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CHAPTER I 

IHTfiODUCTIOH 

Statement and Purpose of 
The Problem 

The purpose of tills study Is to determine to what ex-

tent the homemaklng responsibilities some fourth-grade 

children assume affeet the way in which tJfiey perform their 

school responsibilities. 

Explanation of terms 

In order to understand the problem more clearly, it 

is necessary to know the meaning accorded certain terms 

used In the discwasion. 

The term "homemaklng activity" refers to the actual 

work of tending to the home and providing for family needs. 

Included In this activity would be caring for all personal 

belongings, all task® of housekeeping, and the preparation 

and serving of the food for the family. 

The term "school responsibilities" refers to the as-

sumption of assigned lesson materials as mil as the dis-

play of some initiative in classroom organization. 



Limitation of Study 

fhe problem is Halted to the study of certain toome-

making activities and of some specified school duties of 

thirty pupils of a fourth grade In the Margaret B. Henderson 

School of Dallas, fexas. 

Source of Data 

She information used in this study was obtained from 

two sources, primary and secondary. Primary sources in-

cluded interviews with all the mothers of the thirty pupils. 

Included, alio, are personal interviews with each of these 

pupils and the teacher of these pupils. 

Secondary data were obtained fro® books, periodicals, 

and other educational literature» 

treatment of Data 

• The data for the study were obtained by a home-visit-

interview questionnaire filled out by the mother of each 

pupil, fhe mother was asked questions concerning the par-

ticipation of her child in the activities of the heme, fhe 

answers to these questions were recorded on separate ques-

tionnaire sheets for each pupil. 

Tests were given these thirty pupils at school and re-

sults from these were kept, These tests included the Cali-

fornia Test of Personality and the Metropolitan Achievement 

Test. An interview questionnaire was filled in by the 



teacher, who supplied information concerning the pupils* 

classroom attitudes and scholastic attainments. 

The data for this study are organized Into four chap-

ters. Chapter Z gives the statement and purpose of the 

problem, an explanation of terms, scope and limitations of 

the study, sources of the data, and treatment of the data. 

Chapter XX contains a review of literature relative to the 

values to he derived from homemaking practices of children 

in the lower elementary grades. Included in this activity 

leading toward a better rounded school life is the develop" 

went of the whole child with regard to the relation of the 

hone and school environments. 

Chapter XXX is a comparative study of the homemaklng 

activities with scholastic achievement and personality de-

velopment . In this study a record was kept of specific 

homemaking activities performed by the children. Their 

personality development was measured by a test of person-

ality! their scholastic ability waa measured by an achieve-

i&ent test and by interviews with their teacher. 

Chapter X? is a summary of the study. The conclusions 

reached as a result of the Investigation and some sugges-

tions and recommendations for promoting more interest in 

homemaklng activities by children in the lower elementary 

grades are given. 



Related Study 

the only related study found on this subject was one 

by Editha Luecke. This Investigation was a doctor1* dis-

sertation on the factors that relate to children's partici-

pation in certain homeaaking activities. This investiga-

tion Is only sligitly related to the present study. In 

the lurestigation by Luecke the nature of children's par-

ticipation in certain homemaking activities and the atti-

tude the children took toward participation were noted. 

She,' also, determined some of til© factors which relate to 

the children's participation and how the findings sight af-

fect the home and the school. 

ler study was limited to the fourth, fifth, and sixth 

grades of Benton, Texas. The data for the study were 

gathered from checklists of home activities, the Sims Score 

gard for measuring socio-economic status, the Plntnar1 Ifeme 

Background Survey for measuring home adjustment and a home 

information blank that included facts the other instruments 

did not' provide. She made home visits and held interview 

with the children. 

The findings of laecke1® study revealed that certain 

factors influence the child*s participation in home eco-

nomies activities. These factors Include • sex, age, educa-

tion of parents, socio-economic status, special interests, 

home adjustment, and sibling position in the family. 



The conclusions ©f this study indicate that shiMst® 

engage extensively in tome activities and that there Is a 

need for research to determine how the hoaeiiaking activi-

ties of interest to children should have a part in setting 

up the curricula for the intermediate grades, fhe study 

found that habitsA abilities, and attitudes which are so 

important in bringing about a nice home life are developed 

at an early 'age; therefore, emphasis should be placed on 

problems of hoaeiaaicing suitable 'to the grade level of the 

1 
child before the seventh grade la reached. 

*Editha lae&ke, Factors Related to Children*s Partici-
pation in Certain Types of "loiae Ac tivflvlPublished'''feoe* 
tor*s Dissertation, Department of Education. Columbia Uni-
versity, lew York City, 1^1). 



CHAPTER II 

VAum to be mMvmv mm hoi^hakurs 
PBACTICIS A* fHE E i s m m h m wmi» 

Values in Better Home Living 

Huch of the world*® happiness depends upon hoaeaakers. 

The j are leaders In achieving with their families the finest 

attainable quality of living within their means. So their 

efficiency is to he measured by the ejuality of living that 

results as they and their children go about their day-to-

day homemaklng activities. 

It is fin# to consider the home as a group possession 

where each member of the family is in a sense a homemaker 

with rights and privileges as well as home responslbilitles, 

and shares up to M s age and ability in the selection of the 

goals the family wishes most to reach, Before any program 

of home responsibilities can be formulated, the members of 

the family must be happily related t® each other, with the 

horaemaker sympathetic and intelligent in dealing with 

family relationships. 

Children who grow up in families In Vfeloh the 
members are co-operative and tolerant of each 
other*s rights and needs, in which affection and 
appreciation are given freely, in which home joys 
and sorrows are shared, and relationships with 



community and friends are enjoyed, will adopt these 
patterns of relationships in their personal living 
because they haw been taught daily toy example and 
practice*1 

Homemakers must, then, gpwt in ail understanding of 

their children in helping gtaide their share of home activi-

ties, An environment should he created in the home in which 

the children achieve satisfying relationships at home, both 

in their work and play, recognising that they must take over 

the direction of their own lives gradually, fhey should he 

gives increasing opportunity to take over responsibility 

for their own duties. 

the actual process of teaching a child to wash dishes, 

set the table, or make soaie cookies takes mare tiae than 

the activity itself. However, if we consider the educa-

tional function of the hoae, time must be provided for 

teaching both the methods of doing a certain task and the 

standard to be reached. In addition, there seem to be cer-

tain resulting by-products in the development of charac-

ter, such a# helping one to face reality. 

A child must never be given a hoiaemaklng task that is 

beyond his strength or beyond his ability. The bad effects 

that would come from this aay be discouragement and lack 

of enthusiasm for a second responsibility. Fitting the 

task to the child is also Important. With children of 

3-Jyda Bart Arlltt, Our Jfoges, p. 36. 



fourth-grade levels It is generally not necessary to draw 

a hard and fast line "between the tasks of boys and girls* 

Jobs must change for the toys and girls of this age level 

so that they do not experience the element, of monotony that 

mothers eventually realise In doing the saiae household 

chores over and over. 

The actual time saved by the assistance which 
children give In activities cannot be regarded as 
any indication of the value ©f their feelpj a® a 
Batter of fact, the results here, as In many other 
phases of child developaent, ean be seen best In 
a later period,2 • 

It has also been found advisable to graduate the ohlld 

in tasks ranging froa the very simple act of hanging a 

garment properly on a clothes hanger to the more challeng-

ing task of helping prepare a meal. In this way, the 

child Is motivated to attempt even harder tasks, eaoh 

task offering some satisfaction of a Job well done. 

fhe value of a schedule is suggested by some as a 

means of securing assistance without breaking into the 

child's plan for what he had expected would be his leisure 

for study or play. A ©Mid «ho is a willing helper Is one 

who has cose to consider that he has a dally responsibility 

in helping sake the hoa© a happier place. 

2Ruth Lindqulat, A Study of feme Manageaient In Its 
latloa to Shlld Beveldjaeat . 70. 



Bomemaklng activities teach yotaug children oo-ojura-

tion in the family. If trotter and sister share the task 

of making beds, they soon learn to help each other la ol-

der to do a satisfactory job as well as accomplish It more 

quickly. If the Idea exists that co-operation of everyone 

brings more ttm& for ploalekiag or family games, there la 

always leas argument on the part of the helper*. 

ftsere is a definite belief that allowances or other 

&WB& of money paid to each child for hie share In homeaiak-

Ing activities are not desirable, because they generally 

lead to a mercenary motive and as unwillingness to do any 

duty without pay. 

An interesting project in showing the value to be 

gained from hoaeaaking responsibilities is being carried 

on each summer on a far* in Maine. Harriet Hoodiette, as-

sociate in early childhood education, American Aaaoeiatlon 

of University Women, lives her philosophy of edueatlon 

with the children for eight weeks eaeh suMer.^ fhls farm 

is laade tip of children between the ages of five through 

eleven years. At this farm the whole atwjsphere is one of 

a co-operative family life where varioas daily taste con-

tribute to the lmaedlate well-being of the whole group. 

Common repetitive tasks is the home furnish stimulating 

3Barrlet Houdlette, Children Heed Work and Flay, 
Childhood Education. XZZT {Beoeaber, 19*8), 16s. 
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incentives to the children to become contributing family 

members. • 

Of course, there is always satisfaction is the good 

performance of simple skills a taut the satisfaction the 

child receives la being a' useful contributor to the needs 

of others in the family 1® far greater. At this training 

fans* even the chore of dishwashing rises from its despised 

position to one of importance in the carefully planned ac-

tivities of the children living there. *11 mant learn the 

proper way of scraping, stacking, and arranging the dishes 

to "be washed, M s order furnishes an excellent carry-over 

for other problems to be faced by the children. 

Helping to plan and prepare meals 1® another source 

for faaiily co-operation. This is an activity that requires 

planning on the part of an adult in order to adapt it to 

children's participation. Often In busy families, children 

receive little actual experience in thisj however, at this 

farm, set up for the purpose ©f getting the maximum use of 

the abilities of each family member, children*a work at 

meal getting is considered as important as the meal Itself. 

