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 Marling, Janet L. Trepka. Wellness in student affairs: An exploration of the profession 

and its practitioners.  Doctor of Philosophy (Higher Education), May 2006, 99 pp., 17 tables, 

references, 59 titles. 

This mixed design study surveyed members of the National Association of Student 

Personnel Administrators (NASPA) to determine the baseline for wellness among student affairs 

administrators and within the profession.  In addition to describing the wellness levels of the 

administrators and comparing them to the wellness of the general population, the study explored 

how wellness is represented within the student affairs profession, as reflected in the literature and 

practice.   

Student affairs administrators’ wellness was assessed utilizing the Five Factor Wel 

Wellness Inventory (Myers & Sweeney, 2004).  Collectively, the administrators posted “well” 

scores on the six factors utilized in the study and scored higher than the norms reported for the 

5F-Wel general population.  However, there was a broad range of actual scores across 

individuals indicating that not everyone can be considered to be maintaining a well-balanced 

lifestyle.  The administrators’ wellness was not affected by their length of time in the student 

affairs profession but was negatively associated with the number of hours they worked per week.  

The administrators possessed a holistic view of wellness and could articulate the behaviors and 

conditions associated with achieving, and failing to achieve, balance.  However, reported 

engagement in certain wellness behaviors (e.g., physical activity and healthy eating) was not 

always reflected in the 5F-Wel scores.  Additionally, the administrators noted a lack of focus on 

wellness issues in the student affairs literature, professional organizations, and most pointedly, in 

graduate preparation programs.  



The study creates a context for individual exploration of balance given the “norms” of the 

profession and instigates dialog focused on building healthy workplaces that facilitate positive 

role modeling experiences for students and staff.  Recommendations for practitioners, graduate 

program faculty, and the profession aim to maximize personal wellness, create balanced 

professionals, and facilitate congruence between the student affairs profession’s espoused values 

and wellness philosophy and the enculturation of professionals into this ideology. 
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CHAPTER 1 
 

INTRODUCTION 
 
The profession of student affairs has at its core an edict to encourage students to lead 

balanced lives and make good choices that support positive well-being.  Are the profession’s 

practitioners who encourage the students leading equally well lives?  If there is a lack of 

adherence to such principles then a disparity between what is being espoused and what is 

actualized exists.  Therefore, it is necessary to explore the extent of wellness among student 

affairs administrators. It is also important to determine how these wellness levels compare to the 

general population so as to note any deviations from the norm. 

Along with understanding student affairs administrators' personal wellness, gaining 

perspective on how wellness is represented within the profession is critical.  It has been 

established that the student affairs profession is focused on helping individuals to lead balanced 

lives, however, what messages are being communicated to professionals about how they should 

do the same for themselves?  Are these messages consistent with the beliefs of the profession?  

When are the messages first communicated, what vehicles are used to share them, and do they 

change across the continuum of career development?  To appropriately answer these questions 

requires examination of the core values, ideals, and principles of the profession as declared by its 

scholars and practitioners.  Guiding principles of professional organizations, graduate 

preparation programs, and professional development opportunities may also provide clues as to 

how wellness is represented within the field.   

   Often, altruistic individuals seek positions as student affairs administrators.  The irony of 

such altruism is that these individuals often sacrifice their own wellness in the process (Beeler, 

1988; Sackney, Noonan, & Miller, 2000).  Achieving the elusive state of wellness and balance is 
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admittedly a challenge for student affairs professionals.  The long hours and forced flexibility 

can be exhausting.  The burden of being directly responsible for ensuring the welfare of students 

can be overwhelming, as can the multiplicity and complexity of stressors.  The demands of the 

position potentially lead to poor health habits, including a lack of exercise, sleep, good nutrition, 

and time spent on self and cultivating relationships.  Other barriers to balance exist, including the 

messages being sent by supervisors regarding the way in which work is to be executed.  

Achieving wellness requires intentionality through choice (Myers, 1991).  Student affairs 

administrators have the power to choose to be healthy.  To make any other choice is to eschew 

the professed ideals of the profession and to perpetuate unhealthy ideologies.  In a field where 

the development of individuals is the hallmark of the profession, it is critical to examine how 

personal wellness concepts are being communicated and how well professionals in the field 

practice wellness principles. 

