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CHAPTER I
INTROICTION

Statement of Problem
The problem o this study was to determine the asteps ip
a sound program of oocupstionsl counseling a3 a phase of busi-

ness teaching.,

Delimitat fon
This study had as its sole purpose the outlining of
sound procedures for tné business teuscher to follbow in ococcupe-
tional counsel ing.

Definitions

*Sound® means "valid" and "founded on what is belleved
to be true snd right.” Applying this to the ides of a sound
program of occupational eounsel ing in the business depsrtment,
the writer concludes thet the term infers a program that hase
been oarefully thought out and has besn founded on the princi~
Ples of demccraey. TO b "valid" a sound ocoupational coun-
sel ing program mast take into consideration the laws of lesrn~
ing and growth, 4 scund progrum is one that accomplishes
ite funetions effectively and obteins the desired rosults.

The taerm "oecupational counseling,” which sats the limits
| for the scope of this study, is considered as the construotive
help given individuasl young people in working out their



vogational plans. This includes sssisting the student in se~
leeting & fleld of work ssnd in meking plans for preparation for
the gelgoted work, In order that the student masy be able to

4o this, the tescher seeks o help the student analyze his own
provlem, locate an early if not a finel goal to work toward,
and to arrive at the most prectleal ways of approaching this

gaal e

Sourges of Data
In geouring data for this resesrch, axtanéiva study has
been made of counselirg methods and techniques. Rezesrch
gtudies of varlous individuals and sssocistions have provided

much valuadble informasbion.

Proposed Treastment of Dets

This study i presented in five chapters. Chapter I
sets forth an introduction to the study in the form of the
presentetion of the problem, the delimitation, the sources of
data, the proposed trestment of data, and an evaluation of the
releted studies 1n the field.

In Chspter 11 there 1z & set of criteria for messuring
the soundnesg of the steps or proocedures usad in s program of
occupational counseling as e phase of business tesching, If
the steps eonform with the best known and eceepted principles
of psyehology, @a@@@rmey, end soeiology, they are, to s cer-

_ bain extent, considered sound, Their conformity to the gen-
eral prineiples of guldance may constitute enother degrese of

soundneassn,



Chapter II1 attempts to determine what are the sound
steps.

Chapter IV contalns a oritical analysis of the steps
whieh have bean used. 7The criterie set up in Chapter II are
applied to the practicea. Those practices meesuring up to the
expected degree of soundness are retelned as sound steps and
those which do not measure up to the expected degree of gound~
ness are listed a8 undesirable preotices.

chapter V contains s complets summary of the findings.
Ceneluslons ars drawn and a nnmbar‘ of recommendstions are
made as to what practices were found to be soun? and what

practices weare found to be unsound,

Related Btudies
~ Rutherfrord made a study cof the faotors influeneing high
school seniors in their decisions to seek further educational
or voocat ional treining after thelr graduation from high school,
Rutherford concludes:

In the first jlece the eounselor has to concern hime
gelf with the person who is coming to him for help. In
the beginning he should make an sffort to evaluate the
students' individuel interests, their sptitudes, thelr
problems, and their goclsl and economis background, This
is a whole Job in itaelf, and snyone who is honest and
consolentious in discharging such & responsibility will
find himself very buay keepling up with the ever-widening
field of counselling techniques, pgyahnlbgiml messure-
ments, and personality evaluation,

lmymm& Riley Rutherford, "A Study of Faetors Influsncing
Eigh School Seniors in Their Declsions to Seek Purthsr Hduca=-
tionel or Vecational Training Following Thelr Graduation from
High School,” {Unpublished Master's theslis, Department of
Pducat fon, Werth Texas Stste College, 1949,) p. 15.

\



Anothey study wes made to detarmine some principles of a
counsel ing program applying the principles of demosretic super-
vision, Campbell states:

The place of the gounseling program in the total
achool corganizetion is & determining faector, not only in
the organizstion of the service, but alsv in 1ts_ function
as an ald in esrrying out the educative preaaaa.a -

"4 Sound Plan for Occupational ZBduocat ion and Jounselling
in a Small High School® deals with the overall ploturs of oo~
cupat lonal education and counseling., Cerron states:

It is imperative to the progress, strength, and hap~
piness of s demooracy thet 1ts pecple he edusated for, and
guided into, places_of service useful to themasslives and
soglety &s & whole.

Cleude W, Campbell made a study entitled "Flanning a Sound
High Behool Testing Frogrem,” in which the ¢riteria for de~
termining the soundness of a testing program were eatablished
a8 follows:

1. 8tudy reveesled that testing was a significent tool in
2 guidsnoe program., Acting upon that premise, it was
advenced that the needs of a sound testing program
would be determined in part by the functions of g guld~
anes progrem. Upon examining the functions of a guld~
ance program that bad been sdvanced by vaerious writers
and as8 a result of studies, s number of standards for
soundness were derived for & testing progranm.

2. Diagnosis enéd remsdial work also presented svlidence of
the nesd for testinz. TIf a testlipe progrem were t0 be
an instrumental rart of diaznosis, it was decided

20na 1. Campbell, "To Determine Some Pripeiples of a
counseling Progrem which Applies the FPrineiples of Democretis
supervision,” (Unpublished Maater's thesls, Depertment of
Education, ¥Worth Texes State Collage, 1948.) p. 57.

' 3yesse Fred Cerron, "A Sound Flan for Cecupational

Zducst ion and Counseling in e Small High Sehceol," (Unpublished
¥aster's thesis, Department of Hduecatlon, Worth Texas Stete
gcollege, 1949.) p. ke '



thaet the funotlions of s taesting program should be
synonymous with those of diagnosis,

3. A measure cof scupdness wes found in the principles of
test selsction,

Le Criteris for a ssund testing program were developed
eutter the generally asecepted rules for administering
tagts.,

5. Tast scoring procedures presented standards for de=
termining the soundness of a testing progranm,

6, The treatments involved in snalyzing and interpreting
the results of testing were used am a basis for de~
termining the soundness of a testing program,.*

This study has undertaken tov determine the characteristic
steps Oof a sovund program of ocoupstionsl counselling for the

business tescher to follow a8 & phase of business teaching.

bolaude W. Campbell, "Planning e Sound High School Testing
Program,” (Unpublished Master's thesis, Department of Bducntlion,
Morth Texas State College, 1948.) p. 59-60.



CHAPTER II

CRITERIA OF SUUKRDNESS IN AN OCCUPATIONAL COUNSELING
PROGRAM AS A PHASE OF BUSINESS TERACE ING

The purpose of this chapter is to establish eriteris of
soundness in an occupational counseling program as & phase of
business teaching scoording to the prineiples of democraey,
soplology, psychology, and vocational guldance.

The Frinciples of Demooracy as a Raslis
for Seleoting Criteria of Soundness

Coungeling 1is besed on the idea thet there is a place in
our country for everyone. Counseling seeks to help the ind i~
vidual dlscover his interests, aptitudes, and abilities in
order that he may lay the foundation for the maximum realizae
tion of hig potentimlities. The following prineiples which
are basic to demoecratio living must become effective in all
phases of living if we expeot to continue to live in s demoe=
racy:

1. Belief in the worth of the individual =8 a human being;
bellef in the essential dignity of man; faith in the
potentialities of the individusl men; respect for the
persenal ity of each individual; belief thet evary par-
son can and should achieve e creative individuality.

2. Belief thet everyone has ths capacity to learn how to
act on thinking; belisf that everyone has sufficlent
eapacity, or under favorsble ecnditlions sen devel op
suffiolent cepescity, to manage his 1ife with othars
through acting on thinking rathsr thaen through unguided
and uprestrained impulse,

3. Bellaf that a verson who mast abide by decisions should
have a part in msking them; balief that "texation



without representation is tyranny”; baslief that basle
gquastions of poliey osn be decided by best mass jJudg-
ment ; belief that government rests on the oonsent of

the governed,

L, Pellef that the control end direetion of demogratie
motion liea in the situatlion, not outside of it; be-
lier thet the people who are ip a situetion struggling
to improve it find through study end inguiry the di-
rections and controls which they mcoept as guldes to
intelligent behavior; bal iaf thet the contrel in e
situation is not forced upon those within 1t by indi-
viduals from the outside who are not actually working
in the situstion to improve lt.

5, Bslief thot the process of livine is the interactive
procesa; belief that each lndividual works with every
other individusl by shering end evslusting individual
experiences toward commonly recognized ends; belief
that eaoch group works with every other group by iso-
lating common needs, studying all dats for their saetis-
fection, and agreelng upon the most frultful ways of
achieving a desired adjustment, ,

6, Belief that cultural change should be sccomplished
through deliberative social setion rather than by
methods of uncontrolled violence; belisf that change
ecan best be brought about by the intermotive process
among individuals wnlin% to study problema, to find
out what is reassonadble, in the light of sl) the cir-
cumstances; belief that comseious social change should
be accomplished by matnuﬁi of reasonablaness rathar
than methods of vioclencs.

