TEE EFFECTIVERESS OF A 3PECIALIZED URIT
I¥ IMPROVING THE S0CIAL ADJUSTHERT
OF DIOMERAKIEG STUDENTS

APPROYVED:

Pean of the School of Home
Eeononles

o

s gyguate School



THE EFFECTIVENESS OF A SPECIALIZED UWIT
IN IMPROVING THE SOCIAL ADJUSTHENT
OF HOMEMAKING STUDLETS

THESIS

Presented to the Greduate Councill of the
Horth Texas State College In Partial
Pulfillment of ths Regulrements

For the Degree of

HASTER OF SCIBNCE

by |
193423
Edna Dean Wester, B. S.

Ennis, Texas

August, 1851



Lo
Ca?
=
o

Cd

TABLE OF CONTENTS

LIST OF TABLES . « v o « o+
LIST OF ILLUSTRATIOHS. . . .
INTRODUCTION « o & o o o o &

» L L] * L ]

L] 4 *® [ ] . L4

L] » . * 8 -

Review of Helated Studies
Statement of the Problem

PRGG»EDURE - * L g - L * * L] . L]

L L * * » *

Pre-plamning the Experiment
Problems Encountered in the Experiment
Supmary of Steps in Procedure

THE SPECIALIZED UNIT ., . +

Development of Dealrable Personality Qualitles
Improvement of Posture and lMovement

. L L] L] L4 * L] . "

Development of CGood Grooming Practlces
Development of Desirable Social Relations

with Own 3ex and with Opposite Sex

ANALYBIS OF DATA AXD REIUIDTS
Statistical Methods

L] ¥ = [ - ]

Analysis of Adjustment Scores
Analysls of Personality Components
Analyeis of Soclometriec Test

12

L ] L L4 »

L4

*

[ ]

FINDINGS AND CONCLUSIOND « o o « o o o o s o o o o =

Sumnary of Flndlngs
Conclusions

BIBLIOGRA P}H L - [ ] * * * * L ]

¥ » - * * *

141

L I A

*

15

34

49

53



LIST OF TABLES

Table

Page
1. The Hean Chronological Age, MHenbtal Age,

and Intelligence Quotlent for the T -

Experimental and tga Control Group8. o o » s o 34
2, The Mean, Difference, Standard Error

of Mean, and £t Value for Groups A

and B on the Callfornia Test of | )

Pﬁmt}inaliﬁzu...,..«.a¢oq...‘..u

40
3, The Hean, Difference, Standard Error

of the Mean, and t Valuss for Pre=~

test and Post Teat Scores on the

Peraonallbty Factors of the Experie. =~ ~ =~ =~ °

mnt&lﬁroﬁy.-..:u.:...g;fa-..v 42
4. The Mean, Hean Difference of the FPre-

test and Posi Test Scores on the

Personallty Components of the Control -

ﬁ?ﬁup'n».QOQG».,a-qtactccbt&l"»

43



LIST OF ILLUSTRATIONS

Figure Page
1. Soclogram Showlng Rﬁla‘tianahips Within ’ e
the Experimental Group on the FPre~Test . . . . 46

2. Soclogram Showing the Helationahips
Within the Control Group on the Pre- ’ -
Tﬁ'ﬂt &ﬂa ?Qﬁt E'Eﬂt L I O R ‘%’7

3. Scciogram 3howing the Relatlonshlps
Within the Experimental Group on -
the Post TAOE e o » 6 = » s & » 5 & o » » & & 48



INTRODUCTION

The wi@espread prevalence of school fallures, Juvenile
delinquents, and unhappy adults indleates the lmportance of
personal development during adolescence. Of course, some
girls need little or no help from the school in thelir seclal
rolationships. They have the good fortune teo be born to par-
ente who are intelligent and well-mated and who have a famlly
background that leads to healthy adjustments with both age-
mates and adults. Since many girls lsck such & home and cul~
tural background, beachers should be alert te the probvlems
of the over-shy and retiring, the over-bold and belllgerent,
the show-off, the too-easlly-fatigued, the tense or excitable,
and the girl whom the group relecta.

The average young glrl comes to hlgh school with a mass
of absorbing and eonflicting Influences. Marked physlieal
changes are occurring, and sometlmes she ils perplexed because
she deviates fg&m others in helght, welght, or appearance,

In other words, she feels that she iz not normal. New knowl-
edge and attitudes toward sex often cause compllcatlons. She
develops a scclal consclousness and desires %o lmpress nth&rs;
especially the opposite sex, gain thelr friendship, and be
accepted in special groups. Such desires often result in
intense sglf~consciousness about her own nature and person~

ality.



The perlod of adolescence is often accompanled by a
helightened tension within the family group, because youth at
that period sesks to asaert independence while parenta con-
tinue their dominance. Outslde the home aaciaty iz lacklng
in consisteney and stability, and wany codes, philosophles,
and sctivities valued within the famlly cirele appear ill-
adapted bo changing conditions and customs of the modern age.

The homemaking teacher's flrat responsiblllty in person-
ality development 1s to help each girl to dlacover her best
potentlalities and to overcome her most damaging wealmegses.
The next problem 1s to provide meaningful experiences which
help hey bring about the desired changes. Few of the really
important personal traits can be developed by a formal sub~-
ject-matier app:aach. Hany such tralts become s part afitha
personality through emotional and sesthetie experlences,
whereag others san he developed by speciflie tralning and
practice.

Basie among the factors which insure polige and security
in girls is geod grooming. Literaturs attests to the impor-
tance of this fastor. The novellst selects for his herolne
those qgalities of persopal appearance whiah;are universally
a&mira&. She bas charm of gppearsnae-»peiae, 8 friendly
amila; 2 bea?tiful, natural, %aalthx'aﬁmﬁlexien, aaiat%rac‘
tive hair-do, wellwkept hands, dalnbtiness ol person, and a
gselectlon of éraﬁ§ which stamps her as a giql of undeniable

guality. In life, as well as in literature, these gualitles



ars desirable, because they tend to open the door to friend-
shlp and epportunities,

Probably no approach to personal ﬁ6761@§m€ﬂ£ has been
as universally used in h@magaking clasgses as the study of
peraonal grooming, However, the homemaking teacher finds it
enagy %o deal effectlively with other problems that promote
persenal—gasial adjuetmemt: Among them are boy-glrl relaw-
tionships, physical health, and soelal development. Each of
these 13 vital to a well-rounded persenality, and th@ home-
making class is an unusually appropriate place for this
apecial training.

