
A s i w r TO D o m i n i A seme QCCBFATIOWKL 

CC0SSHIW5 PKOCKAM AS A PlAlBf Of 

8USIK2SS TSACHIW3 

1P1W/ID: 

or Froresior 

S 'SF '^fr i f i i lw 

lrsotcr ot th« B«pftrta«at or sduoation 

if Tafittftt# SO&OOl 



4 STUDY TO DSTEBMIKB A BO WD OCCUPATIONAL 

ccmsgLim faooam m & miss OF 

wsimsss fmmim 

ntssia 

Prmmt&4 t o the Qraduafce Counoil of the 

Worth Texas Stat# College III Partial. 

Ftt l f l l laeot of the Requireaeata 

Fop the Degree of 

MAsrm vr scibnos 

ay 

180120 
La Tsrae Zuteer Ogle, B. S« 

Jackeboro, Texas 

August f 1950 



180120 

table 0? oostms 

Chapter Page 
I . INTRODUCTION 1 

Statement of Problem 
Delimit at toe 
Definit ions 
Sources of Data 
Proposed Treatment of Data 
Related Studies 

I I . CRITERIA OF SOUNENSSS IS M OCCUPATIONAL 
COtSISm,!® PK0€®AM AS A HJASJ Of 
mmiwBB msAGEim , . 6 

The Principles of Demooracy as © Basis f o r 
Selecting Cri ter ia of Soundness 

The Principles of Psychology es a Basis for 
Selecting Cri ter ia of Soundness 

The Principles of sooiolegy as a Ms is for 
Selecting Cr i t e r i a of Soundness 

Tbe Prineiples of Quidaoce as a Basis fo r 
Selecting Cri ter ia of Soundness 

Cr i te r ia of Soundness 

H I . PR0F033D 8T3PS IK AS OCCHPATIOWAL C0UHS3L1M 
mmmM m a mmz or busiubss tsackusg . . is 
Step Ones Assisting the Individual in the 

Sxpl orat ion and Selection of an Oeeu-
pat ion 

Step Two: Providing Opportunities for the 
Student t o Secure the Training Needed for 
the Chosen Occupation 

Step Three: Aiding the Student in f u l f i l l i n g 
His Occupational Desires Through the Place-
ment Service 

Step Four*. Helping tbe Student Secure the Ut-
aost s a t i s f ac t ion from l i s Job Through the 
Follow-up Service 

IV. APPLICATION OF CRITERIA TO THf PROPOSED 3T3SPS . 36 

Cri t ica l Analysis of step One 
Cr i t ica l Analysis of Step Two 
Cr i t i ca l Analysis of Step Three 
Cr i t i ca l Analysis of Step Four 

l i 



Chapter 
V. SUMKUHr, COffCLUSIOHS» 4MB Ri?COl&gND/lTICK8. . . 49 

Summary 
Conoluaiona 
Beoo<&a«n6at ions 

m m i m m m r 50 

111 



CHAPTER I 

IfJTRODTTCTIOS 

S t a t e a e n t of Problem 

The problem ef t h i s s t u d y was t o de termine t h e a t epa 1m 

a sound program of oooupat iona l counse l ing m a phaae of b u a i -

ness t e a e h i n g . 

D e l i m i t a t i o n 

Thia s tudy had aa i t a aoXe purpose t h e o u t l i n i n g of 

sound procedures f o r t h e buaineaa t e a c h e r t o follow i n ooeupa~ 

t ionaX eouaaeXing. 

D e f i n i t i o n s 

"Sound" m m m " v a l i d " and "founded on what i a beXieved 

t o be t r u e and r i g h t Applying t h i a t o t h e idea of a so and 

program of ooeupationaX ©ounseXthg in t h e boaineas depa r tmen t , 

t h e w r i t e r eonoXudea t h a t t h e te rm i n f e r a a program t h a t haa 

bean earefuXly thought oat asd haa been founded on the p r i n o i -

p l e s of democracy • To be "vaXid" a souM ooeupat ionaX ooun-

aeX ing program muat t a k e i n t o c o n s i d e r a t i o n t h e Xawa of Xearn-

ing and growth. A sound program i s on® t h a t accomplishes 

i t a f u n c t i o n s e f f e c t i v e l y and o b t a i n s t h e d e s i r e d rsauXte* 

The t e r a "oeeupationaX eeanseXiag ," whieh a e t a t h e X i a i t s 

f o r t h e aoope of t h i a s t u d y , i a considered aa t h e c o n a t r u e t i v e 

heXp g iven i n d i v i d u a l young peopXe in working out t h e i r 



vocational plans. This includes assisting the student la se-

lecting s timid of work sad in salting plans for preparation for 

the selected work. Is order that the student oay be able to 

do this, the teacher Beeks to help the student analyze hie own 

problem, locate an early if not a final goal to work toward, 

aad to arrive at the most practical ways of approaching this 

goal* 

Sources of lata 

In securing data for this research, extensive study has 

been i&ade of coanselirs methods and techniques» Hesesroh 

studies of various individuals and asaocie.tlons have provided 

auch valuable information. 

Proposed Treatment of Data 

This atudy la presented in five chapters. Chapter 1 

sets forth an introduction to the atudy in the fora of the 

presentation of the problem, the delimitation, the sources of 

data, the proposed treatF*ent of data, and an evaluation of the 

related studlea In the field* 

In Chapter II there is a set of criteria for measuring 

the soundness of the steps or procedures used in a program of 

occupational counseling as a phase of business teaching* If 

the steps conform with the beat known and accepted principles 

of psychology, democracy, end sociology, they are, to a oer* 

tain extent, considered sound* Their coaformity to the gen-

eral principles of guidance may constitute another degree of 

soundnees. 



Chapter XXX- attempts t© determine what a re the sound 

•tap*. 

Chapter If oontalns a o r l t i a a l analys is of tha atapa 

which have been used. Tha o r i t a r i a ae t up I s Chapter XI are 

applied t o tha practices. ffaoaa praotioea maaaurlsg up t o tha 

expaetai degree of soundness are re ta ined m sound otepa and 

those whioh do act measure up to the expeated degree of sound-

nasa a re l i s t e d aa undesirable praot ioea . 

Chapter f contains a couplet# mmmtf' of t h e f ind ings . 

COB elusions a r t drawn and a aaafear of reeommsndat ions are 

mad a aa t o what praet leaa ware found to be sound and what 

praotioea war® found t o be unsound* 

ta in ted s tudies 

Butherford made a study of the faotora influencing high 

sohool sen iow in t h e i r daclalons to saate f u r t h e r educational 

or vocational t r a in ing a f t e r t h e i r graduation from high sohool. 

Rutherford oonoludes; 

In t h e f i r s t j iaoe the counselor has t o concern him-
se l f with t h e person who i s gaining t o him f o r help. Xn 
the beginning he should make an e f f o r t t o evaluate the 
students * individual i n t e r e s t s , t h e i r ap t i tudes , t h e i r 
problems, and t h e i r socia l and economic background. This 
i s a whole Job in i t s e l f , and anyone who is honest and • 
oonsoleatious in discharging suoh a r espons ib i l i ty w i l l 
f ind himself very buay keeping up with t h e ever-widening 
f i e l d of counselling techniques, pf yahologioal measure* 
ments, and personal i ty evaluation** 

^Raymonfi Riley Rutherford, "A Study of f ac to r s influencing 
High School Seniors in Their Decisions t o Seek f u r t h e r 2duea~ • 
t l ona l or 709 a t loca l Training Follow ing Their Graduation from 
High Sohoel," (Tjnpubliahed Master 's thee is t Department of 
gducation, Worth Texas Sta te Collage, 1949.} p. 15* 



Another study was mad# to deter mlae SOM priaoipXea of a 

oouaaeXing program apply log the prinoiplea ©f demoeratie super-

vision. CampbalX states: 

The place of the oounaeXlog program la the total 
school crgaalxatioa i« a determtalag faetor, act only i a 
the organiaatioa of the aervioe, but also la Ita^faaotloa 
aa an aid la earrylng oat the eduoatlve preeeea#* 

"A Soual Plaa for Oeeupatlonal Sdueat loa aad coaaaeXiag 

la a SmalX High SahooX" deals with tine overalX pieture of ee-

oupat tonal edueat loa aad ooiinaellag. Gerroa at at eat 

It la Imperative to the progreaa, atrength, aad hap-
piness of a daaoeriioy that its people be e iuaate i for, tod 
guided iato, places of aervioe oaefuX to themaalvea aad 

soelety as a itioXe*-1 

CXaude W. eampbeXX made a atudy eatltXed «KLaaaiag a Sound 

High Sfltoool teat log Program," la whloh the eriteria for da-

te rmla lag the eouadaasa of a teatlag program were established 

aa f oXXcwa: 
X. Study rave aXed that teating waa a significant tool ia 

a guidanoe program. Aotiag upoa that premise, it waa 
advaaoed that the neais ©f a sound testing program 
would be determined la part by the functions of a guld-
aaea program. Upoa examining the fuaotiona of a guid-
anea program that had been advanced by various writers 
aad as a result of studies, a awber of ataadarda for 
aoandaeaa were derived for a teat lag program. 

2. Diagnosis and remedial work aXao preaeated a*ldeaoe of 
the seed for testing. If a test lit protra» were to be 
m instrumental part of diagnosis, It waa decided 

^Ona L. Campbell, "To Determine Some Prinoiplea of a 
Counseling Program whloh AppXlea the Principles of Democratic 
Supervision," TtJapubllehed Master's thes i s , Department oaf • 
Education, forth Texaa State OoXXege, 1%S.} p. 5?. 

3?eaae Fred Gerroa, "A Sound FX an for Oco upat load-
ed uoat loa aad CouaaeXlag ia a SmaXX High 3ehooX,w (UapUbXiahed 
Master's theaia, Depart meat of £dueation, North Texaa State 
CoXXege, 194%) P. 4« 



t h a t t h e f u n o t i o n s of a t e s t lag progm® should be 
synonymous wi th t h o s e of i l «ga®«ia . 

3 . A measure ©f soundness was found In the p r i n c i p l e s of 
t e s t s e l e c t i o n . 

