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nTBGromos 

Bomemaklng is that area of the school program which 

"concerns Itself with aulttiag individuals to develop in-

creasing ability la carrying their respective home responsi-

bilities in relation to food, shelter, slothing, iMll care 

and guidance, health and h « care of the sick, and in family 

and group relationships •Spafford defies its purposes as 

follows i 

(1) The achieving of a satisfying and function-
ing philosophy ®f life with emphasis on personal and 
family living. . • , 

(2) fhe developing of a wholesome personality 
and the working out of satisfying human relation- • 
ships 1 * * • * 

(3) fhe broadening and enriching of life. . 
{$) The acquiring of techniques and skills 

needed in immediate personal and home living, learn-
ing to use one *8 resources to attain %« values set 
up as most worth-while in life. . . . * 

I» general, it may he said that the major objective of 

homemaklng education is to aid in the all-round development 

of the pupils so that they may he "sturdy folk, healthy in 

mind, bo%, and soul; enlightened in outlook; efficient in 

inter-personal relationships, and skilled in techniques of 

%tate Board for Vocational Education, Bameaafcing Di-
vision, "Homemaklng Education in fexas * (mimeographed bul-
letin) , Austin, Texas, KOvember, 1S&6, p. 2. 

2Ivol Spafford, Fundamentals in feaohite Home Eco-
nomics. pp. 2-4. 
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hoate living and making a living . . . "3 flit place of home 

economics in it personality development program is indicated 

In the following eooMBtt 

economics undeniably lias a place is train-
ing for social living. fhis involves training for 
life, for Individual and social mdvanee»eat, Hoae 
economics Mat place emphasis upon some skills but 
these skills aust be considered la terns ©f their ~ 
human qualities, their relations to the attitudes 
which are socially acceptable .4 

Considerable research has been done on various aspects 

of personal development. , There are recent investigations 

which show that sosie school subjects have been found to in-

fluence personality, m far as has been determined, nothing 

has been done to ascertain the relative effectiveness of 

home economics in developing personality. 

In 19^6 Anderson5 aade a study of dominance, or•self-

evaluation, in woaen students of the north fexes state feach-

ers College and of the fesas State College for Women in Den-

ton. She atteapted to measure# compare, and evaluate the 

level of self-esteea in the women students of these ool-

lege s. She also attempted to show the relationship of certain 

3state Board for Vocational Education, Boaenafcing Di-
vision, s&. cit., p. 1. 

^1. S. Wile#, "fine Economics and Life's Attitudes,* 
Practical Home Economies, XI (January, l§33h 9-10. 

5»sa L. Anderson, "A Study of Dominance-feeling in Col-
lege Women" (Unpublished Master** Thesis, Department of Edu-
cation, Horth Texas Stat# teachers College, 1946). 



background factors to dominance-feeling la these two groups. 

She concluded that the two groups compared favorably with 

each otter with respect to norms and levels of self-esteem 

aod had similar environmental, physical, and social back-

grounds, She also concluded that the following background 

factors affected the degree of dominance-feeling in college 

women* size of the family, the position of the child 1a 

the family, attachment of the subject to otter children in 

the family, church membership and attendance, membership 

and leadership ,1B clubs, men friends, women friends, con-

flict and attachment between daughter and father, conflict 

and attachment between daughter and mother, and choice of 

college,* These findings are not directly related to the 

present problem but are indirectly related in that they in-

volve problems connected with home life, 

A stiady of the effect of group guidance .classes on the 

attitudes and personal adjustments of sophomore high school 

girls in &alveston, fexas, was made by Batcher** in 19^6, •' 

fite investigator sought to determine to what extent the ; 

teaching of group guidance seemed to improve the personality 

and attitudes of forty-five sophomore girls*- She concluded 

that substantial gains in personal adjustment were laade by 

members of these classes. Although these findings have no 

6 M m Bortease Batcher, Study of the Effect of Sroup 
Guidance Classes on the Attitudes and Personal Adjustments 
of Sophomore High School Sir la" (unpublished Blaster's thesis, 
Bsppartment of Education, Horth fe-jias State Teachers College, 
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direct relation to the present problem, they are cited as 

•data on efforts made t© isqpa?ove personality of high school 

girds. 

