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C H A P T E R I 

I N T R O D U C T I O N 

School authorities today air* realising marc than ev«« )»«!•?• 

that the whole child goes to school. He goes not only with Ms native 

endowments of physical and mental equipment, but also with his emo-

tions and personality. Family relationships and home environments 

are very often the cause lor Ms inadequate emotional development or 

lack oI proper adjustment. Although special emphasis i s given to men-

tal maturity as the most valuable factor in learning to read, there are 

many other factors Just as vital. These other factors contribute to 

success in the acquiring of reading skills and are closely related to 

them. A. desirable emotional factor i s very important, since it en-

ables the child to have confidence. 

=' The participation of the child la the activities provided by the 

school should give opportunity for frequent successes* regardless of 

how small or unimportant they may be. These achievements afford 

the value of building up confidence for the child and give in turn a feel-

ing of self-assurance. The child who takes part successfully in the 

reading program will thin* and act naturally and spontaneously. The 

child who lacks confidence or who has fear that he will not succeed is 



handicapped before he makes the f i r s t effort to master the process of 

reading. 

The ability to read i t a skill so indispensable to our culture that 

we can hardly imagine life without it . Heading, at the present day, is 

the only one of the "$ &*s** that still retains the prestige which it once 

had in school. Adding machines and calculators have taken 'the plate 

of expert figuring} typewriters have taken the place of the peni but so 

f a r there has been no man-made invention to take care of 'reading and 

interpreting the printed page. Heading is as fundamental to 'the child 

of today a* i t was to the small scholar of two or more centuries ago' 

who had only his hornbook to read. 

T h e P r o b l e m 

The problem chosen for investigation was to attempt to determine 

the relationship between reading skills and personality development of 

one hundred second-grade children and discover and discuss any melts* 

ure that would warrant the solution of the problem. 

P u r p o s e of t h e S t u d y 

The purpose of the study is to show that personality adjustments 

and reading skills have a decided connection in the development of the 

individual, for with enunciation, pronunciation* and oral interpreta-

tion of the printed page come greater confidence, self-expression, and 

poise. 



I m p o r t a n c e of t h e S t u d y 

This study of learning and personal adjustment i s important be-

cause of the repeated demand for an educational program designed to , 

fulfill the basic human seeds. These basic needs vary, .hut some may 

b* emphasized* such ass (1) the need for social acceptance and effec-

tive group membership? (2) the need for physical well-being; and (3) the 

need for ego-status that accompanies the attainment of. certain esteemed 

goals. These needs become vital developmental tasks in the lives of 

individuals in planning for future living, • such as: selecting and pre - • 

paring for an occupation, achieving, social 'responsibility and loyalty, 
. . v . - •: 

and developing oneself,. Skill in reading i s essential for maximum' suc-

cess in almost every subject in the curriculum as well a s in every-

day living. 

Howard t* McClusky makes a very definite statement:about 

learning in a recent issue of EducationalResearch. Me says:' "Evidence 

is accumulating in support of the thesis that learning .of any subject 

must be viewed in terms of the total personality of the learner . Im-

pressive confirmation of 'this point is contained in studies of reading 
V 

difficulties. <»! 

it i s no longer a supposition that some authorities believe that 

emotional difficulties cause poor reading. • Reading failures and 

' 1 Howard Y. McClusky, "Mental Health in Schools and Colleges, M 

Review of Educational Research, XXX (December, 1949), 405. 



problems of behavior a re closely associated and can be confirmed by 

association with individuals in & classroom. Pmv readers invariably 

display emotional disturbances of various degrees ol severity, includ-

ing, fo r Instance: ( I ) withdrawing tendencies,. (2) reaiatan.ee and ag-

gress ive dislike of reading, and (3) disagreeable attitudes. School au-

thorit ies will meed to prepare for the whole child I n their •schools; he 

a r r ives ' t he re with a l l his native endowment* of physical and menta l 

equipment, Ms emotions, his personality, and his family and' environ-

mental relationships. 

S o u r c e s of D a t a 

One hundred children in the second grade of four public schools 

in Texas were given tes ts to determine this relationship. Pupils in 

the second grade in two For t Worth public schools—-the Pe te r Smith 

School and the Washington Heights School—Fort Worth, Texas; the 

F i r s t Ward School, Elec t ra Public Schools, Electra , Texas; and the 

Areher City Public School, Archer City, Texas, were tested. 

Gates Primary Reading Tests , Types I, H, and WL, to ascer ta in 

the standing in reading ability, we re given at the beginning and at the 

close of the school year . 2 Gray's Oral Reading Paragraphs, to tes t 

1 
the oral reading ability, were given t® the pupils at the same t ime. 

2 
Arthur I. Gates, Gates P r i m a r y Reading Tests . 

^William S. Gray, Oral Reading Paragraph Test. 
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The California Test of Personality, • Pr imary Series, designed to iden-

tify and reveal the status 9f certain highly important factor* in person-

ality and social adjustment, was also given to the children at the he-

4 

ginning and again at tike close of the school year. information f rom 

these testa and f rom hooks and magazines in the Morth Texas State 

College Library has been used to approach more easily and effectively 

the desired goal. 

S p e c i f i c P r o c e d u r e 

Hie first chapter i s devoted to the introduction of the study by 

giving the statement of the problem, purpose of the study, the impor* 

tance of'the study, the sources' of data* and the specific procedure. 

The second chapter shows the importance of reading ability for 

life adjustment* and the factors influencing reading skills and person* 

ati ty. ' ' 

The third chapter presents the standing made on the tests and 

the gains for the different tests given. A comparison is made of the 

standings at the beginning and at the close of the school year and'the 

facts revealed by them* and the relation shown in the findings. 

In the fourth chapter the conclusions and recommendations are 

set forth. 

43LouiB P. Thorpe, Willis W. Clark, and Ernest W. Teigs, 
California Test of Personality* Pr imary Series. 



C H A P T E R I I 

R E A D I N G S U C C E S S AND E M O f l O M A i ' : 

' ' ' A D J U S T M E N T 1 

F a c t o r • I n f l u e n c i n g . R e a d i n g S k i l l s 

From the study of this problem it appears that there is a defi-

nite relationship between personality or emotional development and 

reading skills in pr imary children. Personality has been emphasised 

a great deal in recent years. The modern teacher cannot' help but he 

aware of the problems of pupil adjustment. That personality should 

be in harmonious relation with o theraspects of the individual i s a 

well-recognized fact. Sine# childhood offer* me greatest opportunities 

for teaching skills and offering guidance, the teachers in the primary 

lield should emphasize the importance of personality development. Its 

importance is explained quite clearly by Emmett A. Betts:' 

' The teacher is 'concerned not only with the develop-
ment of desirable attitudes toward reading and emotional 
maturity in reading situations! but also with general per-
sonality development. How to. live together- in the c lass-
room'and on the playground is just as important as an 
emotional readiness for reading. In fact , the develop-
ment of emotional readiness for reading is only a pa r t ' 1 

of the larger instructional job. To do this instructional 
job, emotional education and some emotional re-educa-
tion are required. * 

1 Emmett A. Betts, Foundations of Reading Instruction, p. 142. 

6 



Reading has long been the basic subject in the elementary iclwol. 

II i t an absolute necessity for ether subjects in the cttnicttlttm. The 

child who reads efficiently p « i u i u « an essential tool which will aid 

him in much of Ma formal education. Reading opens the door to a wide 

variety of experiences which otherwise would be impossible to attain. 

It provides opportunities for one to become acquainted with Ms respon-

sibilities a# a citizen. It alfords a means of providing wholesome «n-

joyment of: leisure time. The child of today is indeed fortunate. Re-

search and experimentation have mad®, both the materials to.be read . 

and the methods by which reading is taught mote pleasant and more..ef-

ficient than those his parents and grandparents' had to -master. . 

Reading is one of %he arts that has developed out of the experl* 

ences of children. The first art, of course* is speaking, and it is . 

closely followed by the reading experience. Reading, as well as 

speaking, enables the child to communicate with others,; and through 

this communication he engages in activities with others. This social 

activity contributes to the child's developing personality. • Eeading to 

produce the necessary effect combines vision, eye movements, inner 

speech, memory, word knowledge, past experiences, and'intelligence. 

Reading fails to give the proper satisfaction if these faculties are not 

in harmony one with lite other. 

A summary by David Russell reveals that emotional difficulties 

are frequently reported among children who have experienced fai lure 



or extreme retardation in reading. * There are tome authorities who , 

appear to believe Suit emotional difficulties cause poor reading. Re-

garding mental and emotional maladjustment* as causes in reading 

failures or successes, Arthur I. Oates has this to say: 
t 

There is now substantial evidence for recognising the 
' fact thai success in reading depends in no small measure 
upon the kind of mental and emotional adjustment the child . 

1 makes to the learning situation. The pupil who really de-
' . s i res to learn to read, whose emotional adjustment is fa -

vorable . . . not being toe indifferent on the one hand or 
, too anxious on the other . . . who finds satisfaction in his 
reading achievements, and who realizes satisfying purposes 
to which reading m*y be put in his daily life, i s far more 
likely to learn to read than one of similar equipment whose 

. i adjustment i s less favorable. • Indeed, almost every ex-
perienced reading specialist has encountered children who, 
despite extraordinarily good constitutional equipment for 
learning to read, have failed to learn to read well because 
of misleading.motivation or unfortunate mental adjust-
ments. . . 