Review of Related Studies )

Anyone who has made even a casual check of the studies
which have been reported in the field of personal and soecial
development cannot fall to be impressed hy the nuwber and
variety of the Investlgations. Obviously, teachers have long
been aware of the significance attached to personality dee
vslﬁgmsnt. Every study epens Interesting areas for dlscus-
sion, speculatlon, or further research, For the purposes of
this study only investigatlons that bear close relstion to
the present problem are reviewed,

In 1940 Burksl masde & study of the grooming problems of
ninety-six girls In the Teachers College High School of

1Jasmine Rudd Burks, "An Analysis of Grooming Problems
of the High School Girl," Unpublilshed Master's Thesls, Depari-
ment of Homeé Eeconomlcas, Forth Texas State College, Denton,
Pexas, 1940, pp. 2, 3l.
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Danten; Tezag, which was a part of the instructional and
laboratory service of the North Texas State Teachers College.
Data ware.aolleated by checking a score card for personal
grooming after‘absarving the girls during perscnal intere
views. The investigator coneluded that the girl%’ ma jor ,
problems In grooming lncluded cars of complexlon, arrangement
and conﬁitiag.af the hair,,aandition anﬁlappaarann? af the
finger naila;“rapair and polish of shoes, and neat, atirace
tlve clothing, Burka‘(atu&y ls much more limited in scope
than the present study, but it 1s related to 1t‘i§ that both
studies emphasize the impovtanns”cf good grooming,

Enderby® made an appralsal of the offerings of home=
making classes in four Dallas Junior high achools in 1943,
A mﬁ&aurigg'inatrument, with specisl emphasis on soclial dew
velopment, which was developed by the Ameriecan Assoclation
of Schaa} Adminlstrators and presented in their Nineteenth
Yearbook, was applled to the homemaking practices in th@ pare
tlicipating gchools by four pﬁincipala and four teachers. )
Among other things, the writer concluded that the four Dailas
Junior high»sehaola were somewhat better than average in )
meeting adequately the personality needs of almost all groups
and types of chlldren of junior-high age. The investigators

M

211111an Enderby, "The Appraisal of the Practice of
Homemaking in the Dallas Junior High Schools,? Unpublished
liaster's Thesis; Department of Education, Forth Texas State
College, Denton, Texas, 1943, pp. 1, 67«68,



recommended that the homemaking course should @nﬁg&f&g@,tb@~
development of wholesome friendships, attachments, and feelw
ings of seourity, and ahﬁulﬁ provide apnﬁrtunitiés'far dew-
velopling wholesome atanﬁarés of conduect between the sexes,

The need for the éev&l@g&@éﬁ of personal seocurity was emphie

slzed. “
In 1948 Hoore® aarﬁia:~maﬁzxempe?imﬁmtrﬁhiaﬁ,iﬁvalved
par@anﬁi%ty‘&avalapmgnb in a stenography clasa ﬁf'ﬁéﬁ"*»
Bdloburg, Texaz, High 38&@&1."?&@ purpose of the a%mﬁgrwaa
to supvey personality-training vrocedures adapted to Ine
gtructional problems in schools which had & largatzatiaf
American enrollment and to use those procedures in corrvelating
personallty development with a course in atenography and job
finding, The experiment covered one school year and was made
with two maﬁtallyvamﬂ‘eﬁrama%agiaaixy~equat@d groups, esch
consisting of thirty seniors, of whom twelve were Latine
Americans. ) ‘ | ‘
Bach pupll was rated by himself, snother pupil, &nﬁ"
flve teachers in order to determine hls persomality status
a3 compared with a compilation of desirable tralts obtained
from literature, In additlon, three seieﬁtifie‘p@rsanalgty
1nvenﬁari@s were administered at the beginning af-sahmal.

Srhelma Fewton Moore, "An Exyerimantal ﬂtuﬁy of Porsone
allty Development in the mtanﬂgraahy Class of the Hdinmburg,
Toxas, High School,” Unpublished Master's Thesis, 3ap&rtmant
of School of Business Adminiastratlion, North Texsas State
College, Denton, Texasz, 1948, pv. 1, 6~%, 51=52 4



The experimental group recelved correlsted but specific
training in«peraanal;ty'daveleymant durlng the entire year
of thelr stenography, while the control grgup-rac@ivad only
Inclidental tralning. At the end of sehool, the three pere
sonality inventorles were administered again and scores were
compered with the initlal scores. The results Indleated
that the experimental group showed marked lmprovement over
the econtrol group. The experimenter concluded that apecifie
training in personality development appeared to be more ef-
fective than ineldental tralning.

In 1950 Faget made a study of the relative effective~
ness of two methods of teaching personal ﬁsvaluyment to )
thirty-four girlas In hsmwmaking ¢lasses of the Tiaga, Texas,
High Schoel. Two groups, composed of eighkgan Juniors an@
senlors and sixteen frestmen and sophomores, respectively,
were enrolled In flrsteyear homemalking., Al girlg had access
te the same referonces and supplementary materlal, and both
groups participated in ugita related to the same areas of
homemaking. In addition, the freshmen and sophomorss partic-
ipated in an additional unlt on personality development. The
results of the study showed that the following three types
of problems were important to all of the glrls: (1) court-
ship, sex, and marriage; (£) p@raenal-payehulegxcal

4Garman,Fagg, "Relative Effectiveness of Two E&thaﬁs of
Teaching Personal Development to Homemaking Olrls,” ¥npube
lished Hapater's Thesals, Department ‘of Homwe DBeonomies, North
Texas 3tate College, Denton, Texas, 1950, p« 7.



relationships; and {8) soclalw=psychologleal relationships.
Girls who 414 not participate in the additional unit on per=-
sonality appeared to be more sware of thelr personallby
pra%%@mﬁ~than the girls who participated in the unit, How~
ever, maturity was considered to be a factor In this finding,
and the difference in achlevement of the two groups was

found to be insignillecant.

Statement of the Problem |

The consensus of opinion among sducators is that an
effective homemaking program produces results., With this
goncept as & criberion, the investigator endeavored to mess-
uré the sffectlveness of a speclalized unlt on personal de-
velepm&nt in improving the soelal adjuatment of homemaking
girls. The study wea based on the assumptlon thei the
girl's personsl developuent Is the basis for her soclal ad-
justment. As the unlt grew, guldance in attaining this
development was the warp while aub Jeet mautter was the woof
of the experiment.



PROCEDURE

Pre-planning the Experiment

In pre-planning this experiment, 1t was necessary to se-
lect al%ypieal high school within commuting distance of
Dénton, Texas, which would grant permission for the experi-
menter to carry on the following activities: (1) Select and
equate two homemaking classes; (2) adminlster pre- and post-
tests; and (3) teach a four-weeks uni§ on pegganai improve-
ment., The high school in Gainesvllle, Tagas; mnet these
requirements and was arbitrarily selaetedf Plans were made
for the testing program to begin in March, 1951. The actgal
teaching of the unit was scheduled for the month of Aprll,
and the postetesting planned for the first week 1n May.

Probhlems Encountered in the E§p@rimanh

When the pre-planning was completed, four major problems
arose for which speclal data were needed. The first problem
was concerned with equating the experimental and control
groups. The secend problem dealt with selecting an instru-
ment for measurling the adjustment of the two groups. This
measurement was necessary in order o determine the effective-
ness of the specialized unit. The third problem consiated of
obtaining personal iInformation about members of the experi-
mental group for use in conatructing a functioral unit on



personalesoclal adjustment. The last problem was the actual
construetion of the unit, Procedures used in selving each of

the preceding problems are given in the succeeding discussions,

Eguating the groups.--The California Test of Mental

¥aturity, Intermediate, Short Form®, was admlnistered to the '
experimental and control greup& at the beginning/of the stuéy.
This‘hest}measurea memory, spatlal relatlionships, 1ogieﬁl
reasoning, numerical reagoning, and voeabulary. The purpese
of the test was to daterm;ne equality in Intelligence Qquo=-
tients, chronologleal age, and mental age. ‘
The school's permanent record flles were examlned for
other information which would help in equating ﬁhe groups as
to soclo~economic status, school clasaifiaation; anﬁhachaal
achievement. Results of this investigatian are snnwn;in the
section of the study dealing with an analysls of data.
Selscting instruments for measuring adjustment.--After

several instruments for measuring adjustment had been exam~

ined, the Callfornia Test of Personallity, Secondary, Form A®

was decided upen. It was administered to both gr@upé at the
begilnning of the study. This test ls dlvlided into two sec~
tions~-gelf adjustment and soclal adjustment. The purpose

of its two divisions is explained in the followlng statements

Bz1izabeth T. Sullivan, Willis W. Clark, and Ei«nesu W
Tiegs, Callfornis Test of HMental Maburity, Intermedlate,
ShbrtiFdrm, rades 7-10, Adult, 1550. ’ ) )