X» 19^8, Jioorê  made an experimental study of personal-

ity development in the stenography class of the Edinburgh 

fexas, high school. The investigator's purpose was "to make 

a survey of all personality training procedures in an attempt 

to adapt those methods to the instructional problems of 

schools having a large Latin-American enrollment, and . , . 

to correlate personality development with the study of 

stenography and Job finding by giving it specific emphasis 

in such a course.fwo groupB$ each containing twelve 

latin-American and eighteen Anglo-American students, were 

used in the study. Both groups were given the same three 

personality tests at the beginning of the school year. One 

group received specific training in personality development, 

but the other group did not. At the end of the year, the 

three tests were administered again for indications of 

growth in personality adjustment. As analysis of data 

showed that the~ group that had had special training improved 

more than did tfce other group, fheae findings are not to -

7phelma Sewton Moore, MJta Experimental Study of Person-
ality Development is the stenography Glass of the Idinburg 
High School" (Unpublished Rasters Thesis, Department of 
Business Administration, north Texas state Teachers eol-
lege, 1S&8). 

e i M . . p. 1. 



tse compared with the findings of the present problem exeept 

from the standpoint of the results of special training In 

the area of personality development. $he investigator con-

cluded that "personality traits can be measured scientific-

ally with some degree of reliability and . . , personality 

can ho improved through systematic training* 

Vftien the problem arose as to whan and how to incor-

porate an ©aphasia on personality In the home economies 

course of the high school at Tioga, Texas, in 19^8 and 19*9, 

th© teacher began .to investigate courses ©f study and liin-

structional materials, An examination of the State Depart-

ment 's homeaaklng guide, "Homeiaalcing Education in fexas, w i 0 

showed that personality development was not listed as one 

of the special area® of the horaeaalcing program, nor did it 

contain special units on this subject. 

fhe question us to whether to teach personality develop** 

ment as a separate unit or to include it as an integral part 

of the total hoaeiuaking prograa became a problem which re-

quired eareful investigation. It became the purpose of this 

study, therefore, to determine whether more measurable 

growth in personality is achieved by teaching a special unit 

9Ibid., p. 83* 

l08tate mm 
vision, 03s* olt 

•*°8tate Board for Tocatlonal Education, loaeiMlclng M-



in personality than by laalading meh subject matter as an 

integral part of the homemaking program, ' • . 

A® in practically all studios, certain limitations were 

necessary in the development of the present problem, fhey 

were as fellows« ' (1) the local study includes only students 

in the fioga, fexas, high schoolj • (2) the experiment extends 

over the period ©f one year? (3) no oontrol group was set 

up, and no provision was made for equating or matching the ' 

two groups aocordlng to hoaemaking classes, homems&ing or 

social experience, and previous classes in homemaklng; and 

(4) the analysis of problems is limited to types and does 

not deal with specific problems. 



moQEmm - - -

The initial step in this study was to divide the teem* 

"bars of the homeataklng classes in the high school of fioga, 

Texas, into groups. (toe class, composed of eighteen juniors 

and seniors, was designated as Sroup A. toother Glass, 

made up of sixteen freshmen and sophomores, was designated 

as Group 1. Both classes were enrolled in first-year home-

oaklng. ̂  M l of the girls had access to the same references 

and supplementary materials. Both groups partio ipated in 

units related to the same areas of homeaialciBg, except that 

Group B participated in an additional unit on personality 

development, whereas Group A dealt with this problem only 

as an integral part of the total program. 

feats and Plan of Work 

In order to determine the status of each girl's indi-

vidual and social adjustment, all of the students included 

in the experiment took the California Te3t of Personality. 

Secondary 'Series.2, la addition to the test, each girl made 

a study of her problem fey oar king the Problem Check Mst, 

High School Foraj,̂  As she read through the list, she 

*irnest W, ffiegs, Willis W. Glarle, and XJOUIS f, Thorpe, 
§aHfcr»ia feat of Personality, Secondary Series, 

%oss L. Mooney and Hary Alice price, fmblmm Check 
List, Ugh School Form. 
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underlined the problems which were of concern to her# She 

also added a mwmrj of her personality needs as she Inter-

preted them. 

When the Initial testing and problem-checking program 

was completed, units In the following areas were planned :• • 

co-operatively by both classes and the teacher t food 

preparation and nutrition, clothing'cons traction# grooming# 

home management, entertaining, laundering, child care, 

family relationships, and mm education, ©roup B's addi-

tional unit on personality development included such topics 

as "inderstanding Ourselves," "the High school Qirl and Bfer 

Family," "You and Tour Family,H "Boy and ©irl.Friendships, 

and "Looking toward Marriage." 