At the end of their stay of six to eight weeks, most of the 

children of this age level of fourth grade have prepared 

an entire supper for the faaily, 

doing through all these experiences of work and 
play is an important thread that holds Hie® together* 
fimt thread Is called attitude. The attitude toward 
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one*® work or play helps mte& it either enjoyed or 
disliked* Itegative attitudes toward liKHiemakliig 
activities are formed early in life.4 

For many years one of the seven cardinal principles ̂  

of education, "worthy home membership," ha» been taught in 

theory only in high-school home staking classes. This fact 

meant that no hoys were Included, except In the few schools 

that offer such courses to both hoys and girls. The real 

need Is for basic training in home responsibilities for " 

hoys and girls, thus leading to the development of emotion-

ally mature adults. 

Because home economists believe family life to be a 

source of security, stability, and growth, they recommend 

that schools from kindergarten through college offer train-

ing in this field* In the scope of hmemaklng activities, 

they advise that the following points be emphasised: 

1. Self understanding: a knowledge of one's 
own nature and personality, of how to achieve a good 
appearance through groomingj ©f the 'importance of 
courtesy, generosity, and justice. 

2. Getting along with othersj sharing and 
helping in co-operative work and playj use of family 
propertyj good work habits j eitisensMp, and social 
amenities. 

3. Management of personal resourcess time, 
energy, money, family values, and limitations. 

h, Family healths meeting the nutritional 
needs in planning, selecting, buying, cooking, and 
serving. Learning habits of cleanliness) and car-
ing for minor illnesses in the home. 

5* Management of clothing* nee#, selection, 
and care. 

4Ibid, 
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6« Good sense in housing, home furnishing, and 
equipment. The selection and care of a healthy, com-
fortable, t M aesthetically pleasing environment.5 

Of course, the above mentions d points cannot be fully 

undertaken by fourth-grade hoy® andglrls, hut a beginning 

understanding of each should he attained. ' ' 

Aids toward a More We 11-
. rounded School z&f* 

- Schools of the present day are trying to help pupils 

meet successfully the problems of everyday living by organ-

ising the courses of ins truction so as to provide experi-

ences that are based' upon the everyday interests and social 

needs of children. 

Of the everyday interest®, none is more significant 

than those whleh have to do with children1s relation to 

home and family life, fhey include problems of personal 

development, the ability to make and maintain nice relations 

with others, and the knowledge and skills essential for the 

satisfactory functioning of home Ufa. -Studies In child de-

velopment emphasise the Importance of the early years of home-

life for helping children to make adjustments and to share 

more fully the home responsibilities. this, of course, 

means that the home and the school must work together so 

that boys and girls may have not only the chance to share 

^X&lla Itessey, "Men Are Bomemakers, Too," national 
Parent feaeher. xjLzz (June, 1918}, 13. 
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as fully as possible in the home activities, but also the 

benefit of guidance which will enable theia to interpret 

these home experiences and build upon theia* 

• -We look to the home to give- the child those experi-

ences which can coae only from Hiring closely in a group 

relationship, but that is not enough. Sinee statistics 

show t&it fewer than one half of the children entering 

school finish the first and second year of high school, 

it becomes the responsibility of the eleiaentary grades to 

offer instruction la home living if our school children ar® 

to • tew the fundamentals of education for hose and family 

life, . • 

It Is common knowledge that many children are in a. 

difficult situation for learning. They are handicapped 

in really comprehending the problems of their parents, who 

assume all the responsibility for both earning and purchas-

ing the food, clothing, shelter, and other iteas of the 

budget, the children have been guests in their own hoiaes 

instead of eo-operating aeabers of the family group. 

men children participate is work for the sake 
of learning, it is important that it should be so 
organised and conducted as to give everyone.an. 
equal opportunity. In a certain cottage ©f a private 
school where a group of twelve girls lived together 
and did a large portion of their own work, there 
was a reputation for such good organisation that 
efficiency, friendliness, a minimum of friction, and 
time for recreation together could always be counted 
upon. Of course, the effeot of this upon the school 
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worlc of these girls could easily be seen front the 

way they organized their school work,® 

By learning the value of efficiency In their homamak-

lug tasks, 1% was easier to make the transfer to their 

school tasks. Learning to co-operate witSh other members of 

the family In order to get the homemaking activities accom-

plished tends to laving about better co-operation of class 

Bombers at school. 

It Is when the ehlld sees the need for oo-operation 

in order to get M s Job finished, whether at home or at 

school, that co-operation is made meaningful to him. 

As a rale, individual family analysis, listing, and 

assigning of responsibilities are not as clear-cut as they 

should be, Parents carry certain responsibilities from 

year to year and children either never know that there are 

these responsibilities to assume, or they feel that only 

parents should carry them. Sudden Illness often shifts 

the setup so that Jobs regularly carried on by one person 

mast be transferred to another. The death of the parents 

sometimes throw® the work on the grandparents or other rela-

tives, whereas had these children been given home responsi-

bilities, they could have taken over a major share. 

In each family, the work may be planned to teach in-

dividuals how to do all types of household jobs, or it may 

%a*el Shalt®, Housing and the a — , p. 72, 
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be planned on a se* teals, boys being made responsible for 

certain tastes sad girls responsible for others, Permanent 

division of work has disadvantages from the point of view 

of learning, for it prevents individuals fro® getting the 

variety of first-hand experiences needed to help under-

stand the importance and relationships of each job to the 

whole organisation* In this situation, the child begins 

to think of what job is proper for girls ©r for boys rather 

than what is necessary for th© group in order that a «ajd-

am® of health, happiness, independence, and ©©-operation 

may result, 

fhe duties around the house mist be genuine, nothing 

make-believe about the®* Hie child's attitude must be sin-

cere and M s effort strenuous if the experience is t© re-

sult in added power, the adult should suggest and make ar-

rangements for certain desired activitiesa but beyond that, 

he mu&t leave the child free to work out Ills own schemes, 

find his own way, and create his ami power, In doing this, 

the child begins to work out a plan for doing each activity 

he attempts, fhis is then carried over into planning his 

school work in such a way as to achieve the best learning 

procedure, that of a purpose for learning. 

Attainment of Personal Satisfaction 
in Achievements 

flie acceptance of a task makes one responsible, but the 

task and its completion are a challenge and source of true 
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satisfaction to the child. This can be clearly demon-

strated to the child in his chores about the home, thereby 

making a carry-over in the child's mind for the school re-

sponsibilities he faces, 

fhat philosophy of effort has today been re-
placed by a philosophy of excuse; education is its 
broadest seas#—as a preparation fop life—la fail-
ing, because educators in their need for methods 
and techniques have lost sight of a fundamental 
principle—that the child oust be taught to help 
hi*aelf*7 

The school has the opportunity of influencing children 

at an early age, when they are moat easily directed? hence, 

training for home life should be an integral part of every 

stage of school life, This permit© a close connection be-

tween the intellectual and practical interests of life from 

the start. 

Sometimes children feel that It is an imposition to 

expect them to help about the home. fhey object until 

parents becorae discouraged and do the work themselves rather 

than endure such behavior. This usually means that the 

parent is encouraging a shirker, and creates a situation 

unfair to the child. In the first place, it is hardly 

fair that children should enjoy the pleasures which the 

home affoids without making a contribution to family life. 

Second, there is little room in the world for a shirker. 

?luth Marrah, "The Child's Responsibility,w Catholic 
World. CLXX (January, 1950), 311. 
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Third, life can become very dull s M uninteresting without 

responsibilities. Few persons go through life without hav-

ing to assume responsibility and most people are happier 

for it, 

Co-operation of the children in the work of the hose 

not only saws money, but gives them valuable training in 

working with others, in meeting social situations, and in 

assuming responsibility. 

the sixteen year old boy of a certain family carves 
and serves as well as his father, who has to be 

: away from home part of each week. • T3*e daughter 
In the family has become skilled in making inex-
pensive favors and arranging flowers while her 
mother entertains. The two sisters in the family 
are responsible for tfas dally and weekly cleaning 
of the second floor of their home. By working to-* 
gether they have been able to reduce the time It 
took them to do it when each worked alone. The 
two younger children assume responsibility for 
answering the telephone and doorbell when they 
are at taseu This not only saves their mother 
many steps, but also gives them practice in 
greeting people and In answering their questions 
courteously. As the children take turns, there 
is never any quarrel about who is to answer at a 
particular time*8 

The modern home is influenced so largely by forces be* 

yond the four walls that families cannot safely live with 

themselves alow. Thinking beyond the family circle Is 

necessary If the home is to send out socially competent 

men and women. The children, in training In homemaklng re-

sponsibilities , will be future eltlsens to assume work of 

^Mildred Wood, Living Together in the Family, p. 132. 
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the world and the responslM 11 tl es of the tmmmnlty in 

which they live. fhe weakness as well as the strength of 

any community 1® that of its citizens. Intelligent home-

makers, tooth men and women, are becomlag increasingly aware 

of the fact that they mast initiate policies and carry ©at 

programs of duties for their children if the home environ-

ment continues to he the most desirable for themselves and 

their children, fhere is a definite similarity in home-

making responslbilltles and in community responsibilities. 

Both are smaller and larger units of society «M have the 

same goal—the finest development of every individual who 

belongs. 

• fhe responsibilities in the home, together with those . 

later community responsibilities, determine in a large part 

for every person his interests, ambitions, and chances for 

success in life,, The nature of the responsibilities of 

these two units, the home and the community, is also similar. 

In the case of the ©osammlty, the scale is larger, bat 

housekeeping and management are the two important types of 

duties which are carried by citizens, who began accepting 

responsibilities as young children, fhe table of comparison 

on the following page brings oat the several points of 

similarity more clearly. 

When children become sharers in the problems of their 

everyday world, they seem to grow closer together in their 



19 

Boae Ses-ponslbilitiea 

Preparation audi serving 
of food for family 

Construction and repair 
of clot Mag and furnish-
ings' 

Caring for children of 
the family 

Caring for the 
its equipment 

hosse and 

Gowmmlty BesponsiMlltl#8 

licensing and inspection of 
all- agencies for the- produc-
tion and distribution of 
food 

Inspection of conditions 
under which clothing and 
furnishings are manufac-
tured 

Protecting the children of 
the community 

Oaring for public buildings 
and their equipment, grounds, 
streets, • wa,terQsupply and 
waste disposal^ 

friendships. They feel a group responsibility for what 

happens. As they continue to accept responsibility for 

the care and appearance of their homes, they are building 

values for making good hostes and good communities of the 

future. 

