
THE I N F L U E N C E OF SOCIAL COMPREHENSION ON 

THE A D J U S T M E N T OF COLLEGE S T U D E N T S 

APPROVED: 

*̂̂ *Ai A 
Major Professor 

Ml®#* P|dIe##o.r 
>Arr... -.. -AZ£^->>x,w:.. 

fihsaa of tfco School of Wmmm Economic* 

WU« Sckoot 



T H E I N F L U E N C E O F S O C I A L C O M P R E H E N S I O N ON 

' T H E A D J U S T M E N T O F C O L L E G E S T U D E N T S 

T H E S I S 

Presented to the Graduate Council of the 

North Texas State College £» Par t ia l 

Fulfillment of the Requirements 

For the Degree of 

MASTER OF SCIENCE 

By 

223566 

V a n n i e L e e R a n d o l p h , B . S . 

Montague, Texas 

August, 1953 



2235m 

T A B L E O F C O N T E N T S 

Page 

LIST OF TABLES . . . . . f . . . . . iv 

INTRODUCTION I 

Review of Related Studies 
Statement of Problem 

PROCEDURE 12 

Source of Data 
Selection of the Testing Instrument 
Statistical Treatment of Tests 

RESULTS . 1 8 

Explanation of Tables 
Discussion of Findings 

SUMMARY 35 

BIBLIOGRAPHY 40 

APPENDIX . 4 2 

iii 



L I S T OF T A B L E S 

Table Page 

2. Gains Made by Various Subject Matter Groups , . 19 

2. Comparison of Various Groups Showing Difference 
Between Mean Gains on Adjustment Factors . . 26 

tv 



I N T R O D U C T I O N 

An Important concern in the education of young men anil women 

i s thei r personal and social adjus tment daring high school and college. 

Much has been done and i s s t i l l needed to determine the f ac to r s respon-

sible for personal and social development and fo r the general ad jus t -

ment of individuals. The resu l t s of severa l s tudies show that the 

teaching method used i s an important fac tor in student adjustment . 

These studies show that when the group p r o c e s s i s used in c lass room 

teaching, m o r e learning takes place and students show significant i m -

provement in personal and social adjustment a s well a s in emotional 

control. 

E e v i e w of r e l a t e d s I n d i e s . —In an introductory personal 

and social adjustment course# Pinkston, * 1948, compared the textbook 

method with the group p rocess method of teaching to find the effects 

of these methods upon the general adjustment of the e ighty- three 

f r e shmen participating. The Guilford-Mart in Temperament Inventory 

was used f o r p r e - and final testing. There were for ty- four students in 

* John R. Pinkston, "An Evaluation of Teaching Techniques a s 
Evidenced by the Guilford-Mart in Temperament Inventory, H Unpub-
lished Master's Thesis , School of Education, North Texas State Col-
lege, 1948. 
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each group. The experimental group planned their course content ac-

cording to their need* and interests, as pointed out in the pretest , 

and employed the group process technique throughout the semester . 

Upon completion ®f the course* both groups were given the final test 

and scores were analysed. Whereas the control group showed no im-

provement, the experimental group had achieved significant gains la 

the t rai ts , freedom from depression, cycloid tendencies, inferiority 

complex, and nervousness. Improvement in social leadership and 

the development of a cheerful and optimistic disposition were also 

realized by the students in the experimental group. 

During ten or twelve t r ia ls with the group process method of 

teaching in class groups of twenty-five to fifty members, Mauck, 2 

previously a faculty member in the School of Home Economics at 

Ohio State University, found that students made consistent improve-

ment in certain personality traits . Because it provided a broad scope 

of subject matter and necessitated the use of the library, this method 

led the student to become a semi-authority on a phase of subject mat-

ter , thereby developing self-reliance, self-assurance, and self-

3 

confidence. Mauck also found that the method provided a proper 

and sufficient stimulus for the timid, non-expressive student, and 

proper restraint for the assured, talkative student. 
2 Frances F. Mauck, "Experimenting with the Group Discussion 

Method, " Journal of Home Economics, 41 (October, 1949), 454-45S. 
3IWd. 



Other studies show that personal improvement and social ex-

perience a r e important fac tors ia adjustment. In I f SI, Wes te r 4 meas -

ured the effectiveness of a specialised unit on personal development 

ia improving the social adjustment of homemaki&g students. Two home~ 

making c lasses of sixteen members each, chosen f rom a small high 

school, and comparable ia intelligence quotient, chronological age, 

mental age, school classification, and socio-economic status, were 

used as experimental and control groups. A specialised unit ©a p e r -

sonal improvement of one month's duration was used with the experi-

mental group while the control group had opportunity fo r only inciden-

tal help with this problem. The resu l t s of the tes t s showed that the 

experimental group made significant improvement on eight of the 

twelve personali ty components, whereas the control group made no 

comparable improvement. Sociograms indicated a marked improve-

ment in students ' relationships; therefore, the specialised unit was 

judged to be effective in improving the social adjustment of the home-

making students. 

The social background of the student and social skil ls gained in 

school and community activities a r e probably contributing fac tors in 

adjustment. A comparative study of the adjustment of s tudents and of 

4Edna Dean Wester , "The Effectiveness of a Specialised Unit in 
Improving the social Adjustment of Homemaklng Students, " Unpublished 
Mas te r ' s Thesis , School of Home Economics, North Texas State Col-
lege. 1951. 
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f a c t o r s influencing their adjus tment was made by Odell, 1941. One 

group of f r e s h m e n composed of fifty g i r l s chosen alphabetically f r o m 

dormitory files* and a group of f i f ty senior g i r l s chosen in the same 

manner were used a s sub jec t s . The Sims Score - Card and the California 

Test of Personal i ty , Adult F o r m A, -were used to de termine the home 

background and the persona l and social adjustment of each individual. 

The r e su l t s of the study reveal that the sen ior group achieved higher 

mean and median percent i le ranks on total adjus tment than did the 

f r e s h m a n group. The f r e s h m a n group, however, made higher s c o r e s 

on social s tandard#, social skil ls , and community relations. These 

findings suggest that the freshmen, through some type of social a c -

tivity, had gained more information on social ethics, and a bet ter un-

derstanding of socially accepted s tandards , than the seniors . 

Another study points to course content a s a f ac to r in adjus tment . 

In a study with high school students, Moore, ^ 1948, used three t e s t s , 

the Guilford-Martin Inventory JU Every-Day Life, and the California 

Test of Personal i ty , Secondary Form A, to serve as an inventory of 

students ' personal i ty traits a t the beginning of the year . With the 

®Am*a Bonds Odell, "A Comparat ive Study of F r e s h m a n Women 
-and Sen io rWomen in North Texas State Teachers College, H Unpub-
l ished Master's Thesis, School of Education, North Texas State 
College, I f 4 1 . 

^Phelxna Newton Moore, 11 An Experimental Study of Personality 
Development in the Stenography Class of the Edinburg High School, " 
Unpublished Master's Thesis, School of Business Administration, 
North Te rns State College, 1948. 



resul ts of these tes ts to define student problems, and with a l is t of 

fourteen personality t ra i t s necessary for success in business a s a 

recognized objective, the course content of the stenography class was 

planned jointly by the students and the teacher in the experimental 

group* The control group, consisting of twelve Latin-Americans, 

and eighteen Anglo-Americans, was equated with the experimental 

group on the basis of number, nationality, and intelligence quotient 

a s shown by the California Test of Mental Maturity. Differences in 

p re - and final tes ts indicated that the experimental group, made signifi-

cant gains in the adjustment variables while the control group which 

followed the regular course of study showed no improvement. Moore 

conclused that personality t ra i t s can he measured scientifically with 

some degree of reliability a ad that personality can be improved through 

systematic t ra i l ing. . . . 

Another influencing factor in adjustment and in the development 

of temperament traits is the classification of students. In 1952, 

s 
Gresham" compared the adjustment p rogress of the four levels of col-

lege c lasses to determine whether increased knowledge of social con-

duct i s accompanied by comparable improvement in the personal and 

7Ibid. .. 

®£aa Mc Williams Ore sham, "Contributions of a Social Funda-
mentals Course to the Adjustment Progress of College Students," Un-
published Master's Thesis, School of Home Economics, North Texas 
State College* 1-9 §2. 



•octal adjustment of f reshmen, sophomores, juniors, and sen iors . 

Data for tike study were obtained f rom one hundred students enrolled 

la a social fundamentals course In the School of Home Economies a t 

the Morth Texas State College. Definite gains were found in social, 

health, and emotional adjustment of each college c lass a s well a s in 

the knowledge of social usage. Consistently high and significant gains 

were also shown in objectivity, co-operat iveaess , and agreeableness . 

Comparisons between the different groups showed no measurable 

gains in favor of any one group in the a r e a s of home adjustment, 

health adjustment, and social usage, but the juniors were superior in 

social adjustment; moreover , the f r e shmen made grea te r gains in emo-

tional stability than did the sophomores, juniors, and seniors . 

Q 

Gresham concluded that, measured by adjustment inventories, an 

increase in the knowledge of des i rable social conduct i s accompanied 

by pronounced improvement in home, health, social , and emotional 

adjustment. 

In at leas t one other study, the change of attitude during four 

yea r s of college was found to be an influencing factor in adjustment . 

An investigation by Arsenian, 1942, showed the amount and direction 

of change of students' attitudes during four years of college In theoretical , 

9Ibid. 

1 0Seth Arsenian, "Change in Evaluative Attitudes During Four 
Years in College, " Journal of Applied Psychology, 27 (September, -
1942), 338-349. 



economic, aesthetic, social, political, and religous a reas , Upon en* 

taring a' m e a ' s college in New England, three successive freshman 

classes were given the Allport-Vernon Study of Values Test. The test 

measures s ix evaluative attitudes: the theoretical , with in teres t in ' 

the discovery of truth; the economic* with interest in the practical; 

the aesthetic, with chief interest in the artistic episodes of l ife; the '• 

social, tending strongly toward the love of people; the political, aiming 

a t place, prest ige, dominance, and power; and the religious, desir ing 

to comprehend the cosmos. For 'three successive years 'the order of . 

values among the students was: religious, political, social, theoret-

ical , economic* and aesthetic. Compared with students who stayed to 

graduate, those who lef t showed a weaker social m oti va&on and 

stronger economic 'and political' interests. . However, wherithe seventy-

six students who remained to graduate were given the Allpert- Vernon 

test shortly before graduation, the pattern of attitude had changed. 

The social attitude climbed from fourth place in the f r eshman year to 

f i r s t place in the senior year . From this study students seemed to 

have become mere" socially adjusted as classification advanced. 

Teacher-pupil relationship* have been found by several investi-

gators to constitute an influencing factor in the adjustment of the stu-

dent. Using three high schools with a total of 405 students and teachers 
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in Madison, Wisconsin, Bollinger, * * 1945# studied the social impact 

of the teacher on various aspects of student adjustments. The purpose 

of the study was to discover the significant differences in social ad-

justment, in Attitudes* and In behavior of the teacher-pupil groups; to 

determine whether the student was influenced by the teacher's social 

adjustment; and to determine whether the student's social relationships 

would show significant changes in a period of s ix months. The Wash-

burne Social Adjustment Inventory, Wood's Right Conduct "Test, and • . 

Bell 's Adjustment Inventory, as- well a s several other social adjust-

ment tests, were employed. Analysis of the data indicated that accord-

ing to the critical ratios, pupils in these three schools had approached 

significant gains in adjustment, but that in a period of s ix months only 

one school group had made a significant gain. Moreover, approxi-

mately 85 per cent of the students thought that the teacher's charac-

ter and personality had an important influence on their adjustment. 