Poor readers almost invariably show emotional disturbances in 

some way. The ones most noticeable are resistance and aggressive 

dislike for reading, discouragement, and compensatory mechanisms. 

Case studies show that personality problems and reading difficulties 

a re closely related* for example, Emmy Sylvester fiend Mary Kunst, 

af ter making studies of a small group of disabled readers of ages 

eight to thirteen, concluded that poor readers should be looked upon 

20avid Russell, "Reading Disabilities and Mental Health, " 
Understanding the Child, XVI (January, 1947), M. 

3 ' 
Arthur I. Gates, Improvement of Redding, pp. 142-143. 



as emotional problems. * Some of the sources of emotional maladjust-

ment ar ise from conditions in the home or at school, in the playground, 

and 4m other places where children congregate. Personal influence® 

often play a leading role, as welt as the attitudes in the heme and at : 

school of the parents and other members of the family, and the teach* 

e re and fr iends at school. • Oates gives some of the types of settings 

which have been found instrumental in producing misleading motivation 

J 
and emotional resistance; they are as follows: 

,1. Apparent indifference of the teacher «r parent to 
the child's welfare. This is the case of the insecure or 
neglected children. They may lack emotional balance and 
intellectual purpose. They fail to read because they feel . 
insecure and lack confidence. 

2. Apparent hostility of teacher or parent.. Hostility 
may be shown in many ways, as, for example,. by occldings, 
predictions of failure, and unfriendly looks. Hostility af -
fects different children differently* 

3.. Apparent anxiety of the teacher or parent. . . 
This anxiety may interfere with progress . The more it 

. interferes the greater it becomes until eventually the emo-
tional tension r esu l t ! in marked retardation or failure. . . . 

4. Over-protection of the child by the parents. The 
reading specialist now and then finds cases in, which the 
parents have guarded and supervised a child,so, much that . 
he has not learned how to undertake any very difficult task 
without continued and extensive personal assistance. • Such 
a pupil has only learned how to learn under intimate and 
detailed guidance by an adult. , When he gets into a c lass-
room in-tifelch the teacher is unable to give him her undivided 
attention at every step he may become bewildered. He may 
fail to learn to read properly merely because he has not 
learned how to proceed on his own initiative, or he may de-
velop an attention-attracting mental adjustment. . . . 

^JEmmy Sylvester and Mary S. Kunst* "Psychodynamic Aspects 
of Heading Problems, " American Journal of Orthopsychiatry# XIII 
(January, 1943), 69-76. ~~ 
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5. Apparent conflict* in purpose or des i re between 
parentis or between parents and teacher . . . . Heading may 
sometimes suffer when a rather dominating or perhaps 
merely anxious parent come# into conflict with the teacher 
oa one or another score. . . . 

6. Sibling r iva l r ies or other r iva l r ies among children. 
This type of maladjustment ie illustrated in the case of the' 
boy who refused to compete in reading when he found that 
hi* work was being compared unfavorably with the first-grade 
reading achievements of his s is ter during the preceding year , 
; . . The influence of sibling rivalries, as of every ether of 
fee caus.es mentioned, may sometimes have quite the op-

• • posit* effect . ' Instead of producing a reading failure it may 
produce reading excellence. . . . 

Along with the types of emotional maladjustment® already men-

t ioned—resistance and aggress iveness—we find other tyg>es that occur 

as often and a r e just as popular: nervousness, revealed by rest less-

ness# squirming, o r other signs; withdrawal, ' or leaving the field, by 

failing to give attenti on; defeatism, the fueling of discouragement and 

inferiorityi and chronic worry, about self or lessons ar such. Gates 

sums up the types of symptoms for maladjustment in this statement: 

All these symptoms or fo rms appear among'case# in 
which the maladjustment i s the cause or the resul t o r the con-
comitant of reading difficulty. It is net easy to tell whether a 
symptom is cause, effect, o r concomitant, but i t i s advisable 
to use every reasonable means of discovering the role of the 
maladjustment. 

Where the personality maladjustment 1# truly a cause of 
reading difficulty, discovery and t reatment of the maladjust-
ment are helpful and sometimes indispensable for the improve-
ment of reading, fn some cases the only possible way of im-
proving reading i s to determine and remove the fac to rs which 
have blocked the pupil 's p rogress in reading. ® 

|£ £ 

Gates, Improvement of Heading, pp. 110-115. • Ibid. 
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Further study of the effect of emotional disturbances upon read-

ing ability i t given in the Science News Jbetter for June I®, If49. 

Joseph F. Hughes, Richard Leamder, and Gilbert Ketcham are quoted 

a t saying: 

Emotional upsets can account for difficulty in reading 
in an otherwise intelligent child. . . . Situation® that make 
tiie child feel insecure such as family quarrels, r ivalr ies, 
with brothers and s is ters , and difficulties in social rela-
tionships may result in specific reading difficulty without at 
the same time developing some kind of emotional disturb-
ance. 7 

"This problem of social and emotional adjustment has to d© 

largely with the affective life of the individual. Whether one gets on 

well with others or is emotionally ready for reading is both directly 

1 
and indirectly related t® the educative process. " 

F a c t o r s I n f l u e n c i n g P e r s o n a l i t y 

Personality appears to be of utmost importance to the success 

or failure of an individual child in reading* Personality has as many 

meanings as there are persons to use the word. It is something which 

everyone has, it combines all that a person is and all that he knows, 

and how he affects other people. "Personality is the composite of an 

^Anonymous, "Emotional Upsets May Affect Reading Ability, n 

Science Mews Let ter , LV (June 18, 1949), 39?. 

% m m e t t A. Betts, Foundations of Reading Instruction, 
pp. 142-143. 
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o 
individual's emotional tendencies, attitudes, and behavior patterns. H 

William Healy gives personality this definition: 

Personality is aa integrated system of habitual adjnst- ' 
ments to the environment, particularly to the social en-

t •}.>••/1 - vironment. Personality Is the individual's specific and o r -
dinarily exhibited attitudes* characteristics, and behavior 
tendencies. 

The use of'the t#rm persona l i ty" is slightly misleading. Person-

ality is not something that is apart or separated f romabi l i ty or -achieve* 

meats« but it.includes them. It r e fe r s to the manner and the effective-
* 

ness with which an individual meets his-personal and social problems, 

and indirectly Che manner in which he impresses the people with whom 

he comes in contact. The individual's ability and past accomplishments 

are always a part of Ms attempts to deal with problems intelligently. 

Since attitudes are parts of the personality* an individual must culti-

vate the proper attitudes toward the responses given his personal and 

social problems. An individual's personality i s colored by his att i-

tudes; in turn, the attitudes affect his personality. They are so 

closely interwoven that it would be difficult to separate them, j Daniel 

Kat2 and Floyd D. Allport seem to agree that verbal response and 

personality must be in harmony, as they have written:1 

# 

^National Association of Elementary School' Principals,1 Person-
ality Adjustment of the Elementary School Child, fifteenth Yearbook, 
p. 234. 

10William Healy, Personality in Formation and Action, p. 4. 
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While no sharp line of demarcation can. be drawn be* 
tween attitudes and personality traits, the latter should in 
general be distinguished as denoting the characteristic 
forms of behavior, where attitudes are more frequently r e -
garded as sets for certain kinds of verbal responses express-
ing value. ** 

Other factors just as important as attitudes have a great influence 

upon the personality of an individual. Respect for self i s perhaps the 

most important in regard to mental hygiene. / Herbert A, Carroll 

puts his opinion Into one sentence: "One of the basic requirements of 

i i? • 

sound mental health is that a person like himself.M 3] Mental health, 

like attitudes, is a part of the personality. The mental-hygiene point 

of view of personality emphasizes the importance of building up rather 

than tearing dawn another's ego. Emotional security is necessary for 

a well-rounded person. Emotion i s am acute disturbance of the individ-

ual, involving behavior, conscious experience, and visceral functions. 

These characteristics a re of considerable importance eince the emo-

tional person is a disturbed individual and under emotional strain i s 

never his normal self. Family relationships a re as much a cause of 

emotional insecurity as emotional insecurity i s a causative factor in 

inability to read. The "basic requirement for every individual is a 
,1 II, I . . . I Illi, I I I , , 

1 ^Dimkel Katss and Floyd D. Allport, Students* Activities, 
pp. 354-355. ~ 1 

1 ^Herbert A- Carroll, Mental Hygiene, p. 30. 
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feeling of security, . It is necessary for every person to know that there 

r t ip 

a re those who accept him and like Mm for what lie in, , 

Tilt emotionally insecure person shuns company and loses self-

respect . Me is unable to accept affection and has a definite dislike for 

and disregard of the personalities of others. There is usually reseat* 

ment toward others and a feeling of being insulted when corrected. 

Closely connected, yet apart f rom the other factors, just given* is the 

need for mastery: the mastery of activities, the mastery of doing 

work satisfactorily to oneself and others* the mastery of the proper 

standing or status among associates, and the mastery of achievement 

and having those achievements accepted by others. 

Physical fitness as much as mental ability has a definite bearing 

on personality, but mental testing yields values equal to any physical 

examination. > "The information that accrues f rom it serves to en-

lighten us concerning some of the mental potentialities of the individ-

ual and some of his modes of behavior. Through these we may know 

something of his assets and liabilities for personality adjustment. 