A demooratically sound cocupationel counseling program
must provide for sach student the richest possibls experisnce
in demoeratio livineg within the schoel snd must help the atu-
dent to reelize such experience in terms of demooratic values.

The Prineciples of Payehology a8 a Basis
for Selecting Criteris of Sounipess

The psyohology of learning is applicable to the occupa-
tionaliaeunseling pragrém é&apﬁad to business educztion., There
are certain definite leaws whioh have been asccepted and have

besn proved true through experisnce. The learning process

L. Thomas Hopkins, Interaction: The Demoscrestic Proceas,
pp. 102-103,




depends upon an in&iviﬁa&l desire since sach student's gosls
are varied and numerous, Sometimes new behavior patterns
must be made befores goals ¢an be reached; sometimes changes
in attitudes and skills must ccour before difficulties cnd
obstacles are overcome and the goals raealized, The atudesnt's
abilxty tc overocome these obstructions determines his success
in achievement of goals.

ﬁbarty gives us the nature of the individual and the
nature of learning, which has proved beneficial in the study
of psychologlicael criteria:

The Wature cf the Individusl

1. The humen crganism 1s & dynamic whole that develops in
Intaracticn with an aetive anvironment.

2. The physical, Intslleoctual, and smotionsl aspects of
b@h?vimr are insspareble and cperate as & unity in be-
havior, '

3. The goals of the individual (interests, ideals, wants,
needs) are the source of the driving power for develop~
mant .

b. Human behavior is essentially purposeful snd goal seek-

ng.

5. The ability to think reflactively varies with individ-
uals, but all normal Individusls possess it in soms de-
gree and enn improve thelr abllity through sppropriate
tralning.
| The Nature of Lesrning

1, &ffvetive learning takes place when there is s recon-
agtruction of experiences, which funetions in & future
behavior,

2, Integration 18 a process of raestoring the equilibrium
of the individual in ths csse of organic or eanviron~
mentsl upseta.

3. Most effeotive leanrning takes place when goals are
clearly seen and are gocepted by the learner ss snds
worthy of achievement.

4s Learaing 1s a process that involves both analysis end
gynthesis in relation to wholes.

5. &vary new moede of behavior ia, for a narticulsr indi-
vidual, orsative.?

2%a§old Alberty, Reorganizing the High-Sehool Currieulum,
pp. 53-54. ) ‘




Since the student's own point of view, attitudes, and
goals must be the beginning point in counselling, the program
of aotion in counsel ing must be appropriste to the individ-
uality of the student, Counseling is intersotion between two
persons, The teacher must be abls 40 govern ths interaction
end make it effective, In order to davelop effectiveness, the
tescher must help the student to want to utllize his assets
in successful and satisfying ways. Learusing sotivitles must
be provided that will promote the attalnment of a wide range
of general objectives of growth,.

A paychologically scund occupational eounselling progrem
must provide for individusl differences., The progrem must
be based on life and must lesd to some definite life objsc~
tives., The action of the program must stem from the life ex-
periences and needs of youth.

Frineiples of Sooclology as a Basis for
Selseting Criterie eof Soundness

Ir the occcupat ional eoounsel ing program meets ths felt
needs of the individuasl snd promotes the welfare of avcliety
s a whole, soeiologioal values are put into the lives of the
atudama by integreting and coordinating esovtivities to meet
their needs. Students ere soclel belngs and effactive soclael
development ig necessary if the neeis and interests of youth
are met., If students are given help in assuming soclal re~
apenﬁibilitiaa and building a program of social acticn, mel-
sdjustments of students in thelir reimmmnigm with others

will tend to decrsase.
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The twalve objectivas of & scelal surriculum listed by

Spears

form 8 basls for the sociological viewpoint of coun~

saling as a phase of business tezoching:

1.

2,
3.
he

S
6.
7

B.

9.
10,

11,
1z,

To build within the pupil e rational patrictism snd s
desire to maintelin the demoerstic standards of our

nat ional iife, :
To instill in the pupil en apprecistion of his rights
duties, privileges, snd responsivilitles ss o olitizen.
To acquaint the pupil with the communities of whieh he
is a part, thelir ceonditions, and their problems,.

To impreass the pupil with the necessity of coopsrative
effort in thls world of Incressing interdependence.

Te develop within the pupil e loyalty te our basie in-
atitut ions, with the understanding that they must dbe
ad justed to changling conditiocns.

To trein the pupll tv seleot and weigh  evidanee with
an opsn mind, 8o that he will thisk through socicl
situstions with truth as a zoel,

To sultivete con the pesrt of the pupll tolerance and a
Priendly sttitude towerd the customs, idesls, and tre-
ditions of olther penples,

Te impress the pupil with bis ‘sdebtedness to ctheyr
people-~past and prasemt~-in order to stimulate him to
make bis own contribution to f!&@?ﬁ&&i?@ soslaty.

To broaden and enrich the pupil's life through the a~
wakening and growth of culturgl interests.

To help the pupil to¢ soquire the habit of considering
the historical baokground of & current prodblem in at~
tempting t0 solve it.

Teo snoourage the pupil to soquire the hablt of resding
extaensively ooncernlng soeclal affairs.

To give the pupil an understanding of the economic sys~-
tem of which he is_a part, and to help him find a place
for himself in it.o

Lynd gives the following list gs oriterias of cultural

sdequacy, spd this list has served ss snother basis for soolo-
loglcal thinking:

1.

2,

The human personality coraves to live not too far from
its own physical and emotionel tempo,

The human personality oraves the sense of growth, of

Harold Spears, The Bmerging High-School Curriculum,
pp. 381-382,




3.

L.

5.

6.

8.

9

11

reallzation of persopal powers, and 1t suffers in an
anvirenment thet denies growth or frustrates it er-
ratieslly.

The human personality craves physical and psychologl~
¢al security (pesce of mind, 2bility to "eount on"
lire's continulties, and so on) to the control over

the options =a to when to venturs (for the fun of it,
for the veluss involved) into insaecurity.

The human personality oraves to do things involving

the felt sense of falrly immed late meaning.

But the humen pergonal ity is actlive and oherishes in
varying degrees the right to exerciss these optional
insecurities, ‘ t

48 8 corollury of the precading, the human personality
eraves the axpression of its eapacities through rivalry
and compet it ion, with result ing recognition of status~~-
but, again, under the same ciroumstances as noted in §
abeve; only when energy and intereszt are ready ror 1t
apd the personality is set to go and to go on 1ts own
terms,

But If rivalry and the stautus it yields provide some

of the arpegglos of living, the more continucus melody
is the oreving of the personality for human mutuality,
the sharing of purposes, feeling, and amotlon with others,
But the human pesracnslity also 2ravea a sense of free~-
dom and diversity in living that glves expression to
its many arses of spontaneity without secrificing un-
duly its corresponding need Tor basle integratiscn of
coptinuities.

The humen perscnality oraves coherence in the directien
and meaning of the behavior to whioh 1t entrusts itaelf
in the same or different aress of its experience.

The Frinoiples of Guidunce as s RBasis
~ for Belecting Criteria of Soundness

This study wea concerned with the planning of a sound oo=-

cupational evunseling progrem ns a phase of busineas teaching.

It has

been reeognized, however, thet ccoupational counseling

1s only a part of the guildsnce program, but that the heart of

the g@iﬁ&aea progrem is counseling. Therefors, ip setting up

eriteria for detormining a scund cccurational counseling prosgram

“Rovert 8. Lynd, Knowledge for What?, pp. 192-197.




a8 a phase of business teaching it was necesssry 0 survey
tae prineiples of guldance,

Excerpts of thase tentative princliples aras listed by
goderre in his study, "An Analysls of Prineipks Related to
Vooetional Guidance Practice":

1, The vocational guldance process should be conocerned with
both the complete development of the individusl apd hils
integretion in the soelety of which he 18 a member. . . .

2. Encouregement of appreciastion for the work done by rep-
regsentatives of all occupalional levels represents a
positive centrivution which voostional guidance can
make toward prepuring students rfor the oocupational
‘Wﬁl‘lﬁ* . 5 '

3. Persistent fluctustliona in employment opportunities in~
tensify the need for relating ccoupetional choloo to
ranliatic conalderstion of sconomie conditions., . . .

L. Reslistic appralisal of bdarriers to sducationsl and vo-
eat ional opportunity is & responsibility of guidance
workers; constant seeking to brsach thoge barriers is
an sdded responsibility. . . .,

5. There are numerous Jobs in whieh the average cr superior
individual may funotion with equal sucoess, . . .

6. Adequate ovescupational cholce may be mede independently
of the formalized procedures gssoeisted with vocat ional
guldsnce. . . .

