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This study was situated in a professionally-developed camp, Camp CommUNITY, that 

emphasizes multicultural awareness amongst teens. Nine participants and 46 pictures were 

analyzed. Resulting from open coding, 11 categories and 6 themes were identified. Each theme 

and definitions of diversity are approached with a dialectical perspective, yielding to the model 

of dialectical dimensions of diversity. To answer Research Question 2, participants identified 

both benefits and limitations for photovoice method. Additional theoretical, practical, and 

methodological implications, limitations, and directions for future research are addressed. 
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CHAPTER 1 

INTRODUCTION 

Enhancing awareness of how teens view diversity is increasingly important based upon 

current trends.  Major changes in cultural demographics are taking place in the United States that 

are increasing diversity within organizations, schools, and our social groups (Neto, 2006).  In the 

next 50 years, the U.S.  Census Bureau projects that the percentage of White individuals in the 

overall population will decrease while the percentage of Asians, African Americans, American 

Indians, and even Pacific Islanders, will increase.  The number of individuals in the United States 

that can identify as more than one race is set to double every 25 years through 2050.  It is 

projected that the percentage of only one race - U.S.  residents and white residents - will decrease 

by 50% from 2025 to 2050 (www.census.gov).  The state of Texas, including its largest cities, is 

likewise facing vast demographic changes.  For example, Hispanics are anticipated to be the 

majority in Tarrant County by 2029 (Claassen, 2004).  In 2007, the African American population 

increased from 70% of the residents to 150% of the residents in certain northeast Tarrant County, 

predominantly white neighborhoods, where the total increase of residents in the neighborhoods 

was only 9% to 50% (Teeter, 2007).  As our communities become more diverse, it is 

increasingly important for individuals to understand people from other cultures (Landis & 

Brislin, 1983; Neto, 2006).  The changing demographics in the United States should motivate 

individuals to become interculturally competent through tools such as diversity education and 

training so they can better function in this new environment.  Individuals who are able to 

communicate with people of diverse cultures are better skilled for organizational, group, and 

interpersonal successes (Spitzberg & Changnon, 2009).   
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Negative outcomes related to a lack of intercultural communication competence (ICC) do 

exist (Spitzberg & Changnon, 2009).  Bennett, Bennett and Landis (2004) defined intercultural 

communication competence as the ability to effectively and appropriately relate and 

communicate in a variety of cross-cultural situations and contexts.  When ICC is not present, 

racism or other negative outcomes may persist.  Self-perceived communication competence has 

also been found to be a strong predictor of an individual‟s willingness to communicate (Dilbeck, 

McCroskey, Richmond & McCroskey, 2009).  Similarly, interculturally competent individuals 

have a desire and motivation to communicate (Lambert, 1993).  If individuals are less willing to 

communicate, they are less likely to help decrease the perceived stereotypes.  For example, 

segregated school activities still exist in some schools in the southeast portion of the United 

States.  In 2009, Montgomery County High School in Georgia participated in a segregated prom 

with one prom for blacks, and one for whites (Corbett, 2009).  Some schools in the states of 

Louisiana and Mississippi still participate in segregated proms.  In Georgia, one school 

celebrated an integrated prom in 2002, but chose to return to a segregated prom in 2003 ( 2003).  

Such cases are likely rooted in racism fueled by intercultural incompetence. 

In our ever-changing, diverse world, it is especially crucial for teens to learn more about 

diversity, how to be intercultural competent communicators, and be accepting of others who are 

different than they are (Linder, 2009).  After all, they represent the next generation of 

community, business, and organizational leaders.  It is just as crucial for researchers to find out 

how teens‟ perspectives on ethnicity, race, gender, and economic status, can impact their 

communication and lifestyles (Wood, 1998).  As we attempt to reach these goals, we need to 

develop an understanding for how teens construct diversity on their own terms.  Diversity is an 

integral part of social life and intercultural communication is unavoidable in the United States 
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(Neuliep & McCroskey, 1997; Wood, 1998).  Indeed, cultural diversity is taught and actualized 

through communication (Wood, 1998).   

Indeed, diversity training is included in professional development seminars for most large 

organizations (Bennett, 2009) and in some school districts or educational institutions.  Diversity 

training curriculums usually include such topics as respectfully interacting with individuals 

based upon such social categories as “culture, race/ethnicity, gender, class, (and) sexual 

orientation” (Bennett, 2009, p.  124).  A large amount of research exists examining such 

programs, and diversity education, within the education and behavioral psychology fields 

(Arredondo, 1996; Gonzalez & Darling-Hammond, 1997).  However, minimal research exists on 

how individuals conceptualize diversity, especially in the field of communication studies, and 

with adolescents (McVittie, Goodall, Barr, 2009).  We know little about how exactly teens 

understand “diversity.” As adults design curriculum for the purpose of teaching teens about 

diversity, it is important they understand where teens currently stand on diversity.  More 

specifically, it is imperative to understand how teens construct diversity as we move forward 

with programs that attempt to intervene on their behalf.  Just as our experiences change our 

outlook on life, the diversity, stereotypes, and discriminatory issues teenagers face today, may be 

different than those faced by teens decades, even years, ago.  Further, with the growing diversity 

in today‟s society, it is very important for the youth of today to be able to communicate across 

cultures.  Having teens reflect on their views of diversity will foster dialogue between them, and 

between teens and adults, as they manage an increasingly diverse landscape. 

Communication scholars are well-positioned to examine teens‟ social constructions of 

diversity.  After all, racism, discrimination, stereotyping, prejudice, are socially constructed 

concepts (Burnett, 2001; Orbe, 1994; Parker, 2002).  Parker (2002) argues it is crucial to 
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understand how people create and transform racism and discrimination systems in their everyday 

interactions.  If an individual has not been stigmatized, categorized, or discriminated against, 

they do not understand what that experience consists of (Warren, Orbe & Kimmel, 2004).  It is 

expected that individuals will respond to situations, including those of discrimination and racism, 

as they would believe their parents or peers would respond (Sankofa, Hurley, Allen & Boykin, 

2005).  This response is founded in the values that individuals learn, within their culture, from 

their parents and peers.  Thus, diversity is a socially-constructed phenomenon.  Diversity 

intervention programs provide the opportunity to understand how teens make sense of, and 

define diversity, therefore allows a better avenue for researchers to understand how teens socially 

construct diversity.  Communication scholars have the opportunity to evaluate the socially 

constructed relationship between ethnicity/culture and communication, and uncovering how 

diversity is constructed (Orbe, 1994). 

Standpoint theory, coupled with photovoice method, may be especially appropriate for 

understanding teens‟ definitions and constructions of diversity.  Standpoint theory posits that the 

life circumstances of an individual impacts that person‟s perception and construction of their 

social world (Littlejohn & Foss, 2005).  Similarly, photovoice method is a participant action 

research strategy where participants‟ reflect on strengths or concerns within their communities, 

engage in critical dialogue in hopes of gaining attention from policymakers (Wang & Burris, 

1997).    Standpoint epistemology encourages researchers to look at the multiple vantage points 

that are evident within marginalized groups (Allen, Armstrong, Riemenschneider & Reid, 2006; 

Littlejohn & Foss, 2005).  Teenagers are the experts in their social world, and are not always 

often given an opportunity to express their voices.  Standpoint theory gives us the theoretical 

perspective to understand the marginalized voice of teenagers, while photovoice provides us with 
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the tools to better capture and understand their marginalized voice.  After all, standpoint theory is 

one of the integral pieces to understanding and implementing photovoice methodology.   

Standpoint theory research has been conducted utilizing diverse methodologies from 

institutional ethnography (O‟Neill, 2002), written analysis (Kinefuchi & Orbe, 2008), interviews 

(Adams & Phillips, 2006; Droogsma, 2007), and have connected standpoint theory with multiple 

minority groups including sexual minorities (Chan & Ma, 2005), gender minorities (Dougherty, 

2001) and religious minorities (Howell, 2007).  Though it has not been used to understand how 

teens define diversity, it is well-suited for these purposes.  Standpoint theory enables researchers 

to analyze and give a voice to marginalized groups (Allen et al., 2006; Littlejohn & Foss, 2005).  

Therefore, this study expands on existing literature on standpoint theory, as well as photovoice 

methodologies, and diversity, within the context of teens participating in a multicultural camp.   

Thus, the purpose of this study is two-fold: to discover how teenagers, participating in a 

summer educational camp, defined and constructed diversity, and to determine what teenagers 

identify as the benefits and limitations of photovoice method..  Photovoice method allowed the 

participants to explain how they understood diversity through pictures, as well as further 

explaining the meanings behind their pictures in a discussion with the researcher.  Understanding 

diversity through the adolescent perspective will help schools and educational organizations to 

check and balance their beliefs of how teenagers construct diversity.  Understanding how teens 

construct diversity will empower interventionists as they develop programs that facilitate 

intercultural competence and multicultural awareness.  By understanding and accepting diversity, 

teenagers might become more proactive, and have the confidence to tackle and fight issues of 

racism, discrimination, and negative stereotyping.   
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Study Context and Method 

In order to address the research problems described above, this study is situated in a 

professionally-developed camp that emphasizes multicultural awareness amongst teens.  The 

Multicultural Alliance (MCA) is one organization that is devoted to diversity education through 

intergroup dialogue and intergroup participation.  The Multicultural Alliance, formerly National 

Conference for Community and Justice (NCCJ), was founded in 1927.  MCA works to eliminate 

bias, bigotry, and oppression in the Tarrant County, Texas, community (www.mcatexas.com).  

MCA provides various programs and education forums to promote understanding and respect of 

all races, religions and cultures, through advocacy, conflict resolution and education 

(www.mcatexas.com).  Camp CommUNITY, my data collection site, is one of MCA‟s various 

programs offered to help achieve diversity training for teens.  Camp CommUNITY (formerly 

Camp Anytown) is a five-day residential program for incoming juniors and seniors in Tarrant 

County high schools.   

 In Chapter 2, I first review the basic underpinnings of standpoint theory, as well as 

relevant existing literature.  I then review intercultural communication and relevant existing 

literature in reference to intercultural communication and diversity.  I also overview the basic 

processes of photovoice, and offer a summary of existing literature, along with the research 

pertinent to the present study.  Lastly, I introduce the two research questions for the present 

study.  In Chapter 3, I  explain the structure of Camp CommUNITY at the Multicultural 

Alliance.  I will then explain the photovoice method as applied to the present study.  Next, I 

provide information on the participants of this study, as well as the data analysis process.  In 

Chapter 4, the themes and categories that emerged in analyzing the data to answer both research 

questions are highlighted.  In Chapter 5, I discuss the value of the categories, themes, and 
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participant definitions of diversity, as related to the model of the dialectical dimensions of 

diversity.  I also provide theoretical, practical and methodological implications related standpoint 

theory, Camp CommUNITY, and  photovoice method.  I conclude by offering additional 

limitations and directions for future research.   
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CHAPTER 2 

REVIEW OF LITERATURE 

Chapter 2 includes a review of relevant literature, including standpoint theory, and 

diversity/intercultural communication.  Then, a brief overview of photovoice method and 

literature is introduced.  Lastly, the research questions for the present study are provided. 

Standpoint Theory 

The popular lesson in elementary schools regarding whether a stick in a pond is actually 

bent, demonstrates standpoint theory (Harding, 1997).  Depending on which side of the pond you 

are standing on when you look at the stick determines whether the stick is bent or not.  Similarly, 

as standpoint theory posits, depending on the side of the world you stand, based on gender, class, 

and race, determines how you see the world.  Similarly, teenagers‟ lives and their place in 

society, influences how they see diversity.  The teenagers‟ view may be different from what 

teachers, not in the same age group, nor in the same educational status, define as diversity.   

Edmonds-Cady (2009) defined standpoint as “a critical perspective that marginalized or 

oppressed individuals may have about the ways in which unequal power relations operate within 

society” (p.  15).  “A standpoint does not come „naturally‟ or spontaneously to anyone.  Rather, it 

must be achieved through „struggle,‟ wherein lies its „liberatory‟ potential‟” (Hirschmann, 1997, 

p.  75).  There are three key qualities that an individual must have in order to have a critical 

standpoint – social mediation, interaction with others, and a struggle (Hallstein, 2000).  In other 

words, an individual experiences the roles and power relations evident within the society in their 

daily lives.  As they interact and dialogue with individuals, they increase their knowledge base.  

Their knowledge is socially constructed (Hallstein, 1999).  During one‟s life, if an individual 

becomes a product to the power relations within social positions, they may be caught in a 
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struggle where they have to actively mediate and explain their positions (Hallstein, 2000).  For 

example, teenagers hold a powerful standpoint because of their social positions in school and the 

community, and their struggles as a marginalized group.  Harding and Wood (2003) posit that 

“the social groups within which we are located, powerfully shape what we experience and know 

as well as how we understand and communicate with ourselves, others, and the world” (Wood, 

1997, p.  250).  Seeing the world from the perspective of a marginalized group is best as it 

provides an objective view  (Harding, 1998; Harding & Wood, 2003).  

There are three key functions of standpoint theory (Harding, 1998).  First, standpoint 

theory posits that the life circumstances of an individual impacts a person‟s perception of his/her 

social world (Littlejohn & Foss, 2005).  Our knowledge and our standpoints become created in 

our experiences within the hierarchical social contexts and power relations we are in (Hallstein, 

1999).  Second, it is this social position that gives us our “outsiders within” perspective.  Those 

in the lower end of the hierarchy, or potentially marginalized groups, have the benefit of seeing 

the world from both standpoints – from those in power and those not in power (Littlejohn & 

Foss, 2005).  Standpoint epistemology encourages researchers to look at the multiple vantage 

points that are evident within marginalized groups (Allen et al., 2006; Harding, 1998; Littlejohn 

& Foss, 2005).  Third, local knowledge is part of the vantage point that should be considered.  As 

Harding (1998) points out, focusing on the local information and context is a valuable tool in 

advancing knowledge (p. 64).  It is through hearing privileged perspective of the marginalized 

groups, because of their social positions, that provides the local knowledge that can be utilized to 

better understand their experiences, resulting in an objective viewpoint.  

  Harding and Wood believe that women and other oppressed minorities that are in 

different locations among the social hierarchy (the social locations) are able to view the world 
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from a different position than the advantaged (Philipsen, p.  462).   Many feminist standpoint 

researchers are now focusing their efforts on standpoints of women, as opposed to just feminist 

thought (Hallstein, 2000).  Additionally, because there is limited standpoint research to help 

guide appropriate methods (Dougherty & Krone, 2000; Hallstein, 2000), there can be a 

connectivity between the feminist standpoint research and standpoint research.  In the following 

paragraphs, I further explore research on feminist standpoint, as well as explain the applicability 

to standpoint research and the present study.   

A large body of standpoint theory research is connected with feminist standpoint 

(Dougherty, 2001; Droogsma, 2007; Elmore, 2009; Richardson & Taylor, 2009) or black 

feminist standpoint (Bell, Orbe, Drummond & Camara, 2000; Patton, 2006; Reynolds, 2002).  

Feminist standpoint theories posit that women are the marginalized group and men, the dominant 

group (Dougherty, 2001), therefore providing importance to the female standpoint in a situation.  

Black feminist standpoint is the “specialized knowledge produced by black women that clarifies 

a particular standpoint of and about black women” (Reynolds, 2002, p.  596).  Within the 

standpoints, it is the social position and one‟s experiences, that provide the achieved standpoint 

regardless of whether it is gender based or race based.   

Researchers in psychology (Chan & Ma, 2005), sociology (Edmonds-Cady, 2009) and 

communication (Dougherty, 2001; Droogsma, 2007; Elmore 2009; Richardson & Taylor, 2009) 

have utilized feminist standpoint theory within their studies.  Chan and Ma (2005) utilized 

standpoint theory and feminism to offer a retrospective account of a client-driven interpretation 

of a family therapy session, therefore contributing to family therapy research.  Dougherty (2001), 

through interviews, utilized feminist standpoint theory to look at the social construction of sexual 

harassment between males and females; she discovered males found sexual harassment 
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functional, and females found sexual harassment dysfunctional.  Droogsma (2007) interviewed 

Muslim American women to gain a feminist standpoint of wearing a hijab.  Edmonds-Cady 

(2009) utilized feminist standpoint to look at the race, class, and gender-based standpoints 

present in the Welfare Rights movement, therefore contributing to lessons for existing social 

movements and research.  Elmore (2009) utilized feminist standpoint theory, and analyzed 

interview discourse, to determine the reasons for female journalists who quit newspapers.  All of 

these researchers contributed to their fields by voicing the perspective of the marginalized and 

non-dominant group, just as standpoint theory can do for teenage research participants.   

 Communication scholars have employed standpoint theory with an intercultural context.  

Kinefuchi and Orbe (2008) utilized standpoint theory to analyze students‟ written reactions to 

Crash, and how these reactions were influenced by their racial location.  Kinefuchi and Orbe 

(2008) found, consistent with standpoint theory that European American students appeared 

detached and unable or unwilling to fathom the type of racism that people of color may endure, 

based on their similar race-based group experiences.  Additionally, some European American 

students critically self-reflected and realized their roles and strengths, or weaknesses, in the racist 

society portrayed by the movie (Kinefuchi & Orbe, 2008).  Kinefuchi and Orbe‟s study revealed 

the potential for standpoint theory to be useful for studying the viewpoints of teenagers because 

of their achieved racial standpoints as a result of occupying multiple social locations (school and 

community) , and engaging in dialogue within various shifting power relations.   

As mentioned, a standpoint is achieved as a result of mediation, dialogue and struggle 

(Hallstein, 2000).  As Hallstein (2000) points out, “…all marginalized people have important 

perspectives because their experiences are structured by their marginalized positions…[and] they 

are also potentially more likely to achieve a standpoint as a result” (p.  11).  Therefore, teenagers, 
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as marginalized groups, can have achieved a standpoint because of their experiences, thus having 

important perspectives to be heard, including how they construct diversity.   

Allen (2000) explained that a standpoint approach for research into women‟s perspectives 

provides an avenue for them “to speak from and about their everyday experiences in order to 

discover aspects of the social order that have not been brought to light” (p.  179).  Similarly, 

photovoice method will provide a way for teenagers to express their voice.   Teenagers have a 

key standpoint to be studied for several reasons.  First, they occupy an “outsiders within” 

perspective based on their presence within the dominant culture, and as outsiders because their 

voices are not always heard.  Additionally, teenagers live in a society that places value on 

material worth, experience, and contribution to the capitalistic world, which they are unable to 

provide because of their age and social locations.  Second, because of their sometimes muted 

voices, teenagers employ a marginalized position.  Third, standpoint studies help gather 

knowledge that can instigate social change (Dougherty, 2001; Droogsma, 2007).  Therefore, by 

offering the standpoint of the teenagers, the results can help instigate change within diversity 

curriculums utilized by organizations or groups that target teenagers, such as Camp 

CommUNITY.  Teenagers represent the future.  In order to properly educate them on diversity 

issues, it is crucial for educators and curriculum instructors, especially at MCA, to hear their 

voices and understand their uniquely achieved standpoints that educates their construction of 

diversity.   

As mentioned, standpoint theory provides an “outsiders within” perspective in multiple 

contexts, from feminist (Edmonds-Cady, 2009), to collegiate students (Kinefuchi & Orbe, 2008), 

to homosexuality (Baptist & Allen, 2008), Native Americans (Adams & Phillips, 2006), and 

Muslims (Droogsma, 2007).  An “outsiders within” perspective can also be evident with a 
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minority group living within a dominant culture.  Photovoice method is one way to provide this 

platform for the teenagers,.  The next section outlines literature on diversity and intercultural 

communication, followed by literature on photovoice methodology. 

Diversity/Intercultural Communication 

Intercultural communication has been defined as communication between individuals of 

different cultures (Gudykunst, 2002).  Culture refers not only to nationality, but also to 

ephemeral social formations (Spencer-Oatey & Kotthoff, 2007).  Culture includes various social 

groups such as ethnicity, nation, profession, age group, and sexual orientation (Žegarac, 2007).  

Scholars have recently focused much attention on understanding the various dimensions of, 

antecedents, and outcomes of intercultural communication.  The follow paragraphs will review 

literature on diversity and intercultural communication. 

According to research, providing teens instruction in intercultural communication is a 

worthwhile endeavor.  For example, Dong, Day and Collaco (2008) surveyed 419 young adults 

and found that the higher the intercultural communication sensitivity – our affective ability to 

manage and regulate emotions with intercultural communication interactions (Chen & Starosta, 

2000), and multiculturalism – the positive viewpoint of considering all cultures (Arends-Toth & 

Van de Vijver, 2002), the less an individual holds an ethnocentric – when a group or individual 

believe he/she/they consider themselves better than any other cultural group (Sumner, 1906)- 

view.  As teens are educated about diversity and intercultural communication, they are more 

likely to be more welcoming of other cultural viewpoints, therefore decreasing the likelihood of 

them engaging in negative stereotypical, prejudicial, or discriminatory acts.   

Research on intercultural communication interactions also shows an influence in 

competency and stereotyping of individuals.  Within an inter/intra-group setting, Blanchard, 
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Weigel, and Cook (1975) found that the levels of interpersonal attraction between black and 

white servicemen increased when white servicemen perceived black servicemen as being more 

competent.  Additionally, group success increased the respect and liking of the black servicemen.  

