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CHAPTER I 

Problem and Pu rpose of the Study 

Th© problem heroin undertaken la to coapare the educa-

tional growth and personal characteristics of children from 

broken homea with those of children froa normal homes, 

For aotne time school people have b«en interested in 

possible effects that various environmental influences have 

had upon the Uvea of the ohildron coming under their obser-

vation. In January of 1950 it became apparent that a large 

number of the children coming to the attention of the prin-

cipal fa office in the school for seventh and e i g h t h grade 

children of Garland, Texas, were children from broken hemes. 

Muoh was being said and written about the increasingly large 

number of broken homes in modern day society. Very little 

concrete evidence was to be had on the effect this condition 

was having on the children of our times• 

Plans were made to carry out the study described herein* 

If the broken home had any effect, could it be determined 

and measured in such a manner as to draw reasonable conclu-

sions? An investigation was made to determine the effect, 

if any, which the broken home was having on the children in 

the school. 



Tests have been devised that measure with sense <l«grm 

of accuracy certain attributes of Individuals# Could, then, 

certain traits bo measured and the traits of on© group be 

compared with those of another group, the two groups being 

similar in all respects but one? 

When this information was obtained, it was felt that 

certain conclusions could be drawn as to the possible effect 

the broken homes might have on the children In the coram-

nity of Garland, and perhaps on the children in similar com-

munities* 

Delimitations of the Study 

The study Is limited to the students in the seventh and 

eighth grades of the public schools of Garland, Texas• The 

traits considered are scholastic achievement, personality, 

social adjustment, and behavior attitudes* No other traits 

were studied, nor were influences considered other than the 

condition of the home or family unit as to Ita being intact. 

Definition of Terns 

Broken bm® is used here to indicate a home where one 

or both of the natural parents are missing as a result of 

death, divorce or other cause* 

Koraal home is used here to mean a home where both nat-

ural parents are living with the child being studied. 

Scholastic achievement means the type and quality of 
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the school work accomplished by the child m determined. 1by 

a standardised tost. 

Personality means her# the Individual1a own unique 

system of presenting himself to his fellows—the effect that 

a person creates upon other people* 

The definitions of the following terms are adapted from 

Manual of Directions. California f&gfc of Personality - Inter-

mediate Series» 

Social adjustment means the degree to which an indivi-

dual is able to conform to the pattern of society in which 

he finds himself# 

Sehavlor is the reaction of the child to various situ-

ations and stimuli* 

Self-relianfe«*-A student m&j be said to be self-reliant 

when his actual actions indicate that he can do things inde-

pendently of others, depend upon himself In various situ-

ation#, and direct his own activities, The self-reliant boy 

or girl is also characteristically stable emotionally, and 

responsible in hia behavior. 

Sense of personal worth—A student possesses a sense of 

being worthy when he feels he is well regarded by others, 

when he feels that others have faith in his future success, 

end when he believes that he has average or better than aver-

age ability. To feel worthy means to feel capable and 

reasonably attractive. 



Se.Me of porgoaal freedom--A student 01ajoys a ten®# of 

freedom when he is permitted to have a reasonable eh are IK 

th« determination of his conduct and in setting the general 

policies that shall govern his life, Desirable freedoa in-

clude® permission to choose one's own friend® and to have 

at least a little spending money* 

9i belonglng—A student fee la that he belong® 

when he enjoya the love of his family, the well-wiahea of 

good frienda, and a cordial relstionah?., with people in gen-

eral* Such a atudent will as a rale get along well with hia 

teaohera and usually feels proud of hia school. 

Withdrawing, tendencies--The atudent who is said to with-

draw la the one who substitutes the joys of a tmtmj world 

for actual suooesaea in real life. Such a boy or girl ia 

characteristically sensitive, lonely, and given to self-

concern• Koraal adjustment ia characterised by reasonable 

freedom fron these tendeneies» 

Sftnrosfl symptoms—The atudent who is classified aa hav-

ing nervous symptoms is the on© who Buffers from one or more 

of a variety of physical symptoms such m lose of appetite, 

frequent eye strain, inability to sleep, or a tendency to 

be chronioally tired» Boys or girle of this kind nay be 

exhibiting physical expressions of emotional conflicts• 

3oo|al standards—The student who recogniisee desirable 

social etandarda is the one who has come to underatand the 



rights of others and who appreciates the necessity of sub-

ordinating certain desires to the needs of the group. Such 

a pupil understands what Is regarded m beln& right or wrong. 

Social skills—A student aaj he said to be socially 

skillful or effective when he shows a liking for people, 

when he inconveniences himself to be of assistance to them, 

and when he is diplomatic in his dealings with both friends 

and strangers,, The socially skillful person subordinate* 

his egoistic tendencies in favor of interest in the problems 

and activities of his associates. 

Anti-social tendencies—A student would normally be 

regarded as anti-social when he is given to bullying, too 

frequent quarrelling, disobedience, and dastruetivenesa to 

property* The anti-social person is tho one who endeavors 

to get his satisfactions in ways that are damaging and un-

fair to others * Korraal adjustment Is characterized by 

reasonable freedom froio these tendencies. 

Family relations—The student who exhibits desirable 

family relationships ia the one who feels thet he is loved , 

and we 11-treated at horse, and who has a sense of security 

and self-respect in connection with the various members of 

his family, Superior faally relations also include parental 

control that is neither too strict nor too lenient, 

School relations— The student who is satisfactorily 

adjusted to his school is the one who feels that his teachers 
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Ilk® hist, who an Joys other s tudents , and who f inds tb« 

school work adapted to h i t level of i n t e r e s t and maturity#-

Good school re la t ions Involve the fee l ing on the par t of 

the individual tha t he counts fo r something in the l i f e of 

the i n s t i t u t i o n . 

Community r e l a t ions -* The student who may be said to 

be making good adjustment in h i s community Is the one who 

mingles happily with his neighbors, who takes pride in ccsn-

aamity improvements, and who is to le ran t in dealing with 

both s trangers and fo re igner s . Sa t i s fac to ry community r e l a -

t ions include as well the d ispos i t ion to be r e spec t fu l of 

lawa and of regulat ions per ta ining to the general wel fare . 