Oprnest W. Tiegs, Willis W, Clark, Louls P. Thorpe,
California Test of Personalliy, Secondary, Form A, 1942
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by the authors:
The purpose of Section I is to lndicate how the
student feels and thinks about himself, his self re-
liance, his estimate of his own worth, his sense of
personal Ireedom, hls feeling of belonging. In thisg
section the student also reveals certaln withdrawing
and nervous tendencles which he may possess, Section
1T conslats of soclial adjustment components. Its pure
pose 1s to show how the student functions as a social
being, his knowledge of soclal standards, his scclal
8kills, his freedom from antl-soclal tendencies, and
his family, school, and community relatianshipa.v
The results were treated statistically and arranged in tabu~
lar form. -

The soclometric test deseribed by Schorling® was snother
measuring instrument selected and administered to both groups
gt the beginning and agaln at the end of the experiment. The
purpose of the first test was to determine the studenttas
social status within the group, and the post test was to de-
termine if any measurable change had taken place as a resuli
of the speclalized unit,

At the end of the study the Californla Test of Person-

ality was re-adminlstered to both the experimental and con-
trol groups. The test scorss were treated statistieally for
the purpose of showing whether any measurable changes in the
girls! adjustment had occurred and for measuring the effec-

tiveness of the spsciallized unit.

7E1izebeth T. Sullivan, Willis W. Clark, and Ernest W.-
Tiegs, Manual Californis Short Form Test of Mental Maturity,

Intermeiiate, Grades T-i0, AGult, 1950.

#

Sﬁaleigb Schorling, Student Teaching, pp. 37-39.
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Gathering data for the unit.--At the beglnning of the

study, Bell's Adjustment Inventory® was administered to the
experimental group. JThe purpose of this test, which measures
home, health, soclal, and emotional adjustment, was to obtain
personal information needed in constructing a functional unlt
on personalw-gsocial adjustment., Personal interviews were held
with each member of the experimental group for the purpose of
obtaining a better understanding of the adjustment problems
which were to be considered ingformulatiﬁg'tha speciallzed unii.

Construction of the unit.--Members of the experimental

group and the experimenter planned the unlt on personal 1m~
provement cooperatively. This unit was taught to the experi-
mental group by the experimenter. A detalled desgription of
the unit, 1lntersst approaches, pupil's objectives, oubline

of content, and activities are included in the next section.

Summary of Steps in Procedure
The steps in the procedure were as followsi
1. A typleal high school was a@leéted and permission
granted for making‘tha study.,
2. Two groups, comparable as to chronoleglcal age, in=
telligence quotients, school elassification, soclo=sconomle
status, mental age, and school achlevement, were selected,

one for the experimental group, the other for a control group.

9Tugh M. Bell, The Ad uatmenb Inventory, Student Form,
Grades High School and College, 1934,
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3. Three standardized tests and a soclometric test were
administered at the beginning of the study. The standardized
tests, wh%ch will be referred to from time to time thraughﬂut
the study, included the following: (1) the California Test of
Hental Maturity,Intermediate, Short Form, (2) Bell's Adjust~

ment Inventory--Student Form, and (3) the California Test of

Personallty, Secondary, Form A, The sociometric test was the
- type desoribed by Sﬁharlimglg and showed social status.

4, Interviews were held with individual students to dils-
cover their personal problems and tc galn further information
for constructing a functlonal unit.

5. A four-weeks unit on personal development was planned
cooperatively by members of the experimental group and the
experimenter. This unit was taught by the experimenter,

6. The sociometric test was re-administered to both

groups to show if any change in soclal status had taken place.

) 7. The California Test of Personality, Secondary, Form
A, was re-administered to both the experimental and control
groups at the end of the unit. The test scores were treated
statistically to show whether any measursable changes had

socurred,

1030hor1ing, op. glt., pp. S7-39.

&



THE SPECIALIZED UNIT

The specialized unit which was taught to the axyextmgned
tal group that particlpated in the experiment wagzrélat§ﬁ §ﬁ
the personal improvement of the individual pupil, 3§ncq;t§g
experiment included four weeks of classroom te&chiﬁg; the
problems related to the study were organized into thérf&ilww~‘
ing major units: X

Development of desirable personali;y gualities.

. Improvement of posturs and movement,

Development of good grooming practices. ;

Development of deslrable soclal relatlons with own sex
and opposite sex. . . _

Each unit had 1ts specific objectives, bub each and all
of the aims were related to one big objectlve--the perscnal
improvement of each girl. The program was based on the cone
cept that the individual's personal development 1s conducive
to better soclal adjustment.,

The experimenter was aware of the faet that an instruc-
tional unit is not merely a body of subfeet metter but that
it includes many activities and audio~visual aids which are
effaétiv% tools for th§ realization of certain alims and obe
jectives., As a resuld, an‘affcrt was made to use snchwgiéa
as bullatin‘ba%rd ﬁisglaya, exhibits, refeqenna 1ibrary,

dramatizations, games, personal conference, panel discussions,
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demonstrations, and social activities which would meet the
perasonal needs of the teen-age girl,

In addition, an effort was made to provide an atiractive
setting for class dlscussions. The homemaking room was conw
verted igte‘an ;nviting meeting place by the use of flowers,
pletures, books, and attractive furniture arrangements, Each
day meant the introduction of samat@ing different in the way
of exhibita, diaplays, celor achama; or the arrangements of
of the room's equipment.

Various approaches were used to stimulate interest im
the problsms to be dlscussed. All of them wers geared to
the level of teesn-agers and were related to true-to-life
gituations with which the glrls were famlllar. As an example,
the builetin.baaré often carried such approaches ss the fol-
lowing which.appaaléa to high scheool girls: "How to get a
football jacket,® "How to get the right one," "Acquire that
‘movie atar look!," or "Tips on being irresistible,charming.”

All approaches were selected on the basls of attracting
attention and ¢reatlng interest. The instructional materlal
and the activities which followed were designed to meet spe-
cifiec needs of each individual girl and ultimately to result

in her personal-soecial improvement.

Development of Desirable Personality Quallties .
Interest approach.-~The extent to which subject matlter

18 humanized determines how mmch the high school girl 1s con-

cerned with training in personality development. Her
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interest in the opposite sex takes on new forms and manlfesw
tatlons and often provides an avemue of approach. For in-
stance, as an interest center or a mﬁtivating introduction
to the unlt on "Deslrable Personality Traits,” the experimen~
ter told the giﬁla that she wanted to read them a letter
from a real high school boy. She caught thelr inﬁerast at
once, Then she read a letter entitled "My Ideal Girl,“}i
which was published in a family magazine several years aga;
In the letter, the boy deseribed persopality traits whieh
boys admire in girls. The letter led to an lmmedimte dis-
cussion of desirable personallty quallities and later %o
several activitles which appeared Lo have value for all of
the girls. . , »

Student objectives.-~The following chbjectives were set-
up by the students for the unit on desirable personality
vqualitiea: |

lf To become acquainted with deairable peraenality
traits.,

2, To become auquainted with own individual good and
bad peysanality‘traita. :

3. To improve and develop individual yeraanality, _

4. To develop an understanding of pleasing personalliy

gqualities and their relation Lo soelal acceptance.

w

llﬁuérey E. Easaen, "My Ideal Girl,“ Qountry Génti&maa,
{September, 1935), p. 4.