7 Rzaéigaaa for oocupetlional oholoe varies with the indi~
vidual. . »

8, Frovision of guldance assistance beyond the pelint of
vogationsl chcice 1s 5 necessary step in substantlating
worthy occupatlonal gomls. . . .

G, Bacause 1t Is primarily concerned with adjustment rather
than with the mere disseminstlion of faots voceatlenal
guldance should ineorporate counseling as one step in
the process., . .

10, Vocational counseling sheould be prapared to deal with
problems which have thelr roots in emotionsl difficul-
ties fer removed from such surface menifeststions es
interests, abilitles, snd aptitudes, . . .

11, Although tests, under certaln conditions, constitute
a valuable supplemental technique of vocationsl guld-
ance,; they should be applied with striet ecsutlon. . . .

12, Although work sxperience progrems may serve to ecquaint
students with job requirements, care should be exers
claed in eguatipg individual cutoomes of these programs
with the demands of ultimste ocooupat longl cholce, . . .

13, Bvaluation is mesningful only when it refleocts the ex-
tent to wiiich sotusl behavior is influenced by partici-~
pation in the voocational guldance program. . . .
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1L. A mesningful program of vocational guldance necessi-
tates an interasction between curriculum and guldanoce
services which can be mubtuslly benericial to both, . .
15, Effective voostionsl guidanece work requires _the minis~
trations of a profesgsionally-trained staff.”’. . .
triteria of Scundness
The following polnts weres selected s the griteris by
which to Judpe tha Proposed gteps in an cocupstional counsel-
ing program 28 o phase of business teaeching.

Criteria hassd on demosratie principlaes:

1, Is the student alded in disecvering his interests, ap-
titudes, and abilities in order that he may lay the foundation
for a maximum reslization cf his potentialities?

2., Are provisionss made for the richest possible experience
in demooratic living for eseb studsrt by

a; providing opportunit les for soelsl participation
in numerous and vsriled types of sotivitiaes?

b; ziving him en opportunity to share in and to evalu~
ste experisnces?

¢; providing means of schieving a desired adjustment?

d; providing cultural change through deliberate gocial
astion?

3, Is the studant aided in recognizing his desirable needa?

L. Is the student eided in building suslities of self~

sveluntion, self-dirsetion, and self~gontrel through

%@wry‘ L.owell Coderre, Jr., "An Analysis of Prinoiples
Reluted to ¥oesticnsl Guidance Praetioce,” (Unpublismhed nootor's
dissertetion, Orsduste Sehool of Hfducation, Herverd University)
FP’ . 12 ‘”’1 5 *
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cooperativs democratic interaectlont,

. T8 tha ipdividuel alded in daveloping his abhility to

selact his nseds intelliszently nnd %o make his choloes wisely?

6., Are axperisnces provided thst bring wholesoms satise
faction to the individual?

7. Ia‘intagratiaﬁ in the veoupetional counseling pro-

grem facilitsated through experlences in demooratiec living?

8. Is tho individusl provided expericnces that

85

b;

2]

a3

&y

begin with and continue to grow out of the real
falt needs of the individual?

are shared through e process of cooperative demo-
eratic intaraction?

are unified through evolving purposes of the in-
dividuel?

eid the individusl to Inoresse his power to make
intalligent cholces?

offer opportunitiss for using a veariety of re-
sources®

ald in developing orsative abllity in rsconstruet-
ing past expariences in tha light of the prosant
experience?

provide smotlonal satisfaetion?

'9. Is the individusl aided in reeting demsnds placed

upon him by outside sgencles?

criteria based on psychological prineiples:

1. Is the individusl aided in choosing purposeful goals
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that pre aceepizd ss the source of driving powsr for develop~
me nt and a3 ends worthy of schievement?

2. Is the individual slded in schieving s arémtiv& in~
dividuality~

3. Is the individual sufficiently motivated to utilize
his wssets in susoezsTul and sstisfying ways?

ke Is the individual enocoursged to mske lecisions con-
cerninzy definite 1ifs objectives?

5. Are lesrning activities provided that promots the ate
tainment of a wide rangs of general objectives of growth?

6., Is the individual @€ided in overcoming difficulties en-
count ered in tha realization of hils chosen goala?

7. Is the individual provided opportunitiss for devel op-
ing aaisa@i?ﬁa raflactive thinking? )

griteria based on sociologioal griﬁuiyl@a:

1. Is the necessary sccial development provided tc meet
the needs snd interests of youth?

2, Is the student given help in asssuming sceial respon-
aibiliti;a?

3. Is the student given help in bullding a program of
sapial zetion?

A. Iz the Individual sided in bscoming eccquainted with
the comnunity of which he is a purt, its conditions, and its
problems?

5. Is the individusal given the opportunity to do things
involving the felt sense of fairly lmmediste meaning?
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6. T3 the individualts life bdroadensd snd enriohed
through
8., a hablt of considering the background of the
problen belinz solved?
b. understandings of the sgunomle system of which
he 18 a part?
e, aid in ripding a place for himself in this eco~
nomic aystem?

7. Iz the individusl given training in thinking through
soeial situstions by selectinz and welghing evidence with an
open mind?

8. Is an open, frank, and constructive attitude developed
in eazch individual?

%. Is the ind vidual taught to bs ariti&al of tha fagw-
‘ tors detarmininz his way of life?

Criteria based on gildapce principlea:

1. Is training provided for the ocomplete development of
the individusl and his integration in soclety through
a. necessary skills and knowledges needed for prog-
r«sg in his selscted work?
b. appropriste personality traits?
2, Is the individual glven treining in the qualities
basic in good human relations?
a, Getting slonz wlth people.
b, Yiorking in harmony with others.

3. I8 guldence given 1p how to find and use facts upon
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which mature Judgment in the soluticn of his problem should
be based?
Las Is suldance provided through sxplorstory informastion,
axperiencing, and testing?
5, Is the indlividusl ensbled, through experience, to
develop ethiesl stand-rds of behevior?
6, Is the individusl sided in developing the necessary
characteristics of & succesaful business person?
7. Is the individuel aided hwayond ths point of vooa~
tional cholee?
8, Yeg vraparation besn mede to 4eal with problems whieh
have thelr roots in amotional diffionitias?
G. Are tests used as a supplemantal technique?
10, Is sare axarcised in equating Individusl outcomes of
work experisnce programs, which serve to moqualnt students
wlth Job requirements, with the demands of ultimste coecupa-

tional choicae?



CHAFTER IIT

FROPOSED STEFS IN AN GCCUPATIONAL COUNSELIRNG
PROGRAM AS A THASE OF BUSINESS TEACHING

The purpose of this ochapter is te determine the steps in
an ocoupational counselling progrem that would be applicable

t0o the business currioulum.

Step One: Assisting the Individusl in the
Bxploration and Selsction of an Occupat lon

The general oObJeotive of all guldsnce is to ald the in-
dividusl in making a wise ocholoe in whatever reaslm that cholce

ray be.

fuldence seeks to have each individual become familiar

with a wide range of information dbout himgelf, his in-
terests, his abilitles, his pravious development in the
various areas of living, and his plans or ambitions for
the future. Guldence then geeks to help him become ao~-
quainted with the various problems of soclsl, vocational,
and reorestional ad justment whlioh he fmoes. On the basis
of those two types of infommtion and the assistance of
counselors, each pupil is helped to face hls problems and
make plans for their solution., Out of the training and
oxperience the individual gets in meeting end solving hils
problems while in school, guldance aims to develop in him
insight into the solution of his problems of livihg as well
a8 a oreative initiative whereby he will throughout li{m
be able to meet and solve his own problems adeguately.