Locale of the Study 

The study was made in the c i t y of Garland, Texas, which 

i s located In the northeast corner of Dallas County, The 

population i s ea t i aa tea to be 10,000, a deoided growth slnoe 

the 1940 census, which showed a population of a l i t t l e ever 

2,000, 

Garland i s a combination of the small i ndus t r i a l type 

c i t y and the residentlal-coas&uter type conaaunity, Located 

in the c i t y are several major Industr ies which employ a 

large number of the people; a t the same time, Garland la so 

near Dallas tha t a large number of the people are employed 

in the neighboring c i ty and commute dai ly to t h e i r work, 

A good cross section of the American middle c lass 



society Is represented in the population. There is very 

little poverty among the whit© citizens, only a few well-

to-do families are found among the population, and there 

are none with any great wealth* No social differences of 

importance are apparent, Such oleavage as does exist seems 

to be between the old settlers, those living in Oarland 

before the war, and the newcomers, those arriving during 

the war and post-war periods. This cleavage, however, 1B 

rapidly dieappearing. 

The study was made in a sohool serving the seventh and 

eighth grades• This school is part of a system made up of 

two elementary schools serving the first six grades, the 

sohool mentioned, and a four-year high school. Some three 

hundred and four children were enrolled in the sohool at the 

time the study was started. Ten teachers made up the fac-

ulty, The classes were housed in barrack type buildings 

awaiting completion of a new junior high school building. 

The school was directed by an assistant principal, who 

served as seventh grade social studies teacher and assistant 

principal. He, in turn, was under the supervision of the 

principal of one of the elesaentary schools. This elementary 

sohool principal was responsible to the superintendent for 

the administration of the school. 

The work of the school is departmentalized, and all 

the teachers for a grade are acquainted with all the chil-

dren in that grade, Also since most of the teachers have 
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been In the school for some time, they are also acquainted 

with most of the children In the other grade, Playground 

and other duties are shared by all teachers so that all 

teachers observe the children both in and out of the class-

room# 

Sources of Data 

A aeries of tests were given to & selected group of 

seventh and eighth grade pupils. The records kept on these 

pupils were the chief source of the information contained 

in this study# 

Readings frost writers and teachers in the field of 

child growth and development were another source of informa-

tion* 

Proposed Procedure 

Questionnaires were prepared that would give informa-

tion as to the make-up of th« family unit of each child* 

These questionnaires were filled in by all students of the 

school, and information obtained was tabulated* From this 

tabulation groups of children were selected to be used in 

the study. 

To select a matching group The New California Short-

Form Test of Mental Maturity Intermediate '47 S-Fora was 

given to all children in the school, The tests were given 

by the teachers of the school to their own home room groups• 

All the children took the tests at the same time* In their 
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o*-vr vmtns m& viih their horn roam tessh«rs# thore was a 

rain torn amount of excitement and strain* Thia 001a® pro-

cedure m.n followed on all other tests thst were £lv*n. 

The Intelligence fcosts were gsored* tlle children from 

normal h«®03 we re then paired wifcb t a® children f m broken 

homes on the he a is of sex, grade and intelligence. 

The next «tep w«« to give feasts to qi«fe«wsine the achieve-

aent, personal adjuetisent and social adjusfewrit of the chil-

dren under study* jg.etropolltftn Aohlevaaent ?• tranced 

,&ttery - Complete: Foarai were administered to detorcslne 

achievement of atudants# rersonal and social adjustment were 

measured by the California Teat of Personality • Intermediate 

Series,* Finally hone roots teachers filled out Ha^gerty* 

Qlson»fflcteaMm Behavior fitting Schedules for tho two croupa 

of children. 

The Information obtained fros theee tosta and descrip-

tions of the testa are discussed in succeeding chapters# 

Related studies 

In making the study, tho writer found few related 

studies ar.d none of the s&m type* 

In 1333 Capps made a study to determine the effeot of 

employment of soothers on student progress,* The following 

are conclusions drawn from this study; 

Hlaude Capps, "The effect of Regular r>aployi&ent of 
Mothers on Three Phases of student Progrnw 1B the F;l#®ug»«. 
tary School" (Unpublished y.A» the®Is," -.er»t» of Fxluoatlon. 
North Texas State Teachere College, 1958). 
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1, Out of home employment of the mother is not detri-

mental to tli® child, 

2* Out of home employment of the mother may develop 

qualities that contribute to the child'a welfare. 

This *tudy of Capps differs from the present study in 

that tnf! former deals with children of employed mothers in 

several lower grades, while the present stud? is concerned 

with children of broken homes at the Junior hi.3h school 

level, 

In 1939 Riser reported on a similar study made in Phila-

delphia, Pennsylvania, The study was to determine the rela-

tion of lack of one or both parents to school progress• 

Riser concluded as follows t 

There appears to be some relation between retarded 
school progress and the lack of a parent in the home. 
The lack of one or both parents seems to affect every 
phase of school work unfavorably. Even if the differ-
ence between the groups is not lstrge the result always 
favors the group with parents. • • , The findings 
indicate (1) that child accounting systems should in-
clude a record of the presence or the lack of one or 
both parents in the home, (2) that this record should 
be corrected annually, (3) that further study could be 
wade of this problem, and (4) that teachers should be 
made aware of the startling frequency with which this 
situation arises and the deleterious effects on school 
progress of the lack of one or both parents in the 
home 

This study differs from the one mentioned above in that 

2 
"aurice I, Riser, "Relation of Lack of One or Both 

Parents to School Progress®," Elementary School Journal, 
XXXIX (March, 1939), 528-31. ~ 



&os*e phases of ch i ld crowth are under cons idera t ion than 

mere i n t e l l e c t u a l growth» 



CHAPTER II 

ACHIEVEMENT TESTS AMD HBSO LTS 

Description of Teats 

The Metropolitan Achievement Testa to the form of bat-

teries containing test® in reading, vocabulary, arithmetic 

fundamentals, arithmetic problem, English, literature, his-

tory, geography, science and spelling were given. These 

tests comprise a series of batteries that are based on widely 

used textbooks and courses of study. The small range of 

grades for which each battery is prepared makes possible a 

very valid measure in each subject, 

Giving and Scoring Tests 

The tests were given to the children in their home rooms 

by their home room teachers. The time was pre-arranged so 

that all the children were given the teste at the same pe-

riods* The tests were scored and the scores given values 

according to the standard tables furnished with the tests. 

