second
grade puplls were seen at the library table or over in a
corner reading thelr favorite books,

Jometlimes variocus pupils brought thinss to school.
These objscis gave the children first-hand expsriences,
Motlon pletures, film strips, and slides were used to help
clarify meanings,

The teacher tried to help each child interoret the con-
fused world in which he lives. She selected those interests
and curiocsities thet seemed to have the greatest value for
his development, She directed his attention to one problem
at o tims, helyed hilm observe accurately, think clearly, to
attach proper meanings to experiences, and form sulitable
goals for sctivities,

Charts, pleture books, ard booklets, msde in the class-~

room, had rezl velue in helping the children Lo interpret and

T4, S, Gray, Promoting Pfersonsl and Soeial Development
Throush Reading, p. z6,



rogall thelr own szporienesa,. Such ziesriels proviied for
growth in et 2nd lsspumge as well g fo rendlor ablillity.
The chiliren wore spesurassd 1o dlscuss the grgtsnt of

gtories resd wnd Lo cononrs
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CHAPTER 1V
i EVALUATION OF THE PROGRAH

The effectliveness of this particular reading program
urpon the resding ablilitlies and nseds of each pupil of this
second grade wes measured by repeating two reading tests of
different batteriss and forms at the end of the school
tera,

When 1t is a questlon of whole classes being above,
at, or below the age and grade standards, hoth the
survey and the snalytical or diasgnostic tests may ordi-
narily be counted on to give trustworthy answers,

There 1ls thus safely in numbers., In appralsing the

indlvidual'’s progress, it 1s well to remembsr that to
err 1s human..,..,....., and teasts are not infallible.
sssesfinen in doubt, a retesting with a diTferent fors of
the test, or preferably with & somewhat different type
of test, will make Tor more accurate ayprsisals in the
individual cese.l

A8 has been stated before, the teacher gﬁv@fﬁwa differ-
ent tests at the beglinning of the term and more advanced
forms of the seme tests at the snd of the term. Even though
the tests were differsnt at the beginnlng of the terwm, the
grede norms for sach pupll derived from both tagtﬁ Were more
,Naymgasgvaﬁmparaﬁiﬁ, This same principle held true at the end
of the term when the advanced forms of these tests were

repasted,

landerson and Dearborn, g9, clt., 9, 3%4.
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Tabls 2 on page 39 shows the results of the Metropolitan
Readling Achlevement Test, Battery I, Form R, and the
¥etropolitan Reading Achlevement Teat, Battery II, Form ¥,
which were glven at the beglinning of the fall term, 1953, and
at the close of the spring term, 1¢54. The same tabls shows
the grede equlvalents for each pupll derived from each of
these tests and the gain made by him. On the opposite side
of this table the results of the Gates Primary Reading Test
and the Gates Advanced FPrimary Test are glven. The grade
gqulvelente for each 2upll derived from each of thess tests
and the gain made by him is also included,

A study of the Metropolltsn Readlng Achliesvement Tests
ghows that within the proup of twenty-three suplls two made
an average resdling gprade equivalent of three yesars; three
progressed two ysars in resding grade equlvelent; sixtesen
progresged one year or more; and two falled to meke & ysar of
orogress, The average galn made for the group was one year
or more.

A study of the Gates Readlng Tests shows that within
this group of twenly-thres pupils two progressed three years
or mors in resding grade sqgulivalent; three srogressed two
years or more; sixteen progrensed one ysar or more; snd two
Telled to progress one year, The average gain mads by the
class was one yeer.

Puplils ¥ and O, brother and slister, were the two who

falled to make one yser of progrsess in readling grade
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sqguivelent, Teble 1 shows thst F acored en I of 73, and
that O secored an 12 of 70, In the opinion of the teacher, ¥
probably made ee much ovrogress as he could have made in any
other situatlion becauss of his mentel abllity. His lack of
orogress could have been partly due to the fmet that he ceme
from a naﬁwgﬂglish speaking family. Even though the sister
failed to show g year of progress according to the resulis of
the tests, she responded well orazlly during the term, When
the teascher checked her for comprehension, at different
periods of time, she measured up io averape ﬁt%ﬁﬁ%?ﬁﬁ.

Une pupll made a prester zaln thsn the tescher had really
antlcipated, Howevsr, it was her opinlion that he felled to
score a8 high ae he could have on the mentsl test had he not
been handleapped by langusge difficulties., He czme from a
non-Fngligh epesking fomily., On the mental test he scored an
I3 of only 62. “Tests are not infallable."® During the
entire term this pupil 8ié good work. At the snd of the term
he soorsd a reading grade egulvalent of 2.0 om one resasding
test and 3.2 oz the other reading test.