 

Problem 

What is the baseline for what we know about wellness among student affairs 

administrators?  This study examined the wellness levels of student affairs administrators as 

measured by the Five Factor Wellness Inventory (5F-Wel; Myers & Sweeney, 2005).  The data 

were compared to results contained in a database of 1,899 individuals to determine any between 

group differences on the overall wellness score.  Results from the student affairs administrators’ 

assessments was compared to determine any within group differences in wellness based up 

length of time in the student affairs profession. 
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Purposes 

1. To explore how wellness is represented within the student affairs profession, as reflected 
in the literature and practice. 

2. To describe the wellness levels of student affairs administrators, as measured by the Five-
Factor Wellness Inventory (5F-Wel). 

3. To compare the wellness of student affairs administrators with the wellness of people in 
general. 

4. To determine if general wellness of administrators differs by length of time in the field of 
student affairs. 

 
 

Research Hypotheses 

1.   Student affairs administrators will report that wellness is adequately represented in the 
student affairs literature, professional programs, and graduate preparation programs. 

2. Student affairs administrators will be classified as “well” on the higher order wellness 
factor and the five second-order factors, as measured by the Five Factor Wellness 
Inventory  (5F-Wel). 

3.   The scores of student affairs administrators on the higher order wellness factor and five 
second-order factors, as measured by the Five Factor Wellness Inventory, will not differ 
significantly from the wellness scores of the general population. 

4. The wellness of student affairs administrations, as measured by the Five Factor Wellness 
Inventory, will vary according to the length of time they have been in the student affairs 
profession. 

 
 

Supplemental Hypotheses 

1. The total wellness scores of student affairs administrators will decrease as the number of 
hours they work per week increases. 

2. Student affairs administrators who report valuing a well-balanced lifestyle will also be 
classified as “well” by the Five Factor Wellness Inventory. 

3. Student affairs administrators who report being well-balanced individuals will also be 
classified as “well” by the Five Factor Wellness Inventory.   
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Significance of the Study 

 Student development theorists stress the importance of teaching students to maintain a 

balanced lifestyle.  Is it possible that the very individuals teaching this philosophy do not often 

embrace the lessons shared with students?  Student affairs administrators are required to assume 

multiple roles and responsibilities in the name of ensuring students’ academic and personal 

success.  These exceptional responsibilities, coupled with additional commitments to family, 

friends, and other personal pursuits contribute to a lack of attention to personal wellness.  The 

benefits of incorporating wellness into one’s lifestyle are well established in the literature but are 

not specifically applied to student affairs administrators. 

Based upon the literature, it appears there is a significant difference between the stated 

values of the student affairs profession, which include an attention to personal balance and self-

care, and the actual wellness behaviors of student affairs professionals.  This inconsistency may 

cause confusion for new professionals taking their behavioral cues from their supervisors.  It 

may also influence individuals attempting to move into advanced administrative positions who 

may not feel they have the option of incorporating wellness into their lives as they create their 

professional dossier.  The research literature also reveals that the majority of individuals 

discussing the benefits of wellness in student affairs are senior members of the profession who 

perhaps have the luxury of such musings. 

An intended outcome of this research from a professional perspective was to begin to 

explore any inconsistencies between the stated ideals of the profession and the messages 

implicitly or explicitly being communicated by the profession to its professionals.  A review of 

relevant literature was conducted to gain insight into the issue.  Additionally, it was intended on 

an individual level that the research serve as a catalyst for administrators to examine their 



 
 
 

 5

personal wellness behaviors and beliefs, taking into account the responsibility of being a role 

model to students and colleagues.  Investigating administrators’ wellness in relation to that of the 

general public helped to establish a baseline against which to measure professionals’ success at 

actualizing the wellness ideals of the student affairs profession.   Noting differences in wellness 

based upon length of time in the student affairs field and by the number of hours worked per 

week were intended to offer support for the need to educate professionals about wellness at all 

stages in their careers and maintaining realistic workloads, respectively. 

 

Definition of Terms 

To establish an appropriate context for the study, several terms must be more precisely 

defined.  

Wellness is “…an integrated method of functioning which is oriented toward maximizing the 

potential of which the individual is capable.  It requires that the individual maintain a continuum 

of balance and purposeful direction within the environment where he is functioning” (Dunn, 

1961, pp. 4-5).  Wellness is also “a holistic approach in which mind, body, and spirit are 

integrated in a purposeful manner with a goal of living life more fully” (Myers, Sweeney, & 

Witmer, 2000). 