Results 

A variety of norms are provided for interpreting the 

raw scores on the Metropolitan Achievement Tests* Two basic -

types of norms, in addition to standard score, appear on the 

keys* These are age and grade norms. 

12 
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Emoh norm 1® entirely independent of the other. Grade 

norms are based upon the average soores of children at suc-

cessive grade levels, regardless of ages* Grade norms were 

used in this study, since in the school where the study was 

carried out, and in most other schools in this area, the 

grade placement is the aooepted administrative unit for de-

signating the level at which a child stands at any given 

moment• 

As children from two grade levels were used, the data 

were arranged in two units t seventh grade children were 

considered as one unit and eighth grade children as a seoond 

unit. Elsewhere in the study it was not necessary to sepa-

rate the children as to grades* 

Taken as a whole, the seventh grade children under study 

had an average grade equivalent of 8,17, This placed them 

at a level slightly higher than whore thoy actually were at 

the time the tests were given, as they were in the ninth 

month of their seventh year and should have ranked 7.94, 

according to national norms established by the authors of 

the tests. The average grade equivalent for the seventh 

grade children from normal homes was 0.19. The average grade 

equivalent for the seventh grade children from broken homes 

was 8.15. The high for the children from normal homes was 

li#3, while the high for the children from broken homes was 

10.8. The lows were 5.1 and 5.9,respectively. The medians 

were 8.25 and 8.1, respectively. 
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The average grade equivalent for eighth grade ohildren 

under study was, taken as a whole, 6*49* This placed them 

at a level lower than they were at the time the tests were 

given, as the;? were in the ninth month of their eighth year 

and should have ranked 8,94, according to national norma 

established by the authors of the tests. It should be 

pointed out that this doea not indicate a weakness of the 

eighth grade as compared with the seventh grade, as the 

median of the seventh grade group was 105.5, while the 

median I,Q, of the eighth grade group was 97,5* The average 

grade equivalent for the eighth grade children from normal 

homes was 8,51, The average grade equivalent for the eighth 

grade children from broken homes was 3,47, This showe the 

same difference of ,04 found in the seventh grade, This dif-

ference was in favor of children from normal homes in both 

instances, but It la so small a difference that It is hardly 

significant, The high for the children from normal homes 

was 10,9, while the high for children froa broken homoa was 

11.0, The low for the children from normal hoses was 6,0, 

while the low for the ohildren from broken homes wae 6,1, 

The medians were 8,2 and 8,1, respectively. 

Summary 

In this phase of the study a description of the achieve-

ment tests used, the method of administering, and the re-

sults obtained has been given* Ko significant difference 
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was noticed In tho average achiavoraent of the two groups of 

children. 



CHAPTER H I 

BBSAV20R RAT IN 3 SOAiJBS AID TiESUIfS 

Description of Test® 

1 aggertr/-0Ison-Wlokattn Behavior Rating Schedules were 

used In this study, The sohedulea are divided Into two 

division®, A and B, The construction of Schedule A la ex-

plained in the following description: 

Schedule A is a list of behavior problems which 
have been listed on the schedule in order of their 
frequency, as reported for a group of elementary 
school children• To use the schedule, the teacher 
records on it the problems manifested during her ex-
perience with each child. The frequency of occur-
rence of each problem determines the rating assigned. 
Each problem and each level of occurrence have been 
assigned a statistical weighting based on seriousness 
and frequency. The score for a child is the sum of 
the weightings for the problems recorded. High scores 
indicate the presence of numerous and eerious prob-
lems, while low scores indicate the presence of few 
and less serious problem®.1 

The behavior problenis listed in Schedule A are disin-

terest in school work, cheating, unnecessary tardiness, ly-

ing, defiance to discipline, marked overactivity, unpopular 

with children, temper outbursts, bullying, speech diffi-

culties, Imaginative lying, sex offenses, stealing, truancy, 

and obscene notes, talk or pictures, 

S, Haggerty, *3. Olson and E» E. wickaan, Haggerty-
Olson-Wlckman Behavior Rating Schedules. Manual of BireotlonBt 

16 
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The authors describe the construction of Schedule B 

a® followss 

The Behavior flat lug Scale, Schedule B, consists 
of a graphic rating scale for each of thirty-five in-
tellectual, physical, social, and emotional traits. 
Below the scale for each trait appear five descriptive 
phrases to assist the rater in waking a quantitative 
Judgment. Schedule k is designed to locate problem 
children through a record of overt behavior problems, 
while Schedule B covers personal characteristics on 
a variety of traits, regardless of whether or not the 
behavior described would be called a behavior prob-
lem. The amount of each trait In Schedule B has been 
assigned a weighting In terms of Its relationship to 
Schedule A. • . . It Is interesting that by this 
weighting method personal traits may be diagnostic 
of a condition that Is not apparent In the nature of 
the trait itself. The sum of the weights for the dif-
ferent traits is oalled a problem tendency score for 
the child. Taking into account the' relative nature 
of the measures, high scores represent undesirable 
deviations, and low scores desirable deviations from 
the typical behavior of a group of children,2 

Giving and Scoring Testa 

The home roost teacher had a schedule for each child in 

the study, and she checked it m the child showed evidence 

of the behavior problem thereon. Instructions for making 

the ratings were furnished the teachers,and conferences to 

explain these Instructions were held where necessary. It 

was realised that the bias of the teacher making the ratings 

could result in the ratings deviating from a genuinely ob-

jective record. Every effort was made to eliminate any 

tendency In this direction. 