Hughes and Baldwin (2002) surveyed black and white university students regarding a 

communication interaction with a member of another culture and found that communication 

behaviors did influence and have a relationship with the stereotypic impressions of Blacks and 

Whites.  Additionally, individuals who experienced intercultural communication interactions, 

were more willing to learn about the cultural background with whom they were interacting, 

therefore aiding to decrease the ethnocentrism that may be present.  In surveying 700 students in 

Greece to determine why they chose to participate in an intervention program, Sakka (2009) 

found that both dominant and nondominant students wanted to relate with students of the other 

group, and positively viewed the coexistence of both groups in their classrooms, students valued 

the cultural background influences on their school life.  Dominant group students, however, were 

not interested in learning about the migrant group‟s cultural experiences, only their cultural 

background, and wanted to participate in the intervention program to build relationships.   

Previous research indicates that when diverse groups become familiar with one another, 

they see themselves as having more in common.  Previous research in integration  

found lower drop-out rates (Guryan, 2004) for blacks, and positive views of other groups in an 

interracial collegiate roommate setting (Duncan, Boisjoly, Levy, Kremer & Eccles, 2006).  

Regarding prejudice research, a positive correlation was found between prejudice and out-groups 

such that individual prejudice against one out group is related to prejudice for other out-groups 

(Neto, 2006; Allport, 1954).  Increasing intercultural group interaction, and educating teens on 
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intercultural communication and diversity can lead to a decrease in an ethnocentric view, 

therefore decreasing prejudicial thoughts.   

Despite the volume of research in diversity and intercultural communication, such studies 

are not without flaws.  In these studies, the researchers‟ voice is privileged and the subjects do 

not get to represent what diversity is to them.  Within the field of intercultural communication, 

literature does not frequently include assessments of diversity and diversity education, but looks 

more specifically at various communicative aspects within cultures such as romantic or 

friendship relationships, dominant and out-group work relationships, or as cultures themselves.  

Most of these studies have utilized quantitative measures (Ford, 2010; Parker 2002; Rudman, 

Ashmore & Gary, 2001), therefore participants are not able to visually express or expand on their 

ideas of diversity.  Standpoint theory allows the participants to utilize their voice to identify what 

diversity means to them, through the visual representation of photographs, as well as assists the 

researcher from start to finish, especially in the data analysis process, therefore their voice is not 

lost. 

After all, racism, discrimination, stereotyping, and prejudice, are socially constructed 

concepts (Burnett, 2001; Orbe, 1994; Parker, 2002).  Burnett (2001) explains that racism isn‟t 

just to be fixed in an individual deemed as a racist, but is also attributed to the culture and 

institution surroundings that perpetuate the racism.  Racism is not individually based, but 

brought upon by the systems – medical, educational, or even public service - and institutions that 

steer our society (Zelinka, 1996).  Parker (2002) argues, it is crucial to understand how people 

create and transform racism and discrimination systems in their everyday interactions.  If an 

individual has not been stigmatized, categorized, or discriminated against, they do not 

understand what comprises that experience (Warren, Orbe & Kimmel, 2004).  It is expected that 
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individuals will respond to situations, including those of discrimination and racism, as they 

would believe their parents or peers would respond (Sankofa, Hurley, Allen & Boykin, 2005).  

This reactionsis founded in the values that individuals learn, within their culture, from their 

families and peers.  Thus, our understanding of diversity is a socially-constructed phenomenon.  

It is quite possible that through a diversity intervention program, teens will be better educated on 

what their beliefs of diversity are, and how they check and balance with others views of 

diversity.  But it is also important to consider how teens construct “diversity.” Intervention 

programs that provide the definition of diversity to their audiences may be missing the mark if 

teens conceptualize such constructs in vastly different ways.   

Seeing as concepts connected to diversity, such as prejudice and discrimination, are 

socially constructed (Sleeter, 1992), it is pertinent for us to understand how teens construct 

diversity in order for us to properly educate them on how to become more interculturally 

competent.  As we reflect upon the socially constructed nature of racism/diversity issues, we can 

raise questions about whether the dominant use of quantitative methods can adequately address 

how teens construct diversity.  Richardson and Taylor (2009) argue cultural research can be 

initiated in the wrong direction if it does not include the voices of those that it affects.  It is 

important for scholars to understand students‟ standpoints on cultural diversity.  Such methods 

will privilege the participant‟s voice, and not just the researcher‟s.  Teens‟ understandings about 

diversity can enable interventionists to understand where teens are coming from on diversity 

issues, while empowering teens to better function in a culturally diverse classroom, intervention 

program, or even in the professional world (Adams, 1995; Arredondo, 1996; Gonzalez & 

Darling-Hammond, 1997; Sakka, 2004; Sakka, 2009).   
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Camp CommUNITY provides the avenue for teenagers to consciously put into 

consideration their everyday experiences.  The social context of Camp CommUNITY assists in 

teaching teenagers about diversity, contributing to what is their prior socially constructed idea of 

diversity.  Teenagers have the opportunity to see diversity at Camp CommUNITY as both a 

powerful and not-powerful group, therefore providing an “outsiders within” perspective.  They 

are a group in power because their actions influence the fluidity of camp.  They are a group 

without power power because of their status in the hierarchical structure of camp (delegates, 

counselors, advisors, and directors).  The Multicultural Alliance defines diversity in their 2010 

Camp CommUNITY staff manual as “difference and variety; acceptance and respect of one 

another; understanding that each individual is unique and recognizing our individual differences 

as well as our group memberships” (p.  24).  By listening to the vantage points teenagers have on 

diversity, it is valuable to researchers and diversity program coordinators to consider whether 

teenagers attending Camp CommUNITY construct diversity in a similar manner.  As curriculum 

developers, it is important to understand where the standpoint is in order for to help us 

understand how to move forward with further educating our teenagers.  One tool that may be 

particularly useful for deriving standpoints is photovoice methodology. 

Photovoice Method (PVM) 

What is photovoice?.  Photovoice “is an intervention strategy that facilitates participant 

empowerment by creating a space for participation and control over the research process and 

builds the capacity of participants to mobilize to problem solve” (Streng, Rhodes, Ayala, Eng, 

Arceo, & Phipps, 2004, p.  414).  Photovoice method is a participatory action research 

methodology utilized to empower marginalized participants for change.  I argue that photovoice 

can be used to give voice to non-traditional, marginalized groups.  Although teens are not 
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traditionally thought of as marginalized groups, teenagers do not have a wide platform for 

voicing their beliefs (Iglesias & Cormier, 2002).  Photovoice is useful for research with 

adolescents because it puts choice in participants‟ hands and privileges their perspectives rather 

than those of the researcher.  Instead of assumptions in how they view diversity, or how a 

diversity program may shape their views and behaviors, PVM allows researchers to hear directly 

from adolescents.  While the photovoice process is addressed in greater detail in the Method 

section of this study, it is important to introduce its basic characteristics as it is used as the basis 

for one of this study‟s research questions. 

Photovoice method (PVM) is a newer participant action research strategy, most 

commonly applied to health promotion.  Participant action research involves community 

participants in all aspects of research, fostering a mutual learning environment for researchers 

and participants to learn from one another, and providing an avenue of reflection for the research 

participants (Israel, Cummings, Dignan, et al., 1995, p.  189).   Photovoice method aims to 

enable individuals to record and reflect the strengths and concerns of their communities, provides 

an avenue for critical discussion and dialogue about the knowledge of important issues in the 

community, and often hopes to gain attention of policymakers (Wang & Burris, 1997).  

Photovoice methods are traditionally based on three theories: critical consciousness, feminist, 

and documentary photography.  First, critical consciousness theory, originally developed by 

Paulo Freire (1970), encourages individual change in the quality of life in communities.  

Photovoice is rooted in Freire‟s (1970) conviction that visual image is a powerful way to help 

individuals thinking critically about the aspects that influence their daily lives (as cited in Wang 

& Pies, 2008).   
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Photovoice allows community individuals to actively photograph occurrences in their 

lives, and then engage in discussion over the photographs, in an effort to encourage critical 

conversations to implementing change within the community.  The visual collection allows a 

powerful way to document the issues and assets faced by individuals within a specific 

communication, by the individuals that experience it day to day (Minkler & Hancock, 2008, p.  

163).  Dialogue begins to develop around the issues, leading to a group collectively analyzing the 

photographs, therefore leading those individuals taking action to create social change (Minkler & 

Hancock, 2008, p.  163).  “Photovoice builds on a commitment to social and intellectual change 

through community members‟ critical production and analysis of visual image” (Wang & Pies, 

2008, p.  185).  In other words, social and intellectual change is driven by the critical discourse 

the participants‟ have with community members and policymakers.  

Second, feminist theory contributes to photovoice by adding motivation for policy 

changes.  Feminist theorists argue that individuals should implement policies with women, as 

opposed to accepting policies against women (Wang, 1999).  Feminist ideologies empower 

individuals to value the knowledge of women grounded in their own experiences.  It is this 

passion and sense of empowerment that fuels political influence.   It is this partnership that fuels 

empowerment to act in photovoice method.   

Lastly, documentary photography, developed by Ewald (1985, 1996), Hubbard (1991, 

1994) and Spence (1995), was initially used to demonstrate how individuals can use photographs 

as personal voice (Wang & Pies, 2008).  Documentary photography supports the age-old adage, 

“a picture is worth a thousand words” because it provides a way for individuals to communicate 

through the language of pictures (www.photovoice.com) beyond just a personal voice, but to 

policy makers and influential individuals (Wang & Pies, 2008).   
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Previous studies in photovoice methodology.  As mentioned earlier, PVM is an 

increasingly used participant action research method.  Existing research in PVM has occurred in 

the fields of public health (Wang, Morrel-Samuels, Hutchinson, Bell & Pestronk (2004) and 

social work (Dumbrill, 2009).  Additionally, Wang, Cash and Powers (2000) implemented 

photovoice with homeless men and women to capture their daily life conditions, strengths and 

struggles.  Some of the health related studies utilized photovoice to learn about their research 

participants‟ experiences with a chronic illness (Thompson, Hunter, Murray, Ninci, Rolfs, & 

Pallikkathavil, 2008), with intellectually disabled students regarding their experience of 

attending a local Ireland university (O‟Brien, Shevlin, Fitzgerald, Curtis & Mairin, 2009), with 

intellectually disabled Latino adults exploring their health perceptions in relation to their 

environment, both social and physical (Jurkowski, Rivera & Hammel, 2009), or looking at the 

chronic pain experience of older adults (Baker & Wang, 2006).   

There are two especially important PVM studies, in relation to this study.  First, Wilson, 

Dasho, Martin, Wallerstein, Wang and Minkler (2007) utilized photovoice through their Youth 

Empowerment Strategies (YES!)  project in an effort to engage 122 youth, age 9-12 years, in 

being social activists by photographing and discussing assets and concerns about their schools 

and neighborhoods.  YES! was an after school program that “engaged youth as critical thinkers 

and problem solvers” (Wilson et al., 2007, p.  243).  The YES! program involved multiple 

meetings, and lead to the students conducting a social action project to solve the problems they 

addressed through photovoice.   

Second, researchers Streng, Rhodes, Ayala, Eng, Arceo, and Phipps (2004) utilized 

photovoice with eight Latino male and female high school students, average age of 17.5 years, to 

explain their immigration experiences to North Carolina.  These students were recruited from a 
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high school club, Acción, Inspiración, and Motivacaión  (AIM)  (p.  406) club, that strives to 

provide “social and academic support to Latino students” (p.  406).   Streng et al.  (2004) found 

that the Latino students felt their Latino identity devalued by non-Latinos regarding their Latino 

identity, experienced school and institutional racism, felt motivated by seeing successful Latino 

peers and adults, and felt rejected by fellow Latinos within their school and communities.  This 

study is an excellent example of the collaboration between the community group and younger 

students, as well as the success and insight that teenagers can provide.   

As related to the present study, photovoice method empowers and enables individuals to 

capture and discuss visual images in an effort to catalyze personal change, as well as community 

change (Wang & Pies, 2008).  As participants engage in discussion, they critically reflect on 

their selections that could power a personal change, impact the community quality of life that the 

images are shared with, as well as impact policy issues (Wallerstein, Sanchez, & Velarde, 2005).  

Photovoice is a powerful assessment tool for research participants (Wang & Pies, 2008).  The 

participatory nature of photovoice process, as Gaventa (1993) points out, immediately 

legitimizes the data gathered.  The “decision-making” individuals hear the problem, e.g.  

diversity, addressed by the voices of the individuals themselves.  The research participants are 

the experts.  This contribution empowers teenagers, so that their opinions, thoughts, knowledge, 

and expertise do actually matter because by sharing their voices, they are making a difference.  

Researchers and research participants are sharing a voice not often heard.   

PVM allows for researchers and adults to gain insight into the world of the youth (Wang, 

2006).  Utilizing other assessment tools may decrease the feeling of importance of the research 

participants by de-personalizing them and their experiences (Wang & Pies, 2008).  Photovoice 

helps to decrease the differences that may be present between what the researchers, or 
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community, consider important, and what is actually important to the research participant (Wang 

& Pies, 2008).  As a methodology, photovoice has proven effective in communicating through 

cultural and language barriers, and has potential to bring about social change (Wang & Burris, 

1994; Wang, Burris, & Xiang, 1996; Wang, Feng & Feng, 1996).  For the reasons stated above, 

photovoice method is an ideal way to determine how teenagers view diversity.   

At a time with growing diversity in all contexts of our lives, it is crucial for individuals, 

especially researchers and educators, to truly understand how teenagers construct their views of 

diversity.  The teenagers are the voices of tomorrow.  They will be interacting, functioning, and 

forced to survive in a world that is filled with more culturally diverse individuals than their 

parents, their educators, and their current employers face today.  The starting point for 

developing any intervention program is to determine what are the needs and the problems that 

must be addressed.  It is a waste of time to develop a program that is not properly addressing the 

needs that teenagers face today, regarding diversity education.  Photovoice provides a 

nontraditional way for teenagers to voice their opinions.   

Rationale 

Although previous researchers made valuable contributions to standpoint theory and 

intercultural communication, limitations are still found.  Researchers have not utilized teenagers 

to help define diversity.  Additionally, through quantitative measures, the voice of the research 

participant is lost within statistics and the analysis.  It is possible that scales limit the full 

information that the research participants may want to share, something that can be shared 

through interviews or focus groups.   

Second, research participants are unable to express themselves visually in traditional 

qualitative studies.  For more complex concepts, it may be difficult for research participants to 
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articulate or even write what they are trying to explain (Tracy, Lutgen-Sandvik & Alberts, 2006, 

p.  153).  Photovoice enables research participants to utilize a visual tool to further explain their 

thoughts, and utilizes the photographs they take, as a way to stimulate discussion and help them 

find the words to effectively communicate their thoughts.  With the photovoice process, the 

discussion and interviews are guided by the photographs that have been taken.  Therefore, the 

interview begins using the research participants‟ voices, not just the researchers.   

Additionally, utilizing standpoint theory ensures that we are hearing the voices of the 

marginalized groups.  These groups are able to provide feedback based on their experiences as 

outsiders within the larger American dominant culture.  Research that begins from the lives of 

groups that lack power provides a truer world view than the view of the advantaged perspective 

of a researcher (Philipsen, 2003).   

Lastly, I contend it is important to understand how teens construct diversity.  Intervention 

programs cannot effectively take the teens‟ views to a certain direction, without understanding 

their own starting points.  Diversity program organizers that are targeting teenagers should 

develop programs based on the standpoints of teens, instead of assuming that the adults that are 

creating the programs, understand how teens view diversity (Collins, 1990; Wood, 2005).   

Indeed, we know little about how teenagers may respond to photovoice within the context 

of understanding diversity.  Therefore, this study seeks to answer the following research 

questions:   

RQ1: How do teenagers participating in a multicultural camp define “diversity” 

through the utilization of their own photographs? 

RQ2: What do teenagers suggest are the benefits or limitations of using 

photovoice in their attempts to define diversity? 
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In Chapter 2, I provided a summary of literature in standpoint theory, diversity and 

intercultural communication, and photovoice method.  I also presented the argument for utilizing 

photovoice for the present study, provided rationale for the study, and presented the two research 

questions that guided the present study.  In Chapter 3, I provide the structure of Camp 

CommUNITY, the context for the present study, expand on the photovoice method process, and 

provide the participant and data collection process utilized.   
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CHAPTER 3 

METHODS 

In our ever changing, and diversifying society, it is important to understand what 

diversity is.  Teenagers are our leaders of tomorrow, therefore understanding their views of 

diversity will enable researchers and educators to better prepare them for intercultural 

communication interactions.  In the present study, I aimed to learn how teenagers viewed 

diversity through the lens of standpoint theory, and the use of photovoice methodology.  Both 

permit researchers to gain a look at diversity through the eyes and voices of teenagers, and allow 

them to visually and dialogically express their views.  In the present study, I looked at how 

teenagers attending a multicultural education camp, Camp CommUNITY, defined diversity 

through the utilization of their own photographs, while identifying the benefits and limitations of 

using this methodology.  In Chapter 3, I first explain the structure and activities at Camp 

CommUNITY.  Then, I discuss the participants of this study and the procedure for data 

collection through photovoice.  Finally, the process of data analysis is explained.   

Data Collection Site: Camp CommUNITY 

Camp CommUNITY is one of the Multicultural Alliance‟s (MCA‟s) various programs 

offered to help achieve diversity training for teens.  Camp CommUNITY is a five-day residential 

program for incoming juniors and seniors in Tarrant County high schools.  Since 1981, hundreds 

of high school students have participated in this diversity program.  “Camp CommUNITY is 

designed to educate Delegates to be responsible leaders and social change advocates in their 

diverse communities” (www.mcatexas.com).  Camp CommUNITY encourages cultural 

awareness by motivating delegates to learn more about their own cultures, as well as the heritage 

of others, and the positive outcomes of diversity.  The staff leadership includes camp directors, 
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camp advisors (adults), and camp counselors, who are commonly Camp CommUNITY alumni 

that have completed at least one year of college.  Related to the present study, Camp 

CommUNITY serves as a resource that exposes high school students to diverse cultures, diverse 

groups of individuals, and diverse intercultural experiences, in order to better prepare themselves 

for real-life intercultural interactions regarding diversity.   

Approximately 50 – 75 delegates attend Camp CommUNITY each year.  Each day 

consists of meals, flag raising and flag lowering, a “Power Bar” in the morning after breakfast, 

family groups, mail call, meal time, assembly, break time, an evening program, and circle sing.  

The Power Bar is designed to get the delegates energized for the day through various camp songs 

and dances, choreographed by the delegates themselves.  The “Power Bar” and break time are 

included at Camp CommUNITY to provide an opportunity to build camaraderie between the 

camp delegates.  Flag raising and flag lowering give the delegates a chance to learn more about 

their civic responsibility and patriotism.  At each flag raising (before breakfast) or flag lowering 

(before dinner), selected cabin groups are requested to prepare a patriotic presentation, to provide 

the camp delegates and staff a reflective, patriotic moment.  The afternoon assembly is for mail 

call, and a chance for camp directors to informally meet with delegates regarding their days and 

activities.  Circle sing provides a reflective environment at the close of each day, for delegates to 

think about, through various uplifting songs, about the events during the day.   

Family groups.  The family groups and evening programs are two main components to  

educating the delegates about various aspects of diversity, and increasing their personal 

awareness.  First, I explain family groups, and then briefly discuss the topics addressed in 

evening programs.  The family groups consist of six to ten delegates and two to three staff 

members (one to two advisors, and one to two counselors).  The exact numbers are determined 
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by the Education Director of MCA and the Camp Directors.  Each day, family groups address 

different topics.  Each family group begins with a reflection of how the delegates are doing so 

far, and how they liked/disliked the camp activities from the morning, or day prior.  After 

“checking in” with thoughts, the family group begins to discuss their topic of the day.  Each 

family group ends with a bead distribution.  On Day 1, delegates discuss themselves, in an effort 

to get to know each other and themselves, and receive a leather strap and a yellow bead, 

signifying the light within them.  On Day 2, family groups discuss friendships, and receive the 

blue bead, signifying loyalty.  On Day 3, family groups discuss family, and receive the red bead, 

signifying blood relationships.  On Day 4, delegates discuss the separation activity (discussed in 

a follow paragraph), and receive the green bead, signifying growing and changing as a 

community.  Finally, on Day 5, delegates discuss where to go from here, and receive the purple 

bead, signifying the passion for change.  Next, I discuss the afternoon and evening program 

activities. 

Afternoon and evening programs.  Afternoon and evening programs are designed to go 

one layer deeper or “beneath the skin to the heart.” Day 1 afternoon activities help students  get 

to know each other, ease nervousness, and gain a better understanding of what we mean by 

diversity through a “What is Diversity” activity.  Day 1 evening program is designed to expose 

the individuals to what diversity is and how diverse the group is.  In the afternoon program on 

Day 2, delegates are asked to begin thinking about how to showcase their individuality and to 

learn more about their own cultures, build leadership presentational skills, and learn about other 

cultures through skits and presentations developed by the groups.  Each delegate self-selects a 

culture group that they would like to present in an effort to further educate other delegates about 

their culture.  The culture group presents during Day 3‟s evening program – “culture night.” Day 
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2 evening activities are designed to make the delegates think about stereotypes, prejudice and 

discrimination through activities such as stereotype collectivity.  Day 3‟s afternoon program 

focuses on aspects of oppression through interactive activities that showcase our privileges, the 

power of words, and how we are all impacted by oppression.  Day 4‟s afternoon program is 

complete with various role plays giving delegates an opportunity to gain skills and ideas for how 

to interrupt discrimination and oppression in their everyday lives.  Day 4‟s evening program is 

designed as a fun relationship-building set of activities.  Activities in the past have included a 

talent show, put together by acts from the delegates, or a dance and bonfire.  Now that we have 

covered the family group and evening program topics, I will discuss a crucial component of 

Camp CommUNITY - the separation activity.   