Student affairs administrators (SAA) – includes individuals who hold a position classified as, or 

equivalent to vice president, associate vice president, assistant vice-president, dean of students, 

and associate dean of students, and assistant dean of students, and departmental director in the 

field of student affairs. 
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Limitations of the Study 

The following limitations may have an impact on the accuracy, validity, or  

generalizability of the study. 

1. Response rate.  Despite anticipated attempts to encourage subject participation, it is 
difficult to determine who will return survey instruments in the short amount of time 
allotted for data collection and if the data will be adequate in size to analyze and 
interpret. 

2. The potential for subject bias due to social desirability.  Due to societal perceptions of 
what constitutes a healthy individual, measures of wellness attitudes and practices can 
elicit overly positive responses by subjects. 

3. Available funding.  Utilizing a survey format for data collection can be expensive with 
regard to the resources necessary to properly research the problem.  Therefore, costs 
containment efforts must be considered, limiting the study to the number of subjects 
needed to appropriately analyze the data. 
 
 

Delimitations of the Study 

For the purposes of this study, the following were delimited: 

1. The population selected to study.  The research only utilized participants who have 
selected membership into the National Association of Student Personnel Administrators 
(NASPA). 

2. The subjects selected to study.  The research focused on vice presidents, associate vice 
presidents, assistant vice presidents, deans of students, and associate deans of students, 
assistant deans of students, and departmental directors in the field of student affairs.  
Although the information gained through the study will potentially be helpful to all levels 
of student affairs professionals, the findings cannot be generalized beyond these 
positions. 

3. Researcher bias.  While every attempt was made, is impossible to be completely removed 
from the data collection and interpretation processes. 
 
 

Assumptions 

1. Personal wellness is a complex issue that warrants examination in an effort to help 
student affairs administrators lead more balanced lives. 

2. Leading a more balanced life leads to being a more productive individual at work. 
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3. Consistency between wellness philosophy and behavior provides increased credibility to 
individuals serving as role models to students. 
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CHAPTER 2 

REVIEW OF THE LITERATURE 

This review of the literature presents the case regarding the decision to study the student 

affairs profession and its professionals, provides an overview of wellness, including relevant 

models, and explores how wellness is represented in the student development literature.  It 

concludes with a reiteration of the study’s focus and intended outcomes. 

 

Introduction 

The profession of student affairs receives little attention in the literature (Anderson, 

Guido-DiBrito, & Morrell, 2000).  The research is often focused on the characteristics and 

outcome measures associated with students, programs, and institutions and does not holistically 

examine the profession.  Along with the paucity of research on the student affairs profession is a 

lack of attention to the student affairs professional.  Subgroups within the profession (e.g., chief 

student affairs officers, new professionals, mid-level managers) have been frequent research 

subjects; however, there is a gap in the literature when examining individual characteristics, 

particularly with respect to personal wellness.   

According to Myers (2004), wellness refers to a holistic approach in which mind, body, 

and spirit, are integrated.  It is a way of life oriented toward optimal health and well-being in 

which body, mind, and spirit are integrated in a purposeful manner with a goal of living life more 

fully (Myers, Sweeney, & Witmer, 2000).  Wellness is more than the absence of disease, a state 

defined as “health,” and incorporates a concern for optimal functioning.   

A strong parallel exists between student development theory, wellness theory, and the 

role of student affairs in institutions of higher education (Opatz, 1984).  Javiner (2000) concurs: 
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“One purpose of higher education frequently cited in institutional mission statements and college 

catalogs is the development of students as well-rounded, whole individuals.  The profession of 

student affairs views this purpose as the reason for its existence in academe” (p. 85).  To 

accomplish this mission, Hermon and Hezler (1999) advocate the implementation of activities by 

institutions of higher education that “help students gain control of stress levels, intellectual 

challenges, nutritional needs, and a sense of self-worth, including gender and cultural identities” 

(p. 342).  If the student affairs profession has accepted the responsibility of educating our 

students about maintaining well-balanced lives, and if it holds true that role-modeling serves to 

better imprint messages with students, then it is imperative to determine what is being 

communicated about wellness from both the professional and individual perspectives.   

