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INTROIUCTION

aememking is that area of the school program which
"*eahgerhs itselfr with sasisting individuals to develop in~
‘ émasing ability in carrying their respective home mspﬁim‘b
bllities in relation to food, shelter, clothing, child care
and guidance, health and home care of the sisk, and in Family
and group relationships, nl Spafford defines its purposes as
follows: |
{1) The achlieving of a satisfying and function-
ing philosophy of life with emphasis on personal and
family living, . . . o
, (2) The developing of a wholesome personality
and the working out of satisfyling human relation-
shi?ﬂ. r s @ . .
8% The broadening and enriching of life, . . .

-} The scquiring of ftechniques and skills
needed in immediate personal and home living, learn-
ing to use one's resources to attain the values set
up as most worth-while in life. . . . 2
In general, it may be said that the major objective of

homemaking education is to aid in the all-round development
of the puplls so that they may be "sturdy folk, healthy in
mind, body, and soul; enlightened in outlook; efficlent in

inter-personal relationships, and skilled in techniques of

lstate Board for Vocational Education, Homemaking Di-
vision, "“Homemaking Education in Texas" (mimeographed bul~
letin), Austin, Texas, November, 1946, p. 2.

21vol Spafford, Fundamentals in Tesching Home Eco-
nomics, pp. 2-4. ' ' -
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home living and making a living . . . "3  he place of home
economics in & personality development program is indlcated
in the following comment:

Home economics undeniably has a2 place in train-
ing for social living. This involves training for
1ife, for individusl snd social advancement. Home
ecopnomics must place emphasis wpon some skills but
these skills must be considered in terms of their
human gualities, th@irvrelatiags to the attitudes
which are soclslly acceptable.

Considerable research has been done on various aspects
of personal development. There are recent investigations
which show that some school subjects have been found to in-
fluence personality. So far as has been determined, nothing
has beea‘&nne to ascertain the reletive effestiveness of
home economics in developing personality.

In 1946 Anderson made a study of dominance, or self-
evaluation, in women students of the North Texas State Teach~
ers College and of the Texas State College for Women in Den-
ton, She attempted to messure, compare, and evaluste the
level of self-esteem in the women students of these col-

leges. Bhe also attempted to show the relatiomship of certain

3gtate Board for Vocational Education, Homemaking Di-
vision, op. git., p. 1.

1. 8, wiles, "Home Economics and Life's Attitudes,"
Practical FHome Economies, XI (Jamuary, 1933), 9-10. |

SHen L. Anderson, "A Study of Dominance-feeling in Col-
lege Women" (Unpublished Master's Thesis, Department of Edu-
cation, North Texas State Teaschers College, 1946),



background factors to dominsnce-feeling in these two groups,
She concluded that the twe groups compared favorably with
each other with respect to norms and levels of self-esteem
and had similar envirommental, physical, and social back-
grounds. She also concluded that the following background

- factors sffTected the degree of damiﬁaneewfeeling in college
women: size of the famlly, the pesition of the child in

the family, attachment of the subject to other children in
the family, church membership and attendsnce, membership
and leadership in clubs, men friends, women friends, con-
flict and attachment between daughter and father, conflict
and attaclhment between daughter and mother, and choice of
college. These findings are not directly related to the
present problem but are indirectly related in that they in-
v@lve problems connected with home life,

A atudxﬁgg the effect of group guldance classes on the
attitudes aﬁévperaanal sdjustments of sophomore high scheol
girls in Galveston, Texas, was made by Hatoher® in 1046,
The investigator sought to determine to what extent the
teaching of group guldance seemed to improve the personality
and sattitudes of forty-rfive sophomore girle., She concluded
that substantial gains in personal adjustment were made by
- members of these classes. Although these findings have no

Okva Hortemse Hatcher, "A Study of the Effect of Group
Guldance (lasses on the Atiltudes and Personal Adjustments
of Bophomore High School Girls"™ (Unpublished Master's Thesis,
fggg§tnan$ of Educatlon, FNorih Texas Btate Teachers College,



direct relation to the present problem, they are clted as
data on efforts mede to lmprove personality of high school
girls, |

In 1948, Moore! made an experimental study of persomal-
ity development in the stenography class of the Edinburg,
Texas, high schoel. The investigator's purpose was "to make
a survey of all personality training procedures in an attempt
to adapt those methods to the instructiomal problems of
schools having 8 large latin-American enrollment, and . . .
to correlste personality development with the study of
stenography and job finding by giving it specific emphasis
in sueh a course. n8 Two groups, each contalning twelve
Iatin-American and eighteen Angleo~American students, were
used in the study. Both groups were glven the same three
personallty tests at the beginning of the school year. One
group received specific tralning in personality development,
but. the other group did not. At the end of the year, the
three tesis were administered again for indications of
growth in personality adjustment. An analysis of data
showed that the group that had had special training improved
more than did the other group. These findings are not to