16

Outline of content of unit.--The following ocutline

describes the major concepis 1nﬂludea in the unit on persone
ality developments
I. Development of gelfl
A. Understand youraelf
1. Accept your limitations
2, Make use of your talents
B+ Have confidence in yoursgelfl
C. Be yourself
1. Be natural
2. Forget self
D. Hake peace with yourself
1. Overcome pre judlces
2. Minimize trouble
3, FPorget biltterneas
~ 4. Abandon injurles »
E. Eliminate confllcts between beliefs and actions.
II. Development of personallty
A, Different types of personality
1. Soelal types
a. Submlissive
b. Expressive
. ¢. Extrovert
d. Introveri
é, Dominant

f. Friendly
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B« Unfriendly
_ he Repressive
2, Physical types
8. Asthenlc
b. Energstic
- ¢, Inachbive
3, Emotional
a. Normal
b, Partlcular
¢. Imaglnative
d. Antiw-social
_ e. Variable
Bs Personallty qualitlies liked by others
1. Rindness toward others
a, Patlence
~ bs Agreeableness
¢. Taotfulness
d. Sympathy
8. Conslderation
f+ Thoughtlfulness
. &» Courtesy
2. Interest in others
8. Graclousness
b. Sincsrity
¢. Encouragement

d. Approval
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¢. Praise
£, Admiration
3+ Friendliness toward others
a, Warmth
b. Enthuslasm
~ ¢. Sense of honor
4. Poise
a. Fearlessness
ba Dignity
¢. Gracefulness
d, Naturalness
C. Personality qualitles dislliked by others
1. Self-centered individuals
2. Peelings of Inferiority
§, Feeling of superlority
4. Emotional outbursts
5. Excuse makilng
_ é. Unkindness
D. Suggestions for the development of deslrable personw
ality qualities
1. Enow destinatlon
2. Be strict with self
3. Avold sacand‘yest

Activities for unit.~-The followlng activities wers

used for stimulating interest and presenting material in the
unit on personality development:
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l. Hake bulletln board displays of articles and éieturas
significant to the unit.

2, Read aloud and discuss a boy's lstter entitled "Ny
TIdeal Girl,"'? )

3. Develop a check list of personal qualities commonly
found in boys and girls.

4, Write an evaluation of your own good points and of
characteristics which you would like to improve, Make a
plan for working on thils improvement.

5. Keep a list of all things you flnd yourself complaine
in% about. Try to analyze whether the fault is with you. If
so, try to make improvement. )

é. Using reference material as background, discuss causes
and effects of personalliy confllets among famlly menbers.
Repeat for fellew classmates.

7. Dramatize personality qualities dialiked by others,
such as selﬁ-cant&rdneaa, emotlonal outbursts, feeling of
ﬁuperiariﬁy; and feeling of inferlority. ,

8. Participate in the following character analyses which
are short tests enabling each girl to check personal charaow
teristies privately, score them, and compare the score with
s norm which has been placed on the blackboardy

Do you believe in yoursell?

Are you courteous?
Do you disclpline yourself?

121p14.



De you control your emotions?
Are you self-centered?

Are you selfish?

Are you slincere?

Are you tactful?

Are you attragtive?

Do you bluff?ld

9. Have panel dlscusslon on what makes a person atirac-
tive and admired., Include such factors as posture, health,

cleanliness, manners, and general behavior.

Improveoment of Posture and Movement

Interest approach.~~The homemaking class prnviéea many
opportunities for helping each girl to learn how to express
or accentuate her personality through cerrect posture. As
an interest approach to this phase of the homemaking program,
the investigator used an %nfurmalv&rawatization. %hen the
girls assembled for class, she suggested that they pretend
to be sitting in a hotel lobby. 4Thnn she Imitated the
passersby. ©Some of them waddled, loose and hippy; some sour-
rled, with chins oubt and eyes seb des§ ahead; some slouched,
limp and exhausted; some sailed along, blllewing slightly
out in the miéd;a; some trotted; and others c¢lumped heavily
alonge. Finazly; one with correct posture passed in review
and afforded the desired comparison. The girls were in-
trigued by the humorous dramatizatlons and entered enthmsi-
aatically into the unit on posture.

£ - F

15@‘03.15 Cafr, Enow Thyself, pp. 19, 51, 1351.-149.



21

Student objectives.~-The followlng student objectlves

were set up for the unit on the improvement of posture and
movements ) .
1. To understand the relationship of posture, movement,
and personal appearance.
2. To learn the value of good posture in relation te
health.
§. To recognlze some common postural defects.
4. To develop correct posture and graeeful'mavemant;
Cutline of content of unit.-~The content of the unit on
Improvement of posture and movement 1s as follows:
Te Tmportance of good poature
A. From the standpolnt of health .
B, From the standpoint of emotional stabllity.
C. From the standpoint of aesthetle appreclation
D, From the standpoint of persemnal appesarance
II. Characteristics of good poature
A. Standing
B, Walking
1. Rules to follow
- 2. Exerclses %o practilce
C. Golng up and down astairs
D. Entering a room
E. Sitting
1. 3itting on a sofa
2+ Sitting on & bench
3. Sitting on the floor



F. How to be seated gracefully
1. Approaching chalr from front
2. Approaching chalr from slde
Ge. Getting In and out of gn sutomebile
He Prineliples which flatter
~ I. Band positions that lend polse and grace
III, Common postural defectsz and means of correcting them
A, Kyphosis (bumpbacked) and exercises for correcting
B. Lordosis (curvature of spine forward) and exerclses
~ for correcting.
C. Scholiosis (lateral curvature of spine) and exer-
- elses for cerreating
D. Forward head and exercises for correcting
E. Protruding abdomen and exercises Tfor correcting
IV. Means of minimizing defects .

Activitles.~-The following actlivities were used in pre-

senting the unlt on the improvement of posture and movement:
1. Watch teacher dramatization--"Imitations of the
Passerby,” '
2. Class members divide into groups and select chairman
from each group to read and make brief report eg 1mpartang?
of good p?stura from the standpoint of physical, emotiomal,
aesthetlc, and personal appearance.

3. Examine plctures of good posture in Manners Made Easy

by Mary Berry.t% Discuss.

-

l4yary Beury, Manners Made Easy, pp. 52-53, 5859,
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4. Demonstrate effect of good and poor posture on
appearance of clothing or impression of polse and self=
confidence, ] ) 7

5. Practlce standing, sitting, and walking.

é. Hske self~evaluation of posture and carrlage.

7. Group participation in rhytlmic activitles for cor-

recting postural defects and for lmproving ease of movement,

Development of Good Grooming Practices

~ Inkereat approach.-~To interest the girls in good groom-
ing, a ﬁurprise pa@kgga containing a deodorant, an antl-per
spirant, bhand Jotion, and a small bottle of cologne was
presented»te each member of the experimental group. The
cosmetics, attractively wrapped in gold and brown, were do=-
nated by a local drugglst. The girls also recelved a plaatioe
make-up cape from the experimenter. DBoth gifts were used in
varlous demonstratlons throughout the week preceding the
high school's Sweetheart Banquet. Sigea most of the girls
were planning to attend this function, the practical interest
approach was especlally timely and appropriate. v
Student objectives.--The following student objectives

were set up for the unit on good grooming:

1. To acquire an understanding of the relationship of
good grooming and personal and soclal atiractiveness.

2. To learn what constltutes good grooming.

3. To acquire an understanding of the qualitles desired

in a good complexion.
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4. To understand indlvidual differences in application
of coametles.

