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CHAPTER 1
INTRODUCTION

"At least one third of the boys and girls who enter
the ninth grade of the typical American public school sys-
tem do not remain to be graduated."™ Whether this alarming
situation is due entirely to withdrawal because of failure
to meet requirements in curriculum and subject matter 1s
not known, but

The appalling increase in pupil fazllures with
resultant mortality in enrollments through drop
outs or for other reasons 1is one which demands
study and concerted steps for alleviation if our
socletal masa 1s to escape certain unalterable and
uncapturable losses, There is ample evidence to

- support premises that fallures imposed on or in-
curred by pupils in our publie schools are the re-
sponsible situations which have led to countless
cases of crime, socletal maladjuztments, and de-
cadent personalities. We cannot hope to cirocum-
vent the obstacle which failure places in the
pathway of a large number of our youth toward a
healthy mental and physical participation in a
complex but rewarding culture.?

Statement of the Problem
The purpose of this study is to investigate the subject
of student academic fallures in high sechool. The problem

lparold Spears, The High School for Today, p. 16.

2G, D. McGrath, "Pupil Failure--Our Greatest Challenge
and Opportunity,” Peabody Journal of Edugation, XXVI (March,
19}‘7): 290"29“‘0

1l
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may be divided into three definite phases, as follows;

(1) to determine the extent of failure in various sections
of the nation and according to subject-matter fields, (2) to
investigate the opinions of educstors and puplls regarding
factors contributing to fallure, and (3) to analyze methods

employed to reduce faillure,

8auraes of Data
Sinae there are no baoks devoted entirely to the sub-
Jeet of high school failures, the sources of data for this
study are almost completely periodical materials. The ma-
jority of these are articles by educatars in prafessianal

T L s ey a% tee Cora- b b ‘.\H“‘ S v
journals or reperts of addresaea at edueational eonferenaes.
S A L R LR NN Y xwg s B PRAe e 5 9% Yhen S deowidn

Most af this aatariai dates fram ‘the early 1920'a‘ Some
valuable data have been obtained from reports of commissions
studying other subjects or aspects of secondary education,
such as committees on curriculum planning and guidance pro-

grams,

Method of Procedure
The method of study has been to examine critically the
literaturg available on the subject in order to determine
the extent of fallure in high school, raetars that con-
tribute to fallure, and remedies that have been employed to
reduce fallure on the high-school level, There has been an
attempt to synthesisze findings from this literature in order
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‘to obtain an objective picture of failure in secondary

sechools,

ILimitations of the Study

In the beginﬁlng, it shﬂulé be mada clear that it 1s
neeeasary tﬂ limit the definitian of failure in the context
of this study, Tha term is used exalasivaly to denote fa11~
ure on the,part of the pupll té meet definite requirements
and standards in courses in high school, It 1s not implied
that accepted tests of subject fallure are the only eriteria
by which 2 pupil may be adjudged a fa;lnre 1n‘$¢haal. There
is, of course, the aspect of failure in personal adaptation
and in integration of the pupll's life in his secial en-
vironment, but these phases are beyond the scope of this
1nvestigatien.

Evolution of Concepis of
8ubject Failure

It is natural that some rigid standard for judging
failure in the performance of school work should have grown
up in the early days of curriculum planning for secondary
schools. The Committee of Ten, an officially appeintéd
body of the National Education Association fﬂr the study of
curriculum planning, took the step of laying down a uniform
plan for treating subject matter in high schools .5

3Nationsl Edueation Association, Report of the Committee
of Ten on Secondery School Studies, 189%, p. SI.




The Committee affirmed that a subject should not be
treated differently for pupils who will go to college, for
pupils who will go to vocational schools, or for those who
willl go to meither.a

Thus, the implication from the beginning of the modern
high~school curriculum was that atﬁdeats were to be juéged‘
by théir pérfﬁ?manee in the subjeeaa of ﬁhis rigid curricu-
lum without regerd to individual inelination, abilities, or
aépgeitieé.' From this standardized curriculum grew the tra-
dition of "pass or fail" on the basis of grades, either in
numerals or latterﬁ. The majar;ty of high schools in the
early period used as faiigre any grade below 75 to 60,

Many instances ar@ known of é student's beling refuagd pro-

motion on 2 oae»pﬂint~beiaw—paseing'grad&. A qu&rier of a

century ago this method preveiled in most secondary schools
of the country.

Beginning with the late 1920's, a new attitude began
to permeate educational literature and to make i1tself felt
in yrafessienal conferences, ?rogressi%e eléuﬁntary schools
took the lead in passing puplls who met the aﬁrriﬁulﬁm re~
gquirements partiélly and whose ahtituﬁe was satisfactory.
This finally led to the present-day practice of passing the

aIbid.
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majority of pupils into high school, a practice deplored
by meny high-school teachers and administrators,

In the early 1930's the "no-failure" theory was being
discussed and agitated by secondary school laaderg. In his
article, "All Children Should Pass,” Téaenhaam, a New York
City taaehér; refers to a statement by Stephen F. Bayne,
Assistant Superintendent of the New York Gity Schools, to
the effect that every child should be promoted at the end
of every year. He quotes: | |

R There is no sound resson for snhmitting‘a child to
the humilistion of failure, or the public schools
- to the financial and administrative burden of

teaching hundreds of thousands of children what

they have already been taught, even though they .

failed to learn it.> : S
?enénbaum ﬁhinks that to eliminate fai;ures in sehaei would
relieve the child from atigma and reduce erima,vespeéially
Juvenile delinquency. BHe objects thoroughly and most strenu-
ously to the regimentation in the schools., He says that ef-
forts to ﬁaintain standards are nonsense; that grades have
nothing to do with the level of knowledge of any gi&en child.
" . . . yet knowing the tremendous ranges of intellectual
capacity, our school system lumps the Einsteins and dull
normals tagathar‘”ﬁ

Ssamuel Tenenbaum, "All Children Should Pass,” Survey
graphic, XXV (Cctober, 1936), 564-567.

61pia.



6

Tenenbaum believes that the present standardlzed sys-
tem turns truants into delinquents. He suggests & plan
whereby the schools co-operate with all community agencles,
libraries, museums, parks, ané others in educating the
child., Under this plan, guldance and home-visiting teach-
ers, medical, psychlatric and psychological, anﬂ‘ragrea~
tional assistantis uaul&‘ahare the responsibility with
teachers. The 1dea of this plan would be to diseo#ar a
child's abilities and limitations, then to make available

to him a program so planned as to give him a real chance of
‘suesess.7; | | -

In his article, “Fhe Child Who Fails,” Myers makes the
statement, "The word 'failure' has sn ugly connotation; we
would substitute 'no credit.'"S He continues with the
thought that bad mental attitudes grow out of failures,
such aa‘humiiiation, loss of pride, and self-respect. The
student compenzates by blaming the teacher and the sehéel.

John W. Bell, District Superintendent of the Chicago
school system, 1s another proponent of the doctrine that the
number of failures should be reduced to a minimnm.‘ He

writes:

T1pia.

8?@3% C. Myers, "The Child Who Fails," Education,
IVII (Jsnuary, 1937), 306-309.
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Boys and girls have a right te be in high school,
Bot only have they a right to be there, but teachers
and sdministrators have an obligation to retain them
« + « until they actually secure employment or are
‘graduated. BRigh achools must adjust curriculums,
methods and attitudes ., . . =20 that each individual
pupll will actually get the kind of educational
program with which he will succeed.?

Editorial comment on Bell's opinion Sxys:

It 1e clear that . . . reduction in the number
of faillures should be the result of appropriaste ad-
Justments in curriculum methods, combined with a
fuanctional program of guldance. ., . . There is l1lit-
tle justification for campaigns t0o reduce fallures
as such, but great need for econtinuing efforts to
produce the sort of school in which practically
every child iucaeeda with worth-while educational
experiences,10

In Weersing's article, "No ?ailure‘fragram," appear the
following statements:

Persons in touch with trends in schools have
noted 8 rapid movement toward non-failure of pupils.
Sometimes it is the avowed policy 4in & school, more
often 1t is creeping inte the schools without aware-
ggss gg the part of the teacher or the administrs-

on,+

Weersing continues by saying:

It is generally agreed today that non-promotion
or fallure followed by repetition of a semester or s
year's work . . . is not usually the best way of
dealing with a pupil who 1s uneble or unwilling to
do the work of his grade in a satisfactory manner.
.+ » « It has been frequently observed that failure

. iaghngw, g§i§i zghat Does ; 1)segga§ @Graduation Mean?"
Sehoo eyvlew ' ebruar &b-89, condensed from
Clearing ggusé, November, 19%0. ’ ’

101p14.

llprederick J. Weersing, "No-failure Program,” School
Review, XLVI (May, 1938), 331-333.
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hss a very unhealthy effect on the pupil's mental
hygiene, his personal sense of security, and his fun-
damental soclal attitudes. o

: Finally, it has been pointed out that the pres-
ence in our soclety of e considerable percentage of
adults who have failed in school has a very adverse
effect on the confldence of the public in the

school as an agency either {gr personal development
or for soclal amelloration.

The 8School Review further commenté on the above state-
ment by pointing out that oerﬁain large school syntams; such
as Los Angeles and 8t. Iouls, permit large numbers of pupi1a
to go through high school without attempting to mske them
conform to the usual requirements for promotion or gradua-
tion.13

It indicates that the high-school diploma, then, rep-
resents "merely a certificate of exposure to certain or-
ganized cultural and social influenaes."l4 It does not de-
plore this situation, however, but continues: "The high
school has been made s continuous part of the eﬁucatienal
process begun in elementary school snd 1s being re-designed
to meet the educational needs of all pupils in the high-
aehaal‘&gerlevela,”15

These and other trends in secondary education lead to
the ccnélﬁaiun that the no-fallure program is & first step
in setting up a school system in which organized experiences
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are adapted to the pupil in order to supplant the former
scheme in which, all too often, the welfare of the pupil
was sacrificed to inflexible standards.

There are dissenters, certainly, in regérd to thﬁ value

of a universal no-fallure plan., Costes 1s emphatic in her

indictment of passing all students regardless of their per-

sonal inadequacles and largely because of unf&varable en-

vironments., She mainteins that to inject sympathy into

grading is dishonest and does not contribute to a democratic

gystem afvedueatiwn.ls She contends that & student who is

praméted with a2 grade indicating approval of work which he

himself knows is inadequate is being led into disrespect

for democratic institutions.

Miller puts it even more succinctly when he writes:

We are living through a period in education in
which failing pupils 1s not good educational pro-
cedure . . . tough minds and tough bodies do not
come from easy living. No one of intelligence be-
lieves that a student will continue to climb the
educational ladder if he iz beaten back a round every
other year., . . . Successes musl be in the majoriiy.
An occasional fasilure when he really hss falled to
“meet an acceptable standard for one of his age and
kind, will be & jolt, but the human perspnality has
a mechaniem for meeting jolts. . . . It 1la a part
of self-discipline. Teachers who know thelr work
have a keen sense of what successes and fallures are
doing to the students, and make adaptations to be syre
that learners are more encourasged than discouraged.l’

School and Society, III (October 2

16Mary Weld Coates, “E@nneraag'aig&8§udag§ Failure, "
2 0’3‘

17¢arl G. Miller, "Too Much Good News, Bad Education,”

Education, LXIV (aApril, 1044}, 513.
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To sum up, it may be concluded: (1) that grades which
atuﬂentg receive are admittedly inadequate measures of suc-
cess or failure in education as a whole; (2) that such fail-
ures assuredly are detrimental to the morale and sense of
personal security of an individual; and (3) that they give
him a poor oplnion of the school system and of educators
in general and contribute to his disrespect for democracy.