Diet and other regular habits, such as eating properly, sleeping and 

resting regularly, regulate the emotions of children, and their normal 

size gives security. The too-fat child or the too-thin child is not a 

satisfied individual, and so he feels insecure. 

i 3 l b id . , p. 54. i 4Healy, op. c i t . , p. 128. 
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The personality character is t ics of the teacher are the motivating 

factors . The ' teacher has the task of giving a child security. ' She is 

the substitute for hi a parents, and the child needs to know that he be-

longs in the classroom. She must substantiate Ms high r ega rd and ac-

cept Ms affection. (According to Symonds: "The teacher represents 

the demand#' and standards of society, which to some extent is in con-

flict with the immature behavior of the growing chil i . » 1 5 'The mental ' 

and emotional security of child-teacher relationships i s confirmed in 

this statement by Goodwin Watson: • • 

. . . It I s not strange that ' investigators have found more un-
stable children In the classroom.of unstable teachers . Men-
tal hygiene i s more a mat ter of human environment than of 
the mater ial world or the school requirements. The teacher 
whose soft answer not only "turaeth away wrath" but gives the 
child a stronger ^ e n s e of security in a friendly world, i s the • 
acme of emotional hygiene. ^ ' 

The teacher i s fa ted a s exceptional'who can accept'the growing child 

as he i s and at' the seme time point him to a bet ter way of living.1 

Personali ty has been emphasized so much during the las t few 

years that the modern elementary teacher cannot help but be aware of 

pupil adjustment, and since childhood offers the greatest opportunity 

for personality and reading guidance, and for learning of other kinds, 

l*Percival M. Symonds, "Security Through the Teacher as a 
Substitute P a r e n t * P s y c h o l o g i c a l Foundations for a Mew Education, 

i 6Goodwin Watson, "Security and Problem of Child-Child Eela-
tionships, '» Psychological Foundations for a New education, p. 401. 
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the schools should use all the means possible to guide the child. William 

Htt ly emphasises the study of ehild adjustment, lie s tyi t 

Mo ©as cast escape the conclusion that a wide diffusion 
of knowledge concerning personality characteristic® as they 
determine attitudism, be l ies , and behavior is a prime req-» 
uisite lor the orderly progress of our civtlisa^on and even 
lor safeguarding its present status. The individual in his 
widening relationships has to cope with his mm personality 
as well AS with Ms world and society has to cope -with Mm 
as an individual person and most importantly with his per-
sonality.17 

Since the progress of civilisation is advancing at the present rate, the 

individual must also advance in order to keep up with his world. The 

mental maturity of an individual depends upon the organization of the 

school that will help develop not only a greater mastery of skills but 

also a greater capacity for group living, for inter-personal relation* 

ships* for self-discipline, and for orderly activity. 

i7Healy» eg. cit.» p. l i t . 



C H A P T E R I I I 

A N A L Y S I S O P T H E R E L A T I O N O F , R E A D I N G 

A B I L I T I E S TO P E R S O N A L I T Y 

Sinee the purpose of the school i s to help the whole child l i f t 

successfully, i t must broaden i ts conception of education to inclwd# so-

cial, . emotional, t ad moral attitudes as well as intellectual abilities. 

mad academic achievement, Education that is adequate for today's . 

world involves more than the mastery of fundamental skills in, reading, 

spelling, arithmetic, and the like, even though these tools are essen-

tial. The feme meaning of a school's effectiveness i s how the pupils 

live and work together in the school, m i later how they behave as 
t 

citizens, workers, and members of fainilies, The test of education l« 

how well a person uses the skills and knowledge and the methods of 

learning acquired in school when he faces the situations in .his every 

day life. ^Education must measure up to the demands required to pre* 

pare a parson to meet his moral and ethical responsibilities. 

The ways in which the personality of an individual and the ac-

quisition of certain skills in the process of learning are related a r e of 

utmost Importance. When a teacher has evidence of the capacity, 

skill, and achievement of a pupil wad knows hew the pupil will respond 

I? 
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to certain situations, she can guide Mm to b«tttf learning and social 
\ 

and |*era©nal adjustment. The proper guidance of the whole child In 

the n » 4 * » school is a t important as what he learns, but without the 

mastery of a lew skills he is unadjusted and i s unable to Mire a normal* 

happy, and Socially useful life. 

The ability to read is a skill that i s vitally important to every in* 

dividual. Through reading an individual learns to live. It i s a process 

•which i s fundamental ta nearly all learning, since reading materials 

a re In constant use in most subjects and phases of living, Because the 

classroom teacher directs most study situations, she should thoroughly 

understand the factors involved in the study of reading. Since children 

receive classification as good or poor readers for different causes* 

the teacher must he able to know each child well enough t® analyse 

those causes and give any necessary help. The knowledge of word mean* 

lags is a child's acquired equipment, regardless of what his intelligence 

may be. This .acquired equipment depends upon the experiences the 

child has and the words ha adds to his vocabulary with each aatperieace. 

The new experiences and the new ideas become associated with word* 

Had word meanings. The mental picture* in a child's 'mind a re con-

nected with the language that the child uses in thinking. The vocabulary 

acquired by these experiences with language is an asset, for with it 

the child reads many things in his school work which he will never 
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experience in real life. but he acquires a book fcw»wiedge #1 them, to 

addition to word meanings there a re two other types of word abilities 

essential to reading success* word recognition and word analysis. 

(\r- '• t i-L/' { ' 

E x p l a n a t i o n of R e a d i n g T e s t s 

To deteriKsine the relationship of reading skOU ta personality, 

the «k*ee types ol Gates Primary Eaading Teats were given to measure 

the level and range ©I ability la the three most important aspects of 

reading, Type I» Word Recognition » is designed to sample fee ability 

to read words representative of the primary vocabulary. It measures 

the degree to which a pupil can identify, with reasonable accuracy* 

representative wards with pictures. Type II, Sentence Reading, meas-

ures ability to read sentences of increasing length and complexity. 

This type of test also measures ability to read and understand repre-

sentative sentences composed of words most commonly used in primary 

reading materials. Type IH» Paragraph Reading, measures the abil-

ity »f a pupil to read thought waits with M l and exact understanding of 

the whole. The pupil must grasp clearly and exactly the total thought 

to execute the directions given in each paragraph successfully. It 

measures, within the limits of a very carefully selected vocabulary, 

the pupil's ability to d® independent reading of a rigorous tor t . These 

three tests combined measure general competence or power in each of 

the most important phases of silent reading. 
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Since oral reading is Invaluable in helping children establish 

d»«i*able personality traits. ©ray's Standardised Oral Reading ff*f a -

gyaphe wete administered t© wesasmr# the ability to pronounce w«nU 

and read sentences fluently. t h e score «f this test Is based, upon the 

rate characteristic #1 the child ft* he read® and the mistakes m«4« while 

the child is in Ih# process of reading. Knowledge of words mad their 

meaning is not sufficient proof of the mastery o# reading but i w i t in-

clude the ability to pronounce each word separately. Oral reading,. 

when accomplished satisfactorily, encourage• the confidence of a child 

end helps Mm to he a better trained and mere thoroughly adjusted per-

son. 

P e r s o n a l i t y 

1m order better to understand and promote mental growth, a 

teacher must ?ecognise the individual differences of each child in the 

schoolroom, t h e relationship between the school as it Is and the school 

a* the child sees it is definitely an outgrowth of individual personality. 

E. T. MfcSwain, in his article, MH!» Own School, « in a late issue of 

the Journal cl the national Education Association, sayi: 

Each child* a unique personality, i s responding con-
tinuously to the interpretations that he creates aa he inter ~ 
aete with teacher, classmates, curriculum litasliMii ot 
parent a. The child can live and can learn only in the school 
of his own psychologic el creation. 

f Classroom experiences, material#, instructional meth-
od# are effective in the degree that they motivate and assist 
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each child to discover meanings, to develop work-study skills, 
and to form attitudes that product adequacy and security la 
living and working with a t t t r individuals engaged in enjoying 

and in advancing the American way of life. * ' 

Da order to give tMs unique personality the proper recognition, all the 

phases of learning and social living must be studied by the teacher. 

Since no two children have the same interests or abilities, the processes 

of guiding will vary wltti each individual. Hack cMldjin tMs study] is tt« 

product af a family of particular cultural customs aad concepts, a per-

son with a certain fraction aad position ia Ms family, .and Ha individ-

ual with an accumulation of opinions aad experience s a i l Ms own. 

One of the fundamental issues of child-study is human develop-

ment. Learning* behavior patterns, and attitudes promote this develop-

ment. A child's attitudes toward, interests in. and emotional reactions 

to any learning situation indicate Ms mental abilities. With Ms person-

ality he demonstrates how he accepts himself and how he reacts to Ms 

acceptance by others. The failure to accept the child as he comes to 

school causes* in some cases, frustration and a feeling of inferiority. 

This feeling of inferiority more or less evokes emotional disturbances 

and lack of sociability. Robert E. Sears, after an intensive study of 

personality and motivation, has this to sayt 
Personality, as the term most commonly used by Ameri-

can researchers, refers to the motives, attitudes, traits, 

1M. T, McSwain, "Mis Own School, " Journal of the national Edu-
cation Association, XXXIX (December, W 0 ) , 6S7.~ 
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habit*, »«cluai«mi of and «u|}«istetiit§i ipyit i t t*, 
and aversion#, that combine and determine motor behavior. 