4* C r i t e r i a f o r a sound t e s t i n g program were developed 
out of t h e g e n e r a l l y accepted r u l e s f o r a d m i n i s t e r i a ( 
t e s t s , 

5 . T e s t flooring p rocedures p r e s e n t e d s t a n d a r d s f o r d e -
t e rmin ing t h e soundness of a t e s t i n g program, 

6* t h e t r e a t m e n t s Involved In a n a l y s i n g «nS i n t e r p r e t i n g 
t h e r e s u l t s of t e s t i n g were used as a b a s i s f o r d e -
t e rmin ing t h e to«M#i«§s# ©f a t e s t i n g program,* 

This s tudy has undertaken t o de te rmine t h e o h a r a o t e r l s t i o 

s t s p s of a sound program of oooupationml eounse l ing f o r t h e 

bus iness t e a o h e r t o f o l l ow as a phase of bus iness t e a c h i n g , 

^Claude W. Campbell, ^Planning a Bound High School T e s t i n g 
Program»" (Unpublished Master*® t h e s i s , Department of Sttmaatioa, 
Korth Texas S t a t e Co l l ege , 1948.) p , 59-60, 



CBAPTfH H 

CRXF1SRXA Of awmwws XI AN OCCUPATIOKAL OOMSLIMD 

PROQBAM AS A JFBA8I OF BUSIK88S TBACK EfO 

The purpose of t h i s ehapter Is t o establish c r i t e r i a of 

seyMaess la as oecupatioaal eouaseliag program as a phase ©f 

buslaess teaching a oo or ding t o the priaolples of de*oereoy, 

s©fl©l%r# psych olcgy, aad vocational gtd&mm» 

?hs Principles of Democracy aa a Basis 
far Seleet lag c r i t e r i a of Souadaess 

Qtmmmllm i s oa the idea that there la a plaoa ia 
o u r oouat ry for everyoae. coitasellag seeks t o help the indi-

vidual discover hie lot m a t s , ajfcitaAes, tM ab i l i t i e s ia 

order that he *ay lay tha fouadatloa for the aaxlotia realize* 

t ioo of hie po tea t i a l i t i ea . The followiag priaolples which 

are basic t o i«©er®tie l iviag mm% km mm effect ive in e l l 

phases of l iving i f we expect to coatiaae to l ive ia a democ-

racy: 

X* Belief la the north of the individual aa a huaaa being: 
belief ia the eaaeatial dignity of mat f a i t h ia the 
poten t ia l i t i es of the ladlvidual man; reepeot for the 
perseaality of each iadivldual; belief that every per-

_ J®?,0*6 should achieve a oreative individuality. 
2*, Belief that everyoae hae the oapaeitjr t o leara how to 

act oa thlaklag; belief that everyoae has euff le lea t 
capacity f at under favorable e&fiditioas cub devel op 
stiff iclsat capaoity, to manage hie l i f e with others 
through acting ea thinking rather than through nag aided 
ead unrestrained impulse. 

3. Bsliaf that a person who mat abide by decisloae should 
have a part ia making the»| belief t ha t "texatloa 



with out raprasentatlon la tyranny"; bal iaf tha t basic 
questions of policy oan ba daoidad by beat a m i judg-
asnt ; belief t ha t gorernaant rasta on the oonaent of 
the governed. 
Belief tha t tha control w« direet ion of democratic 
action l i e s in tha e l toa t ion , act out a Ida of i t | ba-
l l a f t h a t tha people who are in a a i tuat Ion etruggling 

. t o laprove i t f ind through atudy and inquiry tha d i -
rections and control® whioh they accept aa guides t o 

, in te l l igen t behavior* bal iaf that tha eontrol in a 
a l tuat lon la not inroad upon thoaa within It by indi-
vidual® f r o a tha outside who ara not actual ly wording 
in tha aivuatlon t o laprove i t . 

5, Ballaf t h* t tha process of l iv in f ia the in teract ive 
procasaj bal laf tha t aaoh Individual works with avary 
othar individual by sharing, and evaluating individual 
experiences toward ocwaonly recognised ends; ballaf 
that aaoh group works with a vary othar group by i s o -
la t ing eoanon needs, studying a l l data f o r t h a l r sa t ia -
f ac t lon , and agreeing upon tha mnt f r u i t f u l ways ©f 
a oh laving a daalrad adjustaanfc. 

6f Ballaf tha t oul tural ohanga should ba aoooapllshed 
through dal ibarat lva soolal aotion ra ther than by 
aethods of unoontrollad violence; bal laf t ha t ahanga 
ea& bast ba brought about by tha intaraotiva prooaaa 
among individuals wi l l ing t o study problems* t o find 
out what is reasonable, in tha l igh t of a l l tha e i r -
oaastaooas} ballaf t h a t conscious soolal ahanga ahould 
ba aoeoapllahad by aethods of raaaonablanass ra ther 
than aathods of violence, 

A dessooratloally smtsd occupational counseling program 

must provlda for aaoh atudeat tha r lohast posaibla experience 

ia deaoo ra t io l iv lag within tha aohosl and mmt halp tha a tu -

dant t o rea l i ze auoh axparlanoa ia t a rns of deaooratlo values* 

Tha Prlno iples of pa yah ©logy as a M i s 
for Sal acting Cr i te r ia of Soundness 

Tha payohology of learning ia appl ioablG t o tha oooupa-

t lona l oounaaling nrograa ad apt ad to bualness aduoation, Thar® 

ara oertala d a f l n i t a laws which have bean accepted and have 

baan provad t rua through axparlanoa. Tha laarning procaas 

*X. Tfaoaas Hopkina, Intaraotlon: Tha Democratic Process. 
pp. 102-103. 



depends upon an lndlvidual deaire since eaoh at udent *s goals 

are varied and auwrous . sometime* raw behavior pa t t e rns 

mmt be made before goals can be reached; sometiaes changes 

l a a t t i t u d e s and s k i l l s must occur before d i f f lo a i t lea cut 

obstacles are ovoroome and the goals r e a l i z e d . The s t u d e n t s 

a b i l i t y to ovoreoas these obst ruct ions dotemalaes h i s success 

l a achievement of goal a . 

Alberty gives us the nature of the individual and the 

nature of l ea rn ing , which has proved b e n e f i c i a l in the study 

of psychological c r i t e r i a : 

The Nature of the Individual 
1. The huaan organism Is a dynamic whole t h a t develops in 

In te rac t ion with an ac t tve asvironaent , 
2* The phys ica l , I n t e l l e o t u a l , and enotlonal aspects of 

behavior are Inseparable and operate as a unity l a be-
havior . 

3* The goals of the Individual { in t e r e s t s , ideals* mints . 
heeds) are t h e aoarce of the dr iv ing power f o r develop* 

* 

4 . Swsat behavior i s e s s e n t i a l l y purposeful and goal seek-
Ulgft 

5* The a b i l i t y to t h ink r e f l e c t i v e l y va r i e s with Indiv id-
ttals, but a l l nornal individuals possess i t in sons de-
gree and can improve t h e i r a b i l i t y through appropr ia te . 
t r a i n i n g . 

The letur© of Learning 
1, a f f e c t i v e learning takes place when the re Is a recon-

s t r u c t i o n of experiences, whioh funct ions in a f u tu r e 
behavior. 

2« In tegra t ion l a a process of res tor ing the e q u l l l b r l u a 
of the individual in the oase of organic or environ-
mental upse t s . 

3, Most e f f e c t i v e learn ing takes place when goals are 
c l ea r ly seen and are accepted by t h e learner as ends 
worthy of achievement, 

4* Learning is a process t h a t involves both analysis ' and 
synthesis in r e l a t i o n t o wholes. 

5. *?ary mm node of behavior i s , fo r a pa r t i cu la r i nd i -
v idua l , o rea t ive . 

H a r o l d Alberty, Seorganlx lng the Hlgh-Sehool Curriculum. 
PP« 53-54. 1 •1,1 1 



Si&oe tli® s tudent ' s &m point of view, a t t i t udes , and 

goals wust be th« beginning point 1A counseling, the program 

of notion l a counseling Bast fee appropriate t o the individ-

ual i ty of the student, counseling is interact ion between two 

parsons* fit® teacher must be able t©-govern the interaotion 

and nates i t e f f e c t i v e . In order t o develop e f fec t iveness , the 

teacher aust help t h e student to want to u t i l i z e h is esse t s 

in sueeessful and sa t i s fy ing wars* Learning a c t i v i t i e s oust 

be provided tha t wi l l promote the attainment of a wide range 

of general objectives of growth. 

K psychologically soaul occupational counseling program 

must provide for individual differences# The program mmt 

tee based on l i f e and must lead t© s o * d e f i n i t e l i f e ©bjee* 

t ives* The action of the program must stem from the l i f e ex* 

parlances and need® of youth. 

pr inciples of sociology as a Basis fo r 
Selecting Cr i te r ia of Soundness 

If the eeeupattonal counseling program meets the f e l t 

needs of the individual and promotes the welfere of society 

as a whole, sociological values are put into the l ives of the 

students Vy integrat ing and coordinating a c t i v i t i e s t o fitaet 

t h e i r needs. Students are social beings and e f f ec t ive social 

development i s neoessary i f the needs and in te res t s of youth 

are met. If students are given help in assuaing social r e -

spons ib i l i t i e s and building a program of social act ion, a a l -

adjustments of students in t h e i r re la t ionships with others 

wi l l tend t o decrease* 
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The twelve object ives of a social curriculum l i s t e d fey 

Spaars form a basis f o r the sociological viewpoint of ootin-

se l ins as a phase of business teachings 

X. To build within the pupil a ra t iona l patr iot ism and a 
dee i re t o Maintain the democratic standards of our 
national life* 

2* To i n s t i l l in the pupil an appreciation of b i s r i g h t s , 
du t i e s , p r iv i leges , and r e spons ib i l i t i e s a t a c i t i t e n . 

3. To aoquaint the pupil with t h e oca»unit lea of whieh he 
la a pa r t , t h e i r condit ions, and t h e i r problems. 

4. To impress the pupU with the necessi ty of cocperative 
e f f o r t in t h i s world of l»r«a«if tg int erdepend© nee. 

5* To develop within the papi l a loyal ty t o our basle in-
s t i t u t i o n s , with the understanding tha t they must fee 
adjusted t o changing conditions* 

6. To t r a i n the pupil to se lec t and weigh . avid art ce with 
an epen mind, so t ha t he w i l l think through soeic i 
ai tuat lona with t ru th as a goal* 

7. To cu l t i va t e on the part of the pupil to lerasee and a 
f r i end ly a t t i t u d e toward the oustoas, Idea ls t and t r a -
d i t i ons ©f other peoples* 

8. To impress the pupil with h is lad*totedness t o other 
people-~past and p r a s e s — l a ordar t o s t imulate h la t o 
make h is own contribution t o progressive soc ie ty . 