Separation activity.   The separation activity, which takes place on the morning of Day 

4, is “the straw that breaks the camel‟s back,” and truly tests the delegates on their ability to take 

a stand for what they believe is incorrect.  The separation activity demonstrates the impact 

oppression can have on us, and how hard it is to break out of the system of oppression.  The 

implementation of the separation activity is decided on by the camp directors, and dependent on 

the growth of the camp delegates.  On the morning of Day 4, camp delegates arrive at the flag 

pole for flag raising, as days before.  However, at the conclusion of flag raising, all delegates and 

staff are separated in groups, based on their culture night cultural groups.  Each culture group is 

given a colored piece of paper to cover their name tags, and instructed to not communicate in any 

way with other culture group members.  They are reminded that they signed an agreement upon 

coming to camp that they would participate in all camp activities.  If they choose to not 

participate in this camp activity, disciplinary action will be taken.  Each culture group is 

dismissed from flag raising for breakfast, and served breakfast, based on social class.  For 
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example, the Americans are the first to be dismissed and receive breakfast, where as the African 

Americans, are the last group.  Additionally, based on social class, some culture groups must 

clean-up after the other groups.  The separation activity brings the experience of racism, 

oppression, discrimination and segregation to life for all camp delegates.  Some are the 

oppressed, others the oppressors because they are forced to comply.  The delegates and staff 

participate in this exercise until a delegate, or more, decide that no disciplinary action is worth 

this segregation, and choose to take matters into their own hands.  At this point, the separation is 

broken, and discussion begins regarding their decisions to participate, and their decision to 

respond.   

 The next sections provide details regarding data collection process at Camp 

CommUNITY, the participants of photovoice.  The section concludes with the data analysis 

procedures employed to answer the research questions.  

Procedure 

Photovoice method process.  In order to carry out a research study using photovoice 

method (PVM), researchers must utilize eight steps (Wang, 1999).  For the present study, all 

eight steps were implemented, with a slight modification of order.  First, I identified and 

recruited an audience of policymakers or community leaders who have the decision making 

power to improve life situations of the research participants, in this case the Multicultural 

Alliance staff.  Next, I recruited delegates that attended Camp CommUNITY that were willing to 

participate in the photovoice project.  Consistent with steps three and four, an initial meeting was 

set up with the participants to discuss the potential benefits and risks of participating in the study, 

and to obtain a signed Institutional Review Board Consent and Assent form.  The goal of the 

project was introduced to all delegates at Camp CommUNITY.  After obtaining the approval to 
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continue, I discussed the visual images captured, providing an opportunity for the participants to 

reflect on the data and further explain their intentions behind selecting certain images.  Lastly, I 

coded and analyzed the images and will be presenting the results to the Multicultural Alliance. 

Data collection with the multicultural alliance.  The study was approved by the 

University of North Texas Institutional Review Board and was conducted by means of 

photovoice method.  Following PVM, I collected data through interviews.   

As part of Camp CommUNITY activities, all delegates participated in the visual data 

collection.  A total of 19 delegates were asked to participate in the remaining steps of 

photovoice.  After multiple failed attempts to schedule meetings, a total of nine delegates were 

selected, with a final data set of 46 photographs.  Previous studies have had anywhere from 60 

participants, yielding 60-120 pictures for a final data set (Wang & Pies, 2004), to five to thirteen 

participants, yielding four pictures each (20 – 52 pictures total) (Baker & Wang, 2006), or ten 

students selecting three pictures per each of their four prompts (Streng et al., 2004).  Follow-up 

interviews were scheduled with the selected delegates to carry out the full photovoice study.  At 

the beginning of the follow-up interviews, the researcher further explained the photovoice 

process to each delegate and their parent/guardian, reviewed the UNT IRB approved consent and 

assent form, and requested the delegate‟s participation in the study and signature of the consent 

and child assent forms.   

On Day 1 of Camp CommUNITY, all delegates were introduced to the photovoice visual 

data collection method.  Delegates were asked to write down what they classified as diversity on 

a provided piece of paper, and then asked to sign their name on the paper.  Their definitions were 

revisited in the interview process of the research study (the delegates that agreed to be 

interviewed).  Next, the delegates were lead by Camp CommUNITY staff in a brainstorming 
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session about what diversity was to the delegates and what aspects, visually, could define 

diversity.  Delegates were asked to write down their suggestions on their piece of paper.  Next, 

they were asked to define diversity as part of a camp activity already at Camp CommUNITY.  

Therefore, this activity built on their existing activities.  These papers were collected and kept 

with me.  The delegates were instructed to take digital cameras, or the disposable cameras 

provided to them (if they opted to not use their digital cameras), and to take photographs 

throughout the week of scenes or events that made them think of “diversity.” The delegates were 

told, “The pictures can be of anything, from nature, to people, to words.  Diversity can mean 

something different to every individual.  There is no right or wrong answer.” I was the only 

person that saw these pictures (unless they opted to share them with someone on their own).  The 

delegates were able to begin taking pictures during evening program on Day 1 of camp.  All 

images and cameras were submitted to the researcher before lunch time on Day 5, prior to 

departing Camp CommUNITY.   

As mentioned, all delegates were distributed a disposable camera or given the 

opportunity to use their own digital cameras.  All delegates wrote their names on their respective 

disposable cameras to identify the photographer.  Each delegate was instructed to take at least 24 

pictures (the maximum exposure in disposable cameras).  For those with digital cameras, the 

same request was asked.  The researcher reviewed basic rules of photography (See Appendix A) 

(Wang & Pies, 2008) provided by a professional photographer in an effort to increase the 

likelihood of usable photographs.   

All delegates spent the remainder of the week with their cameras, taking pictures.  They 

were reminded by their staff members in Family Group each day to take pictures.  During break 

time of Day 4, and morning assembly on Day 5, all delegates were asked to turn in their cameras 
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to the researcher.  A checklist of all delegates was used to check off the delegates that submitted 

their pictures, and those that did not.  This checklist also had an indicator by the delegates‟ 

names on whether they agreed to be photographed at Camp CommUNITY and as part of the 

study, based on the photography release forms submitted to MCA.  All efforts were made to 

collect visual data from all participants, to allow for more options of delegates for stratified 

sample collection.   

Participants 

The participants of this study were recruited from the delegates (attendees) of Camp 

CommUNITY 2010.  Delegates were between the ages of 15-17, were entering their Junior or 

Senior year of high school in Tarrant County, and were ethnically diverse.  A stratified sample of 

delegates, based on ethnicities, was selected from the total attendees of camp.  This stratification 

assisted in decreasing researcher bias of the delegates selected as to not choose delegates that 

were more outspoken at the camp or that I had regular contact with, therefore neglecting some 

voices.  Additionally, the stratification prevented selection of those participants that may have 

provided the most favorable responses.   

Participant selection.  I wrote the names of each delegate (N = 37) that returned a camera 

on a piece of paper.  Based on self-reported data from all delegates from Camp CommUNITY, 

provided by MCA, I then placed each delegate into five broader categories: African American, 

Hispanic, Caucasian, Asian, and Mixed Race.  The African American category included 6 (16% 

of delegates that returned a camera) delegates that self-reported as AA, Black, or African.  

Hispanic category included 14 delegates (38% of delegates that returned a camera) that self-

reported as Hispanic, or Mexican-American.  Caucasian category included 7 delegates (19% of 

delegates that returned a camera) that self-reported as Caucasian or white.  Asian category 
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included 7 delegates (19% of delegates that returned a camera) that self-reported as 

Asian/Vietnam, Asian/Chinese, Asian American, Pakistani, Asian Indians or Asian.  The mixed 

race category included 3 (8% of delegates that returned a camera) delegates that self-reported as 

two different races:  white/Hispanic, American Indian/black, and white/Hispanic.  I randomly 

pulled out all delegates‟ names from a bag based on their ethnicity, in order to stratify selection 

based on ethnicity.  This process assured the sample would not over-represent one ethnic group 

over another.   

The goal was to have 10 participants.  I attempted to recruit the calculated equivalent 

percentage for each ethnicity out of 10 participants (1 African American, 4 Hispanics, 2 

Caucasians, 2 Asians, and 2 Mixed Race).  A total of 13 participants originally agreed to 

participate via phone or email, but only 9 followed through.  The final participant pool for this 

study includes 9 participants:  3 African American participants, 2 Hispanic participants, 1 

Caucasian participant, and 3 Asian participants, totaling 8 females and 1 male, between the ages 

of 15 and 17 (M = 16.55).  Three participants were entering Grade 11, and 6 participants were 

entering Grade 12.  Five to six pictures were chosen from each delegate, providing a total of 46 

pictures to be analyzed by the research participants. 

Interviews. Post camp interviews, lasting between 21 and 36 minutes, were arranged with 

the participants at their residences.  Upon arrival at the participant‟s residence, I reviewed the 

signed IRB consent and assent forms and confirmed with the participants and the parents that 

they were willing to participate in the study.  All interviews were digitally recorded.  I arrived 

with copies of the pictures provided by the participants (up to 24).  The participants selected five 

pictures they felt best described their views of diversity.  They were asked five general questions 

about each picture, not intended to guide them, regarding their selection.  These questions 
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include three questions from the SHOWeD model (Shaffer, 1983) -“What do you see here?,”  

“What is really happening here?,” “How does this relate to our lives?,” and two additional 

questions – “If you were using this picture to teach others about diversity, what would you say?,” 

and “Why does this photo represent diversity to you?” (See Appendix B for the Interview 

Protocol).  After responding to these questions, the participants were asked, “Are there any 

common themes or issues that arose from your photos (all five photos)?,”  “What 

reservations/concerns did you have prior to starting this project?,” “Why did you decide to 

participate in this study?,”   “Please tell me about your experience photographing for this project 

(probe: What did you like best/worst?),” “How did Camp CommUNITY help you define 

diversity? (probe: Reminding the delegates of their original definition of diversity from Day 1, 

how, if at all, did Camp CommUNITY help you define diversity),” “How, if at all, do you plan 

on utilizing and/or sharing your experience from Camp CommUNITY with peers or with 

others?,” and “Is there anything else that you would like to share about your experience from 

Camp CommUNITY?” (See Appendix B).  Additionally, participants were asked the following 

demographic questions: age, fall 2010 grade classification in school, sex, and race/ethnicity.  At 

the conclusion of the interview, all participants were given a copy of approved photographs 

(those with individuals that agreed to be photographed).  All delegates that participated in the 

study will be invited to attend and/or participate in a formal presentation of the research to the 

Multicultural Alliance.   

Data Analysis 

Research Question 1.  As mentioned, all photographs were discussed in follow-up 

interviews with the research participants.  As Wang and Burris (1997) explain, a key to 

photovoice methodology is involving the photographers in the photography analysis utilizing 
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three steps – select, contextualize, and codify.  First, the participants select, or pick the 

photographs they believe best represent the concept at hand (diversity) (Wang & Burris, 1997, p.  

380).  Next, the participants contextualize the picture by further explaining the story of the 

picture (Wang & Burris, 1997, p.  380).  Finally, the participants codify, or identify what they 

consider to be the themes that emerge from all pictures (Wang & Burris, 1997, p.  380).   

All recorded interviews were transcribed.  The transcripts were analyzed for prominent 

themes.  To analyze the interviews, all transcripts, stored in word files, were coded for content, 

with the assistance of NVivo software.  The coding process was similar to as described by 

Lindlof and Taylor (2002) and followed a grounded theory analysis approach as explained by 

Strauss and Corbin (1990). 

First, I read through all interview transcripts to increase familiarity with the data.  Next, I 

examined each interview transcript and the descriptions specific to the pictures, and categorized 

segments, or sentences of the discussions as they were most representative of the photograph, to 

allow for open coding (Strauss & Corbin, 1990).  According to Lindlof and Taylor (2002), 

categories are a set of “general phenomenon” that includes concepts, themes, and other similar 

terms or ideas.  At this point, I sat down with another researcher to code the responses of the first 

pictures of five participants.  After coding each participants‟ responses, we discussed the 

categories that were found.  As we continued coding, we generated a list of 11 categories.  Then, 

we independently coded 11 randomly selected statements in order to conduct an inter-coder 

reliability test.  Our test resulted in an inter-coder reliability of 82% (match of 9 of 11 codes).  

We then discussed why we applied different codes to two statements and came to agreement 

about what each code entailed.  This process helped refine the 11 initially-developed categories.  

We felt the resulting coding scheme was acceptable and then I moved on to axial coding.  Axial 
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coding, as described by Strauss and Corbin (1990), occurs when a researcher constantly 

compares, inductively and deductively, the first set of categories, to look for more common 

categories or themes, referred to as notional categories (Banks, Louie, & Einerson, 2000).  The 

axial coding process resulted in the creation of five dominant themes which describe how teens‟ 

define diversity.  Finally, with the most prominent themes identified, we proceeded to selective 

coding, which entails identifying “one or a few core categories and developing a central 

descriptive narrative of the phenomenon under study” (Banks et al., 2000), p.  304).  Further 

coding of pictures was not done in order to maintain the standpoint of the marginalized voice, 

our participants.  This coding process resulted in the development of a typology characterized by 

four dimensions which were a part of teens‟ definitions of diversity.  The categories, themes, and 

dimensions are identified and explained in Chapter 4. 

Research Question 2.  To answer Research Question 2, What do teenagers suggest are the 

benefits or limitations of using photovoice in their attempts to define diversity?,  I descriptively 

analyzed the participants‟ responses for the questions: “What reservations/concerns did you have 

prior to starting this project?,” “Why did you decide to participate in this project?,” “Please tell 

me about your experience photographing for this project.,” “How did Camp CommUNITY help 

you define diversity?,” “How, if at all, do you plan on utilizing your experience from Camp 

CommUNITY with peers or with others?,” “Lastly, is there anything else that you would like to 

share about your experience from Camp CommUNITY?” I reviewed the responses for each of 

the above questions to look for statements that would help address the benefits and limitations of 

photovoice.  The benefits and limitations identified are included in Chapter 4.    

 In summary, in this chapter, I discussed the program curriculum for Camp CommUNITY 

2010.  I also described how photovoice method was carried out in conjunction with Camp 
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CommUNITY.  The 9 participants were delegates of Camp CommUNITY, ranged between age 

15 and 17 at the time of interviewing, were junior or seniors in high school, and demonstrated a 

stratified sample to avoid researcher bias in self-selecting delegates that would provide favorable 

responses.  A total of 46 photographs were analyzed with the participants.  Interviews were 

recorded and transcribed.  To answer Research Question 1, data was analyzed through open 

coding.  To answer Research Question 2, the data was descriptively analyzed.  In the next 

chapter, I present the key results to how teenagers define diversity, the benefits and limitations of 

PVM as identified by the participants, and introduce a model of the four dialectical dimensions 

of diversity.   
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CHAPTER 4 

RESULTS 

 In Chapter 1, I provided a rationale and call to action for the need to examine how teens 

define diversity, and introduced the Multicultural Alliance.  In Chapter 2, I discussed pertinent 

literature to the present study, including literature on standpoint theory, intercultural 

communication and diversity, and photovoice methodology.  I concluded with providing two 

research questions: How do teenagers participating in a multicultural camp define “diversity” 

through the utilization of their own photographs?, and what do teenagers suggest are the benefits 

and limitations of using photovoice in their attempts to define diversity.  In Chapter 3, I 

discussed in detail the activities of Camp CommUNITY, as well as the process utilized to 

implement photovoice at Camp CommUNITY.  I also provided information regarding the 

participants and final photographs collected by the participants, as well as providing details on 

the data analysis.  In Chapter 4, I report the results of the research questions.   

Defining Diversity 

In response to Research Question 1, How do teenagers participating in a multicultural 

camp define “diversity” through the utilization of their own photographs?, I identified 11 

categories through the open coding process.  These categories included: socializing, courage, 

showing love, differences, differences don‟t matter, common experiences, unity, cooperation, 

fantasy vs.  reality, difficult to define, and a blend.  These categories were then organized into six 

main themes:  building relationships, mosaic quilt, cooperation, fantasy vs.  reality, difficult to 

define and a blend.  Each theme and the categories the theme includes are described in the 

following section.  For a full list of the data set within each category, please see Appendix C.  

Some photographs have been cropped, or blurred to help maintain anonymity of participants as 
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well as some delegates who wished to not have their images shown.  First, I review the theme, 

building relationships.   

Building relationships.  The participants defined diversity in ways that revealed multiple 

facets of building relationships.  This theme included the categories of socializing, courage, and 

showing love.  The building relationships  theme included quotes that related to having fun, 

hanging out, getting to know each other, growing to care for one another, and having the courage 

to trust and let one‟s walls down.  Each category is further described below.   

 Socializing.  The socializing category included descriptions of socializing activities 

(talking with others, playing sports or games, having fun).  “Having fun,” “coming together,” 

“getting along,” “talking,” and “becoming friends,” are examples of terms that participants used.  

For example, Sara described her picture from a meal time (see Figure 4.1) as “different people 

getting to know each other, coming together.  They haven‟t known each other for too long, but 

they‟re altogether now, just talking…”  

 

Figure 4.1.  An example of “socializing” – Sara described her picture from a meal time as 
“different people getting to know each other, coming together.  They haven‟t known each other 
for too long, but they‟re altogether now, just talking…” 
 
Geniève, in response to a group picture (see Figure 4.2), explained, “What‟s really happening 

here is that strangers are coming together and getting to know each other.”   
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Figure 4.2.  An example of “socializing” – “What‟s really happening here is that strangers are 
coming together and getting to know each other”, and “differences don‟t matter” – looking past 
the differences to become a human race.   
 

 Courage.  The courage category referred to the aspects of building relationships that 

requires some courage, stepping out of your comfort zone, trusting each other, and being honest 

with each other.  Carissa (see Figure 4.3) described the trust and reliability within these 

relationships when she said, “Because, they had each other‟s back.  They‟re different, they didn‟t 

know each other, but they weren‟t going to leave the other one behind.  Like, okay fine, one did 

it, then, we all have to do it.”  
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Figure 4.3.  An example of “courage” – Carissa described the courage to trust and believe in 
reliability within these relationships when she said, “Because, they had each other‟s back.  
They‟re different, they didn‟t know each other, but they weren‟t going to leave the other one 
behind.  Like, okay fine, one did it, then, we all have to do it.”  An example of  “common 
experience” – everyone doing the same thing - “a group of people all going to the same place, 
heading to the same direction, about to do the same thing, and I see others in the background 
looking at them.” 
 
Sara, described a group picture by explaining, “Because this was the first day, we didn‟t know 

anybody.  So we were kinda quiet, and kept everything to ourselves, but we opened up.  As the 

week went on, we started to open up and trust everybody” (see Figure 4.4).  This photograph 

represents courage because the individuals were willing to trust the group and let their walls 

down to be able to get to know each other.   

 

Figure 4.4.  An example of “courage” –  to describe a family group picture: “Because this was 
the first day, we didn‟t know anybody.  So we were kinda quiet, and kept everything to 
ourselves, but we opened up.  As the week went on, we started to open up and trust everybody.” 
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Jason, describing a photo of a small group at lunch explained (see Figure 4.5), “Because all these 

people had no idea who each other were, and came to this camp and became friends, despite their 

differences.”  

 

Figure 4.5.  An example of “courage” - to let one‟s walls down and get to know each other 
“Because all these people had no idea who each other were, and came to this camp and became 
friends, despite their differences.” 

 

Brittany (see Figure 4.6) described how the other participants stepped out of their comfort 

zone when she said, “…none of these people just stayed in their group of friends that they came 

with, or the group of friends that they had been with.” Jason and Brittany‟s responses both 

demonstrate courage because it entailed the delegates being courageous to step out of their 

comfort zone to get to know others.    
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Figure 4.6.  An example of “courage” – Brittany described how the other participants stepped 
out of their comfort zone, “…none of these people just stayed in their group of friends that they 
came with, or the group of friends that they had been with.”  An example of  “common 
experience” – equal consequences and doing everything together - An example of common 
experiences – “I remember this picture was whenever all these people were late and so they had 
to do something, so they were deciding what to do.  It just shows to me how, no matter what 
happens, and no matter what people look like, everyone either suffers together, or has fun, or is 
embarrassed together.  It just means that no matter what, everyone can just work together and 
have fun.”  An example of fantasy vs. reality: a group standing around the flag pole  - “It just 
shows everyone getting along.  Usually that‟s not how it is.  So it just shows how our lives 
should be, not necessarily how they are.” 
 
 Showing love.  The showing love category encompassed statements that described getting 

along, bonding, affection, caring, concern, showing care, showing positive emotion/affect, and 

acceptance of others.  For example, Carissa explained the similarity in her pictures when she 

explained, “That it [the pictures] all has to do with, there‟s all loving pictures.  There‟s no 

argument, they‟re all happy.  There‟s a connection, that we‟re all smiling.” As Brianna described 

a picture of Camp CommUNITY staff, she explained (see Figure 4.7), “They are two different 

races, and you can get two different races to get along, very well, they are.”  
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Figure 4.7.  An example of “showing love” – “They are two different races, and you can get two 
different races to get along, very well, they are.” 

 

Other examples were provided by Elizabeth (see Figure 4.8), “…everyone accepts each other,” 

Amber (see Figure 4.9), “different types of people, in one room, getting along,” and Carissa (see 

Figure 4.10), “We‟re all hugging, and we‟re all smiling.” 

 

Figure 4.8.  An example of “showing love” – “…everyone accepts each other,”, and “a blend” – 
showing love, fantasy vs. reality, differences, differences don‟t matter - “It‟s a melting pot.  The 
picture itself shows a melting pot.  It shows America in general, where you have people from 
every different race, and everyone accepts each other, especially at camp, because we were a 
community, that we all just loved each other, and that‟s what the picture shows.”  
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Figure 4.9.  An example of “showing love” –  “different types of people, in one room, getting 
along.” 
 