Up to this point, concentration has been on the per-
sonal harm wrought through an indiseriminate fallure syatem,
12t another aspect of this problem now be considered. Fail-
ure in high school mesns more than mere pedagoglc or per-
sonal failure, It indicates soclal waste in two ways.
First, there is the dlirect waste of scarce teachers and ma~
terials. This is serious iIn view of the fact that there is
still a great scarcity of personnel and materials as com-
pared with the demand. In the second place, it represents
waste of‘yaung people, poténtial leaders in the community
of tomorrow. It also represents waste of soclal and eco-
nomic resources of the community. It is regrettable that
figures ave mot avallable as to the cost in dollars and
cents of failures in high school. There is no doubt that
the financial cost of retaining students in the same grade
is a burden to the legislative budget and to ihe taxpayer.
Spears, in commenting on the 3,997 fsilures in the San
Francisco high schools for the year 1947, estimates the
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cost of these failures as $75,000. 18 15 proportion, what a
tremendous financlal waste to the whole cauntry'uaulé be
the total aggregate of all high-school faii&rea for one year
alone!

According to Spears, it would be 1nf1n1$ely better to
spend such sums on reading cliniés, new types of courses,
and the like, He adds, "An favestment in growth aﬁé develop-
ment is muoh more exciting pedagogically than an investment
in frustration and failure,"19

&n these counts, therefore, any attempt to diseevar
tha causes for high-school failura and to suggest ways in
which these fallures may be leasenad is particularly worth-
while and is the justification for the present study.

18parola Spears, "High School Has Yet to Reach Its Full

gta§gre, smericsn School Board Journal, CXVI (March, 1948),
7-19.

191p14.




CHAPTER I1I
THE EXTENT OF SUBJECT FAILURE

Prevalence of Righ-achool Fallure

‘Although no comprehensive nation-wide survey of fall-
ure in high schools of the United States has been made, lim-
ited studies have been completed of failures in specific lo-
calities; namely, in New York, in the Middle West, in Cali-
fornia, and in Texas. The results of these investigations
are valuable since the areas studied are widely separated
geographically and are also disparate in economic and social
enviromment.,

In commenting on the general extent of failure in high
school, Jpears iays that the loes of students from school
between grades nine and twelve is between a third and a half
of the total enrollment.l He also comments, "In the average
Ameyrican school system one of every three students who enter
the ninth grade will leave before he reaches the twelfth
year."@ It is not within the province of this study to dis-
cuss the holding power of the high schools except as it may
be a preventive of failure, but according to Spears, "The

lgarold Spears, The High Schoel for Today, p. 16.
21p14.
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relétianahiy of fallure in school performance to school
dropout needs no elaboration. There is a direct, positive
correlation.” It is evident that there 1s need for deter-
mining the degree of success wﬁich high-school students at-
tain in thelr courses by studylng fallures in various de-
partments, It is Spears' contention that such a study will
help to explain, for example, why the graduating classes of
San Francisco high schools in 1947 represented only sixty-
two per cent of their size as ninth-grade classes.t

| Anélysia of Pupil Fallures
It is profitable to examine the statistics of fallure
in sﬁme‘ar the modern high schools in order to make a com-
parison of such data and to determine whether any definite
pattern is discernible in this material.
" Pupil fallures in Californis schools. -- Spears has
made a definite study of fallure in the nine high schools

of San Prancisco in an effort to ascertain why the high-
school enrollment was nineteen per cent less in 1947 than
in 1940. As shown in Table 1, the rate of fallure reveals
that such failure was fifty per cent higher in the ninth

3garold Spears, "The High School Has Yet to Reach Its
g;%%)st§§n§g,“ imerican School Board Journsl, CXVI {March,
* - -

$1b1a.
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grade of the four-year secondary schools of San Francisco
than in the tenth, eleventh, and twelfth grades.

TABLE 1

ceuyaaxaau QF ?axxnaxa,;x EIKE&'&R&EE WT?H

‘FAILURES IN UPPER

HREE GRADES, SHOWI
PERCENTAGE OF FAILURE BY IE: Aﬁ?ﬂEﬁﬂsga

 Department

we | T B

!b&ia“;:5 c e e e e 4.6 1.9
Home aéaﬁﬂm;ea . o s 3.8 2.4

‘Art<;”;'. e 1.5 2.5
In@ustrlal arts . e e 6.8 3.7
ﬂammeree e e e e e €.0 4.3
5001&1 atadiea ;'. . 8.2 6,3
Selence . .“ ‘v e 7.1 ‘6f8
?areiga langﬁages . e 16.7 7‘3‘
English . . . . ... 9.4 7.4

. Mathematios . . . . . 12,1 1.7
‘“iiﬁgiaiﬁ.ﬁs : 9.4 6.3

*rraa,speara, "The High School Has Yet to Reach Its
Full Stature,” American Scheool Board Journal, CXVI (March,

1948), 17-19.
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FProm this table Spears computes the total number of
failures in San Prancisco high schools for the last semes-
ter of 1947 as 3,997. ¥e goes on to point out that the
state of California has a comparable number of failures,
'He concludes:

This bears out national studles thst prove the Ameri-

can high school is a selective institution in regard

to scholastic aptitude. Many of these who fail in

the ninth grade will not be in attendance in the

tenth becavse of discouragement, In splte of any

1dealistic view elders may take, youth, Jjust like
adults, get litile satisfaction in doing things at
which they show poor performance.>

Fot only is this situation true in San Franciseco, but
figures seem to indicate that it also ebtains throughout
the state and the nation as a whole. Spears says that there
1s no consolation in reports that the state has seen a gen-
eral decline of nineteen per cent in high-school enrollment,
or that ene third of the ninth graders enrolled will not be
graauatea. | |

Pupil failures im'gggruastern schooels. -~ Is this con-
ditiaa as prevalent in other aectiann of the nation? Sta-

tistics indicate that 1t is. & ntaay of fallure in Middle

%eshern high.aahsﬂle beers out the San Frapeisce rinéiags.
More fallures occurred among freshmen and sophomores than

among Juniors and senﬁara.é Table 2 presents a report from

5ibid., p. 19.

6”3ubjeat Failures by Schools,” Secondary School Studies
Bulletin of the Department of asaeééar; Prinaipais, ’

¥o. 29 (Jamuary, 1930), 13-20,
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& survey made in the schools of IaCrosse, Wisconsin, during
tﬁe first semester of 1922 to determine the percentage of
failures. This report shows that freshmen and sophomore
students experienced the greatest number of fallures. The
average percentage of fallures in these schools for the
first semester was 11.% per cent, and records revealed that
failures in the second semester numbered 9.1 per cent of
the total student anrollmaat.7

TABLE 2

PERCENTAGE OF FAILURES, Iaﬁﬁﬁﬁﬁﬁ
WIB@@!BIB, EI@HCSGﬁbﬁlﬁ
Class Per Cent

Freshman . . . . . . » . « 12.h

Sophomore . . . . . . . . 14.3

Junior . . . . .. . . . . 12,0

Sernim.'... . s &+ s 55

1€ﬁ2;?ahaal‘%§3;gg, XXX (June,

 Pupil failures in New York schools. ~- A survey of the
nation's largest high school system should yield some valua-
ble material on the subject of pupil fallure. That the gen-
eral percentage of fallure in New York high schools is high
is indicated by Espy, who writes:

Tivida.

mer—————
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~ These facts arouse many perplexities. Unless
it can be sssumed that there 1z some lntrinsic
benefit in scholastic fallure, the educational pro-
gram 1s apparently poorly adapted to large numbers

of puplils., The percentage of fallures In Rew York

secondary schools is gradually decreasing, which
is particularly significant in relation to the re-~
cent influx of puplls who presumably are somewhat
less eompetent than thelr predecessors, However,
the amount of academlic failure still seems exces-
give. Not only 1z this true of genersl conditions,
ag they are represented in the percentage failing
1n 21l subjeots throughout the state; but is slso
stri y apparent in certaln subjects and in
particuler schools. It is difficult to imagine
any plauslble excuse for permitting or requiring
large numbers of pupils to undertake certain sub-
Jjects if even a f£ifth of them will probably be
designated as fallures. Furthermore, these fig-
ures tell only a part of the story. In certain
secondary schools one half of tb&,papiés some~

. times fall to pass these examinations. o

Espy, in Table 3, shows the extent of fallures by pu-
pils in New York high schools, From the data in this table

TABLE 3

PERCENTAQES OF FAILURES ABD WITHDRAYALS
BY GRADE IEVELS, NEW YORK STATE®

" . Per Cent of Per Cent of Pail-
Grade level Enrollment Sgbject ures and With-
‘ Fallures - drawals
381&1’[.01‘3 . ® @ | ?35#3 2‘8 6»7
Juniors . . , | 11,563 6.6 11.9
Sophomores . 15,696 8.8 16.8
Freshmen . . 20,724 8.6 15.0

*Herbert E. Espy, The Public Secondsry School, p. 98.

8Herbert E. Espy, The Public Secondary School, p. 99.
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it may be concluded that faillures in New York State second-
ary schools are most prevalent during freshman and sopho-
more years. |
 There 1s no reason to believe that the figures for New

York State are not representative of the figures for the
country. as a whole,

Pupil failures in the state of Texas. ~- Investigations
made in the state of Texas on the subject of fallure in high

school are particularly enlightening. In these investiga-
tions the definition of a "subject fallure” was taken to be
"any type of hnn‘ae&eptable work on the part of a pwyil for
a2 term or a semester which makes it necessary for him to re-
peat the work during an sdditional term or semester."Y

At the time this investigation was undertaken, it was
felt that in Texas the problem of failure in high schools
was a very serious one, partly because of the effect on the
morale of the pupils themselves, and partly be#auae of the
high waste of educational resources in the form of over-
crowding and increased costs, brought about by numerous
high-school repeaﬁers. The extent of failure is revealed
in Table 4. These figures indicate that in Texas high
schools studled one pupil out of four failled in th§ begimning

9?§ed C, Ayer, "The Fgégriis of Pup i%g in zge $t?te of
Pexan 932-1934," Resegrch Bulletin of % Sectlion of Super-
1ntenéance, Texas Bta achers’ Association, Hovem ember,

s D. 20,
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semester; and, among the boye, the proportion was one out

of every three enrolled. The consequences of this situation

TABLE 4

PERCENTAGE OF PUPILS FAILING IN AT LEAST ONE SUBJECT
IN EIGHT TEXAS HIGH SCHOOLS IN 1933-193% SHOWN
BY GRATES AND SEXES (BASED ON 11,950 FAILURES)™

R e e

| . Per Cent of Total Envollment Falling
Grade .

Boys G¢irls  TPotal

9 A 32 22 ‘ 27
98B 29 20 | . 24

10 A 28 | 19 23
10 B 25 18 22
11 a 26 .15 | 20
11 B 11 7 , 9
Total . 26 | 17 22

*Fred ¢, Ayer, "The Progress of Pupils in the State of

Texas, 1932-193%," ggeeareh.gglletgglgg the Segtion of Super-
1mten&egcei ?exa; State achers! fssociation, Novembper,
93’?'2; ' !

were that in this period

large numbers of the falling pupliles will drop out of
school; 1t means that a large proportion of begin-
ning classes will be repesters; it means, for oOne
reason or another, that the courses of teaching are
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not well adapted to the pupils, particularly to the

boys; and 1t means a lol of disaeuiagamant and heart-

ache for both pupils and teschers 10 | |
Ayer seems to comslder that the figures presented in Table 4
indicate that more pupils leave Texas high schools before
completing their courses than would be necessary.

It 1s difficult to say how much of this failure

‘can be succesafully avolded, I should say, at

least, half of 1t, and under favorable publie sup-

gart and adequate tsachingland‘anpervis on, st

east three fourths of it. 11

Summary. -- From the data glven above on the percent-
ages of fallures as te students in representstive high
schools of the United States, certailn concluslons are in-
evitable, namely: (1) that statistlies show that the extent
of fallures amounts to one out of three students entering
the ninth grade or beginning year of Jjunior high school;
(2) that the greatest prevalence 1s in the freshman and
sophomore years, wlth a declline in the junior and senlor
years; and (3) that since the first year of junior high
school has always been regarded as exploratory, ithe zignifi-

cance of fallure in this grade cannot be overemphasized.