9. To broaden and enrloh the p u p i l ' s l i f e through the a -
wakening and grcwth of oul tural i n t e r e s t s . 

10* To help the pupil t o aoquire the habit of eonsldering 
the h i s t o r l e a l background of a current problem in a t -
tempting t o solve i t • 

11, To enoourage t he pupil to acquire the habit of reading 
extensively ®o»©®rning soolal a f f a i r s • 

12. To give the pupi l an understand lug of t h e eoonomio sys-
tem of which he i s . a p a r t , and to help h l a find a place 
fo r himself in it.** 

Lynd gives tha following l i s t as c r i t e r i a of cu l tu ra l 

adequacy, and t h i s l i s t has served aa another basis fo r socl©-

loglcal thinkingi 

1 . The human personal i ty craves t o l i v e not too f a r from 
I t s own physical and emotional tampo, 

2. The human personal i ty oraves the sense of growth, of 

^Harold Spears, Tha g a i n i n g High-School Currloulum, 
pp. 381-382. ' 
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rea l i aa t ion of personal power*, and I t euffera in aft 
• envlroaaeat tha t denies growth or f ru s t r a t ea i t e r -

r a t i c a l l y . 
3. Tha human personali ty oravea phyaioal and psychologi-

cal secur i ty (peaoe of aind, a b i l i t y t o »count on" 
l i f e ' s continuities, and a© ©a) to tha control over 

• tha options aa to *hen to vesture ( for tha fun of i t , 
fo r tha values involved) into insecur i ty . 

4 . Tha huaaa peraonality craves t o do things involving 
tha f a i t aaaaa of f a i r l y looted iata aeening. 

5. Bat tha humaa para onality ia act ive and ohariahaa ia 
varying degreea tha r ight t o exercise these optional 
insecur i t i es . 

6. Aa a ocopolltiry of tha preceding, tha hasten paraoaality 
oravea tha axpreaaion ©f i t s capacit ies through r iva l ry 
and oonpeti t ion, with resul t ing recognition of s tataa— 
bat, again, under tha anna ciraamatenoes aa not ad ia 5 
above j only when energy and lat araat are raady f o r i t 
and tha para onal i t y ia a at to go a ad to go oa i t a ova 
taras# 

7. Bat if r iva l ry and tha s t a tus i t yield# provide soae 
of tha arpeggios of l i v ing , tha aore continuous aelody 
is tfce craving of tha personali ty fo r huaan ac tua l i ty , 
tha a bar lag of purposes » f aal iag , and aotion with ©there. 

6. But tha human peraonality alao 3raves a aaaaa of f r e e -
dom and d ivera i ty in l iving t h a t gives expression to 
i t a aany araaa of spontaneity without sac r i f i c ing un-

- duly i t a oorraapondlag naad f o r basic integrat ion of 
eontiattltlas. 

9. The huaan peraonali ty oravaa coherence i a the d i rec t ion 
and meaning of tha behavior t© whiah i t entrusts I t*e l f 
in tha same or d i f fe ren t araaa of i t a exparleace.** 

The f t i n e i p l e s of Guidance aa a Basis 
fo r Selecting Cr i te r ia of Soundness 

Thi* study waa oonoarned with the planning of a aound oc-

cupational counseling prograa aa a phase of bosinese teaching. 

It has been recognised, however, tha t occupational counaeling 

ia only a part of the guidance program, but tha t the heart of 

tha guid&aoe program ia counseling. Therefore, ia se t t ing up 

c r i t e r i a for deterroiaing a sound occupational cottnseling prograa 

^Robert 3. Lyad v Knowledge for What?, pp. 192"197. 
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as & phase of business teaching i t was necessary to survey 

tke prino iples of guidance* 

Excerpts of thus# tentative principles art l i s t e d % 

Codsrre l a h i s study, 11 An Analysis of Frincipbs Belated t© 

Vocational Guidanoe Practice*! 

1* The vocational guidance process should be ooncerned with 
both the oo.mplate ievelopnent of the Individual and h is 
integration in the society of wbioh he is a member. . . • 

2. Incouragement of appreciation for the work done by rep-
resentatives of a l l occupational l#r@l® represents a 
posi t ive contribution whiah voeatlo&al guidance oaft 
make toward preparing students for the occupation^ 
world • « • • 

3. Persistent fluotuations in employment opportunities in-
tens i fy the need for relating oooupational choico to 
r e a l i s t i o consideration of economic conditions* * . . 

4 . fiealistic appraisal of barriers to educational and vo-
cational opportunity is a responsibi l i ty of guidanoe 
workers{ constant seeking to breach those barriers i s 
m added responsibi l i ty . • » • 

5. There are numerous jobs in which the average or superior 
individual my function with equal success# • . * 

6* Adequate occupational choice say be s a l t independently 
of the formaliseed procedures associated with vocational 
guidanoe. . . . 

7* Readiness for occupational choice varies with the indi-
vidual# . • * 

8. Provision of guidance assistance beyond the point of 
vocational choice Is a neoeasary step in substantiating 
worthy occupational goals . . * * 

9. Because i t Is primarily concerned with adjustment rather 
than with the mere dissemination of facts vocational 
guidance should Incorporate counseling as one step in 
the process. • . * 

10, Vocational counsel log should be prepared t o deal with 
problems which have the ir roots in emotional d i f f i c u l -
t i e s far removed from suoh surface manifestations as 
interests , a b i l i t i e s , and aptitudes. . . . 

11. Although tes t s» under certain conditions, constitute 
a valuable supplemental technique of vocational guid-
ance,, they should be applied with s t r i c t caution* . , , 

12* Although work experience programs may serve to a c q u a i n t 
atudeats with job requirements , care should be exer-
cised in equating individual outcomes of these programs 
with the demands of ultimate occupational choioe* . . • 

13. Evaluation i s meaningful only when i t r e f l e c t s the ex-
tent t o which actual behavior is influenced by par t i c i -
pation in the vocational guidance program* * • * 
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14# A meaningful program of vocational guidance necessi -
ta tes an interact Ion between ourriculua t&A guidanoe 
servioes whioh can b« wrfcuslly bsnericlal to both. * . • 

1$« I f f e e t i v e vocational guidance worfc requires.the minis-
t rat ions of a pr of es s ionally~t ra insd s t a f f . 5 , . • 

Criteria of Soundness 

The following points ware selected as the er i t er ia bjr 

which t o Juftge the proposed steps in m occupational oounsel-

lng program as a phase of business teaching. 

Criteria based on democratic principles; 

1. Is the student aided in discovering his interests , ap-

t i tudes , and a b i l i t i e s in order that be nay lay the foundation 

for a maximum real izat ion cf his po tent ia l i t i e s? 

2. Are pro?is ions made for the riohest possible experience 

in «t®Jt©erati© l iving for eaoh student by 

a; providing opportunit ies for social partioipation 

in numerous and varied types of ac t iv i t i e s? 

b; giving Mia an opportunity to share in and to evalu-

ate experiences? 

providing asans of achieving a desired adjustment? 

d | providing cultural chenge through deliberate social 

aotion? 

3. Is the student aided in recognising h i s desirable needs? 

k* Is the student aided in build ing qual i t ies af s e l f -

evaluation, s e l f -d irec t ion , and ee l f -control through 

*Farry Lowell coderre, Jr . , "An Analysis of Principles 
Related to tooationsl Quidance practice,* {unpublished Doctor*® 
dissertat ion, Graduate School of Sduofttio*, Harvard University^ 
pp. 12*15, 
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cooperative democratic interact ion?, . 

5* Is the lndividuBil a ided in developing his a b i l i t y t o 

select h is needs lrrUllif l^ntly nod to aake bis choices wisely? 

6. Art m.pvrlismm provided that bring wholes&se s a t i s -

fac t ion t o the individual? 

7« la integrat ion in the occupational counseling pro- ' 

great f a c i l i t a t e d through experiences in desooratie living? 

S. Is tte0 individual provided experiences tha t 

a; begin with and oontinue to grow out of the real 

f e l t needs of the individual? 

b$ are shared through a process of cooperative demo-

c r a t i c Interaction? 

©I are unified through evolving purposes of the In-

dividual? 

d; aid the indiv idual to lne rease h i s power t o stake 

In te l l igent oholoea? 

e; o f f e r opportunities for using a variety of r e -

sources? 

t% aid In developing oreative a b i l i t y In reconstruct-

ing past experiences In the l igh t of the protest 

experience? 

provide Motional sa t i s fac t ion? 

9* Is the Individual aided in sisetlag demands placed 

upon him by outside agencies? 

Cr i te r ia baaed on psychaloglgal pr inciples : 

1. Is the individual aided in choosing purposeful goals 
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that ore acoepted as the source of driving power for develop-

Mat ®M as ends worthy of aohievanient? 

2. Is the individual aided in achieving a creative in-

dividuality? 

3« Is the individual sufficiently activated to ut i l ize 

fal# assets in successful and sat is fylng ways? 

4. 2* the individual encouraged to aak* leoisions coa-

earning definite l i f e objectives? 

5. Are learning activit ies provided that promote the at* 

talnaent of a wide rang* of general objectives of growth? 

6. Is the individual aided in overcoming d i f f i cu l t i es en« 

countered in the realization of hie cbossn goals? 

7. Is the individual provided opportunities for develop-

ing sc ient i f ic reflective thinking? 

Crltaria based on sociological principles: 

1. Is the necessary social development provided to met 

the needs anS Interests of youth? 

2» Is the student given help in assuming social reap on-

s ibi l i t ies? 

3. If the student given help in building m program of 

social action? 

4* Is the individual aided la becoming acquainted with 

the eoaaunity of which he is a part, i t s conditions* and i ts 

problems? 

5. Is the individual given the opportunity t o «© thing# 

involving the f e l t sense of fairly inwediate meaning? 
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6, I s tile I n d i v i d u a l s l i f e broadened aad enriched 

througb 

a» a habit of considering tin e background of the 

problen being solved? 

. b . understandings of the eoonomio system of which 

he i t a part? 

o. aid in f inding a place f o r b ias e l f in t h i s eco-

nomic system? 

7. Ia the Individual given t r a in ing in thinking tbrougb 

soc ia l s i t u a t i o n s by se lec t ing and weigh ing evidence with m 

open issini? 

8, Is an open, f r ank , and construct ive a t t i t u d e developed 

in eech individual? 
\ 

9 . Is the individual taught to be c r i t i c a l of the f a c -

' t o r e determining h i s way of l i f e ? 

C r i t e r i a baaed on g!tidaffce prlac 1 p ica : 

1 . Ia t r a in ing provided f o r the complete development of 

the individual and h i s in tegra t ion in socie ty through 

a . aecesia-ftry skill® and taaowledges needed f o r prog* 

r*ea in h i s selected work? 

b. appropria te peraonal i ty traits? 

2. le t h e Individual given t r a in ing in t he q u a l i t i e s 

basic ia good human re l a t ione? 

. a* Getting along with people« 

b. V» or Icing In haraoay with other a. 