  

Figure 4.10.  An example of “showing love” – Showing emotion because we care , it shows 
because “We‟re all hugging, and we‟re all smiling.” 
 
 The building relationships theme included the categories of socializing, courage, and 

showing love.  Comments that qualified within the socializing category included: getting to 

know one another and engaging in acts to get along with one another.  Courage was 

demonstrated through comments such as: to reach out of one‟s comfort zone to make new 

relationships, or having the courage to trust one another.  Showing love was evidenced in 
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comments relating to showing positive emotions and positive behaviors, such as smiling and 

hugging, and respecting and accepting each other‟s differences.  Next, let‟s look at the mosaic 

quilt theme.   

  The mosaic quilt.  In a mosaic quilt, each piece is unique and different.  Each piece, 

together, creates a beautiful artwork.  When someone looks at the quilt, they see the different 

characteristics of each square, and choose to put aside the different squares, and look at the big 

picture to see the new vision.  A mosaic quilt usually is created because of one idea or one 

commonality that brings all the pieces together.  Similarly, many participants recognized and 

acknowledged the differences within each of them, but chose to look past these differences, to 

see the similarities among themselves.  The four key categories within this theme included:  

differences, differences don‟t matter, common experiences, and unity.  Each category is further 

explained below.   

Differences.  Many participants saw the differences that were evident among each other 

that made something stand out, or that was new and not normally seen, therefore being unique.  

For example, Geniève described some sidewalk chalk writing that she photographed (see Figure 

4.11): 

Well, we are just trying to represent Camp CommUNITY in a different way, see it 

somewhere you wouldn‟t see it.  You wouldn‟t see it written on the floor with chalk, so 

we‟re trying to make it different, but see what comes out of it that day….It‟s just 

something that‟s special and something that stands out in the middle of the other things.  

That‟s diversity, it stands out.   
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Figure 4.11.  An example of “differences” –  “Well, we are just trying to represent Camp 
CommUNITY in a different way, see it somewhere you wouldn‟t see it.  You wouldn‟t see it 
[Camp CommUNITY] written on the floor with chalk, so we‟re trying to make it different, but 
see what comes out of it that day….It‟s just something that‟s special and something that stands 
out in the middle of the other things.  That‟s diversity, it stands out.” 
 

Participants also recognized different ethnicities and cultures, as well as the physical or 

material differences that separated each other.  Codes within this category included, “different 

races and cultures,” “different people,” “different backgrounds,” as well as listing different 

ethnicities that were present within a picture.  For example, Jason described diversity as “people 

of different color and personalities coming together.” Other examples were demonstrated by 

Jason (see Figure 4.12), “I‟d tell them to look at all the different colors of clothes of the people.  

Red, green, blue, black, white, that represent the people, all coming together in a circle,” by 

Brianna (see Figure 4.13)“Everyone is completely different, races, culture, everything.  And we 

look pretty mixed up, so it represents diversity there,” and Elizabeth  (see Figure 4.14), “To me it 

represents diversity because we had different people from each race.” Geniève wrapped 

differences all together when she explained the American Heritage Group photograph (see 

Figure 4.15):   
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I just really like it because, like I said, it just comes together and spells something 

together, but it‟s all different.  And even the pictures itself are different, the letters, it‟s 

decorated, especially the UNITY part, it‟s all decorated, and just very different, very 

diverse.  That‟s how it is, because that‟s how the world is, it‟s a mini-representation of 

the world.   

   

Figure 4.12.  An example of “differences” – “I‟d tell them to look at all the different colors of 
clothes of the people.  Red, green, blue, black, white, that represent the people, all coming 
together in a circle.”  An example of “differences don‟t matter” – looking past the differences - 
“…everyone is able to look past each others‟ differences and come together.”   
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Figure 4.13.  An example of “differences” – “Everyone is completely different, races, culture, 
everything.  And we look pretty mixed up, so it represents diversity there.” The group sat down 
wherever they wanted to sit down, and mixed with each other without anyone telling them they 
had to. 

   

Figure 4.14.  An example of “differences” – “To me it represents diversity because we had 
different people from each race” standing together against the wall waiting for the next program.  
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Figure 4.15.  An example of „differences” – “I just really like it because, like I said, it just comes 
together and spells something together, but it‟s all different.  And even the pictures itself are 
different, the letters, it‟s decorated, especially the UNITY part, it‟s all decorated, and just very 
different, very diverse.  That‟s how it is, because that‟s how the world is, it‟s a mini-
representation of the world.”  The letters were each decorated by a different person.  
 

Differences don‟t matter.  Many participants viewed diversity as not seeing the 

differences, ignoring the differences between themselves and others, or the fact that the 

differences that were present were not significant to an individual relationship.  They focused 

more on the internal person instead of the demographic or descriptive details (color, race, gender, 

ethnicity, etc.).   

As Carly noted, differences in background were important, but didn‟t define an individual 

(see Figure 4.16): 

…we‟re all kinda just forgetting our backgrounds and not thinking like “I can‟t 

hang around with this person” kind of thing.  It‟s just like, kinda like, just hang 
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around each other, getting close to each other, sort of….  Well, I guess, it would 

be like, don‟t pay so much attention to the background.  Because although that‟s 

important, that doesn‟t really define who the person  is.   

 

Figure 4.16.  An example of “differences don‟t matter”  - …we‟re all kinda just forgetting our 
backgrounds and not thinking like “I can‟t hang around with this person” kind of thing.  It‟s just 
like, kinda like, just hang around each other, getting close to each other, sort of….  Well, I guess, 
it would be like, don‟t pay so much attention to the background.  Because although that‟s 
important, that doesn‟t really define who the person  is.  An example of  “difficult to define” – 
difficult to select one of many diversity definitions -  “Because it‟s just kinda like a pile up of 
people.  It‟s not really defined.  Diversity can mean a lot of things to people, it‟s sorta kinda like 
this pile up, it‟s this pile up of people and you can‟t really pick and choose.” 
 

Other examples were provided by Brittany (see Figure 4.17), “But then, at the end, we were all 

such good friends, we didn‟t care what each other looked like, what each other sounded like, or 

anything, and we all just became friends,” by Jason  (see Figure 4.12) “…everyone is able to 

look past each others‟ differences and come together.” Sara explained a group conversing outside 

as (see Figure 4.18), “I see, like different cultures, and religions, and races, like hanging out.  

How everyone of different backgrounds can come together, put aside differences, and hang out.” 
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Figure 4.17.  An example of “differences don‟t matter” - “But then, at the end [of the week], we 
were all such good friends, we didn‟t care what each other looked like, what each other sounded 
like , or anything, and we all just became friends.” By the end of the week of Camp, nobody 
cared about the perceived differences that had separated them at the beginning of the week. 

 

 

Figure 4.18.  An example of “differences don‟t matter” – “I see, like different cultures, and 
religions, and races, like hanging out.  How everyone of different backgrounds can come 
together, put aside differences, and hang out.” 
 

Common experiences.  Camp CommUNITY was a common experience for all the 

participants.  Additionally, many participants shared in other moments and more unique 
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experiences within Camp CommUNITY that helped them better define diversity.  The common 

experiences category included statements that referred to activities or experiences that the 

participants‟ felt all the delegates had.  Statements that referred to everyone suffering together, 

having fun together, or playing together, fit within this theme.  This category suggests that what 

one person experiences, so too does everybody else.  In explaining a punishment, Carissa (see 

Figure 4.3) saw “a group of people all going to the same place, heading to the same direction, 

about to do the same thing, and I see others in the background looking at them.” As Brittany (see 

Figure 4.6) described: 

I remember this picture was whenever all these people were late and so they had to do 

something, so they were deciding what to do.  It just shows to me how, no matter what 

happens, and no matter what people look like, everyone either suffers together, or has 

fun, or is embarrassed together.  It just means that no matter what, everyone can just 

work together and have fun.   

Individuals shared in common experiences at Camp Community, which also helped build their 

sense of unity among all the camp delegates.   

 Unity.  As the participants described their common experiences, saw the differences and 

chose to put aside their differences, they also saw their entire group, friends, and family, all 

becoming one, and being with each other.  The unity category included terms such as 

“community,” “one,” or “together.” Brittany saw in the puzzle pieces of CommUNITY presented 

in the American Heritage group (see Figure 4.19): “… people standing up like they are one 

group of people, instead of separated into different races and different cliques, and different 

stereotypes, and they‟re just together, of one community.” Jason described the common thread 

among all his pictures when he explained, “I think the themes just go back to unity because 
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nobody is by themselves in these photos.” In further defining diversity, Amber explained, “We 

all did that, everybody was different.  We came together as one and had fun.”  

 

 

Figure 4.19.  An example of “unity” – In the American heritage group presentation - “… people 
standing up like they are one group of people, instead of separated into different races and 
different cliques, and different stereotypes, and they‟re just together, of one community.”   
 

The mosaic quilt theme encompassed the categories of differences, differences don‟t 

matter, common experiences, and unity.  The differences categories included comments that 

related to the participants recognizing the differences that were evident within the delegates, 

whether it was race, skin color, or physical appearance.  Additionally, the difference category 

included seeing something that one wouldn‟t normally see.  The differences don‟t matter 

category included comments where the participants recognized the differences, but were able to 

look past and put aside differences, to come together and interact.  The common experiences 

category referenced comments relating to the experiences that participants felt all delegates 

shared, whether it is sharing consequences or participating in an activity together.  Lastly, the 

unity category encompassed comments that related to going past differences don‟t matter, and 



  

55 
 

recognizing the community created and standing together as one human race, not individuals.  

Next, we‟ll look at the cooperation theme.   

Cooperation.  The cooperation theme was depicted by individuals working together and 

getting along toward a common goal.  Comments that related to getting along were included 

within the building relationships theme.  However, comments that related to getting along for 

accomplishing a common task or goal were included in the cooperation theme.  Carly described 

cooperation, in describing a group of individuals playing outside (see Figure 4.20), “Diversity is 

allowing all other ideas, all kinds of ideas, every kind of idea imaginable kinda contribute to the 

opinion.”  

 

Figure 4.20.  An example of “cooperation” –  describing a group of individuals playing outside, 
“Diversity is allowing all other ideas, all kinds of ideas, every kind of idea imaginable kinda 
contribute to the opinion.” 
 
She also explained that “…diversity is a part of America, and it‟s a part of our culture.  Really, 

America can‟t be defined without these other cultures.  So without diversity, America isn‟t 

America” (see Figure 4.21).  As Amber photographed members of a male cabin teaching dance 

moves to each other (see Figure 4.22), she explained, “Random people come together sometimes 

and have to work with each other sometimes.  And, they‟re partnered up, and we, have to do that 

in life.” Finally, Geniève described the process of taking a group picture (see Figure 4.23): 
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We‟re about to take a picture.  But what‟s really happening here is just that different 

people coming together and trying to make something work out of it.  At first it‟s not 

really going to work because it‟s kinda chaotic since there‟s a lot of people, but in the 

end, we‟re going to make it work.  And, we did end up making it work. 

  

Figure 4.21.  An example of “cooperation” – all ideas contributing to create America - 
“…diversity is a part of America, and it‟s a part of our culture.  Really, America can‟t be defined 
without these other cultures.  So without diversity, America isn‟t America.”   
 

  
 
Figure 4.22.  An example of “cooperation” – members of a male cabin teaching dance moves to 
each other  -  “Random people come together sometimes and have to work with each other 
sometimes.  And, they‟re partnered up, and we, have to do that in life.” 
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Figure 4.23.  An example of “cooperation” – trying to make something work – “We‟re about to 
take a picture.  But what‟s really happening here is just that different people coming together and 
trying to make something work out of it.  At first it‟s not really going to work because it‟s kinda 
chaotic since there‟s a lot of people, but in the end, we‟re going to make it work.  And, we did 
end up making it work.” 
 

 The cooperation theme involved individuals working together, getting along to achieve a 

common goal.  This goal could be to teach each other dancing, taking a group picture, or getting 

together to visually represent Camp CommUNITY.  The participants recognized that working 

together did, at times, and was capable of, reflecting the real world, not just in Camp 

CommUNITY.  The next theme, fantasy vs.  reality, will address the differences between the 

fantasy world of camp, and the reality world outside of camp.   

Fantasy vs.  reality.  Within the fantasy versus reality theme, participants discussed how 

things were in the world, versus how they should be.  For example, Brittany explained her 

picture of a group standing around the flag pole (see Figure 4.6), “It just shows everyone getting 

along.  Usually that‟s not how it is.  So it just shows how our lives should be, not necessarily 

how they are.” Carly explained diversity in America, “Although we have diversity in America, 

there isn‟t [allowed] a lot of free opinions.  Other countries aren‟t so privileged.  We should keep 
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that diversity available in America, to say, we‟re okay with this.” Jason (see Figure 4.24), in a 

picture with a group of teenage boys, described the fantasy and reality difference that he saw 

between camp and the school setting: “In school, some people don‟t talk to other people because 

of their culture or their race, even outside of school.  This [picture] is the opposite of what you 

would usually see in school.” 

 

Figure 4.24.  An example of “fantasy vs.  reality” – Jason  in a picture with a group of teenage 
boys, described the fantasy and reality difference that he saw between camp and the school 
setting: “In school, some people don‟t talk to other people because of their culture or their race, 
even outside of school.  This [picture] is the opposite of what you would usually see in school.” 
 

Many comments of the participants did show that they were able to define diversity, 

whether through building relationships or cooperation.  Other participants recognized that there 

were actions and behaviors occurring at Camp CommUNITY, that were not the case in real life, 

as evidenced in the fantasy vs. reality theme.  Even still, participants did find it difficult to truly 

capture what diversity was.  The next theme, difficult to define, encompasses these comments.   

Difficult to define.  Some participants still had a difficult time defining what diversity 

was to them.  This theme captured all quotes about the difficulty, complexity, ambiguity, and 
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multiple definitions about defining diversity.  For example, Carly (see Figure 4.16) related a pile 

up of people to diversity:   

Because it‟s just kinda like a pile up of people.  It‟s not really defined.  Diversity can 

mean a lot of things to people, it‟s sorta kinda like this pile up, it‟s this pile up of people 

and you can‟t really pick and choose. 

Carly also explained, “Well, I don‟t really know what diversity means, kind of, and I  

didn‟t really think about everything that plays a part in diversity.” Brianna explained, “Camp 

CommUNITY helped me define diversity because you can‟t, diversity is kind of hard to define 

because there‟s soo many definitions of diversity.” Geniève also expressed her struggle with 

defining diversity: 

Personally, I don‟t think diversity, you can explain it with a definition out of a dictionary 

because it‟s different for everybody....Like my definition of diversity is not the same 

thing as your definition of diversity, or anybody else‟s.  There‟s an idea behind it that‟s 

similar, but it‟s not the same thing.  At first, I was all like, like when I would make 

presentations about diversity and would say, „Oh, this is the main definition of diversity,‟ 

but I couldn‟t really get my hands on it.  I knew there wasn‟t one definition that I could 

just pick….It‟s weird and ironic because you can‟t really define diversity with a certain 

definition.  But it helps you get an abstract idea of it because it is an abstract thing that 

you just have to take into your own mind, and into your own consideration.   

The difficult to define theme included comments that described diversity as a complex 

idea, and something that was abstract and difficult to truly understand.  Some comments, as 

evidenced next, demonstrated that the participants didn‟t always identify diversity as just one 
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category, but within multiple categories.  For such comments, the “A Blend” theme was 

provided.   

A blend.  Some statements also included a blend of two to three of these categories, or 

were so complex that they were unable to be placed into one category alone.  For example, 

Elizabeth described one photograph (see Figure 4.8): 

It‟s a melting pot.  The picture itself shows a melting pot.  It shows America in general, 

where you have people from every different race, and everyone accepts each other, 

especially at camp, because we were a community, that we all just loved each other, and 

that‟s what the picture shows. 

For Elizabeth, diversity was also captured by representing the differences that were 

apparent with each delegate, looking past the differences to accept and respect each other, 

showing love towards each other, and recognizing that the community built at camp was similar 

to the real world, to the real America.  Elizabeth combined all the categories of showing love, 

fantasy vs.  reality, differences, and differences don‟t matter to express diversity.   

 Geniève also described diversity in the realm of socializing as well as acknowledging 

differences as she explained one picture (see Figure 4.25), “It represents diversity to me because 

it‟s something different, but something fun different.  It‟s a fun kind of different.  That‟s what 

diversity is, it‟s a fun kind of different.” Additionally, Carly described diversity by connecting to 

both differences and differences don‟t matter categories.  Carly explained her message board 

picture (see Figure 4.26) as: 

Diversity brings us together, in a different way, than just having you together with your 

ethnic group.  Since we‟re all different in our different ways, when we find similarities 
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between us, it has a different meaning, sort of.  The way we sent messages to each other, 

and the thoughts we gave to each other, and the feelings, were different. 

 

Figure 4.25.  An example of “a blend” – it‟s socializing and different - “It represents diversity to 
me because it‟s something different, but something fun different.  It‟s a fun kind of different.  
That‟s what diversity is, it‟s a fun kind of different.” 
 

  

Figure 4.26.  An example of “a blend” – differences, building relationships – “Diversity brings 
us together, in a different way, than just having you together with your ethnic group.  Since 
we‟re all different in our different ways, when we find similarities between us, it has a different 
meaning, sort of.  The way we sent messages to each other, and the thoughts we gave to each 
other, and the feelings, were different.” 

 

 The comments and pictures presented in this section have encompassed the multiple 

variations of how the teenage participants defined diversity.  The participants saw diversity as a 
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way to build relationships, recognized that differences needed to exist to see diversity, saw that 

differences could be put aside to work towards a common goal, and saw that there was a 

disconnect between what individuals can do in a safe environment, and what can be achieved if 

they have the courage to take it into the real world.  Additionally, participants still had a difficult 

time capturing the entirety of diversity by explaining the difficulty in defining it, or by defining it 

with multiple aspects.   

Dialectical Dimensions. 

As Martin and Nakayama (1999) explained, to intercultural communication, a dialectic 

approach provides researchers with a different way to comprehensively think about knowing and 

still understanding the importance of how knowledge is expressed.  A dialectical approach 

permits researchers to engage in multiple and distinct research paradigms of culture and 

communication.  Additionally, by seeing the world from multiple viewpoints, it allows us to be 

“better prepared to engage in intercultural interactions” (p.  13).  It is through a dialectical 

approach that researchers have “the possibility of „knowing‟ intercultural interaction as a 

dynamic and changing process” (Martin & Nakayama, 1999, p.  14).  A dialectical perspective 

shows the importance of viewing the relational aspect of intercultural communication holistically 

(Martin & Nakayama, 1999).  The dialectical dimensions identified in the model of the 

dialectical dimensions of diversity, are intended to further intercultural communication research, 

and not to be confused with the dialectics found within interpersonal communication.   In the 

following paragraphs, I first explain Martin and Nakayama‟s (1999) dialectical approaches to 

intercultural communication, and then introduce and explain the model of the dialectical 

dimensions of diversity.   
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Martin and Nakayama (1999) identified six dialectical approaches to intercultural 

communication.  First, the cultural-individual dialectic demonstrates the belief that within an 

intercultural interaction, communication is both individual to each person, as well as shared 

within culture groups.  Second, the personal/social-contextual dialectic accounts for the aspects 

of communication that are both similar across multiple contexts, as well as tailored to particular 

contexts.  Next, the differences-similarities dialectic acknowledges that aspects of 

communication are both different and can also be similar and coexist within intercultural 

communication.  The fourth dialectic, the static-dynamic dialectic, accounts for the aspect that 

within intercultural communication interactions, the cultural values and core beliefs may be 

constant, but the cultural practices may be dynamic.  The present/future-history/past dialectic 

informs us that within intercultural communication interactions, our communication is both 

impacted by our personal and cultural past as well as our present relationships and events.  

Lastly, the privilege-disadvantage dialectic acknowledges that individuals can be simultaneously 

both privileged and disadvantaged, depending on the context of when, where, and with whom the 

communication interaction is taking place.   

With the final stage of grounded theory, dimensionalization – examining each construct 

to identify key dimensions (Lindlof & Taylor, 2002), I developed a model comprised of four 

dialectical dimensions.  These dimensions included fun – work; past – present/future; 

differences-similarities; and camp – real world.  The purpose of these dimensions, as 

characterized in the model (See Figure 4.27), is to assist in categorizing and defining diversity.  

As the model depicts, diversity can be defined along a continuum of one of the four dialectical 

dimensions, or can address a combination of more than one dimension – e.g.  fun-work and 

differences-similarities.  The dimensions listed are only a starting point, are not exhaustive and 
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are not mutually exclusive.  The intersectionality, or non exclusivity of the dimensions is 

represented by the arrows for diversity.   The arrows for each dimension represent the continuum 

of the dialectics.  In the following paragraphs, each of the four dimensions is explained. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Figure 4.27.  Model of Dialectical Dimensions of Diversity 

Fun-work dimension.  First, I will discuss the fun-work dialectical dimension.  Many of 

the participants, in describing diversity, found diversity to be both fun, work, or somewhere in 

between.  Fun was apparent in statements within the categories of socializingand showing love, 

while work was primarily evidenced within the category of cooperation.  For example, Carissa 

described a picture by explaining, “We‟re all hugging, and we‟re all smiling.” Carly wrote, “So 

we were kinda like ignoring the boundaries and saying, „hey, let‟s just have fun.” Diversity as 

work was exemplified as Geniève described the process of gathering a group of delegates to take 

a picture at camp, “…we worked hard to get the picture.  As in calling all the people, getting 

everybody in their position, and trying to work with it, but it took a little bit of time, but in the 

end, we made it work.”  
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Camp life-real world.  A second dialectical dimension emerging from the study was the 

line between camp life and the real world.  Many delegates considered camp a “Utopia.” Others 

saw the differences evident between the two worlds – the camp life world and the real world.  As 

Carly explained: 

Although America isn‟t like the prime example of diversity, there is a lot of diversity in 

America.  A lot of things are allowed, that aren‟t in other countries.  I think that‟s the way 

a lot of societies should be, a lot of different opinions should be allowed in a country. 