Often, altruistic individuals seek positions as student affairs administrators.  The irony of 

such altruism is that these individuals often sacrifice their own wellness the process (Beeler, 

1988; Sackney, Noonan, & Miller, 2000).   Reisser (2002) writes “…as helping professionals we 

feel responsible for meeting the needs of the students, those of the frayed staff, and those of the 

organization itself” (p. 49).  Many student affairs professionals work tediously to create a healthy 

climate on their campuses and within their staffs.  At the same time they are required to assume 

multiple roles and responsibilities in the name of ensuring students’ academic and personal 

success.  These exceptional responsibilities, coupled with additional commitments to family, 

friends, and other personal pursuits can contribute to a lack of balance.  Therefore, altruistic 

student affairs administrators are encouraged to develop an awareness of personal wellness 

(Blaise, 1996).   

Achieving the elusive state of wellness and creating balance is admittedly a challenge for 

student affairs professionals.  The long hours and forced flexibility can be exhausting.  The 
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burden of being directly responsible for ensuring the welfare of students can be overwhelming, 

as can the multiplicity and complexity of stressors.  The demands of the position potentially lead 

to poor health habits, including a lack of exercise, sleep, good nutrition, and time spent on self 

and cultivating relationships.   

In a field so intricately connected to the development of individuals, both students and 

staff, the need to focus on creating healthy professionals appears vital to truly embody the 

espoused theoretical perspectives of the profession.  Additionally, it is important to examine the 

way professionals in the field actually execute their work, thus creating a shift from focusing on 

how to do a job well, to being well while doing well.  To gain an understanding of how wellness 

and balance are represented in the higher education literature, it is important to provide a context 

for the discussion by first defining wellness and understanding the relevant wellness models.    

 

Wellness 

Defining Wellness 

Ask for a definition of wellness and the answer typically focuses on health and exercise.  

This pervasive, but limited, view does not holistically address individuals. It fails to recognize 

that individuals have work, personal, and spiritual lives. However, it is difficult to fault the 

public’s misperceptions about wellness. The first Surgeon General’s report of physical activity 

focuses heavily on the connection between physical and mental health. While the evidence 

supports that physical activity appears to improve psychological well-being, it reinforces the 

notion that wellness focuses primarily on health and exercise issues (Derr & Lindsay, 1999).  

Health and exercise are only two components of the concept Dunn (1961) defines as “an 

integrated method of functioning which is oriented toward maximizing the potential of which the 
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individual is capable.  It requires that the individual maintain a continuum of balance and 

purposeful direction within the environment where he, or she, is functioning” (pp. 4-5).  As the 

pioneer of the wellness movement, Dunn’s definition has served as a catalyst for viewing 

wellness as a scholarly discipline. 

The holistic health movement began as an alternative to the traditional disease treatment 

medical model, supporting the notion that as a whole, society tends to focus more on avoiding 

sickness rather than promoting wellness (Dunn, 1961).  Gross (1980) chronicles the holistic 

health movement from the mid 1920s through the 1970s.  He states, “the holistic health 

movement is primarily oriented toward achieving fullness in living and removing the obstacles to 

positive wellness.  The holistic health movement is essentially proactive rather than reactive in 

that it offers a direction and means by which a state of positive wellness can be achieved” (p. 

97).  

The holistic health movement enjoyed popularity through the 1980s and early 1990s and 

the definition of wellness became mainstreamed into society.  The physical and psychological 

connection continued to be the cornerstone of the movement through the 1980s, as evidenced by 

Ardell’s (1988) description of wellness as “a conscious and deliberate approach to an advanced 

state of physical and psychological/spiritual health” (p. 5).  By the early 1990s, the definition of 

wellness was expanding to more holistically address individuals through the totality of their lives 

(Myers, 1991; Myers 1992; Sweeney & Witmer, 1991; Witmer & Sweeney, 1992).  Proponents 

of this wellness perspective believe that “…wellness incorporates not just the whole person, but 

the whole person throughout the totality of the lifespan…It promises an enhanced life-style, 

beginning at any point when deliberate, conscious choices toward wellness are made” (Myers, 

1991, p. 185).  Despite a growing emphasis on health and wellness in the general population 
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during the 1980s and 1990s, wellness received little attention in the literature again until the turn 

of the century when scholars returned to touting the merits of leading a well-balanced life.   