High School Fallures by Subjects
Having found a striking similarity in the extent of
pupil fallure in various sections of the country, the writer

now proposes to make an analysils of the dats on failures b}

101nt4., p. 21. 1l11p1a., p. 22.
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subjects in order to determine whether such a pattern of
gimilarity exists there alsc, Fortunately, adequate mzateri-
al 1s avallable along this line, from research conducted in
two of the larger high-school systems, New York and Texas,
If these schools show a definite pattern of fallure 1in sub-
Jeets, certain conclusions may be drawn from the data,
Ayer's study of Texas high schools and Eepy's investiga-
tion of fellures in Hew York high schools are the sources
of data for the following discumsion.

Zexas. -~ Table 5 sets forth the percentage of students
who falled in varicus subjects in eight Texas high schools
in 1933-1934.

TABLE &

PERCEFTAGE OF FAILING PUPILS BY SUBJECTS IN
EIGHT TEXAS NIGH SCHOOLS IN 1933-1934*

Per Cent of Puplls
Subject Failling

Mathematics . . . . . . . . 18.58
Engush..........:taai
Commeree . . . . . ... .12.60
Spanish . . . e o« ox e o o« 12,34
Industrial arta e e 2 o+ s « 11,03
Bistory . o ¢« o + « o « « « 10.7H
Science . . . . . . . . « . 10.68
Iatin . . . « ¢ ¢« v v o« .« B.7%
French . . . ¢« « + « v« +» « B9.71
Home economies . . . . . . 6,38

*ayer, op. cit., p.21.



- Rew York. -- Reasonably detalled information is availa-
ble also for New York State with regard to high-school fail-
ures classiflied by subjects. This is set forth in the fol-
lowing tables.

TABLE 6

PERCENTAGES OF FAILURES IN VARIOUS HJGH
SCHOOL SUBJECTS: STATE OF NEW YORK

s wiowe oo ot “
P Sm——— S o - e ohopaipesee

‘ﬁubjeét ”“ﬁ?“ ’ sﬁggt %gu%&ﬁtaf

' Schools Enrollments Failures
Mathematies . . . 19 12,655 10.6
Latin . . . .+ . . 17 6,007 8.9
Modern languages. 19 6,261 8.0
English . . . . . 22 23,245 7.3
Commerce . . . . 19 11,123 5.5
Social studies . 19 15,984 5.4
Sclences . . . . 19 11,265 4.8
Manual arts . . . 15 5,628 3.7
Home economics . 15 1,942 2.8
Total . . . ceee 90,056 6.5

*Espy, op. e¢it., p. 98.

If one takes the percentage of failure as measured by
failures plus withdrawals, he gets a slightly different



23

pattern as set forth in Table 7. The figures for the mumber
of schools and subject enrollments are the same as for Ta-

ble 6 and therefore sre not repeated.

TABLE 7
PERGERTAGES OF FAILURES AND WITHDRAWALS

IN VARIOUS FIGH-SCHOOL smmws,
awﬁwz as NEW YORK*

~ Per Cent of

Subject Failures and

_ Withdrawals
Mathematics . . . . . .. ., . 17.0
Commerce . . . . ... ... 1.5
Hodern languages . ., . . . . 13.7
English . . . . . . .. .., .12.9
Iatin . . . . . . .« o e . s 12,6
Socilal studles ., , . . . . . 11.%
Sciences . . . .. . . . .. 10,1
Manuwal arts . . . .. .., . . 10.1
Brt . v o v e e s e e s .. 6.9

Yome economics . . . . . . . 6.7

Total . . . . 12.5
*Eapy, op. eit., p. 98.
The percentages in the preceding tables may be usefully

compared with the percentages in PTable 8, which indicate the
trend of subjeot fallures on the Regents' Examinations in
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TABLE 8

SUBJECT FAILURES ON THE REGENTS' EXAMINATIONS
OF THE STATE OF NEW YORK™

Percentage
Subject

192k 1929 1933 1938
English . . . . . . .| 19.1 4.1 11.0 7.5
Social studies . . .| 19.1 16.7 12.6 8.5
Mathematies . . . . .| 30.1 29.9 25.7 k.7
German . . . .. . .| 22,0 11.8 17.0 12.%
FPrench . . .. . . .| 23.% 15.8 11.7 12.2
Spanish . . . . . . . 38.1 20.2 19.3 14.3
Ttalian . . . ....| 28,1 | 249 | 12.9 8.3
latiln . . . . . . . . 31.8 27.2 15.7 7.1
Greek . . . . . . . .| 28,8 10.% 19.0 4.8
Sclence . . . . . . .| 22.9 15,5 13.8 8.9
Commercial subjects .| 20.2 29.8 22.8 19.9
Art . . . . s e e e 12.2 26.5 28.8 19.5
Masie . . . + « ¢ o & 17.0 ko.2 19.3 15.3

Comprehensive voca-
tional test . . . sees 15.6 8.8 9.5

Total per cent

of all subdb- _

Jecsts ., ., . .| 23.0 21.5 17.3 11.5

*Espy, op. cit., p. 99.
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the state of Hew York, ‘Phese examinations are prepared in
the State Department of Eduecatlion and are administered in
approved high schools throughoui the state, However,
These figures are not representative of the at-
tainments of all puplls in the secondery schools of
Rew York, for in many schools puplls who are assumed
to be falling in thelr work are not even permitted
to attempt these examinations, Presumably, the per-

centages of failure would be E”“h greater if all
pupils took the examinations.i?

Comparison of High-school Pallures by Subjects
‘in the States of Texas and New York |
It is interesting to compare the failures by subjects
in the high schools of Texas and New York. In the composite
tabulation presented in Table 9, Column A gives the rank
order of fallure by subjects for the Hew York State pupils,
Column B does likewise for failures and withdrawals com-
bined for the New York State pupils, whereas Coluun C glves
the rank order of subject failures for the Texas pupils,
The New York State inquiry imcluded 2 much larger mumber
of pupils than d1d the Texas inquiry.l3 Column D in the
composite table gives the rank order of subject fallures in
the FNew York State Regents' Exsminations.
Since the sample populations differ in sigze and com~
roeition and since there is no evidence that the standards
of fallure applied to pupll performance were exactly the

12gspy, op. cit., p. 99. 131pia.
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~PABLE 9
RANK ORDER OF SURJECT FATIURES AMONG RIGH-SCHOOL

~ (APPROXIMATELY) 1933

PUPILS IN TEXAS AND REW YOQK STATE,

Column A

- Column B

Column C Eolﬁmn_n
New York Sub-| Fallures and | Texas Subject | Subject Fallures
ject Pallures| Withdrawals,| = Fallures on Rew York Re-
' New York . gents ! Exam,
HMathematics Mathematics Mathematics Mathematliocs
English Latin Commerce Social studles
Commerce Modern lan- | Modern lan- Modern languages
. guages - guages
Spanish English English latin
Industrial Commerce Latin Greeck
arts »
History Soclal Socisl Science
sclences gclences
Science 8cience 8cience Commerce
1atin Manual arts | Manual arts | Art
Prench Rome eco~ Home ec¢o-~ Music
nomics nomics '
Fome eco- Art
nomics ,

‘Espy,<gp.-citg, . 99.

same in each set of examinations, the tabulation in Table O

should be used with caution,

It seems to indicate, however,
that certain subjects are more difficult than others for
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high-school pupils., 1In Columns A, B, and ¢ it will be ob~
served that mathematics heads the list, whereas for the se~-
lected population from which weak puﬁils had been removed,
mathematics drops to third place (see Pable 8, p. 24). The
tables give a high ranking in difficulty to English, Com~
mercial subjects, however, rank high on the list of the non-
selected sample populations, but low on that selected for
2bility. The three New York inquirles place modern languages
high on the l1list for both non-selective a2nd selective sam~
ples, whereas the Texas inquiry places Spanish high and
French low., One interesting point is that the selected
students from New York State place social studles low on the
list of failures (Column B, Table 9), whereas these énb»
jects rank very high in so far as the speclal group of se-
lective students taking the Regents' Examinations is con-
cerned {Table 8). It seems that there 1is aaﬁe‘evidence,.
though it would be prudent not to overemphasize 1ts valldity,
that‘highﬁiahaal puplls are more prone to fall in certain
subjects than in others. The very great geographical and
social differences between the states of Texas and New York
point to some educational rather than envirommental factor
as being the determining one.

Wiscomsin. -- in 1922, a survey was made of fallure in
the high schools of laCrosse, Wisconsin, The findings bear
out those reported from New York and Texas. In Table 10 it
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may be seen that the sclences, mathematics, and foreign lan-
gﬁages lead in the percentasge of fallure,.

PABIE 10
EHBJEGT FAILERES IN LaCBﬁSSE, WISQGH&IH,
' HIGH SCHOOLS FOR THE YEAR 1922%

- Subject Pe§ag§§:e0f
Selence . . . . . . . .. .. . 12
Latdn . . o v 4 4 4o 4 e v . o« o« A1.5
Mathematies . . . . . . . . . . 10.5
HIstory . & o v o o o o o « « ¢« 9.5
English . ., . .« ... .. .. 95
French . . . ... .¢.... 8.5

Commerce . . . ¢« « « o s = « » T.0

*B. E. MoCormick, "Study of Pailure,"
Sehool Review, xxx {(June, 1922), %31-442.

Other surveys. -- The following tables give additional

data on subject failure in seven other large high-~school
systems,

Although these tables are incomplete from the stand-
point that all schools did not make 2 complete report, the
pattern is approximately the same; namely, that the highest
percentage of failures 1s found in mathematics, foreign lan-
guages, and science, with mathematics leading all other

subject fallures,
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PABLE 11
SUBJECT FAILURES IR THE LARGER HIGH
SCHOOLS OF SIX STATES®

Per Cent of
Subject Fallure

Cleveland, Ohio

Mathematies . . . . . . . . . . 18.1
Iatin -+ - - * » * E ] L] [ 2 L [ 2 . L3 16.;7
Fl'enﬁh & & 4 A % # ® 8 ¥ B a4 & 13»9
&ieme L 2 & * [ 3 » L 4 » * L 3 L ] L ] * }2‘9
Spanish . . . . ¢ « ¢« + « « « «» 11,5
COMMErCE . . « « « o« 2 o s « « 8.9
‘ mﬁml'y * » 3 & s 5 & B & & ¥ = 607
.. . Applied arts . . .. ... .. 3.6

c .

Connecticut (3 schools)

Algeblr8 « « « 4« 4 » &+ & » o & » 17.0
Geometry . . ¢« « + «v » » « » » 13.7

New Jersey (14 schools)
‘Mathematics . . . . . » . . . . 20.0

‘ \mtj-n L ] » - » * - L] L3 * - - il * 3-8'6
English, history, snd commerce. 11.C

Few York (8 schools)

Iﬁ-tm *« * » - * & »* [ 2 L ] » » » » 18'0
Mathematies ., . . . . . . . . . 16,0
?Penah » * » - * » ® » » » - L 3 11‘6
HIStOryY . . v ¢« v o o« « « + « « 10.%
SCIENCE . . 4 o o + o o« o « + » 9.8
Engliah - » L ] L ] * -’ L 3 - L 3 * L g - 8.6

St. Paul, Minnesota

mm&mtiﬁﬂo « » & = ’0"'!21!8
FFﬁﬂﬁh,..»...a...cI?gO
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TARLE 11 -~ Continued

Per Cent of
- Bubject Pallure
Denver, Colorado

Mathematices . ., . . . . . . .
’Ii&'hin.........-‘..c?l‘g

n
&
L]

*prom School Review, XXX (Septem-
ver, 1922), G87-488, quoting United
%ggtea Bureau of Edﬁaatian‘ggZieiin,

2.