For Carly, a lot of different opinions were shared and heard at Camp, which is not the 

case in America, the real world.  Brittany also explained one photograph when she said, “it just 

shows everyone getting along.  Usually that‟s not how it is.  So it just shows how our lives 

should be, not necessarily how they are.” For Brittany, all individuals were getting along in camp 

life, and as she pointed out, that was not the case in the real world.  Additionally, Geniève 

described the photograph of spelling out “Camp CommUNITY” as, “People are coming together 

to spell out a word, and putting a puzzle together, which is what kind of, the world is.  It‟s a 

representation of reality.” The visual representation of camp was, in this case, equivalent to how 

she saw the real world.   

 Differences-Similarities.  A third dialectical dimension was that of differences and 

similarities, consistent with Martin and Nakayama (1999).  For participants that exhibited 

differences and similarities within their definitions of diversity, they both acknowledged the 

multiple types of differences evident among their peers, but at the same time also recognized that 

they were similar, or were able to put aside the differences to find the similarities.  For example, 

in describing a Camp CommUNITY family picture, Carissa explained, “…it‟s different races put 

together….That this was my family.  They didn‟t have my eye color or skin tone, but they‟re my 
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family.” Carissa was aware of both the differences that were apparent between her and her 

“siblings,” but also felt a similarity because these differences still made up her family.   

Carly described her message board picture by explaining that that was a place where, 

“We‟re all kinda gathered our feelings together to give to each other.  And it didn‟t really matter 

about our backgrounds, it was more of a personality thing.” Jason points out that “…everyone is 

able to look past each others‟ differences and come together.” For Carly and Jason, the 

differences were acknowledged, but they didn‟t matter because of their similarities within their 

personalities that helped them come together.   

Past-present/future.  The final dialectical dimension that we found, also consistent with 

Martin and Nakayama‟s (1999) dialectical approach of present/future-history/past, was past-

present/future.  For Martin and Nakayama (1999), within intercultural communication, it was 

important to remember to balance the histories of the culture and the communicator, while 

keeping in focus the present, or future state, of the same culture or communicator.  This was 

also evident within the findings.  For the participants, their notion of past was grounded in past 

conceptualizations or understandings of diversity, and the present or future relates to new 

understandings of diversity.  Another way of saying this is the past definitions were those of 

previous generations, while future definitions were those where participants‟ imagined new 

outlooks.   

For example, Brittany explained the importance of the photograph of flags:  

Well, we all live in Texas, and we see Texas and America flags everyday and so, when 

we see those flags, we should just remember that United States was founded with a bunch 

of different races and a bunch of different countries, all coming together to escape from 
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whatever reason was going on in Europe, or Africa, or Asia, or Central America.  We all 

just make up one country. 

 For Brittany, she was reminded of the history of America, which created the present, and 

would impact the future of America, remembering where it all started.  For Sara, she was 

reminded of how individuals used to stick with the people that were similar to them when they 

first came to Camp, but as Camp went on, so did the creation of a new future of “sitting together 

at the table of brotherhood,” as Martin Luther King Jr. said.  Sara explained, “People sometimes, 

they just want to stick with people of their religion, their race, and all that.  But here there‟s a lot 

of different races, just putting aside those differences.” Additionally, Geniève had foresight of 

what was to come, “It represents diversity to me because us coming together, that‟s the 

beginning of a change, a change that we will see soon.”  

Benefits and Limitations of Photovice Method  

As previously stated, to answer research question two, What do teenagers suggest are the 

benefits or limitations of using photovoice in their attempts to define diversity?, I descriptively 

analyzed the participants‟ responses for a portion of the interview questions.  I reviewed the 

responses for each of the above questions to look for statements that would help address the 

benefits and limitations of photovoice.  The results are outlined in the following paragraphs.    

Benefits.  The participants identified several benefits of utilizing photovoice method 

(PVM).  First, photographing was very enjoyable, simple and easy for the participants.  As 

Elizabeth explained, “I liked the whole concept, of just taking pictures.” Similarly, picture taking 

for Jason was not difficult either, “We were just taking pictures, not at all hard.” Geniève also 

explained that PVM using “the technology” as well as the overall method were “fun.” Sara chose 

to participate in PVM because she thought it would be easy to find diversity and she enjoyed 
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taking pictures:  “Well, I think the whole camp was diverse.  And I thought that it would be 

pretty easy to do.  It was fun to do too, it was really fun.” Photovoice was easy for Amber 

because everybody was already mixing and mingling, what she felt was necessary to take 

diversity pictures.  As Amber explained, “Everybody was mixing, so it wasn‟t like, how am I 

going to do this, it‟s going to be hard.  It was just there….It was already happening, it was pretty 

easy.”  

Second, PVM also helped the participants focus more on the activities and pay attention 

to what diversity was for them.  As Sara explained, she chose to participate “because it would 

actually make me pay attention to what was going on and look at everything in a different 

way….I think it opened my eyes to more about what diversity really is, and what it is to me.” 

Carissa began taking pictures and had opted to participate in the project because she wanted to 

keep pictures for herself.  However, as time progressed, she truly started to notice diversity, and 

was “more conscious about it,” and would see it in the different things, “like the cafeteria…I 

would see them playing basketball, and I was like, ah, that‟s diverse.” Jason decided to 

participate in PVM because he “thought that it would teach [him] some things about what 

diversity actually [was].” Elizabeth believed that PVM helped individuals focus more on 

diversity, and really helped the concept of diversity being trained in her mind for many years: 

I think it [the pictures] made people think more about what they wanted to take pictures 

of, especially because it wasn‟t just taking pictures, it was taking pictures of diversity.  So 

I think that every time I took a picture, I thought more about, „Oh, how does this picture 

represent diversity?....I could probably look back at them [pictures], a year from now, 

two years from now, and still remember the exact point I took those pictures because it 
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really sets into your mind.  Especially because we took those pictures, we were trying to 

find certain pictures, we really tried to look for something that was diversity.   

 Additional benefits that the participants identified included technology and the picture taking 

itself.  Both of these benefits are discussed in detail later as they were identified as both a benefit 

and a limitation for the participants.   

Limitations.  The participants identified several limitations of utilizing PVM.  One 

primary limitation occurred as the delegates prepared to take pictures.  For Brittany, taking 

pictures at the beginning of the week was difficult as she did not know what her definition of 

diversity was.  As the week progressed, she created her own definition, therefore it became easier 

for her to take pictures.  As Brittany explained: 

Well, I think, I just started off by taking random pictures.  I just didn‟t know.  As the 

week moved on, I kinda just formed my own definition of diversity so it was easier for 

me to take pictures of what I thought was diversity. 

Similarly, at the start of Camp CommUNITY, Carly didn‟t really understand what 

diversity was.  “I guess I wasn‟t really taking it [photovoice] seriously.  I was like, „Well, I don‟t 

really know what diversity means‟…and I didn‟t really think about everything that plays a part in 

diversity.” 

Another limitation occurred when interacting with individuals to take pictures.  At the 

beginning of the week, as some participants did not know other participants, they felt shy or 

awkward asking other individuals to pose together for a picture, as was the case with Carly, or 

with Carissa who “didn‟t want to be the only one taking pictures of people.” Additionally, 

Brianna thought it was a “burden” to get people together, “but towards the end, everyone was so 

mixed in, you didn‟t have to think about it, you just took the picture.” 
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A final limitation expressed of PVM was the quantity of pictures asked of them to take.  

As Elizabeth explained, “I think the only thing we [the delegates] were concerned about was that 

there were only 24 pictures.  We were all worried that oh, that wasn‟t enough pictures, and some 

people used them up the first day.” As Geniève explained, “I kind of found a lot more diverse 

ones, but the camera only gave me 24.” An additional concern, discussed by Carly, involved 

missed photo opportunities.  As Carly explained, “Sometimes there were a couple moments 

where something would happen, like a group of students would just get together all of a sudden 

and I‟d think, „Hey, that would be a good picture,‟ but by the time I‟d take out my camera, they 

were already back to how it used to be.”  

Benefits and Limitations.  Some of the benefits were also identified as limitations for 

photovoice method, and vice versa.  For example, the use of disposable cameras helped students 

focus more on the picture they were taking, but also posed a challenge in ensuring the 

photograph accurately captured what the participant was trying to capture.  As explained by 

Carissa, “The thing that, we couldn‟t see the picture, like digitalized, so we couldn‟t see how it 

would come out.” Second, although a photograph did help Geniève capture some diversity 

moments, but as Geniève explains, “…you can‟t take pictures of emotions.” Therefore, a 

photograph may not be sufficient in truly capturing the emotions and experiences of the moment.   

As mentioned as a limitation, some participants found it difficult to take pictures of 

diversity because they did not understand what diversity meant to them.   However, the idea of 

taking pictures of diversity at a diversity camp was easy, as Elizabeth explained, “It‟s not really 

hard to take a picture of diversity at diversity camp.” The concept of taking diversity pictures at a 

diversity camp was easy, as long as the delegates understood what to take pictures of.   
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Several participants and delegates did not like only being able to take 24 pictures.  

However, having a limit on the amount of pictures also helped participants, and the delegates, to 

not take pictures without consideration.  Lastly, the participants had some some mixed feelings 

about taking pictures.  Carly believed it was a great idea to take the pictures because it was a new 

way to look at items and people she saw everyday, but also felt that it was a little cumbersome to 

keep diversity, and her camera, on her mind at all times.    

In summary, to answer research question one, participants defined diversity through six 

themes: building relationships – including socializing, courage, and showing love, mosaic quilt – 

including differences, differences don‟t matter, common experiences and unity, cooperation, 

fantasy vs.  reality, difficult to define and a blend.  Each of these themes can be found within the 

model of four dialectical dimensions.  The dialectical dimensions include: fun-work, differences-

similarities, past – present/future, and camp life vs.  real world.  To answer research question 

two, participants identified both benefits and limitations for photovoice method.   The benefits 

included the fun and simple aspect of PVM, helped participants focus on what diversity was to 

them.   The limitations of PVM included: difficulty taking pictures without having a definition of 

diversity, not knowing other delegates well enough to approach them to be in pictures, and only 

having 24 pictures to take.  Technology and picture taking were identified as both benefits and 

limitations of PVM.  The next chapter will further discuss these findings in relation to the 

definitions of diversity, implications, limitations and directions for future research. 
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CHAPTER 5 

DISCUSSION, IMPLICATIONS, LIMITATIONS AND CONCLUSION 

In Chapter 1, I argued we need to study how teens define diversity in order to facilitate 

intercultural communication training and competence.  In Chapter 2, I provided pertinent 

literature on standpoint theory, intercultural communication, and photovoice method (PVM), and 

provided a rationale for studying diversity through the use of photovoice methods.  I also 

presented the two research questions guiding this study.  In Chapter 3, I provided the specifics of 

the outline of Camp CommUNITY, method of data collection, participant selection, and the 

process utilized for data analysis.  In Chapter 4, I presented the results of this study, leading to 

six themes, and a total of 11 categories within those themes, understanding how teenagers view 

diversity through the utilization of PVM.  I introduced the model for the dialectical dimensions 

of diversity (fun-work, differences-similarities, camp world-real world, past – present/future), 

and explained each dimension in relation to a dialectical approach for intercultural 

communication.  I also presented the benefits and limitations of PVM, described by the teenage 

participants.   

 In this final chapter, I discuss the key implications to standpoint theory, photovoice 

methodology, and the importance of utilizing a dialectical perspective.  Then, I discuss the 

theoretical implications as applied to standpoint theory and the model of the dialectical 

dimensions of diversity.  Next, I provide practical implications to Camp CommUNITY.  After 

that, I provide the methodological implications in relation to photovoice methodology.  Finally, I  

conclude with limitations and suggestions for future research.  First, I will discuss the theoretical 

implications.   
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Discussion 

The present study has implications for standpoint theory.  As previously mentioned, 

standpoint theory is a critical theory utilized to share the achieved voices of marginalized groups 

(Littlejohn & Foss, 2005).  Meanwhile, “photovoice “is an intervention strategy that facilitates 

participant empowerment by creating a space for participation and control over the research 

process, and builds the capacity of participants to mobilize to problem solve” (Streng, Rhodes, 

Ayala, Eng, Arceo, & Phipps, 2004, p.  414).  Standpoint theory has an unmistakable connection 

with the theoretical basics of photovoice method.  Combining standpoint theory and photovoice 

method provides us a visual representation of the voice of the marginalized group and how they 

make sense of a particular phenomenon.  Additionally, utilizing photovoice in conjunction with 

an educational program only further assists the marginalized group in clarifying their voices.   

As DeTurk (2005) points out, “a dialectical approach to understanding sociocultural 

diversity is necessary to acknowledge the importance of all these elements of intercultural 

communication….an inability to embrace dialectical thinking contributes to binary oppositions.” 

(pg.  9).  As Martin and Nakayama (1999) elaborate, “the dialectical approach demonstrates the 

interdependent and complementary nature of seeming opposites, and recognizes this tension as 

ordinary” (p.  14).  Therefore, the complex concept of diversity can best be understood through 

the acceptance of a dialectical approach.   

DeTurk (2005) interviewed 25 individuals participating in an intergroup dialogue 

program, “Diversity Dialogues,” asking them to describe what diversity meant to them.  He 

found the differences of the dialogues about diversity revealed the complexity of the concept of 

diversity.  These complexities were primarily characterized among three types of oppositions:  

“ideological oppositions, dialectical tensions, and disjunctures between our experiences and the 
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language we use to represent them” (p.  6).  The opposition pertinent to this study is the 

dialectical tensions.   

Within dialectical tensions, DeTurk (2005) found that many participants acknowledged 

both the desire for the acknowledgment of cultural differences, but only to lead to equity, not to 

obstruct it.  Additionally, some participants verbalized narratives such as, “we are all so 

different, yet so alike,‟ pointing out that both similarities and differences are real and important” 

(p.  8-9).  Additional tensions noted by DeTurk (2005) included unity and pluralism, histories, 

and hopes for the future.   

Consistent with previous research, in the present study, I expanded on the works of 

DeTurk (2005) and Martin and Nakayama (1999) and found that diversity is best explained 

within a continuum of four key dialectical dimensions:  fun – work, past –present/future, 

differences-similarities, and camp – real world.  Each coded incident from the data set (See 

Appendix C) fits among at least one of these dimensions, if not multiple.  Some of these 

dialectical dimensions fall in line with the six dialectical approaches identified by Martin and 

Nakayama (1999) as well as those identified by DeTurk (2005).  The following section will give 

evidence to the intersectionality of the four dialectical dimensions of diversity previously 

identified in the study.   

Dialectical approaches of intercultural communication.  As mentioned by Martin and 

Nakayama (1999), the dialectics are not a complete list, not exhaustive or mutually exclusive.  

Therefore, the present study expands on the existing dialectics identified by Martin and 

Nakayama (1999) by offering support for two of the dialectics in connection with diversity – 

differences-similarities and history/past-present/future.  As previously mentioned, the responses 

of the participants yielded four main dialectical dimensions to intercultural communication that 
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include: fun-work, camp life-real world, past -present/future, and differences-similarities.  The 

participants did not just fall to one extreme of the dialectic or the other, but somewhere on a 

continuum, depending on the context, and their experiences.  In the following paragraphs, I will 

discuss each of these dimensions, in connection with the participants‟ definitions of diversity.   

Defining diversity and dialectical dimensions.  As previously mentioned, each participant 

was given a chance to write down their own definitions of diversity before Camp CommUNITY 

staff provided them with a definition that was to be used at camp.  Allowing the participants to 

write down their definitions of diversity before they began taking pictures gave them the chance 

to initiate the processing of what types of pictures they may take.  The following section will 

review the participants‟ definitions before attending Camp CommUNITY, and are discussed 

through the lens of the dialectical dimensions.   

First, let‟s look at how the participants‟ defined diversity, as shown in Table 1.  Carissa 

defined diversity as, “When there are different people together; a place or situation that holds 

people with different characteristics and different backgrounds.” Brittany defined diversity as, 

“Diversity is being different and not caring what people think about your culture and not being 

ashamed.” Carly defined diversity as, “Having a community with many different individuals, 

still working together, and having a group of people with many different backgrounds and 

personalities and points of view.” Jason defined diversity as, “When each member of a group is 

different in their culture, race, personality and attitudes.” Sara defined diversity as, “The 

definition of diversity is the difference between people.  It is cultural diversity, and diversity in 

what you like.” For Brianna, “Diversity was what makes you different from other people.” 

Elizabeth found diversity “when you have a group of people that is a blend of different cultures 

and different viewpoints, that coexists to form a new, richer culture, and ultimately results in a 
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sense of belonging for everyone.” Geniève defined diversity as, “It is differences.  Different 

cultures, religions, socio-economics, gender, sex, race, languages, etc.  They all come together 

and people have in common that they are different.” Lastly, for Amber, diversity existed when 

“different types of people came together as one.” Next, let‟s look at these definitions in relation 

to the four dialectical dimensions. 

Table 1 

Original Definitions of Diversity 

Participant Diversity Definition 
Camp 

CommUNITY 
Staff Manual 

Difference and variety; acceptance and respect of one another; 
understanding that each individual is unique and recognizing our individual 

differences as well as our group memberships. 
Carissa When there are different people together.  A place or situation that holds 

people with different characteristics and different backgrounds.   
Brittany Diversity is being different and not caring what people think about your 

culture and not being ashamed. 
Carly Having a community with many different individuals, still working 

together, and having a group of people with many different backgrounds and 
personalities and points of view. 

Jason When each member of a group is different in their culture, race, 
personality and attitudes. 

Sara The definition of diversity is the difference between people.  It‟s cultural 
diversity, and diversity in what you like.   

Brianna Diversity was what makes you different from other people. 
Elizabeth Diversity is when you have a group of people that is a blend of different 

cultures and different viewpoints that coexists to form a new, richer culture, 
and ultimately results in a sense of belonging for everyone. 

Geniève It is differences.  Different cultures, religions, socio-economics, gender, 
sex, race, languages, etc.  They all come together and people have in 

common  that they are different.   
Amber Different types of people coming together as one. 

 
 

As pointed out earlier, any definition of diversity can be rooted within at least one of the 

four dialectical dimensions: fun-work, differences-similarities, past-present/future, and camp 

life-real life.  Each of the participants identified differences as they defined diversity.  Carly also 
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identified the work in diversity as she explained that different individuals are working together.  

Elizabeth‟s definition is also prevalent in the past – present/future dialectic as she explains the 

importance for the future, to continue a coexistence between the different cultures and 

viewpoints.  The question arises, is it beneficial to be on one side of the dialectic or the other? Is 

there a better side? 

It‟s really important to acknowledge that diversity is described among one of the four 

dialectic dimensions.  At the same time, as dialectical approach posits, it‟s also important to 

understand that the contradictory positions are simultaneous, and coexist.  Staying on one end of 

the dialectic dimension is not the best way as culture is always changing, as is the world.  It is 

not good for an individual to only focus on the differences within a group, because then group 

cohesion will not exist.  If group members are unable to find a common thread, how are they 

going to work together, or have fun together? 

In her interview, Carly pointed out that it was important for leaders to not just select an 

individual because they are different, like selecting your “diversity” for the group or the 

company.  It was also, just as important to look at the personality of that “diversity” of the group, 

to determine and find an individual that would have similar personalities with the group, 

therefore allowing for a cohesive, well functioning group.  Additionally, it is important to 

recognize that the participants recognized the differences among each other, but didn‟t feel like 

the differences mattered in building their relationships.  These differences were minor details, 

compared to learning about who they were, or learning about their character.  One must 

acknowledge and respect both the differences and the similarities.   

It is also not beneficial to only look at the past when it comes to diversity.  Staying 

focused on the past does not move an individual forward.  It is important to consider the past, but 
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also be well versed in present experiences, in order to better prepare for a multi-cultural future.  

Similarly, one can‟t always just have fun when it comes to diversity.  Diversity, intercultural 

communication, and learning about both, can be very fun, but if you are not willing to work 

towards increasing your intercultural competency by educating yourself, then you cannot move 

forward.  Lastly, the delegates of Camp CommUNITY and our study‟s participants cannot just 

reminisce, or in live the camp life.  They have to take what they learned at camp, and apply it to 

the real world.  They have to learn to make the connection, see the similarities that are present 

with Camp CommUNITY and the real world.  If you cannot take an exercise and apply it to daily 

practice, then one has not learned anything.   

A dialectic approach is beneficial to intercultural communication.  A dialectic approach 

enables researchers to comprehensively assess intercultural communication interactions, allows 

us to see the entire world view, not just a tunnel view, therefore better preparing us as competent 

intercultural communicators (Martin & Nakayama, 1999).  Additionally, a dialectic view of 

intercultural communication allows us to see the dynamic process of intercultural interactions 

(Martin & Nakayama, 1999).  If we do not consider the dialectics, as communicators, we fail to 

make sense of our intercultural communication interactions, therefore fail to increase our 

intercultural communication competency.   