Trhelme NWewton Moore, "An Experimental Study of Person-
allty Development in the Stenogrephy Class of the Edinburg
High School™ (Unpublished Mester's Thesis, Department of
Business Administration, North Texas State Teachers Col-
lege, 1948),

832&(&. 2 P 1.
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bé compared with the findings of the present problem except
from the standpoint of the results of speclal training in
the area of personality develepment., The lnvestigator eon~
cluded that “"personality traits can be measured scientifle-
ally with some degree of rellabllity and . . . personalitly
can be improved through systematic training."

Vhen the problem arose as to when and how to incor-
porate an emphasis on personality in the home economics
course of the high school at Tioga, Texas, in 1948 and 19#9,
the teacher began to investigate ocourses of study and in-
structlional materials., An examination of the State Iepart-
ment's homemaking gulde, "Homemaking Education in Pexas, "0
showed that personality development was not listed as one
of the special areas of the homemaking program, nor @qid 1t
contalin specisal units on this subject.

The gquestion as to whether to teach personality develop~
ment as a separate wunit or to inelude 1t as an integral part
of the total homemaking program became a problem which re~
quired eareful Investigation. It became the purpose of this
study, therefore, to determine whether more measurable
growth In personality 1s achleved by teaching a special unit

1pid., p. 83.

103¢ate Board for Vooationsl Education, Homemaking Di-

vislon, op. ¢it.



in parraxalxty than by inaluding such uubjaat mat§ar‘§§ an
integral part of the homemaking program. - o |

As 1n praaaically a11 atudies, mertain limiﬁntiana were
naeesmary in the develapunnt of the grasaut prebiam. Qh&y
were as tallawaz (1) the local s%udy inoludes @aly uﬁu&ants
in the Tioga, Eexaa, high sehool; {@) the experiment axﬁaman
over the period of one year; (3) no aantxez group was ‘set
up, and no provision wes made for equatimg or matehing the
two gréupu according to hﬁﬂamaking aiasics, han»naking a&
soclial experience, and pweviaus classes in hmmaunkiag; and
(4) the amulyaiz of preblnms ma limiuaé to tyﬁau anﬁ does
not daal with specirie pmab&nmu~



PROCEDURE

The initial step in this study was to divide the mem-
bers of the homemaking classes in the high school of Tiloga,
?axgs, into greunps. One class, composed of elghteen junlors
and senliors, was designsted as Group A. Another class, |
made up of sixteen freshmen and sophomores, was designated
as Group B. Both classes were enrolled in first-year home-
making. All of the girls had access to the same raréreneea
and supplementary materials. Both groups participated in
units related to the same aress of homemsking, except that/
Greoup B participated in aﬁ additlionsl unit on personality
development, whe&eas Group A dealt with this problem only
az an integral paﬁt of the total program.

Tests and Plan of Work
In order to determine the status of each girl's indi-
vidual and social adjustment, all of the students included
in the experiment took the Callfornia Test of Personality,
Secondary Series.l In addition to the test, each girl made
a study of her problem by marking the Problem Check List,
High School Form.? s she resd through the list, she

lgrnest W, Tiegs, Willls W, Clark, and louis P, Thorpe,
California Test of Personality, Secondary Series,

2Ross L. Mooney and Mary Alice Price, Problem Check
List, Wigh School Form.
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underlined the problems which were of concern to her, BShe
also aﬂéad‘a summary of her personality meéﬁs as she 1ﬁﬁ@rw
pretaﬁ them,

When the initial testing and gwablemﬁohaakiag pragram
was completed, units in the following areas were planned
go-operatively by both classes and the teacher: food -
preparation and nutrition, elathingle@natructian, grooming,
home management, entertaining, laundering, child care,
family relationships, and sex edueation, Group B's addl-
tional unlt on personality development included such topics
as "uuaer&kanaing anrselves," "The High achbol Girl and Her
Familw,“ "You and. Your Fam&xy," "may and ﬂirl ?rienaahips,
and "Looking toward Merriage.”