^Mildred Wood, Bath Lindquist, and X*ioy Studlcy, Manag-
ing the Boate, p. 115. 



CHAPTER III 

compabxsoh m m m m a m k m v m i m 

m m SCHOLASTIC ACHIEVKMEIIf 

fhe pupils concerned in this study attend! the Margaret 

B. Henderson School In Dallas, fexas. fhe school Is lo-

cated in the southwestern part of @nk Cliff. fhe total 

enrollment of the school is 530« Bue to crowded conditions, 

no grades above the fifth are enrolled. A large number of 

the pupils come from the new area of development fenown as 

Wynnewood. Some of the families In Wyanewood live in large 

furnished apartments, whereas others haw recently par-

chased the' new Wynnewood homes. ill the hoaes is the 

school district are comparatively new, with mm over twelve 

'years old, fhe families have average or above average 

standards of living, fhe incomes range from moderate to 

slightly above moderate. fhe families take pride in im-

proving the home surroundings by beautification of the 

grounds and general cleanliness ©f premises. fhere are no 

extremely low income families represented in the school. 

In making the investigation, a visit was made to each 

of the thirty homes represented. Sometimes a second visit 

was necessary In order to obtain the desired Information, 

20 
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An Interview was held with each mother sod a check sheet 

DAS completed from the answers given by the aethers. This 

check sheet eonsisted of a list of heme responsibilities 

performed by the child (see Appendix)* These responsi-

bilities were divided into three main parts, personal, 

housekeeping, and meal preparation. The sother was asked 

to check whether her child usually performed the doty, 

never perforated it, or sometimes performed it. The mothers 

tried to give the most correct answer they could ascertain» 

Table 1 shows the results of the personal responsi-

bilities oheck sheet. For a perfect score wilder the total 

responses, six should be in the *0® column. Pupils 1, 2, 

and 16 made a perfect score. Pupils 1%, 15, and 24 ranted 

high* Pupils ? and 23 ranked lowest, with pupils 6, 8, 12, 

and 20 ranking next lowest, Pupil 23 received "never w on 

keeping room neat, hanging up clothes, making up bed, and 

picking up clothes. This pupil received "sometimestt on 

getting oat school clothes and "usually" on potting away 

toys. This pupil is a boy and is an only child. In the 

interview his mother said that she never wanted bstw boy to 

do anything he did not want to do. She left the impression 

on the child that all housework was disliked, therefore he 

need never do any. In the interview with his teacher, as 

recorded later In this study, an inability to assume school 

responsibility was noted as well as an "interested but con-

fused attitude toward school work." 
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f mM i 

FOtJIOT-GRAm PSPIIS TOO SOMETIMES, TOUAXIff* 08 
m v m ACCEPT ClKfAIM PERSOHAL BESPOKSIBIMflES 

ACCOREEK© TO THE REPORTS W SKSXK MOTHERS 

S —* sometimes 
B — usually 
» — never 

Pupil 
Pat 
Away 
foyt 

Flak up 
Etrty 
Clothes 

Make 
«P 
Bed 

Xaag up 
Clothes 

Keep 
Booat 
Meat 

Get otit 
School 
Clothe*"' 

total 
Pupil 

Pat 
Away 
foyt 

Flak up 
Etrty 
Clothes 

Make 
«P 
Bed 

Xaag up 
Clothes 

Keep 
Booat 
Meat 

Get otit 
School 
Clothe*"' 

s » * 

1 tJ tr II n V B 0 6 0 

2 II C 0 u o 6 0 

3 • S H s « V 2 3 1 

* s S I s 0 1 3 2 1 

5 V M S ! 3 ? 1 3 2 

6 s * s .. If s h 3 0 3 

7 s 1 IT if s v 1 0 5 

8 K s K 3 u $ 2 1 3 

9 S s S tr s 1 % 2 0 

10 S u 8 s V tr 3 3 0 

11 3 u s t M 2 4 0 

12 S 11 » s S » 3 0 3 

13 SI B s X K $ 2 1 3 

14 U U u 0 s 1 5 0 

15 S U 0 0 ir 0 1 5 0 
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TABLE 1 — Continued 

Papll 
Fwt 
Away 
Toys 

Piok up 
Dirty 
0 lothes 

Make 

Bed 

Sang up 
Clothes 

JStep 
Room 
Seat 

Set out 
School 
Clothes 

Total 
Papll 

Fwt 
Away 
Toys 

Piok up 
Dirty 
0 lothes 

Make 

Bed 

Sang up 
Clothes 

JStep 
Room 
Seat 

Set out 
School 
Clothes 

S 0 a 

16 0 0 0 0 W 0 0 6 0 

17 0 s • • S 0 0 0 1 4 i 

18 0 0 a 0 S 2 4 0 

19 1 ¥ 0 0 0 a 0 5 1 

20 f s 8 S H a 2 1 3 

21 s N X s S 0 3 1 2 

22 u 0 K 0 0 0 0 5 1 

23 0 8 » V a S 1 1 % 

2* 0 S 0 0 0 0 1 5 0 

25 s N S 3 S a % 0 2 

26 0 U 0 0 0 a 0 5 1 

27 IF 0 0 0 0 a 0 5 1 

28 0 S s 0 a 0 3 3 0 

29 s S 8 3 0 0 3 2 1 

30 © 0 II 0 0 0 0 5 1 

Pupil 2, staking a perfeot score, is alto a boy. This 

boy's mother Is in ill health and the boy assumes almost 

total responsibility for managing the hoae. M s mother 

described how *@11 this boy could clean the entire house, 
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with 110 assistance or suggestions from her. kn will be 

noted is the table of interviews with M s teacher, the boy 

does only fair school work, but accepts school responsi-

bility with interest, does extra school assignments, and 

is very anxious to learn. 

Certain housekeeping responsibilities were itemized 

for cheeking in fable 2. These items do not include all 

housekeeping duties, but a few activities that fourth-grade 

pupils are capable of doing. Mot all of these activities 

will be done eaeh day by any pupil, bat some ©an be done 

each day. The highest possible score for housekeeping re-

sponsibilities is seven, found in the "usually" column of 

the total responses* 

Pupil 2, who ranked high in fable 1 in regard to the 

assumption of personal responsibilities, also ranked high-

est in fable 2, concerning housekeeping responsibilities. 

lis score was seven, which is the highest possible. Pupil 

24 ranked high with a score of five out of a possible seven, 

fhe two activities that pupil 24 did not perform on this 

housekeeping responsibility phase were sweeping floors 

and making up family beds, fhis pupil is a girl. She has 

a small brother, for whose care she assumes such responsi-

bility. 

Pupils 8, 15# 19^ 23# *nd 25 ranked lowest on this 

phase. Of the seven activities listed, five are never 

performed by these pupils. 
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Tmm 2 

POURTH-GfiAEE PUPILS WO SOMTIMS, V8UAX1X, OR HE7SR 
. ACCSPf 0ERTAIX HWSEKEKPXXG RESP0H8IBIMTIES 

ACCQitlKXG fO TBS REPORTS OF THEIR MOTHERS 

S — sometliBes 
1 — usually 
X — never 

Pu-
pil 

Set 
the 
fable 

Wash 
• Mshea 

. 

Dishes 
Duet 
Furni-
ture 

Sweep 
Floors 

lake 
Fatally 
Beds 

Arrange 
Flowers 

Total 
Pu-
pil 

Set 
the 
fable 

Wash 
• Mshea 

. 

Dishes 
Duet 
Furni-
ture 

Sweep 
Floors 

lake 
Fatally 
Beds 

Arrange 
Flowers 

3 U X 

l 3 X • S It X 3 3 0 % 
2 0 U U 0 U U 0 0 7 0 

3 S X 0 U S 1 X 1 3 3 

b ® 3 S 11 X X X 2 1 * 

5 1 II IF 3 II IV 0 1 2 4 

6 a U II X X X '1 2 4 

7 ' u s 3 x 3 3 XT \ '2 1 

8 0 X X 8 X X 0 2 5 

9 0 0 V S X 3 s 3 3 1 

10 U U U 3 X S s 3 3 1 

11 u 3 u 0 11 0 X 1 * 2 

12 s 1 U X f X 3 2 3 2 

13 u X If f x s X 1 2 * 

1* s 3 s s t X 0 4 2 1 

15 X IT 1 X X X 0 2 5 
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TABLE 2 — Continued 

pu-
pil 

Set • 
the 
fable 

Wash 
Dishes 

Dry 
Dishes 

Eust 
Furni-
ture 

Sweep 
Floors 

Make 
.Family 
Beds 

Arrange 
Flowers 

Total 
pu-
pil 

Set • 
the 
fable 

Wash 
Dishes 

Dry 
Dishes 

Eust 
Furni-
ture 

Sweep 
Floors 

Make 
.Family 
Beds 

Arrange 
Flowers 

S ¥ X 

16 s S s S S 8 3 1 7 0 0 

17 s tr u ' -3 R X •» 2 1 % 

18 s s 3 X K s U 4 1 2 

19 s $ u I * X X 0 2 5 

20 IF s N X 3 S M 2 1 4 

21 tJ s s- If S s 0 % 2 1 

22 U s II ft S M S 3 2 2 

23 u N » H x X s 1 1 5 

24 tJ V V U » X u 0 5 2 

23 0 1 K » H H s 0 2 5 

26 3 s s n U 0 X 3 3 1 

27 S s s U s H s 5 1 1 

28 S s s s s If 6 1 0 

£9 s K s X 1 X s 3 0 4 

30 s s u S V » s 4 2 1 

It will be noted from the discussion of fable 1 that 

pupil 23 ranked low on the phase of personal responsi~ • 

Mlity. He also ranks low on housekeeping responsibility. 