Implications 

In the previous section, I discussed the success of connecting standpoint theory and 

photovoice method, and introduced the dialectical approach to intercultural communication.  I 

examined the original definitions of diversity, as identified by the participants prior to hearing 

Camp CommUNITY‟s definition, in relation to Martin and Nakayama‟s (1999) dialectical 
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approach.  Next, I will discuss the theoretical, practical and methodological implications for the 

present study. 

Theoretical implications.  Standpoint theory is utilized to give marginalized groups an 

achieved voice to be heard.  The present study demonstrates the flexibility of standpoint theory 

in not only sharing with oft-marginalized groups, in this case - teenagers, but also within the 

realm of defining difficult concepts.  The participants achieved their expert voices by their social 

positions, as well as through their experiences at Camp CommUNITY and participating in 

photovoice.  By giving the teenagers a voice, we provided them with a sense of empowerment 

and social responsibility to be comfortable with voicing their opinions to peers, as well as leaders 

within their peers, school, and community, therefore not being afraid to instigate social change.   

Martin and Nakayama (1999) argued that dialectics can work both individually, as well 

as intersectionally, where multiple dialectics occur in the presence of an intercultural 

communication interaction, or context.  This was also evident within the present study when I 

reviewed the original definitions of diversity and when I coded the data sets to try to single out 

one primary category or theme, for example a blend theme.   A blend theme provided an 

example of the intersectionality of the categories, therefore supporting the complex nature of 

being able to define diversity by understanding multiple ideas, not a single one.   

For example, Geniève explained: (See Figure 4.11) 

It relates to our lives in the way that, if you believe in something, you have to represent it, 

wherever that may be, whenever that may be, however that may be; even if it‟s as simple 

as writing something on your notebook, or on the floor with chalk.  Because we believed 

in it, we wrote in chalk.  We kinda weren‟t thinking about the consequences…if it‟s for 

the good of something, it‟s worth trying.  We‟re just trying to represent something we 
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believe in, and we believe in Camp CommUNITY, because it‟s worth trying.  So we‟re 

representing it in our own away.  And that‟s how it relates to our lives, you have to 

represent it if you believe in it.   

Camp CommUNITY was fun because the delegates got to write in their notebooks, or in chalk, 

but also worked at it because it was what they believed in, which required effort for them to 

determine it was something they believed in.  They lived in the present, but were also able to 

imagine a novel future.  They considered themselves as a “we”, as similar, not differently.  They 

believed in what Camp CommUNITY was, and wanted to represent it, just like those in the “real 

world” would.   

It is evident that through the utilization of PVM, participants were able to better articulate 

their views of diversity.  Additionally, the participants‟ views of diversity, as expressed in 

describing their “diversity” pictures falls under at least one, if not multiple dialectical 

dimensions.  The model of the dialectical dimensions of diversity offers a starting point for 

building on diversity and intercultural communication theory and research.  The model coincides 

with the dialectical approach that Martin and Nakayama (1999) undertook to explain 

intercultural communication.  Understanding diversity is a part of understanding intercultural 

communication, therefore the model, and the present study contribute to intercultural 

communication research.  The four dialectical dimensions of diversity proposed will assist in a 

starting point for future research to make sense of how individuals view diversity.  This will also 

better assist educators in preparing curriculums that can help determine the starting point of 

individuals as they learn to determine their own definitions of diversity.  Next, let‟s look at the 

practical implications for the present study.   
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Practical implications.  Camp CommUNITY‟s definition of diversity is, “difference and 

variety; acceptance and respect of one another; understanding that each individual is unique and 

recognizing our individual differences as well as our group memberships” (Camp CommUNITY 

staff manual, 2010).  The participants‟ definitions, as well as the themes and categories that 

emerged in data collection, are aligned with Camp CommUNITY‟s definition.  The participants 

recognized that differences are necessary within diversity, as evidenced by the differences 

category.  The participants understood that diversity involved accepting and respecting one 

another.  An individual cannot build relationships, express their love, work together or look past 

the differences if they don‟t accept and respect one another.  The participants recognized that 

individuals are unique, but also part of a larger group membership, as evidenced by the unity and 

common experiences category/theme.   

 In relation to the dialectical dimensions, Camp CommUNITY‟s definition can also be 

considered within the dialectical dimensions of diversity.  The camp definition recognizes the 

differences between camp participants, equivalent with the differences-similarities dimension.  

Further, this definition reflects understanding of the group membership that they had in common, 

equivalent with the differences-similarities, and past – present/future dialectical dimensions.  

Lastly, the definition reflects the understanding of the personal work entailed to respect and 

accept one another.  The model posits that diversity is defined among one, if not multiple 

dialectical dimensions, as is clearly evidenced within the findings.   

A practical implication for intercultural communication, diversity and photovoice is to 

utilize photovoice in conjunction with diversity curriculums.  With previous photovoice studies, 

many participants have photographed objects, such as condoms to demonstrate health needs 

(Rhodes & Hergenrather, 2007), or belts to demonstrate their experience as being chronically, 
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mentally ill individuals (Thompson et al., 2008).  With the present study, participants mostly 

photographed people, and not objects.  Carly provided a good explanation of why: 

Because candy and cards, they are manufactured.  There is all these identical pieces that 

are exactly the same.  So it‟s not exactly diversity.  People, with people, you can never 

find an exact copy, like in the entire world.  It‟s different with objects. 

Inculcating photovoice within a diversity program was a benefit for the participants.  It 

gave them more options of people to photograph, more examples of diversity, and allowed them 

a safe environment to photograph people, once they were comfortable with them.  Photovoice 

and Camp CommUNITY provided a good co-teaching tool for diversity.  Similarly, if 

individuals training in intercultural communication were to photograph what they considered to 

be complex concepts, the curriculums would work together to help teach a difficult idea, and 

truly ingrain it into the minds of the participants.  Additionally, photovoice enabled participants 

to critically think about diversity, therefore allowing them to better understand what diversity 

meant to them.  If the participants understand what diversity means to them, they are more 

confident about how to explain it to their peers and other individuals, therefore allowing them to 

gain the skills to become more competent intercultural communicators.  Diversity curriculum in 

the future should implement, fun, and innovative ways to allow participants to critically process, 

on their own, what diversity is to them.  As mentioned, this really helps individuals store for later 

retrieval, how to better understand what diversity is, and what their starting point is, for years to 

come.   

 The findings suggest that Camp CommUNITY is an effective curriculum to educate 

teenagers about diversity.  Additionally, the participants recognized that camp was not like their 

lives in school (e.g.  Jason), or in America (e.g.  Carly).  It is important for the participants, and 
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the delegates of Camp CommUNITY, to understand how they can take their lessons of diversity 

and inculcate them into their daily lives.  As participant Carly mentioned, all opinions were 

contributing to an idea, which she went on to say is how it should be in America.  As part of the 

interview questions, participants were asked how they would teach peers about diversity, and 

many of those responses included a change in behavior.  Participants, and delegates of Camp 

CommUNITY, could really benefit from further training on how to put into practice what they 

have learned.   

 Now that I have discussed the theoretical and practical implications of Camp 

CommUNITY, I discuss the methodological implications.   

Methodological implications.  Overall, PVM, like with most methods, can offer both 

successful contributions, and limitations to a study.  In the present study, PVM achieved its goal 

of providing those without a voice, a novel way to get their voices heard.  Each participant was 

given the opportunity to express themselves about not only how they viewed diversity, but to 

explain it in a way most had not experienced before.  Additionally, they were a part of 

developing future curriculum of Camp CommUNITY, as well as future research, by providing 

their feedback.  As previously mentioned, photovoice engages participants in a discussion that 

hopes to result in change within the community.  Photovoice empowered the participants.  They 

shared their knowledge and expertise, to make a difference and institute change both personally, 

as well as within their community.  Through a further understanding of diversity, they were able 

to get new ideas of how to see daily things, and enjoy them (e.g.  Carly), and see the beginning 

of a change (e.g.  Geniève).   

Retrospectively looking at the method, there are several tips and advice that future 

researchers should be mindful of.  First, photovoice was helpful in emphasizing the Camp 
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CommUNITY diversity curriculum, therefore is successful, complementary, and can be 

integrated into diversity and intercultural communication curriculums.  Second, PVM is a good 

way to engage youth and provide them with a way to educate themselves, in a fun way.  Third, 

although constantly thinking about taking pictures may be cumbersome to some participants, it is 

still a minor cost for a larger educational benefit.  Fourth, if time is an issue in capturing 

photographs, it is helpful to make sure that participants commit to a definition of diversity, or the 

topic at hand, so they do not lose anytime in generating their photographic ideas.   

Additionally, it would be important to try to make sure pictures taken and discussed are 

those of the participant being interviewed, and not a result of someone else taking the camera to 

take pictures without the participant‟s knowledge.  Lastly, photographs may make it difficult to 

capture the emotions of the individuals or emotions that a participant is trying to capture.  

Utilizing video may be useful in future studies, but being careful as to not lose the voice of the 

participant.  For the future, I suggest utilizing whatever camera is preferred, but allowing 

participants to take a minimum number of pictures, with no maximum number.  Each participant, 

after taking all pictures, can then select their top 25 (or whatever number is decided upon), and 

then further narrow to top five to seven pictures to discuss.   

Limitations and Directions for Future Research 

 In this section, I will first discuss the limitations of the study and then the directions for 

future research.  Some limitations of photovoice method were addressed by the participants, and 

identified in the results of research question two.   The following paragraphs will discuss some 

additional limitations for the study. 

 First, all participants were not provided a digital camera to take pictures.  For this reason, 

the number of photographs taken was limited.  If all participants had been able to utilize digital 
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cameras, then participants could take more pictures, therefore increasing their selection pool for 

the interviews.  Additionally, with the use of a digital camera, participants could see the pictures 

that were taken, therefore perhaps being more comfortable with the phototaking.  Second, 

although 46 photographs were selected by the participants, the number of participants was still 

small.  More participants and more pictures would have contributed, and further strengthened the 

results.  Third, some photographs taken were not taken by the participants, but by others that had 

gotten a hold of their camera.  Therefore, even though the participants still felt the pictures were 

the best representation of diversity, the ideas for some pictures may not have been completely 

reflective of the participant.   

Fourth, there was a one to three month time gap between when the photographs were 

taken, and when the participants were interviewed regarding their thoughts.  Fifth, although 

Camp CommUNITY did help the participants further define what diversity was to them as they 

gathered photographs, taking pictures for five days, within a diversity context, may have offered 

some limitation to the types of pictures that were taken.  In a future study, more brainstorming 

time at the start of camp may further assist the delegates in solidifying their definition of 

diversity, therefore having a stronger starting to take diversity pictures.  Finally, because the 

project was implemented with a large group of individuals around, it is possible that some 

participants may have photographed individuals because of their easy accessibility and 

availability.  Implementing photovoice and allowing some time for participants to photograph on 

their own may allow for pictures that do not have people in them, therefore possibly diversifying 

the types of photographs taken.   

 Future researchers should utilize the model of the dialectical dimensions of diversity, and 

test it with a variety of audiences, both teenagers, as well as adults, including those participating 
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in a diversity intervention program, and those not.  Additionally, researchers can also help create 

photovoice as a group project within a generationally mixed group of individuals, therefore 

decreasing the perceived social distance and aiding to decrease generational stereotypes.  As 

mentioned, the model was not exhaustive, therefore future researchers can contribute to the 

model.  Future researchers should also continue utilizing the voices of teens, as they are a group 

not often heard.  Future researchers can also implement more studies, utilizing photovoice to 

define diversity, as photovoice was a successful tool in helping define a complex idea.  

Additionally, researchers can implement studies utilizing photovoice to define diversity outside 

of a diversity camp to determine the extent to which PVM contributed to defining diversity.   

Researchers can also go back to the alumni of Camp CommUNITY to determine how their life 

experiences may have altered their definitions, and determine how their new definitions of 

diversity are encompassed within the model.   

Conclusion 

In summary, through a partnership with standpoint theory and photovoice method, a total 

of nine participants and 46 pictures were analyzed to uncover how teenagers attending a 

multicultural camp, Camp CommUNITY, defined diversity.  Teenagers defined diversity 

through six themes: building relationships, mosaic quilt, cooperation, fantasy vs.  reality, 

difficult to define and a blend.  Photovoice, in combination with standpoint theory, shared the 

voice of the marginalized group on defining diversity, as well as the benefit and limitations of 

utilizing photovoice.  A model for the dialectical dimensions of diversity: fun-work, differences-

similarities, camp life-real world, and past – present/future, was introduced, as a starting point 

for future diversity research in intercultural communication.   
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The present study is a prime example of the success of experiential learning in 

understanding complex concepts, and more importantly an integral part to understanding how 

teenagers view diversity.  Many educators can confirm the idea that hands-on activities, and 

critical thinking can further improve how students learn a particular material.  Additionally, 

students learn more if they are enjoying themselves, and not realizing there is hard work 

involved.  Communication skills and confidence are best taught through hands-on experience 

and repeated practice.  As mentioned earlier, it is pertinent for us to understand how teens 

construct diversity in order for us to properly educate them on how to become more 

interculturally competent.   

In today‟s world, children and teenagers are growing up with technology, the same 

technology that their parents, or college students only understood when they were at least five to 

ten years older than the children.  There is no reason that we, as educators, should not educate 

ourselves and learn how to utilize technology to the benefits of our students, in a fun way.  

Taking pictures was not only fun, but also served a purpose for the participants.  They welcomed 

the task at hand because it was something new and innovative.  New and innovative ideas only 

help keep teenagers interested, and if they are interested, they will learn more, retain more, and 

be more competent communicators.  After all, not everyone likes to be educated only through 

books, and especially not adolescents.   

Photovoice method has an empowering nature (Graziano, 2004) and is a promising 

prevention approach allowing adolescents to participate and take action regarding what they 

consider to be important (Wilson et al., 2007).  Education curriculums on diversity and 

intercultural communication should include an empowering component in order to motivate the 

participants to continue practicing their skills, and to give them the confidence to interact with 
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any individual, regardless of their race, ethnicity, gender, age, or political, educational, or 

professional status.  One goal of Camp CommUNITY is to educate their delegates to be social 

activists for change and welcome diversity.  Participants are better equipped to face the changing 

world as competent intercultural communicators through photovoice, by furthering their 

understanding of diversity, and the impact that accepting differences fosters 

If our teens today are more open minded about learning about other cultures, accepting 

one another for who they are on the inside, looking past the visual differences, then they will be 

better able to handle the diversifying world.  They will be better able to handle the numerous 

amounts of diverse individuals they will come into contact with in their lives.  If our teenagers 

and our youth are more accepting today, they will only foster a climate of respect and acceptance 

among their friends, their families, their future families and their children.  If we learn to look 

past our differences, only then we can set out to achieve the dream that Martin Luther King, Jr.  

had to see his children living “in a nation where they are not judged by the color of their skin, but 

by the content of their character” (http://www.dltk-kids.com/crafts/mlk_speech.htm).  Only then 

can we work on eliminating prejudice, racism, and discrimination.   
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APPENDIX A 

QUICK TIPS FOR PHOTOGRAPHY 

FROM PHOTOGRAPHER, LINDSEY JARRETT  
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1. Get Down on their level when taking pictures of pets or flowers. 

 

2. Use a plain background – a cluttered background will be distracting while a plain 

background will emphasize your subject. 

 

3. Use flash outdoors – use it in bright sunlight to lighten dark shadows under the eyes and 

nose, especially when the sun is directly overhead or behind your subject. Use it on 

cloudy days, to brighten up faces and make them stand out from the background. 

 

4. Move in Closer – each time you spot a subject, snap a shot and then move in closer for a 

better shot. Having your subject almost fill the frame helps show off the details in your 

subject 

 

5. Move it from the Middle – make a picture more interesting by placing the subject off 

center.  

 

6. Take some vertical pictures – many subjects look better in a vertical picture (buildings, 

pictures of your friends, etc.) 

 

7. Keep your subject within the flash range – for most disposable cameras that is only ten 

feet or four steps away. If your subject is further than ten feet from the camera, the 

picture may be too dark. 
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8. Look at the light – how is the light affecting your subject? Is the subject squinting? It is 

generally best to shoot with the sun behind you. 

 

9. Be bold – don‟t be afraid try different viewpoints or to ask your friends to move to where 

you want them to be in the picture. 
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APPENDIX B 

INTERVIEW PROTOCOL AND NOTES 
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Before beginning, is it okay with you for me to record this interview? 

If yes, continue recording. If no, stop the tape recorder, and proceed. 

 

Thank you for agreeing to continue your participation in the Diversity Photovoice study. 

First, I will give you about 5 – 10 minutes, to look through your pictures, and pick out the top 5 

pictures you feel best describe Diversity to you (of all your pictures).  

 

Next, we will take a look at each of your 5 pictures individually. I will ask you a the same set 

of questions for each picture.  

 

Questions for Pictures 1-5: 

1a. “What do you see here?” 

 

1b. “What is really happening here?”  

 

1c. “How does this relate to our lives?”  

 

1d. “If you were using this photo to teach others about diversity, what would you say?” 

 

1e. “Why does this photo represent diversity to you?‟ 

 

2. Are there any common themes or issues that arose from your photos (all 5 photos)? 
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3. What reservations/concerns did you have prior to starting this project? 

4. Why did you decide to participate in this project? 

5. Please tell me about your experience photographing for this project (probe: what did you like 

best/worst?) 

6. How did Camp CommUNITY help you define diversity?  

7. How, if at all, do you plan on utilizing your experience from Camp CommUNITY with peers 

or with others?  

8. Lastly, is there anything else that you would like to share about your experience from Camp 

CommUNITY? 

Demographic information 

 

First Name: __________________  Age: _____  Entering Fall 2010 Grade in School _______ 

 Race/ethnicity:  

___Caucasian ___Asian ___African-American ___Hispanic/Latino ___Other 

Sex: ___Male ___Female 

Thank you very much for your time!  



  

 

 

 

 

 

 

 

 

 

APPENDIX C 

DATA SET OF CATEGORIES OF RESEARCH QUESTION 1 
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Socializing: 28 quotes; 9 participants 
 

Participant Picture # Category Quotes 

Carissa 1 Socializing “Two closest people I got to at camp.” (pg. 1) 

Carissa 3 Socializing 
Because, it‟s different races put together. Once we were there, we all talked and 

we realized that we had a lot of things in common. (pg. 6) 

Brittany 

1 

Socializing 

I would say, look how well all these different groups of people are getting along, 

and how none of these people just stayed in their group of friends that they came with, 

or the group of friends that they had been with. Everyone just kind of fit in together 

and learned to love each other‟s differences. (pg. 1) 

Brittany 
2 

Socializing 
We all just became so comfortable with each other that we could all just jump into 

a random person‟s picture. (pg. 2) 

Brittany 
3 

Socializing 
This just kinda shows that we made our own community, and it was a very diverse 

community, and we didn‟t really care who was in the community…(pg. 3) 

Brittany 4 Socializing 
This represents diversity to me because there‟s different races and different ages 

and different groups of people all just having fun playing soccer, and not having a care 

96



  

 

in the world and just having fun. (pg. 4) 

Carly 1 Socializing …just hang around each other, getting close to each other, sort of. (pg. 1) 

Carly 4 Socializing  
All the thoughts we sent to each other, all the feelings we sent to each other, just 

kinda like our honest opinion of each other. (pg. 4) 

Carly 
Common 

on all 5 pics 
Socializing 

We‟re just kinda like playing around, and talking to each other, and finding out 

about each other, and basically  just having a ball. (pg. 7) 

Jason 3 Socializing 
Boys and girls sitting in a circle, listening to music they may not like, but they are 

enjoying it anyways. They‟re all getting along, looks like. (Pg. 3) 

Jason 4 Socializing 
Because all these people had no idea who each other were, and came to this camp 

and became friends, despite their differences. (pg. 4) 

Jason 5 Socializing J: Everyone‟s laughing at them or laughing with them. (pg. 5) 

Sara 1 Socializing Just friends talking, I don‟t know, hanging out. (pg. 1) 

Sara 3 Socializing 
I see people just eating lunch together, just talking, and just having a good time. 

(pg. 3) 

Sara 3 Socializing 
Different people getting to know each other, coming together. They haven‟t 

known each other for too long, but they‟re altogether now, just talking…(pg. 3) 
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Sara 5 Socializing We were at lunch, coming together, getting to know everybody. (pg. 4) 

Sara 5 Socializing …different races just coming together. That‟s what diversity is to me… (pg. 4) 

Brianna 

Common 

among all 

pictures 

Socializing 

Because every single one of these people look like they have each other‟s back. 

No matter what, any one of these people can call anyone of these other people and feel 

comfortable with anything. (pg. 5) 

Elizabeth 3 Socializing 
we all became really good friends, and became a family, because they‟re our 

family group. (pg. 4) 

Geniéve 1 Socializing …that‟s Camp CommUNITY which is what we do, we unite people. (pg. 1) 

Geniéve 2 Socializing 
Like the picture, we took it, and it‟s nice, because we‟re all together, and seeing all 

the friends we made. (pg. 2) 

Geniéve 5 Socializing 
What‟s really happening here is that strangers are coming together and getting to 

know each other. (pg. 5) 

Geniéve 5 Socializing 
It represents diversity to me because us coming together, that‟s the beginning of a 

change, a change that we will see soon. (pg. 6) 

Amber 1 Socializing;  Family (pg. 1) 
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Amber 2 Socializing Everyone was happy, like they were having fun. (pg. 2 

Amber  Socializing 

Because, for that week, even though we didn‟t know each other, and we were all 

different in many ways, we still lived in that room together and had fun.  