; Since characteristics ©f th« person are, in turn, largely de-
termined by his experiences, any account of their origin 
must re le t la (a) the learning process, (b) motivation, and 
(«) the environmental conditions under which motivated ac-
tion. and consequent learning, sce iu i . 

Mare and more testa and techniques are being developed to meat* 

are the motivation ol learning, personality analysis, and their inter* 

relation#. The study of behavior patterns and the analysis of tha child 

in school aid the teachar to a better understanding and a mere thorough 

adjustment of her pupils and herself. M learning, such as reading, is 

an acquired skill, the entire child must be understood, but the person-

ality must be in harmony with all the ether patterns of behavior. A 

teacher must be aware of the fact that a happy, successful, and confi-

dent child will not resort to aggression, or attempt to escape issues 

in an effort to adjtist himself to the society about Mm. The struggle 

with emotional tensions within oftentimes causes a child to- be r e -

tarded and to refrain from approaching a desired goal. This emotional 

strain i s easily detected in reading because the timid, emotional child 

fhila to express himself orally and has no desire to adjust socially to 

the group. 

California f a s t mi Personality is used in this study to test, 

measure, .and take inventory of the pupil's self and social behavior. 

f&obert 3SU Sears, "Personality and Motivation, " Review of Edu-
cational Research, XIV (December, 1944), S6$, 
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/(•• >'' This particular test la m. implement or tool through wMch the teacher 

c u more easily and effectively learn whether * certain child is meet-

lag th« problem# that confront him and whether he is p>«p«rly 

and developing into a normal, happy, and socially-minded person. Th« 

California T i l t of Per sonality Is dlvldid into two sections, the -gall* 

Adjustment section and the Social Adjuatmeat section. The purpose of 

the Sell"Adjustment section of the feist i s to indicate how the pupil 

feels and thinks about himself, his self-reliance, his estimate of his • 

own worth, his sense of personal freedom, and his feeling of belonging. 

In this section the pupil also rereals certain withdrawing and nervous 

tendencies which he may possess. ' The Social Adjustment section con-

sists of' components which show how the pupil functions as a social he* 

lag# his knowledge of social standards, his social skills, Ms freedom 

from anti~ social tendencies, and his family, school, and community 

relationships. 

• - ' An evaluation of these components of personality discloses whether 

or not the pupil's basic needs are satisfied In an atmosphere of se-

curity and whether he is developing a balanced sense of self-realisa-

tion and social acceptance. The diagnostic profile of the test i s so de~ 

vised that It is possible to compare and contrast the adjustment pat-

terns and habits of each child with the characteristic modes of response 

of large representative groups of similar pupils. It also reveals the 
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points a i which a particular pupil differs ir&m desirable patterns of 1 

adjustment and departure f rom proper guidance. This particular test 

provides Ike data fo r a teacher to utilise in developing further Ike learn-

ing abilities of the pupil* and in maintaining a sane balance between * 

self and sacial adjustment. Pupil reactions to the test® specifically ' 

d a t e d the desirable and the undesirable individual adjustments. 

§/f^!X'x[ to, this thesis tha personality tests, the three types of «Uea*«read-

ing taste, and tha oral reading teats ware' given to the children se-

lected irrespective af age, race, or financial status at tha beginning 

of the f all te rm of school in 1948 and to the same children at the end 

of the spring term in 194$. : The compilation of the scores attempts to 

show the relationship of certain skills of learning to' .acquired patterns 

of behavior. The reading scores do not measure fully the entire ca-

pacity* skill, and achievement of the pupils* neither does the person-

ality test make a complete picture of the personality of each individ-

ual; but tha entire profile of the separate tes ts shows that personality 

could not possibly be something set apart f rom ability and achieve-

ment* but rather an integral par t el them. 

R e l a t i o n s h i p of P e r s o n a l i t y t o h e a d i n g 

The ser ies of tests were scored and specifically show the strengths 

and weaknesses of tke pupils tested. They measure the different phases 
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of reading abilities and the extent to which they have established them-

selves to eop« with everyday living. Taken a t a whole, the completed 

tests thaw a definite fain in every feature of the tests. 

The twenty-three pupils making the highest score* in the spring 

on Type I, Word Recognition, ©f the Hates Primary Heading Tests were 

seleeted to show the relationship of the mastery of readiag skills to 

the development of the personality of a person. . Data in Table 1 present 

the individual children's scores for these high-ranking pupils in the . 

three types of the dates Primary Heading Tests for both the spring and 

the fall tests and the points gained on the different tests. The individ-

ual scores for the Type I test shew that when the test was given to the 

pupils in the spring* eleven children made the highest possible score 

of forty-eight, five lacked only one point of making the highest score, 

and the remaining seven children were only two, three* and four points 

b#iow that score. Case three shows no gain but case thirteen had a 

loss of one point. Only two of these twenty-three pupils made the maadU 

mum score on the fall test. Case fifteen shows no gain but made a 

score only one point below the highest possible score on both test®. 

The other twenty children show gains of from one to twenty points. 

This gain in scores over a period of a few months shows that these pu-

pils have almost complete mastery of the words which fall within the 

primary word list and are more able to do independent reading than 

they were at the beginning of the school year. 
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TABLE 1 

INDIVIDUAL SCORES OF TWENTY-THREE HIGHEST RANKING 
PUPILS ON THE GATES PRIMARY READING TESTS, 
• SPRING AND FALL ADMINISTRATIONS, AMD 

i l t t ĴwJUPI Jt«l Wdfiyljrf JWP 

Type 1 Type II Type IH 

Ca«« 
Spring 

T«»t 
FaU 
T u t 

Spring 
Test 

Jm JLJL 
T**t 

Qm&a Spring *«•* Fall 
Te«l 

GftlA 

1 • 48 39 9 45 '44 1 1 23 ' 22 . 1 ' 

2 46" 41 8 45 41 ' 4 25 24 ' 1 

' 3 48 48 0 45 42 3 26 25 1 

4 '48 • 1 4$ 3 45 4© " 5 26 23 3' 

5 48 36 11 45 '39 " 6 25 21 4 

6 48 39 9 4§ '44 1 26 24 0 

7 48 47 1 45 43 2 22 23 -1 

3 48 a@ 10 40 35 5 25 21 4 

9 48 41 5 4S 40 5 24 26 -2 

10 48 34 14 41 41 1 25 21 z 

II 48 19 9 45 38 7 23 ZZ I 

12 47 36 11 44 22 22 21 17 4 

13 47 48 ••I 45 43' 2 26 23 3 

14 47 IS 22 3$ 19 14 24 14 10 
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TABLE 1—Continued 

Type. I TypeH Type III 

Case 
Spring 

Test 
r a i l 
Test Oain Spring 

Test 
FaU 
Test Gain Spring 

Test 
r a i l 

' Test Gain 

19 , 47 47 0 45 44 1 25 25 0 

14 47 29 IS 45 24 21 25 22 3 

I t 46 Si 8 45 30 7 26 23 3 

l i 45 3) 12 42 24 if 24 21 3 

19 45 St 9 45 42 3 23 22 1 

20 43 2S 20 41 22 21 24 15 f 

21 44 41 3 42 40 2 U 25 1 

22 44 36 9 44 $$ 6 25 25 0 

2$ 44 12 12 41 11 11 23 20 3 

These »ua« twenty-three |n&pils also a«d« high ic»vi t in Type 

II tests. Fourteen made * score ef { s r t y ^ v i . the highest ]K><iiU* 

a core in this test. Only «m, case fourteen. attained the lew score 

of thirty-three* hut even then he made a gain ef fourteen points ov«r 

his achievement on the fall administration of the test. The remaining 

pupils mads scores within only a few points ef the maximum score. 

The spring test of this type of reading shows that all the pupils made 
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high#? scores than they had made on the {all l e f t . Mia* gained only 

one. two, and three point®, while others scored f rom four to twenty-

two points higher in the spring than in fh« fall. , These high scores indi-

cate that the children had acquired the ability to read and Tinder stand 

sentences essential to intelligent reading-

Table I also pre easts the individual scores for Type HI, Paragraph 

Reading. There a t e twenty*six exercises in this feet. The vocabulary, 

sentence structure, and length of the passages increase f rom simple to 

complex. The score* shew almost complete mastery in the ability to 

read these paragraphs. With only a few exceptions, there was very 

little gain in the scores made in the spring test . Cases six, fifteen, 

and twenty-two shewed no gain whatsoever, hut case t l x made the high-

- eat possible score on both tests and cases fifteen and twenty-two lacked 

only one point of making the highest score. Six pupils gained only one 

point, but two of them were one 'point below the highest score in the 

fall test . Tea of the remaining twelve pupils gained f rom two to five 

points each. Cases fourteen and twenty made the greatest gain of any 

of the pupils on tibia particular teat and the same case# also showed 

considerable gain in the scores made oh Types' I and II of this ser ies 

of tests . Only two children failed to gain an the test scores and both 

cases made rather high scores on both tests . The high scores in this 

teat indicate that the twenty-three pupils have increased their range, 

accuracy, and power of reading ability. 
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The made on these tests and the points gained by each 

pupil indicate that some primary factor within each individual prompted 

these children t© read with speed and accuracy without showing u y 

emotional disturbances. Had there been any emotional ufcset, those 

children would have had a feeling ©I. insecurity and this would have been 

r t f i te tKi in the individual scares on the tests, 

Table 2 pre seats the individual scares which the twenty-three 

pupils made in Gray's Oral Heading Paragraphs and the points gained or 

lost on the two administrations «{the test. According to tike grading 

score card of this particular test, a score of five is satisfactory for 

a beginning second<-grade pupil. It will be noted that all of thes* chil-

dren, except three# made scores of five or above on the fall test, thus 

rating them above their grade level at that period in the school year. 