The function of guldsnce is ¢o sid the pupil in finﬁiﬁg
facts, to assist him in analyzing these facts, and to gulde
him into making the best posalble decision. Thet ia, the

- ’ —
Leslie L. Chisholm, Guiding Youth in the Seconde
School, p. 3. ' . = 28 el
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totel purpose of the guldance program is towerd self-guidance
on the part of the individusl student so that he may know how
to approach his problems intelligemtly end to arrive at a oon-
elugion that is satisfying to him. The philosophy of a guid-
anos program should fit each individuasl into better living
situstions. The potentislities of each youth should b reallzed
when he s fitted into the bast situstion possidble according
to his abilities and interests. A school is on its way to an
effective guldance program when 1t helps its students adjust
to immediate conditions, both in school snd out, and guldes
them in choosing school opportunities snd in planning for the
future, Through guldsnce the studant should be hslped to cone
sider what values of life are important, what things will an~
dure in the world, emd from these ccnaiderations to help stu-
dents develop a satisfying philosophy of life,

Guldasnce contribules to the growth of the individual
by sreating & more satisfying adjustment between what he
needs and what he Is taught., . . . guidunce has fur more
to do than to contribute t0 the ad Justment of youth to
the oonditions of employment, But few of the varled re-
sponsibilities of & total guldance program are so vitally
important es "the process of asaisting the individual to
chopge an wagpatim, prepere for it, enter upon snd pro-
gress in it,.,»

In vrder to make an intellligent cholee, & atudent must
have at hand ocertain definite faots about ooccupstions, the kind
of work to be done in esgh, the gualifications for the job, the

posaibility of getting a job in the ococupstion being conslidered,

PHowerd B, Bell, Matehing Youth and Joba, pp. 24-25,
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and the best place for securing the tralning thst will be neces.
gary to £it him for the pozition. J. Stanley Brown made the
following statenent slmost Lifty vecrs ago and 1t is astill

. Juet as truae today:

The world wants workers, men end women who ¢sn take
the initietive in bringine things to pass, snd it ig
willing t0 pay for such servies; and so the need of &
broader, more careful, more nalyful busineszs tralning et

- publie expense ls ﬂaﬁifﬁﬂtv

In order to meke business training mors effective, care-
ful ¢counzeling must be provided. Young people of today are
confronted by a bewlldering variety of occupations, 4 youth
nust be prepared to 4o several things, t0 specimlize in one
field and to explore hils polnto of strength. Any program of
youth education should be developed in the light of capacities,
interests, and adjustments to probeble individual needs, In
guidance the student leerns sbout bis own capebilities snd
interests and aleo about the types of tralning and adult work
opportunities that are avelladble to him,

Guidsnce is inherent in all education., In busineas
aducation, the voeationsl phaese of guldance is especiaslly
important, hen young psople seek informstion sbout vo=
cationsl opportunitieks, the business teacher must be able
to base his scounsel upon Tacts. b

One of the most importent concerns of youth iz enbtrance

37, stenley Erawn, *The Place of Commercial Work in the
High-pehool Course of 3tudy,"™ Fourth Yearbook af the Hetional
Soclety for the Scientifie ﬁtuﬁy of Zdueation, p. 13.

bpenjamin r, Haynes snd Clyde W. Humphrey, Hegesrch
ﬁ@ﬁli&ﬁ ta laﬂinaﬁﬁ pducetion, ps 36.
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into a voeation. It is the duty of the school to provide in-
format iom thet will esnable the studenta to choose wisely,
guidence is not merely the giving of advliee but the placing

of all the facts before the student so that he, himself, can
make the final decision. The oocoupational counsel ing program
should awaken vooational interests, give informution about |
oocupations, end provide motivation for acauyaﬁianél efrficisney.

Willismson in Counseling Adolescents mskes tha following

statemant :

Counsellins is thot part of personnel work in whieh
a counselor helps the ¢lient to merahsl hla own reasocurces,
the resourceg of an institution end of ths community, to
assist the client to_achisve the optimum ad Justment of
whioch he is capable,’

Counseling, which mey be termed s generalized method of
1ife sd justments, orients the student in ssking questions
about himself and in finding answers to his qusstions, The
folloving stetements give some of the gualificstions of a
good counselor:

Co:nselors need to develop the abillity to react,
not to surface manifestations elone, but to underlying
feelipnzs end emot lons, which usually contrel behav ior .0

The wilse consultant asks mors questions than he an-
swers, Le ralses cousliderstions that challenge thought,
stimulate self~appraisal, daevelop an objJective attitude

toward self-analysis, and anawugaga explorations imto
upfenilisr areas of expaerilencae.

5E. G. Williemson, Counseling Adolescents, p. 209.

6Paul J. Brouwsr, Student Fersonnel Services in Gsneral
gducaticn, p. 29. ' - .

Twalter Van Dyke Binghem, Aptitudes and aAptitude Testing,
P 1z2.
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The importance of the classroom teacher in the guldance
program gshould not be undersstimated.

The relationship of the tescher to the guidance pro-
grem may be considered in two ways. TPirst, there iz the
very obvious connection with guldsnce which teachers have
in systems where all lpstructors or certain selected ones,
are designated as guldence officers, each belng responsi-
ble for & group of perhaps twenty or thirty pupils. Sece
ond, there ls the connection with guidance which each
teacher has in her reguler olessroom and extre~curriculum
gctivit les reg%rdlass of the system of guldance followed
in the school,

The teacher has the best opportunity to know and observe
the stuﬁaﬁt through dally contaet and to obbtain repested
examples of his work and to Observe his behavier, The bstter
the understanding of students; the better the puldsnce that
can he offersd. There 1s something that every student wants
to do that cen bs promoted in connestion with school life, if
teachers are alert snd resourceful emough to seize upon thess
opportunities. The prersquisites of good teaching and good
guldeance are practically the same. Zach requires a good under-
stendlng of the student and his background, an interest in the
nature of youth, en understanding that every individusl has
some degree of potentiality but thet 1t ls somewhat differant
from that of any other individusl, end a willlngness on the
part of the teacher or sounselor to ascoept the student as he
is and his needs gs they are anud work for happy and wholasome
ad Jusiments,

The teacher who is counseling is the go-ordinator of all

the msterials, ratings, opiniona, and observations that are

Blgérthur B. Traxler, Guidence in Publie gecondary Schools,
}2‘ L] »* ‘
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available concerning each astudent., It ig his tesk to bring
a1l the gvallable facts together snd, with the student, in-
terpret them in determining the best possible cecupational
cholee. The counselor will sid students in defining their
purposes and will set the stage for the amargence of desira-
ble purposes, Fe will direot ths students in planning proce~
dures for the achlevement of thelr purposes., Thet is, the
teacher will gulde the lssrners into experisnce, ocut of every-
day living, whieh satisfy the seleoted purpose, which sre
continuous and interactive, The tescher will help students
in seleoting experiences fitted to their abllities, needs,
interests, and lavels of maturity. The teacher will ald
students in discovering how to judee thelr own progress and
encourage sslf—evaluatiea.

Courseling means personal contazet with the individual,
It ia”thraugﬁ this personal ccntact that some of the more
bagioc csumes of maledjustment and perscnslity problems can
be solved. There ars several things to be taken into con-
sideration if counseling is to be effsotive. The student
must be aware that he hes = problem needing solution. The
personal needs, Interests, sand abilitles of the individusl
must be involved in his problem, The bearing of thess fec~
tors on his problem must bs explained snd snalyzed for the
student,

The one who is counseling must %e thoroughly familiar
with the school situation end feel at home in it, ile must be
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able to let the students know that he desires to help them,
and, too, he must be successful in helping them., Fe must be

a friend to them st all times s0 thet the students will feel
free to come and dlscuss their problems. ¥e must be familiar
with work opportunities and he must be able to comprehend
permanent records. ¥e must be well-acquainted with all kinds
of standsrdized test scores, but ha must have some doubt in
his mlpd regurding these scores. 4in occupastionsl counsel ing
program is essentiamlly & type of scolal service designed to
haelp peopls disecover and prapare for the type of work they
are most adapted by abllity and inclinetion to psrform. 4n-
other purpcse of counseling is to hLelp the student to evaluate
vocational information snd personal enalysis and to understand
thelr implications., The role of the veoecational ocounselor ap-
pears to be thet of a mature gulde who knows the truths and
restrictions of scientific vocst lonal psychology snd buasiness,
who has been trained in the methods spd teehniques of indi-
vidual and vocatlional analysis and counseling, snd who asasists
the student in the processes of vooational ad justment through
a brosder understendling of the soclety in which we live and
more highly developed skills and experisnces.

The part thet the individusl business teacher plays in
the progress of the guldsnce program i3 great., In the classes
there ls a splendid opportunity for the teecher to guide and
direet the students. Business teachers fesl a responsibility
thet othar teachera probably do not always feel, for they sare



25

trying to quelify students to meke a living by the practical
applicetion of what 1s being taught., The student must in

some manner be given & knowledge of the business world, Then,
in counseling the individual student, the tescher attempts

to help the student analyze himself and dlsecover the oppor-
tunit ies open to kim, Frobably thsat is the reason ocounseling
iz occngidersd the hezrt of the guidance progrem., The follow~
ing statemsnt gives the reaction of Coderre:

Recognition, some yeers before World War II, thet
the soelsl, economie and personality faetors whleh ine
fluenced oocupational cholce wers dynamle snéd not statie
emphasized the platitude thet counseling was, in truth,
the heart of guldance. It was only in the intsraction
between counselor and client--the counsellng situatione-
that the varlety and nature of the faetors ilwplnging
upon an immediate problem could be gangad.g

The teacher of buainasd abhould grasp every opportunity
to make guldance more effective for the youth today. The
teacher of business, by teking sdventage ¢f these opportuni-
ties, may assist youth in making intelligent choices.