(pg. 5) 

Amber 
All 5 in 

common 
Socializing  we were all having fun  (pg. 6) 

Amber 
Explain 

about Process 
Socializing Everybody was mixing… (pg. 7) 

 
 

Showing Love: 35  quotes; 8 participants 

Participant Picture # Category Quote 

Carissa 1 Showing Love “We‟re all hugging, and we‟re all smiling.” (pg. 1) 

Carissa 1 Showing love 
“We‟re like reaching out, like there‟s care, there‟s love, I see 

it.” (pg. 2) 

Carissa 1 Showing Love “…we were still hugging.” (pg. 2) 
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Carissa 1 Showing Love 

“It relates, well, it‟s like, I mean I guess, these are two 

different races than me and my two best friends. Well, we‟re 

surrounded by those people, like different cultures, and well, it 

doesn‟t, I don‟t know how to explain. We‟re like reaching out, 

like there‟s care, there‟s love, I see it.” (pg. 2) 

Carissa 5 Showing Love 

Because they‟re just together. They are holding on to each 

other. It doesn‟t matter, nothing, just we‟re friends and we can 

take a picture. (pg. 8) 

Carissa 

Common 

among all 

pictures 

Showing love 

That, it all has to do with, there‟s all loving pictures. There‟s 

no argument, they‟re all happy. There‟s a connection, that we‟re 

all smiling… (Pg. 8) 

Brittany 
1 

Showing Love 
Everyone just kind of fit in together and learned to love each 

other‟s differences.  (pg. 1) 

Brittany 

1 

Showing Love 

Because it just shows that no matter what you look like, or 

what religion you are, or what color your hair color is, that we can 

all just get along and be together, and just have fun. (pg. 2) 
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Brittany 2 Showing Love 
I see a bunch of different people just getting along and acting 

as one big family. (pg. 2) 

Brittany 
2 

Showing Love 
…how much we all cared about each other and wanted 

everyone to remember us. (pg. 2) 

Brittany 

3 

Showing Love 

. It doesn‟t matter who you are, where you come from, or what 

religion you are, as long as you just need to get along with other 

people and respect what they are and what their beliefs are. (pg. 3) 

Carly 4 Showing Love 
…there was still this message of “I need to recognize this 

person.”  (pg. 4) 

Jason 
Common all 

5 pictures 
Showing Love “Everyone looks pretty happy.” (pg. 5) 

Sara 4 Showing Love 
So, you need to be able to trust people, and just accept them 

for who they are. (pg. 3) 

Sara Common Showing love 

you can kinda tell. But then in picture 1, and pretty much the 

rest of the other pictures, you can see how close we‟ve gotten – 

we‟re hugging, and talking, and just hanging out, because we want 
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to, because we like the people, we have similarities with others. 

(pg. 5) 

Brianna 1 Showing love  

… you can see older people and younger people getting along. 

That can help us in our with everybody getting together, not just 

racially, but age-wise too. (pg. 1) 

Brianna 1 Showing love  

They‟re getting along, and I‟m sure they have two different, 

totally different sets of friends they hang out with, and two totally 

different things that they do for fun. They look happy too, that‟s 

why it represents diversity. 

Brianna 3 Showing Love 
They are two different races, and you can get two different 

races to get along, very well, and they are. (pg. 3) 

Brianna 4 Showing love , they seem to get along very well. (pg. 4) 

Brianna 5 Showing love again different races, and they‟re hugging.  (pg. 4) 

Brianna 5 Showing love 

Three different colors, three different people, and they‟re all 

happy. (pg. 5) 
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Brianna 

Common 

among all 

pictures 

Showing Love Happiness. Everybody definitely looks happy. (pg. 5) 

Elizabeth 2 Showing love 
I would say that there isn‟t a single person on this picture that 

is not smiling. (pg. 2) 

Elizabeth 2 showing love   

We were all just really happy that day. Even though it was 

before the last day of camp, it was bitter sweet, but, everyone was 

just happy to be with each other. (pg. 2 -3) 

Elizabeth 5 Showing love 
I see a bunch of people smiling, just posing for a picture. (pg. 

5) 

Elizabeth 5 Showing love …everyone accepts each other… (pg. 6) 

Elizabeth 5 Showing love …we all just loved each other… (pg. 6) 

Elizabeth 
Common in 

all 5 pictures 
Showing love Everyone is happy… (pg. 6) 

Amber 2 Showing Love 
We‟re all getting along, well, they‟re all getting alone. 

Everybody enjoyed that, it was fun to see. (pg. 2) 
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Amber 2 Showing Love …but they were all getting along. (pg. 2) 

Amber 3 Showing Love just coming together  (pg. 2) 

Amber 3 Showing Love 
…people that were the same came together, and just, came 

together (pg. 3) 

Amber 5 Showing love different types of people, in one room, getting along. (pg. 4) 

Amber 5 Showing love 

That we all can get along, and be in the same room, and just 

have fun with 9each other, even if we‟re not all the same look (pg. 

4) 

Amber 6 Showing love 
people in the picture, they‟re all different, nobody up here was 

the same race, but yet, they all got along. (pg. 5) 

 
 

Differences:  50 quotes; 9 participants 

Participant Picture # Category Quotes 

Carissa 1 Differences “…we‟re surrounded by those people, like different cultures…” (pg. 2) 

Carissa 1 Differences “We‟re all hugging…” (pg. 2) 

Carissa 1 Differences “Because of the different races and cultures.” (pg. 2) 
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Carissa 3 differences 
“…it‟s different races put together….That this was my family. They didn‟t 

have my eye color or skin tone, but they‟re my family.” (pg. 6) 

Carissa 4 Differences 

Delegate 1: Because they‟re all different, and they come from different 

places. 

Researcher: When you are referring to different.? 

Delegate 1: Mean, different color, different eyes… 

(pg. 7) 

Carissa 5 Differences 

Delegate 1: It‟s just teenagers trying to have fun and just being funny, while 

waiting for a program to start. It was different people, with different 

backgrounds, coming altogether for a picture. 

Researcher: Okay. If you were using this picture to teach others about 

diversity, what would you say? 

Delegate 1:  That, it‟s different people, different races, coming together, just 

having a good time. 

(pg. 8) 
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Carissa 

Common 

among all 

pictures 

Differences That I kept on saying races, different cultures. (pg. 8) 

Carissa 

How did 

camp 

Community 

help you 

define 

diversity? 

Differences  

It was just seeing different people, and hearing their stories, and hearing 

what they‟ve been through, or their cultures, their heritage, and just seeing how 

we‟re different, but not that different, as I thought before camp. (pg.10) 

Carissa 

How did 

camp 

Community 

help you 

define 

diversity? 

Differences “…just different people getting together.” (pg. 11) 

Brittany 2 Differences I think it just shows how even though we all look different, we‟re all kinda 
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the same goofy kids on the inside. Everyone is like making different faces and 

poses and it‟s just funny. So, just like how we would normally be, and how we 

were with each other. 

(pg. 2) 

Brittany 5 Differences 

I see representation of flags, there‟s flags of America, Texas, and YMCA 

and it, to me, just shows how, they are all like different groups of people. 

There‟s YMCA kids that are part of the bigger part of Texas, and they‟re all part 

of the bigger United States. (pg. 4) 

Brittany 5 Differences 

I would say that America is just like one melting pot and we‟re all different 

things. We shouldn‟t like be prejudiced against people when we probably have 

something that‟s in you that‟s in them, part of your background. (pg. 4) 

Carly 2 Differences 

The American group was trying to say that America can‟t be defined without 

all these other heritage groups. So really, all the diversity that makes up 

America defines what it truly is. (pg. 2) 

 

Jason 1 Differences Diversity is people of different color and personalities coming together. (pg. 
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1) 

Jason 1 Differences 
They are all wearing different clothes. We have a Hispanic, a black, a white, 

and we have an African over here. That‟s very diverse. (pg. 2) 

Jason 2 Differences 

I‟d tell them to look at how many different kinds of people that are standing 

together in a circle. We have girls, and they aren‟t all on one side, or all on the 

other side, they‟re all just mixed in together. (pg.2) 

Jason 2 Differences 
Boys and girls standing together, they‟re all different races and cultures. (pg. 

2) 

Jason 3 Differences 
They‟re all wearing different clothes, have different types of hair, different 

races. (pg. 3) 

Jason 4 Differences Yea, people, Just look around, none of them are the same. (pg. 4) 

Jason 5 Differences 

I‟d tell them to look at all the different colors of the clothes of the people. 

Red, green, blue, black, white, that represent the people, all coming together in a 

circle. (pg. 5) 

 

Jason Going Differences Delegate 4: I was just going to look for big groups of people just doing 
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through head 

when taking 

pics? 

different things, not just like a group of guys just standing there. 

Researcher: Would you say that‟s what spoke out to you as diversity was 

groups of people? 

Delegate 4: Yea, of different races and cultures, not just all the same. 

(pg. 6) 

Jason 
Their 

Definition 
Differences 

When each member of a group is different in their culture, race, personality 

and attitudes (pg. 7) 

Sara 1 
Differences (but 

willing to ignore) 

Different races  - like there‟s African Americans, Mexicans, White, and all 

these different religions and races, talking. They just put aside all that stuff 

(referring to races and religions), and just how they can come together and just 

hang out. (pg. 2) 

Sara 2 Differences 

different races just coming together. Like there‟s white, African, Mexican 

American, and all those people in this picture right here, working together as a 

group, putting aside differences. I think that‟s what diversity is. (pg. 2) 

Sara 2 Differences Like different religions and races and all that, just coming together. (pg. 2) 

Brianna 2 Differences Everyone is completely different, races, culture, everything. And, we look 
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pretty mixed up, so it represents diversity there. (pg. 3) 

Brianna 

Their 

definition of 

diversity 

Differences diversity was what makes you different from other people (pg. 6) 

Elizabet

h 
1 Differences “I‟m brown, she‟s white.” (pg. 1) 

Elizabet

h 
1 Differences 

I‟m brown, she‟s white. It‟s kinda a mixing of races, and I mean we did 

become really really good friends. (pg. 2) 

Elizabet

h 
2 Differences I see girls, of all races, just posing for a picture…”  (pg. 2) 

Elizabet

h 
5 Differences …where you have people from every different race… (pg. 6) 

Elizabet

h 

Common 

in all 5 

pictures 

  Differences They all have people from different races. (pg. 6) 

Geniéve 1 Differences It‟s kinda cool because, as we can all see, it‟s just literally everybody 
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different. (pg. 1) 

Geniéve 1 Differences 

I just really like it because, like I said, it just comes together and spells 

something together, but its all different. And even the pictures itself are 

different, the letters,  it‟s decorated, especially the UNITY part, it‟s all 

decorated, and just very different, very diverse. That‟s how it is, because that‟s 

how the world is, it‟s a mini-representation of the world. (pg. 1) 

Geniéve 1 Differences If we see it, it‟s not all the same thing, it‟s just really different. (pg. 1) 

Geniéve 1 Differences 
that is the definition of diversity – different. Things of different people, 

different cultures, just coming together to make something out of it. (pg. 2) 

Geniéve 2 Differences 
It looks really nice, because if it was all just the same people, we‟d just be 

like, “oh, what‟s new about it,” so. Something to look forward to. (pg. 2) 

Geniéve 2 Differences …it‟s just very colorful and nice… (pg. 3) 

Geniéve 2 Differences 

Diversity, it‟s going to take some time but it‟s going to work, and it‟s not the 

same old thing over and over again, not the same group of people, not the same 

poses or anything, it‟s something different, something to look forward to. (pg. 3) 

Geniéve 3 Differences To me, it represents diversity, because it‟s something totally different. Like I 
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said, you don‟t see it everyday. (pg. 4) 

Geniéve 4 Differences 

Well, we are just trying to represent Camp CommUNITY in a different way. 

See it somewhere where you wouldn‟t see it. You wouldn‟t see it written on the 

floor with chalk, so we‟re (the friends she was hanging out with that day) trying 

to make it different, but see what comes out of it that day. (pg. 4) ….Its‟ just 

something that‟s special, and something that stands out in the middle of the 

other things. That‟s diversity, it stands out. (pg. 5) 

Geniéve 4 Differences 

 I see the floor and chalk writing, and we spelled out Camp CommUNITY. 

The picture cut off a little bit, but in the end, where it says UNITY, it‟s all in 

different colors – purple, pink, green, yellow, and purple. (pg. 4) 

Geniéve 

Common 

to all 5 

pictures 

differences …something standing out, something being different. (pg. 6) 

Amber 1 Differences 
In this picture, clearly no one is the same. It‟s a bunch of different people, 

different races, sexes, everything. And that‟s what the world is. (Pg. 1) 

Amber 1 Differences all of these people in the picture, not everyone is black, white, asian, you 

112



  

 
 

know. That, it‟s one of each, or everybody is different (pg. 2) 

Amber 1 Differences everyone is different, no one looks the same, no one knew each other (pg. 2) 

Amber 2 Differences  

That, uhmm, it‟s a good example, even, just because you‟re a boy, there‟s 

different types of boys. It‟s different races, and everything, and, that was just the 

boys cabin... (pg. 2) 

Amber 2 Differences it‟s just more than one person, or one type of person.  (pg. 2) 

Amber 5 Differences …different types of people… (pg. 4) 

Amber 6 Differences 
people in the picture, they‟re all different, nobody up here was the same race  

(pg. 5) 

 
 

Differences don‟t matter:   40 quotes; 9 participants 

Participant Picture # Category Quotes 

Carissa 1 
Differences 

don‟t matter 

“…and that it didn‟t matter where we came from, or how we looked, we were 

still hugging. (pg. 2) 

Carissa 3 
Differences 

don‟t matter 

Because we all got along, we all connected, feeling wise. Not because, oh you 

play football and I play football, it was because we all listened to each other, and it 
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didn‟t matter where we came from, or what we did. Like “B” [name kept 

anonymous] liked reading weird books, but we loved her like that. It didn‟t matter. 

(pg. 6) 

Carissa 4 
Differences 

don‟t matter 

That, they stick together. It didn‟t matter. They‟re a cabin, and they stuck 

together. And also, there‟s “N” [one of the counselors] holding up the side. It didn‟t 

matter. They were different, and they didn‟t ask, but still he‟s helping them without 

the guys asking him. (pg. 7) 

Brittany 

2 
Differences 

don‟t matter 

But then, at the end, we were all such good friends, we didn‟t care what each 

other looked like, what each other sounded like, or anything, and we all just 

became friends. (pg. 2) 

Brittany 

2 
Differences 

don‟t matter 

It just shows how everyone can get along, and how everyone is the same on the 

inside, and no one, we are all different, but different in a good way, and we can still 

all mesh together. (pg. 2) 

Brittany 4 
Differences 

don‟t matter 

I see kids, well teenagers of Camp CommUNITY just interacting with little kids 

from the YMCA day camp that was there and just having fun and not caring what 

they looked like or acted like, just having fun playing sports. (pg. 3) 
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Brittany 4 
Differences 

don‟t matter 

I‟d probably say that people – it didn‟t matter how old they were, or what they 

looked like or anything, they were just having fun playing soccer. Just like ….just 

trying to get along with everyone. (pg. 3) 

Brittany 

Diversity 

definition Differences 

don‟t matter 

„and being friends with everyone and not caring what they look like. Not just 

caring about yourself, but about other people and just really trying to get to know 

people before you judge them and put them into a stereotype or group before you 

actually get to know who they are as a person.‟ (pg. 6) 

Brittany 

Diversity 

definition Differences 

don‟t matter 

So, I‟m just trying to, hopefully, start like a chain reaction, and be nice to 

people, and getting to know people, not caring about where they come from, or 

what they look like, so hopefully they‟ll go on and do the same thing, so it‟ll just 

start a chain reaction and slowly change everyone. (pg. 6) 

Carly 1 
Differences 

don‟t matter 

…we‟re all kinda just forgetting our backgrounds and not thinking like “I can‟t 

hang around with this person” kind of thing. It‟s just like, kinda like, just hang 

around each other, getting close to each other, sort of…. Well, I guess, it would be 

like, don‟t pay so much attention to the background. Because although that‟s 

important, that doesn‟t really define who the person is. (pg. 1) 
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Carly 1 
Differences 

don‟t matter 

Delegate 3:  I would just say, although diversity matters, and you should have a 

lot of diversity, you should get people together that work well together, and be free 

together. Not so hung up on the individual. 

Researcher:  You mean the individual characteristics? 

Delegate 3: uhh, yes. 

Researcher: So you‟re saying …we shouldn‟t just be focused on diversity, but 

also how well people work together, when you‟re looking at things. It‟s not just, 

here‟s the diversity of people – when you‟re talking about race/ethnicity – so here‟s 

someone that Caucasian, here‟s someone that‟s asian American. 

Delegate 3: yea, you shouldn‟t just pick and choose, like you have to have this 

number of people. You should be more like how well these people work together, 

and like how well their personalities are. 

Carly 3 
Differences 

don‟t matter 

it was sort of, diversity can also mean age groups, not just ethnicity. So, this 

was kinda like, just ignore …and also since our camps were kinda divided, you 

could say since they were different camps, it was also a mingling of camps. So, we 

were kinda like ignoring the boundaries and saying, „hey, let‟s just have fun.” (pg. 
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3) 

Carly 3 
Differences 

don‟t matter 

So, we were kinda like ignoring the boundaries and saying, „hey, let‟s just have 

fun.” (pg. 3) 

Carly 4 
Differences 

don‟t matter 

And it didn‟t really have anything to do with our backgrounds. Some of them 

probably did, but you couldn‟t see it. (pg. 5) 

Carly 4 
Differences 

don‟t matter 

We‟re all kinda gathered our feelings together to give to each other. And, it 

didn‟t really matter about our backgrounds, it was more of a personality thing. (pg. 

5) 

Carly 
Common on 

all 5 pics 

Differences 

don‟t matter 

Well, these two pictures were kinda just like having fun. Kinda like ignoring 

our background (pic 1 and 3). We‟re just kinda like having fun. And ignoring our 

backgrounds, (pg. 7) 

Jason 1 
Differences 

don‟t matter 

They didn‟t really care what they looked like, they were just talking. It didn‟t 

really matter, they‟re just friends hanging out. (pg. 1) 

Jason 5 
Differences 

don‟t matter 

…everyone is able to look past each others‟ differences and come together. (pg. 

5) 

Jason Using Differences I plan on looking past the outer shell, like the color, and more the personality, 
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what you 

learned at 

Camp.. 

don‟t matter and just try to get to know them anyways. I‟m just not thinking about that stuff 

anymore. (pg. 7) 

Sara 1 
Differences 

don‟t matter 

I see, like different cultures, and religions, and races, like hanging out. How 

everyone, of different backgrounds can come together, put aside differences, and 

hang out. (pg. 1) 

Sara 1 
Differences 

don‟t matter 

I think that we need to put aside differences, like skin color and race, and 

religion, and all of that, and just be able to talk to everybody, like what they‟re 

doing here. (pg. 1) 

Sara 1 
Differences 

don‟t matter 

The same thing I just said now. About just putting aside differences and just 

coming together as one. (pg. 1) 

Sara 1 
Differences 

don‟t matter 

Different races  - like there‟s African Americans, Mexicans, White, and all 

these different religions and races, talking. They just put aside all that stuff 

(referring to races and religions), and just how they can come together and just 

hang out. (pg. 2) 

Sara 2 Differences Put aside differences, and like I said, don‟t‟ just judge somebody because of 
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 don‟t matter what you thought somebody….get to know them first because they are different 

from the other person. Just get to know them first, and then, maybe you‟ll..they‟re 

good people, and those stereotypes might be wrong. (Pg. 2) 

Sara 2 
Differences 

don‟t matter 

…different races just coming together. Like there‟s white, African, Mexican 

American, and all those people in this picture right here, working together as a 

group, putting aside differences. I think that‟s what diversity is. (pg. 2) 

Sara 3 
Differences 

don‟t matter 

Different people just coming together, putting aside differences, seeing people 

for who they really are. (pg. 3) 

Sara 3 
Differences 

don‟t matter  

Put aside differences like they are here, and get to know someone. They‟re 

good people, and just put aside those differences. (pg. 3) 

Sara 3 
 Differences 

don‟t matter 

… putting aside the color of their skin, their background, or like what religion 

or race they are. (pg. 3) 

Sara 4 
Differences 

don‟t matter 

Well, there‟s African American people here, Irish, Mexican, Indian, and yea, we 

are just all together. Diversity should be about different people, like I said, putting 

aside the differences. And, that‟s this picture is a good example of that. (pg. 4) 

Sara 4 Differences Same thing, just different races, religions and backgrounds, putting aside 

119



  

 
 

don‟t matter differences, and coming together. (pg. 4) 

Sara 5 
Differences 

don‟t matter 

Put aside the differences. I think that‟s one of the main things to teach. Just 

forget about those differences, and just think about the things you have in common 

and embrace those. And, just get to know people. yea. (pg. 4) 

Brianna 4 
Differences 

don‟t matter 

Because again, we have people from two different races, and they‟re having 

tons of fun. It seems like they have no regards for that (different race), they just see 

each other as people. (pg. 4) 

Brianna 

Their 

definition of 

diversity 

Differences 

don‟t matter 

. It helped me see past what makes you different from other people, and help 

me bring it together, what makes everyone the same. (pg. 6) 

Brianna  
Differences 

don‟t matter? 

…each one of those people had something different about them, but when they 

brought them together, you didn‟t even see the differences, we were all just people. 