Nearly absent from the literature throughout the development of the holistic health 

movement are studies exploring wellness in student affairs.  Of the studies conducted, the 

wellness movement on college campuses was explored (Hettler, 1980; Rickard & Siverston, 

1989), as was college student wellness (Adams & Bezner, 2000; Barnes, 1996; Elleven & 

Spaulding, 1997; Granello, 1999; Walker and Frazier, 1993).  However, until 2000, studies 

directly addressing student affairs administrators were meager (Beeler, 1988; Creswell, Olson, & 

Donovan, 1991; Scott, 1992) and even then the subjects have been limited to chief student affairs 

officers and presented in special journal editions (Dalton, 2002; Dalton & Trexler, 2002; Reisser, 

2002). 

 

Wellness Models  

 Hettler (1984), a university health center physician and co-founder of the National 

Wellness Institute, created the first widely recognized wellness model.  Hettler believes that 

wellness is “an active process through which individuals become aware of and make choices 

toward a more successful existence” (p. 13).  The result of Hettler’s assertions is the six 

dimensions of wellness model, which includes the components of intellectual, emotional, 

physical, social, occupational, and spiritual wellness.  This model serves as the theoretical basis 

for two wellness assessment tools, the Lifestyle Assessment Questionnaire (LAQ; National 

Wellness Institute, 1983) and TestWell: Wellness Inventory (National Wellness Institute, 1988).  

Both instruments have been widely utilized in wellness research, but draw heavily from a 
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medical model, thus placing primary emphasis on the physical aspects of wellness (Chang & 

Myers, 2003). 

Noting a paucity in the higher education leadership literature addressing administrators’ 

personal balance, Creswell, Olson, & Donovan (1991) developed their own wellness model, 

drawing from educational, psychological, and management literature.  They began with an 

existing model that attempted to balance work with everything else and broadened it to include 

values, renewal, life roles, and context.  The authors found that balance is often addressed two 

dimensionally, with work at its center.  To challenge this approach, they developed a 

multidimensional model with four concentric circles.  The two inner circles represent the inner 

dimensions of an individual’s life: 1) values and personal mission and 2) areas of renewal.  The 

outer circles represent outer dimensions: 1) roles one plays and 2) the context within which one 

lives.  All four dimensions are interrelated and must be balanced.  Changes in one area influence, 

and are influenced by, changes in other circles.  The circles build outward and can be rotated, 

thus aligning differently in our lives.  While practical in nature, no additional literature 

incorporating the Creswell et al. model can be found, forcing student affairs administrators to 

look to other disciplines for models relating to wellness.   

 The wheel of wellness model (Sweeney & Witmer, 1991; Witmer & Sweeney, 1992) was 

developed to counter to the pervasive medical approach to wellness.  It is based in the 

psychological theories of Alfred Adler and draws from research across disciplines including 

stress management, behavioral medicine, psychoneuroimmunology, ecology, and contextualism.  

According the Witmer and Sweeney (1992), it was designed to “demonstrate the 

interconnectedness of the characteristics of the healthy person, the life tasks, and the life forces” 

(p. 140).  To help define individual wellness, the model utilizes five life tasks of spirituality, self-



 
 
 

 14

regulation, work, love, and friendship, which are interrelated and interconnected.  Self-regulation 

is further reduced into seven sub-tasks: (a) of sense of worth, (b) sense of control, (c) realistic 

beliefs, (d) spontaneity and emotional responsiveness, (e) intellectual stimulation, problem 

solving, and creativity, (f) sense of humor, and (g) physical fitness and nutrition  (Sweeney and 

Witmer, 1991).  All of the tasks interact with the life forces of family, community, religion, 

education, government, media, and business/industry.  The Wellness Evaluation of Lifestyle 

(WEL; Myers, Sweeney, and Witmer, 1996) was created to measure individual wellness based 

upon the wheel of wellness model. 

When presenting an updated version of the model, Myers et al. (2000), define wellness as 

“…a way of life oriented toward optimal health and well-being in which body, mind, and spirit 

are integrated by the individual to live more fully within the human and natural community.  