In scoring the tests, the weighting number of each trait 

8Ibid., p. 4. 
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a s s i g n e d was p l a c e d In the spate# provided, and these numbers 

were t o t a l e d t o give t h e score for each division. The divi-

sion s c o r e s were t o t a l e d t o o b t a i n t h e t o t a l seor® f o r t h e 

schedule. According to the manual, the scores of boys would 

tend to be higher than the scores of girls, but since an 

equal number of each sex was in the two groups, no division 

was made in these s co re®• 

Results 

The distribution of scores for Schedule A, the behavior 

problem record, is shown in Table 1* The mean total score 

TABLE 1 

DISTRIBUTION OF SCORES MADE BY SIXTY CHILDREN FROM BROKEN 
HOMES AND SIXTY CHILDREN FROM KGM&l HOKES OS SCHEDULE A, 

BEHAVIOR PROBXEK RECORDS, OP H A GGEHTY-OLSON-WICKMAN 
BEHAVIOR EAT Mm SCHEDULES 

So ore Children from Children from 
I n t e r v a l s Broken Homes Normal Homes 

90-99 1 0 
80-89 1 1 
70-79 1 0 
60-69 0 2 
50 -59 2' 0 
40-49 3 0 
30-39 3' 0 
20-29 4 5 
1 0 - 1 9 14 5 

1 - 9 8 16 
0 23 31 

l e a n 15.37 8.55 
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for the group from broken homes was 15.37 « The mean total 

score for the group from normal homes was 8.55, The median 

total score for the group tested by the authors of the test 

was 8,60, 

The number of oases and the total scores for each be-

havior problem are shown In Table 2, In this tabulation 

it was noted that in both number of cases and total score, 

the children from broken homes exceeded the children from 

normal homes on all the items but two. In the esse of bully-

ing, the number of oases was the same and the total score of 

the children from normal homes was greater. In the case of 

sex offenses, no cases were reported for either group; how-

ever, such offenses would not be the sort that would come 

to the attention of the teachers checking the schedules* 

Those cases that had come to the attention of the office 

were not considered, as it was not felt that the informa-

tion could be solentifloally added to the other reports due 

to the fact that the offenses reported did not occur while 

the children involved were under the jurisdiction of the 

school, and they were reported by a source that could not be 

used as a source of information for the other children con-

sidered in this study. The greatest differences wore noted 

in the oases dealing with cheating, lying, defiance to 

discipline, marked overactivity, imaginative lying, stealing 

and truancy. 
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TAJ5IS 2 

CASES OCCURRIHG AMD TOfAi SC0K3S M A M JEST SIXTY CHXIDREf 
mm BROKEN HOMES AID SIXTY Cb'ILDKBH FRO& HOBMJsX HOMES 

FOR EACH BEHAVIOR PftOBISf SHOWS 11 SCHEEUIE A OF 
HAQOEBTY-OLSON-VfICKKAK BEHAVIOR HATING SCKEIX7IKS 

Behavior 
Children from 
Broken Homes 

Children from 
Normal Homes 

Problem 
So, 
Case® 

Total 
Scores 

Hoi" 
Case® , 

TStiT 
Scores 

Disinterest In School 
Work 25 152 21 118 

Cheating 14: 77 9 53 

Unnecessary Tardiness 9 48 6 26 

Lying 10 50 3 17 

Defiance to Discipline 13 70 7 41 

Marked Overactivity 6 68 3 34 • 

Unpopular with Children 9 90 5 44 

Temper Outbursts 6 56 5 54 

Bullying 3 28 3 36 

Speech Difficulties 4 32 3 30 

Imaginative Lying 3 48 0 0 

Sex Offenses 0 0 0 0 

Stealing 5 36 0 0 

Truancy 8 126 31 12 

Obscene Notes, Talk, or 
Pictures , 4 54 _ 2 36 

For Schedule B, the behavior rating softie, the mean 

total score for the group from broken homes m m 77,91 • The 

mean total score for the group from normal homes was 70.88* 
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The mean total score for the group tested, by the authors of 

the goal© was 69,2, The distribution of total scores for 

Schedule B is shown in Table S, 

TABLE 3 

DISTRIBUTION OF SCORES MA£05 BY SIXTY SI!JLDf?£i FROM BROKEN 
E0M1S Mm SIXTY CHILDREN FROM MQW&t HOMES OS 8CEEDCIS B» 

BEHAVIOR HAT XIG SCALE, OF HAr,<IEHTY~OI$ON~WIOK»AN 
BEHAVIOR SATING SClEIXriSS 

Score Children from Children from 
Intervals Broken Horn®® formal Honea 

140-149 1 0 
130-139 0 1 
120-129 1 0 
110-119 4 1 
100-109 6 3 
90—99 7 4 
80-89 5 10 
70-79 8 7 
60-69 17 15 
50-5© 9 13 
40-49 2 4 

Mean 77*91 70,88 

Table 4 shows the distribution of scores and the mmn 

scores in the four divisions of Schedule B, In Division I 

dealing with intellectual traits, the group from broken 

homes had a mean score of 17,07, and the group from normal 

homes had a mean score of 17,20, The mean score of the 

group used by the authors of the scale was 17,63. 
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TABIE 4 

DISfHIHITIOS OF SCORES 1A1XE BY SIXTY CHXIDftEN FROM 3K0ITB1 
HOMES ASS SIXTY CHILD®?? PRO® NORMAL HOMES 0!! THE 

INTELLECTUAL, PHYSICAL, SOCIAL AND SHOTIOKAL 
DI¥1SI0!?S 0? SCHEDULE B OF nAGOBRTY-

QLSOH-«XCK&AK BSHAYIOH EATING SSHSHJISS 

Scor« Divia ion I Division II Division III Division IV 
Intervals Intellectual Physical Social Sraotional 

44-45 2* 
1 

42-45 I 2 
0 0 

40-41 0 0 
0 0 

38-39 1 2 
0 1 

36-37 2 2 
0 0 

34-55 I 0 5 
0 2 3 

32-33 2 1 ' 4 
1 0 • 0 

30-31 0 4 0 
1 2 3 

28—29 0 5 1 
3 5 3 

26-27 5 7 3 
4 5 I 

24-25 6 4 5 1 
4 0 S 2 

22-S3 3 X 5 6 
2 1 5 4 
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TABIS 4—Continued 