}. I s guidance given in how to find and use f a c t s upoa 
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whieh matur* Judgraent i n the s o l u t i o n of t i ls problem should 

be based? 

4* Is guidance provided through exploratory information, 

«p®ri«n©ing , and t ea t lag? 

5. Is the indiv idual enabled, through experience» t o 

deve lop e t h i c a l standard* .of behavior? 

6* Is the indiv idual aided in developing the neoessary 

c h a r a c t e r i s t i c s of a s u c c e s s f u l business person? 

7. I s t h e Individual aided beyond the point of voca-

t i o n a l oh©is®? 

8 . l a s preparation been cede t o deal with problems which 

have t h e i r root s in amotional d i f f l e n i t i e s ? 

9 . Are t e s t a used as a supplemental technique? 

10. Is eare exerolsed in equating Individual outcomes of 

work experience programs, which serve t o acquaint s tudents 

with Job requirements, with the demands of ult imate oocupa-

t i o n a l ©holes? 



CHAPTER I H 

PROPOSED ST^FS I I AN OCCUPATIONAL COUNSELING 

PROGRAM AS k FHAS1 OF BUSINESS TEACHING 

The purpose of t h i s c h a p t e r i s t o de t e rmine t h e a t a p s i n 

an o c c u p a t i o n a l counseling program t h a t would to# a p p l i c a b l e 

t o t h e b u s i n e s s c u r r i c u l u m . 

S t e p Qna: Assisting t h e I n d i v i d u a l In tha 
E x p l o r a t i o n end S a l a o t l o n of an Ocoupat ion 

The g a n a r a l ob jeo t ive of a l l gu idance 2« t o a i d t h e i n -

d i v i d u a l i n making a w i s e cho ioe i n wha tever rea lm t h a t cho i ce 

may to* 

fluid anoe s t e l a t o have each i n d i v i d u a l bocou® f a m i l i a r 
w i th a wide range of i n f o r m a t i o n 4bou& h i m s e l f , h i e i n -
t e r e s t a , h i e abilities, h i s pr svious development i n t h e 
v a r i o u s « r e a s of l i v i n g , and h i s p l a n s or a m b i t i o n s f o r 
t h e f u t u r e . Guidance t h e n seeks t o h e l p him become *o -
qminted with tfea various probl#®!* of social, vocational, 
and recreational ad ju s tmen t whloh he f*4«a« On t h e basis 
©f t h o s e two t y p e s of inf o m a t l o n and the assistance of 
c o u n s e l o r s , eaeh p u p i l i s helped t o f a o e h i s problems and 
make p l a n s f o r t h e i r s o l u t i o n . Out of t h e t r a i n i n g and 
e x p e r i a n o e the i n d i v i d u a l gats In seating and solving his 
problems w h i l e i n s o h o o l , gu idance alias t o d e v e l o p i n him 
I n s i g h t i n t o t h e s o l u t i o n of h i s problems of l iving a s w e l l 
a s a c r e a t i v e i n i t i a t i v e wherehy he w i l l t h r o u g h o u t l i f e 
be able t© aeat &i*d s o l v e h i s own problems adequately,* 

The fu not ion of gu idance i s t o a id t h a p u p i l i n f i n d i n g 

facts, t o a s s i s t him in ana lyz ing t h e s e facts, and t o g u i d e 

him i n t o making t h e bes t p o s s i b l e d e a l s i o n . That l a , t h e 

^ L e s l i e L« Chisholm, Guiding Touth i n t h e Secondary 
School , p . % m ' J L 
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If 

t o t a l purpose of the guidance program i f toward aelf-guldanoe 

©a tfe® part of the individual student 10 tha t ha may know how 

to approach h i s problems in te l l igen t ly and to arr ive at a con-

clusion tha t ia sa t i s fy ing to him* Tha philosophy of a guid-

ance progress should f i t aaoh individual let® bettar l iving 

s i tua t ions . Tha po t en t i a l i t i e s of aaoh youth should be realized 

*fean ha i s f i t t e d into tha best s i tua t ion possible according 

to h is a b i l i t i a s and in t e re s t s . A sohool is on i t s way to am 

affeot iva guldanoe program *hen i t halps i t s atudants adjust 

to immediate aonditions, both in sohool and out, and guides 

tham in ehoosing sahool opportunities and in planning for tha 

fu tu re . Through guidanoa tha atudant should be halpad t o eon-

sidar what valuss of l i f e are lap or t ant , what things wi l l en-

dure in the world, and from these considerations t o help s t u -

dents develop a sa t i s fy ing philosophy of l i f e # 

Guidance oontribates t o t he growth of the individual 
by ©ranting a more sa t i s fy ing adjustment between what he 
needs and what he is taught • . . . guidance has tmr more 
to do than to contribute to the adjustment of youth to 
the conditions of employment. But few of tha varied re -
spons ib i l i t i e s of a t o t a l guidanoa program are so v i t a l ly 
important as "the process of assisting tha individual t o 
choose an occupation, prepare for i t , enter upon and pro-
grass in i t . w Z 

In order to stake an In te l l igent choice, a atudant must 

have at hand certain d e f i n i t e faota about ocoupat ions, the kind 

of work to be dona ia eaeh t the qual i f ica t ions for tha job, the 

possibi l i ty of gett ing a job in the occupation being considered, 

%award M, Bell , Matohlag. Youth and £oba, pp« 25» 



20 

tad the best place for securing tlie training that will be mmm*» 

sary to fit htm for the position, Stanley Brown made the 

following statement aliaost fifty yeers ago and it is still 

just as true today: 

The world wants workers, sea and women who can take 
the initiative in bringing things to pass, and it is 
willing to pay for saeh service; and so the need of a 
broader, more careful. laore helpful business training at 

• public expense is manifest*3 

In order to sake business training mm effective, care-

ful counseling must be provided* Young people of today are 

confronted by a bewildering variety of ooo&patlons* A youth 

«ust be prepared to do several things, to specialize in one 

field and to explore his points of strength* Any prograja of 

youth education should be developed in the light of capacities, 

interests, and adjustments to probable individual needs * In 

guidance the student learns about hia own capabilities and 

interests and also about the types of training and adult work 

opportunities that are available to him* 

Guidance is inherent in all education. In business 
education, the vocational phase of guidance is especially 
important, then young people seek information about vo-
cational opportunities, the business teacher jaust be able 
to base his counsel upon facts,* 

One of the jaost important concerns of youth is entrance 

% # Stanley Brown, "The Place of Commercial fork in the 
Sigh-School Course of study," Fourth yearbook of the National 
Society for the Scientific Study of Mucation, p. 13, 

%eajafflln H. Haya«» and Clyde w« Humphrey, Benearth 
Applied to .Smglaegs Muoetlon. p* 36# 
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into a vocation. It Is the duty of the ash©©! to provide in* 

formatIob that w i l l enable the student a to choose wl»«ly# 

Guidance Is not merely tlit giving &f advice teat the placing 

of a l l the facta before the student so that he, himself , can 

sake the f i n a l decis ion. The occupational counseling program 

should awaken vocational i n t e r e s t s , give information a boat 

occupations, and provide motivation f o r occupational e f f i c i e n c y . 

Williamson i n counseling .Adolescents makes the following 

«tat«nsat» 

Counseling i» that part of personnel work in which 
a counselor helps the c l ient t o marshal h i s own resources, 
the resouroes of on in s t i tu t ion and of the community, t o 
a s s i s t the c l i e n t to.achieve the opt imam ad jastment of 
which he i s capable 

Counseling, which may be termed a generalissed method of 

l i f e adJus t went s , orients the student in asking questions 

about himself and in finding answers to his questions# The 

f o i l caring statements give some of the qual i f i cat ions of a 

good counselor: 

Co ma e l or a need to develop the a b i l i t y t o react , 
not to surface manifestations alone, but to underlying, 
fee l ings and emotions, whIch usually control behavior.6 

The wise consultant asks morn questions than he an-
swers. He raises considerations that challenge thought, 
stimulate se l f -appra i sa l , develop an objective att i tude 
toward self--analysis f and encourage explorations into 
unfamiliar areas of experience*7 

5e. g . Williamson, counseling Moles cent a , p. 209. 

^Paul J. Brouwer, Student Personnel Services in General 
Education, p. 29. 

Walter Van Dyke Bingham, Apti tudes and Aptitude Testing, 
p. 12. 
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The Importance of the olassroom teacher l a the guid&noe 

program should not be underestimated. 

The r e l a t ionsh ip of the teaoher to the guidance pro-
gram may be considered In two ways* F i r s t , t he r e i s the 
very obvious connection with guidance which teachers have 
in systems where a l l instructor® or certain selected mm, 
are designated as guldence off icer®, each being responsi-
ble fo r a group of perhaps twenty or t h i r t y p u p i l s . Seo-
©ad, there is the connection with guidance which each 
teaoher has in her regular olassroom and extra-curriculum 
a c t i v i t i e s regardless of the system of guidance followed 
in the school.® 

The teaoher hat the best opportunity tft know and observe 

the student through da l ly contact and t o obtain repeated 

examples of h i s work and t o observe h is behavior. The b e t t e r 

the understanding of s tudents , the b e t t e r the guidance t h a t 

can be o f f e red . There i s something t h a t every student wants 

t o do t h a t can be promoted in connectio& with school l i f e , if 

teachers are a l e r t and resourcefu l enough t o s e i ze upon these 

oppor tun i t i es . The p re requ is i t e s of good teaching and good 

guidance are p rao t i ca l ly the same. Sach requi res a good under-

stand ing of the student and h i s background, an in te res t in the 

nature of youth, an understanding tha t every Individual has 

some degree of p o t e n t i a l i t y but t ha t i t i s somewhat d i f f e r e n t 

from tha t of any other indiv idual , and a wi l l ingness on the 

par t of the teaoher or counselor t o accept the student a< he 

i s and h i s needs as they are and work fo r happy and wholesome 

adjustments. 

The teaoher who is counseling i s the co-ordinator of a l l 

the mater ia l s , r a t i n g s , opinions, and observations t h a t are 
ia>Hr.ini)lWjHMt j :it- hm jwi i.uL-Tiiin.niiinfjtainujJtati.ri.i.xw r.mmijipiinicittijuwi iTimnmifti wntti' 

®Arthur 5. Twsxlur, Quid an ce in Public Secondary Seh ools , 
P. 311. — 
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available concerning each student. I t Is his task t o bring 

0Ll the available f ac t s together and, with the s tudent , in-

te rpre t the® in determining the best possible occupational 

choice. The counselor wi l l aid stud«nts in defining t h e i r 

purposes and w i l l set the stage fo r the emergenee of des i ra -

ble purposes. Be wil l di rect the students in planning proce-

dures for the a oh ieveaent of t h e i r purposes. That l a , the 

teaeher w i l l guide the learners in to experience, out of every-

day l iv ing , which s a t i s f y the selected purpose, which are 

continuous and in te rac t ive . The teaeher w i l l help students 

i s selecting experiences f i t t e d t o t h e i r a b i l i t i e s , needs, 

interests* and levels of maturity. 5?he teaeher w i l l aid 

students in discovering how to judge t h e i r own progress and 

encourage sslf-evaluation* 

Counseling means personal contact with the Individual. 