In setting up the instructional procedure, tha pweblem
arose as to when the speclal four-weeks yarsonality*uniﬁ
for Group B should be taught, In avﬂanaﬁaxévaid itavaavelapw
ment disproportionately early or late in reiﬁtiam to the
whole axperznant, it was placaﬂ.early in the sea@aa semester,
The parsanality content for Group A, am the other hana, ex-
tended over the nine-months school year,

At the end of aahsul, the galifarnia Test of Personm-
ality, Secondery Beries, w&a administered again to Groups
A and B. naaﬁlts of the initial and final tests wara‘thsm

studled to determine whether comparable changes had taken
place.
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Qourse Content for Personality
Development

The development of each girl's peraan&liﬁy'miy ba'said
to be in line with two major objectives of the homemaking
program which include becoming a better member of her im-
mediate family and a more capable and effieiant homenaker
for the future., These objectives place émy@aaia on & well-
raunaaﬂ, satisfying life and eatisfying individual and
famil# standards of living. More specifically stated, the
over-all objectives for the course eontent for personalitly
development were {1) the development of specifie skills,
hablits, and practices; (2) the acquisition of desirable
knowledges; (3) imitiation of chaanges in habits of thinking,
attitudes, and interests; (4) development of appreclations;
(5) improvement of esch girl's own social adjustment and
emotional stability; mnd (6) the enlargement snd extension
of deslrable purposes in lif'e, based on a workinmg philosophy
of 1ife,3

The major objective in the unit regarding food prepara-
tion and nutrition wae the attsinment and maintenance of
optimam health, Emphasis was placed on the role of good
food habiﬁa in promoting efficiency, happiness, learning
abil;ty, and general well~being‘a The followlng two main

3stakte Board for Vocational Education, Homemaking Di-
vision, op. eit., pp. 12-13.

1&Aéelle Davis, Vitality through Plapned Nutrition,
pP. 1-3.
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types of asctivities were engaged in as means of accomplish-
ing the desired outcomes of the unit: |

1. A survey of the nutritional needs of each girl and
her family., This information was used to help her reeog-
nize and solve the family's mutritional problems tﬁnaugh
plamnning andequate meals,

2. Provision of experienees in planning, prEparing,i
and serving meals with emphasis on table etiguette and meal
service,

In the unit on clothing eonstruction’ the rollowing
outeomes were sought for and by each girl:
| 1. 'The enrichment of her appreclation and understand-
ing of the sac;al significance of dress. |

2. The development of her understanding of certain
factors which influence dress modes. o

3. 'The attainment of a desirable selection of elothing
for ﬁe@@uiagaﬁsa and occasion. |

4, '"he realization of her responeibility as a buyeé.

5. ‘fhe attalmment of knéwieaga conducive to the wise
selection of both fabriec and dress,

6. Pamiliarity with the necessary steps in garment
construction and an understanding of their relation to the
production of 8 satisfactory garment,

51ney Rathbone, Elizabeth Tarpley, and Alice F. Blood,

Fabrice and Dress . 2, 8, 88, 51-53, 35-50, 312-327,
Gty e e 2 ,
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7. Knowledge of the care needed to meintain aatiaraa?
tory garments made from various materials,

In order to develop experiences for the realization of
the preceding aim, oppertunities were provided for the se-
lection of clothing and fabrics, the comstruction of gar-
ments, and the care of clothing. Additional experiaaaé in
individual wardrobe planning and comstruction was gained
through home projects. ' .

The unit on grooming® was designed to help develop an
understanding of good g#w@e ng and to achieve some skill in
this realm of experience, Understandings developed in this

unit were az follows:

1. 'The importance of being aypwéyriateiy groome
all occaslons.

a for

2. The essentlals of good grooming.

< &yﬁ&ﬁ of clothes appropriate for schoel, business,
and social life. |

k. ''he necessity for building good daily health and
grooming habite,

Opportunities were provided for each girl to analyze
her cosmetic needs through the use of charts on types of
desirable make-up. Selections of proper types of clothes
for various occasions were made from pictures, Opportunities

SMabel B. Trilling and Florence Williams, Art in Home
and Dress, pp. 405-514, ==
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were provided for lahoratory experience in good grooming
practices, | R
... The unit on home management included emphasis on house
plans, family budgets, and home besutifisation, FEmphasis
was piaaaa‘on menagement of space, equiymant,vﬁuwniah;ﬁgs,
fluctuating income and prices, household acecessories in re-
lation to beautifiecation, and economy of time consumed by
hauaeh@l&‘taaké‘ The following objectives were set up for
this unitg o L ! -

1, Msking homes safe and healthy places in which to
live, ' , :

2, Using, earing for, and repairing home equipment and
furnishings, |

3. Conserving and keeping homes in good repair,

4, THelping youth find opportunities for rendering home
services, | |

o The girls hadl experience in planning buﬁge@a‘faw thetr

respective hﬂﬁ#ﬁ;‘ They selected house plans from m;gasiﬁaa ,
and snslysed them. They also visited homes and noted the
house plans and the furnishings. During the emphasis on
f;awur‘ar#angﬁmaat they participated in a demonstration om
copsage making., Home projects related to hﬁmn‘managémant
furnished experi&naes‘ukieh pvavzdéa for an analysis of the

needs to be met 1n:aaeh girl's home,

Tgtate Board for Vocational Education, Fomemaking Di-
V’.Gieay P_E& MU; PP, 19‘“’92.
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The primary purpose of the unit on entertalning was to
give the girls experience in two phases of the problem:

1. Planning entertalnments and leisure-time activities,
ineluding decorations, games, snd refreshments for family
enjoyment and for soclzl groups. ‘

2. Developing the social gualities essentlal te en~
tertaining or being entertained, at home or in other glaaassa

~ Provision was made for collecting party ldeas from
books znd magagines., @Girls plaanned and served a tea for
thelir mothers and sponsored a Nexlcan supper for the pub-
lie., In addltion, they were guests at a Fulture Homemakers
of America party given by a nelghboring group of girls,

The purposes of the unit on laundering were as follows:

1, To enable the girls to take proper cere of their
elothes,

2. Yo understand laundering methods in relation to the
type of article to be laurdered, the fabric, and the condi-
tion of the garment. ‘

3. To understand dally, occaslonal, and seszsonsble
care of clothes.

4, %o learn how t0 remove stailns and mend elathea.g

Bpaith Leman Gorrell, Rughina MoKay, and Frances Zuill,
Food and Family living, Revised Editionm, pp. 45-63.

gaathhona, Tarpley, and Blood, op. eit., pp. 317-320.
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The girls visited a commercial laundry and observed
methods in operation. They also laundered the dish towels
in the home economlos dgyar%aent of the school, Home ex-
periences included helping with the family laundry.

The unit on ¢hild care had two main objectives: (1) to
understand snd gulde the growth and develomment of young
children, and {2) to understand the responsibilities of par-
enthood. The purpose of the first objective was twofold:
firset, to develop an understanding of how mind and character
grow; and second, to show how personality patternms developed
in the very early years determine the kind of sn adult per-
son the individuel will become. The alm of the seaenﬁ\eb~
Jective was o provide experiences that help the girls in
their daily relationships with shildren and in thelyr under-
standing of the responsiiilities of parenthaaﬂ.lé

Activities were provided for the observation of the
care of infants and the play of young children. Home ex~-
perlences included the eare of the girl'es young brothers and
sisters,

The unit on family relationships was centered arocund
the following general concepts related to democratic family
living:

1. Parents and children should develop a general plan

of co-operstion.

191&&@., Pp. v-vi,
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2. A famlly councll or regular family planning is an
effective way of initlating and developing a spirit of co-
operation.

3. Each member of the family should have some time
each day which he can call his oun, |

4. When working or playing together, each member of
the family should give his best selr.ll

The purposes of the unlt were as follows:

1. To help the girls to understand how families can
live happily together.

2. Yo show how each nenber, young or old, can share
family responsibilities,

3. To show how the feeling of security grows when each
member knows that he is indispensable to the hapgimss and
smooth operation of the home,

Activitlies included in the unit were as follows:

1. A tea was given for the mothers.

2. Each girl analyzed her own family as to interests,
leisure time, income, and regpnnsi&iitiaa to be shared.

3. Each girl read books and periodicals of family re-
latlonships.

The purpose of the unit on sex education was threefold:

nﬁelea @Goodspeed, Esther R. Mason, and Elizabeth
Woods, Care mw,& Children, p. 15,
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1. To understand the physical development of the ado-
lescent. | ' '
2. To develop desirable attitudes toward physical and
emotional changes.
3. %o learn about social diseases.
The program was based on the following concepts:
1. B8ex is # natural, normal, viﬁal factor in Iiviag
things. ‘ : o
2. &An acourate sex vocabulary is essentlial for under-
standing sex. | | |
| 3. Accurate information promotes wholesome sex attl-
5ﬁﬂﬁ?sm2 ‘ | | |
‘Twe major activities were included in the unit. Pirst,
each girl read about the problem ér sex in books and bulle-
tins. Second, a £1lm on "Men" was shown to all the girls.
In order to provide opportunities for developing soclal
qualities, additional sooial expeﬁieaées,were iaearpﬂrate&
in the general homemaking course fof Group A. Aﬁtzvit;ea
included a party for the girls and their dates, a tea for
friends, and an artarnsaaMéaeepﬁian for the mothers. Each
of these funoctions uns‘gweeedﬁd and followed by a class dis-
cussion on msnners, invitations, introductions, social graces,
and serving etiquette. In addition to these activities, each

lzﬁn@nymﬂns, A Course in Personal Relatlionships™ (mim-
eographed), Tulsa, Oklahoma, Public Schools, 1947.
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girl attended some other social function and brought back
to class the names of new people whom she mgt’ |