Pupil 19 ranked high on personal responsibility, bat on 
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housekeeping responsibility this pupil ranks very low* 

Fro® the interview with this girl's mother it was learned 

that the mother*® understanding of the piece of a child in 

his hone is that of attending only to his own things, with 

no concern for other household tasks. The mother was very 

first in her reasoning concerning the rearing ©f her daugh-

ter, stating her beliefs unreservedly. She said that she 

did not want her daughter to bother anything about the 

horn, because it did not belong t© the girl. She stated 

that her Idea wets that the house and all Its furnishings 

belonged totally to the parents. Pupil 23 has difficulty 

with her school responsibilities, and seems to lack inter-

est In har work. 

fhe amount of responsibility that a fourth-grade child 

can assume is meal preparation is United, light different 

activities were selected for the checklist en meal-prepara-

tion responsibility. Two of these duties sound similar, 

bat involve different types of tasks. The activity, "se-

lect groceries," concerns the pupil1s selection of grocery 

items he chooses, fhe activity of "buy groceries® concerns 

buying the items that the pupil's mother has already se-

lected and listed for the pupil. 

fable 3 lists the ei^ht tasks selected to show how 

fourth-grade pupils accept certain responsibilities con-

cerning seal preparation, fhe aether of each pupil was 
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asked to check which activity her child performed sometimes, 

which activity her child never per formed, and which activity 

her child usually performed. There are four tasks that in-

volve the us© of the stove; namely, making Jell©, cooking 

eggs, cooking bacon, mid making toast* Two activities in-

volve the us© of sharp knives—peeling potatoes and staking 

salads. 

To make a perfect score, eight activities must be 

usually performed. Pupil 18 made a perfect score on these 

duties. This pupil is a girl, having a twin brother In 

the same class. Her brother, pupil 16, ranked high with a 

score of seven* Their mother described how these children 

planned and prepared entire meals for the family of four. 

Pupil 18 does average work in school and can assume re-

sponsibilities, as will be noted later. Pupil 24, who also 

ranked high in Tables 1 and 2, made a score of seven on 

meal preparation. Pupil IT ranked high with a score of 

seven. Pupil 1? is a boy, whose mother is a seamstress. 

She is busy fitting her customers* clothes very often at 

the meal preparation time. At this time this boy begins 

cooking the meal. Be makes only fair grades In school, 

but his teacher noted his ability to organise his school 

work. 

Pupil 1 ranked lowest in these meal-preparation ac-

tivities . This pupil, a girl, ranked high in Table 1, bet 
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TABLE 3 
FGOBTH-GRA1B P0PIL3 WHO SOMETIMES, USUALLJf, OR MEVKE 

AGCEFT CERTAXH ISEALr FREPIRAT101 KESFOKSIBIIITIES 
ACGORDim TO THE REPORTS OP 9SB2B MOTHERS 

S — sometimes 
0 — usually 
1 — never 

Pu-
Select 
Clro-

My 
®ro-

Cook 
Ba-

Make 
Toast 

Make 
J'ttl*" 

Peel 
Pota- Cook 

Bfegt 
Make 
Sal- fetal 

pil series @eri©» con 1® toes ads 
S 0 IT 

1 IT » » M 8 W 8 If 0 0 8 
2 0 0 0 IF s 0 n 1 6 1 
3 » 0 II H M » H 8 0 1 7 
4 0 0 I 0 3 s 0 IT 2 4 2 
5 0 0 S TJ 0 » 0 8 1 5 2 
€ 0 0 H 1? 1 s 0 If 1 4 3 ' 

7 0 1 0 * s ¥ S 2 4 2 
8 N 0 V H 1 0' » K 0 2 6 
9 0 0 0 0 S s 0 0 2' 6 0 

10 U 0 » 0 II » B S 1 3 4 
11 M 0 ¥ 1 S 1 If 0 0 6 2 
12 H s » IT M 8 1 X ' 2 2 % 

13 S 0 0 M 1 0 1 1 h 3 
1* H s S S H 0 s 1 % i 3 
15 S 0 s 3 B H s H * i 3 
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TABLE 3 — Continued 

Pu-
p i l 

Sel®©t; 

Gro-
ceries 

•Buy 
®3PO-
eeries 

Cools 
Ba-
con 

Make 
Toast 

l a k e 
Jel-
l o 

Pee l 
Pota-
toes 

Cook 
Eggs 

Make 
Sal-
ads 

T o t a l Pu-
p i l 

Sel®©t; 

Gro-
ceries 

•Buy 
®3PO-
eeries 

Cools 
Ba-
con 

Make 
Toast 

l a k e 
Jel-
l o 

Pee l 
Pota-
toes 

Cook 
Eggs 

Make 
Sal-
ads 

S 0 X 

16 0 TJ TJ U u TJ V . S 1 7 0 

17 TJ TJ W TJ TJ TJ ' ¥ If 0 7 1 

18 TJ 0 U 0 TJ TJ TJ TJ 0 8 0 

19 » H X 1 » X X X 0 1 

20 0 TJ 3 s 8 X TJ X 3 3 2 

.21 TJ 0 TJ s 6 8 X 0 2 4 2 

'22 TJ tr TJ tr S S s X 2 4 2 

23 TJ TJ x TJ 1 X s X 1 3 4 

2b tr TJ V tr U 8 TJ TJ 0 7 1 

25 w 0 TJ TJ tr X 0 If 0 ' 5 3 

26 X 1 H TJ x If X X 0 1 7 

27 X II x TJ x TJ U X 0 3 5 

28 1 s n S s S S TJ 5 1 2 

29 If s X X x X x X 1 0 7 

30 X s X S n 3 s X b 0 % 

low on fable 2 . to visiting in the home of t h i s girl, i t 

was learned from her mother that when h e r daughter was i n 

t h e sixth g rade she would he permitted t o do work i n t h e 

kitchen, This mother described how v e r y i n t e r e s t e d the 
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girl was Is cooking and housework# but that she was not al-

lowed to do any, because the mother's parents had allowed 

the mother to do housework while she was 1b the sixth grade 

and the mother believed this to be the correct age for her 

daughter also* litis pupil makes excellent grades in school, 

assumes all school responsibilities given, and is very 

eager to learn more than 1® assigned. Pupils 3, 19, 26, 

and 29 also ranked low In the meal-preparatlon phase. 

Fupil 3 is a boy whose mother is very eautious concern-

ing his home activities• He is not allowed to handle any 

sharp knives in the kitchen, nor Is he allowed near the 

kitchen stove, fhe mother fears his being burned while at-

tempting to cook some food. This boy is very anxious to 

help in the kitchen, his mother stated, but she Is afraid 

for his safety. - When asked at what age she would be sat* 

isfled for him to handle knives, she said that he should 

be fourteen years of age. This pupil seems to do fair 

school work, and his teacher 1ms noticed an uncertainty in 

M s assumption of school responsibilities. Pupil 19, who 

ranked low, also ranked low In fable 2. This la the girl 

whose mother bellows that the home belongs exclusively to 

the parents. 

Pupil 26 ranked low on the meal-preparation activity. 

This pupil is a girl, the youngest of six children, fhe 

visit to this home revealed that the mother has plenty of 



32 

help from the older children and wants this youngest and 

most Inexperienced child mt of the way during meal-prepara-

tion time. This pupil doe8 fair school work* desiring to 

do the minimum assigned. She Is a dis@lp3.lKe problem at 

school* showing a lack of ability to gat along with other 

children. 

Daring the regular school period* these thirty fourth-

grade pupils were given a personality teat* the test wired 

waa the gallfornla feat of Personality. Eleven tary Serlea. 

The major purpose of the test la to reveal the extent to 

which the papll is adjusting to the problems and conditions 

which confront him and the degree to which he la develop-

ing a normal, happy, and socially effective personality.3" 

fhe teat la divided into two section®, fhe purpose 

of Section 1 Is to show how the pupil feela about himself, 

his self-reliance, hla estimate of his own worth* his 

sense of personal freedom, and hla feeling of belonging. 

In thin section the pupil also reveals certain withdrawing 

and nervous tendencies which he i»ay possess. Section II 

conaists of social-adjustment phases. , Its purpose la to 

show how the pnpil functions as a social being* hla knowl-

edge of aoclal atandarda, M a aoclal akills, hla freedom 

IXeula P. Thorpe, Willis W. Clarke and Ernest W. flega, 
California Teat of Personality, Elementary Serlea, dia-
tributed by the California Bureau of fee ting* las Jngeles. 

mailto:dis@lp3.lKe
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from anti-social tendencies, and his family, school, and 

relationships. 

fable 4 presents the scores made by these pupils on 

the self-adjwstiaent division of the personality test, ft® 

first phase considered was that of self-reliance. The 

seores ranged from a low of five to a high of ten. fhe 

perfect score on each of the tlx phases ©f self ad^wetment 

Ik tw®lve»^ Pupils 1, 5, 16, 25, and 28 ranked highest on 

this phase, each making. a score of tea*. Pupils 7, 10, 11, 

15, and1 20 ranted lowest. . Pupil 2©# scoring five out ©f 

a possible twelve, is a boy whose mother works at the school 

cafeteria, fhis boy's mother makes all of his decisions 

for him, both at home and at school. 