Score 
Intervals 

Division I 
Intellectual 

Division II 
Physical 

Division H I 
Social 

Division If 
Emotional 

20-21 

10-19 

16-17 

14-15 

12-13 

10-11 

8-9 

8-7 

Mean 

4 
3 

4 
3 

2 4 
1 3 

10 4 
10 sy 

17 9 
14 11 

1 20 
8 14 

5 17 
4 17 

3 1 
4 4 

1 
1 

10 

5 

0 
2 

7 
3 

4 
3 

0 
13 

9 
18 

4 
10 

2 
1 

17.97 
17 *20 

13.60 
13.55 

22,73 
20*37 

23.41 
19.43 

#1&rougnoufc' the' fable' the upper" figure refers to" the' group" 
of children from broken bo»ee and the lower figure refers to 
the group of children from noraal homes. 

In Division II dealing with physical traits, the mean 

score of the group from broken homes was 13.60, while that 

of the group from normal homes was 13,55. The aean score 

of the group used by the authors was 13,79. 

In Division III dealing with social traits, the groups 
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from broken sad normal horaes had mean scores of 22,73 and 

20.37, respectively. The group need try the authors had a 

mean eeore of 20,17, 

In division IV dealing with emotional traita, the groups 

from broken and normal homes had mean scoree of 23#41 and 

19,43, respectively, The group used by the authors of the 

seal# had a mean aoore of 19,20, 

Summary 

In this phase of the study it was found that the be-

havior problems of the group from broken homes were more 

manifest than the behavior problems of the group from normal 

homes* It was also found that there was alight difference 

in the Intellectual and physical traits of the two groups, 

although such differences as did exist tended to favor the 

group from normal homes, There was a more decided differ-

ence in favor of the children from normal homes in the social 

and emotional traits studied. 



CHAPTER 17 

PERSONAL 411.0 S0CIA1 ADJUSTMENT 

Description of Test® 

In this phase of the study the California Test of Per-

sonallty. Intermediate Series, was used to determine the per-

sonal and social adjustment of the children being studied# 

Thlr test contains two sections, one dealing with personal 

adjustment and one dealing with social adjustment. Six sub-

testa appear in each of the two sections, for the purpose 

of clarity the two sections are dealt with separately, See-

tion one deals with self-reliance, sense of personal worth, 

sense of personal freedom, feeling of belonging, freedom 

from withdrawing tendencies, and freedom from nervous symp-

toms • Section two deals with social standards, social skills, 

freedom from anti-social tendencies, family relations, school 

relations, and community relations. Fifteen items are used 

in each component. The yes or no answers given by the stu-

dents to these items are the bases used for Interpreting the 

adjustment patterns of the students• 

Slving and Scoring the Tests 

As with the other tests used in the study, the tests 

were given by the home room teachers to their home room 

groups• All tests were given to all groups at the same 

S>f* 
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prearranged tins® so thet no special emphasis would be placed 

on the group under study, All children in the school were 

given the test* In fact, at bo time did any of the 120 

children being studied know thet they wore 'being studied. 

Responses were checked by using the key provided for 

that purpose * Correct responses were totaled, and percen-

tile ranks were assigned on the basis of a table provided 

for that purpose. These ranks were determined for each of 

the six components in the two sections, for the two sections 

taken separately, and for a final total adjustment using a 

total of both sections. 

Personal Adjustment Results 

After percentile ranks wore assigned, the results were 

summarised in a table to show the distribution of the per-

centile ranks• Table 5 showa this distribution m well as 

the mean and median ranks• 

For the total scores on self-adjuotment it was noted 

that the median percentile rank for both groups was 40.0, 

There was, however, a slight difference in fcho means of the 

two groups• The children from broken homes had a mean rank 

of 45,0; the children from normal homes had a menn rank of 

43.5. 

In the section dealing with self-reliance the median 

rank for the children from broken homes was 45,0, while the 

median rank for the children from normal homes was 25,0. 
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TABLE 5 

DI3IRI&JTI0E OP r&WEETiM BAlfjCS OP SCORES OF SIXTY 
Oil IIiDHSH PROM BHOKBf! H0MK5 AMD ft 1XTT CHIIBBKB 

FBOffi NORMAL IIOI'ES II SBOTIOI CKE 
OF 0ALI?OHSXA TEST OP PKHSOEAHTY 

Sense" Sense" 19®!- 'wiSi-uj ley!"""" 
Pex»« S#lf- Self— of Per- of Per-• Ing of draw- ¥0US 

/Adjust- Re- sonal sonal Be- ing Symp-
tile ment liance ftorth Freedom i longing Tend. toms 
Bank (1) (1-A} (1-8} (X-C) (X«*p) C X—B) (1-F) 

1 X* 2 1 1 X 5 
2 2 1 0 1 4 4 

o 8 3 5 5 1 1 5 
6 3 4 6 2 5 8 

10 7 3 2 3 6 9 6 
7 8 2 3 2 7 6 

15 4 6 2 4 5 4 4 
2 7 5 2 3 2 s 

20 5 0 5 0 4 6 X 
4 0 6 0 3 4 . 0 

25 2 xa 0 2 0 0 5 
g n 0 4 0 0 g 

SO 1 0 4 0 4 4 0 
5 0 5 0 8 4 0 

55 3 0 0 7 0 0 9 
2 0 0 8 0 0 5 

40 S 0 5 0 0 X 0 
5 0 6 0 0 A **. 0 

45 0 8 0 0 6 0 0 
2 9 0 0 12 0 0 

50 2 0 8 8 0 9 7 
5 0 12 11 0 8 8 

58 2 0 0 0 0 0 0 
1 

? 