It is pow proposed to examine the results of certain
investigations with respect to teaching and testing 4iffi-
culties, subject by aubjeet, in order to ascertaln whe ther

TABLE 12

SUBJECT FAILURES IN WHITE SENIOR #T1CH
SCHOOLS IN WASEIRGTON, D. C

Subjeect Enrollment | Per Cent of Fallure

Commercial arithmetic . 42 ,

Modern history . . . . AT , Eg.‘
GeometPy . . . . . . » ™ 18.%
Fx‘&nﬁh . F & % ¥ e @ 98 182"
Typewriting . . . . . . 378 . 15.9
Engliﬁh.*.a‘... 1230 . . 1§t7
Spanish . . . .. . .. 472 , 14 .2
lﬁ‘tin - - 2 ] L - - w * » 141 14‘2
Algebra ., . « o « + o+ 283 13.1
Biology . e e s e 871 12.9
nited 5@&%&3 history . 11 : 12.3
Geography . . . + « + & 387 . : 10.1

*“Percentage of Pupils Failing in White Senior High .
Schools Bational Association of Secondary Schoeols Bulletin,
XXX (ua%aﬁrfﬂﬁﬁﬁt STy
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there is any evidence presented by specilalists in subject
fields which may account for the pattern of failures,
Fallures in mathematics. -- The largest percentage of

fallures occurs in the field of mathematics, the total per-
centage of fallure in this field being nearly twenty per
cent of all students emrolled in the subject, as the fol-
lowing statistics from eight surveys typical of failure in

mathematics ;haw:

10 Cleveland senior high schools show that

18,1 per cent of the pupils enrelled in mathematics
classes failed., . .

30 Connecticut high schools, algebra fallures,
17.0 per cent, . . . geometry, 13.7 per cent. ., . .

14 New Jersey high schools, mathematics caused
the downfall of 20 per cent, ., .

8 New York high schools, in naﬁhematias 16 per

cent of the class failled. . . .
In St. Paul the mathematics railurau were 21.8
per cent of those studying the subject; records for

?gpupils in Denver show 24 per cent in mathemat-
ieaa

| An artiele 1nd§§gggm nevieu caumants on the prevalence
of aathamaties fallure bg 1nﬂicating that twe conclusions
e¢an be drawn: (1) that good mathematica teaahers too often
sre not obtained by the schools; and (2) that there are
elements intrinsic in the subject that are not assimilsble
by some minds. The naﬁnal percentage of fallure in any sub-
ject should be baﬁween five and twelve per cent,15

14spa1iures in Kigh 8chool, " School Review, XXX (Sep-
tember, 1922), 487-488,

151bid.
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A ¢clue to fallures prevalling in certain subjects may
be found in a survey on puplils® choice of electives, latin
and mathematics were most frequently mentioned by students
questioned as subjects to be exoluded from the curriculum.
Pupils' dislike for these subjects seemed to be based on
the difficulty of the subject matter and on the fact that
these subjects appeared to have‘nolvalue.xé' {

Landry reports on a study in mathematics failures in
New York high schools in 1944, Eighteen and siz-tenths
per cent of all failures were in mathémaﬁiéé. @amnentihg
on this situation, Landry says: “It 1q'needlesa‘te«r¢n4nd
the reader that mathematics was by implication accorded
the distinction of having a higher rate of pupil failure than
any other highvschaal sabjeet.“17 '

In eleven Few York high schools pupils who were taking
mathematics were placed in four groups: (1) excellent,

(2) barely passing, (3) just failing, and () falling badly.
The Assoclation of Mathematics Chairmen sent out a guestion-
naire to students and teachers in an attempt to determine:
(1) What characteristics or attribhﬁes are assoclated with
puplls who are experilencing failure in mathematies? and

16gspy, op. cit., p. 82.

17herbert L. Landry, "Study of Fallure in Mathematics,"
High Points, XXVII (April, 1945), 18.
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(2) What are the inherent difficulties in the subject which
may have an influence upon the prevalence of $ailure?‘

As a result of these questionnaires, the following
characteristics and behavior patterns of pupils appear to
be significantly assoclated with fallure in mathemstics:

(2) Acts of delinquency as attested by scheol
records
(b) Failure in other subjects besides mathe-
matics
‘Pruancy or cutting classes
| Quality of written homework
Regularity of written homework
Lack of responsiveness 1n class
Failure to bring necessary materlals to

mwmaQ

class

(h) Pailure to perform assigned tasks during
the elass period

Failure to make up work after absence

J Insufficient time devoted to home study in
all subiecta

(k) Insufficient time devoted to study of
mathematics outside the clasaroom

(1) Somewhat too much time spent on recreational
activities
(m) Too much time spent by some papils on in*
struction in non-school sabjacts
g After-school emplo
Inadequate parental uparvision of home
study

autéiég)hg§ilure to requeat or secure suffigient
e p from teacher or other sources

There are certain inherent dirf;aalties in mathehatiss,
according to this questionnalre, which explaiﬁ the greaiar
incidence of mathematics fallures, fhése difficulties
spring from the demands lmposed by a subject which is es-

sentially snalytic and synthetic, generalized, logical,

18yp1a., p. 32.
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sequentlial, soclal, and personal in its applications to the
affalrs of life.19 |

Pallures in English. -—- It is suggested that the high
place of English améng subject fallures may be the resulit
not of fallure to comprehend or write llterate English but
of the difflculty of constructing tests which will be ob-
jective and yet valid.

Progressive English teachers, who must usually
glve numerous tests, are finding the new type ex-

aminatioa an inestimable boon. It is easy to score

and makes feaslble pupll correction either in class

or outside class. Beling absolutely objective, it

has unique importance for English teachers because

thelr judgment of both oral and written compositions

is inherently and inevitably subjective and conduces

to prepossessions, . . . Prepossessions are seldom

shaken by the essay type of examinmation, but if :

they are erropeous, they are dea»liahed hy ﬁhe dis-~

clasvres of the objective test. 20
It is easy ta understand why & eanscientieus teaaher may be
attracted ta the objective type test, hut sueh a test 1a of
doubtful valua in English hecause o: the nature of the con-
tent in this tield. Hbaaurement cf ﬁhe apyveeiativa and
esthetic values is of less sigaificanee than testing at the
informationsl side of the subject, The latter is resdily
susceptlible to objective testing, whereas the former is more

doubtful. This fact helps to account, perhaps, for the high

191bt4.

S———r—

20yirginia J. Craig, The Teaching of High School Eng-
1ish, p. 291.
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percentage of fallures reported for high-school puptls in
the field of English.

Fallures in the sciences. -- With regard to the sciences,

some of the difficulty seems to arise from the fallure of
teachers to lmpress on their studemts the principles of the
sclences. It 1s reported with regard to chemistry, for ex-
amples

‘ In formula writing, pupils de not remember ac-
curately the valences of the ordipary simple and |
compound radicals; they have not become habituated
in the processes involved in formula writing: and
they have falled, it seems, to learn 2 simple and
rapld check on the correctness of a formila. We,
as teachers, overwhelmed by the avalanches of sub-
Ject-matter which a chemistry student is expected
to master, have failed to impress the principles in-
volved and to give the dril) which might remedy the
difficulty in formula writing. . . . it seems rea-
sonable to conclude that good instruction and drill
in formula writing will go far teo help the pupil in
writing equations,2l

Further light is thrown upon this problem of signifi-
cant éiffe?enssé in subject fallure patterns, however, among
individual students by an investigation carried out at the
University of Chicago in 1930. Beauchamp made the follow-
ing discoveries;

As the pupils progressed through the units,
individual differences were found to develop with
respect to attitudes toward work and methods of
study; the time required to attain the specific
learning products; the number of trials required

21y, C. Bennett, "a Study of Pupils' Errors in Chemis-
try," Journal of Educational Research, XIV (November, 1926),
275-283, =
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to solve the exercises; the interpretation of the ex-
ercises presented for solution; the types of errors
made and the causes of these errors; and the abllity
to perform the different activities required in the
study of science.

Beauchamp was.then Ie& to inveatigate the factors. whichk in-
fluence the progress of puplls in the attainmant of specific
1earn1ng praduets. Rias findings are extremely intereating
when compared with the vieun expressed by Bennett with re-
gard to fallures in chemiaury. Beauchamp found that:

1. The teacher has 1little if any effect upon
the tatal time and number of attempts, or upon the
extent of the individual differences and individual
variations in eompleting the exercises.

2. The technique of instriuction exerts a greater
influence upon the total time required to complete
the exercises than do the individual aifferenges in
the pupils themselves.

3. The technique of instruction influences to
a small degree the variability in ‘the amount of time
required to complete the unit.

"4, The technique of instruction has little if
any effect upon the individual variations in the
time required for completing the exercises of tha
different units,

5. The technligue of instrustion exerts a
slight influence upon the total number of attempts
required. .

6. The technique of instruction has little if
any effect upon the individual differences and varis-
tions in the ngmber of attempts required to solve
the exerclses,

The final stage in Beauchamp's Iinvestigations was to deter-
mine the effeet of lmstruction upon learning. He was led

22y, L. Beauchamp, "An Analytical Study of Attainment
of Specific learning Products in Elementary Science” (Unpub-
lished Ph, D. Dissertation, Department of Philosophy, Univer-
sity of Chicago, 1930), p. 44,

231pid., p. 45.
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to the follawing conclusionss

1. . . . while progress in the study of 5c1ence
iz definitely related to such factors as intelligence,
ability to read, experlential background, and sus-
tained application, there are so many exceptions to
this general relationship that the results are of
little value in interpreting individual progress un-

. less accompanied by-observatiana of the pupil's
methods of work.

2., «+ . . the learning situation 1s extremely
complex. . . . There is a constant shifting of atti-
tudes and mathada of work and . . . each exercise
is qualitatively different for each pupil in the
class, The interaction of these variable factors
with other variables results in a change in total
situatlion which again reacts to influence the be-
havlior of the puplil in a given situation. The re-
sult 1s a learning situatlon that is 1in a state of
constant flux. It is thus practically impossible
to 1solate one ract@r and definitely determine its
causal effect.

3. « « « there are many kinds of activities em~
ployed in the study of science and . . . the abllity
to earry on these activities is specific rather than
genaral. .

¥, ., . . most of the individual variatiens which
cause slow progress are corrective In nature., This
iz particularly true of application, attitudea toward
study, and methods of study.

5., « . . individual differences and variatiana
in the puplil are more closely related to progress
than is the method of instruction employed.

6. . . . direct instruction in a method of study
results in an increaree 1n the abllity teo do that type
of study.

7. Puplls need to be made consclous of the
types of study employed in sclience, . . . Puplls need
to be taught how to solve the various kinds of prob-
lems, how to observe demonstrations, how to make an-
alytieal drawings, eto,

« « o Puplls need toc be made conscious of
thelir abilities and limitations,

9, . « « the study of sclence must Inculcate the
methods of thinking employed by the sclentist in the
solution of problems, Subject matter alone will not
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produce the desired learning products. The erucial
point in the teachingvgg sclence is the method em-
ployed by the teacher.< , o
Fallures in the fine arts, -- The difficulty of testing

accomplishment in the fine arte is shown in the following

criticisms made of standard tests for measuring musical
achievenent:

- . The Baach Standardized Music Tests were among
the real ploneers 1in the measurement of musical
achlevement, Many of the elements measured by these
teste are recognized among the tests of more recent
development., . . . The administration of the test
is much more difficult than 1s indicated by the
qualities it attempts to measure. . . . Kwalwasser,
in his discussion of Tests and Measurements in Musiec,
criticizes this test also for its difficulty in. |
grading and for the fact that no norms are available.
Another test which haz had consilderable use 1s
the Torgerson-Fahnestock Music Test., MNodern music
supervisors criticize it mainly because of the unduly
large amount of emphasis given to the writing of
nugic, a practice which mang supervisors consider an
inexcusable waste of time.2: '

It appears that no adequate tests of ﬁapil achievement
have been devised in the fiﬁe arté becsuse the nbrmsware
g0 varlable and'stgpdardization of.teﬁﬁs 20 difficult.
Comparison of Fallures in Required
Courges and in Elective Courses
The two types of curriculum organization common at
present in secondary schools are the “constant with varia-

bles" type and the "multiple curriculum with variables"”

Q#Ibidt’ p4 h‘st

25Harry A.Greene and Albert N. Jorgensen, The Use and
Interpretation of High School Tests, pp. 479-480.
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type. In both of these considerable election 1s permitted
yupils‘in arranging their programs. This freedom of cholce
is in itself fraught with the potentiality ef failure, since
it intredu&es competition amang‘subﬁeetn;-inareases the
difficulty of obtaining unbiased consideration of curriocu-
lum problems by members of the teaching staff, and adds to
the danger that pupils will select "popular" courses, re-
gardless of their need or their ability.