Counsel ing, to be effecotive, should be preceded by an
individual dlegnosis of apticudes, abilities, interests, and
personality treits., TPollowing the diagnosis, the teacher is
able to asslist the student by means of the interview to under~
stand and interpret the obtained data with refer:nece to se-
leeting en appropriate occupational goal. Since it is gener-
ally agreed that the backbope of & counseling program is an
individual cumulative record whers the most lmportant scurce

of data for the record is a well-organized testing program,

Ycoderre, op. eit., p. 58.
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it 1s essential that the counselor have reliable and meaning~
ful data goncerning the behavior characteristics of the stu-
dent, GCood tests alm to eveluste attitudes, behavior, in-
tereats, and adjustments. They aim to discover the individusl
needs and aptitudes of youth, Traxler belleves:

ldeally, it 1s desirable to sdminister an academic
aptitude test every year and to keep a cumulative racord
of growth in general asptltude for schoul work Juat as one
mai?f{a a cunulaetive record of the achlevement of each
pupil. '

Campbell, ir his thesis, oconcluded that the tests selected
to constltute the battery for a sound high school testing pro-
gram should bé as follows:

I. Intorest tests:
A. The Kuder Freference Hecord for grade twelve.
B. The Trsinard vUccupat ionel interest Inventory for
grades nins and eleven,
II. Ability tests:
A. The American Couneil on Education Psychological
¥XemIngt 1OoR foOr g@-mo' b1 ctudents for grade mnine.
B. Tha fRevised Winnesota Papsr Form noard Test for
grades nlms and twelve,
C. The Test of Clerical Compaetence for grade eleven,
I1X. Tests of personal guallilles and adJustments:
A, The Washburne Scelsl Adjustment Inventory for
grodes Blpe and elaven, '
B. The idJjustment Inventory for grades nine and eleven.
C. The Vineland Yocisl Maturity Scale for grade twelve,
D. The Gelifornie Test of rersonality ror grades nine
ahd Twalve. ’
%, The BRernreuter rersonality Inventory for grade teh,
IV. ReadYng Tast: ﬂ '
&« The Jowa Silent Reading Test for grades nine and
eleven.,
V. Academlc schievement tegts:
A+ The lowa Content sxaminetion for grade twalve.
B. The Sones-larry Ligh uehool achievement Test for
grafdes nine and eleven.
vI, Specific subject achiavement tests:
Ae. To bs selected by the aepﬁate departments of the
aschool for esach semester,

m‘lﬁ‘réxlw, op. eit., p. L2,
1loempbell, op. e¢it., pp. 61-62.



27

The teacher of business might be able to choose from the
following list the tests that would fit the needs of the par-
ticulsr high school:

1. The Mlinnesota Cleriesl Test.

2, Datroit Clericsl Aptitude Examination.

3. Minnesota Rate of Manipulstion Yast.

L. Kinney Test for Commercisl Arithmetic.

5. Rlackstone Typswriting Test.

Teacher-gourselors can make a very important contridu-
tion to the testing progrem of the sechool through eritically
ovaluat ing the testa used., Anyons who 13 giving tests should
always teke the time tc make explanations and show samples to
those studonts who are not familisr with the tests, This
will place students in a much better positicn to show thelr
real ability when the tests are given., The teacher should
algo axplain the results tc the students.

The cumulative record card should be & veritable mine
of informaetion ebout the Individusl for use in counseling.

It 1s not impossible to opsrate a goed school with-
out records, but the same school must be a better one ir
it employs recording techniques that are & part of tested
educational practice. In most gchools, adequate records
evolve with the school, . . . The cumulative record has
two great edvantages over any temporary and speclifie
record, It furnishes the raw dats of a contemporary
ercas ssoctlon of each youth's atatus, and it provides
some glements of the conditions and ineldents of previous

yasrs thet may threow light upon the prggsnt statug, Too
geldom are these advantages exploited,

12mi11p w. 1. Cox, J. C. Duff, and M, MoNamara, Basio
Irinoiples of Guldance, pp. 149-151,
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The ocumulative record shoculd serve to prumote the sympa-
thetic understanding of the student ss gn individual, Good
counseling is dependent upon adequate and accurate dats that
have been kept in & systemstic and oontinuous manner. The
oumulative record should rescord scecial ad justment, personality,
mental ard emotional factors, activitisa and interests, ac~
complishments, arvperiences, and plans,

Gtep Twm Troviding Opportunit les for the Student

to Securs the Training Heeded
for the Chosen Uocupation

The student whose goal ls choosing his occcupaticnal fleld
needs to rind out his interests and abilities and select his
pocupsat on or profeasion to meet his needs, In order to reach
that goal, he must design a routs of lesrning sxparianaaaa
Zach student should be given asslstance in trying to think
more clearly about the goals he is seeking, in trying to re-
move the difficultles that interfers with his success, and
in plenning learning experiences through which it will be
poassible for him t0 ach isve these goale, He should be given
certain derinite facts about occupations, the types of work
to ba dons 1n sach, ths gqualifications for the job, the pos-
sibility of securing & job in the oecupation he is consider-~
ing, and the type of tralnine necessary tc it him for the
job, Erickson llsts the rollowing as baing ineluded in ooun-
sel ing: ‘ |

1. Gathering data about tha counselee.

2. Conferring with other persons about the counseles,
3. Interviewing.
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he Giving, socoring, and interrreting taesta,
5, Attempting to loeate helpful informetion and referral
souroes, ‘
6. Check cases with others to compare notes, ovsluate
counsel ing process,

7. Following up and evaluating help given. 1

B, Writing up case report or racgording results,l3

The kind of oounselling to be glven davends upon the kind
of adolial order in which the students are swpected to live,
Meximum growth can be reelized only in s democratic soclety
whare opportunities are provided for aﬁariag common ideas with
all people. If ~axfimum growth 1s desired, then direstion to~-
ward the demooratic way of life must be provided. (ounseling
may heve a great influence in the devd opment of democratic
personal ities, It sseiks to pubt students on thelr own with a
minimum of coercive direction. It counts on learning through
experience and 1t takes responsbility for making learning
more effective, Zxperlence and sssurance contribute to aklll
and coordination as well as to readinesa for mors challenging
experiences,

Vogational guldanee does pot attempt to make abnormal
persons normal. Of course, such & thipng cen happen in
the voeational counssl ing process, and the counselor's
services may even be prescribed by a eliniclen working
toward this goal, The task of vocatliounel guldance, how-
evar, is to help normal psraons., This Job rests upon the
"onrsuit of happiness" clause in the Declaretion of
Independénte, It iz a development of the american privi-
lage to ahfﬂau & vocation for its service or happluess
potential,lé

Since ona of the major life activitiss of most paople is

1io1irrera &, 3rickson, 4 Practical Handbook for Hchool
Counselors, pp. 49«50, :

l4yoy cochrane, "The Competent Vocational Counselor,"
Qocmpations, XXVI1I (November, 1949), 118-120,
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& voocationel caresr, the lmportance of a sultable cholge is
accepted a8 & strong point in favor of guldance. Guldance
ig oonsidered a process of hel ping students to help them-
gselves through & better understanding of themselves snd of
the conditions which they are to meet.

Enterline states that the business teacher can make the
vocational guldsnce program more effective by:

1. Providing information about Job opportunities and Job
requirementa,

2, Agsisting in the adminiatration of the general guldance
and counsel lng plan, ‘

3. Conducting plecement and follow-up metivities.

L. Froviding effeotive classroom instruction and other
student contaots,

5. Kg?ablishing business contacts and business raletion-
ships,

6, Hevising the buainess curriculum when necessary.

7. Sponsoring extracurrigglar activities, partioularly
of a business nature,”’

The student should be guided in fullowing these steps
in meking his vocat ional plan:

1. He gains some vocatlonel information during first few
years,

2., He gains an overview of entire world of work.

3. He learns about himaslfl.

4. He gathers information about several appropriste Jobs
or job families,

5. Ho selects & few Joba for intenslive study.

6, He selects one or two Jobs for study and as a basis
for getting specific training.

7. Ha learns about Job gatting end Job succeeding devices.

8. He activates his planning, 6

The incluslon of atudies regerding occupatlon information
in the curriculum i3 a recent noteworthy development. These

activities are usually supplemented by visitetlion to buslness

Py

154, g. mnterline, Trends of Thought in Business
Zaucation, p. 25, .

Yhgriokson, op. sit., p. 7.
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houses in the community and by work experlence, It sust be
recognized that these activities do not in themselves provide
the essential elements of vocational guldance but they ars
of spkndid supplementary value.