The table shows that only one child made a sere score on the f i rs t test 

but raised her grade to two on the test given in the spring. This child* 

case fourteen, also made low scores en the silent-reading tests. Fail-

ure to acquire the proper word attack as well as emotional insecurity 

exhibited by being embarrassed when unable to pronounce words prop-

erly would account for these low scores. The scores in the spring 

test show that, with only two exceptions, all of the children are able to 

read orally above their grade level, which i s a raw score of ten and 

represents a grade level of Z. 9 or second grade and nine months. The 
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TABLE 2 

TKNATM&BAL SCOJUES OF THE TWENTY-THREE mmmr RANKING 
PUPILS ON GRAY'S OHA1. HEADING PARAGRAPHS TEST FOR 

SOTFIPHMO AND FALL A©MTNISTR ATI0NS* 
AND THE POINTS <SAINEB 

Case Spring Test Fall Te*t Gala' 

1 23 1® 13 

Z IS 12 6 

3 22 16 6 

4 a 15 a 

S 22 6 16 

. 6 16 12 4 

7 23 13 10 

i 10 9 1 

9 23 13 IS 

10 21 9 • 12 

i l 15 9 16 

12 6 ? -1 

n U 22 4 

14 2 0 2 

15 i f 22 7 

14 19 12 7 
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TABLE 2—Continued 

Case Spring Test < 1 ^ MiM. Jtajfc-

#vyyi i f 9 1 Gala 

If IS 14 1 

IS 10 4 6 

I t 15 » 10 

20 11 8 § 

It U 10 4 

n 11 t 8 

z% IS $ 10 

i c o t u above Um. stow tkkt a i a « t « o of these pupils caa r«a4 ©tally with 

poise, c o m e t eaaaeiatioa, proper pronoaciatioa, «sd self-reliaace 

the y t r i i r a i h t im the t»«t intituling O o i t for third, fourth, and. fifth 

grades. The table also iadicates that only one ckild made * lower 

score im the spring administr ation of the test than ia the fal l test, and 

that was by only ©me point. These pupil# show by thair individual 

scores that they have not oaly w f t t l r i d certain skills of learning but 

also an emotional attitude toward reading and ia accomplishing a de-

sired goal. 

Data in Table I show Hie individual score ratings on the Cali-

fornia Test of Personality of the same papils who were examined ia 'the 
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TABJuE 3 

IMDIYIDQAX. SCORE RATINGS ON THE CAUFORHIA TEST 
OF PERSONALITY FOE THE T W i l f f ? g $ O U U B 

RAMKING F I I F M , VALh T W T 

Percentile Scores in Self-Adjustment 

CM« 
Total 
Self 

Adjust-
ment 

Self* 
r e -

liance 

Sense 
of 

Per ** 
i m l 
HmHk 

Sense 
of 

Personal 
Free-
dom 

Feel-
ing of 

Be-
long-
ing 

With-
draw-

ing 
Tend-
encies 

Hervoas 

Utms 

i 90 70 n n 85 60 t o 

2 85 70 SO n 85 B0 70 

$ 35 70 f i so 99 a@ 90 

4 70 50 SO n 40 40 7® 

i ?© g$ m ss 85 
i n 90 

6 55 70 40 99 40 l>0 SO 

T 7® 70 @0 70 60 §0 70 

S 99 99 80 99 99 9S 99 

9 2d 70 i 20 20 60 50 

10 45 70 10 70 40 SO 70 

11 95 99 n 99 S i 60 90 

12 I f so 20 50 1 40 10 
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TABLE 3—Continued 

Percenti le Scores In Social Adjustment 
Total 

Total 
Social 
A4ju*t-

meat 

Social 
Stand-
ards 

Social 
Skills 

Aflti ** 
social 
Tend-

encies 

Family 
Rela-
tions 

School 
Rela-
tions 

Gom-
rrmni -

ty 
Rela-
tions 

.Ad"* 

meat 
Score 

99 90 95 90 95 90 95 95 

95 90 SO 90 95 90 95 95 

f t 9® 95 90 95 90 95 95 

99 90 95 90 95 90 95 90 

90 35 • 95 99 60 95 90 90 

9© 90 95 50 50 90 95 75 

99 99 80 99 99 95 99 90 

95 65 95 90 •95 90 75 99 

65 90 50 90 30 20 95 40 

95 90 95 90 75 50 95 70 

65 90 50 90 $0 70 30 85 

15 50 30 20 ao 20 10 15 
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TABLE 3—Continued 

Percentile Scores in Self-Adjustment 

CM* Total 
Self-

Adjust-
ment 

Sell* 
re* 

liance 

Senate 
of 

P e r -
sonal 
Worth 

Sense 
of P e r -
sonal 
f r e e -
dom 

Feel-
ing of 
Be-

long- • 
lag 

With-
draw-

ing 
Tend-
encies 

Hervcms 
Symp-
toms 

IS 45 SO 40 85 40 30 70 

14 n 85 95 99 85 80 90 

15 25 10 95 85 20 10 30 

16 90 70 95 70 85 60 90 

I f 80 SI 60 99 85 60 70 

18 90 99 60 99 60 95 to 

i t » 50 $0 20 10 40 90 

to tO TO 60 to 40 80 99 

21 60 $5 95 20 40 60 t o 

zz 9S 99 95 99 85 40 90 

13 80 SI 60 35 60 95 to 
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TABLE 3--Continued 

Percentile Scores in Social Adjustment 
Total 

Total 
Social 

Adjtttt-
' meat 

Social 
Stand-
ards 

.Social 
Skills 

A.ittf«» 
social 
Tend."-

encies 

Family 
Rela-
tions 

School 
Rfila* 
tions 

Com-
muni-

ty 
Rela-
tions 

Ad* 
just- ' 
ment 
Scot* 

95 90 95 90 95 90 50 75 

95 90 95 70 50 90 95 95 

85 90 95 50 95 70 50 55 

. n 65 75 90 95 90 95 '95 

95 65 75 90 95 90 95 90 

85 65 95 S® 75 90 75 90 

90 65 75 50 95 90 95 65 

90 65 50 90 95 70 95 SO 

80 50 95 70 75 90 95 70 

95 90 75 90 75 90 75 95 

95 50 95 90 95 90 95 90 
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two preceding tables. These tests were given early in the school year 

and indicate that most of the pupil# were well adjusted in all the com* 

ponents of the test . Th* total adjustment score shows that al l except 

cases nine and twelve were from five to forty-nine points above the 1' 

norm of fifty. These two children show by thai* scores that they a r e 

well adjusted in most of the components. The score of one on the per-

sonal-worth component indicates that case nine fee ls that she i s not 

well regarded by o thers . She is conscious that she is not capable of 

doing her work so well as o thers . The low score* on the other com* 

ponents of the Self-Adjustment section of the test show that she lacked 

f reedom in governing her own life and did not have the love of her 

f r i ends and wholesome relationship# with people around her that a r e 

necessary to make her a well-adjusted person. The score of f if ty 

could mean that she i s unusually nervous for a child of her age. Her 

Social Adjustment scores a re much lower than those of most of the 

others in the group. Her social -s tandards score shows that her under-

standing of the r ights of others i s adequate and that she appreciated her 

acceptance in the group by subordinating her des i res to please others. 

She feels that she is well accepted in the community in which she 

lives but i s inclined to be a socially unadjusted child in her family 

and at school* This same child made high scores in 'her si lent-reading 

t e s t s at both t imes of testing* but showed very li t t le or no gain on the 

second administration of the tes t s . Table 2 indicates that this child 
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was a very poor o ra l reader at the beginning of the school year but 

made considerable gain by the end of the term. Her personali ty rating 

on «««»« of the components showed tome gain but a r e generally about 

the same except in a few cases . Her total adjustment for the two teats 

showed a loss of five points. 

Case twelve, a very timid boy at the beginning of school, showed 

by his personality- tes ts that he was not very well adjusted, either self 

or socially, but by the end of the year he overcame his shyness, and 

his scores on the components show in Table 4 that he has gained twenty 

or more points on each, and his total adjustment score was ra i sed f r o m 

fif teen to seventy. Table 1 indicates that case twelve, a f te r becoming 

a bet ter adjusted person, made considerable gain in silent reading bat 

had not gained enough confidence to read oral ly as can be noted in Ta-

ble 2. 