In setting up the instructional procedure, the problem 

arose as to when the special four-weeks personality unit 

for Sroup B should be taught. In order to avoid its develop-

ment disproportionately early or late In relation to the 

whole experiment, it was placed early in the second semester. 

the personality content for ©roup A, on the other hand, ex-

tended over the nine-months school year, 

At the end of school, the California test of Person-

ality « Secondary Series, was administered again to ©roups 

A and B. Results of the initial and final. tests were then 

studied to det®ratine whether comparable changes had taken 

place. 
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(Jourse Content for Personality 
Development 

fhe development of each girl1 a personality may be said 

to be In line with two major objectives of the homeaaklng 

program which include becoming a better member of her im-

mediate family sod a mora capable and efficient homemaker 

for tike future, fhese objectives place emphasis ©n a well-

rounded., satisfying life and satisfying Individual and 

family standards of living. More specifically stated, the 

over-all objectives for the course content for personality 

development were {1} the development of specific skill®, 

habits, and practices; (2) the acquisition of desirable 

knowledges; (3) Initiation of change® in habits of thinking, 

attitudes, and Interestsj (4) development of appreclations$ 

(5} Improvement of each girl's owa social adjustment and 

emotional stability; and (6) the enlargement and extension 

of desirable purposes In life, baaed on a working philosophy 

of life,3 

The major objective In the unit regarding food prepara-

tion and nutrition was the attainment sad maintenance of 

optimum health. Emphasis was placed on the role of good 

food habits In promoting efficiency* happiness, learning 

ability, and general well-being.** fhe following two main 

Estate Board for Vocational Education, Homemaklng Di-
vision, 033. oit.. pp. 12-13. 

^Adelle Bavis, Yltalitv tlireugh Planned Bfatrltlon. 
pp. 1-3. 
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types of activities were engaged in as means of accomplish-

ing the desired outcomes of the unit* 

1, A survey of the niatrifcion&l seeds of each girl and 

her family, ffeis infowa&tion was used to help her recog-

nise and solve the family's nutritional problem® through 

planning adequate ratals. 

2. 'Provision of experiences In planning, preparing, 

and serving weal# with emphasis on table etiquette and meal 

service. 

Is the mlt on olothiag construction^ the following 

outcomes were sought for and "by each girlj 

!• fhe enrichment of her appreciation and understand-

ing of the social significance ©f dress. 

2. fhe development of her tinderstandlng of certain 

factors which influence dress modes, 

3. fhe attainment of a desirable selection of clothing 

for becomingness and occasion. 

4. The realisation of her responsibility as a buyer. 

5. fhe attainment of knowledge conducive to the wise 

selection of both fabric and dress. 

6. Familiarity with the necessary steps in garment 

construction and srs understanding their relation to the 

production of a satisfactory garment. 

^Iwcy B&fchbone, Elizabeth farpley^ and Mice F. Hood, 
Fabrics and mem* pp. 2, 8, 88, 51-53 , 35-50, 322-327, 
&b=B5. 
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7. Knowledge of the ear© needed to maintain satisfac-

tory garments aade from various materials» 

1® order to develop experiences f@r the realization of 

the preceding ala, opportunities war® provided for the se-

lection of elothing and tmWlm, the construction of gar~ 

aents, and the care of clothing. Additional experience in 

individual wardrobe planning and construction was gained 

through home projects. 

the wait on grooming6 waa designed to help develop an 

understanding of good grooatag and to achieve soae skill In 

this reals of experience. Understandings developed. la this 

unit were as fellow* i 

!• importance of being appropriately grooaed for 

all occasions. 

S, Ihe essentials of good grossing, 

3. types of clothes appropriate for school, business, 

and social life. 

fhe necessity for hwlMlng good dally health and 

grooming habits. 

Opportunities were provided for each girl to analyse 

her cosmetic needs through the use of charts on types of 

desirable sake-tip. Selections ©f proper types of clothes 

to varloas occasions were made from pie tares, Opportunities' 

B. Trllllag «a« Florence Wllllaw., tot In R w , 
JSs M M * * pp. 405-514. 
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were provided for laboratory'experience In good grooming 

practices. . ,, ... 

. ... . fhe unit oil home management included emphasis on house 

plans, family budgets, and home beautlflcation. Emphasis 

was placed on management of space, equipment, furnishings, 

fluctuating Income and prices, household accessorlee in re-

lation to beautlflcation, and economy of time consumed by , 

household tasks, fhe following objectives were set up for 

this unit.! 

It • Making homes safe and healthy places in which to 

live. 

8» fslag, earing for, and retiring hope equipment and 

furnishings. 

3,» Conserving and keeping homes la good repair. 

Helping youth- find opportunities for rendering home 

services. . 

. The girls had experience in planning budgets for their 

respective homes,' ffeey selected house plans from magazines 

and analysed them.. they also visited homes and noted the 

house plans and the furnishings, Bur lag the emphasis m 

flower arrangement they participated in a demonstration on 

corsage making. Home projects related to home management 

furnished experiences which provided for aa analysis of the 

needs to be met Is.each girl's home. 