5. To understand the relatlon of healthy, attractive
halr to peraonal attractiveneas,

6, To become acquaintea with hair arrangements suliable
for indlvldual needs, .

7. To promote the development of standards of good
grooming, ] )

Cutline of gontent of unlt.-~The following outline de=

scribes the major econecepts included in the unit on good
groomings
I. The meaning of grooming
II. The importance of good grooming
A. Soeclally
- B. Personally
III. Constituents of good grooming
A, Personal daintiness and grooming
1. Types of baths and thelr functlons
2. The sponge bath
b. The cleansing bath
c. The stimlating bath
d. The tub bath
e. The soothlng bath
~f. The aﬁewer bath
2. Frequency of bath

3, Importance of deodorants



Be

2b

Cral hyglene and grooming
1. Teeth
2, Gums

5$>ﬁﬁath.washe3,

4. Importance of dental care

Ce

Da

Relatlon of hands and grooming
1. Cleanliness {
a. Importance of soap, water, and towels
_ b. Proper care of lands
2. Hanlcuring nalls
a. Frequency of manicuring
b, Design of nalls
c. Use of pollsh )
{1} Prequency of polishing
4 (2} Cholce of color
3. Hall biting _
a. BEffects of nall biting
b« Remedlal procedures )
Relationship of make-up and grooming
1. Application

2. At¢ractivencss

3, Sulteblility

E.

Relationship of hair and grooming
1. Cleanliness

2, Hair styling

3. Daintiness
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F. Relationship of clothes and good grooming
1. Cleaning and care of clothes
a2, Hats
b. Coata
¢. Lingerie
d. Blouses and sweaters
e. Sults and dresses
f« Gloves and handbags
_ s Shoes and stockings
2+ Shoring clothes
8. Arpangement of closet and drawers
be Attractivensss of closets
) t. Convenlence of storage
IV. Good grooulng schedule
Aetivitlies.--The following activitles were used to ztim-
tlate interest in the unit on good gra@mingz . )
o 1. Display charts on care of teeth, hands, halr, make-
up, and good grooming. -
2+ Set up and study exhibits of (1) anti~perspirants,
(2) deodorants, (3) dentifrices, and (4) cosmetics.
13. Discuss need for frequent bathing; specific care of
feet, bands, and face.
4. Dlscuss the exhibit on dentifrices, deadurants; and
cosmetlca. B
5. Award each student with a surprise package {sample
packages of cosmetlcs furnished by local drug store and a
plastic make-up cape made by the expsrimenter).
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é. Give brief demonstration by two class members showing
the correct teschnique uzed for manieuring nails. Report on
"nail biting.®

7, Collect pletures and magazine articles on use of make=
up and current halr styles for teen-agers., Bring to ¢lass
for discussion, ‘

8+ Demonstrate proper brushlng, shamposing, and halr-
gsetting procedures. Out and style halr for class member,

2+ Determine face conbour by use of & square plece of
wrapping paper cut out to hailr lirne.

106, Present soclo-drams showing incorrect use of cosmetics;
demonstrate correct usage, .

1l. Try on colors for becomingness. MNake individual
charts of personal coloring and becoming colora. )
12. Try on collars of different shapes to Judge effect
of line on shape of face. )

13. Plan ways to keep clothing neat when it is not being
worn. BExamine illlustratlions of well-equipped clothes closeis,
and list ways to make a closet convenlent and attractive.
Make a?mathing to protect your clethas? such as garment pro=
tector, shee bag, hose bhox. ) |

14, Using girls In class as modelsy, demonstrate effect
of changing position of belt, wearing a blouse ocutside or in-
side of skirt.

15. Present style show using clethes loaned by local
dress shop. One girl modelare§atbsa for different occaslons,

some sulted to her personality, others not.
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lé.,Pian to lmprove personal appearancs through home
practice of groomlng procedures. Male a schedule to be checked
dally.
17. Partlcipate in the followlng character analysls tests:
Do you make the most of yowr appearance?

Are you sttractive?
Are you charming?ld

Development of Desirable Scclal RHelatlons
With Own Sex and With Opposite Sex

Interest approsch.-~To interest the girls in.astahxishf
ing deslrable relationships with boys as well as with girls,
ten of the most popular high school boys were Ilnvited ito
serve on a panel to discuss problems of dating and other boy-
girl relationships. The pressnce of the boys and their cone
tributions to discussion provided effectlve motlvation far )
the unit. Refreshments served at the end of the period added
to the soelal atmosphere. ‘

Student obiectives.--The following student objectives
were set up for the unit on desirable social relations:

1. To determine persorality traits that contribute to
the forming of friendshlps.

2. To determine the qualities of deslirable soclal rela-
tions with own sex and with opposite sex. )

5« To develop and practice desirable social behavior.

Qutlline of content of unit.--The followling outline de-

seribes the major concepts included in the unit on desirsble

soclal relatlions:

o i

15031‘2‘, gEﬁ &_i‘_t_i, Phr» 12, 15, 55 |
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Friendships
A, Heaning of Ifriendship _
1. Heed of forming friendships ‘
2. Importance of broad cirele of friends
B. Types of friendships
l. Aequaintances
2. Casual frlends
3. Intimate friends
Cs Porming friendships with own sex
1. Importance of having friends of own sex
2. Desirsble qualities that aid in friendship
3. Undesirable qualitles between friends of own sex
a. Too few Irisnds
be Flxation on a partieular friend
D. Forming friendships with opposlite sex
1. Importance of having friends of opposite smex
2. Desirable qualitles in girls
a8, Femininlty
b, Raturalness
_ ¢, Respect for opposlbe sex
5. Undesirsble qualitles between friends of opposite
_ BeX.
¥. General factors that contribute to the forming of
friendships
1. Attractive persona 11ty
2. Varied interests
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Gansideratian of eothers
Conversational ablility
Hubual Interests

F. Factors that destroy the forming of friendships

1.
2.
Se
4.
D¢
N
7.

Inconsiderateness
Selfishness
Superiority complex
Inferiority complex
Laek of interest
dealousy

Boredom

II. Beuavior in public

A. Publlic manners

B. Audlence attitudes and actions

1.
2.
3.

4.

Chureh
Thea ter
School
Recreation hall

II1. Pqpularity
A. The meaning of popularity

B. Desirable gualities of popularity

i
2e
Se
4.
5e
6.

Cheerful disposition
Understanding
Graclousneas
Courtesy
S8elf-confidence

Sustalining interest
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Vg

7. Sympathy
8, Tolerance
9, Good personal habits
10, Veraatility
C. Obstacles to pepularity
1, High temper
2. Inconsiderateness
-?, Grouchiness
é, Bgrasamaﬁﬁsa
5, Jealousy
éf Timidity
7. lLaziness ‘
D, Rules for making friends
E. Forms of introductions
1. Ybung people to elders
2, Nen to women
3, Boys to glrls ‘
4, New acquaintances to friends
5. Friends to family
Activities.~~The following activitvles were used for
stimulating interest and presenting msterial in the unit on
desirable socisl relations:
1, Prepare list of éharacteristics you desire in &
Ifriend, ]
2. Docide on those characteristics of friendship you
wish to dévelop through practlee.
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3« Discuss in e¢lass ways that friendship is expressed to
members of one's own group. Ny

4e Bramﬁtiga auecessfnl/ar unsaaceaafgl relationahips,
such as aharing, selfishness, cheerfulness, grumbling, )

S5+ Declde how %o bs friendly towsrd & new class member,
someone not previously consldered a friend, or to a friend.