One hundred per cent, 88 per cent, and 66 per cent of the teachers, 

respectively, in the three schools, thought that the students expect 

teachers to be models of good conduct. 

11 
Russel V. Bellinger, "The Social Impact of the Teacher on 

the Pupil ," Journal of ISasperimentai Education, 13 (1945), 153-173. 
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Maione, I f S3, a lso made a study to determine whether o r not 

teacher-pupil relationships brought about improvement in social ad-

jus tment . Thirty-three horaemaking students f r om a smal l high 

school were used a s subjects f o r the investigation. Well integrated 

with the goal-seeking method of teaching was a carefu l ly planned p r o -

g r a m of ex t r acu r r i cu la r act ivi t ies , home vis i t s , and in formal out-of-

c l a s s contacts with students. The Washburn® Social Adjustment Inven-

tory was used for determining the social and emotional adjustment of 

the students. The results of the study war ran t the conclusion that 

teacher-pupi l relationship i s an important factor in bringing about a 

change in the social adjustment . Poss ib ly the g rea tes t influence i s 

effected in the s tudent ' s development of a feeling of well-being and 

contentment. 

Social comprehension is another fac tor which influences the 
I % 

persona l and social ad jus tment of college students. Luecke, 1952, 

made a study of 141 students enrolled in four sections of a social 

fundamentals cou r se to investigate the influence of social comprehen-

sion on the development of personal i ty t r a i t s . The student* and teach-

e r s planned the course content and act ivi t ies jointly. The Guilford -

Mart in Personne l Inventory, Stephenson and Millett*s Tes t on Social 
12Stebecca Park Malone, "The Influence of Teacher-Pupil Rela-

tionships on the Social Adjustment of Hoxnemaking Student® in a Small 
Rural High School, " Unpublished M a s t e r ' s Thes is , School of Home 
Economics, North Tessas State College, 1953. 

* ^Editha Luecke, "A Course in Social Fundamentals Contributes 
to A d j u s t m e n t , " The School Review, February, 1953, pp. 93-97. 



10 

Usage, Forms A and 3jS, and lite Bell Adjustment Inventory were admin-

istered as pxe. and f inal test#. The analysis of the data hhow that , 

with a knowledge of social usage, .college men and women improve in 

several personalitytraits as well as, in personal and socialadjust-

-meat . .There- Is evidence of bet ter heme, .health, .social, ;aad.#s$o- .,, 

tional adjustment.Lazecke1 4 pointed out that further study i s seeded . 

to determine the importance of course content and class, procedures . 

in influencing student adjustment; f o r such studies, a control group 

Is suggested along -with socioraetric evaluations. ... . . . 

S t a t e m e a t of p r o b l e m As already stated, urevious • 
•mi"Tinii-iibiIkiitunnmiwrninm iirii'iii.),iii>i|iii.iiii»i!ii,|ii|,iili)itiiii,<iiJ), i n » i n » •̂•ii»".'iiiniiii(llni;ii|l III Iinnin illmnuim* * * 

studies''Show that students in social fundamentals c lasses make signifi-

cant gains la social adjustment as measured by the adjustment inven-

tory, but they point out that further study i s needed to determine 

whether such gains a r e due to social comprehension alone, to social 

skil ls developed as a resul t of the experiences in the course, to the 

influence of the group process method employed in developing the 

course* or to other factors* 

The purpose of this investigation i s to Extend the study of the 

influence of social comprehension on the adjustment of college stu-

dents by ( l ) determining the adjustment p rog res s of students in the 

social fundamentals c lasses , and (2) comparing the adjustment 

l 4 lbid. 



I I 

p rogress of mc& and women in these home economics c l a s ses with 

the p rog res s of men sad women in other subjec t -mat ter f ie lds . 



P R O C E D U R E 

S o u r e e of d a t a . - - - D a t a for the p r« i«a t study were obtained 

f r o m tes ts administered in the fa l l t e rm of 1952 at North Texas State 

College. The subjects of the study were enrolled ia f ive elective so-

cial fundamentals c l a s ses , four business administrat ion c lasses , and 

four education c lasses . Students in the business administrat ion and 

education c lasses were the control groups students in the social funda-

mentals c l a s se s were the experimental group. One hundred sixty-nine 

students f r om the School of Home Economics, 111 students f rom the 

School of Education, and seventy-one students f rom the School of 

Business Administration participated in the study. Incomplete data 

f r o m fifteen students, nineteen students, and twelve students, r e -

spectively, were discarded. 

The students in the social fundamentals courses planned the 

course content and the activit ies with teacher guidance. The objec-

tives of the c lass were set up jointly, and procedures fo r gaining 

social skil ls were planned. To provide experience in social skil ls , 

five social functions were designated. These included an informal 

picnic, a semi - fo rmal tea, a formal dinner, a fo rmal dance, and a 

mock wedding. The course content was based on social usage for 

12 
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various occasions such a s entertaining f r i ends , table etiquette, con-

versat ion, and various other typical social act ivi t ies , Class procedure 

included informal group d iscuss ions , reports* l ec tu res , socio-drama, 

commit tee work, and demonst ra t ions . F i l m s were a lso used* 

Four sect ions of bus iness administration s tudents and four s e c -

tions of education students were used a s controls f o r the exper iment . 

These c l a s s e s were selected because in them the group p r o c e s s method 

of teaching was employed and the c l a s s room procedure was s imi l a r 

to that of the socia l fundamentals c l a s se s . The c l a s s p rocedures in-

cluded informal group discussions, reports, lectures, committee 

work, demonst ra t ions , and Individual help for s tudents seeking infor-

mation. 

S e l e c t i o n of t h e t e s t i n g i n s t r u m e n t . — T o measure 

the degree of personal and social adjustment of s tudents, the Bell 

Adjustment Inventory *{see Appendix) was administered as a pre- and 

final t e s t to all students part icipat ing in the School of Home Economics, 

the School of Business Administrat ion, and the School of Education. 

This self inventory test consists of 140 questions, thirty-five in each 

of the ca tegor ies , home, health, soc ia l , and emotional ad jus tments . 

The reliability coefficients for the four measures are reported as 

*Hugh M. Bell, The Adjustment Inventory, Student F o r m (for 
students of high fchool and co l lege agej . ~ 
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0. i f , 0. 80, 0. 89* and 0. 8§» respectively. Low s co res on the t e s t 

indicate positive adjustment. The inventory i s s imi l a r to personal i ty 

t e s t s , of which Tiegs wr i tes ; 

. . . In spit# of cer ta in a s yet unsolved p rob lems , the p e r -
sonality inventory or t e s t i s the mos t satisfactory device 
fo r measur ing and evaluating personal i ty yet devised. More 
objective, reliable, and useful data may be obtained by th is 
type of instrument in forty to f ifty-f ive minutes for a whole 
c lass than could be obtained by many other methods for a 
single pupil in a much longer period. 2 

As an ins t rument f o r measur ing the social comprehension of the 

students in the social fundamentals course, the Furbay-Schrammel 
I 

3 

Social Comprehension Test • (see Appendix) was administered at the 

beginning and end of the semester . Among the pioneer t e s t s in the 

field of social behavior, this test i s made up of 330 i tems which 

measure the student* s acquaintance with and understanding of the 

r u l e s of correct behavior in all types of social situations. The di-

visions of the test measure social comprehension related to: social 

calls , teas, recept ions , pa r t i e s , introductions, invitations, table 

etiquette, d r e s s and persona l habits , public courtesies, correspond-

ence, house guests, conversation, t ravel , fune ra l s , dances and bal ls , 

courtship, engagements and weddings, and miscel laneous socia l 

z £ r n e s t Tiegs , "Measur ing Personal i ty Status and Social Ad-
justment, " Education, 63 (1943), 631-635. 

%ahn H. Furbay and H. £ . Schr ammel. Social Comprehension 
Test , 1941. 
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situations. The teat i s interesting to the student sad has reported 

reliability coefficients of . 87 yj- . 016. Since only one form of the test 

i s available, the odd numbered questions were used lor the p re - tes t 

and the even numbered ones for the final test. 

The teachers in the different subject matter a r e a s chosen for 

the experiment were asked to explain the proposed personality and 

adjustment study to the students, enlisting co-operation in the use of 

the pre-test during a regular classroom period. Students were en-

couraged to be as objective as possible in taking the test so that the 

results for the class would not be obscured by carelessness or un-

truthfulness. Hear the end of the f irst semester, students were given 

the results of the pre-test*and a discussion of what could be done about 

maladjustments followed. The final test was then given. In order to 

make a comparison of the student 's scores , the p r e - and final tes ts 

were tabulated and analyzed to determine whether any measurable 

gains were made by the groups. Then comparisons were made between 

the mean scores to determine differences of score gains made by the 

men and women in the different subject mat ter f ields. In each case, 

comparisons were made on the basis of score gains between paired 

groups. 

S t a t i s t i c a l t r e a t m e n t of t e s t s . —After the tests were 

scored, the following s tat ist ical methods of determining score gains 

were used: 



u 

Scores of the p r e - and final t e s t s for social comprehension 

and adjus tment were tabulated and the mean d i f fe rences between the 

two t e s t s were determined. The mean difference was found by 

dividing the total d i f fe rence between the p r e - and Anal t e s t s c o r e s by 
/ 

(N), the number of students in the group. The fo rmula i s : — £ X 
M 

F o r a snore accura te m e a s u r e of the var iab les of the groups, 

the s tandard deviation was calculated. Here the d i f fe rences between 

the p r e - and the final t e s t s co re s were squared and totaled; a f t e r the 

square of the mean di f ference had been subtracted, the square root of 

the remainder was derived. The fo rmula i s ; 

F5 sD _ n cj£L-V 

The s tandard e r r o r of the mean was calculated f r o m the f o r -

mula: 

r̂o — 

jtrr 
Mere the s tandard deviation of the d i f ference was divided by the square 

root of (ft— I) . 

In o r d e r to de te rmine whether the gains between two se t s of 

s c o r e s were r ea l , their means were compared. The c r i t i ca l ra t io o r 

t value was der ived f r o m the fo rmula : 

CRm M P 
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If tli# ra t io of the standard e r r o r of the two groups to their mean dif-

4 

ference equalled or exceeded Garrett* s S per cent level of confidence* 

the difference was Judged significant. 

To discover whether the difference ia gains between two groups 

was significant, the standard e r r o r of the difference between the two 

means was calculated. Since no correlation was assumed between the 

groups, the following formula for u n c o r r e c t e d groups was used: 

S m 1 - m 2 = s * > 1 2 / S » > 2 Z 

The standard errors of the paired groups were squared and added; 

then the square root of the tuna was extracted. The critical ra t io was 

derived from the s tandard e r r o r of the mean# of the two groaps and 

the difference between their means. In each case* comparisons were 
/ 

made on the basis of score gains between paired groups. A random 

sampling was taken from the l a rger group to match the smal le r one 

in number; the two were then equated on the bas i s of p re - t e s t scores . 

*Henry E. Garrett, Statistics in Psychology and Education* 
* -I;-niinii- in• 'IIHM •K—-I una m mm- unw nJStmmfumwmm•mivtmSmmrnt innnma.—h<,ih».h>.i. 

Table D, p. 42?. 



R E S U L T S 

Resul ts of the statistical analysis of the severa l tests, show the 

ga las made by each c l a s s on the var ious adjustment factors, the com-

parative galas in social compr e hens ion made fey men and women* and 

the comparat ive gains in ad jus tment made by c l a s s e s In the d i f fe ren t 

subject matter fields. 