Schools may uss co-currloulsr sctivities to round out
and intensify the interests of students, to give them ex-
pariences in doing things together, to develop attitudes and
ideels, and to teach cooperation. Organizations will help
students get the satisfactions and develop the skills which
they will need when, as men and women, they sssume reaponsi-
bilities in churches, in olubs, in business firms, and in
familles,

Cluba help satisfy the ycuth's basic nesd for s sense
of perscnal worth, for szsourity, and for sttention and ape
proval. (Clubs provide a setting for the social development
of gstudenmts, Youth need to learn to live successfully to-
gether., All the gotivitiss of the school should promote this.,
Clubs in which youth plen and work and play together under
the sponsorship of an unmierstanding adult are laboratories
in sosial living. ©Clubs ald in building desirable attitudes,
ideals, and senme of values; they explors, develop, and deepen
students' interests and asptitudes. Students may be able to
Find through co-curricular activities their interests and
talents; they mey discover the ocoupations for which they
w;m to prepare through membership in & school club. Students
tend to lose thelr self-conscliousness in active olub partici-

pat ion, Kany of them desvelop lasting voestional interests
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through the types of activities offered in elub work.

Step Three: Alding the Student in Fulfilling
His Oceupat ionel Desires Through :
the Placement Service

An ocoupst lonal counsel ing program is not complete with~
out an brgan&aea plan for placement, The complexity of in-
dustry, business, and professional 1life, snd the limited op-
portunit ies of youth for @xglaraiiuh nake it necessary t6 es~
tablish organized precedures under skilled suparvision to ag=
sist youth in metehing thelr eapabilities and interests to
Jobs, and to help them make satisfactory ad justments to these
jobs in order to make progress. Flacement, whlch is sone
sidered a process, rather than an event thet happems st a par~
ticular time, is now generally accepted as one impOrtant phase
of the ecomplete counseling servioce. | |

Chisholm gives the following list as indieating the na-
ture and scope of the placement service:

l. Keep or heve ready access to a complete set of the in-
dividual's guldsnce record,

2., gometimes supervise end et otber times co-operste in
plenning end cerrying on visits to industry,

3. Co-operate appropristely with legitimste community
agencies concernsd with placement of former students.

4, Maintein & relationship with parents that is conducive
to the most efficient placement service.

5. Counsel pupils on problems pertaining to sseuring and
making progress in their chosen vooations.

6. Maintein clcose co-operat fon with business snd industry
interested in the employment of youth, .

7. Cerry on the placament servioce of the school in such a
way that It 1a eguslly available to sll youth who do .
not continue their formal education beyond high school,

2. Supervise ths part of the followe-up studies of former
atudents that pertain to the placement service.

9. Co.nszel with officlals who are respons ible for the vo-
cational guldance and training of youth concerning
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problems that are of mutual concern, such gs those
revesled through the experience of the placement serv-
ice, the follow-up study of former students, snd oc~
cupational trends.

10, participate in decisions concerning the issulng of
work certificsteas.

11, Partlcipste in the puhlia—-mlatiafgl or soeclial-inter-
pretat ions program of the school,

mo phteln the maximum results, business eduation and
business should supplement each other whenever peasible.

Thus the business teagher, lcoking to a better cooperation
between the business community and the school, has ap oppor-
tunity, as well as s responsibility, to take the initlative
in sseking to serve in the role of a co-ocrdinator. The vo-
ontionsl ococumnselor hes the responsibility for ocoordinat ing
the school mrposes and sotivities with the svelal and economlo
life of the community., 4 community sctivity can heve a re-
ality and a great ochallenge, Cooperative activities for com-
munity improvement are possibilitles for the business teacher.
to use in developing the occupational ecounseling program.

Tha placement service 1s an attempt to channel ycuth's en~
erglee with youth's interests In furthering the genersl wel-
fare.

There 1s evidence to show that work experlence of a very
valuable kind ocan be given in school 1f teaching materials
and metheds of learnins by dsing are made a pert of Instrue-
tion and are reprssentative of business methods in the com-

munity. When satisfrotory commanity relationshlp 1s once

17¢nisholm, op. oit., pp. 288-299.
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sohievaed, it can be ecarried over into guldance practices
that will insure a reletionship that iz rernzenent and ocon-
tinuous. Differences in communities must be understood if
sehoo) ~community relations are to be successful snd if
school~community projeets are to bs valuable to the student,
The worker must learn how to dsal with hig employer,
He must have the "socciasl ccmpetence® reguired tov get on
harmopliously with his rellow workers, his superliorsg, and
bis subordinates, learning how t0 make & living through
the adjustment of one's abilities to ceccupational require~
menta is a vitelly important thipg, but it will bs well
to eomt inue Ro reelize that it is only a part of learning
how to live.1®
One of the bast publio relations jobs thet c¢an be done -
by any school ig that of setisfactory job placement for it
brings direct happlness and satlsfastion te student and em~
ployer, snd indirect happiness and satisfaction to teacher~
counselor and parent.
Step Four: Helping the Student Secure the
Utmost Satisfaction from Filg Job
Through the Polloew-up Service
The follew-up in the ocecupational counseling program will
involve helping former students to improve their ocoupational
skills, to deserve promotions, snd to visuslize steps toward
advancement ., Pingham mekes ths follewing stestement: "Youth
heve s perveras way of sontinulgg thelr sxistence after they
leave thelr classrooms behind them,nl¥ The follow-up service
may be we& to assist the individuel to improve his relation-

ship to his Job, M_.s employer, and his fellow workers. It

18gingham, op. cit., pp. 36-37.
191p1a., p. 28.
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will help him adJust to the meny di fficulties encountered in
mak ing the change from school to work.

The counseling program should be built inoto the life
snd work of the sehool and the community. ZEvery effort should
be made to integrete this program with all of the other ac~
tivities of tﬁa gchopl and ocommunity. The sohool should be
constantly adepting prectices to fit its aeada* ®ach new
step must be conoeived im terms of the sohool and the ocom-
munity. Counseling sheould be a covordination of all the
agencles and rasources in desling with student »roblems. ZFaeh
individual has certain possibilities. It ls the duty of the
sehool and the community to see that each stu&aut develops
theae possibilitles to the fullaéﬁ extent.

Vocational counseling is a responsibility of the whole
community , for it is a problem of youth, parents, teachers,
employers, aud employees. Tneﬁaahael is the key ageney, for
most of the metivities involved in providing vocational coun=-
sel ing services are essentially school activities,

After the student hes selescted his occupation and
has received the tralming for it, the schosl should en~
deavor to help him daring the trying period of adjustment
to the business world, . . , Follow-up studles of grad-

uates end dropouts sre scurces Of %3rurmatian that may
be used in guidance and placement.

aﬁ;}’iayaaﬁ ana %{mhrﬂy; P-E.\ ﬁi%., Pq 37‘



CHAPTER IV
APPLICATION OF CRITERIA TO THZ FPROPOSED STEFS

The purpose of this chapter is to meke 2 criticel analy~-
gis of the steps proposed in Chapter III with the criteria
set up in Chapter II.

The criteris set up in Chapter II emphasize the needs of
aﬁ peoupat ional counseling progrem ss a phase of business
teaching. If the steps proposed fulfill the needs as stated
in the eriteria, then the steps will be oconaidered sound,

critical Analysis of Step One
griteria based on demoerstic prineiples.-~The criteria

based on demoerstic principles that werceset up in Chapter II
emphasize the needs of the individual in e democratic soolety.
 %Whe youth in our high schools need help 1in discovering their
intaraaﬁé, aptitudes, and abilitlies in order that they may
lay the foundation for a maximum realizatlion of thelir potenti-
alities, The oocupational counseling program can help the
student discwer his interests, aptitudes, and abilitles
through making provisions for the richest possible experlence
in demceratic living by providing opportunit ies for soeial
participation in groups and by glving him an opportunity to
share in and evaluate experiences. The student should te
alded in developing his ability to recognize his needs, te

select his nseds intelligently, and to meke hils cholces wisely.
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Cpportanity ghould be provided the studemt to use a variety

of resourses in exploring and selscting his oecupation., The
teacher should be able to aid him in finding helpful reading
meterial, both in the busipess department and in the schoel
library, and in making an evaluetion of the material. The
gtudent should be given opportunitiesz to disocuss with others
the facts cnnaaining the ocoupetion he ia planning to choose,
%his may be mccompllished through class discussions, elub pro--
grams, and sssembly programs,

griteria based on psychological principles,~~If the stu-

dent has a gosl of choosing his occupational fleld, he should
be guided in rinding his aﬁilities and interests in vmea£1ana.”
The student should be alded in thinking more clesrly about the
goals he has in mind, in overcoming the difficulties he may
have in resching the goals, and in planning the route ta'raaeh
these gosls. He should be mede to realize that he must enalyze
his own problem, that his problem 1s an individual one, and
that he is the one who will profit by reaching his goal. In
order to aschieve a desirable goal he must realizas the nscessity
of seleotinz and welghing evidence with an open mind., Fe may
profit from experiences of othars, but he will not be abtle to
follow in thelr sxact steps., s must reach bis own sonelus ions
and seours hls vwn enswers t0 the questions that arise. The
occupati ongl counsel ing program osn be a means whereby the
business teacher can ald the studeant in accomplisiing the

needs nmentioned asbuve.
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ecupational counseling vlaces emphesis on the worth of
the individual a3 g human baing, Tt has felth in the poten~
tinlities and respeet for the personality of the individual,
It attempta to fit each individual into better living situs-
tions, When this has been scecomplished, ths potential it les
of egeh individual should have been realized. Ccoupaticnal
aaaasaliﬂg should place before ths student all the facts that
he needs in ordar t0 understand thoroughly his interests and
ati it les s0 that he, himself, can make 2 wise decismion. ¥Wis
abllity to ask questions about himself and to lesrn methods
of finding evidence that will help him answer hls questions
sat isfactorily should be developed to a great extent in the
vocupat ional counseling progranm.