6. Make =8 plan and practlice improvement in being a bete
ter conversationslist, Discuss difference between gossip
and conversatlion. Play the game, "gossip.” ‘ |

7. List, without signing, arnd place in box, five prac~
tical questlons about dating. Use best queations for panel.

8¢ List things to talk about on a date. -

9, List dating customs in your commanity; choose dome
for discusslon. )

10. Flan ascceptable procedures which boys and girls
should follew In dating:

Hanners )

Ettlguette of telephoning

Calling for s girl

&yﬁrﬁpriateuérsaa |

Boy's obligation to girl's family

Bhowing courtesy to chaperones )

11l. Discuss and liat types of possible entertalnment
and recreation for girl and boy friends. )

12. Dramatige in class some rules of etiquette for ine
tr@&uetions, behavior on the street and In publie places, and

telephone conversstions,
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13. Describe parties at which you have had the wmost fun.
Analyze reasons for the enjoyment. |

14, Each class menber 1@tradnca an@ teach game to group;
games for getting acquainted, mixing up, and other pames
which are sultable for home partles,

15. Cut out elippings from popular magazines such as
Seventeen, Caliing A11 Girls, and McCall's that deal with

specifie problems of good maunners, MNount clippings on the
bulletin board. Discuss.
16, Memorige "A Collect for All %smau.“lﬁ
17, Participate in character analysls tests:
Do you Dlsciplire Yourself?
Are you Entertaining?

Do you Hold Your Fr%gnﬁs?
Are you a Go-Getter

w‘ﬁarg Stewart, "ﬁ Collect for All Wemen, A Golden
Ireasury on the Art af ;ézggg

& 2

mﬁarr, op. cit,, pp. TV 83,104.108.



ANALYSIS OF DATA AND RESULTS

The purpose of this study was to determine whether a
specialized unit on persomal development resulted in improved
personal~soclal adjustmentiof homemaking students, In order
to accomplish this purpose, 1t was necessary to carry on an
experiment with two comparable groups. One class of sixteen
menbers was designated ss the experimental grcup; vhile an~
other class of nineteen members was deslgnated as the control
groups Three members in the latter group did not complete |
thelr tests and were excluded from the study. The resuliing
groups were thereby equated as to mumber of members.

The groups were further equated by adminlstering the
California Test of Mental Maturity. The results of this

test appear in Table 1.

TABLE 1

THE MEAN CHRONOLOGICAL AGE, MENTAL AGE, AXD
INTELLIGENCE QUOTIENT FOR THE EXPERIMENTAL
AND TEE CONTROL GROUPS

T SR
Groups I. Qe Chronologlcal | Menial
] Age Age
Experimental 105.48 16,99 17.58
Control 105,54 16.99 17.66

From an examinatlion of the table, it 1s seen that t@ﬁ?e
was & mean differsnce of 2.06 in intelligenece quotient,0.33

“ 2



point in chronological age, and .08 1in mental age. Although
it was Iimpossible to arrange the personnel of the two groups
so that they were exactly equated, thay‘warg cousidered com=
parable in these three facltors.

As a means of further equating the groups a thorough
study was made of the school's permanent record files., Theze
data indlcecated that t?ﬁ two groups were campa?abla also in
school classification, school achlevement, and scelo-economle
status. »

The resulis of Bell's Adjustment Inventory were not

treated statistically but were used to supply background
data for the persomal interviews and to 1dentify various ade
Justment problems., These data were very valuable for con-
atructing the unit,

Peraonal interviews provided means for establishing
rapport with each membser of the experimental group and for
dlgecovering thelir interests. Moreovsr, they provided @hﬁ
basls fﬁ& cooperatlve planning of the specislized unit,

Statistical Hethods
The personality tests which had been given at the begine
ning and agaln upon completion of the unit were scored and
analyzed., HNean scores were drawn for the pre~ and post teats
of the various groups, and the corresponding soores compared
to determine results. Since numerlesl mean differences of
dsaignated amounts camnot be 1nte?pwetea as representing

real changes in the groups teated, it was necessary to use



56

a statistieal technlque for determining whether the pre-~ and
past teét differences were significant, Th@ technique used
for this purpose was finding the critieal ratioc by dividing
the mesn difference for the two groups belng compared by the
standard error of the difference for these groups, The for=
malas used for the various statistical procedures were as
followss
| 1. The Hean or average: ,
| E % the tetal or sum
B = %%‘ | X = the soore | |

_ K = the mumber of samples
The mean 1z found by adding the scores and dividing by the
number of samples.

2. The Hean Differences
., b=l i
The mean.ﬁifrgrange, D, or the difference between the means
of the two gﬁ@uyﬁ,-nas determined by subtracting the aribhe
metic means.
3. The Hean Varilancse:
Ve = B(X)2 - (;%%32/

To compubte the mean varlance, Vx, the raw scores, X, were
added and their sum squared and divided by the muber iIn the
group to obtain a correction Pactor. This correctlon factor
was then subtracted from the sum of the sguared scores. The
remainder was divlided by the number to obialn the mean vari-
ance., Thls method was used for groups that were not paired,
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4, The Variance of the Differences

N

Where Xo 1s the gcore for the post test and X7 1s the score
for the pre-test, the varlance ls computed by a summation of
the squares of the differences between the palred scores.
The total is then divided by the muwber of pairs. Thls forw
rmla was used when groups were palred.

5, The Standard Error, for groups that were not paired:

ga = VVx1 ¥ Vxg
"

To determine the standard error, the two mean varlances were
added and divided by the mmber of samples. Then the square
root was extracted. In the formula, Vxj = mean varlance for
first group; Vxp = the me}a:} variance for second groupe.

;, The Standard Error, for groups that were palreds

8= 15

The standard error of the difference between the two means
was compubed by extracting the square root of twlce the vari-
ance of the differences divided by the number of palred
scores.

7. The Critical Ratlo or 3 Values

D = D
Cr v or £ 5

The critical ratio was determined by subtracting the arithe
metic means of the two groups being compared and dlviding
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the results by the standard srror of the differencs. The
significance of the difference between the two means was de-
termined by referente to Fisher's Tables of F and t,18
These tables 3hmwﬂ$(valuag‘fﬁr sauples of various alges. For
samples of sixzteen, £ = 2.120 at the five per eent‘ié?éig
This means that in'amly‘fiva per cent of the cases would a
5 value this large_ﬁeeur'if there were no real differences
between the groups. A value this large is gignifiﬁaﬁ%¢_sim»
ilarly, & = 2.921 at the one per cent level. This means
that in only one per cent of the cases would a i vaelue this
large occur if there were no real differences between the
groupa. A value this large is therefors highly significant,
In comparing group differences for thls study, the dif-
ference was consldared significant 1f the § valus was as
large as Fishertal® five per cent value and highly signife

leant 1f 1¢ was as large éa his one per cent level.

Analysls of AdJustment Scores A
The California Personallty tests were glven at the bew

gimning and again at the end of the experiment. They wers
then scored and the means computed for total adjustment, per-
soral adjustment, and social adjustment for both the experie-
mental and control groups. Eimilar~aam§ﬁtatinns were made

for sach of the persanality components for the {wo groups.