Table 4 presents fee individual score ratings on the 'California 

Test of Personal i ty for the same pupils l is ted in the preceding tables, -

These tes t s were given near the end of the school year . This table 

also shows the gain or loss made in the total adjustment of each indi-

vidual. This table shows that all of the pupils except one attained 

total-adjustment scores of twenty o r more above the norm of fifty for 

the entire group taking the test* Case nine, discussed on the preceding 

page, made low scores on the f i r s t personali ty tes t . Although she 
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TABLE 4 

INDIVIDUAL SCORE EATINGS ON THE CALIFORNIA TEST 
OF PERSONALITY. FOR THE TWENTY-THREE HIGHEST 

RANKING PUPILS, SPRING TEST, AND GAIN OR • 
LOSS IN TOTAL ADJUSTMENT SCORE IN 

• < COMPARISON WITH THE FALL TEST 

Percentile Score# in Sel f-Adjustment 

Case Total . 
Self-

Adjust-
ment 

Sell-
• re -

liance 

Sense 
of 

P e r -
sonal 
Worth 

Sense 
of Pe r - ' 
sonal 
F ree -
dom 

Feel-1 
ing of 
Be-
long-
ing 

With-
' draw- ' 

ing 
Tenden-

cies 

Nervous 
£ymp-' 
tome 

1 90 SO ' 95 99 99 1 ' 80 ' 99 

2 85 85 : 95 ' 85 ' 99 80 J 30 

3 •' ' 85' •• 99 80 8S' ' ' 85 60 ' 70 

4 SO TO 60 99 99 80 40 

5 95 50 95 85 85 ' ' • 95 99 

6 45 70 60 70 60 40 30 

7 50 70 60 70 20 60 70 

8 90 85 88 85 85 80 90 " 

9 ' ' 15 76 ' 80 1 1 10 30 

10 '65' 70 20 85 85 95 50 : 

11 ' 90 50 95 70 §0 90 75 

12 40 70 40 70 10 80 99 
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TABLE 4—Continued 

Percentile Scores in Social Adjustment 
Total 

Gain 
or 

Total 
Social 

Adjust-
ment 

Social 
Stand-

ards 
Social 
Skills 

Anti-
social 
Tend-
encies 

Family 
Rela-
tions 

School 
Rela-
tions 

Com-
muni-

ty 
Rela-' 
tioas 

Ad** 
jus t - , 
meat 
Score 

Loss 
in 
t&m 
Ad-

jus t -
ment 

95 90 95 90 50 90 '95 95 0 

99 90 ' 95 90 95 90 95 95 0 

99 90 75 90 95 90 95 95 0 

99 90 95 90 95 90 95 95 5 

90 90 95 90 20 90 95 95' 5 

99 90 95 90 95 90 75 75 0 

95 90 95 70 75 90 95 75 15 

99 90 75 90 95 90 95 95 ' 4 

65 90 30 50 50 50 95 35 „5 

99 90 75 90 95 90 95 as "15 

80 65 75 90 50 50 50 80 •5 

99 90 95 90 90 90 95 85 70 
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TABLE 4—Continued 

Percentile Scores of Self - Adjus feme at 

Case Total 
Self- • 

Adjust-
ment 

Self-
re -

liance 

Sense 
of 

P e r -
sonal 
Worth 

Se&se 
' of P e r -

sonal 
^ F ree -

do in 

F M 1-
ing @1• 

Be-
long-
ing 

IT""'"*""""" """""•" 
With-
dr aw-

ing 
• Tenden-

cies 

Nirv* 
' ous 

• Symp-
toms 

13 50 99 60 99 85 • 30 20 

14 95 50 95 99 99 00 99 

i f 50 70 60 99 40 go 30 

16 95 70 SO 85 99 95 95 

17 to 85 SO 99 60 ao 20 

18 60 70 80 70 60 so 30 

If 60 70 95 70 60 40 50 

20 90 50 80 99 99 00 90 

21 99 99 95 99 99 95 99 

22 99 99 60 99 99 95 90 

21 60 50 95 70 85 60 30 
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TAMIX 4—Continued 

Percentile Scores in Social Adjustment 
Total Gain, 

Total 
Social 
Adjust-

ment 

Social 
Stand-
ards 

Social 
Skills 

Anti-
social 
Tend-
encies 

Family 
Hala-
tions 

School 
Rela-
tions 

Com-
muni-

ty 
.Rela-
tion* 

Ad-
Juat-
m#nt 
Score 

Loss 
in To* 
tal Ad-

jus t -
ment 

9$ 90 95 70 95 90 50 80 • 5 

99 90 95 90 75 90 9,§ 99 4 

99 90 95 90 95 90 95 85 30 

99 99 90 75 90 95 90 95 0 

90 90 75 90 50 70 95 80 t »«
* m
 

75 30 SO 90 95 70 75 70 -20 

TO 65 95 70 60 60 20 65 0 

95 99 80 99 99 95 70 95 15 

99 96 95 90 95 90 95 99 29 

99 90 95 90 95 90 95 99 4 

95 90 75 70 95 90 95 80 -10 
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gained several points on several of the components, she scored lower 

on others la the second test . This failure to be properly adjusted on 

some of the components could he due to poor physic*1 health, since the 

child wns ill lor several weeks during the school year. She lived sev-

eral miles from school, rode the k s to and from school* had no near 

neighbors with whom to visit or play, her parents were elderly, and 

she was their only child. Evidence points to the fact that she was rarely 

allowed to use her own initiative* and her actions at school showed that 

she was not used to playing with children except when she came to 

school* She had a nice disposition* and the children liked her, but 

much of the time she p re fe r red to he alone rather than play group 

games with the other children. She was a very studious type of pe r -

son, which accounts for the exceptionally good scores she made in the 

reading tes ts . Her total-adjustment scores indicate a loss of five 

points, hut this does not mean that the child is ns£ properly adjusted 

hut that she i s not developing a balanced sense of security In some of 

the phases of self* and social adjustment; but the responses to some 

of the components and their relationship to the others could not logically 

be interpreted to mean that this case i s exceptional, but rather that 

it is a normal reaction of some individuals. 

It will be noted also that eases fourteen, twenty-one, and twenty-

two made the highest possible total-adjustment score. Cases fourteen 
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and twenty-two gained only four points over the f i r s t admini stration 

ol the personali ty test, while case twenty-one gained a total of twenty-

nine points. This boy was very small fo r his age and at the beginning 

of the school year felt that he was not welcome to play the games the 

l a r g e r children played. This feeling of infer ior i ty showed on his 

scores in the test , lie very, soon overcame this complex* and with 

confidence and assurance that he was capable to do its well as the 

l a r g e r children* he was able to maintain and increase his reading abi l -

ity. 

Six of the children evidenced no gain in the total-adjustment scores 

of their personali ty test . Four of these s ix pupils made five points be* 

low the highest possible score. This shows that they 'Wire well ad* 

justed, both personally and socially, at the beginning of their second 

year in school. These same children showed by their high scores made 

on. all of the reading tes t s that they also had almost complete mas te ry 

of the skills of reading for their grade level. 

Table 4 also indicates that cases nine* eleven, seventeen* 

eighteen* and twenty-three show losses of five* ten*, and twenty points 

on the total - adjustment score . Tables 1 and 2 indicate that all of these 

five pupils made higher scores on the spring tes t s than they did on the 

fa l l tes ts . These high scores show that even though they did not score 

a s high on some of components of the personality test* they gained in 
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skill in the a r t of reading. The remaining ten. children, some; of whom 

have been discussed individually, show considerable gain in their p e r -

sonality As-well a s their reeding. With the ability to r e a d b e t t e r at the 

end of the school year, these pupils have shown that;they can meet 

their social and personal problems m o r e effectively. They have demon-

stra ted by the responses to, every phase of the tests, both reading and 

personality, that they a r e well*adjusted children and able bet ter to 

measu re up to the mental and moral responsibil i t ies that a r e needed to 

help them enjoy living and working with other individual#. 

In order more fully to establ ish the relationship between reading 

skills and personality* the test scores of the twenty-three pupils mak-

ing the lowest scores on Type I, Word Recognition, ef the Gates Pri -

mary Reading 'Tests, are presented in the tables which follow* Data 

included in Table 5 present the individual scores of the twenty-three 

low-ranking pupils for both the spring and the fall administrat ions of 

the teat and the points gained or lost by each in the three types of the 

Gates P r i m a r y Reading Tests . These children demonstrate by their 

test scores that they have not mastered the reading skills a s have the 

high-ranking pupils. They show# with the exception of five individ-

uals, considerable gain in the spring test over the scores made on the 

f i r s t test . Case three shows a loss of two points on the spring test on 

Type II but shows a gain of tea point® ©n Type I and two points on 
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T A B L E 5 

INDIVIDUAL SCORES OF' THE TWENTY-THERE LOWEST 
RANKING PUPILS ON THE GATES PRIMARY READING 
•. • TESTS, SPRING. AND F A L L ' A D k J ^ T M m f e , ' • 

l i f e THE POINTS GAINED OR LOST IN 
THE SPRING ADMINISTRATION 

' Type 1 ' • Test' II ' : ' Type III 

Case 
Spring 
' Test 

Fal l 
' Test 

Gala, 
Loss 

Spring 
Test 

Fal l 
• Test 

Gain, 
Loss 

Spying 
Test '' 

Fa l l ^ 
'Test1 

G&ill; 
Losi 

1 15 2 13 2$ 16 7 11 8 3 

2 16 9 7 25 17 12 15 11 4 

3 17 7 10 29 31 -2 16 13 3 

4 17 24 -7 32 14 18 21 5 16 

5 18 9 9 37 18 I t 21 8 13 

6 If 1 13 27 4 23 14 4 10 

7 19 0 19 12 18 4 10 8 2 

$ 19 U 8 32 21 11 17 8 9 

$ 19 10 9 31 11 20 17 10 7 

10 21 3 18 31 20 11 20 8 12 

11 23 22 1 41 19 12 20 13 7 

IE 24 I f 9 $5 30 5 20 13 7 

IS 24 7 17 33 23 10 11 16 -1 

14 24 17 7 38 25 13 21 14 7 
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TABLE 5—Continued 

Type 1 Type 11 • Type HI : 

Case 
Spring 
•Test 

Fall 
Test 

Gain, 
Loss 

Spring 
Test 

Fall 
Test 

Gain, 
Loss . 