The method of counseling should be sdspted to the indi-
viduality of the student who 1s belng counseled. Counseling
is 8 very personel affain for there must be interaction be-
tween the counselor apmd the student, It involves personal
contact with the studant and apdds the psrsonal toueh to the
guldanse program,

In the oecuvstional scounsel ing program the studsnt is
ancouraged to think, tc anslyze his problems, to formilate a .
satisfying philosephy of lifs., Ve is encouraged to Pind out
all the facts concerning the oeoupation that he ls planning
to follow., Ceccupationzl counseling sttempts to aild the stu~
dent 1n‘aahiaving the optimum =sd Justment to oecupstional life

of whleh he is capable. Since the chreice of a vocetion means
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so much t0 en individual's success and happiness in life, oo~
supational counseling should bs highly regarded as a vhase of
bus iress teaching. The teacher of business should take advan~
tage of tha opportunities to help the student rlan a success-
ful career snd 1ifa. ¥hen the studsnt 18 given an opportunity
t0 learn sbout his own cspabilit les end interests and also
about the types cf tralning end adult werk opportunities that
are avallable to him, he should then be able to chooge wisely
the occupation which he wiashes to follew, The business teacher
ecan help the student to evaluate his voestional assets and
liabilities by the following means:
1. To review his ocoupationsl sxperience thoughtfully.
2, To examine his education and treining critically.
3, To consider his aptitudes and abilities intelligently.
he To discover certain fields of work to which he is par-
ticularly asdepted.
5. 7o discover some of the reasons that have prevented
him from gelning greater success in eny vocatlonal fisld
in which he has sccumulated axpariauca.l
goderre mekes the rollowing explanation:

Yinee no two individusls are i1dentical in natural en-
dowmsnt or in envirocnmental ccnditions, individusl con-
aideration is a necesaity. This statement recognizes that
the individusl 1s neither so different from evary other
person that thare is only one taat Job for him nor is he
a Pixed guantity. Aotuslly, he 1s garabla of ad justing
himself to a variety of situations,

Criteria based on gociclogical prineiples.--The student

should bs aided in beceming soruainted with the ecommunity of
which he 15 a part, its conditions, and its probvlems., Through
a thorough mnalysis of the community he will be able to choOse

lpinghem, op. cit., p. 25.
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more wigely the oceccupation which he 1s to follow, The stu~
dent must develop the habit of considering the background of
the probvlem being solved, 7This will be a very importent fac~
tor ln the sxploration aud selecticn of his ocecupation,

critseria based on guidsnce principles.--The student should

£ind vut the neceasary skills and knowledges needed in varlious
vocupetions that he is considering, and he should be able to
analyze his own qualifications ip such a mapner that he will
be able to £it his gqualiricetions to an ceccupation that will
be satisfying to him. The school should provide an oppor=-
tunlty for tae atudent to explore und try out his interssts
and svliitles in the field of business edusstion in units of
axploratory experiences. The school should givs the atudent
an opportunity to secure useful information mbout businsss oo~
supantions , enco.iregement in selecting an ogoupstion, and help
in digscovering and upprecisting the sociel significance of the
different business occupations. The studest should be aided
in findipg and using facts upon which meture Judgment 1ln the
solut ion of his problem should be based. <The testing pro~
gram 1s very algnificant in alding the student in exploring
and ssleoting an oeceupstion,

goierre belleves: "The widely-dispsrate motivetions
which inocline students to various cccupations indlicate that
the school counselor must be ready to accept and del wlth
many different kinds of pupil problems whleh have thelr in-

ception in the choosing of occupational @0&13."3 Great

BIbid.. Pe b,
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versatility is demanded in such work and it Is necessary that
thaéa toschers doing ihis type of counselling should have ex-
tensive training.

It i3 agreed that tho teacher who is counselling must have
reliable end wmesningful dats concerning the students, Good
teats can be vary valuébla in obtginipz informstion concerning
the attitudes, behavior, interests, and abllitiass of students,
goderre fates that tests should be applied with striot caution
but that, under ceurtain conditilong, thay constitute a valuable

supplemsntal technique of vocatlonal guidance,’

gritical Analysis of Step Two

Criteria based on demoerstic principles.-~The student

should be ailded in building gqualities of self-evaluation, self-
diraction, and self~control through coopsrative demoaratic ln~

teraction., These are necessary qualificatlions of any succeas-

ful person.

Criteria based on psyohological pringciples.--The goals

that have been chosen by the individual should be agcapted as
the source of driving power for development. ‘hs atudent
should be provided motivation that will oreats & desire 1n him
to utilize his sesets in order to broaden his training experi-
snces and to make every experience more meaningful to him.
lesrnlng activitiss should be provided tust promots the attein~
ment of a wide range of general objectives of growth, The stu-~

dent must be alded in becoming a well~rounded personality.

b1vnid., p. 14,
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Criteria based on scciological prineiples,~~The student

should ke given tralning in the critiosl snslyasis of the fac~
tors that influence end determine his way of 1life. <The type
of training given the student in choosing his way of 1ife
will grestly determine his muccess 1ln the busineass world., The
sohool should mske it possible for the gtudent to get sufw
ficient business informastion and a dsgree of proficienoy in
the use of one or more of the business gkills to enable him
to prepars for a beginning position in a store or an office,
wit§ a mninimum of additionsl preparation after he leaves high
school.

Criteria based on guidance prineiples.--Students can be

givan,axaelleﬁt training in developing qualitles baesloc in good
husan relaticns--getting slong with people, working in harmony
with others. PFersonslity rating soales, if used properly, can
be of much value t0 both the student and the teacher. After
evaluating a student's ability, the teacher should acgualint

the atudent with the appralsal becaguse all people like to know
where they stand; they like to know where they are going and
how mach progress they ars making towsrd thelr goals. It is
eagy to measure growth in the area of skills but it 1s not such
an easy task to talk to students individuslly about their

ghorteomings.

critiosl Analysis of Step Three

Critsrls based on democratic principles.-~The student

should be provided, through the ococupational ocunseling progranm,
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the richest possibvle exparience in demooratie living by pro-
viding means of achlsving & desired adjustment., The studsnt
should be impregssed with his indebtedness te others in order
to stimalste him to meke his own contribution to soclety.

Than he should be alded in findine a place for kimself in the
economle system of which he is & part. The individual needs
aid beyopd the point of voeational choloe. The complexity

of ipdustry snd busipess makes it neocessary to establlah orga-
nized procedures under skilled supervision to assist youth in
matohing thelr capabilit iss and interests to Jobs, apd to help
them make satlefaoctory ad justments to these jJobs. (Chisholm
suggeats that the placement service of the school be avallable
to all youth who do not continue their formsl sducation be~
yond high senaal.s Coderre states:

Frovision of guldance esassistence beyond the polint of
vocational cholce 18 & necessary step in substantiating
worthy oeccupational goals., Since vooational choice has
mes ning only when it culminstes in job entry end adequate
ad Justment to that job, it would seem that vocatlionsl
guldance has & further responsibility in providing a con-
tinupus service Yo Ehasa veople who need nid ln redefining
thelr oareer goals.

Criteria based on psychologicael pringciples.~-~The geals
of the individ ual should M aocceptsd as ends worthy of achleve~

mept, The individusl should he alded in keeping these gmoaels

in mind in ordsr that he may continually progress towsrd the
realization of his goals. Too, the indlv idual ashould be alded

5Chishelm, op. git,., p. 288,
Scoderre, op. cit., p. 13,
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in overcoming d4ifficulties wh loh he may ancvunter in attempt-
ing to reslize his gonls, ‘

griteria based on sceiclogleml principles.--Through thae

plecement service of the ogcupational counseling program the
student should be given the copportunity to do things involv~
ing the felt sense of somewhat immediste mesning. ¥His llfe
should bs broadensd and snriched by finding » place for him-
self in our economic syatem.