Pupil 7t scoring five, also ranked very low on fable 1, 

relating to personal responsibilities« fhis 'pupil is a 

toy, the older of two brothers. luring the home visit it 

was learned that the mother dresses both boys for school, 

fhe y©unger- brother is in the second grade* When asked her 

reason for dressing the boy in the fourth grade, the ©other 

stated that bathing and dressing her two 'boys .were her most 

enjoyable tasks, fhe family has a said in the home to do 

the work. Ko pupil made a perfect score on the self-re-

liance phase of the personality test. 
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fABLE * 

scores mm w wmmm-mAm pupi is 0V t h e s i x 
SECTIOVS OF Tm &EIF-AWVSTME3RT DIVISIOH 

<F THE GAL1FQRSIA TEST m PEBS QUALITY* 

Pt*pll 
s@ur~F©~ 

l i a n c e 
* Stems® of 

Personal 
' "Wwfcfa 

Sense of -
Personal 
Freedom 

Pee l ing or 
Belonging 

1 10 9 10 10 

2 9 ,3 7 8 

3 a 5 8 7 

4 9 % 5 8 

5 10 11 1© 12 

6 7 9 11 9 

T 5 6 11 10 

8 9 5 10 12 

9 7 5 7 7 

10 7 8 11 , 12 

11 6 8 a2 11 

12 8 3 1 5 

13 9 6 6 10 

1% 8 7 11 10 

15 7 6 10 9 
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TABLE * — Continued 

Freedom txmm 
Witfearawlug 
Tendencies 

Freedoa fro® 
' Mervô is 
Symptoms 

. Pupi ls Self A&fastmnt 
Freedom txmm 
Witfearawlug 
Tendencies 

Freedoa fro® 
' Mervô is 
Symptoms Total 

Score 
Per Cent of 

|*os«ll3le 1 Score 

k 5 m 66.7 

3. 7 37 51.* 

8 7 *3 59-7 

4 12 %a 56,3 

8 3 54 75.0 

5 7 %8 66, ? 

1 1 3* *7.2 

5 8 *9 68.1 

a 3 31 *3.1 

9 3 m 69,% 

7 2 m 63.9 

1 2 2© 27,7 

5 6 58.3 

2 5 *3 59.7 

9 3 44 61,1 
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VABLB 4 — Continued 

Pupil 
Self-re-
. liauee 

Sens© of 
Personal 
north 

Sense of 
personal 
Freedom 

Feellag of 
Belonging 

16 10 8 12 12 " 

IT 9 7 8 12 

18 11 12 11 12 

19 7 2 7 7 

20 5 10 10 12 

21 8 12 11 12 • 

22 8 12 12 12 

23 T 12 12 12 

24 9 12 12 ' 

2b 10 9 10 11 

26 8 T 5 11 

27 9 7 5 11 

28 10 9 10 ! 10 

29 8 11 11 11 

30 9 9 9 10 

*In each of the six phases of personal adjustment the 
highest possible score Is twelve? hence the highest possible 
total seore for the entire test is seventy-two. 
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TAB1M * — Continued 

Freedom from 
lflfcfeiyawt»g 
Teade&ol&s 

Freedom frora 
nervous 
Symptoms 

Pupil*8 Self -Jtdjwtafc&t 
Freedom from 
lflfcfeiyawt»g 
Teade&ol&s 

Freedom frora 
nervous 
Symptoms fo ta l 

Scope 
Per ©eat of 

possible 
Seoj?e 

10 9 61 g#*7 

6 6 %8 66,7 

12 11 69 95.8 . 

2 6 31 *3.1 

9 3 *9 66.1 

6 4 53 70.4 

11 9 64 88.8 

11 12 66 91.7 

7 11 63 87.5 

% 2 m 63.9 

10 7 *8 66.7 

11 10 53 70.4 

IS s 59 81.9 

9 9 59 01,9 

6 10 53 70.4 
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• Scores mmged from a low of two to a perfect seor® of 

twelvo on tli@ phase of personal worth Is the self-adju s tment 

division of the California feat of Personality. Parplls 18, 

21, 22, 23* and 24 made perfect seores. Pupil 24 has high 

ranking in fables 1, 2, and 3, Pupils 2, 3> 4, 8, and 19 

scored lowest. Pupil 19 has ranked low on all phases re* 

corded thus far. It is noted that pupil If is froxi the 

home of parental domination. Pupil 19 made a soore of two 

oat of a possible soore of twelve. 

Pupils 11, 16, 22, 23* and 24 made perfect scores on 

the sense of personal freedom phase of self adjustment. 

Pupil 16 has scored high in fable 2„ This pupil Is the 

twin brother of pupil 18, previously dismissed. Pupil 22 

is a girl, snallest pupil in the class, and the most popu-

lar girl. Pupil 23, already discussed, has a very happy 

environment. Pupil 24, consistently ranking high on eaoh 

phase scored, is the older of two children in her family. 

Pupils 4, 12, 13, 26, and 27 ranked lowest a® the 

sense of personal freedom. Pupil 12, a boy, scored lowest 

with a store of one out of a possible soore of twelve. 

This pupil comes froa a very unhappy home. Bis parents are 

divorced, his mother is remarried, while his father is not. 

The child lives with M s mother, bat spends part of each 

week with his father, fhls pupil has talked with his teach-

ers as to what he should do—live with his father or with 
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M s mother. Pupil 13, also living 1b a broloen-hoae environ-

ment, is a boy, whose mother la a waitress. Proa the home 

visit It was learned that this mother expects the school to 

do the training of her son. She said that is why we have 

schools, to train the country's children, ?*pll 26, al-

ready discussed, is the youngest child in M r family, fhls 

girl is allowed to make very few decisions of her own. Pu-

pil 27 la a girl, whose fatally was preparing to move at the 

time the home visit was made, fhls move was necessary be-

cause of failure to make payments on a larger how than the 

family income allowed, the girl's personality was af-

fected noticeably by the circumstances. 

Very high scores were made on the phase of self ad-

justment known as feeling of belonging. A pupil feels 

that he belongs when he enjoys the love of his family, 

of friends, and of people in general. Perfect scores were 

made by eleven pupils, fhe lowest score was made by pupil 

12, making a score of five. Pupil 12 also ranked very low 

on the sense of personal freedom phase of the test* It 

should be pointed out that pupil 12 Is in the act of de-

ciding with which parent he will make his home. Pupil 19 

scored sewn, the next lowest ©core on feeling of belong-

ing. It will be remembered that this pupil comes from the 

parent-dominated home, whose mother sternly described how 

the entire home and its contents belonged! strictly to the 
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father and Mother. P«pll 3 scored seven out of the possible 

twelve points, representing the next lowest score, fills 

"boy has scored low In Table 2 and Is fro® the hone whose 

mother fears for M s safety concerning fire and knives in 

the home. 

fhe pupil who tries to substitute pleasures of an tin-

real world for the actual accomplishments in real life is 

said to possess withdrawing tendencies, A noraial child 

Is one who is reasonably free from these tendencies, . Pu-

pils 18, 22, 23, 27, and 28 scored highest on this phase 

of self ad jas taient, Pupils 18 and 28 uade perfect scores, 

with the' other three children making scores of eleven out 

of a possible twelve. Pupil IS, a girl, ale® scored hi#t 

on other phases of this test as well as in fables 1 and 2* 

pupil 28, an only child, has not scored as high on fables 

1, 2, and 3, but ha® scored consistently high on all 

phases of self adjustment. This girl is ®uch too large 

for her age, but does not appear self-cornsclone, 

pupils 22 and 23, making scores of eleven out of a 

possible twelve, have made perfect on three other phases 

represented in fable 4. 

Pupils 7# 9# 12, 14, and If ranked lowest on this 

phase of the personality test, freedom from withdrawing 

tendencies. Pupils 7 and 12 made score® of one mt of a 

possible twelve* Pupil 7, a boy, scoring low In each table, 
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Is "sheltered" by M s mother la all M s actions, having her 

to bathe and dress him each day. Pupil 12, uncertain as 

to M s future hose, is a discipline problem at school. He 

seeks attention in amy way It aay be gained, whether ap-

proved or disapproved. 

Pupil 1$, scoring tm ©at of twelve possible points, 

is an only oMld whose father is away fro® home for periods 

of time. Pupil 1$, scoring two, also ranked low on all 

phases. She Is peraltted no opinion of anything concerning 

her house environment. This pupil, previously discussed, 

consistently ranked low on all tests, M s decided Inability 

to get along with people, and does poor scholastic work. 

A pupil who Is free fro® nervous symptoms Is one who 

does not tire easily, maintains good appetite, does not 

have any Inability to sleep, and who does not suffer chron-

ically from any physical symptom. 

Pupils 4, IS, 23, and 24 scored highest on this phase 

of the test, freedom from nervous symptoms. Pupils 4 and 

23 made a perfect score. Pupil 4, an only child, cooes 

fro® *< very happy environment, lis family own a very nice 

home and have nany outside activities Interesting to chil-

dren. Pupil S3, also an only child, comes from a home 

whose activities center around the happiness of this boy. 

His grades la school are only fair, but neither parent at-

taches much concern to tMs fact* 
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Pupil 18, a twin slater of another pupil of the class, 

has ranked very high on all tests recorded thus fur* Pu-

pil 24, the older of two children, who ©aires excellent 

grades In all her subjects at school, also ranked high on 

all of her teste. , 

Pupils T, 11, 12, 15, and 25 ranked lowest on their 

freedom fro® nervous symptoms. Pupil 7, scoring one out 

of aposslble twelve points, has consistently scored low 

on a H phases • of self adjustment, as well as on the other • 

tests recorded* Pupil 11 ranked lev, with a score of two. 

This pupil is a "boy, whose father recently has lie en placed 

in a state Institution for the Mentally afflicted. lis 

father presented a family problem at home for several 

months before being institutionalised« Shis boy has been 

so intensely affected that he Is now under the care of a 

psychiatrist, This pupil oade a.perfect score on his 

sense of personal freedom. 

Table 5 shows the scores made by the thirty fourth-

grade pupils on the six sections of the soelal-adjustasent 

division of the California Test of Personality. The pur-

pose of this test la to show how the child acts as a social 

being. Including his knowledge of social standards, his 

social skills, his freed©a from anti-social tendencies, and 

his family, school, and community relationships. When an 
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evaluation of each of these components Is made, It may be 

sees whether the pupil*® needs are satisfied In sua atmo-

sphere of security and whether the pupil Is developing a 

balanced seas® of self-realisation a M social acceptance. 

In the first phase of the test, that of social stand-

ards, 1s shaven the ability of the pupil to recognise de-

sirable social standards by understanding the rights of 

others and to appreciate the necessity of subordinating 

certain desires to the needs of the group. This ability de-

termines the pupil's understanding of what is regarded as 

right or wrong* fhe highest possible score Is twelve. 

Pupil sense of social standards is thought; to be • a valua-

ble Index to ability to make wholesome adjustments in so-

cial groups. Pupil 7 scored lowest with a score of sewn. 