9183‘ A. Flsher, Statisticnl Methods for Research Workers,
Pe B89,

189114,
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Finally, varlous means were compared to determine whether
measurable changes had oeccurred.

Table 2 contains comparatlive datas on the pre-test and
post teat adjustment scores, Self adjustment and social ade
justment are treated separately %o abaw‘thair relation to
taﬁa% adjustment. The mean, difference, standard error of
mean, and the ocritical ratic gre shown,

The mean pre-test score on self adjustment for the ex-
perimental group is é?.ﬁl; for Gyagp Bf the control group, ,
it is 65.68. The erltical ratlo, 0,448, in,fgva§ afaﬁraup 4,
compared with Pisher1s®0 five per cent value, 2.120, is not
significant, On the post test Group 4 had a mean score of
78.25 and Group B bad a mean score of 64,75. The critleal
ratlo of 6.498 is highly significant and indicates that Group
A greatly excelled Group B in self adlustment. x

The mean pre-test score on soelal adjustment Is 7§.@4 )
for Group A& and 72.12 for Group B. The ecritical Patie;i,lll,
iz not significant but indicates that the two groups were
comparable on thls component at the begigﬁigg of the inveatiw
gation. Group A's post mean score 13 83.55, while Group B's
is 70.87. The eritical ratio, 5.697, iz highly significsnt
and indlcates that Group A was much better adjusted socially
than Group B a4t the end of the four-wesks experiment, .

on total adjgstment, Group A had & mean score of 14%;?3

on the firast test, whereas the mean score for Group D was

20114,
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TABLE 2

THE MEAN, DIFFERENCE, STAKDARD ERROR OF MEAN,
AXD t VALUE FOR GROUPS A AKD B OH THE
" CALIFORNIA PERSONALITY TEST

&djﬁamn‘k Grgn P Grgnp EZ.% \ﬁ%%:%,g %}:/
S3elf adjustment " ] » L L
Pre-test 67.31 s;:_s,és 1.630 s,fém a,%é
Post test 78.25 | 64.75 |13.500 | 2.077 | 6.499
Social adjustment - ~ - )
Pre-test 76.44 | 72.12 | 3,320 | 2,988 | 1.111
Post test 82.56 | 70.87 |11.690 | 3.162 | 3.697
Total adjustment L o . . .
Pre-test 142,75 |137.80 | 4,950 | 8.732 | O, 567
Post test 160.81 |155.62 |25.190 | 6.240 | 4.0%6

-

137.80. The oritieal ratia,Ckéé?, in favor of Group A 18
not significant. On the second test Group A had & mesn
score of 1%6,&1, and Group B had a mean score afdlss.éz. )
The eritical ratio was 4.@55 in favor of Group A, This 1s
highly signifleant.

An analysls of the preceding data shows t?at Group A
and Group B were ae%parable in self adjustment, sccial ad-
justmﬁnt; and total adJustment at the beglmning of the invesw
tigation. IHowever, gfter participating Iin the wunlt on

personal improvement, Group A excelled Group B to a great
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extent in both personal and soclal adjustment. Apparently
Group A made much more progress In personal development duwring
the four-weeks period of the study than Group B.

Analysis of Peraonalliy Compenents -
After comparing the §ae1a1 adjustment and self adjusie
ment scorss of the groups, the tests were further analysed
to determine the relative influense of the twelve yarggmality
L+ ot
ondary, Form A, on fotal adjustment. The mean pre~test and

factors inclunded in the California Test of Personallf

post test scores were determined for esch personality compoe
nent of the experimentsal group. Thasacarsa were paired, and
the score dlfferences squared, added, and averaged to deter-
mine the variance of the difference. The square root of the
varlance was extracted to determine the standard error of
the difference. The Tormmlas used werst:

va = E’»»(ngx- K1) and sa = VEvd

The same procedure for determlining the § value was used as

the one shown for Table 2. , )

Table 3 aant§ina the mean, mean differsnce, standard
error of the mean, and the & value for the pre-test and post
test scores for the various personallty facterz of the experl-
mental group. An analysla of the data shows improvement on
eight of tha.tyelwe personallty components ranging from a low
t value of 2.141 on feeling of belonging to a very signifle
gantly high ratlo of 5.929 on community relations., The other
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TABLE 3

THE MEAW, DIFPERENCE, STATDARD RBRROR OF THE MEANW,
-k V&LﬁE POR PRE#TE%T A¥XD POST TEST SCORES OH Tﬁﬁ
PERSONALITY FACTORS OF THE EXFERIMENTAL GROUP

Personality Components Test | Test Ap=Ay VElE | o
Ay ﬁg : 0 iy
Self rellance 8,192 | 11.88 | 3,69 | 1,553 | 2,369

Sense of personal worth 1?545 1%,@6 1.57 65699 2,275
Sense of personal freedem |15.00 | 14,18 | 1.18 0.4@2 zgésg
Feellng of bslonging 12,7; 13,94 | 1.18 0.551/ 2f1;1
Withdrawing tendencles 11.12 | 13,00 | 1,88 | 0,096 | 2,098

Nervous aymptoms 9.81 | 11.25 | 1.44 | 0,592 | 2,432
Soclal standards 14,88 | 15.00 | 0.12 G,IE# é,ééé
Social skills 11,38 | 14,00 3?52 1,341 2?av$
Antl-social tendencles 15;%2 légQ; Qgéé 1,%6; 0.202
Family relations 12,12 | 12,43 | 0,31 | o.882 ég%l}
Joeial relations 11,5; 13.25 1,;? 0{&@@ 8,4%&
Community relations 11.88 | 13.82 | 1.94 | 0.280 ~%.§28

five’eampaneﬂts for nhieh‘chaggea were noted were sell r@liﬁ
ance, sense of personal worth, sense of personal freedom,
nervous symptoms, social skills, and soeclal relationa, The
improvement in withdrawlng tendencles almost reached the Iive
per cent level agd probably was aignifiagnt, but changes in
social standards, anti-social tendencles, and family relatlions

wers not slgnifieant,
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An explanation of the lack of improvement in soclal
standards may be found in the fact that a majority ef the
girls in the experimental group made the highest soore POS -
sible on the component soclal standards when the pre-test was
gilven, They ecould, therefore, show no improvement an’th@ ﬂ
post test. If the secope of the test had been brgad&r;vthay
may have gshown a echange. The lack of improvement in 3nt%“v
acclal tendenclies and family relations might be expected., 4
. Agcording to reports of the Progressive Eéaaatian-&asaeiﬁti&ngi
the school cannot, in all probability, eradlcate deep~seated
feelings invelving a laeck of sociallizstlon and inadequate
farlly relationships in a short time. : _

Table 4 shows the mean and mean differsnce for the ¢conw

trol group's pre-test and post test scores for each of the |

TABLE 4

THE HEANW, HEAE DIFFERENCE OF THE PRE-TEST AND
POST TEST SCORES ON THE PERSOHALITY
COMPONENTS (OF THE CONTROL GROUP

Personality Components |Pre-test | Post.test Bifferan#a
Belf rellance | ToB2 | 788 w06
Sense of peraonal worth 12.00 11.93 - 07
Senge of personal fraeﬁ@a 12,93 18,44 i@
Foeling o b@l@ng 12.62 12.69 #07
%ithﬁrauimg terdenc 10.25 10,06 s 10
Hervous symptoms 10.06 @75 -l
Social standards 14.12 14.25 J13
Soclal siills 11.25 11.18 -7
Anti~socla) tendencies 12.28 1l.07 -G8
Pamily relatlions 12.37 11.56 =81
Sechool relations 11.50 11135 - Y
Community relations 10,83 10138 +89

21Pragr&asive Edugatlon Aasociation, The Pe
Development of Boys and Gn%s With Im 1ieatlons
waucas A Teport preg& ¥ stee
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twelve persenallity components of the Ualifornia Test of Person~
ality, Secondary, Form A, The very slight and unimportant
variations in the mean scores indieate that no conslderable

changes In personality took place during this experiment,

Analysis of the Soclometric Test

Figures 1, 2, and 3 show the results of the soclometrie
teata., The three scclograms indloate esach gilrlts #aeiaz,ﬂta~
tuz in her group at the beglmning and at the end of the ex-
periment. ‘ .