So. far as can be sscertalned, no studies are available
for a statistical snalysis of failures as they exist be-
tween required courses and electives. That a student or-
dinarily does well something that he likes and that he has
chosen to do 1s axiomatic. It is suggested that this would
be a fruitful area for further resesrch in the field of
high-échaﬂl failures,

Summary of‘the‘Evideﬁce Regarding
High-scheool Fallures |

It is convenient at this stage to aummarise.the evi~-
dence regarding high-school faillures set forth thus far in
this study:

1. There 1s widespread evidence of an alarmingly high
percentage of fallure among high-school pupils.

2. There seems to be a significant pattern when sub-
jeet failures are ranked in percentage order.
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3. "This significant pattern seems tc be relatively
constant for areas with very disparate geographlical and
social conditions; therefore, 1ts cause should be sought
in educational and not in envirommental factors,

%, Doubt has been expressed by ecompetent authorities
as to the acouracy and velidity of standard objective tests
in certain subjects. This doubt increases in strength from
informational to esthetic subjects. It probably would not
be safe to consider of equal weight the failure to achieve
a satisfactory grade on objective testing in the more
esthetic and appreclative subjects and the problem of sub-
Ject failufe as copmonly understood.

5. Mathematics, English, and the soclal studies, in
the order named, are the high-school subjects in which the

largest mumber of fallures occurs.



CHAPTER III
SOME FACTORS CONTRIBUTING TO FAILURE
Examination of Primary and
Secondary Causes

After taking account of the slarming extent of failure
in high schools and of its significance to educators and
administrators, it becomes important to search for some fac-
tors that contribute to fallure. Many educators have been
concerned over the problem of fallure and have attempted to
détermine the causes. Results of a number of surveys and
questiohnaires from which to draw data are considered in
this chapter,

Viewpoint of teachers and administrators. -- Perhaps

the most significant and most recent material is that con-
tained in Burton's The Guldance of learning Activities.

Burton, Director of Apprenticeship in the Graduate School
of Education, Harvard ﬁhiveraity, has called this work a
summary of the princlples of teaching as b&hed upon the
principles of learning. It 1s concerned throughout with
the success of a pupll in the educational process and 1is
indirectly concerned with failure 1in this process. In
Chapter XVIII of Burton's wérk, a dlagnosia of causes of
failure is effectively presented. The author is modera in

41
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his outlook and i1s an ardent proponent of saving all pupils
from the stigma of fallure., He says that the old-time tra-
ditional teacher dlagnosed csuses of fallure very easily.
A pupil who dld not learn lacked mental ability. It was
also frequently stated that "he could learm, but he just
won't work,"l 1In commenting on this idea, Burton says:
Simple, superflcial answers are more dangerous
than no answers at all. . . . causes of pupll fail-
ure are actually very complex and numerous, A com-
bination of causes 1s usually found. Secondary
causes are often treated as if they were primary.
Symptoms are often confused with csuses, A given
factor may be both a symptom and a cause, depend-
ing on the level of analysis.:
Burton continues by stating that the majority of failures
in the traditional school are not pupil failures, but are
rather failures of the school, the home, or of some other
environmental factor. %They become the fallure of the
school when it does not succeed in discovering the nature
of the child. "The modern school would regard as falling
only the pupil who was not learning 20 well as his own
native ability and rate of growth permit."S This is, of
course, an ideal in which all high-school teachers and ad-
ministrative leaders should be wvitally interested.
Burton's conclusions as to genuline causes of failure

may be examined at this point. He says that a coherent,

- lwillism G. Burton, The Quidance of Lesrning Activi-
ties, p. %49,

21pia. 31b1d., p. 451.
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logical summary of causes is most difficult because any
glven specified cause of fallure may be the result of
(1) any one of several different primary causes, or of
(2) any combination of primary ¢aué&s‘ Any one primary
cause may produce a dogen different secondary causes. As
an example, a teacher lists malnutritian as a primary cause
of fallure. 8ea@n&ary eauaés may be an unbalanced diet in
the home, due to economic deprivations or due to unsuper-
vised eating; these are followed by 111 health and fatigue,
which sre al#claanses.‘ This example could be carried out
alm@st'ad 1nrin1tuﬁ. Burton lists the primary causes of
failure, as he sees them, as;
I. Resident in the Pupil
- A, Physical
1. Central nervous system 1nadequate1y de-

veloped or injured
2. Peripheral nervous system 1nadequate or
injured
E. Glandular imbalance
. Physical deformity making for mental

instability
5. Incurable illness

B. Mental
- 1. Congenital or acquired deficiency not
curable by individual effort or education
2. Dstipetion to be made between.genuine
mental insdequacy and seamiag lack of
: - mental ability ‘
1I. Heaident in the Social Order
A. Inmequitable distribution of resources
1. Inadequate educational situation
8. Poor buildings and facilities
b. Poorly trained teachers
¢. Poor curriculum
2. Undepirable housing, recreatiop, and
neighborhood
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Low economic status of homes 4
a, Parental antagonlsm to education
b. Necessity to supplement family income
¢. Economic strain
4. Lack of cultural influences
. Malnutrition
f. Frequent moves
g. lLack of good health care
h. Lack of adequate study place

'B. Control of school by conservative element
(ggt?)publie and teaching and administrative
stafl

1.
2.

&ims of education out of date

Lack of sclentific approach

Undemocratic administration .

Curriculum not adapted to needs of eammunity
Arbitrery standards of promotion
Erroneous conception of learner and learning
Adult standarde for pupils

Lack of professional imprevem&nt

Pallure to inform publie

Inadequate financing

Racial; national and political pre judlces
regard for education

Poor financing

Poa standards for teachers

a. low training equipment

b. Poor physical condition

¢. low personality

4. low soecisl integration

e. Low intelligence

. D. Inadequate understanding by parents

1.
2.

gc

Harash discipline -

Coddling -

Fallure te guide child's lelsure

Lack of protection from adult tensions
Broken homes

Prejudices

E. Immigrant problem

1.
2.

Bi-lingualism in the home "
Attendance 1n native-language schools

In summing up, Burton says:

The various primary causes in the learner, im the
school, in the home and in the ecommunity . . . place
puplles often in physical settlngs for learning which

%1b1d., pp.

&58"460 .
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are uninviting and uninspiring, which in turn pro-
duce attitudes of indifference to, lack of respeoct
for, and even antagonism to, educationand its aims,

. « o The curriculum and texts are often dull ., . .
irrelevant, unsuited to the needs of the community.
Individual differences are not often recogniged ., . .
materials are not adapted to levels of maturity . . .
unattainable standards, with lack of recognition for
effort, all comblne to discourage and antagonize the
learner. An undemocratlic adminlstration . . . in-
evitably produces conditions inimical to learning and
is productive of faillure., Traditional teaching meth-
ods based on eérroneous coneeptions produce thousands
of errors in technlques, which are actual causes of
fallure. . . . Numbers of errors in motivation, ques-
tioning, assigning, initiating units, developing ‘
study hablts, giving marks and rewards. . . . These
things are the actual causes of fallure since they
produce the pupil attituéga and behaviors which are
usually listed as causes, : .

"fo attack & case of failure as 1f 1t had no background
will not only not cure failure, 1t will very likely aggra-
vate it, by enhancing the cumulative effect of the neglected
primary cause‘“ﬁ 0 this end, Burton has complled a 1ist
of teacher-given causes. (He is aware that some of these
are symptows rather than causes,)

I. Residentln the Pupil
A. Mental inadequacy

1. Genuine

2, Seeming

3. Immaturity
B. Physical

1. lLimited sense organs
2. XIl11 health
C. Emotional inadequacy
1, Insecurity ‘
2. MNaladjustments
3' Complexes
. Immaturity

SIbid., p. 461. 61pid.
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E.
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Detrimental general attitudes
i. Indifference
2. Antagonism

3. Discouragement

k. Ron-cooperation

';g; Laziness

Truancy
7. HNervousness
Hon-possession of elementary akills

1. Inabvility to read

2. Ignorance of study skills

Resident in Educational Situation and Community

A.

B,

C.
D.
E.
F.

G.

H.

niform curriculum and texts
Inappropriste administrative standards and

.practices
.Heavy teaching load

Too frequent transfers

Poor teaching in previous grades
Poor homes

Outside work:; too many activities
ﬂalnutrition7

It is evident from the data given above that Burton

believes that causes ar,railuré‘fall under three main heads:
(1) physical, (2) mental, and {(3) social. It may be of

value to determine whether ether authorities concur in

these rindings. george E. Carrothers, Principal of Iéan
River High School, Michigan, asked his teaching staff to
1ist in the order of theilr importance ten reasons why high-

school pupils fall. Results were as follows:

1.
2.

3.
#.
5.
6.
Te

Lack of application

lazy

Wastes time

Lacks interest in subject
Lacks background

Lacks ability

Frequent absences

Tivia., pp. #62-463.
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Written assig@manﬁs prepared half the time
Never recites

Carrothers then submitted a like questionnaire to parents

and other outsiders. The replies were as follows:

2.

To

Beavy load of teachers

. Lack of interest on part of pupil

Lack of understanding

Indifference and unconcern on part of teacher
Inability of pupil ‘ ‘
Parental unconcern

Community lack of understanding of education
Inability of educators to measure educational
growth o

Spoon feeding in home, school, and community
Rigldity of curriculum®

the gbove Carrothers adds some reasoas of his own.

In sumuation of @auées‘ror failure a# revealed by hils study,

he lists the following:

1.
2.
3.
iy,
5.
6‘
In

Heavy teacher load

Teacher indifference

Parental unconcern

Community misunderstanding of education
Inadequate measures of education
Inflexible curriculum and regalatianslﬁ

the above responses from diverse groups it 1s evi-

dent that theré are some correlative answers, Lack of in-

terest on the part of both teacher and pupil appears in all

three lists of reasons for failure; lack of flexibilily in

curriculum and method appears in two lists; community mis~

conception of education appears in two; and heavy teacher

8ﬁearge E, Carrothers, ™why Do High School Pupils Fail?"
National Association of Secondary School Principals Bulletin,

XXX (Merch, 1946), 29-36.

91bid. 101344,
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10&&, in two. These all may be interpreted as social causes
of fallure,

o in an article, "what Gaﬁses Pallures?" W. Max Ghambéra,
Superintendent of Schools, Okmulgee, Oklahoma, states that
his teaching staff compiled the list of causes for pupil
failure presented in Table 13.

 TABLE 13

REASONS FOR 150 FAILING GRAIES AMONG DUNBAR HIGH
SCHOOL PUPILS, OKMULGEE, OKLAHOMA®

Reason | | ‘HumbeQ Rank
Absence . . . . +-0 4 v . . 52 1
Irregular or incomplete
datly study . . . . . . 30 2
Lack of concentration . . . 21 3
Indifferente . . . . . . . 20 4
Lack of abllity . . . . . . T 6
Psychologically maladjusted 6 6
-Dutside activitlies ., . 3 7.5
_Poor standards of achleve- ,
ment . . ... ... 3 7.5
Educational background . . 2 10.5
~8ocial background . . . . . é 16.5
- Physically handicapped . . 2 10.5
Dishonest . . . + . « &+ + & 2 10.5
\§chool program too heavy . 0 13

. Max Chambers, "what Causes Fallures?" School Execu-
tive, LXV (January, 1946), 56-57.
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Chambers makes the statement that lack of interest
causes most fallures, but he hinges this lack of interest
on continuous and frequent absence from school. He inter-
prete his listing (Table 13) to show that of the 150 fail-
ing grades recorded, absence ig a contributing factor in
thirty-five per cent of the cases, whereas lack of interest
and consequent lack of application reflect themselves in
only fourteen per cent of the cases. Poor preparation seems
to be the cause for twenty pér cent of the cases. But who
can say that lack of interest is not responsible for both
absence and poor preparation?