Estate Board for Vocational location, Momemaklng di-
vision, og. clt*., pp. 19-22. 
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flie primary purpose of the mit ©a entertaining was to 

give the girls experience in two phases of the problems 

1. Planning entertainsents and leisure-time activities, 

including decorations, games, and refreshments for family 

enjoyaent and for social groups. 

2. Developing the social fw&litiee essential to en-

tertaining or being entertained, at hoise or in other places,® 

. Provision mm made for collecting party ideas from 

books s M magazines, ©iris planned and served a tea for 

their aethers » M sponsored a Mexican supper for the pub-

lic. Bi addition, they were guests at a Future Bomemakers 

©f America party given by a neighboring group of girls. 

The purposes of the unit on laundering were as follows s 

1, To enable the girls to take proper ©are of their 

clothes, . 

3S." fo understand laundering methods in relation to the 

type of article to be laundered, the fabric, and the condi-

tion of the garment. 

3. fo understand dally, occasional, and seasonable 

oar© of clothes. 

4. To learn how to remove stains and nend clothes.9 

%aith Leisan Sorrell, Kughina McKay, and. Frances Zuill, 
Food and Pamilv living. Bevised Edition, pp. *5-63. 

%athbone, Yarpley, «ad Bloody ©|>. ©it.. pp. 317-329* 
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fhe girls visited a eoatiaerclal laundry and observed 

Biethods in operation, they also laundered the dish towels 

la the home econoiaios department of the school, Home ex- ' 

perlences included helping with the family laundry. 

fhe Halt on child care had two sain obj ectives t (1) to 

understand and guide the growth and development of young 

children* and (2) to understand the responslblllfciess of par-

enthood. fhe purpose of the first objective was twofold? 

first, to develop m understanding of how alnd and eharaeter 

growj and second, to show how personality patterns developed 

Is the very early years determine the kind of m adult per-

son the Individual will become. She aim of the second ob-

jective watt to provide experiences that help the girls in 

their dally relationships with children and in their under-

standing of the responsibilities of parenthood*10 

Activities were provided for the observation of the 

care of Infants and the play of young children. Home ex--

periences Included the care of the girl'e young toothers and 

sisters. 

ft»© unit on faulty relationships was ©entered around 

the following general concepts related to democratic family 

living i-

1. Parents and children should develop a general plan 

of co-operation, 

10iMd., pp. v-vi. 
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2. A family council cap regular family planning Is m 

effective way of initiating and developing a spirit of co-

operation. 

3. Sach mealier of the family should have some time 

each day which he can call hla-'ONu 

*. working or playing' together, each member of 

tfee family should give his best self.** • 

the purposes of the unit were as follows t 

1. fo help the girls to understand how families can 

live'happily together. 

2. To show how each member, young or old, can share 

family responsibilities * 

3* ®o show how the feeling of security grows when each 

member k m m that he is indispensable to the happiness and 

smooth operation of the home. 

Activities included in the unit were as follows t 

1. A tea was given for the mothers, 

2. Each girl analyzed her own family m t© interests,' 

leisure time, income, and responsibilities to be shared. 

3. Each girl read books and periodicals of family re-

lationships . 

fSie purpose of the unit on seat education was threefold} 

**Bele» Goodspeed, Esther 1. lason, ami Elizabeth 
W&ods, ®wm and tuldance _§£ Children. p. . 15. 
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1, To understand the physical development of the ado-

lescent* 

t« fo develop desirable attitudes toward physical and 

emotional changes. 

3. f® learn about social disease*. 

The program m m based on the following concepts t 

1. Sex la a natural, normal, vital factor 1b living 

things. 

2. An accurate ©ex vocabulary la essential for under-

standing sex. 

3. Accurate information proaotes wholesome sex atti-

tudes,3-2 

9 m major activities were included Is the «nlt. First, 

each girl read about the problem of sex lit books and bulle-

tins. Second, a flla en "Mi®11 was shown to all the girls. 

In order to provide opportunities for developing social 

qualities, additional social experiences were Inceanporated 

la the general hoaeiaaking mmam for droap A, Activities 

included a party t m the girls and their dates, a tea for 

friends, and an afternoon reception for the mothers. iaeh 

of these functions was preceded and followed by a class dis-

cussion on raanners, invitations, Introductions, social graces, 

and serving etiquette. In addition to these activities, each 

Anonymous, mM Course in Personal Relationships* (mim-
eographed), falsa, Oklahoma, Fubll® Schools, 19**7. 
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girl attended some other social function ms& brought back 

to class the names of new people whom aha net. 

As already stated, four mmmmttm weeks of coneen- . 

trated work on personality development were carried on with 

9*mp 1. luring tMi tine -tt* Problem ghecic Mat, Sigh 

School. Vmm, was referred to occasionally as students or 

teachers found It helpful In clarifying problesis of purpose 

or procedure. 