Spring 
Test 

Wm3k 
Test 

Gain^ 
Loss 

l i 25 27 »2 39 30 9 24 12 12 

16 25 12 13 31 24 ? 21 11 1® 

1? 25 • 19 6 35 1$ 17 16 16 0 

18 25 12 13 35 IS 17 22 15 7 

19 27 9 l i 39 17 22 23 13 10 

20 27 13 14 45 25 20 25 l i 7 

21 27 14 13 36 25 11 19 9 10 

22 27 2d 7 3$ 23 15 23 7 16 

23 27 19 0 34 22 12 16 12 4 

Type III. Case four shows a loss of seven points on Type I but gained 

eighteen points on Type 11 and sixteen points on Type HI* Case thir-

teen shows gains of seventeen and ten points, respectively, on Type# 1 

and XI but shows a loss of one point on Type 111. Case fifteen shows a 

loss of two points on Type 1 test but gained nine points on Type II and 

twelve points on Type 111. 
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The reroaioiag eighteen children gained f rom ©at te tw®B.ty»fhr«® 

points over their first te*t wh«a their second teste were scored. These 

Kigh«r scare* »how that these children had gained competence and 

powtr in the moot important phase* of reading. With this mastery of 

the akUI* ol reading they gained confidence and reepoasiVility. 

Table $ p r e s e t s the io&tvidual scores of theee twenty-three low-

ra&kiag pupils made ia Gray'f Oral Keeping Te*t And the point# gaimed. 

The table shews thnt four of these cMldrta* #*.##» one, three, seven, 

TABLE 6 

INDIVJDtlAL SG0EI3S OF TWENTY-THRU*. LOWEST RANKING 
PUPILS ON SPRING AND FALL ADMINISTRATIONS OF 

GRAY'S GILAB* READING TEST, 
AN© PC 

Case & jurist* Teet Fai l Test Gftife 

1 0 0 

2 i 0 1 

3 0 0 0 

4 i 0 1 

5 & 0 6 

6 % & 2 

7 0 0 0 

$ 4 § 6 
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TABUS &*».QmUwm4 

Cast Spriag T t i t Fall T**t Gain 

9 7 0 7 

10 I 0 1 

11 4 1 $ 

u $ 0 a 

IS 0 0 0 

14 4 1 5 

I f 9 0 f 

1# 7 0 7 

17 7 0 7 

1« $ 0 3 

If 6 0 4 

20 IS 2 11 

21 12 0 12 

22 8 0 II 

23 3 0 5 

mi . made setrw scores «n both leafs. Hunt children did imMe 

k*ve the ability to m w t i r the m% ®i reading orally. Tfei* 4©## not 

mean tkat tttey could not t t a d t i n j d t , familia* word* tat that titty- lack** 



49 

the confidence necessary to read unfamiliar material# fluently and 

without e r ro r . The remaining nineteen pupils gained f rom one to 

twelve points on their tests. These children gained not only a knowl-

edge of words but also the ability to pronounce the words with confi-

dence and assurance* 

Table 7 presents the individual score ratings on the California 

Test of Personality for these twenty-three low-ranking pupils. When 

this test was given, only six of these pupils had a total adjustment 

score below the median of fifty. Some of the children show low scores 

on some of the components, while ofeers attained considerably higher 

scores. Five of the six children who ranked lowest—case® tea, thir-

teen, fourteen, twenty, and twenty-one—are Latin-American children; 

and it is usually hard for them to learn to speak, much less be able to 

read and interpret the English language and adjust themselves to the 

American way of living. It is not known whether or not these children 

had been in school more than one year before entering the second 

grade* but i t is known that they were two or more years older than the 

average second-grade pupil. All of these children made considerable 

gain in the reading tests , which fact shows that they were more emo-

tionally secure at the end of the school year than they had been at the 

beginning. The personality scores of these Latin-American children 

indicate that they evidently were not so well adjusted on some of the 
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TABLE 7 

INDIVmtrAL, SCORE RATINGS ON THE CALIFORNIA TEST OF 
PERSONALITY FOR THE TWENTY-THREE LOWEST 

RANKING PUPILS. FALL TEST -

Percent i le Scores in Self -Adjustment 

Case 
Total 
Self-

Adjust-
meat 

Self-
re-

liaace 

Sense 
of 

P e r -
» anal 
Worth 

Sense 
of P e r -
s Glial 
Free-
dom 

Fee l -
ing of 

long-
ing 

With-
draw-

ing 
Tenden-

cies 

Nerv-
ous 

Symp-
toms 

I 45 85 40 84 40 40 50 ' 

2 n 85 95 99 85 95 90 

3 20 50 40 10 20 10 50 

4 75 70 95 99 85 60 30 

5 95 85 95 85 85 95 90 

6 60 50 60 99 60 80 30 

7 55 S i 10 85 40 95 50 

8 49 50 40 85 99 20 50 

9 60 SO 60 10 85 95 90 

16 30 70 1 85 60 30 50 

11 65 99 95 99 40 60 10 

12 SS 50 6© 85 20 60 20 
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TABL.K 7—Continued 

Percentile Scores in Social Adjustment 
Total 

Total 
Social 

Adjust-
ment 

Social 
•Stftucl — 
ards 

Social 
Skills 

Aati* 
social 
Tend-

eacie® 

Family 
Rela-
tions 

School 
Rela-
tions 

Co m -
muiii-

ty 
Relet-
tions 

Ad-
just-
men! 
Score 

65 90 SO . 50 10 f• 50 55 

95 41 95 90 75 to 75 , 95 

49 65 20 50 30 70 30 SO 

65 m 30 30 75 90 95 70 

95 90 75 90 95 to 95 99 

90 90 75 70 75 to 75 75 

75 10 75 90 50 to 75 65 

80 90 95 70 50 to 30 65 

SO 50 75 70 50 to 95 70 

15 $0 30 10 75 to 30 35 

80 SO 95 90 50 90 75 75 

75 90 75 90 20 70 75 55 
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TABLE 7—Continued 

Percentile Scores in Self-AdjuetmRnt 

Case Total 
Self-

A4Juit* 
meat 

Sell* 
re -

liance 

Sense 
of 

Per-
sonal 
Wortli 

Sense 
of P e r -

sonal 
F ree -
dom 

Feel-
ing of 
Be-

long* 

Wttfc-
«ir aw-

ing 
Tenden-

cies 

Nerv-
ous 

Symp-
toms 

n 75 7© 60 70 85 95 70 

14 10 10 10 50 20 30 20 

IB 35 85 10 50 85 40 30 

16 55 50 40 to 40 SO 70 

If 95 99 40 85 99 95 90 

is 40 70 20 99 40 40 70 

I t §0 50 40 |S 40 80 30 

20 70 99 40 70 40 40 90 

21 15 7# 20 10 20 20 50 

22 80 50 95 99 99 40 50 

23 75 70 95 99 40 30 70 
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TABLE 7—Continued 

Percentile Scores in Social Adjustment 

Total 
Social 

Adjust" 
meat 

Social 
Staft4* 

ards 
'Social 
Skills 

Anti-
social 
Tend-

encies 

Family 
Rela- ' 
tions 

School 
Rela-
tions 

Com-
muni* 

ly 
Rela-
tions 

i Ad-
just* 
meat 
Scor« 

n 65 7S 90 75 90 '95 @5 

15 1® 30 20 10 70 10 10 

3d 9© 20 20 75 SO 10 35 

85 90 75 70 75 70 75 70 

n 90 95 90 75 90 SO 95 

75 90 30 7© 95 70 50 70 

m 20 30 so 95 5© 75 50 

20 10 75 70 I 30 30 40 

45 50 75 20 95 70 75 35 

90 90 SO 70 75 90 95 85 

9© 65 75 70 75 90 95 85 

Total 
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components of th« test as the other children, but they were better ad-

justed on others. 

Table ? also indicates that the personalities of these children are 

quite varied. The total self - adjustment score ranges from a low of ten 

to a high of ninety-nine, and the total social-adjustment score has a 

range of fifteen to ninety-five. The score# of the separate components 

vary almost a# much as do the total adjustment scares , which range 

from ten t© the highest possible score of ninety-nine. Some of these 

pupil* show by their scores that they are well adjusted, both person-

ally and socially* while others score high on some components and low 

on. others. They reveal by this that they are not only insecure emo« 

tioaally with life experiences but also a r e not secure with their ex-

perience with language as they proved by their reading scores. 

Several of these twenty-three children indicated that they a re 

nervoms end are not sure of their personal worth. A few feel, r e -

strained in their personal freedom but are more sure concerning their 

self-reliance. They seem to be better adjusted socially, even though 

some show very low scores on some of the Social Adjustment com-

ponents. 