I t i s through t h i s personal contact that sons of the more 

basic causes of mladjustment and personality problem® oan 

be solved. There are several things t o be taken in to con-

siderat ion i f counseling is to be s f f e o t l v e . The student 

must be scware tha t he has a problem needing solut ion. The 

personal needs, i n t e re s t s , and a b i l i t i e s of the individual 

must be involved in h is problem# The bearing of these f a c -

tors on his problem must be explained and analyzed fo r the 

student. 

The one wh© i s counsel ii|f mmt be thoroughly famil iar 

with the school s i t ua t ion and f e e l at home in I t . He must be 
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able to lo t the students know that he desires to help th@a» 

aad, too, fa® must 1M successful in helping them. He must be 

a friend to them at a l l times so that the student® wi l l f ee l 

f r ee to coat® ana discuss tfaelr problea®, He must tot familiar 

with work opportunities aad h® must be able to comprehend 

permanent reoords. H® must to well-acquainted with, n i l kinds 

of standardized t e s t scores, but ha must have some doubt la 

h i t mind regarding th#s# scores, m occupational counsel lac 

program la essential ly a type of social service designed to 

help people dlsccvsr and prepare fo r the type of work they 

are most adapted by ab i l i t y mi incl inat ion t® perform. m» 

other purpose of oounsellog i s to help the student to evaluate 

vocational information and personal analysis and to understand 

the i r implications* The ic le of the vocational counselor ap-

pear# to be that of a nature guide who ten the t ruths and 

res t r ic t ions of s c i en t i f i c roostional psychology and business, 

who has been trained in the methods and techniques of indi -

vidual and vocational analysis and counseling, and who ass i s t s 

the student in the processes of vocational adjustment through 

& broader understanding of the society in which we l ive and 

nor® highly- developed s k i l l s and experiences. 

The pert that the individual business teacher plays in 

the progress of the guidance program is great . In the classes 

there is a splendid opportunity f o r the teaoher to guide and 

direct the students. Business teachers f ee l a responsibi l i ty 

that other teachers probably do not always f e e l , for they are 
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trying to qualify students to i i k s a l iv ing toy the pract ical 

application of what i s being taught. The student must la 

som manner be given a teowleigs of the business world. Then, 

in counseling the Individual student* the teacher attempts 

t o help the student analyse himself and discover the oppor-

tunity ies ©pes t© him. Probably tha t i s the reason counseling 

is considered the heart of the guidance program. The follow-

ing statement gives the reaction of Coderre: 

Hecognition, some years before world War I I , that 
the soc ia l , economic and personality factors which in-
fluenced occupational choice were dynamic and not s t a t i c 
emphasized the plat i tude that counseling was, in t r u th , 
the heart of guidance. I t was only in the interact ion 
between counselor and cl ient—the counseling si tuation— 
that the variety and nature of the factors impinging 
upon an immediate problem could be gauged.9 

The teaoher of business should grasp every opportunity 

to make guidance wore ef feot ive for the youth today. The 

teaoher of business, by talcing advantage of these opportuni-

t i e s , may ass i s t youth in making in te l l igent choices. 

Counseling, to be e f feo t ive , should be preoedcd by an 

individual diagnosis of apticudes, a b i l i t i e s , in t e res t s , and 

personality t r a i t s . Following the diagnosis, the teacher Is 

able to a s s i s t tb® student by Mans of the interview t o under-

stand end interpret the obtained data with re fe r ?nce to se-

le et ing an appropriate occupational goal, sine a i t i s gener-

al ly agreed that tbe backbone of a counsel ing program la an 

Individ ual cumulative record where the aoat important source 

of data fo r the record i s a well-organized t est Ing program, 

^Coderre, oju c l t . , p . 58, 
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I t is esaentlal th«t the counselor hit© re l i ab le and 

f u l data concerning the behavior oharaeteriat ica of the atu-

dent* Good tes ta aim to aval uat e a t t i t udes , behavior, ,ia» 

t e rea t s , and adjustments. They aim to diaoover the individual 

needs and aptitudes of youth* Tra i le r believes: 

Ideal ly, i t la desirable t o administer an academic 
aptitude t ea t ©very year end t o iseep a ousulatlv® reoord 
of growth la. general aptitude for school work Jaat aa one 
maintains a ouaulatlve reoord of the achievement of eaoh 
pup i l . 1 0 

Caapbell, in h i s thea i s , concluded that the t e s t s selected 

to oonstItute the bat te iyfor a sound high school tes t ing pro-

gram should be as follows: 

X. Interest t e s t s : 
A. The Radar Preference Reoord for grade twelve. 
B. The kralaard' Gooupat lonmX latar©at Inventory for 

grades a lasand eleven. 
I I . Ability t e s t a : 

A. The Anerloan council on Sduoatlon psychological 
H'iwllaf 1 oiPfor S i g - f i b o i l gfWing1 a '"'for grade nine. 

B. f i i jflHIiff Minnesota Paper yorat Board Teat for 
i r a i « n r » and twelve. " ™* 

C. The Teat of Clerical Competence for grade eleven. 
I I I . Tests of pe rsonal qual i t ies and ad J uat meats i 

A. The Washburne Social Adjustmettt inventory fo r 
gradM',J,tiIW™«S,nil,eI®f®n# 

B. The Ad ju at meat lav sntory for grades nine and eleven. 
0. The Vineland ¥o®Iai''Maturity Scale f o r grade twelve. 
D. The feallf:ftrlli" f e a t of Faraonl l f t f for grades nine 

sws3Tirs« 
S, The Bernreuter Personality Inventory for grade tan, 

IV. Reading f a a f l ^ ^ ; ' 
A. The I&m Silent Beading f e a t fo r grades nine and 

eleven. 
? . Acadaffile achievement t e a t s : 

A» The Iowa Content Mx&mtmtIon f o r grade twelve. 
B. The ioMa-ftarry '̂ .IgfaT' Boh ool 'Achiwamt Test for 

grades nine and eleven. 
? I . Specific subject achievement t e a t s : 

A. To b® selected by the separate department# of the 
school for each seaeater .* 1 

i 0 Tra* le r , og. a i t . . p. 142. 
i^Csapbell, ©j». o l t . . pp. 61-62, 
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The teacher of business might Is® able t o ©boos® from the 

follow lng lift t h e t e s t a that would f i t the needs of the pa r -

t i c u l a r high school : 

1 • The Minnesota Glerloal *£e»t. 

2 . Detroi t C l e r i c a l Aptitude Ixa j t l a a t l oa . 

3. Minnesota Bate of Manipulation **8t . 

4* Kinney Test fo r Commercial A r l t h a e t l o . 

5* Black stone Typewriting Tea t . 

Teaoher -eout je lors can Bake a very important con t r ibu -

t i o n t o t h e t e s t i n g prcgraa of the school through c r i t i c a l l y 

evaluat ing the t e a t s used. Anyone who i s giving t e a t s should 

always take the t i n e to sake explanations and show sa spies t o 

those stud ants who a r e not f a m i l i a r with t he t e s t s . This 

w i l l p lace s tudents in a ouch b e t t e r pos i t i on t o show t h e i r 

r ea l a b i l i t y when t h e t e a t s a r e given. The teacher should 

a l s o exp la in the r e s u l t s t o the s t uden t s . 

The cumulative reoord card should be a v e r i t a b l e a ins 

of information about t h e individual f o r use i n counsel ing. 

I t i s not impossible t o operate a good school wi th -
out reoords , but the mm school oust be a b e t t e r one i f 
i t employs recording techniques tha t a re a par t of t e s t ed 
educat ional p r a c t i c e . In mm% schools , adequate reoords 
evolve with the school . • . . The ounulatlve reoord has 
two g r e a t advantages over any temporary and s p e c i f i c 
r ecord . I t f u rn i shes the raw da ta of a contemporary 
cross s ec t i on of each you th ' s s t a t u s , and i t provides 
some elements of t h e condit ions and Incidents of previous 
years tha t may throw l i g h t upon the present s t a t u s . Too 
said ©a a re t hese advantage* exp lo i t 

1 2 P h i l i p W. I . cor , C. Duff , and If. MoNaaara, Basic 
Pr inc ip les of Guidance, pp. 149-151. 
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The ouawlative reoord should serve to pro*ote the sympa-

t h e t i c understanding of the student as aft individual. Good, 

counseling Is dependent upon adequate and accurate Sat® tha t 

have been kept in a systematic and oont inuous aanner. The 

eumulative reoord should record 90eial adjustment, personal i ty , 

mental and ©motional f a c t o r s , a c t i v i t i e s and in t e re s t s , ae-

t®jipllsh«iittsf experiences, and plans. 

Step Two: Providing Opportunit ies for the Student 
to Secure the Training Needed 

fo r the Chosen Occupation 

The student whose goal is choosing h i s occupational f i e ld 

needs to find out his in t e res t s and a b i l i t i e s and se lec t h is 

occupation or profession to meet his needs. In order to reach 

tha t goal , he aust design a route of learning experiences* 

Inch student should he given assistance in t ry ing to think 

store d e a r l y about the goals he is seeking, In t rying to r e -

move the d i f f i c u l t i e s that in te r fe re with his success, and 

in planning learning experiences through which i t w i l l be 

possible fo r bin to achieve these goals . Be should be given 

cer ta in d e f i n i t e f ac t s about occupations, the types of work 

t o be done in each, the qual i f ica t ions for the Job, the pos-

s i b i l i t y of securing a job in the occupation he is consider-

ing, and the type of t raining necessary to f i t him f o r the 

job. Srickson l i s t s the following as being included in coun-

sel lug i 

1. Gathering data about the counselee. 
2 . Conferring with other persons about the counselee. 
3. Interviewing, 
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4* Sir lag, scoring, and interpret ing t e s t s . 
5# Atteaptlng t© locate helpful lnforaat ioa and r e f e r r a l 

souroes. 
6. Checking oases with ethers to compare notes, evaluate . 

counseling process. 
7. Following up and evaluating help given* . _ 

B. Writing up case report or recording r e s u l t s * 4 3 

The kind of oouneeling t o be given depends upon the kind 

of aooial order in which the students are expected t o l i v e . 