0 0 0 0 0 0 
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TABIiS 5—Continued 

Sense 
of Per-
sonel 
Worth 
(1-B) 

Hfoi-"1 

ing of 
Be-
longing 
1 M L 

ITEHT 
draw-
ing 
fend, 
(1-g) 

fS-*"" 
VOUS 

toma 
(X-Fl 

P#r~ 
c en-
tile 
i®nk 

Self-
Adjust* 
merit 
CI) 

Self-
Re-
liance 
^ 1—A) 

Sena® 
of Per 
eonal 
Freedow 
(1-C) 

60 

65 

70 

75 

SO 

85 

90 

95 

99 

lean 

Median 

Nona 

2 
4 

3 
3 

5 
0 

2 
5 

2 
5 

3 
3 

3 
3 

3 
2 

1 
0 

45 
43 #5 

40 
40 

50 

0 
0 

6 
12 

0 
0 

0 
0 

IS 
4 

1 
0 

3 

2 
1 

0 
0 

47,7 
3 9 . 1 

45 
25 

50 

0 
0 

0 
0 

12 
6 

0 
0 

0 
1 

8 
7 

0 
0 

8 
5 

0 
0 

52,9 
46,1 

50 
50 

50 

0 
0 

0 
0 

13 
11 

0 
0 

0 
0 

0 
0 

17 
15 

0 
0 

0 
0 

54.2 
52.3 

63 
50 

50 

0 
0 

16 
11 

0 
0 

0 
0 

0 
0 

0 
1 

19 
17 

0 
0 

0 
0 

55,5 
54.1 

65 
45 

50 

0 
0 

7 
6 

0 
0 

0 
o 

0 
0 

5 
7 

0 
0 

0 
0 

7 
11 

41,3 
47,7 

49 
46 

50 

O 
0 

3 
7 

0 
0 

0 
0 

10 
5 

0 
0 

0 
0 

5 
10 

0 
0 

40,5 
43,5 

35 
44 

50 

^Throughout the table the upper figure refers to the group 
of children from broken homes and the lower figure refers to 
the group of children froa norsaal homes. 

The difference in the mean ranks was not so great. The 
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children from broken homes had a mean yank of 47.7 j the 

children from normal homos had a mean rank of 39*1* 

In the section dealing with sense of personal worth 

the median rank of both groups was 50,0, The mean rank of 

the group from broken home a was 52.9, The are an rank of the 

group from normal homes was 46*1» 

In the section dealing with sense of personal freedom 

the median rank of the children from broken homes was 63,0, 

The median rank of the children from normal homes was 50,0. 

The means of the two groups were not so far apart* The 

children from broken homes had a aaean rank of 54»2* The 

children fronj normal homes had a mem rank of 52.3, 

In the section dealing with feeling of belonging the 

median ranks of the children from broken homes and the chil-

dren from normal houses were 65,0 and 45.0, respectively. 

The mean ranks of the two groups were 55*5 for the group from 

broken homes and 54,1 for the group from normal homes. 

The section dealing with freedom from withdrawing: ten-

dencies showed the median ranks to be 49,0 and 46.0, respec-

tively, for the broken home group and the normal home group. 

The mean ranks of the two groups showed a reversal of posi-

tion, The broken home group had a mean rank of 41.3, while 

the normal home group had a mean rank of 47,7. 

In the section dealing with freedom from nervous ayrap-

tojES the respective median ranks of the broken home group 
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and the n o r m a l home group we re 25.0 and 44*0* The m m m 

ranks were 40,5 ana 43,5, 

I t was Interesting t o note that in the Matched pair® 

the individuals from n o r m a l homes outranked the individuals 

from "broken homes in thirty-two out of the sixty pairs in 

the self-adjustment scores, while trie individuals from 

broken homes outranked those from normal nomes in twenty-

seven of the sixty cases» One pair had tne same rank. 

In the self-reliance section there were e i g h t t i e ® , 

and each group outranked in twenty-six of the sixty pairs. 

In the section on sense of personal worth the children from 

normal homea outranked the children from broken homes i n 

twenty-nine of the pairs, The children from broken homes 

outranked in twenty-seven of the pairs, and there were four 

ties. In the section on sense of personal freedom there 

were nine ties. The children from normal homes outranked 

twenty-six times, and the children from broken homes out-

ranked twenty-five times, In the section dealing with feel-

ing of belonging there were twelve ties, and the children 

from normal homes outranked twenty-eight times as against 

twenty times for the children f ross broken homes , In the 

section on freedom from withdrawing tendencies there were 

seven ties, and the children from normal homes outranked in 

twenty-nine cases, while the children f r o m b r o k e n homes out-

ranked in twenty-four cases. In the section on freedom from 

nervous symptoms there were eight ties, and the children 
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from normal hoses outranked in thirty cases as against 

twenty-two cases for children from broken houses« 

Social Adjustment Results 

The results of the division on social adjustment were 

handled in the came way as the results of the division on 

personal adjustment, Table 6 shows the tabulation of this 

part of the data. 

For the total scores on social adjustment the median 

percentile rank of the group from broken homes was 63,0, 

The median percentile rank for the group frosi noraal homes 

was 55,0, The mean ranks of the two groups wore 68,3 and 

61,9, respectively. The individuals from broken homes out-

ranked in twenty-eight cases, and the individuals from nor-

mal home8 outranked in twenty-five casos. There were 

•even tie®, 

In the section dealing with social standards the median 

rank of the group frosi broken homes was 70,0, and the 

rank was 69,0, Individuals from this group outranked those 

from the matching group in twenty-six cases. The median 

rank of the group fro© norioal homes was also 70,0, The 

mean rank of this group was 61,9, Individuals from this 

group outranked in twenty-three of the pairs. There were 

eleven ties in this section, 

hi the section dealing with social skills the median 

rank of the group from broken homes was 58,0, That of the 
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TABLE 6 

DISTRI30TIG3 OF FSECSl l f lK SANSS 0 ? 300RSS OF SIXTY 
CHILDREN FROM B10KBS HOMES AND SIXTY ClIllBSnS 

FROM lOmiAL HCtLSS Iff SECTIOH TWO OF 
CALIFORNIA TF*1' .'&ST OF PERSONALITY' 