Az slready stated, four consecutive weeks of concen-~
trated work on personality development were carried on with
Group B. Turing this time the Problem Check list, High
5ekasli?wmn, was referred %aveeeaiiaamlly as students or
teachers found it helpful in clarifying problems of purpose
or procedure,

Summary of 8teps in Procedure

The steps in the procedure were as follows:

1. xﬁweatigate tests to discover an instrument suit-
able for measuring the status of personality development at
the begimning and at the end of the axgerim&nt,‘

2. Interest bigh school homemaking stndénta in per-
sonality development and enlist their co-operation in carry-
ing on the experiment, ‘

3. Iaveatigate and select an lnstrument for aiseaverﬁ
ing gtudants' personality problems,

4, Administer the California Test of Personality,
aeeamry Series, |

5. Investigate curriculum and iaﬁtruetiaaal.m@teriala
for suitable content to use in gulding students in p@r&an~
ality &ev&loymﬁnt* |

6. rdminister the Problem Check List, High School Form,
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7. Plan a unit on personality development in co-opera~
tion with the high school students,

8. Teach the special personality unit for ﬁroup‘B‘

9. 1Include the content of the personality unit as an
integral part of the nine-months' homemaking course for
@roup 4,

10. Administer the Californis Test of Personality, Sec~
ondary SBeries, to both groups as an end test,

11, Complile and analyze date to determipe significant
changes in the two groups.



DISCUSBSIOR AND RESUITS

The Problem Check List |

As was stated under "Procedure,’ each girl who partici-
pated in the present study filled out the Problem Check Iist,
High School Form,! at the beginning of the study, Through
this medium, the girls were enabled to determine and to
identify many of their personal problems in the following
eleven areas: (1) health and physical development; (2) fi-
nances, living conditions, and employment; (3) secial and
recreational activities; (#) courtship, sex, and marriage;
(5) social and peychologleal relatiém!&ips 3 (6) personal-
psychologieal relationships; (7) morals and religion;
(8) home and family; (9) the future: vocationsl and educa-
tionsl; (10) adjustment to mchool work; and (11) currieculum
and teaching procedures., Table 1 contalins data on these
items,

Examination of data in Table 1 shows that 704 problems
were marked by Group A, whereas 356 were marked by Group B.
In each of the eleven areas, the number checked by Group A
was consistently larger than the number checked by Group B.
The greatest difference for the two groups occurred in the

lgooney and Price, op. eit.

19
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TABLE 1
PROBLENS GEE@KEﬁiﬁi'ﬁﬁég?a A ARD B QH THE

Arvea Group A | Group B aiffﬁreﬁaa
Health and physieal develop-
ﬁeﬂt - ¥ » - v « ] * % = 69 #Q ] 29
Finances, living conditions, :
.and employment . . . . . 46 3% 12
Soclial and recreatlional ac-~
. tivitles . . . ... .. | 70 36 3%
Courtshlp, sex, and marriage. T | 5 23
Social-psyehologlcal rela-
tion® . . . . .« . . 40 76 36 30
Personal-psycholegical rela- ~
TIODE & 4 4 ¢ 4 « 2 & o 93 43 50
- Morals and religion . ., . . . b5 11 34
Home and family . . + « + . . 28 18 1o
The future: vocational and
educational . . . . . . 78 23 55
Adjustment to sehool work . . 61 36 25
Curriculum and teaching :
W@d&z‘e s & & & 3 ¥ a 61 o 1 }.5 23‘6
Yotal . . ... | TO& | 3856 348

areas of the future: vocatlional and educational, and per-
sonal-psychologlical relations areas. Showing the least 4if-
ference were home and famlly and finances, living conditions
and employment.
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Purther examlipation of Table 1 shows a great range in
the number of problems 1in the different areasz checked by
each group. The highest number for Group A was ninety-
three in the area of personal-psychologicsl relationships,
whereas the loweat was twemty-elght in the area of home and
fwly,. Other areas checked most often by this group, inm
their numerical order, are as follows: the future: voca-
tional and a&matiml 5 eourtship, sex, and marriage; sociael-
psychelogical m;atimahi;aa; soclal snd recreational wzé:iviw
ties; heelth and ﬁxuiéal éévaiepmem; ad justment to wm;
work; ggr:iealun and teaching procedures; finances, Iiﬂng
a&nd.ﬂ;iém, and employment; morals and religion; and home

and family, B
| The highest mmber of problems checked by Group B is
tirty*faui‘ in courtship, sex, and marrisge; whereas the low-
est is eleven in mgls and religlion., Other areas checked
most often by Group B, in thelr mumerical order, are as fol-
lows s z&i&lﬂpayéhalagwal relationships; ;aeraembpsf?
chological relationships; health and physical development;
soclal and recreational activities; a&;}mmni; to school
work; finances, living conditions, and employment; the fu-
ture: vocationmal and educational; home snd family; curricu-
im and teaching procedures; and morals and religion,