E x p l a n a t i o n of t a b l e s . -—Table 1 p re sen t s 'the mean differ-

ence ( M 0 ) , the s tandard deviation of the difference (S^), the s tandard 

e r r o r of the mean (Sm)» and the critical ratio (t) computed from the 

difference between the p r e - and final tes t s c o r e s of s tudents in home 

economics, bus iness administration, and education. The s ame s ta t i s -

t ical i t ems show the relative gains in adjustment fo r men and wonpen. 

Inspection of the table shows relatively high mean differences 

with relatively low standard errors . Except for home and health 

adjus tment for women in the School of Business Administration, and 

the home ad jus tment of m e n and women to the School of Education, a l l 

of the c lasses have critical r a t ios high enough to indicate significant 

gains. 

18 
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TABJLE 1 . 

GAINS MADE BY VARIOUS SUBJECT MATTER GROUPS 

Adjustment F a c t o r s and 

Mean Difference Between Sco re s 
©a Pre - t e s t and F ina l T e s t ' • • 

Subject Mat ter Groups 
Total" 
(169) 

Men 
(63) 

Women '• 
(106) 

Nome Economics 

Home . . . . 2 . 1 2 2. SI 1 . 8 9 

Health. , • . » . 2. -46 3.46 1 .87 

Social . 3 .18 3 .78 ' 2* 84-

Emotional • 4 . 0 7 5 .06 3 .48 

Total ad jus tmen t 11 .91 14.81 10.12 

Educat ion Total 
(111) 

Men 
(59) 

Women 
(52) 

Home . . . 62 1.02 ; . 17 

Health . . . 1 .00 . 85 ; 1 .17 

Social , 2 . 13 2 .08 2 .19 

Emotional . 1.59 1.61 1 .57 

Total ad jus tmen t 5. 3$ 5. 47 > 4 .98 

*Garrett's t values f o r de termining the re l iabi l i ty of s ta t i s -
tic# f o r specified degrees of f r e e d o m are: 18, t . 01 » 2, 88# 
t. 05 = 2. 10| 53, t .01 r 2 .68 , t. 05=2. 01; 63, t. 01 = 2. 66, t . OS = 
2. 00; 71, t .01 s 2. 65, t . 0 1 s 2. 00; 169, t. 01 = 2 ,61 , t. 05 = 1 .98. 
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TABLE 1—C o&tintted 

Standard ^rror of 
Difference Critical Ratio (t) 

Total 
(169) 

Men 
(63) 

•Wooaea 
(106) 

Total 
(169) 

M.e» 
(63) 

Womea 
(106) 

. 278 

.327 

. 370 

.429 

1.091 

. §39 

. 401 

. 672 

.772 

2 .032 

.365 

.294 

. 436 

.497 

1,233 

7 .64 

7 .52 

8.62 

9 .49 

10.93 

4 . 6 5 

8. 62 

5. 62 

6. 55 

7.29 

5.19 

6. 33 

6.51 

6.99 

8. 21 

Total 

(111) 

.269 

.269 

. 404 

.330 

.939 

Men 
(59) 

.371 

.393 

.587 

. 557 

1.295 

Wonactt 
(52) 

.420 

.420 

.560 

.524 

1.363 

Total 
(111) 

2. 31 

3.71 

5.2® 

4. 82 

5.70 

Men 

(59) 

2 . 7 4 

2.15 

3. 55 

2.S9 

4. 22 

Women 
(§2) 

.41 

2.79 

3 .91 

3.01 

3.65 
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TABLE 1—Continued 

Adjustment Fac tors and 

Mean Difference Between Scores 
on P r e - t e s t aad Final Test 

Subject Matter Group® 
. Total 

(71) 

Men 
(53) 

. Women 
(18) 

Business Administration 

Horn e , 1 .14 1.13 1.16 

Health . . . . 1.31 • I . 36 1.17 

Social . . . . 2. 62 2.66 2.50 

£motional . Z.49 2. 37 2.7§ 

Total adjustment 7 .56 7.54 7.61 

Total 
(169) 

Mea 
m 

Women 
(106) 

Social comprehension 
(Home Economics) . 12. 82 11.68 11.85 
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TABLE 1—Continued 

Standard E r r o r of 
XHtfcreac* 

Total Men Women Total Mem •Woaaen 
(71) (53) (10) (71) (53) (18) 

.378 .460 . 595 3.02 2. 46 1.96 

.431 . 537 . 642 3.04 • 2. 53 1.62 

. 431 .480 . 907 6.08 5. 54 2 .75 

. 521 .620 . 939 4. 79 3, 83 2.96 

1.195 1 • 454 2.022 6. 33 5.19 3.76 

Total Men Women Total Mea Woai©n 
(169) (63) <106) (169) m (106) 

.820 1 .616 . 104 15.63 7. 23 11.33 

Cri t ical Ratio (t) 
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la the School of Home Economics, cr i t ical ra t ios l o r score 

increases in home, health, social, and emotional adjustment a r e 7. 64, 

i 

7 .52, 8.62, and 9.49, respectively. Compared with Gar re t t ' s 1 per 

cent value, 2.61, fo r one hundred sixty-nine degrees ol freedom# 

these values indicate highly significant gains in the adjustment var ia -

bles . The total adjustment ratio, 10. 93, also shows a highly signifi-

cant gain . 

Of the one hundred sixty-nine students in the social fundamentals 

course , there were one hundred six woman and s ixty- three men. The 

t_ values for these numbers a r e : men, £ g j - 2. 66, and t_ = 2.00; 

women, t^ Q1 = 2. 63, and £ 05 = 1. 98. Here again the cr i t ica l ra t ios 

for the men ' s score increases , namely, 4. 65, S. 62, 5. 62, and 6. §5, 

fo r home, health, social, and emotional adjustment, respectively, 

indicate highly significant gains. Fur the rmore , the ra t ios for the 

score increases for women, 5.19, 6. 33, 6. SI, and 6. 99, a r e much 

higher at the . 01 level of confidence, than the tabular value of 2. 63 

necessary for significance at that level. The total adjustment for 

both men and women i s higher than the tabular values of 2. 66 and 

2.63, respectively, necessary for significance at the . 01 level. 

In the School of Education, the cr i t ical ra t ios for total score 

inc reases for health, social, and emotional adjustment a r e 3. 71, 

* Henry E. Garre t t , Statistics in Psychology and Education, 
Table p. 427* 
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2 

5. 28, and 4. 82, respectively. AU of these ra t ios exceed Gar r e t t ' s 

t value of 2. 63, fo r one hundred eleven students. The home adjust* 

meat ra t io , 2. 31, fa l l s short of the 2. 63 value required for signifi-

caace at the t^ q\ level, but the rat io for total adjustment, 5. 70, ex-

ceeds it. 

Gar re t t ' s^ t_ values for the fif ty-nine men and fifty-two women 

in the education group are! men* £ ^ j s 2.66, and t^ q§ - 2. 00; 

women, t^ q j s 2. 68, and q j - 2. 01. The cr i t ical ra t ios for health, 

social, and emotional adjustment, fo r both men and women, exceed 

the highly significant point. The cr i t ical ra t io fo r men ' s home ad-

justment, 2. 74, i s significant while th« women's home adjustment, 

.41, i s relatively low in comparison with the other adjustment gains; 

the rat io for the total adjustment of these groups, 5.70, i s higher 

than Gar re t t ' s* tabular Jt_ Qj value of 2. 63. 

The values for score gains on home, health, social, and emo-

tional adjustment for the seventy-one students in the School of Busi-

ness Administration a r e 3. 02, 3.04, 6. 08, and 4. 79, respectively. 
§ 

Compared with Gar re t t ' s 2. 65, necessary fo r significance at the 

1 per cent level, these gains a r e high. F i f ty- three members of this 

group were men and eighteen were women. Gar re t t ' s^ cr i t ical ra t io 
2Ibid. 3 lbid. 

4Ibid. 5 lbid. 

6Ibid. 
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for these numbers are: men, £ ^ j = 2. 68, and 05 2 2.01; women, 

L. 01 = ®8, a n ^ i.. 05 " 2.10. It is apparent that all of the score in-

creases for men a re significant, whereas the score increases for 

women's home and health adjustment scores a r e below 2.10, required 

for significance. The women's emotional and social adjustment scores, 

2. 96 and 2, 75, respectively, show a significant gain at the . 05 level 

of confidence. 

A comparison of the critical ratios for the social comprehen-

sion test with Garret t ' s t_ values, for groups of sixty-three and one 

hundred six, shows that the score gains a re highly significant for 

both men and women. The ratios, 7. 23 for men and 11. 33 for women, 

a re much higher than the tabular values of 2. 66 and 2. 63 necessary 

for significance at the . 01 level of confidence for the respective 

groups. Similarly, the ratio of 15. 63, for gains made by the total 

home economics group on social comprehension exceeds the 2. 61 

value for one hundred sixty-nine degrees of freedom, and is highly 

significant. 

Table 2, "Comparison of Various Groups Showing Difference 

Between Mean Gains on Adjustment Factors, " shows the comparative 

gains in adjustment made by the three subject matter groups, in 

the f i r s t section, home economics classes a re compared with classes 

?IMd. 
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TABLE Z . 

COMPARISON OF VARIOUS GROUPS SHOWING DIFFERENCE 
BETWEEN MEAN GAINS ON ADJUSTMENT FACTORS 

Adjustment Fac tor 

Home Economics vs. Education 

Adjustment Fac tor 

Total Men Women -

Home 1.50* 1.49* 1.72* 

Health , . . 1.46* 2. 61* .70 

Social . . . . 1 .03 1.70 .65 

Emotional 2.48* ' 45* 1.91* 

Total adjustment . 6. §6* 9. 34* 5.14* • 

Indicates significant difference in adjustment. 
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TABLE 2— Continued 

Home Economic* vs . 
Business Administration 

Business Administrat ion 
vs . Education 

Total Men Women Total Men Women 

. 98* •l.-'U-'' - . 73; ' - . 52 , ' . 11 .-99 • 

1 .15* 2 .10* . 70 . 31 .51 .00 

. 56 1.12 .34 .49 .58 .31 

1. 58* 2 .69* .70 .90 . 76 1.21 

4. 35* 7, 27* 2. 51 2 .21 2 .08 2. 63 
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in education; in the second, the comparison i s between home econom-

ics and business administration; and in the third, the comparison i s 

between education and business administration. In each section, 

means of the second group a re subtracted f rom the means of the f i r s t ; 

fo r instance, i s section one the mean difference between gains made 

by home economics students and education students in home adjust -

ment i s 1. 50, in favor of home economics. Similarly, the men in 

home economics c lasses made a 1. 49 grea ter gain in home adjust-

ment than the men in education c lasses . The as te r i sk indicates that 

the difference between the two means being compared i s significant. 

Fur ther examination of Table 2 shows that, in home adjustment, 

the home economics women made significant score gains over the educa-

g 

Hon women. Compared with Gar re t t ' s t̂  values, the cr i t ical ra t io 

3.14 exceeds the 1. 98 required for significance a t the 5 per cent level 

of confidence. The men in two of the three groups being compared 

made no significant gains over one another in home adjustment, but 

the cr i t ical ra t io for their combined score gains i s high enough to 

bring the total home adjustment gain for home economics men and 

women above that of men and women in business administrat ion. 

In health adjustment, the home economics men ' s score gains a r e 

significant over the men in other subject mat ter f ields, but the women's 

8 lbid. 
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score gains fal l short of significance. Due to home economics men ' s 

high score gains, the total health adjustment s co res a r e high enough 

to indicate significant gains over both the education and the business 

administration groups. The home economics men's adjustment ratio 

i s 4. 65, while the total health adjustment ra t io for this group i s 3.45. 