Summary of Steps In Procedure 

The steps In the procedure were as follows: 

1. Investigate tests to discover an Instrument suit-

able for Measuring the status of personality development at 

the beginning and at the end of the experiment * 

2. Interest high school brnmrnaMMg students in per-

sonality development and enlist their co-operation in carry-

ing on the experiment. 

3. investigate and select an Instruaent for discover-

ing students' personality problems* 

H-, Administer the California fest of Personality, 

Secondary Series,. 

5. Investigate curriculum and instructional materials 

for suitable content to use la guiding students in person-

ality development. 

6. /tialnister the Problem Check Mat, High School For®. 
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7. Pisa m unit on personality development In 0©-opera-

tion w i th the MSi *«hool students. 

8 . Taach the special personality uni t fo r ttroup B. 

9. Inolude the m&tmnt of the personality unit as an 

integral part of the nlue-aoutht1 

®WR*P fl, 

10. £d®lUlster the California feat of Personality. Sec-

ondary Series, to both groups as an end teat. 

11. Ooapile and analyse data to determine significant 

changes la the two groups. 



BISCUSS20R Am wsmms 

The Problea Check List 

M was stated asder "^Procedureeach girl who part lei-

pa ted in the present study filled out the Problem Check Mat. 

High School Fona,1 at the beginning of the study* Through 

this medium, the girls were enabled to determine and to 

identify many of their personal probleias in • the following 

eleven areas$ (1) health and physical development; (2) fi-

nances > living conditions, and employment; (3) social and 

recreational nativities; (4) courtship, aex, and marriage; 

(5) social « M psychological relationships; (6) personal-

psychological relationahipa; (?) morale and religion; 

(8) hose and faatily; {9} the futures vocational and educa-

tional; (10) adjustment t® school work; and (11) curriculum 

a M teaching procedures. $iMe 1 contains data on these 

items. 

Examination of data in Table 1 shows that 704 problems 

were mariced by <tro»p A, whereas 356 were isarked by ®r©up B. 

In each of the eleven areas, the number checked by ©roup A 

was consistently larger than the ntwber cheeked by ©roup 8* 

¥he greatest difference for the two groups occurred in the 

-̂ifooney and Price, og. clt. 

19 
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t mm i • 
PROBLEMS CHECKS© BY ®08P1 A Aim B OR THE 

H MSf. BI0B SCHOOL F01IS 

JQ?ea ©roup A- Qroap B Difference 

Health and physical develop-
69 40 29 

Finances, living conditions, 
. and easplsfneitfe . . . . . 46 3* 12 

Social and recreational ac-
tivities . . . . . . . . 70 36 34 

Courtship, sex, and marriage. 77 54 23 

Social-psychological•rela-
tions 76 46 30 

Personal-psychological rela-
tions » . « . . * * » < 93 #3 50 

morals and religion . . . . , 1$ 11 3^ 

1mm and family 23 18 10 

The futures vocational and 
educational . . . . . . 78 55 

Adjustmmt to school work . . 61 36 25 

C5wrri0«lm and teaching 
procedure . . . . . . . 61- - 15 46 

total . . . . . 70% 356 348 

areas of the future; vocational aad educational, and per-

sonal-psychological relations areas, showing the least dif-

ference were home and family and finances, lining conditions 

and eraployxaent. 



21 

Further examination of fable 1 shows a great rang# is 

the number of problems la the different areas checked toy 

each growp. fhe highest number for Group A was ninety-

three 1n the area of personal-psychological relationships, 

whereas the lowest was twenty-eight la the area of tai and 

family. Other areas checked mo&t often by this group, In 

their numerical order, are as followst the futures voca-

tlonal and educational; courtship, sex, and marriage; social-

psychological relationships} social and recreational activl-

ties j health and physical development; adjustment to school 

work; curriculum and teaching procedure®! finances, living 

conditions, and employment; morals and religion; and hose 

and family* 

fhe highest number of problems checked by 3roup B is 

fifty-four in courtship, sex, and marriage; whereas the low-

est is eleven in morals and religion. Other areas ©heated 

moat often by group B, in their numerical order, are as fol-

lows! social-psychological relationships; personal-psy-

chological relationships ; health and physical development; 

social and recreational activitiesj adjustment to school 

work; finances, living conditions, and employment; the fu-

ture* vocational and educational; home and family; curricu-

lam and teaching procedures; and morals and religion. 

fable 2 contains information on the responses of each 

group to five summarizing Questions regarding the students» 
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acceptance of the Problem Gheck List. Responses to the sec-

ond. question on the list, which was, nWam would you summar-

ize your chief problems?" were not Included la the table, 

because this fuestlon could not be answered by HyesH or 
'*>»• 

. An analysis of information 1» fable 2 allows that. twenty-

nine of the thirty-four girls participating in the study said 

that they felt that the items marked on the list gave a well-

rounded picture ©f their problems * M l of the participants -

In Group & Indicated that they enjoyed filling out the list. 