(pg. 7) 

Elizabeth 2 
Differences 

don‟t matter 

It didn‟t really matter, who was brown, or white, or asian, it was just that we 

were all friends, and we just wanted to say bye to each other. (pg. 2) 

Elizabeth 3 Differences To me it represents diversity because we had different people from each race, 
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don‟t matter  and we all became really good friends, and became a family, because they‟re our 

family group. It represents diversity to me because, again, it‟s the whole 

anxiousness thing in the beginning, but you get used to it. (pg. 4) 

Elizabeth 5 
Differences 

don‟t matter  

Because everyone kinda wanted to see everyone else. It wasn‟t just that they 

only wanted to see this person or that person, it was just a mixture of, I think, like 

half the guys at camp. It didn‟t‟ really matter what race they were, they were just 

there, and they were guys, so all the girls started hollering. (pg. 5) 

Elizabeth 5 
Differences 

don‟t matter 

Once again, we‟re all different races, we‟re all from different backgrounds, we 

all have different histories, but, everyone is in someway touching some other 

person. I mean, we all have our arms around each other, we‟re all just really happy 

to be with each other at this point. (pg. 5) 

Genieve 5 
Differences 

don‟t matter 

We are all coming together, and it‟s diversity because – if you look at us, we‟re 

not all the same. We have different beliefs, different standards, look different, in 

general different capabilities, but, we kinda didn‟t take that into consideration. 

We‟re all part of one race, the human race, and we‟re enjoying that. (pg. 6) 

Amber 4 Differences That we do all come together and it‟s not really a big difference in people (pg. 4) 
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don‟t matter  

 
 

Common Experiences:  9 quotes; 4 participants 

Participant Picture # Category Quotes 

Carissa 2 Common Experience 

“I see a group of people all going to the same place, heading 

to the same direction, about to do the same thing, and I see 

others in the background looking at them.” (pg. 2) 

Carissa 2 Common Experience 

That it didn‟t matter, who they were, they still had done 

something wrong, and they had a consequence, and it was even 

for all of them. (pg. 3) 

Brittany 

1 

Common Experience 

It just shows to me how, no matter what happens, and no 

matter what people look like, everyone either suffers together, 

or has fun, or is embarrassed together. (pg. 1) 

Brittany 1 Common Experience 

I remember this picture was whenever all these people were 

late and so they had to do something, so they were deciding 

what to do. It just shows to me how, no matter what happens, 

122



  

 

and no matter what people look like, everyone either suffers 

together, or has fun, or is embarrassed together. It just means 

that no matter what, everyone can just work together and have 

fun. (pg. 1) 

Carly 1 Common experience 
And everyone is just laughing and having a good time, sort 

of. (pg. 1) 

Carly 3 Common experience 
So, we were all just kinda laughing and enjoying playing 4-

square with them. (pg. 3) 

Elizabeth 4 Common experience 

People like to be involved in stuff like that [showing 

muscles at camp story] because it was kinda an inside joke in 

the beginning, and then, it kinda snowballed into something that 

everybody from camp remembers. (pg. 4) 

Elizabeth 4 Common Experience We‟re all people, and we all behave similarly. (pg. 5) 

Elizabeth 5 Common experience 
…everyone was just running together and taking pictures. 

(pg. 5) 
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Difficult to Define:  5 quotes; 4  participants 

Participant Picture # Theme Quotes  

Carissa Between 2 and 3 Difficult to Define 

Delegate 1: Like I was wondering, like diversity, like the 

way I see it, I just, see, like diversity means different races. 

What else is diversity? How else can you tell what diversity 

is, besides the color of your skin, color of your eyes, or your 

culture. I guess it would be like flowers, kinda sorta, like 

different sorts of flowers, or? 

Researcher:  “Yea, you could do that, like are you talking 

about what others coult take photos of? 

Delegate 1: Yea, I noticed that everybody was taking 

pictures of people. Why notlike flowers, different flowers 

together, or..”….”Like when the word diversity comes to 

mind, I do think about, I wonder why? There‟s other ways to 
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show it, but.” 

(pg. 4-5) *trying to figure out what to take pictures of, 

and why others didn‟t do more than just pictures of people. 

Carly 1 Difficult to define 

Because it‟s just kinda like a pile up of people. It‟s not 

really defined. Diversity can mean a lot of things to people. 

it‟s sorta kinda like this pile up, it‟s this pile up of people 

and you can‟t really pick and choose. (pg. 2) 

Carly 
Reservations/conc

erns 
Difficult to define 

well I don‟t really know what diversity means” kinda of, 

and I didn‟t really think about everything that plays a part in 

diversity. (pg. 7) 

Brianna 
Their definition of 

diversity 
Difficult to define 

Camp CommUNITY helped me define diversity because 

you can‟t, diversity is kind of hard to define because there‟s 

soo many definitions of diversity. (pg. 6) 

Geniéve 
Definition of 

Diversity 
Difficult to Define 

Personally, I don‟t think diversity, you can explain it 

with a definition out of a dictionary because it‟s different for 

everybody. …Like my definition of diversity is not the same 
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thing as your definition of diversity, or as anybody elses. 

There‟s an idea behind it that‟s similar, but it‟s not the same 

thing. At first I was all like, like when I would make 

presentations about diversity and would say „oh this is the 

main definition of diversity‟, but I couldn‟t really get my 

hands on it. I knew there wasn‟t one definition that I could 

just pick. So it just kinda helped me make it clear, like not 

having one definition of it, that‟s diversity itself – not having 

that one definition. So kinda helped me solidify. It did help 

me define diversity. It‟s weird and ironic because you can‟t 

really define diversity with a certain definition. But, it helps 

you get an abstract idea of it because it is an abstract thing 

that you just have to take into your own mind, and into your 

own consideration. (pg. 8) 
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Cooperation. 21 quotes; 4  participants 

Participant Picture # Theme Quotes 

Brittany 1 Cooperation … everyone can just work together and have fun.  (pg. 1) 

Carly 1 cooperation 
…you should get people together that work well 

together… (pg. 2) 

Carly 3 Cooperation 

Diversity is allowing all other ideas, all kinds of ideas, 

every kind of idea imagineable kinda contribute to the 

opinion. (pg. 4) 

Carly 5 Cooperation 

I think that, I like being in America, and I like having 

this diversity, and I think it should stay this way. And, 

having democracy, and not just a president, but like the 

cabinet and house of representatives and senate, and having 

lots of different people inside the government ruling. And 

having lots of different people inside, just the common 

people, and having lots of opinions to work off of, and it 

really progresses the society further, I think. (pg.6) 
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Carly 
Common on all 5 

pics 
Cooperation 

well, it could only happen if we had a huge group of 

people. This couldn‟t be just like 2 or 3 individuals, it had to 

be a combination of a lot of work. It can‟t just involve kids, 

it has to involve the staff and organization. So, not like we 

were just running a mock.  (pg. 7) 

Geniéve 1 Cooperation 

I just see different people coming together to spell 

something out. It‟s kinda cool because, as we can all see, it‟s 

just literally everybody different. And we can see the work 

that‟s made when it‟s put together. (pg. 1) 

Geniéve 1 Cooperation 
I just see different people coming together to spell 

something out. (Pg. 1) 

Geniéve 1 Cooperation 
 And we can see the work that‟s made when it‟s put 

together. (pg. 1) 

Geniéve 1 cooperation 
People are coming together to spell out a word, and 

putting a puzzle together, which is what kind of, the world 
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is. It‟s a representation of reality. (pg. 1) 

Geniéve 1 Cooperation 

In our lives, we come together, even when we may not 

want to, but it comes together. The work is done, and the 

word is spelled out, whatever that word may be. (pg. 1) 

Geniéve 1 Cooperation 

I would say to really look at it, and see the different 

components of it, not just the fact that people are coming 

together. See what the people are made of. For example, 

Rachel is standing next to Leo, they‟re different. They have 

different cultural backgrounds, they look different, one is a 

girl, one‟s a boy. But when we see it together, they are 

different, and they‟re going to come together to do 

something good. (pg. 2) 

Geniéve 1 Cooperation 

For example, they spelled a word together. I mean, I‟m 

not saying it couldn‟t have been done without them being 

diverse and being different, but it‟s just nice. So that way it 

just really makes you see the world. (pg. 2) 

129



  

 
 

Geniéve 2 Cooperation 

We‟re about to take a picture. But what‟s really 

happening here is just that different people coming together 

and trying to make something work out of it. At first it‟s not 

really going to work because it‟s kinda chaotic since there‟s 

a lot of people, but in the end, we‟re going to make it work. 

And, we did end up making it work. (pg. 2) 

Geniéve 2 Cooperation 

Just people that didn‟t originally know each other, but 

now, it‟s all coming together to make a picture and make a 

good picture out of it. (pg. 2) 

Geniéve 2 Cooperation 

I would say, just once again, to really look at it and see 

the process it took to get it there. Because the picture, it may 

not be perfect, but it‟s there. It‟s not all over the place, it was 

made to work, we made it work, we took it, and that kinda 

also reflects on life because it may not be perfect, but it 

made something that was made to work when you try to 

tweek with it a little bit and then kinda just like pick 
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something here and there. It looks really nice, because if it 

was all just the same people, we‟d just be like, oh, what‟s 

new about it, so. Something to look forward to. (pg. 2) 

Geniéve 2 Cooperation 

Well, in our lives, it takes time to make something work. 

It doesn‟t‟ really come naturally – sometimes it doesn‟t, 

sometimes it may, but you just got to work a little bit to 

tweak it here and there. Even if it‟s all different together, 

we‟re going to make it work someway. (pg. 2) 

Geniéve 2 Cooperation 

…we worked hard to get the picture. As in calling all the 

people, getting everybody in their position, and trying to 

work with it, but it took a little bit of time, but in the end, we 

made it work. (pg. 3) 

Amber 2 Cooperation 

Random people come together sometimes, and have to 

work with each other sometimes. And, they‟re partnered up, 

and, we have to do that in life. (pg. 2) 
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Amber 3 Cooperation 
That‟s cool, and they could all stand next to each other 

and connect it, just working together for a little while. (pg. 2) 

Amber 6 Cooperation they‟re coming together and forming a puzzle  (pg. 5) 

Amber 6 Cooperation 

We come together, and do things together, and get along, 

we make words, in a puzzle formation…. I would say that 

people get along that easily. It wasn‟t hard, we just got some 

letters and spelled it out. We stood by each other, and just 

spelled out Camp CommUNITY. That was one of the best 

parts. It wasn‟t hard, people just came together (pg. 6) 

 
 

Fantasy vs. Reality. 9 quotes; 4 participants 

Participant Picture # Theme Quotes  

Brittany 

1 

Fantasy vs. reality 

It just shows everyone getting along. Usually, that‟s not 

how it is. So it just shows how our lives should be, not 

necessarily how they are. (pg. 1) 
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Brittany 5 Fantasy vs. reality 
It just shows to me that America was founded on 

diversity, so people need to remember that. (pg. 4) 

Carly 2 Fantasy vs. reality 

American culture, a lot of people still hold racist beliefs, 

I guess. And, they should realize that it still is a part of 

America, and America should still be free. And, allow all 

sorts of races inside. (pg. 3) 

Carly 3 Fantasy vs. Reality 

Well, as part of the younger age group, I would like to 

be more respected, and be heard more. Just, let the younger 

age group contribute opinions. (pg. 4) 

Carly 5 Fantasy vs. reality 

Although we have diversity in America, there isn‟t 

<allowed> a lot of free opinions. Other countries aren‟t so 

privileged. We should keep that diversity available in 

America, to say, we‟re okay with this. (pg. 6) 

Carly 5 Fantasy vs. reality 

Although America isn‟t like the prime example of 

diversity, there is a lot of diversity in Ameriica. A lot of 

things are allowed, that aren‟t in other countries. I think, 
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that‟s the way a lot of societies should be, a lot of different 

opinions should be allowed in a country. (pg. 6) 

Jason 1 Fantasy vs. reality 

Delegate 4: In school, some people don‟t talk to other 

people because of their culture or their race, even outside of 

school. 

Researcher:  So you say it relates to our lives because 

it‟s the opposite? 

Delegate 4: yea. This is the opposite of what you would 

usually see in school 

(pg. 1) 

Sara 2 Fantasy vs. reality 

 I think we stereotype everybody that we see in first 

impressions. Most of the times those (first impressions) 

would be wrong, I think. That‟s been the case with me. So I 

think we need to just get past the first impressions and get to 

know the people first, and then, I don‟t know, I guess. (pg. 

2) 
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Sara 5 Fantasy vs. reality 

Just like the last picture, how we separate people just 

because of who they are, what they‟re from, the things that 

they can‟t control. But here, like I said, putting aside the 

differences, and thinking of the common things that we have 

together, and hanging on to those, instead of the differences 

that we have. (pg. 4) 

 
 

Courage. 19 quotes; 7 participants 

Participant Picture # Category Quotes 

Carissa 2 Courage 
Like diversity. The shirt, Be yourself, be heard, belong. 

And that is what I believe diversity is. (pg. 3) 

Carissa 2 Courage 

 Because, they had each other‟s back. They‟re different, 

they didn‟t know each other, but they weren‟t going to leave 

the other one behind. Like, okay fine, one did it, then we all 

have to do it. (pg. 3) 

Brittany 1 Courage …none of these people just stayed in their group of 

135



  

 

friends that they came with, or the group of friends that they 

had been with. (pg. 1) 

Brittany Diversity 

definition 
courage 

„diversity is being different and not caring what people 

think about your culture and not being ashamed.‟ (pg. 6) 

Jason 3 Courage 

Delegate 4: You have to open up to new things. 

Researcher:: Explain a little bit more please. Like who 

needs to open up to new things? 

Delegate 4: School for example. It‟s not all going to be 

the same people, for one. Or like on the radio, you usually 

have your preference for music. But here, these people may 

not even like the kind of music, but they‟re still listening to it 

and enjoying it. 

(PG. 3) 

Sara 3 Courage  

People sometimes, they just want to stick with people of 

their religion, their race, and all that. But here there‟s a lot 

of different races, just putting aside those differences. Like 
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pretty much like the other two. (pg. 3) 

 

Sara 4 Courage 

Because this was the first day, we didn‟t know anybody. 

So we were kinda quiet, and kept everything to ourselves, 

but we opened up. As the week went on, we started to open 

up and trust everybody. (pg. 3) 

Elizabeth 2  Courage 

…you can become friends with anyone, from any race, 

without having to worry about, „oh, I shouldn‟t do that.” 

(pg. 3) 

Elizabeth 3 Courage 

We were waiting for AL, because we were all just 

waiting for our family to start, but we didn‟t really all know 

each other, so, I just kinda wanted to take a picture to see, 

oh, they‟re all kinda standing in a line, and I can see all their 

faces, so might as well take a picture.” That‟s basically what 

happened…. I think this photo is really the beginning of 

when you meet someone. Because honestly, I just did not 
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know any of these people. I mean I knew K and S were in 

my cabin, but I didn‟t really know them, they were just 

kinda there. I think this just represents people being faces, 

rather than actually friends. I think this kinda shows the 

nervousness at the beginning of meeting new people, 

because nobody is really talking to each other if you look at 

this picture, we‟re all just kinda staring and waiting for 

something to happen. So I guess diversity because it kinda 

shows people that in the beginning, it is kinda hard to get to 

know people that are different than you. (pg. 3) 

Geniève 3 Courage 
We‟re actually taking some time and just enjoying 

something new. (pg. 3) 

Geniève 3 Courage;  

 It relates to our lives in the way that we‟re trying 

something new and something different. It‟s just fun, and 

you never know if you‟re going to like it until you try it. It‟s 

like seeing the difference of it, and seeing the new in it. So, 
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we‟ll see how that goes, and how it works out, and this 

kinda worked out. Not everybody is mad because we‟re not 

raising the flag, they‟re enjoying it and seeing what 

happens. (pg. 3) 

Geniève 4 Courage  

I would say that, where you least expect it, Camp 

CommUNITY will be. Whether it be a symbol, or just the 

morals of Camp CommUNITY, where you least expect it, 

they will be there and they will be represented because it‟s 

something very important. In general, look into it and see 

that you have to represent something, if you believe in it, 

represent it, wherever that may be and whatever way that 

may be. (pg. 4) 

Geniève 4 Courage 

It relates to our lives in the way that, if you believe in 

something, you have to represent it, wherever that may be, 

whenever that may be, however that may be; even if it‟s as 

simple as writing something on your notebook, or on the 
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floor with chalk. Because we believed in it, we wrote in 

chalk. We kinda weren‟t‟ thinking about the consequences. 

…. if it‟s for the good of something, it‟s worth trying. We‟re 

just trying to represent something we believe in, and we 

believe in Camp CommUNITY, because it‟s worth trying. 

So, we‟re representing it in our own way. And that‟s how it 

relates to our lives, you have to represent it if you believe in 

it. (pg. 5) 

Geniève 5 Change  

It relates to our lives because in a split second, it may be 

a moment of change. You may not expect it, you may not 

know it, but, it may be as easy as some strangers coming 

together. It‟s as easy as somebody shaking a hand, or it may 

be more complicated than that. But it always starts with a 

moment , and that moment is something that will last 

forever. (pg. 5) 

Geniève Utilizing Courage …live the moment, don‟t think about what‟s ahead 
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experience from 

Camp CommUNITY 

because that‟s where the fear comes out. (pg. 9) 

Geniève 
Additional 

comments 
Courage 

Different people come together…. I just think that it 

(Camp CommUNITY) really helps you to get that idea, and 

to kind of open your eyes more towards, not just issues, but 

towards yourself, but also other people. (pg. 9) 

Amber 3 Courage 
Everybody was still representing what they were and 

what they believed in, and what they thought.(pg. 3)   

Amber 3 Courage 

That even though there are different types of people, you 

can still be what you are, and not be ashamed, or have any 

problem with that. (pg. 3) 

Amber 4 Courage 

I would say that you should try to do something that you 

haven‟t done before, like learn new things about other 

people, different cultures and stuff.  

(pg. 4) 
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Unity - 13 quotes;  5 participants 

Participant Picture # Category Quotes 

Brittany 3 UNITY 

I see people standing up like they are one group of 

people, instead of separated into different races and different 

cliques, and different stereotypes and they‟re just together, 

of one CommUNITY. (pg. 2) 

Brittany 

3 

UNITY 

I would probably just tell them to read the words in the 

picture, and look at the people in the picture, and just show 

how many different races and different stereotypes and 

groups can make up one community. (pg. 3) 

Brittany 
3 

UNITY 
…we all just loved each other, and became one. (pg. 3) 

 

Brittany 

3 

UNITY 

It represents diversity to me because there‟s every single 

person that‟s holding a sign in this is either a different 

group, like athlete or whatever, or a different race, or a 

different religion. It just shows that just because you‟re 
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different doesn‟t mean you can‟t make up one community. 

(pg. 3) 

 

Brittany 5 UNITY 

I see representation of flags, there‟s flags of America, 

Texas, and YMCA and it, to me, just shows how, they are 

all like different groups of people. There‟s YMCA kids that 

are part of the bigger part of Texas, and they‟re all part of 

the bigger United States. (pg. 4) 

Brittany 5 UNITY We all just make up one country. (pg. 4) 

Brittany 5 UNITY 

Well, we all live in Texas, and we see Texas and 

America flags everyday and so, when we see those flags, we 

should just remember that United States was founded with a 

bunch of different races and a bunch of different countries 

all coming together to escape from whatever reason was 

going on in Europe, or Africa, or Asia or Central America. 

We all just make up one country. (pg. 4) 
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Jason 
Common all 5 

pictures 
UNITY 

And there‟s never just one person sitting or standing by 

themselves, it‟s a group of people. (pg. 5) 

Jason 
Common all 5 

pictures 
UNITY 

I think the themes just goes back to unity because 

nobody is by themselves in these photos. (pg. 6) 

Brianna 2 UNITY Everyone is together (pg. 2) 

Brianna 
Their definition 

of diversity 
UNITY 

Researcher: So, in showing diversity, to rephrase, you 

used to look at diversity as differences, and Camp 

CommUNITY helped you realize that diversity isn‟t not 

necessarily differences, but, or and, also similarities. 

Delegate 5: Right, the differences that make everyone 

come together to be the same. 

(pg. 7) 

Elizabeth 
Diversity 

Definition 
UNITY 

Diversity is when you have a group of people that is a 

blend of different cultures and different viewpoints, that 

coexists to form a new, richer culture, and ultimately results 

in a sense of belonging for everyone.” That‟s really what 
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ended up happening because we had people from I think 

practically every corner of the world, and we all just came 

together, and formed into this large family, and we also 

ultimately, I made some really good friends, pretty much 

everyone was a friend. So I think, mostly, it definitely 

reinforced my definition because I still believe in it. (pg. 7) 

Amber 
Definition of 

Diversity 
UNITY 

we all did that, everybody was different. We came 

together as one, and had fun (pg. 7) 

 
 

A Blend:  4 quotes; 4 participants 

Participant Picture # Theme Quotes 

Carly 4 A Blend 

Diversity brings us together, in a different way, than just having you 

together with your ethnic group. Since we‟re all different in our different 

ways, when we find similarities between us, it has a different meaning, sort 

of. The way we sent messages to each other, and the thoughts we gave to 

each other, and the feelings, were different. And, these aren‟t just regular 
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notes, so.  (pg. 5) 

 

Elizabeth 5 A Blend 

It‟s a melting pot. The picture itself shows a melting pot. It shows 

America  in general, where you have people from every different race, and 

everyone accepts each other, especially at camp, because we were a 

community, that we all just loved each other, and that‟s what the picture 

shows. 

Geniève 3 A Blend 

It represents diversity to me because it‟s something different, but 

something fun different. It‟s a fun kind of different. That‟s what diversity 

is, it‟s a fun kind of different. (pg. 4) 

Amber 4 A blend  

One race is coming together, or one, what is that, culture, heritage, and 

is teaching another how to, or just showing them that even they can learn 

something new, and just have fun, with them.  (pg. 3) 
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