No par t icular group gained over another in social adjustment; 

however, the men in the home economics group approached significant 

gains over the education group, as shown by the critical ratio of 1.90, 

a - -

compared with Garrett's tabular value, 1. 98. 

Both men and women in the home economics c l a s ses made s ig-

nificant gains over the education group In emotional adjustment. The 

critical ratios for men, 3.62, and fo r women, 2 .65 , a r e above Gar-

rett's*® tabular values of 2. 61 and Z . 62, respectively, for these 

groups at the I pe r cent level of confidence. Home economics men 

a lso gained in emotional adjustment over the business adminis t ra-

tion group; this critical ratio was 2.71 and is significant when com-
11 

pared with Garrett's tabular t_ gj of 2. 62. Home economics 

women's emotional score gains were not significantly g rea te r than 

business administration women's score gains. 

D i s c u s s i o n o f f i n d i n g s . —A review of the significant 

gains made by the various groups during the study shows that all of 

9Ibid. 1 0 lb id . 1 1Ibid. 
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the students in borne economics c l a s s e s made highly significant gains 

ob the social comprehension tes t ; the c r i t i ca l ratio f o r women's s co re 

gains on these t e s t s was higher than the ra t io f a r men's s c o r e s . Vari-

ous r e a sons may account for the s upe r io r i t y of the women over the 

men. Much of the activity of women i s centered in social enter ta in-

ing in the home, and the exper iences encountered a r e deserving of a 

knowledge of social comprehension. It i s a mark of distinction among 

women to be wall acquainted with the fundamentals of socia l en te r ta in-

ing because society demands Such knowledge. Women in social funda-

menta l s c l a s s e s recognize this and apply themselves well in gaining 

the n e c e s s a r y knowledge. Poss ib ly another r eason why the women 

made higher gains than the men in the social fundamentals c l a s s e s was 

the fac t that some of the social activities upon which the course content 

i s based a r e engaged in more extensively by women than by men . Such 

act ivi t ies include t eas , recept ions , table se rv ice , and wedding deta i ls . 

Men a r e interested in developing enough skil l in these social activi-

t ies to make a favorable impression at social affairs, but there are 

l imiting f a c t o r s , and until the need for such knowledge a r i s e s , m e n 

hesi ta te to accept these phases of l ife as impor tant to them. 

Since home economics students made real gains in social com-

prehension, i t i s reasonable to in fer that these students developed social 

skil ls and improved behavior a s well a s a be t te r understanding of social 
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fundamentals. The b e t that this group made galas over the other 

groups in three of the adjustment factors is also significant. Apparently, 

there were forces at work in the content of the social fundamentals 

course that had a special influence on adjustment. 

One of the a reas in which home economics students made gains 

over others i s home adjustment. The women in this group made 

greater improvement in home adjustment than did the women in edu-

cation. Ho similar gains were made by either business or education 

women over one another. The gains in home adjustment made by the 

home economics group may he explained by the change in attitude which 

may be expected in the study of personal and social responsibility and 

in the consideration of the importance of the family to wholesome liv-

ing. A sympathetic understanding of the family i s developed which 

gives r i se to a determination to contribute to a happy, well-adjusted 

family life in their own homes. 

Another area in which home economics students made signifi-

cant gains over students in other subject matter fields was in health 

adjustment. The fact that comparable gains were not made by educa-

tion over business administration, or vice versa, indicates that forces 

witMn the social fundamentals classes had a substantial influence on 

the health adjustment of students. Both men and women made signifi-

cant score gains. Home economics men made higher score gains on 
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health than either education or business administration men; how-

ever, home economics women did not make greater gains than educa-

tion and business administration women. Apparently, home economics 

men benefit more by health instruction which constitutes a part of the 

personal improvement unit, than do home economics women. 

Zn emotional adjustment, the home economics students made 

significant score gains over both the education and business group. 

Since neither the education nor the business administration group ex-

celled one another on this adjustment trait, the content of the course 

in social fundamentals stands out as being responsible for the gain 

of tiie home economics students. Probably the feeling of security 

which results from a knowledge of correct social behavior and from 

an understanding of factors which contribute to personal development 

contributes to emotional adjustment as well as to social adjustment. 

It i s noteworthy that of the four adjustment factors, no com-

paratively greater gain was made by any one group on social adjust-

ment. Reference to the table of means shows that social adjustment 

was average for all of the groups. This may be accounted for by the 

socialising influence of the college activities, especially the broad 

social program provided through club activities, the entertainments 

and shows, dances, athletic events, and other social activities pro-

vided by the college. Extensive participation in church activities by 
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students in college Mas a wholesome effect oa the social and personal 

adjustment of the students. Another socialising factor which may have 

been responsible fo r comparable p rogress in social adjustment by a l l 

of the groups was the group process method of teaching used in the 

c lasses which participated in the study and which was one of the bases 

for equating the three subject mat ter groups. 

F rom a careful examination of Table 2, "Comparison of Mean 

Differences in Adjustment Fac tors for Various Groups, M i t i s apparent 

that comparatively more gains were made by home economics men 

than by home economics women. The men made significant gains in 

home, health, and emotional adjustment over both the education 

and business administration groups, while the women failed to gain 

material ly over the women of education and business administration 

groups in health adjustment. Home economics women gained in emo-

tional adjustment over the education women, but failed to gain over 

business administration women. Several fac tors may account for 

the superiority of the men 's score gains over the women's. Among 

them i s the fact that the men a r e impressed by the responsibility 

they must assume for home, health, social, and emotional adjust-

ment as a resul t of their changing role as a joint homemaker with 

the modern women who help to earn the family living. Contrariwise, 

women a re so much concerned with their social responsibilit ies, 
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their problems o£ dating, engagement, and marr iage , and their added 

obligations m earning money that, temporarily, their responsibilities 

a s homemakers a re relatively less important. Possibly for this r e a -

son the men were more receptive to the learning techniques used in 

the classroom as well a s to the course content, and so made greater 

gains. There is a possibility, too, that the score gains ol the educa-

tion women and ol the business administration women were obscure 

on account of the relatively small namber of women in the education 

and business administration groups which were used in this study. 



S U M M A R Y 

Comparisons of score galas on adjustment were made of one 

hundred sixty-nine students in a social fundamentals course* one hun-

dred eleven students in education courses , and seventy-one students in 

business administration. The purpose of the investigation was to de-

termine title influence of social comprehension on adjustment by com-

paring the adjustment p rog re s s of students in the social fundamentals 

c lasses with the adjustment p rogress of men and women in other sub-

ject mat ter f ie lds . The study resulted in the following findings: 

Test scores show that social fundamentals c l a s ses in home eco-

nomics made significant improvement in social comprehension during 

the period of the study. The gains made by women were generally 

higher than the gains made by men. 

Although consistently high and significant gains were made in 

the adjustment of a l l of the participating groups, the home economics 

group made grea te r p rog res s than did either the education group or 

the business administrat ion group. The fact that all of the groups 

gained in adjustment suggests that fac tors were operative in all of 

the c lasses of the different subject mat ter groups which contributed 

to the home, health, social, and emotional adjustment of the college 

students. 

3S 
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With three exceptions, these groups gained in all of the a r e a s 

of adjus tment . The exceptions a r e : women In education c l a s s e s did 

not improve in h o n e adjustment; also, women in business adminis-

tration c lasses did not improve in home o r in health adjustment. 

Men and women In the home economics group made g r e a t e r 

gains on home adjustment than the men and women in education, but 

nei ther men nor women gained over the business adminis t ra t ion group 

in this trait. jLess change occurred in home adjustment than in any 

other adjustment area. This suggests that home adjustment i s iiot in-

fluenced by the f a c t o r s in these college c l a s s e s which contribute to 

total adjus tment , to the extent that social and emotional adjus tment i s 

influenced by them. 

Ho one group improved m o r e than another in social adjustment* 

The fact that a l l of the groups made comparable s co re gains on Otis 

trait* Indicates that common factors were influential in a l l of the 

classes* One of the f a c t o r s may have been the group p r o c e s s method 

of teaching, which was one of the bases used for equating the groups, 

and which was used in all of the c lassrooms. These findings suggest 

that social adjus tment p recedes , o r a t l ea s t pa ra l l e l s home, health, 

and emotional ad jus tment . 

Home economics men made greater improvement in health ad-

justment than men in education or business administration c lasses , 
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but no par t icular women's group made a significant gain over another 

in health adjustment. Both men and women in home economics made 

grea ter p rog re s s in emotional adjustment than did the men and women 

i a education; fu r thermore , home economics men gained over the busi -

ness administrat ion men* bat home economics women ladled to gain 

over the business administration women. Neither the education nor 

the business administrat ion group made grea te r improvement in any 

adjustment a r e a than, another group. 

F rom the resu l t s of the study one may conclude that social 

comprehension i s an important factor i a the adjustment p rogress of 

college students. Similar factors» such a s social skil ls and social 

experiences, which precede, parallel , or follow social comprehension 

a r e probably equally important, o r even m o r e important. At all 

events, social comprehension, or a combination of the fac tors related 

to it, makes a contribution which i s not provided by the content of the 

courses in education and business administrat ion represented in this 

study. This conclusion points out the importance of recognising the 

contribution which a course in social fundamentals makes to the p ro -

gram of general education and of giving it a place of importance ia 

the college curr iculum. 

F rom the consistent score increases achieved by the different 

groups participating i a the study one may also conclude that there i s 
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widespread i n t e r e s t in, and recognit ion of, tike impor tance of achieving 

sa t i s fac to ry pe r sona l and socia l ad jus tment . Probably college l i fe 

brings into focus the need f o r home, health, social , and emotional ad-

justment, and s tudents rea l i s ing this need, s t r i v e object ively and pe r* 

s is tent ly f o r such ad jus tment . 

F u r t h e r study of the inf luence of socia l comprehens ion on the 

pe r sona l and social adjustment of college s tudents i s needed. A long-

range study in which sen io r s , who took the ad jus tment t e s t s in the i r 

f r e s h m a n yea r , a r e r e t e s t ed would be invaluable. Such a study would 

m e a s u r e the ad jus tment p r o g r e s s of each ident ica l c l a s s r a t h e r than 

e s t ima t e p r o g r e s s by comparing selected groups of s imilar c lass i f i -

cation with one another . 

F u r t h e r study should be made of the influence on ad jus tment of 

such factors a s social sk i l l s , social exper iences , and social back-

ground of the student. For such studies more recent tes ts , which in-

clude c a t egor i e s and i t e m s in which men and women a r e equally inter-

ested, should be used to measure social comprehension; if possible, 

adjustment tests which provide different forms for pre-test ing and 
_> -

r e - t e s t i n g should also be employed. 

A compara t ive study of the influence of soci a l comprehens ion 

on student adjustment in the different c las s groupings—freshmen, 

sophomores , jun iors , and sen io r s — should be made. Moreover , 
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fu r the r studies a r e needed to determine the influence of the teaching 

methods used in the clams room, and of the impact of the teacher on 

the ad jus tment p r o g r e s s of the s tudents. 
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NAME AGE SEX \ 

NAME OF SCHOOL SCHOOL CLASS 

DATE 

DIRECTIONS 

Are you interested in knowing more about your own personality? If you will answer 
honestly and thoughtfully all of the questions on the pages that follow, it will be possible 
for you to obtain a better understanding of yourself. 

There are no right or wrong answers. Indicate your answer to each question by drawing 
a circle around the "Yes," the "No," or the " ?" Use the question mark only when you are 
certain that you cannot answer "Yes" or "No." There is no time limit, but work rapidly. 

If you have not been living with your parents, answer certain of the questions with re-
gard to the people with whom you have been living. 