Fourteen reported that they would like to have more oppor-

tunities in school to write, think about, and discuss mat-

ters of personal concern. She same number said they would 

Ulce to talk to someone about their problems, but only two 

Indicated that they had any person in mind .with whom they 

would like to talk. 

Msk examination of ©roup B*s response to the summariz-

ing questions &hows that fourteen of the eighteen girls in-

dicated that their narked checklist presented a well-rounded 

picture of their personal problems. three answered m m n to 

this question, whereas one omitted her -answer. Seventeen 

said that they enjoyed the questionnaire, and one failed to 

cheek this item. easily six reported that they would welcome 

more opportunities to write out, think about, or discuss 

their personal problemsj ten answered negatlwly, and two did 
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f IH 2 

M I M W B - M M M M & M M B T M M T > P R O B L E M B -

I * T ® M M T M C H E C K M F , I I S H * 

fype of leaposs© 

Summarizing • -
Bl llo ''• KM** 

• %t##ti©» 
dpoup ©roup • froup . 

A fotal A B fotal A B total 

Bo/you feel • that 
the items you have 
marked on ' the ' list -
sheet git© a well-
rounded picture of -
prcfe problem? . . » 15 ill 19 1 3 % 0 1 1 

lave you ©sj®j»t 
filling out the 
listsf « « « , , , 16 1? 33 0 0 © 0 1 " 1 

Mali you life# to 
1mm mom %h$sm® In 
sehool to write out, 
think about, and 
discuss Batters of 
personal concern to 
you? . 1% 6 20 * 10 It 0 2 2 

If you had the 
©bBffiieey WOuld you 
talk to someone 
ahO«t S03BS Of tike 
problems marked in 
the list? 1* 11 25 1 5 6 1 2 3 

Xfao, do yon have 
aaqr particular per-
sons) 1b inind with 
«tes you would like 
to talk? . . . . . 2 5 7 13 10 S3 1 3 * 
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not answer the question* Eleven girls indicated that they 

would welcome .opportunities few? counseling, five did not -

wish such opportunities, and two omitted their answers. 

Five participants stated that they had seae particular "par-

SOB la mind WITH whom they would like to talk; ten had no 

one in mlndj and three failed to check this item. 

Three questions in this table deal with the student *s 

recognition of her problems and her interest in working at 

their aoltstloa. Shtse questions are the following i 

1. S» you feel that the items you have marked on the 

list sheet give a we 11-rounded picture of yew problem? 

2. Would you like to have sore chance to write out, 

think about, mad discuss matters of personal concern to 

yoaf 

3. . If you had the chance, would you talk to someone 

about some of the problems marked in the list? 

An analysis of the responses to the three preceding 

questions, as contained in Table 2, shows that Sroup A 

checked a total of forty-three "yes" responses, whereas 

Group B checked a total of thirty-one. 

the Personality tests 

At the beginning of school, the California Stat of Per-

sonality, Secondary Series, was administered to groups A and 

S for the purpose of determining the extent to which each 

girl was adjusting to the problems and conditions which 
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confronted her. The maladjustments were further analyzed 

by the yroblea Oheclc List. High School For®, and used as a 

"basis for the development of curricular materials. . At the 

end of the school year the California feat of Personality 

was asto&nistared again to hoth groups to determine whether 

any raeasurable benefits had resulted from the fear's vork, 

The test scores for the two groups were then eaqMilaed and 

compared* 

fable 3 shows that the average seore of Qseonp A on the 

first administration of this test was *3.*3; on the second 

It was 53**3# a gain of tea points. • irotip B's average on 

the first submission of the personality test was 39.68} on 

the second it was 51.56, a gain of 11,88 points, fhe seore 

range ~~ 75, 80, 85, and 75 for the four successive tests — 

was very high, fhe range 1n seore difference for each group 

was proportionately hi#. 