Maxima growth can be realized only in a democratic society 

where opportunities are provided for sharing ooamon ideas with 

a l l people* If ^axiaaa growth Is desired, then di rect ion t o -

ward the democratic way of l i f e auet be provided, counseling 

may have a greet influence in the devA ©jaunt of denocrattlc 

personal i t ies* I t seeks to put students on the i r own with a 

minimum of coercive direot lon. I t counts on learning through 

experience and i t takes responsbl l l ty fo r asking learning 

more ef fec t ive* Bxperience and assurance contribute to s k i l l 

and coordination as well m to readiness for mere challenging 

experiences. 
vocational guidance does not attempt t o sa&kt abnormal 

persons normal. Of course, sueh a thing eaa happen l a 
the tooational counsellng process, and the counselor 's 
services aay even be prescribed by a e l i a lo ian working 
toward t h i s goal* the task of vocational guidance, hew-
ever* i s to help norraal persons* This Job r e s t s upon the 
"pursuit of happiness" clause In the Declaration of 
Iadepeudente* It is a developoent of the American p r iv i -
lege to diopsa a vocation for i t s service or happiness 
potential***' 

since one of the major l i f e a c t i v i t i e s of most people is 

^ C l i f f o r d I . Srlckson, a Praotloal Handbook for School 
Counselors* pp. 49-50* ~ 

**Hoy Cochrane, Mfhe'Competent Vocational Counselor." 
, XXVIII (November, 1949), 118-120* 



30 

a vocational ea r ss r* tfa® toipertaaoe of a s u i t a b l e ehoiea i t 

aocapted as a strong point In favor of guldensa. Gtddanoa 

i® oonsli lsrsi a process of helping s tudents t o help them-

ss lves through & b e t t e r understanding of themsslves and of 

the condi t ions which thsy ara t o nes t . 

I n t e r l i n e s t a t s s t h a t ths businsss teacher oan make t h s 

vocat ional guid alios program mors a f f s o t IT a byi 

1 . Providing information about Job oppor tuni t las and Job 
re%u l r ®®wt a» 

2 , Assis t ing In ths administrat ion of the general guidanos 
and oounssi 1% plan* 

3. Send noting placement and follew-ap a s t l v i t las* 
4 , Providing e f f e o t l v e classroom ins t ruc t ion and other 

s tudsnt contacts * 
5* Establ ishing business contacts acd businsss r s l a t l o f t -

sh ips . 
6. #evielog the business curriculum whsn nseesesry. 
7. Sponsoring ex t racur r i cu la r a c t i v i t i e s , p a r t i c u l a r l y 

©f a businsss na ture . ? ' 

The s tudsnt should be guided in following these s t eps 

in making h is vooat ional plan: 

1 , Be gains some vocat ional Information during f i r s t few 
< 4 T i i f i »\m 

years• 
2 . Hs gains an overview of en t i r e world of work. 
3* Be learns about hlmaslf • 
4* He gathers information about several appropriate Jobs 

or Job f ami l i e s , 
5 . He s e l e c t s a few Jobs fo r In tens ive study. 
6. Hs s s l s o t s one or two Jobs f o r study and as a basis 

fo r ge t t ing spso l f i e t r a i n i n g , 
? . 1# l«avm about Job get t ing,and Job succeeding devises* 
8 . Hs ao t iva t s s h i s planning.1® 

Ths Inclusion of s tud ies rsgardlng occupation Information 

in the curriculum i s a recent noteworthy development. Thess 

a c t i v i t i e s are usual ly supplemented by v i s i t a t i o n to business 

G. Fnter l ine* Trends of Thought in Businsss 
Education, p. 25. 

^ E r i c k s o n , ©ju o l t . . p. 71. 
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houses 1® the oosuaunlty and by work experience. I t oust be 

reoognixed tha t these ac t i v i t i e s do not in thsas elves provide 

the ©ss«mtial elements of vocational guidfinos but they am 

of splstidli supplementary value* 

S€fe®@la ,®ty us® co-currieul®r a c t i v i t i e s to round out 

and in tens i fy the in teres ts of s tudents , to give thea ex-

periences in doing things together , to develop a t t i tudes and 

ideals , and to teaoh oooperation. Organizations wi l l help 

students get the sa t l s fao t ions and develop the s k i l l s whloh 

they w i l l n#@d when, as nan and woa®n# th#y ®ss i» responsi-

b i l i t i e s in churches, in clubs, In business f i r s t s , and la 

famil ies . 

Clubs help s a t i s f y the youth *s basio need for a sense 

of personal worth, for seeur l ty , aod f o r a t tent ion and ap-

proval . Clubs provide a safetlag **>* th# soelal development 

of atuideflts* Youth need t o learn to l i ve atteeess fu l l y t o -

gether . All the a c t i v I t l e s of the school should pronote this* 

Clubs in whioh youth plan and work and play together under 

the sponsorship of an understanding adult are laborator ies 

in social l iving* Clubc *14 in building dest reble a t t i t udes , 

idea l s , and sense of values; they explore, develop, and deepen 

students* in t e re s t s and aptitudes* students my be able to 

find through oo-ourrioular a o t i v l t i s s t h e i r In teres ts end 

t a l e n t s j they stay discover the occupations for which they 

wish to prepare through nesbershlp in a school olub. Students 

tend to lose t h e i r self-oonsoiousness in act ive olub p a r t i o i -

pation. %ay of them develop las t ing vooational In teres ts 
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through tb« types of ac t i v i t i e s offered to olub work. 

Step Three: Aid log the Student in Fu l f i l l ing 
His Occupat ionel Desires Through 

the Placsnent Service 

An occupat ional counsel ing program is not oo&plete with-

out an organiz ed plan for placement. The complexity of ia-

duatiy, business, end professional l i f e , and the limited op* 

port unit ies of youth for exploration make i t necessary to es-

tabl ish organized procedures under skil led supervision to as-

s i s t youth in suit oh lag their eapabilit ies and in teres ts t o 

jobs, and to help the* sake sa t is faotory ad justiaents to these 

Jobs in order to make progress. Placement, which, ia con-

sidered a process, rather than an event tha t happens at a par-

t i c u l a r t i n e , is now generally accepted as one important phase 

of the complete counseling service. : 

Chisholm gives the following l i s t as indicating the na-

ture and scope of the placement service: 

1..Keep or have ready access t o a complete se t of the in-
dividual*® guidance record. 

2. Sometimes supervise and at other times co-operate in 
planning an# carrying on v i s i t s to industry. 

3* Co-operate appropriately with legitimate community 
agencies o p n s m r t wltls. placement ©f former students. 

4. Maintain a ' re la t ionsh ip with parents that is conducive 
t o the most e f f i c i en t placement service* 

5» .Counsel pupils on pro hies® --pertaining t© securing and 
making progress in the i r chosen vocations. 

6. Maintain close co-ope rat 5.on with business and industry 
interested In the employment of youth. 

7. Carry on the placement service of the school in such a 
way that i t ia equally available to a l l youth who do „ 
not continue tha i r f e r i a l education beyond high sofa©#!. 

$« Supervise the part of the follow-up studies of former 
students that pertain to the placement service. 

9. Counsel with o f f i c i a l s who are responsible for the vo-
cational guidance and training of youth concerning 
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pr obi ana tha t are of mutual oonoern, such as those 
revealed through the experience of the placement serv-
i ce , the follow-up study of former s tudents , and oc-
cupational trefids. 

10. p a r t i o i p a t a in decisions concerning the issuing of 
work c e r t i f i c a t e s . 

11. Pa r t i c ipa t e in the pub l ic - re la t ions or a o c i a l - i n t e r -
pre ta t iona program of the schoo l .* ' 

To obtain the maximum r e e u l t s , business education and 

business ahoald supplement each other whenever pos s ib l e . 

Thus the business t eacher , looking to a b e t t e r cooperation 

between t h e business community and the school , haa aft oppor-

tuni ty* as well as a r e s p o n s i b i l i t y , t o take the i n i t i a t i v e 

in seeking to aerre i n the ro le of a eo-wrdinat «r. The vo-

cational counselor has the r e spons ib i l i t y f o r coord inating 

the achool purposes and a c t i v i t i e s with the socia l and economic 

l i f e of the community, A ooMBunity a c t i v i t y can have a r e -

a l i t y and a grea t chal lenge, cooperative a c t i v i t i e s f o r com-

munity improvement are p o s s i b i l i t i e s f o r the business teacher 

to use in developing the occupational eounaeling program. 

The placement service is an attempt to channel youth*a en-

erg lea with youth 'a ln te rea ta in fu r the r ing the general wel-

f a r e . 

Tfeere la evidence to show that work experience of a very 

valuable kind can be given in school i f teaching mater ia ls 

and methods of learning by doinc are made a par t of i n s t ruc -

t i o n are re present at ive of business methods in the com-

munity. When s a t i s f a c t o r y community r e l a t l o n s h l p i s once 

17Chlsholm, og. ©it.* pp. 2SS-2S9. 
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achieved, i t can b® oarrled over Into guidance practices 

that wi l l Insure a relationship that Is permanent and con-

tinuous. Differences in coraRunities mat be understood If 

seh ool-coomunity relatione are t o be successful and if 

gohool-oonaunitj projeots are to be valuable to the student« 

The wor&er mast leans hew to it&l with hie #»pl©y#r» 
He wmt have the "social competence* required to get on 
harmoniously with his fellow workers, hie super lore, and 
his subordinates. Learning how to sake a living through 
the adjustment of one's ab i l i t i e s to occupational require-
asixts is a v i ta l ly important thing, but i t wi l l be well 
to continue to real ize that i t is only a part of learning 
how to l i v e . 1 8 

One of the best public relat ions Jobs that ©an be done • 

by any s oh ool i s that of sat isfaotory job placement fo r i t 

brings direct happiness and sa t i s fac t ion to student and em-

ployer! and indirect happiness and sa t i s faot ion to teacher-

counselor and parent. 

Step Four i Helping the Student Secure the 
Utacst Sat isfact ion froa His job 

Through the Follow-up Service 

The follow-up In the occupational counseling program wil l 

involve helping former students to Improve the i r oeoupational 

s k i l l s , to deserve promotions, and to visualize steps toward 

advancement. Blngha® aakas the following statensnt: "Youth 

mm a perverse way of continuing their existence a f t e r tfiey 

leave the i r classrooms behind theau*19 The follow-up service 

aay be used to assis t the Individual to improve his re la t ion-

ship to his job, his employer, and his fellow workers. It 

^Bingham, oju c l t . , pp. 36~37« 
1 9 Ib id . , p. 28. 
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wil l help him adjust to the many di f f iou l t i e s encountered in 

making the change from aohool to work. 