Table 2 emﬁtam information on the responses of each
group to five summarizing gquestions regarding the students'
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aceeptance of the Problem Check List. Responses to the seo-
;mxﬁ question on the 1ist, which was, "How would you summar-
ize your chief problems?” were mot included in the table,
because this question could not be anawered by “yes" or

"o, "

An snalysis of information in Table 2 shows that twenty-
nine of the thirty-four girls participating in the study said
that they felt that the items marked on the list gave a well-
rounded pleture of their problems. All of the participants -
in Group A indicated that they enjoyed filling out the 1ist,
Pourteen mp@ﬁeﬂ- that they would like to have more oppor- |
tunities in school to write, think about, and aisamﬁ;“iﬁié
ters of personal concern. The same number sald they would
like to taik to someone about their problems, but only two
indicated that they had any person in mind with whom they
would like to talk,

An examination of Group B's response to the summarizs-
ing weatims shows that fourteen of the eighteen girls in-
dicated that their marked checklist presented a well-rounded
pleture of theilr persomal problems. Three answered "no” to
this question, whereas one omitted her snswer, Seventeen
sald that they enjoyed the questionnaire, and one falled tﬁ
check this item. Only six reported that they would welcome
more opportunities to write out, think about, or discuss
their personal problems; ten answered negatively, and two did
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TABLE 2
PS A XD B TOWARD PROBLENS

!i‘m of Response

s vo | N | eme
Summarizing L ot o
' ngeatioa

. Group Group | Group

4| B [Total| &| B |Total| s

>
@

Total

- To you feel that
the items you have
marked on the list
sheet give a well-
rounded ploture of ‘ : R
your problem? . . . | 1514 | 29 | 1|3 8 o111 1

Have you enjoyed
£111ing out the , o o
lists? “« « 5 s 16|17 33 | 0| € ¢ |81 1

, Would you like to
have more chance in
sehool to write out,
think about, and
digcuse matters of
personal concern to S
m?..‘¢,..l’f&6 20 | 2|10 12 (0|2 2

Iir ,y@a had the
hance , would you
talk hs someone
about some of the
problems marked in

Ir so0, do you have
any particular per-
eon{s) in mind with
whom you would like
to talk? . . . . . 2 5 7 1313|10 23 [ 1|3 4
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not answer the question, Eleven girls indicated that they
would welcome opportunities for counseling, five 4id not
wish such opportunities, and twoe omitted thelr answers.
FPive participants stated that they had some partienlar per-
son in mind with whom they would like to talk; ten had no
one in mind; and three falled to check this ltem.

Three guestions in this table deal with the student's
recognition of her problems and her interest Iin working at
thelr solution. These questions are the following:

1. Yo you feel that the items you have marked on the
11st sheet give 2 well-rounded plecture of your problem?
_ 2, Would you like to have more chance to write out,
think sbout, and discuss matters of personal concern to
you?

3.  If you had the chance, would you talk to someone
about some of the problems marked in the 1list?

An anﬁlysia of the responses te the three preceding
questions, as contained in Table 2, shows that Group A
checked a total of forty-tlree "yes" responses, whereas
Group B checked a total of thirty-one.

The Personality Tests
| At the begimning of school, the Californis ¥est of Per-
sonelity, Secondary Series, was administered to Groups A and
B for the purpose of determining the extent to whiech each
girl was adjusting to the problems and conrditions which
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confronted her, The maladjustments were further analyzed
by the ?mble:a Cheeck liast, High School Porm, and used as &

basis for the develomment of curricular mesterials., At the
end of the school yesr the Califormia Test of Personality
was administered again to both groups to determine whether

any measurable benefits had resulted from the year's work.
The test scores for the two groups were then examined and
ompared.

Table 3 shows that the average score of @roup A on tﬁe

first administration of this test was 43.43; on the second
i1t was 53.43, & gain of ten points, @Group B's average on
the First submiysion of the personality test was 39.68; on
the second it was 51.56, a gain of 11.88 points. The score
range ~~ 75, 80, 85, and 75 for the four suscessive tests --
was very high, The range in score difference for each group
waa‘ﬁrapartienately high,

Purther examination of the data in this table reveals
that six of the sixteen girls in Group A attained higher
scores than the group's average on the first swbmission of
the personality test, and seven girls exceeded the groupts
average on the second test., In Group B, five of the elighteen
girls exceeded the group's average on the first test, and
eight exceeded 1t on the second test. In QGroup A, the gain
made by individual girls ranged from five to seventy-five
points, whereas the loss ranged from five to twenty-five
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TABLE 3