Further examination of the data in this table reveals 

that six of the sixteen girls in Group A attained higher 

scores than the group's average on the first subaission of 

the personality test, and seven girls exceeded the group*a 

average on the second test. In Group 1, five of the eighteen 

girls exceeded the group's average on the first test, and 

eight exceeded It on the second teat, la Group A, the gain 

made by individual girls ranged froia five to seventy-five 

points, whereas the loss ranged front five to twenty-five 
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fmm 3 

mss®ibot io» , mm®, mm mmm, mm- mwm rmwmEwm 
' 01 Q A U w m i A V i m 

@smtp A S^otrp 1 

• Pup i l 
EP0~ 
t e s t 

Sad 
. l®8t enoe 

P3P0-
• t o c t 

End 
f e s t 

miTejp-
ence 

1 05 90 / 5 ®5 80 - 5 

a ?© 90 /go a§ 30 -50 

3 65 40 -25 70 T5 / 5 

% 65 80 / * 5 50 60 / l 0 

5 55 90 /35 65 75 /10 

6 %5 %0 - 5 50 10 -40 

7 %0 15 -25 35 75 /%0 

8 %0 80 A o 35 £5 -10 

9 40 15 -25 25 55 /30 

10 35 30 - 5 25 30 / 5 

11 30 %0 / i o 15 80 / 6s 

12 30 90 /60 25 70 A s 

13 25 95 /TO 20 25 / 5 

1% 20 SO 0 20 20 0 

15 10 3© /20 15 20 / 5 

16 10 10 0 10 40 /30 
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mMM 3 — OontijKHStS 

Group A Group B .. 

Bipil 
Pre-
test 

End 
$esl 

Mffer-
ence 

Pre-
test 

End 
fes t 

:Biffer~ -
enee 

17 5 • /35 • 

18 5 m /15 

fotal , 665 855 160 635 830 195 

mm » ^3 .*3 53.*3 10.00 39.68 51.56 11.88 

Bange . 75 80 90 85 75 100 

points. In droup 1, the gala ranged fro* five to sixty-

five points, whereas the loss ranged frost five to seventy 

points, apparently, ©reap A1s end-test mmms were more • 

consistent than the end-teat scores of Group B« 

fable 4, a presentation of comparisons ©f gain and loss 

in personality adjustment scores, shows that nine girls in 

Group A and twelve In Group B showed gains In personality 

development. Six girls in ©roup A and one girl in Qroup B 

made the same score on both personality tests and therefore 

showed neither gain nor loss in score points. Careful study 

®f the data show® that the score gains for ©roup B aay ac-

tually not be greater than gains from Group A. Keferrlng 

to Table 3, it is seen that four girls In- the first-named 
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group gained only five points. Since a score difference 

this.small may be attributed to errors in sampling, the gain 

is net considered significant. 

*mm 4 
COMPARISOR m mm MM LOSS ZM PMSOXAWN Aimsfmm see®® 

Group ' 
IfWber 

0aln loss ,. Ho Change 

Group ' in 
©roup Wnm-

l»r 
Bar 
Oent 

WMR 
ber 

Per 
. 0e®t' 

Kum-
ber • 

Per 
Cent 

A 16 9 56 5 37 2 12 

B 18 12 66 5 27 1 5 

After finding the percentages in each group whose soores 

were toiler at the conclusion of the experiment, the ques-

tion arose as to whether the seores were sufficiently high 

t© show a real difference. A statistical test was Applied, 

The »ean difference and the standard error of the differ* 

erne were computed and the l/aA values eompared with Fisher *s 

"fables of P and t"2 to determine whether the mean differ-

e n t found were significant, these data appear m fable 5* 

'/fable 5, a comparison of mean differences for various 

groups in tenas of D/sd, shows the mean dlfferenoe (D), the 

standard error of the difference (sd), and the rati© of the 

A. Plsher, Statlstieal Methods for Researeh 
Table VI, p. 89. 
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standard qttqv to the aesn difference . Comparisons 

are shown for the we-tests for Groups A and B, the end-

tests for Sroup®. A and B, the pre-test and end-test of 

Group A, and the pre-test and eM-test of Group ®» 

Up 

SIGNIFICANCE OF MBA* DIFFERENCES FGI VARIOUS ' 
gigs?® 111 mm w c/td 

Comparison Mean Difference •d' B/S|! 

Pre-test, Groups A 
and 1 . . . . * 3.75 3.0S 1.25 

2nd-test, Groups A 
end B « * » mm 1.87 9.95 0.018 

Pre-test and end-
test, Group A . 10.© 7.25 ' 1.38 

pre-test and end-
test, Group B . u.as 7.7 1.54 

• Acsording to data In,fable 5, the rati® of the standard 

error of difference to the mm difference of the pre-tests 

for groups A and B shows a B/sd value of 1,25. leferenee to 

Fisher*®, tables shows that the value of t for sixteen 

samples should he 2,042 or 2.750 to he significant at the 

five per «ent or one per sent levels, respectively.3 •Siaee 

the oaleulatlon of S/sg * 1.25 Is nueh saaller than this, 

the mean difference in soore Is due to sampling errors only 

ThM. 