Critarie based on guidance prineciplss.-~Ixcellent work

exparience progrems osn be worked out through the plasemant
sarvigs., The tascher must havs eontacts with pleces of busi-
noss in the community spd must have the complele cooperatlion
of 511 the eivio and business orgasizations of the ocommunity
in order 10 develep a worthwhlls work exneriance program.

fere must bhe axafeim& ip eogueting individuszl ocutoomes of work
experience programs, which serve 10 amoguasint students with Job

reaouirements, with the demands of ultimste coocupstional oholece.

Oriticsl Analysis of Step Four

Criterie based on demoeratic principles.--Zxperlences

should be provided thut afford wholesoms sstisfaction to the
individusl. Integretion in the occupat lonal counseling pro-
gram should be facilitated through experiences in democoratic
living, Through the follow-up service the lndividual should
be provided experisnces that ere unified through evolving pur-
poses of the individual. As the indlvidual progrssses in his
ocoupation, he ghould be hetter able to develop crestive
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gbility in reconstructing past experiances in the light of the
present experisnee, Too, the follow-up service should have as
its purpose the finding out ir tng'aﬁud@at is obtaining satis-
faction from his work, The follow-up zervice may alsc aid the
individusl in developing the ability to meet the demands placed
apon him by outside sgencles.

Criterie based on psychological prineiples.--Thare ls

nothing static about business and life. %The individusl must
be able to adapt to the constant bﬁ&nge that ls ocourring at
all times., "The effective counselor is one who helps the stu-
dent to want to utillize his assels in ways which will yield
success and satisraatian.”7
The school has s definite responsibility towsrd former
students not only until thsy secure enployment but slso
unt {1 they asre suecessfully located in the type of work
mogt in hermony with their talents and their preparation.
In addition, the school should he interssted equally as
mach in thegr ed Justments to %h@ other damands of popmal
living &3 it 1s in placenent.

Criteris besed on sociological prineiples.--The follow-up

service can ssrve as a check to determine whether or not the
individuael 12 asauming social and business responsibilities.
efficiently. Chisholm says "The sohool should know regularly
what its former students are doing and how well they are play~-
ing = normel part im Ameriean lifa.";

Criterie haaea,gg guldance principles.~~The student's rate

of progregs in his work will serve, to a certain extent, to

7Williamsan, op. eit., p. 288,
gmiﬂh&lm, E’Bo mc; Pe 299.
91bid., p. 291.



L6

avaluate his training. The follow-up service should attempt
to disoover if the student needs further aid in adjustment.

It should elso point out the ability of the individual to
deal with emotlonal problems. The foliow-up service should
assist the student to make continuous progress toward his life

gaam .



CEAPTER V
SUMMARY, DONCLUSIONS, AND RECOMMENDATIONS

Summery

In this study ‘taa purpose was Lo determine the steps in
8 sound program of oscupational counseling as a phase of busi-~
ness teachling. After mich ressarch rrwm‘rea§iaga en fipdings,
opinions, suggestions, ané obaservations from studies in the
principles of democraey, psychology, sociology, and thg general
principles of guidence, certain criteria were developed for de-
termining i1f the steps wa&a sound .

An anelysis of the steps was made and these steps were
critically evaluated by the criteria.

Gonclusions
| The following conelusions werse reached through & ocsreful
study of the steps selectad snd avaluated by the eriteris de-
veloped:

1. Thargaidaaéa program cen be made more affective by an
ocoupational counseling program in the business depertment,

2. An occupational counseling prosram as a phese of busie
ness teaching can provide sssistance to the studemts in finding
out their interests apd abilities and the opportunities that
are Open to them,

3. The neture and secope of the placement service make this

&7
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sorvice invaluable Iin ap cccupational counselling prosram as
8 phase of business tesching.

4., The follow~up servise can aid the individual in se~
curing the utmost satisfaetion from his Jjob,.

5, A thorough testing and record-keeping system will aid
vitality end meaning to the cccupational counseling program,

6, Added interest cen be ereated in the veocupstional coun~
sel ing program through co-curricular activities im the business
department ,

7. The individuel oan be assisted in ths exploration and
selastion of an oocupation through the cocupational counseling
program, | :

8. Opportunity carp be provided in the ocscupationsl coun~
seling progrem for the individual to secure the training needed
to develop the necessary skills and habits for hls chosen oe-

eupation.

Recommendatl ons

In view of the steps studied and evaluated by the ori-
taeries developed, the following recommendations seem plausible:

1. Tthe oecupational opunseling program ghould be made a
vital phase of business teaching and should make the guldence
progrem of the entire school mors effactive,

2, Youth should be given assistance in the exploration
and selection of an ccoupst lon through the occupational coun=-
seling program,

3., The placement service should essist youth in matching
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their capebilitiss and intercsts to jobs and in helping
them make satisfactory adjustsent to these Jobs,

Ls The followeup service should aild the individual in
securing the utmost satisfaction from hls Job,

5« & thorough syatem of testing and record-keeping should
be & part of the oeccupational counseling progrem that is
carried on in the buslness depasritment,

6, Go~gurrleculer aetivities should be ineluded in the
pocupational gounseling program in order to devaelop intersst
and provide meaning.

7+ Every possible mesns of assistance should he provided
students in finding out thelr interests and sbillties and
the opportunities that esre open to then.

8¢ The oecupational counsellng progrsa should pﬁﬁviaﬁ &n
opporbtunity for the indlvidual to secure the training needed
to develop the necessary skills and habite Tor his chosen

occupation,



BIBL IOGRAPHY

Rooks

Alberty, Herold, Reorganizling the High-School gurriculum,
New York, %&wmﬁ?m te., I9L7.

pell, Howard M,, Mstohing Youth and Jobs, Washington, D. C.
*american CounaTl on zducation, . ! ’

Pioghem, Welter Van Dyke, Aptitudes and %ﬁiﬁuﬁe Testing,
¥ew York, Harper and Brothers FPub]lishers, 1937.

Brouwer, Paul J., Student FPersonnel Services in General
wduecation, WaBRIAEEON, De Ces LU4S o

Chisholm, leslie L. Guiﬁig% Youth in the 3Jscomdary Sghool
Dmias, Amerieén Gok Co., 1945, '

gcox, Pailip W, L., Duff, J. ¢., and MoWemara, ¥., Baslo
prineiples of Guidanee, New York, Prentlee-Hall, Ime.,

Em‘har},im, H. G., Trends of Thought in Business Zducstion,
Dulles, South~Nesterh Publishiing CO., 19L7.

Brickson, Clifford E., A Practicsl Handbook for Jehool Coun-
selors, New York, Tha Wonald Press (0., 1949.

Heynes, Benjamin R, end Bumphrey, C. W., Research A plied to
Business Bducation, Chicago, Oregg PUDIIShibg (0., 1939.

Eopkins, Thomass L., Interaction: The Demoerstic Process,
Boston, D, C. Heath and 0., 1941,

Lynd, Robert 8,, Knowledge for what?, Princeton, Princeton
University ¥ress, 1939, ‘ H

Spears, Hsrold, The Emerging High-School Currigulum, Dallas
American éaﬁf"cﬁ?%,*&h ’ '

Trexler, Arthur B., Guldance in Public Secondary Schoolg, New
York, Educationa]l Hsoords Buresew, 1939 .

Willismsen, ®. G., Counsell iMolessants, Wew York, MeGraw-
Hi1l Book Co,, IniG., Ig%.

50



31

Reports

The Flace of Commercial work in the g%%h~$nhual Course of
aay, Fourth vearbook ol the National Hociety for the
elentiric Study of Edueetion, Chiesgo, The University

of Chicego Press, 1908,

Articles

Coclrane, Roy, "The Competert Veocatlional Counselor," Occupations,

Unpublished Material

campbell, Claude W., "Planning A Sound High School Testing
Program,” Unpublished ¥sstaer's thesis, Department of
Bdueation, Worth Texas Stete College, 1948. Pp. 68,

Campbell, Ona 1., "To Determline Some Prinoiples of a
counsel ing Progrem Which Appllies the Prineiples of
Demoeratle Supsrvision,” Unpublished Mester's thaslis,
Department of EBdueatlon, Nerth Texas State Collsgs,
1948, Pp. 121, |

Ccoderre, Jr., Harry Lowell, "An analysis of Frinciples Related
to Vocational Guidance Practice,” Unpublished Doctor's
d issertation, Graduaste School of Rducatlion, Harvard
Univapsity, 1949. ¥Fp.300%.

Gerron, Jesse Fred, "A Sound Flan for Occupational Rdueation
and Counseling in a Smmll High School ,” Unpublished
Mastorts thesis, Daspartment of Educstion, North Texas
State Gallﬁgﬁg 19&9- Ppggst

Rutherford, Raymond Riley, "A Study of Factors Influencing
High School Seniors in Their Decisions to Sesk Further
Bdueation or Vocational Tralning ¥ollowing Thelr
Graduation from High Scheol,” Unpublished Maestar's
thesis, Depertment of Bducstion, Horth Texes State College,
1949. Pp, 13