NO. SCORE DESCRIPTION REMARKS 

a ^ 

b 

c 

d 

Copyright 1934 by the Board of Trustees of the Leland Stanford Junior University 
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id Yes 

2 

No p Do you day-dream frequently? 
2b Yes No p Do you take cold rather easily from other people? 
3C Yes No p Do you enjoy social gatherings just to be with people? 
4d Yes No p Does it frighten you when you have to see a doctor about some illness? 
5C Yes No p At a reception or tea do you seek to meet the important person preseht ? 
6b Yes No ? Are your eyes very sensitive to light? 
7a Yes No ? Did you ever have a strong desire to run away from home? 
Sc Yes No p Do you take responsibility for introducing people at a party? 
da Yes No ' p Do you sometimes feel that your parents are disappointed in you ? 

lOd Yes No p Do you frequently have spells of the "blues"? 
lib Yes No p Are you subject to hay fever or asthma? 
12c Yes No ? Do you often have much difficulty in thinking of an appropriate remark to make in group conversation? 
13a Yes No p Have you been embarrassed because of the type of work your father does in order to support the family ? 
14b Yes No p Have you ever had scarlet fever or diphtheria? 
15c Yes No p Did you ever take the lead to enliven a dull party ? 
lCa Yes No p Does your mother tend to dominate your home? 
I7d Yes No p Have you ever felt that someone was hypnotizing you and making you act against your will ? 
18a Yes No ? Has either of your parents frequently criticized you unjustly? 
19c . Yes No ? Do you feel embarrassed when you have to enter a public assembly after everyone else has been seated? 
20d Yes No p Do you often feel lonesome, even when you are with people? 
2la Yes No p Do yoi^feel there has been a lack of real affection and love in your home? 
22c Yes No ? In school is it difficult for you to give an oral report before the class? 
23b Yes No p Do you have many headaches? 
24a Yes No p Have your relationships with your father usually been pleasant ? 
25b Yes No ? Do you sometimes have difficulty getting to sleep even when there are no noises to disturb you? 
26C Yes No ? When riding on a train or a bus do you sometimes engage fellow-travelers in conversation? 
27b Yes No ? Do you frequently feel very-tired toward the end of the day? 
28d Yes No ? Does the thought of an earthquake or a fire frighten you ? 
29b Yes No ? Have you lost weight recently? 
30a Yes No p Has either of your parents insisted on your obeying him or her regardless of whether or not the request 

was reasonable? 
31C Yes No p Do you find it easy to ask others for help ? 
32a Yes No p Has illness or death among your immediate family tended to make home life unhappy for you ? 
33b Yes No p Have you ever been seriously injured in any kind of an accident? 
34a Yes No ? Has lack of money tended to make home unhappy for you ? 
35d Yes No ? Are you easily moved to tears ? 
36C Yes No p Are you troubled with shyness? 
37a Yes No p Has either of your parents frequently found fault with your conduct? 
38b Yes No p Have you ever had a surgical operation? 
39C Yes No p Would you feel very self-conscious if you had to volunteer an idea to start a discussion among a group 

of people? 
40d Yes No p Do you dread the sight of a snake? 
4ia Yes No ? Have your parents frequently objected to the kind of companions thjit you go around with? 
42d Yes No p Do things often go wrong for you from no fault of your own? 
43b Yes No p Do you have many colds? 
44C Yes No p Have you had experience in making plans for and directing the actions of other people? 
45d Yes No p Are you frightened by lightning? 
46a Yes No p Is either of your parents very easily irritated? 
47b Yes No ? Are you subject to attacks of influenza? 
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d Yes No 
ne Yes No 
b Yes No 
a Yes No 

id Yes No 
c Yes No 

ib Yes No 
a Yes No 
»c Yes No 
d Yes No 
b Yes No 
>a Yes No 
id Yes No 

LC Yes No 

2a Yes No 

lb Yes No 
Id Yes No 
>c Yes No 
ib Yes No 
Ta Yes No 
3d Yes No 
»b Yes No 
oc Yes No 
Id Yes No 
2a Yes No 
3d Yes No 
lb Yes No 
3d Yes No 
6c Yes No 
7d Yes No 
8a Yes No 
9b Yes No 
OC Yes No 

id- Yes No 
2a Yes No 
3C Yes No 

4b Yes No 
5d Yes No 
SGa Yes No 
7b Yes No 
58c Yes No 
!9d Yes No 
)0b Yes No 
>lc Yes No 
)2a Yes No 

Have you frequently been depressed because of low marks in school? 

Do you have difficulty in starting conversation with a person to whom you have just been introduced? 

Have you had considerable illness^during the last ten years? 

Have you frequently disagreed with either of your parents about the way in which the work about the 
home should be done? 

Do you sometimes envy the happiness that others seem to enjoy? 

Have you frequently known the answer to a question in class but failed when called upon because you 
were afraid to speak out before the class ? 

Do you frequently suffer discomfort from gas in the stomach or intestines? 

Have there been frequent family quarrels among your near relatives? 

Do you find it easy to make friendly contacts with members of the opposite sex? 

Do you get discouraged easily? 

Do you frequently have spells of dizziness? 

Have you frequently quarreled with your brothers or sisters? 

Are you often sorry for the things you do? 

If you were a guest at an important dinner would you do without something rather than ask to have it 
passed to you? 

Do you think your parents fail to recognize that you are a mature person and hence treat you as if you 
were still a child? 

Are you subject to eye strain? 

Have you ever been afraid that you might jump off when you were on a high place? 

Have you had a number of experiences in appearing before public gatherings? 

Do you often feel fatigued when you get up in the morning? 

Do you feel that your parents have been unduly strict with you ? 

Do you get angry easily ? 

Has it been necessary for you to have frequent medical attention? 

Do you find it very difficult to speak in public ? 

Do you often feel just miserable? 

Has either of your parents certain personal habits which irritate you ? 

Are you troubled with feelings of inferiority? 

Do you feel tired most of the time? 

Do you consider yourself rather a nervous person? 

Do you enjoy social dancing a great deal? 

Do you often feel self-conscious because of your personal appearance? 

Do you love your mother more than your father? 4 * 

Are you subject to attacks of indigestion? 

When you want something from a person with whom you are not very well acquainted, would you 
rather write a note or letter-to the individual than go and ask him or heii personally? 
Do you blush easily? 

Have you frequently had to keep quiet or leave the house in order to have peace at home? 

Do you feel very self-conscious in the presence of people whom you greatly admire, but with whom you 
are not well acquainted? 

Are you subject to tonsillitis or laryngitis? 

Are you ever bothered by the feeling that things are not real? 

Have the actions of either of your parents aroused a feeling of great feir in you at times? 

Do you frequently experience nausea or vomiting or diarrhea? 

Are you sometimes the leader at a social affair? 

Are your feelings easily hurt? 

Are you troubled much with constipation? 

Do you ever cross the street to avoid meeting somebody? 

Do you occasionally have conflicting moods of love and hate for members of your family? 
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03c Yes No ? 

94b Yes No T> 

95d Yes No ? 

90c Yes No ? 

97a Yes No p 
98d Yes No ? 

99b Yes No ? 

100c Yes No ? 

101a Yes No ? 

102b Yes No ? 

103a Yes No ? 

104C Yes No ? 
105a Yes No ? 
106d Yes No ? 
10Tb Yes No ? 

108a Yes No ? 
109d Yes No ?, 

110c Yes No ? 

111b Yes No J 
112a Yes No ? 

113d Yes No ? 

114c Yes No ? 

115b Yes No ? 
l i e d Yes No 
117a Yes No ? 

118c Yes No ? 

119b Yes No ? 

120d Yes No ' ? 

121a Yes No ? 
122c Yes No ? 

123d Yes No ? 
124b Yes No ? 
125d Yes No ? 

126a Yes No ? 

127c Yes No ? 

128d Yes No ? 
129b Yes No ? 

130c Yes No ? 
131a Yes No ? 
132d Yes No ? 

133b Yes No ? 
134a Yes No ? 

135c Yes No ? 
136d Yes No ? 
137b Yes No ? 

138a Yes No ? 

139b Yes No ? 
140C Yes No ? 

If you come late to a meeting would you rather stand or leave than take a front seat? 
Were you ill much of the time during childhood? 
Do you worry over possible misfortunes? 
Do you make friends readily? 
Have your relationships with your mother usually been pleasant? 
Are you bothered by the feeling that people are reading your thoughts? 
Do you frequently have difficulty in breathing through your nose? 
Are you often the center of favorable attention at a party ? 
Does either of your parents become angry easily? 
Do you sometimes have shooting pains in the head? 
Was your home always supplied with the common necessities of life? 
Do you find that you tend to have a few very close friends rather than many casual acquaintances? 
Was your father what you would consider your ideal of manhood? 
Are you troubled with the idea that people are watching you on the street? 
Are you considerably underweight? 
Has either of your parents made you unhappy by criticizing your personal appearance? 
Does criticism disturb you greatly ? 
Do you feel embarrassed if you have to ask permission to leave a group of people? 
Do you frequently come to your meals without really being hungry? 
Are your parents permanently separated? 
Are you often in a state^of excitement ? 
Do you keep in the background on social occasions? 
Do you wear eyeglasses ? 
Does some particular useless thought keep coming into your mind to bother you? 
Did your parents frequently punish you when you were between 10 and 15 years of age? 
Does it upset you considerably to have a teacher call on you unexpectedly? 
Do you find it necessary to watch your health carefully? 
Do you get upset easily? 
Have you disagreed with your parents about your life work? 
Do you find it difficult to start a conversation with a stranger? 
Do you worry too long over humiliating experiences? 
Have you frequently been absent from school because of illness ? 
Have you ever been extremely afraid of something that you knew could do you no harm? 
Is either of your parents very nervous ? *% 

Do you like to participate in festival gatherings and lively parties? 
Do you have ups and downs in mood without apparent cause? 
Do you have teeth that you know need dental attention? 4 

Do you feel self-conscious when you recite in class? 
Has either of your parents dominated you too much? 
Do ideas often run through your head so that you cannot sleep? 
Have you had any trouble with your heart or your kidneys or your lungs? 
Have you often felt that either of your parents did not understand you ? 
Do you hesitate to volunteer in a class recitation ? ^ 
Does it frighten you to be alone in the dark? 
Have you ever had a skin disease or skin eruption, such as athlete's foot, carbuncles, or boils? 
Have you felt that your friends have had a happier home life than you? 
Do you have difficulty in getting rid of a cold? 
Do you hesitate to enter a room by yourself when a group of people are sitting around the room talking 
together ? 
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I. SOCIAL CALLS 

( ) 1. The bride must return calls af ter the marriage. 

( ) 2. If a man serves as pall-bearer a t a funeral, he 
should not call on the bereaved family for several 
months because his presence might make the 
family feel bad. 

( ) 3. A call may be answered by leaving a card a t the 
door of an acquaintance. 

( ) 4. A woman removes gloves, hat, or lighter wrap 
when calling. 

( ) 5. An unmarried lady should have "Miss" before 
her name on her calling card, for example: Miss 
Elizabeth Doakes. 

( ) 6. One may make an unannounced call on new 
neighbors. 

( ) 7. I t is correct to send a note of thanks and appre-
ciation for a dinner, rather than making a person-
al call. 

( ) 8. If a new neighbor is wealthier than you are, it is 
best to wait for him to call on you because of social 
rules concerning this situation. 

( ) 9. A tea, formal or informal, requires a call af ter-
ward. 

( ) 10. The hostess should rise to greet a man caller. 

( ) 11. A newcomer in a community should return every 
first call within two weeks whether she desires to 
continue the acquaintance or not. 