An interesting impllecation of these findings

is the high correlation between attendance and -

scholastlice success, and the low correlation between

personality adjustment and scholastic suceess, This
contradicts usual findings that scholastic success

1s not necessarily contingent upon attendance and

that puplls whose scholastic stafding is low show

marked degrees of maladjustment.ll

The fact that fallure because of physical handicaps is
in eleventh place snd failure because of mental bandicaps
is in tenth place is evidance that most of the reasons for
failure, accerding to Chambers? study, fall under the broad
head of social reasons,

Viewpolint of pupils. -- C. A. Gardner, Principal of
North Side High School, Fort Worth, Texas, made a sut#ey of

liw, Max ﬁhambera, "What Causes Failures?" achoal
Executive, IXV (January, 1946}, 56-5T7.
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faillures in his school in 1937. Realizing that he was
prone t0 hear teachers' reasons and to ignore puplls' rea-
sons, Gardner started his survey with group interviews of
students. Table 14 1s a compllation of reasons for fail-

ure given by pupils in these interviews,

TABLE 1%
CAUSES OF FAILURE AS STATED BY PUPILS*

Cause of Failure Frequency
lack of home study . . . . . . . . 78
Pislike of the subjeet . . . . . . 76
Ilttle studying . . . . . . . . . 70
Macoureged . . ¢« « . ¢« . « 4 . . 66
Insufficient effort . . .. . . . 58
Dislike the teacher . . , .. . . 58
Pimid sbout answering . . . ., . 53
Slow answering e s » s s s « s 4 o 50
No imterest . ., . . + « ¢« v ¢« o . 45
Idleness . . . 4 ¢ 4 . s e e e . . 44
Poor concentration . . . . . . . . M4
Poor foundation . . . . . . . . . U0
Irregular attendance . . . ., . . . 39
Peacher falls to explain . . ., . . 30
Fo knowledge of how to study . . . 29
Ieck of time . . v v v ¢« « 4 o o . 20
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PABLE 14 -~ Continued

Cause of Pallure Frequency
Outside work . . o . . . . . . . 24
Kot made to prepare lessons . . 16
Worry over studies . . . . . . . 12
late entramce . . . . . .. . . 12
Ho chance to recite . . . . . . 12

Too many subjects ., . . . . . .

o

Loziness . . . . i . . .. .. .11
Nome conditfons . . . . . . . .
Social activities ., . . . . . .
Poorhealth;..‘..*...
Lack of sleep e e e e e e
No opinion . . O

F W OO O WO

*C. 4. Gardner, "A Study of Causes
of High School Failure," School Review,
XXXV %gebraary, 1937), 108-112. =
By way of verifying the figures given in Table 14,
Gardner submitted a questionnaire to his teachers, who sup-~
plied the data concerning failures which are presented in
Table 15.
As a result of his study, Gardmer's conclusions were
(1) that there are two sides to the viewpoint on fallure,
namely, that of the pupil snd that of the teacher; (2) that
heretofore the pupil's viewpoint has been neglected; and
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TABLE 15
CAUSES OF PAILURE AS STATED BY TEACHERS™

Cause of Failure -+ Frequency
Irregular attendance . . . ... . 8%
Pallure on tests . . . . ... . .78
lack of study generally . . . . . . 63
Lack of effort . . . . . « + « « . 58
Mentally slow . . . .. .. . . . . 56
lack of home study . . . . « . . . 37
Poor foundation . . . . . . . .+ . 31
Lazginess ., . . ., . . « .+ « v . .29
Poor study habits-. . . . . . . . . 26
Fallure to hand in written work . , 25
Idlenese . . . . 4 4 ¢« ¢ 270 s o o 15
Lack of interest . . . . .. . . . 14
Poor health . . . . . . . + « « « » 11

Isteentrance . . . ¢ v ¢ 4 o« s o =

-t
o

Carelessness . . . . .« « « « + « s
Inattentlon . . .« . 4 4 4 . o0 . . .
Physical defects . . . . . . . . .
Home conditions ., . . . . . . . . .
Too many subjects ., . . . . . . . .
Iost DOOKS . . o ¢ ¢ ¢ ¢ ¢ 0 ¢ s .
Tomaturlty . . « & ¢ ¢ ¢+ o ¢ a2+
Reading ability poor

£ 8 Fo;mo Ut O~

-
*
*
-
-
*
-
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TABLE 15 -~ Continued

Cause of Failure Freguency
OQutside work . . . . « ¢« + « o . + 3
Work elective . . . . & ¢ v o 0 s
Leck of confidence . . . . . . . «
Social activitles . . ... . . . .
Pepends on others ,.. . . « . .« .
Incorrect habits in typewriting .
Leck of 8leep . . & ¢ ¢ v o .0 s «
Hew work and surroundings .... ., .
Overconfldence .. . . . « « « + &
Poor concentration . . . . ..... .
Change of classes v. e v e e e s
Came to class without book . . . .

I O T T TR R D R P O

Too much athletics . . . . « « « &

*Gardner, op. cit., p. 11l.

(3) that if one third of the pupils, for instance, report
the same cause, this is a grave situation, He concludes,
”Sm@othrrunning machinery is not the primary aim in our
schools; 1t iz the welfare of the child, ™12

In referring to the survey of LaCrosse, w1s¢onsin,
schools, discussed in Chapter II, the following list of

12garaner, op. cit., p. 111,
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causes of fallure, according to the teachers in that sys-
tem, may be noted;

. Lack of apyiieation

1 - » - L4 L L - L - » »* 49‘0
2. Absence “ % o + s 2 s s s s e s e s s s+ + 200
3. Poor foundation . ., . . . ... ... .. 16,6

. Mental Inabllity. . . ¢« & ¢« v & o« s « « «» #.7
5. m health L] » [ - L] - L 4 - - - - * - Ll * a.a
6& Iﬁzmﬁﬂ ‘s s e o E T & e € ¥ ®w o ow s . 2.5
g. Defective wislon . . . .., . .. . .., . 2.4

- BEf&ﬁtive he&ri!ig . . /- « *« 2 e ¥ * e ¥ e 0‘3

This survey bears out data previously mentioned in that lack
of application to school work accounts for the highest num-
ber of fallures, with absence running a close second.l3

In this survey some generalizations sz to causes were
made: percentage of failures (1) did not depend on size
of classes, (2) nor to any extent on subject, and (3) was
not especlally pronounced in any one year of school. But,
the author thinks, fallures were influenced by (1) attitude
of students towaré.wark; (2) out-of-school ztudy habits;
(3) lack of co-operation between student, teacher, and par-
ent; and (4) personality of teacher. ‘

Irregular attendance is the major reason for fallure
in high school, according to E. E. Smeltz, Cleveland high
school prineipal., He quotes a survey in which several hun-
dred falling puplls were asked to give their ideas as to
why they were falling. Their reasons were in the following

13ngybject Patlure by Schools,” Secnngar§ School Studies
Bulletin of the Department of 3eea§dary School Principals, ’
Bo. 29 (January, 1930), 13-20.
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order of frequency:

1, Dislike of teacher
2, Dislike of subject
3. laginess
4, Irregular attendance
5. Poor health
6. Poor effort
7. lack of home study
8. Too many socisal activities
9. Slowness in answering
10, Too much expected of puplls
When the teachers of these same puplls were asked to
give thelr reasons why the pupils falled, they gave
the following list:
1. Irregular attendance
2. Poor health
. Poor home conditions
. low mentality
. Lack of interest
. Poor foundation
. Teacher inabilities
. Poor effort
Changing schools so often
{In discuaaing pupils whom he would fail, Smelts
says:] I should fail the pupil who by word or action
says, "I am not going to study and what are you going
to 4o about it?" I should fail the pupil whose prep-
aration is insufficlent to do the work of the next
grade, at the level on which he will probably be
called on to do 1t. PFinally, I should fail a pupil
in college preparatory subjects 1in which satisfac~
tory work of the usual college entrance level had
not been done, 1 emphasisze, however, that the pupil
has a right to expeeg intelligent guldance in his
choice of auhjecta‘

W@*\?G\‘.ﬁm

In listing causes of fallure, Vest ., Myers says that

the following are the major factors, according to most in-

vestigators:

l. Dullness
2. Lack of application
3. Absence

l%p, g, Smeltz, "Pacing the Failure Problem,” School

Management, XV (Februery, 1946), 337.



4, Poor attitude

5. lack of purpose

6. Poor physical condition

7. Excessive outside activities

8. 1Indolenceld
Lack of application and absence from school, which have oc-
curred in almost all surveys, are again conspicuous.

In his survey, charlesjn. Greene of the Denver schools
found that in grades ten to twelve, types of failing pupils
were as follows: (1) intelligence below average, (2) phye-
lcally h&ndieapped, (3) socially and emotionally malad-
justed, (%) outside distractions, (5) subject failures,

(6) home problems, and (7) absentees.ls

In another survey, that conducted in the New York City
high schools, lucey had one thousand students listvreaaoha
for their failures. The twelve outstanding reasons, in the
order of their rank, were as follows:

‘1. Ignorance of study nethods.

2. Dislike school.

3. Poor equip t.

4, 'Too mmch home work,

5. Improper hama conditions,

&. Too mﬁah diversion.

7. Pailure conple

8.  "Cramming."

9. Copying,
10. Dislike teachers

15yyers, op. ¢it., pp. 306-309.

16ﬁhar1es E. Green, "Study of Chronic Failures,"”
School Review, XXXI (March, 1931), 161,
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11. Poor teacher attitudes.
12. ‘"Cutting."i7
Summary

Attention should be callgd‘to‘same app@rent pattsrmk
in the above surveys. Whereas puplle themselves place Jask
of home study at the head éf the liat, teachers place this
reason third. The second cause of failure, dislike of sub-
ject, on the pupilst lists, however, éoes not appear at all

on the teachers! lists.

gent, third on the pupils!
lists, means nothing, apparently, to the teachers. Only

six puplls attributed their faillure to physical inabllity,
and three attributed 1t to lack of sleep, which may be
called poor health habits. Teachers attributed failure to
poor health in eleven instances and to physical disability
in five instances. This bears out tpe contention that phys-
ical causes are few,

As to mental causes, fifty-three studentz listed tim-
idity as a reason for faillure, and sixty-six listed dis-
couragement, Teachers listed mentally slow fifty-six times
and Immaturity four times,

Of sixty-two reasons given, at least twenty-six céuld

be interpreted as falling in the soclal category. There

17M1chael H. Incey, "Causes of Fallures in High School,”
School Review, XXXVI (December, 1938), 734-735.
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are border-line causes in each category which are not in-
cluded in the statistics.

In summarizing the preceding data on causes of fallure,
some very evident conclusions present themselves, The most
obvious one is that very few fallures appear to be due to
physical or mental hahdicaps. Both pupil and teacher ques-
tionnaires show these to be negligible as compared with so-
¢ial and enviromnmental causes.

The oubstanding types of pupil fallures are those of
lack of application to work and lack of interest in school.
That these are primary causes 1s maintained by the majority
of both students and teachers, but one must insist that
they are conditioned by a multitude of secondary causes
such as absence from school, poor equipment, lmproper home
conditions, poor teacher attitgdes, psychological inse-
curity, and the like, For this reeson, as suggested by
Burton, educators can no longer evade responsiblility for
failure by saying that a pupil is mentally or physically
unable to learn. Por each pupil, failure has & long case
history and is a challenge to the aschool in which he is en-
rolled and to the teachers who séek to guilde his develop-

ment and progress.



- CHAPTER IV
 METHODS EMPLOYED TO REDUCE FAILURE
Holding Power of the

| Bigh Schools |

In‘analyziﬁg me thods of prevention of failure and of
procedures which ﬁay serve té alleviate the widespread lack
of success in high‘gmhoal, it 1slahvieﬁs that the general
holding power of the high schools is involved. An improve-
ment of holding power is an approximate measure of diminution
in student fallures. Thét there has been marked improve- |

ment in the holding power of the high schools is shown by
Table 16.