DISTRIBUTION, RAS&E, MEAN 86@33, &ﬁ&'&ﬁ@ﬂﬁ DIFFERENCE

A2

& PERSONA

beor | mest | Teme | fest | mest | “emee
1 85 90 5 85 80 -5
2 | 7 90 #20 80 30 -50
3 65 | %o -25 70 | 15 | /5
5 65 8o £15 50 60 A10
5 55 | %0 | /35 6s | 15 | /10
6 45 %0 -5 50 10 -0
T 4o 15 -25 35 75 #40
8 4o 80 £b0 35 25 -10
9 4o 15 -25 25 55 #30
10 35 30 -5 25 30 5
11 30 1o £10 15 80 765
12 30 9% 760 25 70 45
13 25 95 £70 20 25 5
14 20 20 0 20 20 o
15 10 30 20 15 20 /5
16 10 10 0 10 40 730
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TABLE 3 -- Continued

S — et i
Group A Group B
Pupil o 1 .
: Pre- End Pffer~ Pre- End Hiffer-
test Test ence test Teat ence.
17 5 s | #35
18 20 15
Total .| 665 855 160 635 830 195
Mean .| 343.%3| 83.%3 10.00 39,68| 51.56 11.88
Range .| 75 8o 90 85 75 100
points. In Group B, the galn ranged from five to sixty-

five points, wherezs the loss ranged from five to seventy

points.

consistent than the end-test scores of Group E‘

Apparently, Group A's end-test scores were more

Table 4, a presentation of comparisons of gain and laas

in pearsonality adjustment sea?ea, ghows that nine giris in

Group A and twelve in @Group B showed gains in personallity

development.

Six girls in Group A and one girl in Group B

made the same score on both pera@nality tests and therefore

showed neither gain nor loss in =zcore points.

QGareful study

of the data shows that the score gains for Group B may ac-

tually not be greater than gains from Group A.

Referring

to Table 3, 1t is seen that four girls in the first-named
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group gained only five points., B8ince & score difference
this small may be attributed to errors in ssmpling, the gain
is not considered significant,

TABLE &

G@K?&RK&BR GF GAIN AND LOSS IN ?ERS@NALI?Y
: ADJUSTMERT SCORES

Gain loss | No Change

‘ Number
@Group | in , B
: Group Num- | Per | Num~ | Per | Num- | Per

ber Cent | ber | Qent | ber | Cent

A 16 9 56 5 37 2 12
18 12 66 5 27 1 | 5

After finding the p@rcantagea in eaah grcap whmaa scores
wera highar at the comnclusion of the experlmant, the ques~
tian arose as to whather the scores were surriaiently high
to xh@w a real difference. A statintiaal test was appliea.
Qha mean difference and the standard error of the ﬂirrerw
ence were computed and the nyhd values compared with ?ish&r'a
"Tables of F and t" to determine whether the mean differ-

en@&s found were signifleant, These data appear in wﬁble 5.
|  Table 5, & comparison of mean differences for varmmns
groups in terms of D/s,, shows the mean difference (D), the
standard error of the difference (s,), and the ratio of the

2R, A, Fisher, 3tgt1stieal Hﬁth@éa for Research Workers,
Table VI, p. 89,
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standard error to the mesn difference (D/s,). Comparisons
are shown for the pre-tests for Groups A and B, the end- =~
tests for Groups A and B, the pre-test and end-test of
Group A, and the pre-test and end-test of Group B. N

TABLE %

szanwmmm OF MEAN DIFFERENOES FOR VARIOUS
GROUPS IN TERMS OF D/m,

Comparison Mean Difference sy I/sg

Pré#test, Groups A
' end B ., . . ' 3&75 3.05 1;25

End-test, Groups A : _

and B, . . . . 1.87 G.95 0.018
Pre-test and end- “

test, Group A . 10.0 7.25 1.38
?re~taat and end-

test, Group B . 11,88 7.7 | 1.54

-According to data in Table 5, the ratio of tha‘atanaard
error of difference to the mean difference of the prewte#tn
for Groups A and B shows 2 D/s, value of 1,25, Reference to
Fisher's tables shows that the value of t for sixteen |
sagplaéwah@uld berﬁ.b&a or 2.750 to be aignitiaant at the‘
five per cent or one per gent levels, rezpeativaly*B S8ince
the caleulation of D/sy = 1,25 is wuch smaller than this,

the mean difference in score is due to sampling errors only

Ibid,



30

and not to real score differences hetween the two groups.
Differences for the other groups are aiaa too smmll to be
sonsldered significant,

These findings do not parsllel the conclusions drawn
by Me} who found that speclal training in personality
development among high school puplils appeared to result In
more meaauréhle benefits than an integrated treatment of
the swbject, However, since NMoore's étmei_:r involved lLatin-
American pupils, s comparison of her findings with those

of the present study might not be signifieant.