V, wno made a gain of three years in resding gradse
eqguivalernt, scored an I of 101 on inhe nentsl test., Tals
child bad & radlo, a televislion, and books in hisg home, He
1iked to read, and during the term he read a wide wvarlety of
materials, These factors probably contributed to his

noticabls nrogress.

Z2anderson and Dearborn, 93. cit., 2. 334,
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According to the resulis of ths tests, ¥W mads a gsin of
three yesrs in grade equivalent. 7This was not a surpriss to
the teacher as she scored en IG of 124 on the mental test}
and was repeating this grade not becsuse of Ipability, but
bee&uaéféf non~attendance the previous ysar.,

3; T, and U showed a gain of tmé‘yﬁﬁrsg S scored an 1IQ
of 118;ga§ had excellent work hablits., He read gVV&ri@ty of
ba&k&;%_?vsccr@a an 13 of 98 on the mental t@ﬁf“ He alsg
read a?%iéa variety of materisls. U scored an I3 of 129,
She a1éG r@&ﬁ meny books,

| &tftﬁe beginning of the term, within the entire group of
twenty~three puplls only five were ready to read 5ﬁ gsecond
gr&a@k1@§@1§~fiv@ others were a 1itile below thié resding
1@?@1;i%ix wéra ready for the last halfl of first-ﬁr&ﬁ@ read -
ing lﬁvéi;‘whila the remaining seven needed some praparatory
wory %@fﬂr@ they began to resd.

At the close of the school tors, within this same group
of pupils, two wesre ready for [ifth grade raa&img'm&t@riaisg
three ware,r@aﬁy for faarth_gr&é& reading I@Vﬁl;Aéiﬁht WEre
ready f§?vtﬁir& grade resding; three wers almost ready for
third @f&é@,ra&&i&g; and slx others wers almost ready for
the lagt‘ﬁ&lf of second grade reading level, FPupil F was
&lmmﬁt‘reaﬁy for second grode reading materisls.

Iﬁ general, all ths pupils were happler than they were
at the beginning of the school ters. Home of the chlildren

did not nead to improve thelr behavior as much as others.



As has been explsined before, most of the pupils of thils
second grade wers, in general, happy at the begluning of the
term,

The six puplles who needed to make adjustments made
notable improvemsnt.

Pupll & developed a much more accentable personality.

He learnsd to respeet the rishis of others. He also learnsd
to assume & few responsibllities., 7The tescher no longer had
to help him kesp up with his suopplliss and personal belongings.
His workz habits had improved considersbly. He complsted his
sasignments to the best of hils abllity. His written work was
very neatb. |

H also haed e better attitude toward his classmales as
well as toward hls vork. The group had sccepted hilm, His
work habits were bhetter., ¥usn hse completed an asslgnment, he
was very anxlous for the teacher to see hils work,

F was better adjusted to school than he was at the
beginning of the school term. He still wanted to be the
leadser, However, hs played betier wlth the other children.

¥ developed & better personality, BShe was morg courte-
ous than shs had bsen., As far as the tescher knew, sho hed
stonned taking things which dld not belong Lo her. Her work
hablts were puch belter., She had o sesnse of pride in her
work which she lacked when shs entered the sroup. 1t was her
delisht to show the tescher her work and walt for s word of

nralss .,
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@ lmproved as much as Fupil A, She was getting along
very nicely with the other children; and they had accegted
her,

O did not have to meke as many adjustments as the other
five puplils, BSoon after school began, she stonped the habilt
of pinchlng other children. She had no other ad justment to
make ,

In this chapter, the writer tried to evaluste the
effectiveness of this sarticular reading progrem upon the
abllitlies and needs of a sscond grede clasa. This chapter
included a table comparing the results of two reading tests
given at the end of the term with the results of two reading

tests glven at the beglaning of the term,



CEAPTER V
SUMMARY, CONCLUSIUNS, AKD HECOMMENDATIONS

sumpary

The purpose of this study was to discover and proya%é 8
resding program which would meet the abllitlss and needs of
esch child of a particular group of second grade children of
the ¥. B. Lamer Elementary School, Dallas, Texas,

In order to determine the mentsal ages and the lntellli-
gence guotlents of the puplile the Flintner-lunninghanm Primary
Test, Form A, was givan.g Two reading achievement tesis, the
Gates Primery Reading Test and the Helropolitan Resdlng
Achievement Test, Battery I, Form R, were glven in order lo
determine the reading achievement or reading level of these
pupils., Bach pusil of this zroup was observed closely. IHe
was sneouragsd to talk fraeig. F%&m this abs&r?atian reports
cﬁﬁe@rnimg hisz neraonal and socisl trelits were wrltten and
kept on file.