This pupil has ranted consistently low on each test give®. 

Pupils 6 and 11 ranked low, with scores of eight, - Pupils 

10, 20, 2#, 261 27* 29* and 30 made perfect scores, Pu-

pil 24• has ranked very high on eaoh test. 

In the phase of social skills is shown the ability of 

the pupil .to subordinate his or her egoistic tendencies in 

favor of Interest i» the problems or activities of his. or 

her associates, k pupil is termed socially skillful when 

he demonstrates a liking for people and when he inconveni-

ences hiiaself to be of assistance to them. 
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• •• • - Tmm 5 
SCORES mm M WOSMW-MAM FWIIS OS mm s i x 

SSCTIOHS M TBE MWINIM 
» m U F Q m U TESf or PERSOHALITI 

Pupil Social 
Standards 

Social 
Skills 

' Ant1~social 
Tendencies 

Family 
Relations 

1 11 11 10 10 

2 10 10 10 8 

3 10 7 10 11 

% 11 10 8 6 

5 11 11 10 12 

6 8 9 9 6' 

T T 3 3 ' 3 

8 9 10 12 12 

9 11 11 10 7 

10 12 10 10 6 

11 8 7 12 12 

12 11 12 11 3 

13 10 9 8 10 

14 10 11 9 12 

15 10 10 11 10 
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TABLE 5 - - Qofltioued 

Pupil1 s Social Adjustment 

School 
Relatione 

Coianmnity 
Relations to ta l 

Seore 
Per Sent of 

Possible 
. . Seer® 

12 I t 66 91.7 

6 12 56 77.8 

3 8 *9 68,1 

6 12 53 70.4 

12 11 6? 93.1 

7 12 51 70.8 

5 6 27 37.5 

9 11 63 87.5 

6 11 56 77.8 

7 10 55 76.4 

9 11 59 81.9 

6 9 52 72.2 
6 10 53 70 A 

12 10 6* 8S»8 

9 11 61 84.7 
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TABLE 5 — Continued 

Pupil Social 
Standards 

Soel&l 
Skills 

ftatl-social 
Tendencies 

Family 
Relations 

16 10 9 11 8 

17 10 11 11 10 

18 10 12 22 • ' ' 12 ' 

19 10 10 11 11 

20 12 10 11 12 

21 11 10 12 6 

22 11 11 12 11 

23 11 11 12 12 

2% 12 12 ' ' 12 12 

25 11 10 10 11 

26 12 10 11 9 

27 12 10 11 12 

2 a 10 11 12 12 

29 12 9 11 12 

30 12 12 12 12 

In each ©Jf the six phases of personal a$jrus taient the 
highest possible score 1B twelve? hesee* the highest pos-
sible total score for the entire test Is seventy-two. 



SABLE 5 — Gantlme& 

Seteool 
l e l a t l o a s 

Goaimjnity 
Relations 

• pupil1& Soolal Adjustment 

Seteool 
l e l a t l o a s 

Goaimjnity 
Relations f©ta l 

S < G @ t » © 

Per Cent of 
Poss ible 
Score 

1 1 9 58 80 .6 

1 0 1 1 6 3 8 7 . 5 

1 1 1 2 69 9 5 . 8 

8 1 1 6 1 8 4 , 7 

1 2 1 2 69 9 5 . 8 

1 1 1 2 62 86,1 

1 1 1 1 6? 9 3 * 1 

1 1 1 2 6 9 9 5 * 8 

1 2 ' 1 2 ' 72 1 0 0 . 0 

9 1 2 6 3 8 7 . 5 

1 0 1 1 6 3 87 .5 

10 1 2 67 93 .1 

1 1 1 2 6 8 9*A 

1 2 1 1 • ' &7 9 3 . 1 

1 1 10 69 9 5 . 8 
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Pupil 7 ranked lowest with it score of three. Pupil 7, 

a boy whose mother personally supervises all fete activities, 

M s a difficult time in adjusting to other people away from 

his mother1 s supervision, Pupils 3 and 11 ranked low with 

scores Qf seven* Pupils 12, 18, 24, and 30 made perfect 

scores. 

fhe next phase of the test of social adjustment con-

cerns the antl-soolal tendencies * The anti-social child 

is the one who endeavors to get M s satisfactions in ways 

that are damaging and unfair to others. normal adjustment 

is characterized by reasonable freedom from these tendencies, 

The child who is anti-social is characterised by the fol-

lowing tendencies$ bullying, frequent quarreling, dis-

obedience, and destructiveness to property. Pupil 7 again 

ranked lowest with a score of three out of a possible 

twelve. fhe next lowest was a score of eight made by pupils 

% and 13. Sine pupils made perfect scores ©n freedom fro® 

anti-social tendencies. Of these perfect scores, two were 

made by pupils scoring perfect on each phase discussed thus 

far, namely, pupils 24 and 30* 

?he pupil who demonstrates desirable family relation-

ships is the one who feels that he is loved and well-treated 

at home, and who has a feeling of security and self-re-

spect in connection with the various members of his family. 

Pupil 7 ranked lowest with a score of three. Pupil 18, 
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coming from a- broken home, also scoped three. Pupils 4, 6, 
r L»' 

10, and 22 each made scores of six. Twelve pupil® made -

perfeefc - scores In family relationships. 

Good sehool relations involve the pupil's feeling that 

he is of some Importance in the dally affairs of the sehool 

and .that he has hJLs place In sehool life, the pupil satis-

factorily adjusted to -his sehool is one who-feels the, . 

teachers like him, who likes to play with his classmates, 

and who finds his sohool work adapted to his interests. 

The lowest score recorded on this phase of social adjust-

ment was made by pupil 3 who scored three. Pupils 2, 4, 9* 

11, and 12 made next lowest with scores of six. It will ' 

he of interest to note in regard to the low scores made on 

this phase that lite six lowest represent the six pupils 

who, according to their teacher's interview, present the 

greatest discipline problems of the class« Pupils 1, 5, 

14, 20, 24, and 29 scored perfect on this phase. All of 

these six pupils rank high in scholastic attainment, ac-

cording to the teacher's evaluation recorded in Table 7. 

The pupil who may be said to stake good adjustments in 

his community is one who mingles happily with M s neigh-

bors* who seems interested in community welfare, and who 

mm deal satisfactorily with strangers and foreigners. Bo 

extremely low scores were made on this phase j however, 

ptipli 7 made the lowest—a score of six. There were twelve 
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perfect scores made, in comparison to only half that num-

ber made on school relations. There were twelve perfect 

scores made on family relations; however, It is noted fro® 

faljle 5 ttifct the same pupils did sot always Make the same 

scores on the family and community relations * 

• Table 6 shows a comparison of percentage scores made 

by the fourth-grade pupils on the two phases of total ad-

justment of the California Teat of Personality, that le,. 

on self adjustmentand social adjustment. Fro® this table 

It la apparent that higher percentage scores were made by 

all the pupils on the soelal-adjtistmeat phase, One perfect 

score was made on social adjustment, that of pupil 2%, 

whereas ah® made a percentage score of 87.5 o a self adjust-

ment, The next highest percentage, 95.8, was made by fotar 

pupils, 18, 20, 23* and 30. *&»© of these pupils made the 

same score ©a self adjtistment--pupil 18—who is a girl 

ranking high on each test recorded. Pupil 23 made a per-

centage of 95.8 on social adjustment and 91.7 on self ad-

justment, the next highest recorded. This pupil ranks low 

in his scholastic attainment, as recorded in fables 7 and 

8. The lowest percentage scored on either phase wa® made 

by pupil 22 ©» self adjustment, with a score of 27.7. 

lowest comparative score was made by pupil 7# scoring %7.2 

on self adjustment and 37.5 ©» social adjustment. 
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TABLE 6 

GQMPARISGH <F PERGESTACfl ItAJE B3T fHS POORTH-
OMI® PUPILS OH TH mw-kwmTMm km SOCIAL 

AKrSSfMBST PRASES Of $HE CAUFORKIA 
fBMf OF PERSONALITY ' 

pupii 
"2.N, 

Percentage Scores @» the fwo phases 
of the California f e s t of 

Pei^dMitfs-
pupii 

"2.N, 
S#€i* JLX 

Adjustment 
Social 

Adjustment 

i 66.7 91-7 

2 51.% 77-8 

3 59*7 68.1 

% 58.3 70.% 

5 75.0 93 »1 

6 66*7 70.8 

T %7 *2 37.5 

8 68,1 87.5 

9 %3*1 77.8 

10 69 A 76.% 

11 63.9 81,9 

12 27*7 72.2 

13 56.3 70.% 

1* 59*7 88.8 

15 61.1 8%,7 

16 84.7 80.6 
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m m & 6 — Continued 

Pupil 

Percentage Scores on the Two Phases 
of the California Test of 

Personality " Pupil 

Self 
Adjustment 

Social 
Adjustment 

17 66,7 87.5 

18 95,8 95.8 

19 *3.1 8**7 

20 68.1 95.8 

21 70.* 86.1 

22 88.8 93.1 

23 91.7 95*8 

2% 87.5 100.0 

25 63.9 87.5 

26 66*7 87.5 

27 70#* 93.1 

*8 81.9 9*.* 

29 81.9 93.1 

30 7©.* 95.8 

The measurement of scholastic achievement of the thirty 

pupils uaed in this Investigation was accomplished toy two 

different me theMia, that of a teacher Interview rating and 
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an achievement test given to the pupils. After visiting 

each of the thirty homes once mid several hones two and 

three tiiaes, as interview was held with the teacher of these 

pupils. Having already prepared a teacher interview sheet, 

certain questions were asked about eaoh pupil. Informa-

tion as to the scholastic achievement of eaoh jmpil con-

cerned his rank in the a lass, the way in which he organ-

ized hit e lass work, the manner In which he accepted his 

school responsibilities, and the general attitude be as-

sumed regarding the importance of his school work.' Al-

though lacking in scientific evidence, this report is the 

sincere opinion of the teaoher who has had these pupils 

in the classroom for seven months. 