Ideally, it is the optimum state of health and well-being that each individual is capable of 

achieving” (p. 252).  The updated model subdivides the life task of work into work and leisure, 

changes the subtask self-regulation to self-direction and adds an additional five subtasks for a 

total of 12 subtasks including: (a) sense of worth, (b) sense of control, (c) realistic beliefs, (d) 

emotional awareness and coping, (e) problem solving and creativity, (f) sense of humor, (g) 

nutrition, (h) exercise, (i) self-care, (j) stress management, (k) gender identity, and (l) cultural 

identity.  The new model was presented in part to demonstrate its potential use in the 

conceptualization of the individual counseling process.  

 The empirically-based indivisible self wellness model (IS-WEL) was developed as a 

result of efforts to improve the psychometric properties of the WEL and more accurately define 

the concept of wellness (Sweeney and Myers, in press). Hattie, Myers, and Sweeney (in press) 

conducted a hierarchical factor analysis of the WEL and utilized structural equation modeling to 
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develop the Five Factor Wellness Inventory (5F-Wel) assessment tool.  The IS-WEL model 

retains the five life tasks and 12 subtasks of the Wheel of Wellness Model, but adds five second-

order factors that include existential self, social self, creative self, physical self, and coping self 

and adds one higher order factor termed “wellness” (Myers, Luecht, & Sweeney, 2003).  

According to Myers, “It took six years to define the factors and create the IS-WEL model once 

the factor analysis was done, and we are just beginning to get feedback on its use in clinical and 

research settings” (personal correspondence, 2003).  Based upon the extensive theoretical 

development of the instrument, the 5F-Wel has been selected as the most appropriate assessment 

tool for the purposes of this research.   

 

The Student Affairs Profession and Wellness 

A sentiment exists that the student affairs profession is undervalued in academe and that 

it struggles to legitimize itself (Bloland, Stamatakos, & Rogers, 1994).  However, Woodard, 

Love and Komives (2000) assert that rather than the profession being oppressed by other areas of 

the academy, that in actuality the profession is self-marginalizing and must view itself as a vital 

partner in educating students.  As such, an internalized sense of self worth is necessary to rise 

above this self-imposed oppression.  If the profession is not viewed as worthwhile what is the 

impact on the members of the profession?  Are they, too, undervalued?  When something is 

devalued, the likelihood that it will be cherished and taken care of may diminish.  How does this 

translate into the way the student affairs profession communicates the value of individual 

wellness and maintaining a balanced life? 

Another assertion by Woodard et al. (2000) is that, from an organizational standpoint, 

student affairs professionals tend to maintain a narrow scope and fail to look at the big picture.  
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If this assertion holds true, student affairs administrators may focus on the day to day tasks 

required of them, moving from one project or crisis to another without examining the impact on 

their well-being in their personal lives.  They may fail to focus on the collective consequences of 

continually ignoring their health for the sake of work.  Therefore, it is important to have 

mechanisms in place to encourage staff members to attend to themselves and their overall health.  

 For a truly healthy environment to exist, an emphasis on wellness must be infused into 

the organizational culture and be subscribed to by all employees (Sackney, Noonan, & Miller, 

2000).  As institutions of higher education become more complex, employees’ personal wellness 

could potentially be challenged.   Therefore, having a pervasive wellness philosophy is 

imperative to developing well leaders.  To develop such a philosophy, administrators are likely 

to look to the student affairs profession for guidance.  

 

Creating a Wellness Ideology 

“The community of colleagues…helps confirm the values and standards that define the 

moral norms of the profession” (Dalton, 2002, p. 8).  What is it that our community of colleagues 

is saying in relation to personal wellness and balance?  What do the standards of the profession 

avow in relation to this issue?  Where do student affairs professionals learn about wellness 

concepts?  How are wellness and balance addressed at the conference proceedings of the guiding 

professional organizations? These are important questions when attempting to ascertain how well 

the practice of student affairs reflects the ideals of the profession.  It is crucial to understand the 

messages being communicated about wellness and the sources of such information.  These 

messages, implicitly or explicitly, establish the ideology for the profession and influence 

individuals and their work environments.   
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Ideals of the Profession 

For more than seven decades, the field of student affairs has been examined in an attempt 

to develop principles of good practice.  These principles have evolved as the nature of students 

and their desired learning outcomes have developed.  Woodard et al. (2000) examined several 

documents resulting from this exploration and created a list of ideals for the profession, noting 

two additional values and principles that guide practice from administrative and managerial 

perspectives.  The ideals are as follows: 

• A belief in the dignity, uniqueness, potential, and worth of each individual. 