TABLE 16
HOLDING POWER OF TEE HIGH SCHoOIs™

Number Surviving Per 1,000 Pupils in the Fifth
@rade for Each Grade in High School up

Gragzhin through High-school Gredustion
Elgh
School )
1929-1930 | 1830-1931 | 1931-1932 | 1932~-1933
I 760 770 780 786
11 647 652 651 £64
IIT 512 529 546 557
Iv 4l 463 478 488
Graduates ko3 hi7 30 439

*spears, High Schools for Today, p. 376.
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" This increase in holding power scems to indicate that
the longer a pupil remains in school, the less probabllity
there is of fallure in his case. Spa&és advocates that
schools hold frecquent méetings to analyze thelr holding
power and that they discuss in faculty meetings the situa-
tion of lossz of students, trescing the students who enter to
ascertain how meny graduate., He also auggeats thet the

guldance department make annval records of all who leave

school and the cause for Ieaving.l

Fallure of the School
That many educators feel that it is not the pupil who
has falled, but the school, is evident from their statements
in the press and in teachers' conferences. Lindell says:

When the schoel 1s unable to do its job, the
time-honored practice is to send a note home by the
pupil, saying that the child has falled. In the
first few years of my professional career as a
teacher I believed the child had failed. But for
the past fifteen years I have shifted the responsi-
bility. I believe that when the pupil does not
learn, to the maximum of hils cspacity, the school
has falled. . . . ,

' VAnd so 1t goes, Teacher and principal, father
and mother, speclallsts of all kinds work closely to-
gether if the school 1s not to fail because when the
school falls the natlon's greatest resource, man-
power, does not develop. Some children respond to
one kind of treatment and some to another, Unless
the school exhausts every resource, it has falled.?

ISpears, "High School Has Yet to Reach Its Full Stature,”
American School Board Journal, CXVI (March, 1948), 17-19.

2plbert L. Lindell, "When the School Fails, " Journal
of Education, CXXXII (April, 1949), 108,
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In like manner, Burton makes this comment:

+» + « can & pupll be said to have failed if he works
to the best of his ability, works consclentliously
and continucusly, and still does not reach a stand-
ard set without regard to his native sbility?
Palled in what? The pupil has here clearly failed
to "pass” a standard which he could never pass under
any known clrcumstanses. The objection may be
raised at this point that the standard may not be
wholly arbitrary, but determined by the average per-
formance of large numbers of puplls, . . . If a pu~
pil works to the best of his ability, expends his
best efforts, and still does not come up to the av-
erage . . , has he falled? Obviously not., . . .

No one would think of making a child repeat his
ninth year of life, but schools censtantly require
puplils to repeat a grade in which the pupil has al-
ready done as well as his ability ana strength per-
mit him to. The pupil needs not repetition of the
same experiences but more experiences gf a similar
nature and more time in which to grow.

Guldence as 2 Preventive
The guldance program as a preventive of failure is

fairly recent in high-school administration. \Ebuever, many
large school systems and some smaller ones use the plan of
counseling with students who are near the danger line of
failure. Some schools, in order to prevent fallure, use
the guldance method throughout the student's high-school
career. Frequent conferences with students on their prog-
ress in various studies reveal problems and point out needs,

Outstanding accomplishment in failure prevention and
the raising of scholarship as a whole is reported by Bisbee,

&nguim H. Burton, Guidance of learning Activities,
p‘ *
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Arizona, High sahoal.a In that school for several years,

there has been a faculty-controlled guidance program in op-
eration. 'In 1933, a committee éf faar‘teaehgra was glven
full charge of guiding felling pupils. After consideration
of aanéitiana in the scheol, the aammittee made reaammsnﬁa~
tions to the administration and faculty. These ineluded:
{1) pabaiﬁaéion of an honor roll; (2}'rejuvenatzaa of ac~
tivities of the Hational anar aoe1e£y; (3) pre-gellége
guidance; (&) recognition of high scholastic ranking in
home rooms; (5) failure rep@rta fran the faculty to the
committee at three-week intervals; (6) scholastic eligl-
bility neceesary for all extracurricular activities; (7) ex~
clusion for one semester of all puplils falling ih4three
fourths of thelr work,

Rouse reporis that a three-year study of the activi-
ties of this aommitteeyrevaaia both objective and subjective
proof of the value of its program. Of the five hundred pu-
pils in the school, forty per cent were interviewed by the
committee, These feyty-per cent needed only one interview.

T*hirteen techniques for ailding puplls were used by
the committee, but intérviewa and extra study time accounted
for 71.5 per cent 6r all technigues recommended. As sll of
these pupils had shown average intelligence quotlents,

4Lauranae ¥. Rouse, "GQuidance as 2 Preventive," School
Review, XILVI (Janusry, 1938), 2-5.
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there was no lack of mental abllity. It is, therefore, of
interest to observe that marke of falling puplls over a
three-year period rose from D to ¢, Over this period the
p&rsent#ge er-taiiing marks was reduced from 4.7 per cent
to 1.5 per cent. Rouse also reports a lgrge‘finaneial sav-
ing by reducing the number af‘repeaters,5

In the ¥Washington Jnniaé High School of Rochester,
New York, & similar procedure was used, A committee of
elght teachers was appointed to study scholarship in gen-
eral, in the hope of reéueing the number of fallures. By
re~defining more clearly the failure rating, which was
E (0-64 per cent), and analyzing cawéas of fallere, a be-
ginning was made. Then a formulation of a standard of de-
sirable‘atudy hablits was undertaken, and suggestions for e
remedial program were drawn up. The program as a whole
was found to be practical and affeetive‘é

Among the most progressive plans for reducing fallure
through guidance is the experiment of Arthur Farpham, vice-
princlpal of Thomas Jefferaen High School, los Angeles,
Farnham organized special classes of fsilures and near-
fallures, in which the effort was entirely on personal de-
velopment of the student's soclal responsibility. Acting

M‘ 6M¢
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on the theory that failure produces a sense of shame, this
e&ncatar made the classes entirely voluntary. The student
must choose to enter the class, Parnham lists the following
as aims of these classes; (1) to help studemts to gain
eaafiﬁanee‘ia teacher and schocl; (2) to develop group
mmrala;;(BJ\té cause students to understand that they are
expected tb learn only when they recognize the knowledge to
be of value; (i) to encoursge students to accomplizh some
ﬁeriaite,learhing each day; (5) to.enable\%hé pupil to work
at a prabien’apprapriate to his developmental level; (6) to
help students become “SOeiazly acceptable”; and (7) to place
teaching on a highly individuslized basis.?

- The only rule in these speciml classes was that s stu-
dent must not dlsturdb his classmates In thelr work., The .
first class of this type had thirty students, whose work
was purely voluntary. Reports of the results of this first
endeavor, according to the principal, were encouraging. He
reports (1) a lessening of tension from the beginning;

(2) standards of performance on the part of the pupils were
raised; (3) attendance at school improved; (%) eaech student
attempted more work than before; and (5) teachers reported
that these individuals were more soolally acceptable than

before. No diploma was given for work in these classes, but

TArthur Parnhsm, "Class for Chronic Failures," School
Review, IVI (March, 1948), 132-134.
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each student was made to feel that he was doing a valuable
plece of work in his sehool.®

This type of guldance program for preventing fallure is
the one advocated by many modern educators, although most
of them admit that it 1s lmpractical under the present sys-
tem of school administratien,

A modified guldance program has been in effect at the
San Angelo, Texas, high aschocl for some years. Thie 1s &
simple check méthod on pupils failing in any subject. A
'weeklytliat‘of falling students is compliled by the teachers
each Friday. Names of'pupils,ahd'subjéats £a11ea are posted
on a bulletin board on Monday, to remain until‘thair work
is imprcved - Pupils at first opposed this practice, but
when the principal ordered 1t discontinued, they asked for
its restoration. Kenley, the prineipsl, reports that fall-
ures have been reduced by 2.5 per cent., This scheme would,
of course, be valueless unless some remedial progranm 1is

provided,9 o

Adaptable Curriculum Flaa |
By rar the largest number of educators seeking 2 solu-
tion to the failure pwablea advocate some ahanga in the

present aurrieulum as the answer. The adaptable curriculum

8ip1a.

9¢. H. Kenmley, "A %’eeklg Lﬂ.at of Falling Pupils," School
Review, XIIV (September, 1936),
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or "mastery” plan has gained considerable support in recent
years in various sections of the country. Myers in his ar-
ticle, “"The Child Who Fails," presents a "mastery” plan,
His suggegtian is that courses in high school be organized
into units., Pupils would be allowed to choose units for
study in which the subject matter was naturslly interesting
to them. When they had mastered the fundamentals of a
chosen unit, they would be given credit on the unit. Thus,
the child who had a natural sbility 1ntaéience,umuld‘f1nd
himself making valuable progress 1n,hhe;rield he loved and
would never have the stigma of fallure in foreign languagas
or other subjects.lg ,

Myers admits that in this "mastery” plan there may be
students who choose a unit of study in which they cannot
acquire enough skill to be considered "passing.” In such a
case he suggests that these students be marked "no credit”
and then tactfully directed to undertake other units in
which they may become able to attain success.

Myers also recognizes that certain subjects, such as
English, are necessary to a gernon teking his place in the
‘soclal and business world. His saggaétien here 1s that a
student Dbe plaﬁeﬂ in remedlial classes Iin aunh aubjeeta, not
for the parpose of securing grades bnt rather of galning a
certaln faeility according to the ability of the student.

10yyers, op. cit., pp. 306-309.



67

In Myers' "mastery" plan, citizenship, in its broadest con-
notation, is the chief subject of study. He adﬁits thﬁt
the weak student may get only a limited portion éf knowl-
edge but contends that the child will be preserved from the
feeling of “failure as a hunan being.ll‘

Burton is g staunah advocate of the adaptable eurricu-
lum as a means of reducing failure. He proposes a “"continu-
ous progress” system. This continuous gragreaa,vor4auuraa,
is to be Judged in terms of the cgpacity of the individual
‘student. This would involve re-arranging all curricula,
methods of teaching, and standards, in the light of known
facts bearing upon the ability, interests, and needs of the
learner, It would also mean complete re-orgenization of the
philosophy of education and adninistratién‘ Arbitrary grade
standards would disappear. Directional progress and re-
medial work would be prominent. 12

The Hibbing, Minnesota, aigh School conducted an ex-
periment in eurriculum rearrangement for raiiing students,
Beginning wiﬁh & survey of the number of pupils who dropped
out of school and the subjects in which they falled, the
administration instituted s drastic change in required
courses for graduation. BSuch courses as English, mathemat-~

ics, and soclal studies were placed on three levels of

11IMd. 3-2&31*12&21, _@Es @c: P 4500
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ﬁirfievlty. These were (1) an enriched course for able
students, (2) deleted or substituted material for alow stu-
dents, and (3) courses designed for very poor students in
which they may enjoy a modicum of success. Justification
for this arrangement was found in the fact that the survey
showed that poor students were very unlikely to attend the
regular college. Therefore, for them the traditional col-
lege pwgyaratayy courses would be valueless. Junior college
was sam;étimea recommended for the poor type of students who
wished to continue their education. Prior to this rear-
rangement of curriculum it wes the custom for pupils who
feiled in English, mathematics, or the social studies to
drop out of school. The principal reports that anéar'the
new plan many students have been enabled to finish high
school. Hibbing schools have also a planning prograﬁ for
students before they enter high sehaol,13‘.

Both the Los Angeles and the St. Louis high-school
systems have, since 1938, permitted some students to finish
high school without completing the usual re@uireménts for
graduation. FHowever, the nsual type of diplome is not

awarded to theae students . 1%

13Kbppie C. Friedman and P. B. Jacobson, "Statistical
Basis for Educational Guidance," School Review, X1V (May,

l4ppederick J, Weeraing, "No Failure Program," School
Review, XIVI (May, 1938), 331-333.
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Effectivencss of the Mastery
Curriculum Plan

Can this adaptable aurriauiﬁ& ar‘”mastery”‘plan be
adapted to the traditianal high seheol? Most edueatora who
advoaate it believe that it can, bnt that progress teward
thia ideal 19 nacessarily slow, E&medial work 1is evid&ntly

the initial step_ In their first efforts to save pupils
| rran failnre, many achoals went to the extreme and pramﬁted
all studaaﬁa indiaawxminately. This ﬁ@thﬁd relieved every~
body from reaponaibility, but the result was shacs. “An
un—reconstructed schcol cannot have a true n0~ra11nre pro—
gram, beaause chaos results in trying to astablish it ‘un-~
der stan&ards exiating."lg
Psychological Tests as
a Preventive

There are those who belleve that all failures in high
school should be eliminated if an adequate system of psy-
chological testing could be set in order before the student
enters secondary classes, The pnrﬁosa of these teats ﬁnnlﬂ
ve to sereen individuals so as to determine mental ability
and inclinatiahé, Then the student would be placed in a
course of study in which he could be successful.