In fable J the teacher's remarks about each pupil 

are recorded and classified. Fro® this table it will he 

noted that the pupils ranking lowest In soholastio achieve-

ment, doing .poor work in class, are pupils 7 and 8. Four-

teen of these pupils are rated by their teaoher as doing 

fair work. Eleven pupils are ranked as doing good work, 

and two as doing excellent work. Pupils 1 and 24 are in 

the rank of excellent in the class of thirty pupils. 

The ability to organise class work is recognised by 

the teaoher from the way in which the pupils plan their 

work during the class study pariots. Some pupils are 

capable of planning the most necessary work to be done in 
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fABIE T 

0EBERAL SCHOLASTIC ACHISUllEllfS MAES BY F001OT-
GRAHS mnm m RECORDED FBGH IHSERYXEI® 

- < • fSEIR TEACHER . 

Pupil 
Hank 5M 
Cltat 

Organisation 
of Class 
Work 

School 
Responsi-
bilities 

Attitude toward 
School Work 

1 Excel-
lent 

Good Accepts as 
duty 

Feels need.to 
learn' 

2 Fair Fair Accepts' 
with in-
terest 

Very anxious to 
learnj does 
extra assiga-
. meats 

3 Fair Does not 
know how 
to. organ-
ise 

Uncertain Boas daily as-
signments fair; 
moderate in-
terest 

K Fair Poor Shirks re-
sponsi-
bility 

Does what is 
forced . 

• 5 Good Good Accepts as 
duty 

Wants to learnj 
eager to im-
prove 

6 Fair Fair to 
poor 

Shirks re-
sponsi-
bility 

SOt interested 

7 POOF Does not 
know how 

Works only 
under def-
inite t»r 
etruetiona 

Lacks confidence 

8 Poor Boor Shirks re-
sponsi-
bility 

lot interested 

9 Good Good Assumes as 
duty 

lager to improve 
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fASSS T — Continued 

Pupil 
Bank in 
Class 

Organisation 
of Class 
Mark 

School 
Reaponai-
bllltlci 

Attitude toward 
School Work 

10 Good . Fair Aeeepta 
some• 

®o@s • dally as-
signments 

- 11 - Fair Good Assumes 
well 

Interested in 
achieving 

• 12 Art* Fsl* Shirks re-
sponsi-
bility 

Wants to do 
only mlnimm 

13 Fair Fal* Works made* 
specific 
inattt»o~ 
tions 

later®*tad .'in 
improving 

14 Good Good Accepts 
well all 
tasks and 
wants 
added 
ones 

Vary interested, 
does extra 
work' 

15 Art* Oood Assumes 
acme re~ 
sponsi-
Mlity 

Interested in 
learning 

16 Fair Fair Boes not 
under-
stand 

Eager to learn, 
bat confused 

IT Pal* Good Assumes his 
share 
well 

Very Interested 

18 Good Good Asstaijee 
wall 

Interested In 
Improvement 

19 Fai* Poo* Boea not 
under-
stand 

lot interested 
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TAMM 7 — gontlntaed 

Popil 
Smile 3JI 
Class 

Organization 
of Class 
' Work 

School 
Hespousl-
billties 

Attitude teward 
School Work 

20 @@©d 0©®d Assumes 
well 

Interested in 
doing more 
than expected 

21 Fair Good Accepts all 
responsi-
billties 

Very interested 

22 Good 8@©d Accepts re-
sponsi- • 
bility 
well 

lager to learn 
more than as-

* aigaed 

23 Fair Fair Can11 as-
sume well 

Interested, hut 
infused 

24 Sxeel-
lent 

Gtood Assu&es all 
«ff«wd 

Very latere®tedj 
does extra 
work 

25 Good Good Accepts 
s«®e r#~ 
SfS@®Si-
"bllity 

Feels taiirk is 
too hard 

26 Fair Fair Accept8 
some 

Interested in 
learning assign-
ments 

27 Good Good Accepts 
some re-
sponsi-
bility 

Eager to learn 

28 Pair Fair Aaswses 
fairly 
well 

Lacks initia-
tive 



57 

TABLE ? — Continued 

Pupil 
Bank in 
Class 

Organisation 
of Class 
Wofk 

School 
Besponsi-
M11 ties 

Attitude toward 
School Work 

29 Good Qood Assumes as 
duty 

Interested be-
yond assign-
ments 

30 QOGd Fair Assumes as 
duty 

Interested in 
doing re-
quired work 
well 

the study tliae, while others can work only under constant 

supervision. Pupils 3, 4, 6* 7, 8, and 9 lack ability to 

organize their class work. Sine of ttoe thirty pupils do 

fair work in their ©lass organisation of their work, • Fif-

teen pupils hate food organisation of their class work. 
\ 

Acceptance of school responsibility, as well as abil-

ity to organize class work., is understood and assumed by 

sew® fourth-grade pupils, while others see® incapable of 

assuming any school responsibilities. Some understand the 

responsibilities that they should assume, hat desire to 

shirk the responsibilities, afeereas others seem to lack an 

understanding as to the meaning of school responsibilities. 

Pupils * school responsibilities in the fourth grade 

refer to helping plan the class work to think through and 

accomplish and imply that each a@®ber of the group does 
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M s share of the assigned tasks to the best of his abili-

ty. 

Pupils 4, 6, 8, and 12 understand tie responsibili-

ties necessary in elans participation, fast desire to shirk 

those tasks rather than attempt to do the®. Pupils 3, 7* 

13# 16, and 19 «5o not understand what Is meant la assuming 

school responsibilities, Pupils 1, 2, 5, 14, 18, and 24 

have tfce: ability to assume all res pons lb Hit le s offered 

and sorae tines ask for additional tasks. 

The pupil* s general attitude toward his school is evi-

denced by the way in which he does his class planning, the 

class assi$s»ents, and the extra work offered to those in-

terested. Soiae of these thirty pupils are not interested 

in any phase of their school work, feel that their work is 

to# hard, and dislike school in general. Some are inter-

ested in doing the sinistra amount of work necessary to let 

thea pass into the next grade, whereas others are eager to 

learn all that is offered and constantly seek additional 

Information. 

Pupils 8 and 19 are not interested in any phase of 

their school work m recorded by the teacher Interview in 

fable 7. Pupils 7# 12, 16, 23, and 28 are interested, but 

either desire to do a ainimum of work or lack initiative 

In their class assignments and planning. Pupils 1, 2, 5, 

14, 20, and 24 are interested beyond their required work 

and desire to do extra work. 
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The scientific method of measuring the scholastic 

achievement of the thirty fourth-grade pupils used In this 

study was accomplished by the Metropolitan Achievement Test, 

this test was" given during the seventh month of the current 

school year, This test includes six areas of study; read-

ying, ' vocabulary, aritfuoetlc fundamentals, arithmetic prob-

lems, language usage, and spelling. The test is ranked ac-

cording to the grade equivalent in each area tested. An 

average achievement grade rank is given as an average of 

all the areas tested,-

Table 8 presents the scores made by the thirty fourth-

grade pupils on the seven sections of the Metropolitan 

Achievement Test, 

- On the first phase of the test, showing the grade 

equivalent of each pupil in the area of reading, pupil 8 

scored lowest with a grade equivalent of 2,4, Pupils 6 

and 12 scored low with an equivalent of 2.9, Pupils 7, I f , 

and 19 scored low with grade equivalents of 3,2, 3,2, and 

3.0, respectively. 

the limits of the pupil's vocabulary are scored on 

the phase of the test showing knowledge of the correct 

words to use as recorded. Sentences were read with one 

word left blank for the pupil to decide the proper word 

that should be added to complete the sentence. Somewhat 

higher scores were made on this phase than on heading. 
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TABLE 8 

SCORES MAM BY FOURTH-@1AIE PUPILS <M f HE SEVEN 
SECTIOMS OF THE METROPOLITAN ACfflKVEMBOT TEST 

Grade Equivalents 

Pupil 
.lead-
lug 

Vocabu-
lary 

Afifchr-
jaetle 
' Funda-
mentals 

Arith-
metic 
Prob-
lems 

Lan-
guage 
Usage 

Spell-
ing 

Aver-
age 

Achieve-
ment 

i 4.1 5.1 5.1 5.0 6.4 5.1 5.1 

2 *.7 4,3 4.5 4,0 3.6. 3.9 4.2 

3 5.1 4.3 4*8 4.8 3.5 ' 3.5 ' 4.3 

4 3.7 5.6 4,6 5-0 4.3 4.4 4.6 

5 4.5 3.8 4.9 3.7 4.2 4.3 4.2 

6 a.9 3.7 4.7 4.8 3.5 3.7 3.9 

7 3.2 3.6 4.2 4.4 3.1 3.6 3.7 

8 2.4 1.9 4.1 4.4 2.7 3*6 3.2 

9 4.5 5.6 4.7 5.0 6*1 5.4 5.2 

10 4.7 4.1 4.5 5.3 3.2 " J.6 4.2 

11 3,6, 3,5 5,1 4,4 3 #2 3,4 3,9 

12 2.9 3.5 5.0 5.2 3.2 3.4 3.9 

13 3.6 " 3.6 5.1 3.2 3.3 3.6 3.7 

14 4.8 4.5 5.2 4.2 3.6 3.9 4.4 

15 5.3 4.8 4.8 5.2 4.3 4.2 4.8 

16 3.7 3.7 3.7 3.7 2.8 3.7 3.6 
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TABLE 8 — Continued 