Table 8 is included to present the individual score ratings on 

the spring submission of the California Test of Personality and the 

gain or loss in total adjustment scores over the previous testing. 
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TABUS 8 

INDIVIDUAL SCORE RATINGS Oil THE CALIFORNIA TEST 
OF PERSONALITY FOR THE TWENTY-^tlREE LOWEST*" 

RANKING PUPILS, SPRING TEST, AN® GAIN OR 
LOSS IN TOTAL ADJUSTMENT SCORE IN 

• • COMPARISON WITH THE TALL TEST 

Percentile Scopes in Self-Adjustment 

case Total 
Sell" 

Adjust* 
Meat 

Self* 
re- ' 

i i iact 

Sense 
of 

Per -
sonal 
Werti* 

Sense 
of Per-
sonal 

' Free-
dom 

Feel-
ing'©! 1 

Be-
long-
ing 

WMfc-
drew- ' 
ing 

Tenden-
cies 

Nerv-
ous 

Symp-
' torn#11 

1 10 50 1 70 40 30 1 

1 10 50 I 70 20 40 10 

3 30 70 60 85 ' 40 30 1 

4 95 ' 85 ' • 95 99 85 80 70 

S n 70 ' 95 99 85 95 90 

6 60 70 80 70 60 SO 30 

7 45 85 10 50 60 20 50 

8 20 50 20 20 85 10 20 

9 ' 55 50 60 50 60 95 50 

Id TO 10 80 85 9$ • 95 20 

It 45 85 20 85 85 40 20 

12 30 §0 40 20 40 40 50 
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TABLE 8 C o n t i n u e d 

Percentile Scores in Social Adjustment 
_ Total 

Gain 
or 

Total 
Social 

Adjust-
ment 

Social 
Stand* 

ards 
Social 
Skills 

Anti-
•oeial 
Tend-

encies 

Family 
• R«la~ 
. tions 

School 
&ela» 
tions 

Com* 
witti-

ly 

. tion« 

Just* 
ment 

Scos-e 

Los a 
1A 

Total 
Ad-

just-
ment 

25 65 10 30 30 5® 10 20 " *35 

55 90 95 90 30 50 30 30 ' *65 

20 10 20 30 30 30 30 25 -5 

99 90 95 90 95 9© 95 99 2$ 

60 50 50 50 95 90 50 75 -14 

85 65 95 90 75 90 50 75 0 

65 SO 30 90 50 90 50 55 -10 

70 90 75 70 10 90 50 7© 5 

9§ 90 95 90 95 90 95 85 15 

70 90 10 50 7§ 70 75 70 45 

90 65 75 70 95 90 75 70 m § 

50 90 30 50 30 70 30 40 -15 
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TABLE 8—Continued 

Percentile Scores in Se l f -Adjus tment 

Case Total 
Self -

- Adjus t -
men t 

Self» 
*•* -

• l iance 

' Sense 
&£ 

•Per* 
•axial 
Worth 

'Sense 
a# P e r -
, sonal 
F r e e -
dom 

F e e l -
ing of 
: B e - . 
long-
ing 

With-
d raw-
ing 

Tenden-
' c i es 

Nerr- • 
ous 

Symp-
toms 

11 65 85 40 50 40 80 90 

14 40 70 20 70 4# 30 90 

IS 55 85 20 99 85 40 SO 

14 45 50 60 70 85 SO 50 

IT 75 20 §0 70 10 95 99 

18 75 70 95 50 85 80 70 

19 16 70 40 70 40 10 5 

20 5© 85 40 50 85 40 SO 

21 45 50 40 20 60 60 90 

22 70 70 80 70 40 40 99 

23 75 50 80 85 85 75 90 
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TABLE a—Continued 

Percentile Score® ia Social Adjustment 
Total 

aula 
or • 

Total 
Social 

Adjust-
ment 

Social 
Stand* 

ards 
Social 
Skills 

Anti-
social 
Tend-
encies 

Family 
Rela-
tion# 

School 
Rela-
tions 

Com* 
m«ai» 

ty 
Rela-
tions 

Jwi-
jmst-
meat 

Score 

1.088 
in 

Total 
Ad* 

|»8t-
ment 

40 ' 65 n ' ' 90 50 90 95 55 • -30 

so 20 50 30 50 70 30 35 25 ; 

• zs 10 10 70 §0 30 50 40 5 

S5 50 95 90 75 90 50 65 m Jjj|-

65 50 50 30 95 SO 75 65 -30 

40 50 m 70 50 30 10 60 -10 

35 50 is 1 30 75 50 35 • i t 

§0 65 95 50 10 9® 20 50 10 

45 65 20 50 20 90 50 45 10 

85 50 75 90 95 50 95 to -1 

85 65 75 70 75 90 75 80 -5 
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Some of these twenty-three children show by their scores on the differ* 

eat components that they have failed to adjust themselves properly or 

that they have continued to be insecure within themselves and with so-

ciety. Cases lour, ten, u d fourteen show the mast gala in the total* 

adjustment score. Two of these cases, tea and fourteen, a re the 

Latin-American children mentioned previously. These higher scores 

indicate that with the mastery of the skills of reading they became more 

effectively adjusted, both socially " i d personally. Case four shows a 

gain of twenty-nine points in the total adjustment of his personality and 

also exhibited galas' In two types of the reading test . 'Table 6 indicates 

that he failed to have mastery over words and .lacked confidence 

enough to do oral reading. The Self-Adjustment section ol Ms person* 

ality test showed that he was inclined to be nervous. This could easily 

account for his failure to do oral reading satisfactorily. 

The pupils whose personality scores show a lo t s of points rather 

than a gala seem to Indicate that,, even though they scored somewhat 

higher on the f i r s t test* their attitudes and experiences have changed 

very little. The scores made on their reading test indicate that most 

of these children are still reading below second-grade level and very 

few of them are able to read orally. 

Whether or not emotional upsets* insecurity in the home, or dif-

ficulties in social relationships caused these children to make lower 
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scores than othtri taking the tests is not known, but judging f rom 

their scores, It i s concluded that there were conflicts of some nature. 

It i s also apparent that, whatever the difficulty- wait* all these pupils 

failed to make the proper adjustment toward overcoming it. 

U these forty-six children ar t ' representative of all second-grade 

pupils, and they are typical of the on# hundred taking the tests,! it can 

easily be confirmed that the emotionally stable child has confidencein 

those around him and will prove it v y developing desirable attitudes 

toward reading and other factors in his mental development. The mas-

tery of the necessary skills of learning will stimulate the Individual 

to meet Ms personal and social problems. A well-behaved child pro-

motes an atmosphere of well-being and satisfaction* The personality 

of an individual who is emotionally secure helps that person to widen 

his relationships with the society around him. Ms knowledge of lan-

guage and the ability to master all that i s included in such knowledge 

promote progress of civilisation, but without fee proper attitudes the 

knowledge is wasted. 



C H A P T E R IV 

- CONCLUSIONS AND HE COMMENDATIONS 

C o n c l u s i o n s 

At a result of the analysis of the data in tills study, the 

conclusions drawn sire the following: 

1. More than, half of the one hundred pupils in this study 

were above the average second-grade child In reading ability at the 

end of the school year . This mental alertness could he due to the men-

tal and physical fitness of the children, an environment suitable for 

learning, the development of desirable attitudes toward reading and 

emotional maturity in reading situations* and understanding parents 

and teachers. 

Z . The children making the low scores indicate that they also 

made considerable gain in reading and a re more able to widen their 

experiences which reading affords. 

1. Only one pupil among the twenty-three high-ranking individ-

uals made a score on the silent-reading test low enough to rate below 

second-grade reading level. 

4. It was found that there was a difference in the reading ability 

of boys and girls . Of the twenty-three highest-ranking pupils, sixteen 

61 



62 

were girls. The teats si*©w that seventeen of the twea*y-tfaree lowest-

ranking pupils wet* boy a. 

5. The tests indicate that the children made lower scores ©a the 

total Self-Adjustment section of the personality test than they dM en 

the Social Adjustment section. This may he due to insecurity in the 

home* community, and school, t h i s Insecurity could remit f*®m 

over-protection in the home, broken home*, environment* attitude of 

the pupil, and mental maturity. 

' 6. ' the social-adjustment scores of me children tested were 

generally higher than the self-adjuetment scores, indicating that'these 

children had a greater feeling of security In dealing with ©the* people 

than with themselves. 

7. Sex had very little influence upon personality • adjustment, • 

although it appears that the boys gained more points than did the girls. 

8. Throughout the ser ies of tests there seems to be a relation-

ship worthy of considerable notice between the intellectual ability and 

the mental and emotional security of the children 'tested. 

R e c o m m e n d a t i o n s 

As a result of the findings of the study, the following recommen-

dations a r e made; 

1. The study indicates that most of these children a re mentally 

alert but that some need encouragement and confidence in order to 
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learn to read successfully; w the teacher in the school must accept 

Ik® child as he i t and | t U hi# confidence and help Mm form the proper 

attitudes toward learning. 

2. 'If these one hundred children are tjrpical second-grade chil-

dren, the curriculum of every school should he carefully examined and 

the objectives, materials, and procedures reorganized to help the 

pupil* become better adjusted to their environment. 

3. There is a need for more emphasis to he put on social train-

ing, etiquette, character, and attitude building in the school. 

4. The low self-adjustment scores indicate that emphasis should 

be placed on teaching a child to understand his own personal self and 

better adjust himself to society. 

5. Environmental conditions in home and school conducive to 

developing a fealiag of security in children should be developed. 
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