30 

and not to real seor® differeaoes between the two groups. 

Bifferenaaa for the at her groups are also too small to tee 

considered significant. 

fhese findings do not parallel the conoluslons drawn 

"by Ifeore, who found that special training la personality 

development aaiong high school -pupils appeared to regralt 1b 

more measurable benefits than an integrates treatment of 

the subject.. However, since Moore's study involved Latin-

&aeric®n pupils, a comparison of her findings with those 

of the present study might not he significant. 

* Moore, og. ci&., p.. 1, 



SUMMARY FIHDIHGS AMD XS1ER PRETATI0R3 

An examination of the data supplied by the experiment 

with two methods of teaching personality development to 

homeaaklng students resulted In the following findings % 

1. Mooney and Price's Problem Check Mat was an effec-

tive instrument for discovering personal problems* 

2* group A, coaposed of juniors and seniors, who did 

not participate la a special unit on personality,' appeared 

to be sore aware of their personality problems, sore ready 

to express them, a M aore willing to discuss them than were 

aeabers of group B, coaposed of fresbaen anft sophomores, 

fhey checked approximately one third of all the problems 

listed, which represented fifty per cent aore Is kind and 

twice as aany In number as these checked by ©roup B. These 

reactions may be attributed to the fact that aeabers of 

group A were acre mature than Group 0. 

3. All totals were consistently higher for gronp a 

than for group B« 

4* three types of probleas stood high for both groups, 

naaely, (1) courtship, sex, and aarrlage; (g) personal-

psychological relationships! and (3) social-psychological 

relationships. 

31 
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5* Consistently low for both groups were problems of 

home and family; morals and religion; finances, living con-

ditions, and employment, this indicates that family tradi-

tions and loyalties are strong. It also supports the ob-

servation that religious convictions and affiliations exert 

a great influence on these students* and that maintaining a 

standard of living consistent with the family income Is a 

matter of personal pride. 

6* The recognition of problems in three areas, namely* 

vocational and educational, adjustment to school work, and 

curriculum and teaching procedures, was pronounced in ©roup * 

but only slightly in evidence among members of Group B. This 

may be because age, vocational experience, and environment' 

are contributory factors in these areas. 

7. A review of the attitude of the students toward 

- the problems of the t»®8tionnalre shows that the girls in 

Group A recognised, understood, and were more interested in 

discussing their problems than were members of Group B. 

i. Group M showed an average gain of nine points on 

the final administration of the gallfornla fest of Person-

ality. Secondary Series* fhelr apparently lower gain than 

that made by Group B may have been due to their lack of in-

terest In taking the test. 

9. Group B*s seemingly larger mean score In personal-

ity development 1® due to sampling errors and does not 
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indicate a greater gain than that of Group A* Moreover,, 

although Group B's personality scores for the pre-test and 

the end-teat seem t© show more consistent gain aad to vary 

less than the scores of Sroup k, the results of application 

Of the statistical test show that the mean difference cannot 

foe interpreted as real, 

10. fhe wide soore range, and the fact that forty-two 

per cent of all the girls participating in the experiment 

showed no gain in the personality soore at the end of the 

unit, indieate that instruction in personality development 

was not effective In bringing about measurable changes in 

personality. Ihe relatively small differences between the 

various group averages in relation to the•standard error 

of these differences show that neither group made a sub-

stantially greater gain than the other. 
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@tm@hmz&w 
An analysis of the findings reported in previous sec-

tions of this study led to the conclusion that apparently 

m more measurable benefits were derived from teaching per-

sonality development a* a separate unit than as an Integral 

part of the home economies program. Two major limitations 

were recognised? first, the two groups were not comparable 

in age, classification, homemaking Instruction, or social 

experience; and second, the number participating is the ex-

periment was to© small for results to be conclusive. 

The investigator also concluded that because the more 

advanced group members were more aware of their problems 

and more interested In discussing Item, they might have made 

more progress had they studied their personality problems 

as a special unit. The younger group members might have 

made as much or more progress M i they studied their prob-

lems as they arose and as an integral part of the homemaking 

program. Since limited experience, background, and a more 

limited span of attention Indicate less extensive and in-

tensive treatment of personal problems at the freshman and 

sophomore levels, work with varied problems dealing with the 

improvement of home and family life might have provided bet-

ter opportunity for the development of understandings, atti-

tudes, and behavior coamtensurate with the growing needs of 

this group. 
3* 
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Finally,, one wb j conclude that there ire age, expedients®, 

&»<$ aehleiresent levels at which ®ore measurable results aay 

he derived hj teaehiag a separate tailt In personality de-

velopment tout that farther research is needed t# determine 

these levels. 
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