'ScEooX' 8 X -
P e r - S o c i a l S o c i a l Ant i— f a m i l y o r Occu- fliunity 
c e n - A d j u s t - S t a n d - S o c i a l S o c i a l R a l a - p a t i o n Re l a -
t i l e ment a r d s S k i l l s Tend . t i o n a He l a t i o n a t i o n a 
Hank ( 2 ) _ (2-A) {2-B) (2 -C) (2-D) ( 2 - E ) 12-F) 

1 2» 0 1 3 1 3 0 
1 0 2 S 1 5 0 

5 3 2 2 8 5 5 0 
6 2 4 5 4 4 1 

10 5 1 5 2 5 1 4 
2 0 2 3 1 5 

15 2 0 0 2 3 4 1 
2 1 1 5 0 4 1 

20 2 2 3 4 1 0 0 
2 8 ? 1 6 0 1 

25 2 0 0 0 0 6 3 
2 0 0 0 0 3 S 

30 2 4 0 4 7 0 0 
4 5 0 2 5 0 0 

35 4 0 5 0 0 0 6 
S 0 4 0 0 0 4 

40 2 0 0 5 10 4 0 
2 0 0 5 4 6 0 

45 2 12 0 0 0 0 0 
& 12 0 1 0 0 0 

80 I 0 14 4 4 2 8 
0 0 12 9 7 11 5 

55 1 0 0 0 0 0 0 
2 0 0 0 0 0 0 
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TABIIi 6—Continued 

EeEooT*™" 
or Occu-
pation 
Relatione 
C g-g) 

Per-
cen-
tile 
Tank 

social 
Adjust' 
sent 

1 S L -

Social 
Stand 
arda 
( 8 - A ) 

Social 
Skill® 
(8-B) 

Anti. 
Social 
Tend, 
( 2-C) 

Family 
Rela-
tions 
(8>p) 

1ST**" 
rounlty 
Rela-
tione 
(3>F) 

SO 

05 

70 

75 

80 

85 

90 

95 

99 

Mean 

Median 

Norm 

8 
5 

5 
1 

5 
4 

5 
5 

5 
3 

6 
8 

0 
1 

2 
3 

0 
1 

53 
51.1 

65 
55 

50 

0 
0 

0 
0 

17 
18 

0 
0 

0 
0 

0 
0 

22 
17 

0 
0 

0 
0 

69 .8 
61.9 

70 
70 

50 

0 
0 

5 
11 

0 
0 

0 
0 

11 
9 

0 
0 

9 
5 

0 
0 

2 

58 .8 
50 ,5 

58 
50 

50 

0 
0 

8 
12 

0 
0 

0 
0 

13 
6 

0 
0 

0 
0 

7 
9 

0 
0 

40.0 
50,2 

50 
50 

50 

0 
0 

0 
0 

0 
0 

17 
11 

0 
1 

0 
0 

0 
0 

9 
18 

0 
0 

56.2 
57.4 

45 
50 

50 

0 

0 
0 

0 
0 

10 
3 

0 
0 

10 
7 

0 
0 

9 
12 

0 
0 

55.4 
53.3 

60 
50 

50 

18 
12 

0 
0 

0 
0 

0 
0 

© 
15 

0 
0 

0 
0 

17 
13 

0 
0 

WW tv 
61.8 
60 
60 

throughout the table the upper figure'refers to the group 
of children from broken homea and the lower figure refers to 
the group of children from norncl homea• 

group from normal homes was 50,0, The mean ranks of the two 
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groups were 58,8 and 50.5, respectively. The individuals 

from broken homes outranked in thirty-one of the pairs, 

while the individuals fron; normal homes outranked in twenty-

three cf the pairs. There were six ties in this seatIon* 

In the seotion dealing with freedom from anti-social 

tendencies the median rank of both groups was 50*0. The 

mean rank of the children from broken homes was 48,6, and 

the mean rank of the group froa normal homes was 50,2. In-

dividuals from broken homes outranked their matches in 

twenty-four cases• This also wss true of individuals from 

normal homes# There were twelve ties in this section. 

In the section dealing with family relations the me-

dian rank of the group from broken ho.ues was 43.0, The me-

dian rank of the group from normal homes was 50.0, The mean 

ranks of the two groups were 56,2 and 57.4, respectively. 

The individuals from broken homes outranked in nineteen 

cases, and the individuals from normal homes outranked in 

thirty-one cases. There were ten ties in this section* 

In the seotion dealing with school relations the me-

dian rank of the children from broken homes was 00*0, while 

that of children from normal homes was 50.0. The mean ranks 

of the two groups were £5,4 end 53.3, respectively. The 

children from broken homes outranked in twenty-six cases, 

and the children from normal homes outranked in twenty-nine 

cases, There were five ties in this section. 

In the last section dealing with cowmxnity re lotions 
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the median percentile rank of both groups was 60,0, 'Si® 

aeon percentile rank of the group frost broken home8 was 68#3, 

while the rank of the other group was 61,8 , The individuals 

from broken homes outranked their matching member® in twenty-

seven cases, while those from normal hoases outranked in 

twenty-six cases• There were seven ties In this section. 

Total Adjustment 

The two divisions described above were combined to gift 

a picture of the total adjustment. The median percentile 

rank of the group from broken homes was 52,0, while that of 

the group from normal homes was 50,0, The mean percentile 

rank of the group from broken homes was 48,5, while that of 

the group from normal homes was 47,4, Individuals from 

broken homes outranked in twenty-seven cases, while indivi-

duals from normal homes outranked in thirty cases. There 

were three ties. 

Summary 

In this phase of the study a description of the person-

ality tests used, the method of administering and the re-

sults obtained have been given. The overall results show a 

fairly close relationship between the two groups, There 

were, however, marked differences noted in certain sections 

of the test results, 



CHAPTER ¥ 

FINDINGS, C01IC J i J g M S MID TiWQMWMBhTlQnS 

Nummary of Findings 

In this study to determine the comparative educational 

growth and personal characteristics of group# of children 

from broken and normal homes, the following things were 

found to be true In so far as the groups under study are 

concerned. 