After dstermining the mental status and the reading
level of sach child, the puplils were claszified Into four
groups according to grade levels; and alter studylng the
recommendations of experts in the field of reading a resding
srogram which wes belleved to meet the abllltles end needs

of this particular group was developed,

F.¥
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To appriase this particular reading program two reading
achievement tests were glven at the close of the term, From
ﬁh@ rasults of each of these tests the graﬁa egulvelent for
each pupil was found, Hach pupil's grade equivalent found
from each of these testis was cam@éreé with his grade equlva-
lent found from sach of the tests glven at the beglunlng of
the term. Within this particular group of twenty-thrse
puplles two mede an average grade eguivalent of three years;
three progressed two years; gixteen prograssed one year or
mcr@;'whiie two falled to progress one year, Asva result Qf

this reading program some bshavior adjustments were noticed.
J

»Cenﬁlasisﬁa
T&a following conclusions have been drawn from fects
discoverad in previous chanters: '

1. According to the results from the tests, the program
was successful ss only two pupils from this group failed to
make o yaar or more of progress in reading grade equivelent,

2. Zven though only five pupile of thisz class werse
ready for second grade reading level last fall, at the close
of the term sixtesn were reasdy to read on or above third
grade reading level, Threes were ready for fourth grade read-
ing equlvalent; and two were ready for fifth grade reading
equivalent,

3. JFrobable facltors preventing the two pupnils' faillure

to make a year of progress have besn glven.
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4, According to the results of the tests ome child
with the low 17 of 62 scored 2.5 on one reading test and
3.0 on the other reading test., During the entire tsrm he
responded very well. It was the belief of the tencher thatl
he falled to scors me high as he could have had he not bsen
handicapped by langusge &ifficultlies,

5. At the beginning of the term two different tests
were given. The grade equivalents dsrived for sach pupll
from each test was more or less comparable, This sams
srinclnle was true when different tests were given at the
end of the tern.

6. B5ix pupils who were melsdjusted at the beglaning
of the term had adjusted themselvses to the group, They were

happler, end had developed some deslrable tralts.

Hecommendations

After this study was completed and after all facls were
gatharsd and glven due congideration, the following recom—
mendations were node,

1. A resding program should be adapted to the abilitiles
and needs of the particular groud concernsad.

2, ¥hen possible children should be taught to read in
small proups. Small groups mske 1t posalble for readlng
objectives, materiasls, and activities to be selected and
brought into sharp focus so as to meet the abillitles and

needs of the individusl pupll., Suchk groups 2ncoursage



individual partliciosation. Tims cen also be saved, for
atlustments are made to the attentlion span of the children.
such groups snable weaker children to be helped by brighter

-,

children. This opportunity sasists brighter ahil&r@& to
develop lesdership. Mors content material can be read by
more children who nsed 1t. Teachlng by small grﬁupa allows
the Individual child to grow and develon at his own rate.

3. A realing program should be flexible, as such &
program enables sach pupll concernsd to move from group to
group a8 his needs arise.

4, Informstion for grouping may be sscured from read-
lng test scores snd by informal observations made from day
to day as the work of the group PrOErodsss,

5. ZEach individusl should be allowed to progress at his
own rate, He should never be placed under t@nsién by
unfavorable comparisons.

6. Different individuals require different methods of
procedure .,

T. A reading program shouléd be well planned oy the
teacher, even though it iz flexible.

8. The reading program should be functional. It should
be a part of the child's delly living. The growing child
should be given s varlety of interesting experiences. IHe
should be allowed to talk, write and resd about activitiss of
his own, He should =lzo be taught to understand the

importance of reading through other subjects,



9. In pleaning a8 reading progran adequste reading
materials should e selscted, 3uch reading materials ah@gid
be a0 selected that every supil in the grous would be reading
at hiz ovn level,

10, 4 pupil should not be tasught formal reeding untll
he is ready for suech,.

11. Adequate teaching methods should be found. o one
method can be expscted to work equally well wilth all
ehildren.

12, Personality problems should be handled individually,

and may be related to reading dlisabllity.
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