Grade Equivalents 

Pupil 
Read-
ing 

Vocabu-
lary 

Arith-
metic 
Funda-
mentals 

Arith-
metic 
Prob-
lems 

Lan-
guage 
Usage 

Spell-
ing 

Aver-
age 

Achieve-
ment 

17 3.2 3.* 4,3 5.0 2.7 3.2 3.6 

18 4»0 4,6 4.7 4,9 4.6 4,9 4.6 

19 3.© 3.7 3.9 5.2 3.3 4.6 4.0 

20 3*5 *.3 4.3 4.6 4,3 4.2 4.2 

21 3.* 3.4 5.0 4.8 3.6 2.2 3.7 

22 3.6 3.9 3.9 4.6 3.9 4.6 4.3 

23 3.* 3.2 4.4 4.6 3.5 4.2 3.9 

24 4.4 4.8 5.1 5.2 4.2 5.1 4.8 

25 4.2 5»3 4.6 4.6 4.6 4,7 4.7 

26 4.3 4,6 4.9 4.4 5.2 4.4 4,6 

27 5*2 4.8 5.0 4.4 3.8 4.7 4.7 

28 4.0 4*7 4.5 5.4 4.8 5.1 4,8 

29 5*1 5*0 4.6 5-3 4.6 4,8 4,9 

30 3.3 33 5.2 5.0 3.1 3*8 4.0 

lepreseatative profcleas using addition, attraction, 

multiplication, and division were given on the arithaetie-

fundamentals phase of the achievement test. A time Halt 
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was allotted the pupils to finish all ttee problems * 

plla 16 miI 19 ranked lowest with .cores of 3*7 3.9* 

respectively. Pupils 1, 11, 13, 24 ranked high with 

grade equivalent* of 5.1, while pupils 1% sad 30 raakei 

hi^iest with grade-equivalent scores of 5»S 

Statement problems, involving the «se of mathematical 

interpretation, were given oa the fourth phase of the teat* 

5hls tost involved the pupil's ability tothink through 

the situation and decide with accuracy the prooess to use 

in the solution of the problem. Pupil® 13, 5$ a n d 1^ 

scored lowest on this phase with grade-equivalent scores 

of 3.2, 3.7, and 3.7, respectively. Highest scores were 

made by pupils 10, 19, 24, 28, and 29. 

Sentences, leaving one word out, were given to test 

the pupil's ability as to the ohoiee of a g^od word to use 

in the space, comprised the phase of language usage. 

Pupils 8 and 17 ranked lowest, each scoring a grade equiva-

lent of 2.7. Pupil 16 scored low with a grade equivalent 

of 2.8. pupil 1 scored highest with m grade equivalent of 

6.*, whereas pupil 9 scored hi# with a grade equivalent 

of 6.1. 

The final phase of the test given was on knowledge 

of spelling. Words were given hy the teacher for the 

pupils to spell correctly on their papers, fhe total 

elass scores were lowest ©a this phase of the achievement 
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test. Pupil 21 made the lowest score of a grade etaiva-

lent of 2.2. Fupila 12, 12, and 1? aoored low- Pspll 9 

seared highest with a grade tpiiraleat of 5»̂ « Pupils 1# 

24, and 28 scored high with grade equivalents of 5.1» 

The average achievement represents an average for the 

six area® tested. Pupils 6, ?, 8, 12, and 13 scored low-

est on average achievement, each asking a grade equivalent 

of 3/. Pupils 1 and 9 scored highest with average grade 

equivalents of 5/. 



CHAPTER IT 

SDWHABX A m m c o M m m m i o m 

Summary 

the results of this study may lie summarized as follows} 

1. , All parents interviewed are interested In their 

children's accepting seme home res pons ibilitles at some 

time ©f their childhood, feat only some were interested in 

their children's assuming hone activities at the fourth-

grade level. 

2. Homemaking activities have some relationship to 

personality and t© the quality @f school work done toy 

fourth-grade children, as evidenced from the results of 

the teats given. 

3. . Homeaaking activities help in the development of 

various physical, emotional, and intellectual abilities. 

A majority of the thirty mothers interviewed are 

not aware of the benefits that come from their children's 

participation in homemaking activities and consider any 

duties the children perform at home as merely necessary 

dally ehores. 

5. Proof of the relationship of homemaking activi-

ties to personality la shown toy the faet that the highest 

scores made on the personality test were made by those 

m 
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fourth-grade children who were reported to have partici-

pated most frequently is homemaking activities. 

6. fhe assumption of school responsibilities leading 

toward better quality of school isork, is made easier "by 

the accustomed assumption of homemaklng responsibilities* 

Recommendations 

fhe recommendations drawn fmm this study are that 

homemaklng activities should he stressed more emphatically 

in the classroom. In doing this an understanding stay he 

reached by the pupil, the teacher, and the parent as to 

the meaning and scope of homemaklng responsibilities, the 

contributions these responsibilities' make to better home 

living, the aids homemaklng activities offer in promo ting 

well-rounded school life, and the personal satisfaction 

realised In sharing the important work of the home* 



APFEXZKX 

HOME m m m m q m m w m m m 

- Fersonal Responsibilities Usually Sometimes Sever 

Does (tea, she) . . . 

Put away toys? . . . . . . 

Put up dirty clothes? . * * 

Make up beif , 

Bang,up . . , , . 

Keep room sent? . . . . . . 

Get out school clothest * . 

Does (tea, she) . . . 

Put away toys? . . . . . . 

Put up dirty clothes? . * * 

Make up beif , 

Bang,up . . , , . 

Keep room sent? . . . . . . 

Get out school clothest * . 

Does (tea, she) . . . 

Put away toys? . . . . . . 

Put up dirty clothes? . * * 

Make up beif , 

Bang,up . . , , . 

Keep room sent? . . . . . . 

Get out school clothest * . 

Does (tea, she) . . . 

Put away toys? . . . . . . 

Put up dirty clothes? . * * 

Make up beif , 

Bang,up . . , , . 

Keep room sent? . . . . . . 

Get out school clothest * . 

Does (tea, she) . . . 

Put away toys? . . . . . . 

Put up dirty clothes? . * * 

Make up beif , 

Bang,up . . , , . 

Keep room sent? . . . . . . 

Get out school clothest * . 

Does (tea, she) . . . 

Put away toys? . . . . . . 

Put up dirty clothes? . * * 

Make up beif , 

Bang,up . . , , . 

Keep room sent? . . . . . . 

Get out school clothest * . 

Housekeeping Ees possibilities Usually Sometimes Se^er 

B&es (he, she) . . . 

Set the tablet . . . . . . 

Wash dishes? . 

Bpy aishest . . . . . . . . 

Dust furniture? . . . . . . 

Sweep floors? . 

Make up family beds? . . . 

Arrange flowers ? . . . . . 

B&es (he, she) . . . 

Set the tablet . . . . . . 

Wash dishes? . 

Bpy aishest . . . . . . . . 

Dust furniture? . . . . . . 

Sweep floors? . 

Make up family beds? . . . 

Arrange flowers ? . . . . . 

B&es (he, she) . . . 

Set the tablet . . . . . . 

Wash dishes? . 

Bpy aishest . . . . . . . . 

Dust furniture? . . . . . . 

Sweep floors? . 

Make up family beds? . . . 

Arrange flowers ? . . . . . 

B&es (he, she) . . . 

Set the tablet . . . . . . 

Wash dishes? . 

Bpy aishest . . . . . . . . 

Dust furniture? . . . . . . 

Sweep floors? . 

Make up family beds? . . . 

Arrange flowers ? . . . . . 

B&es (he, she) . . . 

Set the tablet . . . . . . 

Wash dishes? . 

Bpy aishest . . . . . . . . 

Dust furniture? . . . . . . 

Sweep floors? . 

Make up family beds? . . . 

Arrange flowers ? . . . . . 

B&es (he, she) . . . 

Set the tablet . . . . . . 

Wash dishes? . 

Bpy aishest . . . . . . . . 

Dust furniture? . . . . . . 

Sweep floors? . 

Make up family beds? . . . 

Arrange flowers ? . . . . . 

B&es (he, she) . . . 

Set the tablet . . . . . . 

Wash dishes? . 

Bpy aishest . . . . . . . . 

Dust furniture? . . . . . . 

Sweep floors? . 

Make up family beds? . . . 

Arrange flowers ? . . . . . 

m 
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Meal-preparation Responsibility Usually 'Sometimes mv&r 

Does (he, she) , . . 

Select any groceries? . , , 

Buy any groceries? . . . . 

Cook bacon? . . . . . . . . 

Hale* toast? . . 

Make Jallot . . . 

Pe®l.potatoes? . . . . . . 

6e©k eggs? . . . . . . . . 

M x salads? 

Does (he, she) , . . 

Select any groceries? . , , 

Buy any groceries? . . . . 

Cook bacon? . . . . . . . . 

Hale* toast? . . 

Make Jallot . . . 

Pe®l.potatoes? . . . . . . 

6e©k eggs? . . . . . . . . 

M x salads? 

Does (he, she) , . . 

Select any groceries? . , , 

Buy any groceries? . . . . 

Cook bacon? . . . . . . . . 

Hale* toast? . . 

Make Jallot . . . 

Pe®l.potatoes? . . . . . . 

6e©k eggs? . . . . . . . . 

M x salads? 

Does (he, she) , . . 

Select any groceries? . , , 

Buy any groceries? . . . . 

Cook bacon? . . . . . . . . 

Hale* toast? . . 

Make Jallot . . . 

Pe®l.potatoes? . . . . . . 

6e©k eggs? . . . . . . . . 

M x salads? 

Does (he, she) , . . 

Select any groceries? . , , 

Buy any groceries? . . . . 

Cook bacon? . . . . . . . . 

Hale* toast? . . 

Make Jallot . . . 

Pe®l.potatoes? . . . . . . 

6e©k eggs? . . . . . . . . 

M x salads? 

Does (he, she) , . . 

Select any groceries? . , , 

Buy any groceries? . . . . 

Cook bacon? . . . . . . . . 

Hale* toast? . . 

Make Jallot . . . 

Pe®l.potatoes? . . . . . . 

6e©k eggs? . . . . . . . . 

M x salads? 

Does (he, she) , . . 

Select any groceries? . , , 

Buy any groceries? . . . . 

Cook bacon? . . . . . . . . 

Hale* toast? . . 

Make Jallot . . . 

Pe®l.potatoes? . . . . . . 

6e©k eggs? . . . . . . . . 

M x salads? 

Does (he, she) , . . 

Select any groceries? . , , 

Buy any groceries? . . . . 

Cook bacon? . . . . . . . . 

Hale* toast? . . 

Make Jallot . . . 

Pe®l.potatoes? . . . . . . 

6e©k eggs? . . . . . . . . 

M x salads? 
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