The counseling program ahould be built in to the l i f e 

and work of tha sohool and the community. Wary ef for t ahould 

be made to integrate this program with a l l of tha other ac-

t i v i t i e s of tha a oh ool and community. Tha school ahoald ba 

constant If adapting praotioaa to f i t i t a needs* Kach naw 

step must ba conceived in terms of tha aohool and the com-

jnunity • Counseling ahoald ba a coordination of a l l tha 

agtnoies t M r®sources in dealing with student mr&blema* S&ch 

individual has certain possibili t ies« It la tha duty of tha 

aohool m£ the ooomunity to see that each student' develops 

thaaa poaaibili t laa to tha fu l l e s t extent'* 

Yooational counseling is a responsibility of the whole 

community, fo r i t is a problem of youth, parents, teachers, 

employers, and employees. The school is the icay agency, for 

a cat of the ac t iv i t ies involved in providing vocational coun-

seling services are essentially school ac t iv i t i ea . 

After the student haa selected his occupation and 
has received the training for i t , the school should en-
deavor to help him during the tiylng period of adjustment 
to the business world, * . * Follow-up studies of grad-
uates and dropouts era so areas of informat ion that may 
be used in guidance and placement.20 

20 Haynes and Huagphrey, ©£. c i t . , p. 37. 
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APPLICATION 0? CRITERIA TO TSS PROPOSED STSfPS 

The purpose of t h i s chap te r la t o make a o r i t i e a l ana ly -

sis of t h e s t e p s proposed in Chapter I I I w i th t he c r i t e r i a 

se t up In Chapter I I . 

The o r i t e r l a se t up l a Chapter I I emphasize t h e needs of 

as ooeupations! c o u n s e l i n g program as a phase ©f business 

t e ach ing . If t he s t e p s proposed f u l f i l l the need* as s t a t e d 

l a t h e o r l t e r i a , then t h e s t e p s w i l l be considered sound. 

C r l t l o a l Analysis of Step One 

C r i t e r i a based on democratlo p r i n c i p l e s . - - T h e o r l t e r i a 

based on democratic p r l n o l p l e s t ha t were se t up i n Chaj f te r I I 

emphasise t h e needs of t h e ind iv idua l In a democratic s o c i e t y . 

The youth in our high schools need he lp In d i scover ing t h e i r 

i n t e r e s t s , a p t l t u d e a , and a b i l i t i e s in order t h a t they aay 

l a y the fcsunaation f o r a jsaxlaua r e a l i s a t i o n of t h e i r p o t e n t i -

a l i t i e s , The occupat ional counsel lag program can he lp the 

s tudent discw@r his i n t e r e s t s , apt i tudes, and a b i l i t i e s 

through m k i m provis ions f o r t h e r i c h e s t pos s ib l e experience 

In democrat ic l i v i n g by providing opportunit ies f o r s o c i a l 

p a r t i c i p a t i o n i n groups and by giving h l a an opportuni ty t o 

share in and eva lua te exper iences . The s tudent should b» 

aided i n deve lop ing h i s a b i l i t y to recogn ize h i s needs* t® 

se l ec t h i s needs i n t e l l i g e n t l y , awl t o make h i s oholoes wise ly . 
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Opportunity should be provided the student t o us# a va r i e ty 

of resources In exploring and se lec t ing h i s occupation, The 

taaohar ahoaid fe@ able t o aid h i » in f inding he lp fu l reading 

materlal , both in the business department and in the school 

l i b r a r y , and in making an evaluation of tha m a t e r i a l . Tha 

student should be given opportuni t ies t o discuss with others 

the f a c t s concerning the occupation he i s planning t o ohoose. 

*hla my be accoapliahed through c lass d iscuss ions , d u b pro-

grams, and assembly programs. 

Cr i t e r i a based on psychological pr inc ip les*—If the s t u -

dent has a goal of choosing h i s occupational f i e l d , ha should 
* 

be guided in f inding h i s a b i l i t i e s and i n t e r e s t s in vocat ions . 

The student should be aided in thinking aore c l e a r l y about tha 

goals fe® has in a l a d , in overcoming the d i f f i c u l t i e s he aajr 

have in reaching tha goals , and In planning the rout® t o reach 

these goals# Ha should be made t o r e a l i z e t h a t ha must analyze 

h i s own problem, tha t hie problem i s an individual one, and 

t h a t he i s the one who w i l l p r o f i t by reaching his goal . Da 

order t o achieve a des i rab le goal he oust r e a l i z e the nee ass I t y 

of s e l ec t l c^ and weighli^g; evidence with an open mind. He may 

p r o f i t from experiences of others, but he w i l l not be able t o 

follow in t h e i r exaot s t e p s . He must reaoh h i s own conclusions 

and seoure h i s own answers t o tha questions t h a t a r i se* Th. 

occupational counseling program can be a means whereby the 

business teacher oen aid the student in accomplishing the 

neada mentioned above# 

I Pi 
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Occupational counseling places emphasis on tha worth of 

tli® individual as a human bnlng* Tt has fa i th in the poten-

t i a l i t iea and reap act for the personal i ty of th# indiv idual . 

It attempts to f i t each indiv idual into bet ter l i v ing a i tua-

t l o n s , whan th ia ha a been accomplished , tha p o t e n t i a l i t i e s 

of each individual ahould hava baan real ized. Oooupational 

counsel ing ahould place before the student a l l tha faota that 

ha needs in order t o understand thoroughly hia intaraata and 

afc&it i s s ao that h«, h imse l f , can mk® a wise dec is ion . Hia 

a b i l i t y to ask. questions about h ia se l f and to learn aethoda 

of finding avidanoa that w i l l halp him answer hia questiona 

s a t i s f a c t o r i l y should be deval©pad t© a graat extent l a tha 

oooupat ional counseling progra*. 

Tha method of counseling ahould bo ad apt ad t o tha indi-

v idual i ty of tha student who ia being counseled. Counaa}ia« 

ia a vary personal a f f a i r f o r thara mmt ba intaraotion ba-

tman the couna al or and the atudant. It involvaa paraonal 

contact with the a tod ant and adds the personal touch to tha 

suidanoa progra*. 

In the occupational counael ing program the atudant is 

encouraged t o think, to analyze hia problems, t o for«ulata a 

sa t i s fy ing philosophy of U f a . Ba ia encouraged t o find out 

a l l the facta concerning tha occupation that ha i s planning 

t o fo l low. Occupational counseling attempts t o aid tha s t u -

dent in a oh laving tha optimum ad jus toast t o occupational l i f e 

of which he i s capable. Since the choice of a vocation naana 
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id much t o an individual^ success and happiness in l i f e , oc-

cupational counseling should be highly regarded as a phase of 

bus iness teaching. the teacher of business should take advan-

tag® of the opport unit las to help the student plan a success-

ful career and l i f e . *hen the student is given an opportunity 

t o learn about his own capabillt ies and Interests and also 

about the types cf t r a in ing and adult work opportunities that 

are available to hi®, he should than be able t o choose wisely 

the oooupation which fee wishes to follow. The business teacher 

can help the student t o evaluate tola vocational asse t s and 

l i a b i l i t i e s by the following means*. 

1# To review his occupational experience thoughtfully. 
2. To examine his education and training cr i t i ca l ly . 
3. To consider his aptitudes and ab i l i t i e s intel l igently , 
if. To discover certain f ield a of work to which he is par-

ticularly adapted. 
5, To discover some of the reasons that have prevented 

fela from gaining greater success in any vocational f ie ld 
In which he has accumulated experience.1 

Coderre mates a the following explanation: 

£lnce no two individuals are identical In natural en-
dowment or in environmental conditions, Individual con-
sideration i s a necessi ty. This s t s t e w n t recognizes that 
the individual i s neither so different fro* every other 
person that there i s only one best job for him nor is h® 
a fixed qyant ity. Actually, he i s car able of adjust ing 
himself to a variety of situations.* 

Criteria based on sociological principles.- -The student 

should be aided in becoming acquainted with the community of 

which he i s a part, i t s conditions, and its problems. Through 

a thorough analysis of the community he wi l l bo able to choose ' 

^Bingham, 0£. o l t . , p. 25. 
20oderre, 0£. o l t . , p. 75* 
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mora wisely the occupation which he is t o follow# The s t u -

dent mast develop the habit of considering the background of 

the problem be log solved. This w i l l be a vary important fao-

t o r in t he exploration m i aeleot ion of hie occupation. 

Cr i t e r i a based ©a guidance principles«»-T&s student should 

find cut the necessary s k i l l s and kawledgest needed in various 

occupations t h a t he is considering, and he should be able to 

analyze h i s own qua l i f i ca t ions l a suoh a o»after t ha t he w i l l 

be able t o f i t h is qualif ioat ions to an occupation tha t w i l l 

be s a t i s fy ing to him. The school should provide an oppor-

tunity fo r the student t o explore and t r y out h i s In t e r e s t s 

and a b i l i t i e s in the f i e l d of business education in units of 

exploratory experiences. The school should give the student 

aa opportunity t o secure useful inforaat ion about business oc-

cupations , enco iragement in se lec t ing an occupation, and help 

in discovering and appreciat ing the soc ia l s ignif icance of the 

d i f f e r e n t business occupations. The student should be aided 

in f inding and using f a c t s upon which mature Judgment in the 

solut ion of h i s problem should be based. %@ te s t i ng pro-

gram is very .significant in aiding the student in exploring 

and se lec t ing an occupation, 

Coderre bel ieves: "The widely-disparate motivations 

which incline s tudents t o various occupations indicate tha t 

the school counselor must be ready t o accept and dial with 

Many d i f f e r e n t kinds of pupil problems which have t h e i r in-

cept ion in the choosing of occupational g o a l s . G r e e t 

Ib id . , p. 14* 
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v e r s a t i l i t y is dsaanded in such. work and it i s necessary tha t 

those teachers doling t h i s type of counseling should have ex-

t ens ive t r a lning • 

I t i s agreed t ha t tit® teaoher who i s counseling mist hare 

r e l i ab l e and meaningful data concerning the s tudents . Good 

t e s t a oan be vary valuable in obtaining information concerning 

the a t t i tudes , behavior. I n t e r e s t s , and a b i l i t ies of s tudents . 

Cod e r r e States tha t t e s t s should be applied with s t r l o t caution 

but that i under ce r t a in condit ions, they cons t i tu te a valuable 

supplemental technique of vocational guidance.4 

Cr i t i ca l Analysis of Step Two 

Cr i t e r i a based on democratic principles.—The student 

should fee aided in building qua l i t i e s of s e l f - a v a l nation,, s e l f -

d i r ec t ion , and s e l f - c o n t r o l through cooperative democratic in-

t e r ac t i on . These are necessary qua l i f i ca t ions of any success-

f u l person. 