In Pigure 1, Soclogram shﬁﬁing relationships within the
experimantgl group en?tha preﬁﬁaat, it is indlcated that
four giris, 6, 14, 15, amd 1%, in the iuner ciralé recelved
as many as four chelces each, The cholces which were mgtg@l
are designated by the rhombus arrow. Seven girls, 1, 2; B
4, 7, 8, and 10, who wers chosen three times, are in the
second ring; three girls, 5, ©, and 13, who were chosen egly
onee or twica; are in the §h1rd ring; and girls 11 and 12,
who were not chosen gt all, were counsldered refested and are
outside of the eircla.

In Plgure 2, Soclogram showing relatianabipa within the
econtrol group on tga yra--anﬂdpoat test, 1t is Indicated
that five girls, 2, 7, 12, 15, and 17 recelved as many as )
faur,shniees ﬁaah,anﬁ are in the inner cirele. Five glrls,
i1, 3, 8, 13, and 16, who raeexvad three chaieea, are In the
second ring; five girlas, 5, 6, 10, 11, and 19, who recelved
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&

one or two ehaiass; are in ?h@ thiré ring; and girl 18, who
did not recelve any cholces, 1s outside the clrcle, B
A eomparison of the social atatus of the mmmhérg of the
experimental and éontrol groups on the pre~test shows that
there were four girls of the experimental group and five of
the control group in the inner circle. In tha seaQnﬁ‘ring;
there were seven of the experimental group and five of the
‘gontrol group; and in the third ring there were three of the
experimental group and flve of the control group. There
were three fringers and two rejected in the experimental
group and three fringers and one rejected in the control
group. R
In the course of the development of the nni§; §vary?§§é
i’wﬁ was made to help the fringera and the rejacﬁé«ﬁ;}ta feel
accepted by the group and to help them estah@ish,frién&aﬁiga
‘with at least one or two of thelr classmates. An'éﬁéminatiQn
of the soclometris test given at the end ef‘tﬁa‘aﬁﬁéf*ahﬁwaa_
that no change in social status had taken place fé}f‘f‘a%xy e
ber of the control group, but that several ehangagihéa taken
place among the mewbers of the experimental group. Figare 3,
Sociogram showing the ?eiatienships within the experimental
group on the post test, showa that one clligue ef'fivﬁ;giria
u@argﬁre exclusive at the end of the study than at tﬁ& begine
ning, but that other menmbers of the group wers more ﬂﬁaiﬁily
consicious. All sxeept’ﬁnaief the girls were now chosen two
or more times; furthermore, the two whe were formerly rejooted

wers accepted at the end of the experiment.
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ships within

ntrol group on the pre~test and post test.

Fig. 2.-=Sociogram showing relation

the co
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PIIDINGS AXD CONCLUSIORS

Summary of Findings
The problem of thls study was to determlne the apparent
effectivensss of a specialized unit on personal development
in imgreviag the soclal adjustment of high scheol girls in
Gainesville, Texas. An examinatlion of data obtalned from
the investigatlon resnl?eﬂ in the follow ing findings.

T

Generally speaking, Lthe California Test of Personallity,

Secondary, Form 4, was considered an effectlve instrument
for mﬁaagring personal adjustment; the section on social ad-
justment, bhowever, masy have been too limited in scope to
measure adequately the improvement on all of the personality
componenta listed.

—~ g *

Bell's Adjustment Inventory, the soolometric tests, and

the personal inberviews were considered adequate means of
dizcovering the pupllts personsl problems and soeclal status.
Data from these sources were valvable for constructling a
functional unit.

The experimental and control groups were cam@arabig ag
to intelligence qu@ti%ﬂt, chronologiecal age,imanﬁal age,
sechool nléﬁgifieation, socio=économic status, and school
achievement, , . )

As shown by the amall eritleal ratie,ﬁ.SG?, the two

groups were comparable in total adjusiment en the pre~testb.
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On the post test the experimenital group greatly excelled the
gontrol group in total adjustment. Here the eritlcal ratio
was 4.&3&, which ia bighly significant. This shows that the
experimental group had lmproved more in total adjustment
than the controel group. '

On the pre-test, the two groups were comparable in self
adjustment. Accerding to Fis?a?falg value for the five per
cent level the coritical ratie,0.448, for this teat was not
gignifieant, On the post test the experimantgl group greatly
excelled the eontrol group in aalf~§d§u§ﬁm@nt. The critical
ratio for the two groups was now 5.498 which 1a highly sige
nificant. , ) _

On the ﬁf&nt%&t, the twe groups were comparable In
social adjustment, with a small eritical ratle of 1.1ll. Om
the post test, the eritleal ratlo was 3,69?, which wag highly
significant. This showed that the experimental group made
mark%d improvement in social adjustment during the experi~
ment , while the control pgroup made no imprevement. )

According to a comparison of their pre-test and post
test scores, the experimental group showed significant ime
provement on eight of the iwelve persﬁmglity‘aﬁm§ananﬁa. The
L valnes ranged from a low ratio of 2,141 on feellng of bew
longing te a very high ratio of é.@ﬁﬁ on communlty re%atiana‘
Significant ahangaa’were also noted f?r self reliane?, sense

of perseonal freedom, nervous symptoms, soclal skills, and



social relations. There was no eonsiderable improvement in-
the control group on any of the twelve personality compo-
nents .,

The experimental group's mesn scores on the post t*-és‘?
were bigher than those of the pre~test in self adjustment,
social adjustment, snd total adjustment. The control group’s
mesn scores on the post test showed no marked lumprovement,
This indleates that the experimental group lmproved more in
personal and soclal adjustment by partielpading in a speoial=-
ized unit on personal improvement than the contrel group did
by partielpating in a unit which provided no lnstructlon or

uidance on personalliy development.

Conclus lons ,
Responses of the experimental group to the speclalized
unit showed that high schoel glrls are intensely interested
in thelr persomal and sooclal adjustment problems. They are
eager for guldance in solving these problems and highly
appreciative of wise and sympathetlc guldance.
The speclallzed unit was effective in Improving the sow
eigl adjustm

ent of homemaling students. The effectiveness
of the unit was due to seversl factors., First, pree-testing
and collecting data to discover the problems that needed to
be solved made the study purposeful and objective. It alsoc
helped to insure a close relationship betwsen the instrumenis
of measurement and the teahniqﬁe for br%nging about the pro-

posed luprovement. Tn the second place, personal interviews
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with the members of the experimental groups ecreated confldence,
established a cooperative relationship betwsen the experi-
wenter and the students, and stimulated interest in the experl-
ment. Finally, the cooperative plamalng of the unit by the
students and the ezperimenter insured the setiing up of pure
poseful objectives and activitles which met the students needs

and interoszis.
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