• A belief that our role is to enhance student learning and student development. 

• A belief in the development of the whole person, including the importance of intellectual, 

social, emotional, ethical, and spiritual elements. 

• A belief that learning occurs in diverse places and in diverse ways. 

• A belief that ultimately students must take responsibility for their own learning. 

• A belief in individuation and community, recognizing the powerful role of community in 

learning and development. 

• A belief in caring for students by setting and communicating high expectations for 

learning and behavior. 

• A belief in communities where diversity is desired, where mutual respect is expected, and 

where ideas and assumptions are to be explored and questioned. 

• A belief in encouraging conversation and communication, instead of stifling it, no matter 

how offensive the ideas may be to some. 

• A belief that the mission of student affairs flows from the mission of the institution. 
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• A belief that higher education and student affairs have roles in assisting in the 

transformation of our society into a learning society. 

The additional values are: 

• A belief that professionals must exhibit individual initiative and seek to collaborate with 

colleagues and others. 

• A belief in personal and departmental self-examination, reflection, and continual 

improvement of administrative practice.  (pp. 21-22) 

These ideals address both the student as well as the student affairs professional.  The authors 

acknowledge that these are ideals intended to guide the practice of student affairs professionals 

and that they may not always be attained.  The italicized ideal and value speak directly to 

personal wellness.  Their inclusion in this list supports the current research assertion that 

personal well-being plays an important role in the lives of student affairs professionals and has 

significant implications for the profession as a whole.  This study strives to decipher the realities 

of personal wellness in the lives of student affairs administrators in order to better comprehend 

the actualization of the espoused professional ideals and values.  

 

Graduate Preparation Programs 

Graduate preparation programs often provide the first in-depth exposure to the 

profession’s guiding principles and as such should expose students to tools necessary to 

successfully navigate the field.  Upon examining the literature related to how graduate 

preparation programs are addressing wellness, it appears that little is done to place a priority on 

personal well-being.  Perusal of several well-respected graduate program texts reveals an array of 

information for new student affairs administrators.  The volumes speak to the administrative 
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environment of student affairs, organizational and management issues, skills and competencies 

of student affairs managers, professional education, and challenges for the future (Barr, Dresler, 

& Associates, 2000; Komives & Woodward, 2003; Winston, 2001).  Absent, however, is a 

chapter dedicated to creating a balanced life, juggling multiple life roles, and being a healthy role 

model for others in the profession.  Hamrick, Evans, & Schuh (2002) address life skills 

development in students, including “health and wellness maintenance and leisure priorities”, but 

make no references to how student affairs professionals can espouse and model these behaviors 

(p.132). 

Perhaps it would be difficult to identify a graduate text in any discipline that offers 

guidance on personal wellness.  Similarly, training programs cannot possibly address all issues 

student affairs professionals can anticipate encountering (Dalton, 2002).  However, if the 

profession of student affairs purports a dedication to attending to the whole person, it is critical 

that preparation programs make a commitment to indoctrinate future professionals in wellness 

principles.  The students would benefit personally and professionally, as well as better position 

themselves to serve as positive role models.   

Fischer and Zigmond (1998) address survival skills for graduate school and share the 

following skills as crucial to students’ success: 1) basic skills, 2) communication skills, 3) job 

skills, and 4) advanced skills.  While valuable suggestions are offered utilizing each skill set, 

there is no mention of wellness or creating a balanced life.  It appears that efforts to train the 

students are competency-based, without taking into consideration the personal needs of the 

individual.  If the idea were to survive beyond graduate school, it would be helpful to provide 

discussion on how to succeed both personally and professionally.   
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Professional Organizations 

Along with preparation programs, professional organizations serve as vehicles for 

imparting principles and values of the profession.  The field of student affairs is guided by two 

such coalitions: the National Association of Student Personnel Administrators (NASPA) and the 

American College Personnel Association (ACPA).  NASPA’s mission states “NASPA provides 

professional development, promotes exemplary practices, and is a leader in policy development.  