1# The scholastic achievement of the two groups is 

practically the a ante. Such difference as does exist la very 

slightly in favor of the children from normal homes, 

2« The behavior probletus of the group from broken 

homee are decidedly greater than the behavior problems of 

the group from normal homes. 

3« There is a slight difference In favor of the chil-

dren from normal homes in Intellectual and physical traits as 

determined by the behavior rating scales checked by the 

teachers• 

4* There is a noticeable difference in favor of the 

children from norma1 homes in the social and ©motional traits 

as determined by the scales checked by the teachers. 

5# The overall self-adjustment of the two groups was 

practically the same. There were differences, however, In 
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the various phases of aelf-adjustment studied. The children 

from broken homes war© found to be much aore self-reliant 

than the children from normal homes• The children from 

broken hoses also had a greater sense of personal freedom, 

The mean rank of the children from broken homes vraa higher 

than that of the children from normal hcanoe when their feel-

ing of belonging was studied, but individually the children 

from normal homes had a more secure feeling in most of the 

cases. There was a slight difference in favor of the chil-

dren from normal homes in tho section in which freedom from 

withdrawing tendencies was studied. The children from normal 

homes had a much greater freedom from nervous symptoms than 

did the children froai broken homes• 

6. The overall social adjustment of the group from 

broken homes was found to be better than that of the group 

from normal homes. This is a contradiction of the finding® 

mentioned above when the children were rated by their 

teachers• 

7. The social standards of the two groups wore at prac-

tically the earn© level with suoh difference as did exist in 

favor of the group frozn broken "nomas. 

8. The group from broken homes were decidedly better 

in social skills. 

9. Both groups had about the samo degree of freedom 

from anti-social tendencies. 

10. The family relations of the children from normal 
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home® were outstandingly better then those of children from 

broken home®, 

11* The school relations of the children froia broken 

homes were slightly bettor, although, as shown above, their 

behavior problems were nraeh more serious. 

12# The coramunity relations of the two groups were 

somewhat the same} however, there w m some difference In 

favor of the children froo> broken homes. 

13. The total adjustment of the two groups was about 

the same with some small differences In favor of each group* 

Conclusions 

It would appear that in so far as the children in thia 

study are concerned, and perhaps children in like circum-

stances in similar communities, the absence of one or both 

parents from the home has no particular effect on the edu-

cational growth of a child in so far as scholastic or 

intellectual factors are concerned. 

It was further ooncluded that the behavior problems of 

the children from broken homes are raore numerous and wore 

serious, indicating a lack of control and a certain degree 

of overindulgence in an effort, perhaps, to make up for the 

missing parent or parents. 

The fact that the children from broken hoiaes are sior® 

self-reliant and have a greater sense of personal freedom 

Is probably due to their being left more often to their 
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own devices* The traits of self-reliance and personal 

freedom are net necessarily desirable, as iomature persona, 

such as those in the group studied, are aore often than not 

likely to misuse them. 

That the emotional adjustment of children is adversely 

affected was also indicated, and it was concluded that the 

withdrawing tendencies and nervous symptoms were increased 

by a feeling of insecurity present in a broken home, 

It was also concluded that the social adjustment of 

the two groups was somewhat the same, even though the test 

taken by the children themselves indicated that those from 

broken homes were better adjusted. The information ob-

tained from the teachers would at least offset the dif-

ference. 

There wae evidence that the children from broken har.es 

were soiaewhat more conscious of social standards and social 

skills due to the fact that their lives were necessarily 

centered more in the outside world than in the family, 

where relations were decidedly better for those from normal 

ho®#®• 

It was not felt that the differences found in the two 

groups in so far as school relations were concerned was 

great enough to warrant the drawing of any definite oonclu-

gIons• 

To auraatarize, it was concluded that even though the 

difference was slight in soae phases, the overall picture 
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of the educational growth and personal characteristics of 

th@ children from normal howee was somewhat better than that 

of the children fro® broken homes * 

Rao ommendat Ions 

It is recommended that more studies ho made on this 

subject to determine if possible just what the factors are 

that Influence the traiis herein studied. It was noted 

throughout the study that very desirable as we 11 as very 

undesirable cases were found in each group. It is highly 

poaaible that the attitudes found in the home, regardless 

of its composition, are, after, all, the determining factors* 

It is also recommended that adequate records of home 

conditions and personal history be made available to ad-

ministrators and classroom teachers, and that conscientious 

use be made of this information in all school-child rela-

tionships. 

In view of the fact that the social adjustment of the 

group from broken homes was better than that of the group 

from normal homes as reflected in the seotions on self-

reliance, social standards, social skills and community 

relations, it is recommended that parents encourage their 

children to be more Independent in their thinking and actions, 

if further studies indicate that this Independence that is 

found in children of broken homes is the contributing fac-

tor to their better adjustment. An effort should be made 
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to direct the Interests of the children to broader fields 

and increase their awareness of their place in society. In 

other words, both school and home should seek to improve the 

social concepts of all children. 

It is further recommended that in dealing with children 

from broken homes, every effort should be made to give them 

a better feeling of security and thus help theia to become 

less nervous and to have fewer withdrawing tendencies# 

If it is found that the greater instance of behavior 

problems present in the group from broken homes ia due to 

an attempt on their part to attract the attention that is 

lacking in a home situation, it is reconmended that these 

children be given additional wholesome attention in an effort 

to satisfy this desire for attention. If this trouble is 

due to overindulgence or lock of control, it ia recommended 

that people dealing with the children, particularly parents 

and teachers, be very careful to do those things that will 

oorreot this condition. 

It is finally recommended that in every home, broken 

or normal, an effort should be made to create a balanced 

atmosphere of love, kindness, restrained freedom, social 

consciousness, group responsibility and individual worth, 

It is felt that If this be done and if the isolated causes 

mentioned above are discovered in further studies and the 

results Judiciously added to the recommendations named herein, 

more wholesome obildren will be the resuIt• 
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