In an anonymous article, "Pallure in School Can Be Pre-

dicted,” the statement is made that school success or failure

purton, op. git., p. 452.
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¢an be predicted by means of the Rorschach or "ink blot"
taat; An experiment ofyﬁhis type was conducted with 166
high«aahqul students at Queen's College, Flushing, Rew York.
Repoﬁts are that these tests revealed significant differ-
ences between successful and unsuecessful students. Ex-
perts reading these tests saw speclalized distinetions which
indicated suaceaé or failure in high school. This method
wculd be & v#lnable starting point in any guidance program,
but would not be an adegquate ﬁasin for arranging a curricu-
lum for the failing student.ls‘

A more valuable experiment is reported by O'Connor in
which the original aim was to isoclate characteristics
requicsite to achlevement in eaech occupation. Then the tech-
nique gradually turned to a study of retarded puplls and an
attempt to determine what caused their fallure. That cer-
tain characteristics, present or lacking, were respeonsible
for success in school was determined. That these charac-
teristics were the corollary of certain aptitudes was valu#~
ble in helping a‘student'seleat a course of mtu@y in which
he could succeed. The Human Englneering Lavoratories have
established eighi aptitudga which can combine in several
hundred wayﬁ,17 This is mos®t helpful in school counseling,

16vpatiure 1n High School Can Be Predicted,"” Sﬁianae
News Letter, XLIII (January 16, 1943), 45.

1730hnson O'Connor, "Fallure in School," Atlantic
Monthly, CLVII {March, 1935), 318.
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but, unfortunately, is not available to all guidance teach-
ers, Many large secondary school systems do use these ap-
titude tests in the beginning year of high school to gulde
the student in selecting his courses,

Pyle of the Detroit Teachers College, after experiment-
ing with thirty-three high-school student failures in a
varlety of psychological tests, concludes:

The literary type curriculum is not for all stu-

dents, . . . The poorest student in this school

excelled the best in some aspsct of learning . . .

§§v§§§§ gi 2§lxge§50§: ggagrgeée;ait;‘ngnhalogieal

Spears reports a study made in the Evansville, Indlanra,
high achools. Three groupings were made in English classes:
slow, college, and all groups. The naturally slow group
bad the highest percentage of fallures when no differen-
tiation of goals of learning was made, Spears states that
he is convinced that homogeneous grouping is necessary for
studying fallures, He also says that by research it is
possible to know the students who are most likely to fail
and the subjects in which they are most likely to encounter
fallure, These puplls should be detected before enmrollment

and curriculum adjustments made for them,19

18&. H. Pyle, "Psychological Study of Some High School
Failures,” 8chool and Society, XXXI (June, 1930), 819-820.

19gar0l1a Spears, Secondary Education in American Life,
pp. 216"2170
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The Teacher's Responsibllity

There are a few educators who place the responsibility
for prevention of fallure on the part of the student squarely
upon the teacher., Myers says: "I'o the reasl teacher each
fallure is a problem which challenges attention. He should
make a painstaking examination of studies in this field,
rechecking his own 1deas on the subject. "20  yet Myers
recognizes that this is an immense task, for he adds:

What should a teacher 4o who stands for educational

idesals and yet 1s unwilling to add to a2 condition of
maladjustment by stamping the student with the mark

of fallure? Can the teacher preserve his standards

and yet avold buildingégp‘an inferliority complex in

the mind of the child?

R@séaé‘?ﬁlli&ﬁ, superintendent of the'narriaburg, Illi-
nois, schools, says: 4

There was a time when teachers prided themselves on
the high standards they mailntained, and felt that
their responsibllity was discharged when they falled
to promote puplls who did not come up to certain set
standards;, or conform to ironclad rules of the school,
At most, all that the teacher was expected to do was
to inflict a few penalties on the unsuccessful pupil
as he went along, in an effort, presumably, to make
failure so uncomfortable that the pupil would suc-~
aeeézén spite of any handicaps that might hamper
him,“

Pulliam continues:

The madéfn teacher realizes that pupila do not all
possess the same degree of natural abllity to

20pMyers, op. eit., pp. 306-309. 2l1pid,

22poscoe Pulliam,”?éeating the Child Who Is Failling,"
Education, XIIX (April, 1929), 465-472.
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succeed, He should seek causes in the pupil or his

environment . . investigate and correct is the

modern method.23 | o

Boyd says the blame for fallure of pupils can be placed
directly on study assignments given by teachers. He 88YS,
"Teachers go on giving home work and punishing pupils who
do not do it." He suggests that 1t 1s the teacher's duty
to know whether the home enviromment is detrimental to
study hadits and that teachers should use ability grouping
in classes and have maximum and min;nam‘aasignmenza. He
also aévocatea a longer school day‘w;ﬁh preparation éf les-
sons at school under taﬁaher aupervisieﬁ.gg

In her article, "What Price Fallure?" Lﬁvy‘holag”that‘
teaghers can definitely reduce the number of failnrea; .Sha
maintains that such causes és lack of pupil interest, "an
infinitely incomprehensible mass of knowledge" to be learned,
pupils buffeted by too many opposing forces, and dissatis-
factlon with the teacher are the teacher's rgspanaibility
and that the teacher 1s criminally negligaat ir ahe does
not correct these errors.25

Burton says that 1t i1s evident that the teacher cannot
change the system, that she 1s handlcapped by standards and

231p14.

245ames A, Boyd, "Reducing Pailures in High School,"
Education, 1I {(March, 1931), 425-%429,

25Muriel levy, "What Price Failure?" School and Society,
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enviromment, but that to fail the pupil 1s no solution.
The long, hard way of securing confidence is the only way.96

Harper condemns the teacher for not being willing to
put out extra effort in individual instruction for children
in order to prevent failure. She asks:

Will he be a better citizen if he has Pinished high

school with high rating and interest in one subject

and just a smattering idea of the other subjects,

or will he be & better citiszen if, at 17, he has

o final%g absorbed enough English to paas the eighth
grade?<7
The teacher can largely 1nf1ﬁenee the outcomes of education,
- Effectiveness of Procedures
Summarized _

That the responsibllity for reducing failures in high
school is not that of any one agent is shown in the fore-
going discussion. That considerable success has been ef-
rected‘bﬁ gﬁiéaace both in high school and by pre-high-school
counseling is evident from statements of educators who have
used such procedures. The growth of sentiment in favor of
adaptable eurricula for failing students is advocated by
meny prominent educators, and statistics show that this
trend is promising. That teachers have not been relleved
of responsibility in student failure is emphasized repeat-

edly by those in high places,

26purton, op. cit., p. 454.

2TMary Harper, "When Should a Child Be Failed?" Texas
Outlook, XXX {(February, 19%6), 31.



CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS

Coneclusions

As & result of this research in the field of academic
failures in high schools, the&féllawihg conalusi@ﬁ§ appear
to be warranted; | | |

1. It is lmpossible to assert that any one factor or
cause is the preponderant influence 1nvdeterm1ning the fall-
ure of puplls.

2. Vlews coneerning reasons for fallure vary widaly.

. 3. The attitude of the public toward failure in high
seheel is different from that of educators and adminiatra-
tara, For instance, laymen are likely to blame the short-
comings of the public-school system for the fallure of pu-
plls, wh&reas teachers and oﬁher achoal.peoﬁle recognize
that meny factors must be tsken into aceount if the cause
for failure is to be determined.

%, The problem of feilure is an individual one; the
factors influencing 1ack'af success in ascademic courses for
one student will not suffice to explain similar failuré’by
another pupil in the same course, This fact indicates that

a wide array of personal and envirommental factors in the

75
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experience of the individual student exert some influence

in determining that student's success or fallure in school.
£. The large number of fallures in subject matter

is, perheps, an indlcation that the schools, despite all

of their efforts, have not been able adequately to satisfy

the needs and intereets of young people. '

6,i The present tendency toward e alighh decrease in
the number. of failures in high schools is due not only to
improvements in the educational program offered by the.
schools but also to the influence of many modern educators
who insist that 1t 1s preferable to promote s pupll rather
than to force him to undergo the mmiliation and frustra-
tion of repeating a course. ,

?‘}\Pﬁgil failure is more prevalent in the first year
of high school than in the latter years, This situation 1s
partially due to the fact thet many students who fall in
their first year or two in high school become discouraged
and witﬁ@raw from school, leaving the more cap&ble, inter-
ested young people to complete their high-school training.

8. Considerable improvement hes been made in recent
years in the percentage of young people who enter high
school and remain in school until graauatian,,

9. FNew preventive and remedial measures 1in desling
with fallure have been instrumental in giving young people
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more wholesome conceptions of the valne of education and in
enabling them to overcome tendencles toward failure,

10, Mathematics, English, and the social studies, in
the order named, are responsible for the largest numbers of
failures in high school.

11. The fact that few fallures occur in vocational
subjecte 1is an indication that interest in subject matter
is a determining factor in success in high-school courses,

12. Effective programs of guldance and counseling are
of importance in reducing failures in high school.

13. %The curriculum remains too rigid and inflexible
to permit its adsptation in the proper manner to the needs,
interests, and abilities of individual students in order to
decrease the frequency of failure znd at the same time to
prepare the student to become an efficient member of soclety.

14. The school's attitude toward fallure should be a
constructive, helpful one. It is more ilmportant that the
school send out into the community young people who have at-
tained satisfaction in thelr school experiences, together
with a reasonable degree of success, than those who have ex~-
perienced discouragement and frustration. It is not airfi-
cult to predict which of the two will become the better
cltizen snd which will make the greater contrilution to his
communlty.

15, BStudents who fail in school and become “repeaters®
are responsible for the expenditure of money for thelir
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repetitien of courses that might be used otherwise for
providing needed facilities and eurricular offerings in the
school. These students often develop into maladjusted
adults in the community just as they were msladjusted stu-
dents while in school. For this reason, their social and
economic contribution to soclety 1s likely to be negative
and destructive rather than positive and constructive. The
amount of social and economlc lose caused by such an indi-
vidual is beyond measurement, but it is certalnly a serious
problem,

16, The problem of failures in high school cannot be
totally eliminated because of lack of contrcl on the part
of the school over complex personsl and environmental fac-
tors involved in the individual pupil's difflculty.

17. The problem of fallures is primarily an educa-
tional one, and remedles must be sought and developed within
the schcql system itself.

Recommendations

The following recommendations are presented as outgrowths
of this study:

1. It is recommended that schools study the problem of
failure as 1t pertains to them and make an effort to deter-
mine the facters that are most influential in causing fail-
ure, With this knowledge, remedial measures can be under-

taken with more assurance of some degree of success,
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2. It is recommended that achlievement and aptitude
tests be glven at regular Intervals, perhaps annually, to
all high-school puplls. In the light of the results of these
tests and as 2 result of actual achievements in clase si£~
uations, the curriculum should be made flexible enough to
permit the students to enroll in courses in which they are
interested, for which they experience g felt need, and for
which they have aptltude.

3. Requirements for graduation wlll have to be liber-
alized in order to conform to the proposed flexible and
adaptable curriculum of the school.

L, If at 211 possible, each high school should make
guldance and counseling services available to the student
in an effort to assist him in attalning his best work snd
to lead him into flelds of study for whieh he appears to be
beat ritted,

5. $ehﬂéla should, as generously as possible, provide
in their budgets for enriched curriculsar offerings in en
effort to combat student failures as the result of 2 rigid,
gut-and-dried progranm,

6. Conscientlous effort should be put forth by every
high school to develop a eurrieuium that will be vital, ch&l—
lenging, and worth-while to every student. aftérings should
be 20 broad that each individual can readily find a fleld
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of study in which he can achieve a satisfactory degree of
zpccess., , ,

7. 8pecial adaptations should be made in the curricu-
lum to provide for those students who, by sclentific test-
ing, are shown to be mentally incapable of attaining suc-
cess in prescribed subject-matter flelds,
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