( ) 12. I t is a good practice to phone in advance of a call. 

( ) 13. The relatives of the fiance should call on a girl 
when her engagement has been announced. 

( ) 25. A tea table should be covered with a tablecloth. 

( ) 26. Specially engraved cards in any form indicate a 
very formal reception or entertainment. 

( ) 27. In the receiving line at a formal reception, it is 
improper to wear gloves. 

( ) 28. Guests should wait, especially if the group is small, 
until all are served before beginning to drink their 
tea. 

( ) 29. When a guest leaves a tea the hostess should rise 
and see him to the door. 

( ) 30. When one enters the room at a tea he at once 
speaks to the hostess. 

( ) 31. A garden party is a tea held out of doors. 

( ) 32. At a tea it is proper to serve food which requires 
the use of a knife and fork. 

( ) 33. At a tea each man should ask for a dance with the 
guest of honor, if .there is dancing. 

( ) 34. Invitations to informal teas may be written on the 
hostess' visiting card. 

( ) 35. A tea is the preferred function for introducing an 
out-of-town guest, a debutante, a new daughter-
in-law or neighbor to a large group of friends and 
acquaintances. 

( ) 36. Refreshments for a reception are usually served 
from a large table, but the guests do not sit at the 
table. 

( ) 37. The hostess should be ready to receive a half 
hour in advance of the time set in her invitations. 

• * * • * 

( ) 14. A formal call (especially if it is the first) should 
last: 1. not less than ten or more than thirty 
minutes. 2. about an hour. 3. until there is noth-
ing more to talk about. 4. not less than five min-
utes or more than sixty minutes. 

( ) 15. The time for formal calling is: 1. a t dinner time. 
2. during: the morning. 3. after 7:00 p. m. 4. be-
tween 3:00 and 4:30 p. m. 

( ) 16. The guest, on arriving,: 1. goes immediately into 
the room following the butler. 2. waits until he is 
announced before entering the room. 3. waits 
until the hostess comes to meet him. 

( ) 17. Mrs. John Mason Jones would put her name on a 
visiting card as follows: 1. Mrs. J . M. Jones. 
2. Mrs. John M. Jones. 3. Mrs. John Mason Jones. 
4. Mrs. Ruth Jones. 5. Ruth Jones. 

II. TEAS, RECEPTIONS, AND PARTIES 

( ) 18. In attending a tea or a reception, it is correct to 
arrive any time after the first hour named; and 
twenty minutes before the last hour mentioned 
on the invitation. 

( ) 19. At a formal tea, it is essential tha t all guests be 
introduced. 

( ) 20. Even if the party is informal, one should answer 
the invitation. 

( ) 21. The polite guest will take what is given her rather 
than state her preference as to cream, sugar, or 
lemon. 

( ) 22. A card is left by each guest a t a formal tea or re-
ception. 

( ) 23. At a formal tea or reception, a guest should leave 
one card for the hostess and one card for each of 
the other women mentioned in the invitation. 

( ) 24. Guests a t teas should remove their hats if the 
hostess does not wear hers. 

( ) 38. With tea, trays may be passed holding: 1. fried 
chicken or meat loaf. 2. cakes and sandwiches. 
3. waffles and toast. 4. rolls and preserves. 

( ) 39. When a newly-married couple hold a reception, 
the husband spends the greater part of the time: 
1. in entertaining the ladies. 2. talking with the 
gentlemen. 3. beside his wife. 4. getting acquaint-
ed with the people there. 

III . INTRODUCTIONS 

) 40. In introducing a person to a group, it is necessary 
to repeat this person's name each time. 

) 41. There are occasions when women should rise in 
acknowledgment ̂  of an introduction. 

) 42. During an introduction on the street a man re-
moves his ha t but may replace it during the con-
versation with a lady. 

) 43. A newly arriving visitor is introduced to one who 
is just taking leave. 

) 44. To introduce yourself to someone is a presumption 
tha t shows rudeness. -

) 45. One may nod in acknowledgment of an introduc-
tion, and say nothing. 

) 46. At a dinner, it is correct to introduce the whole 
group to an individual. 

) 47. If a lady meets two gentlemen, one of whom she 
knows, both tip their hats and greet her, but no 
introductions are made unless she stops to talk. 

( ) 48. The correct formal introduction is: 1. Mrs. Smith, 
Mr. Jones. 2. Mr. Jones, meet Mrs. Smith. 3. Mrs. 
Smith, I would like for you to meet Mr. Jones. 
4. Mrs. Smith, may I present Mr. Jones? 



( ) 49. If a man is seated when a lady is brought into a 
room to be introduced,: 1. he remains seated and 
says, "How do you do." 2. hie rises and offers 
his hand. 3. he rises and says, "How do you do." 

( ) 50. After introductions are made, one should: l.%ask 
the person his name again if he did not hear it. 
2. find, if possible, a topic of mutual interest. 
3. just say, "How do you do" and go on. 

( ) 51. If someone mispronounces your name, it is best to: 
1. correct the error at once. 2. ignore the error, 
and correct it later. 

( ) 5f. The customary acknowledgment of an introduc-
tion is: 1. pleased to meet you. 2. charmed. 
3. how do you do. 4. the pleasure is mine. 

( ) 53. In an introduction of a man to a woman, the one 
who should offer the hand first is: 1. the woman. 
2. the man. 

IY. INVITATIONS 

( ) 54. Replies to invitations follow the form of the 
invitation. 

( ) 55. Formal invitations may be given over the tele-
phone. 

( ) 56. If a formal invitation cannot be accepted, one 
should telephone his regrets immediately. 

( ) 57. A formal dinner invitation may be written as fol-
lows: 

Mr. and Mrs. O. Martin Walker 
request the pleasure of Miss Mary Coe's com-
pany at dinner on Tuesday, February 9th, a t 
seven thirty. 

( ) 58. A correct acceptance of the above invitation is as 
follows: 

Miss Mary Coe 
accepts with pleasure 
your kind invitation 

for dinner 
on Tuesday, the ninth of February 

a t seven thirty o'clock. 

( ) 59. I t is necessary to reply to an informal invitation. 

( ) 60. An invitation to a house party should state the 
date of arrival and the date of expected departure. 

( ) 61. Only extreme illness or calamity justifies breaking 
a dinner engagement. 

( ) 62. The hostess who telephones her invitations should 
first ask if the person will be busy. If the reply is 
"yes," the hostess need not give the invitation. 

( ) 63. A hostess should refuse an invitation when she has 
a guest staying with her unless the guest is in-
cluded in the invitation. 

( ) 64. It is necessary to write a "thank you note" for the 
hospitality of one's hostess af ter having visited in 
a home. 

( ) 65. When a hostess sends an invitation she should 
sign her name as follows: 

Mrs. J . C. Harvey 

( ) 66. Wedding invitations require an answer. 

( ) 67. If a reception is in honor of a certain person, that 
person's name must appear on the invitation. 

( ) 68. Should one wish to send invitations to the John 
Smith family, composed of husband and wife, two 
daughters, and two sons, he should address the 
invitations to Mr. and Mrs. John Smith and fam-
ily. 

) 70. In writing an informal invitation one should use 
the following person throughout: 1. first. 2. sec-
ond. 3. third. 

) 71. R. S. V. P. on an invitation means: 1. please bring 
a gift. 2. the favor of a reply is requested. 3. come 
formally dressed. 4. there will be dancing. 5. re-
freshments served Very promptly. 

) 72. For large formal entertainnlents i t is correct to 
send invitations which are: 1. typewritten* 
2. written in longhand with black ink. 3. engraved. 
4. printed with ink. 

) 73. R. S. V. P. appears a t the following place on the 
invitation: 1. right hand corner. 2. left hand 
corner. 3. middle. 

V. TABLE ETIQUETTE 

) 74. Candles may be used at luncheons. 
) 75. When setting the table, if no knife is used, the 

fork should be placed a t the right. 
) 76. If there are no place cards,. the host leads the 

guests to the table. 

) 77. At a dinner, other than a family dinner, relatives, 
or husbands and wives should not be seated to-
gether. 

) 78. The man should draw out the chair to seat the 
lady whom he has accompanied to the table, or 
whoever sits on his right. 

) 79. The hostess is the first seated a t the table. 

) 80. If there are place cards, the hostess enters with the 
guest of honor. 

) 81. The hostess is served last. 

) 82. All dishes except those for beverages are passed 
and served from the left. 

) 83. Glasses should be lifted from the table to be re-
filled by a waitress. 

) 84. Guests at a dinner begin eating when the guest of 
honor begins. 

) 85. As a general rule the hostess should make no 
apologies or excuses for food or service. 

) 86. Today toothpicks have their place a t the table. 

) 87. Guests are expected to arrive for a dinner about 
twenty minutes late. 

) 88. If a dish is passed which you do not care for, you 
should take a helping but not eat it. 

) 89. Mr. and Mrs. Jones have incited the minister and 
his wife to dinner, also Mr.< and Mrs. Brown. If 
the persons are numbered" thus: 1. Host, Mr. 
Jones; 2. Hostess, Mrs. Jones; 3. minister; 4. min-
ister's wife; 5. Mr. Brown\ 6. Mrs. Brown; the 
correct seating is: 

A. 
4 5 

I \ 
3 6 

C. 
6 3 

B. 
5 3 

CZZD 
> 

4 6 

D. 
5 4 

( ) 69. In writing a formal invitation one should use the 
following person throughout: 1. first. 2. second. 
3. third. 

( ) 90. If a lady arrives late: 1. only the host rises. 
2. for politeness no one appears to notice she is 
late. 3. all men rise. 4. the man next to her rises. 

( ) 91. The blade of the knife is turned, while at rest: 
1. away from the center of the plate. 2. toward 
the center of the plate. 



) 92. After the dinner kni fe h a s been used, i t should 
be placed: 1. on t h e table beside t h e $late. 
2, across t he plate. 3. with t he handle on the 
table a n d t h e blade on t h e edge of t he plate. 

) 93. Af ter one h a s stirred his coffee or tea, t h e spoon 
is: 1. l e f t in the cup. 2. laid on t h e table. 3. placed 
in the saucer. 4. laid in the plate. 

DIRECTIONS: (94-101) Pu t an P in t h e parenthesis if the 
ood is ea ten with a fork, a n S if ea ten with a spoon, and 

a n H if eaten with t h e fingers. 

) 94. berries 

) 95. sof t cake 

) 98. artichokes 

) 97. stewed f ru i t s 

) 98. orange cut in halves 

) 99. nu t s 

) 100. jelly 

) 101. olives 

VI. DRESS AND PERSONAL HABITS 

) 102. A woman should wear h a t and gloves when a t -
tending a tea. 

) 103. I t is correct to wear spats with business clothes. 

) 104. Evening dress is no t worn before six o'clock in 
the evening. 

) 105. I t is proper to wear a light suit to church only 
if i t is customary in t h e community. 

) 106. I t is permissible for a m a n to remove his coat a t 
a dance. 

) 107. A woman should wear a formal dress to a formal 
tea. 

) 108. I t is correct to wear a colored shir t to church or 
to fo rmal gatherings. 

) 109. A well bred lady should not smoke in a conspic-
uous public place. 

) 110. A boy need no t rise when a girl of his own age 
enters t h e room. 

) 111. I n a private home a m a n may smoke without 
asking a woman's permission. 

) 112. Long fingernails have come to be considered in 
good taste. 

) 113. Profani ty marks a girl as a good sport. 

) 114. "Body odor" is one of t he most serious of all so-
cial o f fenses / 

) 115. I t is correct for a person to clean his fingernails 
in public if h e finds they a re dirty. 