Cr i te r ia based on psychological p r inc ip l e s . —The goals 

tha t have been chosen by the individual should be accepted as 

the source of driving power fo r development, f h s student 

should be provided motivation tha t w i l l create a desire in hint 

t o u t i l i z e h is asse ts in order t o broaden his t r a in ing experi-

ences and to make every experience more meaningful t o h l a . 

Learning a c t i v i t i e s should be provided that promote the a t t a in -

ment of a wide range of general object ives of growth. The stu-

dent sunt b® aided in becoming a well-rounded persona l i ty . 

4 lb i d . , p . 14. 
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Crl ter ia based on soeloleigloal principles.—The student 

should be given training in the o r i t i oa l analysis of the fac -

tor# that influence and ditarsine h i s way of l i f e . The type 

of t ra ining given the student in choosing h i s way of l i f e 

wil l great ly determine his eaccess in the business world. The 

school should make i t possible for the student to get ®af» 

f ioient business information and a degree of profioieney in 

the use of one ®r more ©f the business sk i l l s t© enable hi» 

to prtpar# for a beginning poaition in a s tore £r an of f ice , 

with a niniBum of addit ional preparation a f t e r he leaves high 

sohool. 

Cri ter ia based on guidance pr inciples . —Students can be 

given excellent t ra ining in developing qual i t ies basic in good 

huaan re l a t ions--getting along with people, working in harmony 

with others. Personality rat ing scales , i f used properly, can 

be of weh. value t o both the student and the teacher . After 

evaluating a s tudent 's a b i l i t y , the teacher should acquaint 

the student with the appraisal because a l l people like to knew 

where they stand; they l ike to knew where they are going and 

how attob progress they ar® making toward t h e i r goals. I t i s 

easy to aeaaure growth in the area of sk i l l s but i t i s not such 

an easy task t o t a l k t o students individually about the i r 

shortcoMlnga. 

Cri t ica l Analysis of Step Three 

Criteria based on democratic pr inciples . —Ths student 

should be provided, through the occupational counseling program, 
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the richest possible exp aria nee i s democratic 1 lying by pro-

viding means of aeb laving a desired adjustment. The student 

should be increased with his indebtedness to others in order 

to stimulate hl» to aake his own contribution to society. 

Then he should be aided in finding a place for fciaaelf in the 

economic system of whioh he Is a pert. The individual needs 

aid beyond the point of vocational oholce. The complexity 

of Industry and business oakes it neoeasary t © establish orga-

nized procedure a under skilled supervision to assist youth in 

matching their capabilities and Interests to jobs» and to help 

them ante satisfactory adjustments to these jobs. chlshoX® 

suggests that the placement service of the school be available 

to a l l youth who do not ccntinue their foraal education be-

yond high school.* cod errs states: 

Provision of guidance assistance beyond the point of 
vocational choice i s a necessary step in substantiating 
worthy occupational goals* Since vocational choice has 
meaning only when i t culslnates in Job entry and adequate 
adjustment to that job, it would seen that vocational 
guidance has a further responsibility In providing a con-
tinuous service to those people who need aid in redefining 
their career goals. 

Criteria based on psychological principles. —The goals 

of the Individ ual should to accepted as ends worthy of achieve> 

sent. The individual should be aided in keeping these goals 

In mind in order that he aay continually progress toward the 

realisation of his goals. Too, the Individual should be aided 

^Chisholm, op. clt»§ p. 28®. 

^Coderre, oj>. c l t . , p. 13# 
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III overcoming d i f f i c u l t i e s wh leh he nay enoouater la attempt-

ing to resXize fait goaXa* 

c r i t e r i a based m loal principles* --fhreugli the 

plaoeaant servloe of the occupational eounseXing program the 

student should be given the opportunity to do things involv-

lag the f e l t sense of sotted at ianadiate aaanlag. His Xife 

shouXd be broadened and earl oh ad by finding a pXaoe for hi»-

g«Xf In «ir ee®it<«i@ syat@«, 

Orltgria based on fialdanoa pr lno lpXes«—3xoellent work 

experience progress o«n be worked out through the placement 

service. Tha teacher must feav» cent acta with pXaoes of busi-

ness la the eomnalty end *ist have the ooaplate oooper&tloa 

of aXX the civic aad buslcess orgsalaatloas ©f the oowsuaity 

in order to develop a worthwhile work 4*?erl«aoe program. 

Cera most ba exercised la equating individual outcomes of work 

experience programs, whioh aarva t o acquaint students with Job 

requirements* with the daiaands of ultimate occupational choice* 

CrltloaX analysis of Step Four 

Criteria based on de-aee ra t io principles »—3xpcrle noes 

shouXd ba provided that afford wholesone sa t is faot lon to tha 

IndividuaX. Integration In the oooupatlonal eouasaXing pro-

gram ahouXd ba faoiXltated through axparlenoea in democratic 

living* Through tha follow-up sarvioe tha Individual shouXd 

ba provided experlenees that are unified through evolving pur-

poses of the individual, AS tha IndividuaX progresses in his 

oooupat ion, ha shouXd ba better able to develop oraatlva 
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ability 1b reconstructing past experiences la the light of the 

present experience. Too, the follow-up service tfeiuli have as 

It a purpose the finding out if the student ia obtaining satis-

faction from hia work. fh@ follow-up aarvia® may also aid th® 

Individual in developing the ability to meat the daaianda placed 

upon hia by outside agencies. 

Criteria baaed on psychological prinolplea»—There la 

nothing static about business and U f a . I'he individual suet 

ba able to adapt t© the constant ohanga that ia ooourrlng at 

all times. nThe affective counselor ia one who halpa the atu-

daat to want to utilise his assets ia ways vfeioh will ylald 

success and satisfaction."? 

The school has a definite r-asponslbillty toward former 
atudanta not only until they aeoure sraployment but also 
ant 11 they are au aces a fully loo at ad In the type of work 
moat la harmony with their talent a and their preparation. 
In addition, the aahool should ba interested equally as 
m o h in their cAJatta*«b« to jJt* other ta®aa<ta" ©f normal 
living as it la in plaoaaait.® 

Criteria baaed on sociological prinolplea.—The follcw-up 

aarvioa oan serve aa a oheck to determine whether or not the 

individual la assuming social and business responsibilities, 

efficiently, Chlsholm says "The sohool should know regularly 

what its former atudanta are doing and hew wall they a w play-

ing a normal part J»#riean lif j."? 

Criteria baaed on guidanoa principles* — T h e student*s rate 

of progrsas in his work will serve* to a oertaln extent, to 

^Williamson, 0|>. olt.. p. 288. 

8Chishol*> 0£. olt.. p. 290. 

9Ibid,, p. 291. 
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evaluate liis t ra in ing , f l i t follow-up §<trvic® should a t t e s t 

to d i sower i f the stud eat needs forth*? aid i a adjustneiit» 

It should also point out the ab i l i t y of the individual t o 

deal with emotioaal protol«s» The follow-up servio* should 

ass i s t the student to oak* continuous progress toward h i s l i f e 

goals. 



CHAPTER Y 

SmafAHT, OOITCLUSIONS, AND BICQJJfffMTIOlS 

SaJWKry 

la t h i s atuOf tha ptwpe®# wag t© 4« t t i» i f t a t h a a tapa la 

• pr*gir»* of ©seiipatiesal ooaasaXifig as a pfaaaa «r fensi-

aasa ta&ahiag. Af ta* amah rassaroh f rom rankings ©a f i n d l ags , 

op ia ioaa , auggaat ioaa, m € obaarra t ioaa from a tudlaa in tha 

prlncipXaa of damooraay, payahoXcgy, aoolology, and tha ganara l 

p r ino ip l aa of guidance, oa r t a in o r i t a r i a ware developed f o r de -

termining i f the atapa wara aouad. 

j j i a aa ly s i a of the a tapa was made and %h®m s t aps wara 

o r l t l o a l l y evaluated by tha o r i t a r i a . 

Conoluaiona 

The fo l lowing oonoluaiona wara reaebed through a a e r a f u l 

s tudy of tha s t a p s sa l aa t ad end evaluated by tha a r t t a r l a . de~ 

valopad• 

X* Tha 'gaidaao* program ana b# made more a f f e o t i v e by m -

ooaupat l oca l ®©t»f»eilag program l a the bwti iasa depart n e a t , 

Z» An occupational ooaaaallog program aa a phaaa of buai* 

naaa t each ing oaa provide aaa la t anea t o tha a tudaota in f i n d lag 

®ut t h e i r l a t e r e s t a and ab iXi t i aa and tha opport uni t lea t h a t 

a re ©pan t o them. 

3. Tha na ture and aeopt ©f tha pi&©f»eat tiervie# a^fca t h i s 

47 
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service Invaluable in an occupational counseling program as 

a phase of business teaching. 

4« The follow-up service can aid the individual in se* 

caring the utmost sat is fact ion from his Job. 

5. A thorough testing and record-keeping system wi l l aid 

v i t a l i t y end meaning to the occupational counseling prograaw 

6. Mded inter eat can be created in the occupational coun-

sel ins program through oo-ourricular ac t iv i t i e s in the business 

department, 

7. The individual can be assisted in thsj exploration and 

saltation of an occupation through the occupational counseling 

program. 

g. Opportunity can be provided in the occupational coun-

seling progrera for the individual to secure the training needed 

to develop the necessary s k i l l s and habits for his chosen oc-

cupation. 

Bteeamftftatl ens 

Is view of the steps studied and evaluated by the c r i -

t er ia developed* the following reeesmefidations seem plaus ib le : 

1. The occupational counseling program should be made « 

v i t a l phase of business teaching and should make the guidance 

prog ran of the entire school a ore e f fec t ive . 

2. Youth should be given assistance in the exploration 

and se lec t ion of m occupation through the occupational coun-

seling program. 

3. The placement service should a s s i s t youth in matching 
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their capabilities aafi interests to jobs and la helplag 

th«A make satisfactory adjustment to these jobs* 

4« The follow-up aervioe should aid the Individual In 

securing the utmost satisfaction from his job* 

5» A thorough syatem of testing aad record-keeping should 

be a part of the occupational counseling program that is 

carried oil la the business department* 

6» Go-currlcular activities should be included In the 

occupational counseling program in order to develop interest 

and provide meaning* 

7, Bvery possible sseans of assistance should be provided 

students in finding out their interest a and abilities «*§' 

the opportunities that are open to thesu 

3« The occupational counseling prograa should provide an 

opportunity for the individual to secure the training needed 

to develop the necessary skills and habits for his chosen 

occupation* 
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