&me, op. eit., p. 1.



SBUMMARY OF FINDINGS AND INTERPRETATIORB

An examination of the data supplied by the experiment
aith two methods of teaching personality development to
homemaking students resulted in the following findings:

1. Mooney and Price's E@M&q §heak List was an effec~

tive instrument for discovering personal problems.

2, ﬁrm A, composed of junziars and $en1ars, who did
not mtisifpéﬁa m a special unit on personality, appeared
to be more aware of thelr personality problems, more ready
to express them, and more willing to discuss them than were
members of amuy B, composed of freshmen and sophomores

They ahmkwé apprexmmiy one third of all tha‘ prab}.ma
listed, which represented fifty per cent more in kind and
twice as mzay in number &s those checked by Group B. These
reactions may be attributed to the faot that members of
Group A were more mature than @roup B,

3. All totals were consistently higher for Group A
than for Group B.

4, ‘Three Lypes of problems stood high for both groups,
namely, (1) courtship, sex, and marriage; (2) personal-
peychological relationships; and (3) secial-psychological
relationships,

31
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5. Consistently low for both groups were problems of
home and family; morals and religion; finances, living con-
ditions, and employment., This indicates that family tradi-
tions and loyalties are strong. It also supports the ob-
servation that religious convictions and effilistions exert
a grest influence on these students, and that maintaining a
standard of living consistent with the family income is a
matter of persomal pride.

6. Qhe racognitian ar problems in three areas, namely,
vocational snd educational, adjustment to school work, and
eurriculum and teaching procedures, was pronounced in Group A
but only slightly in evidence among members of @@aap'k.' This
'may be because age, vecational experience, and tavirenmaa£
are sanﬁrihnﬁery factors in these areas, |

T. A review of the attitude of the students tﬁuard
the yrebl&mn'at the questionnaire shows that the girls in
Group A recognized, understood, and were more interested in
dlscussing their problems than were members of Group B.

8. Group A showed an averasge gain of nine g@iﬁté on
the final administration of the Californis Test of Person-

glity, Secondary g&giea; Their apparently lower gain than
that made by Group B may have been due to their lack of in-
terest in taking the test,

9, Group B's seemingly larger mean score in personsl-

ity development is due to sampling errors and does not
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indicate a greater gain than that of Group A, JMNoreover,
slthough Group B's personality scores for the pre-test and
the end-test seem to show more conslistent gain and to vary
less than the scores of Group A, the resulis of application
of the statistical test show that the mean difference cannot
be lnterpreted as resl.

10. The wide score range, snd the fact that'rartyQtwm
per cent of all the girls participating in the experiment
showed no gain in the personality score at the end of the
unit, indieate that instruction in personality development
was not effective in bringing about measurable changes in
personality. The relatively small differences between the
various group averages in relation to the standard error
éf these differences show that neither group made & sub-
stantially greater gain than the other. |



CONCLUBIORS

An 2nalysis of the findings repayzaﬁ,in pwevieus gec-
tions of this atnéy led to the conclusion that apparen%lz
noe more measurable benefits were derived from tesching per~
sonality ﬁevalﬁpmen& as a a@garate unit than 28 an integral
part of the hama ezenanies grﬁgyam Two majar limitations
waretyeaagnisaﬂ; first, the two groups were not aamp&rab&e
in age, élaasificatiea, homemaking instruction, or sccial
sxperienae~ and second, the pumber parkiciputing in the ex-
periment was too small for results to be aanaluaiva.

The investigator also concluded that beeaaaa the more
aﬁvﬁneeé graup members were more aware of their prablema
and more interested 1; éis@uasing thea, they might have made
more pragress had they studied their personslity problems
as a apecial unit. The younger group members might have
made &8 much or more progress had they studlied their prob-
lems as they arose and as an integral part of the homemaking
program., Since limited experlence, background, and a more
limited span of attention indicate lezs extensive and in-
tensive traaﬁm&ah of personal problems at the freshman and
sophomore levels, work with varied pwablana ée#liag with the
improvement of home and family life might have provided bet~
ter opportunity for tha‘ésvelapmaat of ﬁaﬂarstaaﬁiaga, atti~
tudes, and behavior commensurate with the growing needs of

this group. X
3
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Finally, one may conelude that theremre age, experience,
and achievement levels at which more measurable results may
be derived by teaching a separate unit in perzonality de-
velopment but that further research is needed to determine
these levels,
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