) 116. One should t ry never to blow his nose so it can 
be heard by another person. 

) 117. To chew gum in public is no longer considered 
bad taste. 

) 118. Most cosmetics should be used sparingly. 

) 119. Light-colored suits are preferable on rainy days. 
* * * * * 

) 120. W h e n applying for a position, a woman should: 
1. wear flashy clothes so t h a t she will be remem-
bered. 2. wear plain, unat t rac t ive clothes so t h a t 
she will appear Very serious minded. 3. dress 
conservatively, 4. wear he r newest clothes. 

) 121. Men should remove ha t s when: 1, riding in a 
street car. 2. entering: a store. 3. riding: in a n 
elevator of an office building:. 4. eat ing in public 
places. 

( ) 122. When invited to dinner and one is in doubt as to 
t h e correct frock to wear, one should: 1. wear 
wha t she wants to. 2. f ind out w h a t the other 
guests a re wearing. 3. call t h e hostess and ask 
her. 

( ) 123. Ladies leave their ha t s on: 
eons. 2. a t dinner parties, 
f r iend 's house. 

1. at formal lunch-
3. when eating at a 

DIRECTIONS: (124-132) F ind the correct manne r of dress-
ng listed in Column I I for each type of occasion listed in 
olumn I, and write the number of t h e i tem in column I I in 
he parenthesis before t he i tem of column I. T h e items of 

column I I may be used more t h a n once. 

) 124. 
) 125. 
) 126. 
) 127. 

) 128. 
) 129. 
) 130. 

) 131. 
) 132. 

) 133. 

) 134. 

) 135. 

) 136. 

) 137. 

) 138. 

) 139. 

) 140. 

) 141. 

) 142. 

) 143. 

) 144. 

) 145. 

) 146. 

) 147. 

) 148. 

( ) 149. 

( ) 150. 

At all informal par t ies 
Traveling 
At the thea ter 
For middle aged men in 
preference to the cu t -
away 
At a n evening wedding 
At a n a f te rnoon wedding 
As usher a t a wedding in 
dayt ime 
At a ball 
Ordinary, every-day oc-
casions in town 

1. Full dress 
(tail coat) 

2. "Tuxedo" 
(dinner coat) 

3. Cutaway, striped 
trousers 

4. Frock coat 

5. Business suit 

6. Country clothes 

VII. PUBLIC COURTESIES 

If a boy and girl a re walking and t h e girl speaks 
to a girl f r iend whom the boy does no t know, he 
should t ip his ha t . 

When a gent leman is walking with two ladies, 
h e should walk between them. 

When a n elder woman enters a room in which 
there are young women, the younger women 
should rise. 

A woman or girl may assist a boy in put t ing on 
his overcoat. 

The only way a m a n may smoke while seated 
with a woman is by asking her permission. 

A boy does not raise his h a t when greeting a girl 
of h is age. 

A boy takes off his h a t and holds i t while talking 
to a lady. 

A m a n opens and holds a door for a woman 
whether h e knows her or not . 

I t is rude for a m a n to smoke while walking with 
a lady. 

A m a n should rise when a lady comes into t he 
room. 

A woman should rise when a m a n is introduced 
to her . 

When a m a n and a woman meet on the street, 
it is t he man ' s place to speak first. 

I t is bet ter not to embrace, hold hands, or show 
affection in public places. 

I n entering a public conveyance, t he m a n follows 
the woman, bu t when leaving it, t he woman fol-
lows t h e m a n . ) 

A young woman takes the a r m of a m a n when 
walking down t h e street by day. 

I t is a woman's privilege to recognize or not, as 
she desires, a man ' s acquaintance when meeting 
on the street; the m a n waits for recognition and 
does not force it on a woman by bowing or speak-
ing first. 

I t is permissible to use a comb in public. 

A m a n does no t rise to greet another man . 



( ) 151. A business office is a convenient place to wear out ( 
half-worn party dresses and shoes so they will not 
be wasted. 

( ) 152. A woman apologizes for gloves when she shakes 
hands. 

( ) 153. If a boy and a girl wish to converse on the street, 
they should continue walking rather than stand 
on the corner. 

( ) 154. When persons rise to allow you to pass to your 
seat in the row of a theater, you would best say: 
1. "I beg your pardon^" 2. "Thank you." 3. "Why 
don't you move over." 4. "You didn't need to get 
up for us." 

( ) 155. The proper procedure upon entering ^ a church 
before the service has begun is to: 1. visit quietly 
with, one's neighbors. 2. look over the congrega-
tion to see who is there. 3. sit quietly. 

( ) 156. When there is no usher at a public hall or church: 
1. the lady leads the way. 2. the man leads the 
way. 3. it makes no difference who leads. 

( ) 157. When there is an usher and a gentleman and a 
lady enter: 1. the usher leads the way up the 
aisle, the lady following. 2. the gentleman leads, 
the lady following. 3. the lady leads, gentleman 
following, usher last with light. 

( ) 158. When walking on the street with two women, the 
man walks: 1. between them. 2. next to the 
curb. 3. on the inside. 

( ) 159. A man removes his hat when riding in the ele-
vator of: 1. a factory building. 2. a large store. 
3. hotel or apartment. 4. office building. 

( ) 160. In leaving a street car, a man should: 1. stand 
in the car, allowing the lady to leave first. 
2. stand on the first step and assist the lady. 
3. get off the car and assist the lady in getting off. 

( ) 161. If a gentleman and a lady meet accidentally at 
lunch: 1. the gentleman should pay for the 
lunches. 2. the lady should pay for the lunches. 
3. each should pay for his own lunch. 

( ) 162. When a lady comes in late for a dinner party: 
1. all the men should rise. 2. the men on each 
side of her place should rise. 3. to be courteous, 
nobody should notice her. 

VIII. CORRESPONDENCE 

( ) 163. If the return address is on the envelope of a 
business letter, it is not necessary to put it on 
the letter itself. 

( ) 164. A business letter should be written on one side 
of the page only. 

( ) 165. An acceptance or a regret to an invitation may 
be typewritten. 

( ) 166. The person who goes away is the one who writes 
first. 

( ) 167. Degrees, such as B. A., M. D., D. D., should fol-
low signatures to a letter. 

( ) 168. The size of handwriting should determine the 
size of stationery used in personal correspondence. 

( ) 169. It is best taste not to abbreviate such words as 
street, avenue, and the name of the state, on 
the envelope. 

( ) 170. It is correct to use ruled paper for letters, if the 
letter is neatly written. 

( ) 171. It is correct to type social letters. 

) 172. The correct punctuation following the salutation 
of a business letter should be: 1. Dear Sir, 
2. Dear Sir: 3. Dear Sir; 4. Dear Sir:— 

) 173. In a business letter an unmarried woman should 
sign her name: 1. Miss Wilson. 2. Miss J. Wilson. 
3. Jane Wilson. 4. Miss Jane Wilson. 5. (Miss) 
Jane Wilson. , * 

) 174. A young girl who has been visiting at the home 
of a friend should write a note of thanks to: 
1. the girl. 2. the girl's mother. 3. both the girl 
and her mother. 

) 175. Of the following, the best color of ink to use in 
letter writing is: 1. green. 2. brown. 3. blue. 
4. black. 5. red. 

) 176. In writing a social note of more than two pages, 
one should: 1. number the pages to save con-
fusion. 2. write in natural sequence of the pages. 
3. write first on front of all pages, then on backs. 

) 177. In a business letter, the correct signature for a 
married woman would be: 1. (Mrs. J. T.) Mar-
garet Pope Manners. 2. Margaret Pope Manners. 
3. Mrs. John Thomas Manners. 

) 178. The form of date for a business letter should be: 
1. 3/29/41. 2. March 29, 1941. 3. Mar. 29, '41. 
4. 3-29-41. 

) 179. When you have neglected writing, it is best to: 
1. say nothing about not writing. 2. say you have 
been too busy to write. 3. apologize profusely to 
prove your sincerity. 

) 180. On a business envelope, the return address should 
be: 1. on the flap of the envelope. 2. on the up-
per lef t corner of the envelope. 3. omitted. 

IX. HOUSE GUESTS 

) 181. Invitations should state the length of time the 
guest is expected to stay. 

) 182. Guests should, if asked, intimate their likes and 
dislikes. 

) 183. An invitation to a young lady to visit her mas-
culine friend's home should be sent by his mother. 

) 184. The guests may give orders to servants. 
) 185. A guest should attempt to straighten up his room 

and make the bed. 
) 186. If the host and the hostess insist, the guest may 

stay a while longer than stated in the invitation. 
) 187. A guest should be asked to get up early when 

necessary in order to eat breakfast with the 
family before one of the family has to go to 
work. • 

) 188. If a guest is unavoidably late, the hostess should 
appear undisturbed. 

) 189. If the host or the hostess** is unable to meet the 
guest at the station, they may delegate another 
person to do so. 

) 190. The hostess should pay taxi and baggage transfer 
charges when her guest departs. 

) 191. The hostess should see that the guest is enter-
tained every moment of his stay. 

) 192. The thoughtful guest may show his appreciation 
to his hostess by giving Ijer some little gift. 

) 193. An invitation to a house party should be sent to 
the husband, but should make it plain that the 
wife is included. 

) 194. In taking leave, the guest should bid each mem-
ber of the family good-bye individually. 

) 195. It is considered correct for a guest to drop in 
unexpectedly and pay a visit for a day or two. 

) 196. If he is not enjoying his visit, it is permissible for 
a guest to leave after paying his respects to the 
hostess. 



) 197. The hostess should pay baggage and taxi trans-
portation charges when her guest arrives. 

) 198. If a lady is invited, the hostess should meet her 
at the station. 

) 199. During a visit of any length it is permissible for 
the guest to play host to his hostess by inviting 
her out to luncheon or to a matinee, and paying 
the bill. 

) 200. In inviting a guest, it is necessary to mention 
the others who are also invited. 

) 201. A guest may accept invitations from other friends 
in town without consulting his hostess. 

) 202. For each guest's bathroom, the hostess should 
provide towel, soap, and wash cloth. 

) 203. The hostess may receive the guests on the porch 
or in the house. 

) 204. If the guest does not enjoy the visit, he should 
make excuses and leave. 

) 205. The hostess should set a time for the guests to 
be down for breakfast. 

) 206. It is correct to tip a servant in the presence of 
the hostess. 

) 207. When a person takes his house guest on a long 
automobile trip, the guest should offer to help 
pay the expenses, but should not insist upon it. 

) 208. The dresser drawers of a guest room should be 
empty. 

) 209. A guest, when asked as to preferences in enter-
tainment, should say "I don't care," so that the 
hostess may have free choice. 

) 210. A guest should be expected to be prompt at 
meals. 

) 211. If a guest should become sick, it is the duty of the 
hostess to pay his doctor bill. 

) 212. Upon arrival, the guests should be shown to their 
rooms immediately. 

X. CONVERSATION 

) 213. If you happen to be in the South, the West, the 
East, etc., you should use the local accent in 
speech to avoid showing that you are a visitor. 

) 214. A man's business is an interesting subject of con-
versation when others talk with him. 

) 215. It is better to try to follow a conversation on a 
subject about which you know nothing than to 
admit your ignorance. 

) 216. Good grammar is not important in usual social 
relationships. 

) 217. If a woman calls her husband by his first name 
in a conversation, it gives the listener the right 
also to call him by his first name. 

) 218. It is courteous to help another person supply a 
word or anticipate what another person is about 
to say. 

) 219. Slang is usually used by cultured persons for it 
makes others feel at ease. 

) 220. The average person talks too much rather than 
too little. 

) 221. Children should be included in table conversa-
tion. 

) 222. People enjoy cynicism and criticism because it 
gives variety to conversation. 

) 223. One is doing the proper and correct thing in mak-
ing a call to express sympathy. 

) 224. You should limit your conversation to the one 
topic you know best. 

) 225. If a girl fails to notice a boy friend on the street, 
the boy should attract her attention by calling or 
whistling to her. 

) 226. One may laugh at the mistakes of others. 
) 227. When a boy or man speaks to another man who 

is escorting a woman, he should always lift his 
hat. < 

) 228, Saying unkind things about one who is not pres-
ent is discourteous. 

) 229. It is impolite to center conversations about per-
sons or incidents of which any of the listeners 
are ignorant. 

) 230. A woman should call her husband "Mr. — " 
when speaking to the newsboy. 

) 231. A woman may refer to her husband as "My 
husband" in conversation. 

) 232. As a rule, a man should call his wife by her first 
name when he is speaking to other men. 

) 233. It is incorrect for a woman to call her husband 
by his first name when she is talking to other 
women. 

XI. TRAVELING 

) 234. White is a good color to wear while traveling on a 
train in the summer, because it is a cool color. 

) 235. Sport clothes are most correct for traveling on 
the train. 

) 236. A train journey gives an excellent opportunity 
for a woman who is traveling alone to make new 
friends. 

) 237. A tip should be given to a trainman who opens a 
window for you. 

) 238. When a man is alone he signs his name on a hotel 
register without using "Mr." 

) 239. If you visit a friend in a hotel, you should call 
his room first from a lobby phone. 

) 240. Hotel bills should be paid before removing bag-
gage from the room. 

) 241. One should take the least possible amount of 
baggage on a trip. 

) 242. One should tip the red-cap according to the 
amount of baggage one has, and how far he car-
ried it. 

) 243. A woman should not receive a man caller in her 
private rooms in a hotel. 

) 244. Waiters in hotefe are usually tipped 25% of the 
check. 

* * * * * * 

) 245. A man should sign his name and his wife's on a 
hotel register in the following way: 1. S. T. and 
Mrs. Smith. 2. Mr* and Mrs. S. T. Smith. 
3. Smith, S. T. and wife. 4. S. T. Smith and wife. 

) 246. A single woman should sign a hotel register as 
follows: 1. Irene Jones. 2. Irene Elizabeth Jones. 
3. Jones, Irene. 4. Mists Irene Jones. 

) 247. A married wormian traveling alone should sign 
the hotel register as follows: 1. (Mrs.) F. C. 
Williams. 2. Mrs. Grace Williams. 3. Mrs. F. C. 
Williams. 4. (Mrs. F. C.) Grace Williams. 

( ) 248. If the children are over 12, Henry James should 
sign the hotel register as follows: 1. Mr. Henry 
James, wife, and children. 2. The Henry James 
Family. 3. Mr. and Mrs. Henry James 

Miss Mary James 
Mr. John James 

4. Mr. and Mrs* Henry James and family. 



( ) 249. A person having the lower berth in a Pullman 
should sit: 1. facing the engine. 2. facing the 
rear. 3. in either seat. 

XII. FUNERALS 

( ) 250. I t is customary to leave a card at the home when 
death has occurred in the family of a friend, 
whether or not one is actually received in the 
home. 

( ) 251. A pall bearer may send flowers. 

( ) 252. A request to omit flowers appearing in the notice 
of the funeral should be carried out, even by 
intimate friends. 

( ) 253. The friends should remain standing outside the 
church without talking until the relatives have 
left. 

( ) 254. Relatives may be chosen for pallbearers if the 
family desires. 

( ) 255. I t is thoughtful to call after a funeral. 

( ) 256. Members of the bereaved family should be left 
as nearly alone as possible for the first week or 
two. 

( ) 257. Oral thanks for flowers a t the time they are 
brought in is sufficient recognition. 

( ) 258. If outside talent is asked to sing, the selection of 
pieces is left to them. 

( ) 259. I t is correct to take small children and babies to 
a funeral. 

( ) 260. An engraved card of acknowledgment is proper 
when there are many notes to be answered. 

( ) 261. Even if one dislikes funerals, it is necessary for 
him to attend the funeral of an intimate friend. 

( ) 262. Regardless of weather conditions, a man should 
remove his ha t if standing outside while a casket 
is being carried by. 

( ) 271. Guests should greet their hostess as soon as pos-
sible after their arrival, even if the dance is a 
large one. 

( ) 272. A man may cut in on a friend, even if the friend 
is dancing with a girl whom the former has not 
met. 

( ) 273. Punch is served at all dances, whether formal or 
informal. 

( ) 274. A man need not ask his hostess for a dance if 
there is a large number of guests. 

( ) 275. A man may request a dance of a woman to whom 
he has not been introduced if she has no partner 
for it. 

( ) 276. Guests may slip away from a dance to motor. 

( ) 277. If a couple wishes to continue dancing together, 
they may ignore or refuse anyone who cuts in. 

( ) 278. After each dance the man claps, but not the girl. 

( ) 279. Intoxicating liquors should not be taken to dances 
by guests. 

( ) 263. Flowers for the funeral should be sen t^ 1. as 
soon as notified of the death. 2. the evening be-
fore the funeral. 3. two or three hours before the 
service. 

( ) 264. Services a t the grave are attended by: 1. every-
one who has been to the funeral. 2. anyone who 
wishes. 3. only those relatives and intimate 
friends who have been invited. 

( ) 265. Wraps of guests at a home funeral: 1. should be 
taken by the guests to a designated room, 
2. should fee taken at the door by ajt attendant. 
3. should be retained by the guests during the 
services. 

( ) 266. The place of the funeral: 1. is preferably at the 
church. 2. is at the funeral home if possible. 
3. is at the home only if invalid relatives cannot 
go elsewhere. 4. depends upon the personal choice 
of the family. 

( ) 267. The public announcement of death in the news-
paper should not contain: 1. the date of the fu-
neral. 2. the name of the officiating clergyman. 
3. the date of death. 4. biographical data. 

XIII. DANCES AND BALLS 

( ) 268. I t is not necessary to reply to all dance invita-
tions. 

( ) 269. A man may ask the hostess of a dance for an 
invitation for a girl friend of his. 

( ) 270. A woman may ask the hostess of a large dance 
for an invitation for a man friend of hers. 

( ) 280. When a man wishes to cut in on a couple at a 
dance, he should: 1. tap the man and ask him 
if he may dance with the girl. 2. tap the man and 
ask the girl for the dance. 3. tap the girl and 
ask her for the dance. 

( ) 281. A girl may refuse to dance with a man who has 
cut in: 1. if he is a poor dancer. 2. if she does 
not like him. 3. if he is intoxicated. 4. if he is 
shorter than she is. 

( ) 282. If a girl is left with the same partner for an 
awkward length of time, she should: 1. ask to be 
taken to her friends. 2. grin and bear it. 3. ask. 
for an introduction to an unknown man. 4. sig-
nal to someone in the stag line. 

( ) 283. If a girl does not care to dance with a man, she: 
1. should say, "I'm sorry, but I'm not dancing 
this one." 2. may refuse graciously and dance 
with a more desirable man. 3. should answer, 
"I'm sorry, but my feet hurt." 

( ) 284. If a man does not wish to dance with the partner 
designated on his program, he should: 1. find 
an excuse to leave. 2. fulfill the engagement by 
dancing with her anyway. 3. dance with someone 
of his choice. 4. simply fail to appear when the 
time comes. ! 

( ) 285. A girl should dance with her escort a t least: 
1. the first and last dances.. 2. all dances but four. 
3. every other dance. 4. the first and last dances 
and the dances immediately before and after in-
termission. 

( ) 286. When asked for a dance, a girl .may reply: 1. "I 
guess so." 2. "Might as well." 3. "Surely" or 
"Certainly." 4. "Of course." 

XIV. COURTSHIPS, ENGAGEMENTS, 
AND WEDDINGS 

( ) 287. During courtship a young man should give the 
girl expensive gifts so tha t she will be more likely 
to accept his proposal. 

( ) 288. The well-bred young man, even though it is only 
a formality, still asks the consent of the girl's 
parents to their marriage. 

( ) 289. An engagement may be announced by the man's 
family if the girl's parents are not living. 



) 290. Demonstration of affection in public is permis-
sible if the couple is engaged. 

) 291. If an engagement is broken, all gifts of value 
given to the girl should be returned to the man. 

) 292. Engaged couples, if they have to be separated 
a great deal of the time, may date other persons 
so long as no misunderstanding arises between 
them as a result of it. 

) 293. The engagement ring should be a diamond. 

) 294. A man should buy an expensive ring, even though 
he is poor, to show his affection for the girl. 

) 295. An engagement may be announced by an en-
graved announcement card, sent by mail. 

) 296. A girl wears her engagement ring publicly before 
her engagement is announced. 

) 297. The groom or his family should pay the ex-
penses of the wedding. 

) 298. Both the bride and groom should be "congrat-
ulated" by guests. 

) 299. The bride should write a personal note of thanks 
to everyone who sends or brings her a gift, even 
though she thanked them when she received 
the gift. 

) 300. The bride's parents send out the wedding an-
nouncements and invitations. 

) 301. If the groom is wealthy, he may buy the wedding 
dress. 

) 302. The bride chooses both her own and the groom's 
attendants. 

) 303. If wedding gifts are displayed, the cards should 
be removed. 

) 304. If the pastor of the church in which the ceremony 
is held does not perform the ceremony, he should 
be asked to assist in some way. 

) 305. If the engagement ring is worn during the cere-
mony, it is worn on the right hand. 

) 306. A widow or divorcee, who marries again, should 
wear a white dress and a veil. 

) 307. For a small informal wedding, the bride's mother 
may write notes to guests to invite them. 

) 308. The bride may help to choose her rings. 

) 309. Friends of the groom who do not know the bride 
send their gifts to him. 

XV. MISCELLANEOUS 

) 310. When there is a large group together for a 
theater party, the man gives the doorman the 
tickets and then steps back for his guests to enter. 

) 311. Unless she is in the back row or in a box at the 
theater, a woman should remove her hat if it is 
large. 

) 312. Reading over someone's shoulder is permissible 
when it is a newspaper which is being read. 

) 313. A young man may give a girl some types of 
clothing for a Christmas present. 

) 314. A girl may accept expensive gifts from her em-
ployer if her salary is small. 

) 315. When one wishes to express gratitude, he says, 
"Thanks." 

) 316. It is usually better to break a rule of etiquette 
than to hurt somebody's feelings. 

) 317. It is poor etiquette to show a hand of cards to 
the "dummy." 

) 318. One should have an appointment when going to 
make a call on an official or any other busy per-
son. 

) 319. A man needs to shave only often enough to keep 
his friends from remarking about it. 

) 320. In shaking hands, one should press the other 
person's hand firmly. 

) 321. If a woman plays golf with a man, the man 
should carry both bags if there is no caddy. 

) 322. It is usually poor taste to phone a person at his 
home, if the purpose is business. 

) 323. If a lady is chaperon for a party of boys and 
girls she should be treated as a guest. 

) 324. Once a week is as often as most people need to 
bathe. 

) 325. One should not leave home after a meal without 
making sure there is no food clinging to his teeth. 

) 326. It is less important for boys to have clean finger-
nails than it is for girls. 

) 327. When tipping one's hat, a gentleman should re-
move a cigar or cigarette from his mouth. 

) 328. A gentleman may smoke while walking along the 
street with a lady, provided she gives her per-
mission. 

) 329. A person may greet his superiors with "Hello!" 
i 

) 330. Profanity has come to be accepted in good society, 