NASPA helps senior student affairs officers and administrators, student affairs professionals, 

faculty, and other educators enhance student learning and development.  NASPA promotes 

quality and high expectations; advocates for students; encourages diversity; and excels in 

research and publication” (NASPA, 2004).  The vision for ACPA asserts, “the American College 

Personnel Association leads the student affairs profession and the higher education community in 

providing outreach, advocacy, research, and professional development to foster college student 

learning.”  Its mission declares, “ACPA supports and fosters college student learning through the 

generation and dissemination of knowledge, which informs policies, practices and programs for 

student affairs professionals and the higher education community” (ACPA, 2004).   

Both organizations are consulted regarding the principles of good practice in student 

affairs, and therefore play a significant role in establishing the profession’s wellness ideology.  

ACPA has responded to this charge by including the Commission for Wellness (Commission 

VIII) to support wellness efforts of individuals and the profession (ACPA, 2004).  NASPA has 

not established such a direct link for addressing wellness in the profession, but both 

organizations do offer professional development opportunities in this area at their annual 

conventions through educational sessions. 

 



 
 
 

 21

Professional Development 

NASPA and ACPA declare a commitment to professional development and view it as a 

crucial part of being a successful student affairs administrator.  What does the literature say 

about the incorporation of wellness into professional development opportunities?  Out of concern 

regarding the insufficiency of research identifying professional development strategies for 

individuals in high-level administrative positions, Cooper, Miller, Saunders, Chernow, and Kulic 

(1999) share advice offered by past presidents of ACPA and NASPA to entry-level professionals 

and those planning to move to chief student affairs officer (CSAO) positions.  When directed to 

entry-level professionals, the recommendations focused on personal development with regard to 

one’s character and learning.  No mention was made of personal renewal and balance.  Balance, 

however, is addressed in the comments offered to individuals contemplating a move into a 

CSAO position, under the theme of “contemplating your personal and family concerns”, which  

focused on self-knowledge, establishing personal and professional priorities, and understanding 

the limited time available for family and students.  While it is encouraging that maintaining 

balance was included in the presidents’ recommendations, it was limited to individuals 

contemplating a move into a high-level administrative position.  At that stage in an one’s career, 

behaviors and coping mechanisms are likely to be established and may be difficult to alter.  

Scott (2000) presents a multi-tiered approach to providing student affairs professionals 

with the skills and attributes necessary to be successful throughout their careers.  When 

discussing the needs of new professionals (individuals with up to five years of experience), he 

introduces the concept of “balancing work and personal life (time management, stress 

management)” (p. 486).  With regard to middle managers (individuals with five to eight years of 

experience and personnel and budgetary responsibilities), he cites a potential skill deficit in the 
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area of “family – balancing work, family, and career goals” (p. 487).    For senior student affairs 

leaders (individuals with 10 or more years of experience with division-wide responsibilities) 

there is no mention of self-care or balance, perhaps because in this model those issues would 

already have been addressed. 

These two references illustrate the inconsistency with which wellness and balance are 

addressed through professional development programs, as presented in the literature.  

Understandably, helping practitioners grow in their profession requires attention to skill and 

competency issues.  However, considerations of personal attributes and behaviors allows to a 

more holistic approach to development.  Graduate programs and professional organizations are 

primary resources for professional development and would benefit from examining the scope of 

their professional development efforts. 

Chief student affairs officers are often surveyed to determine what skills and 

competencies are desirable in mid-level professionals.  In one such study by Gordon, Borders 

Strode, and Mann (1993), CSAOs were asked to identify competencies in each of seven 

categories that they deemed important when hiring a mid-manager for a generalist position.  

Leadership, the ability to work well with students, and communication skills were identified as 

the most desirable attributes.  The CSAOs were then asked to rank nine personal characteristics 

in order of importance.  The rankings are as follows: personal integrity, interest in students, 

enthusiasm, adaptability, self-confidence, sincerity, compassion, sense of humor, and loyalty.  

Despite the obvious importance of these characteristics, absent is any reference to personal 

balance or well-being.  In a similar study focusing on chief student affairs officers’ perceptions 

of the necessary skills and knowledge of doctoral student entering mid-level positions, Saunders 

and Cooper (1999) found that personnel management and leadership skills were crucial to being 
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a successful mid-manager.  Again, the results appear to be skill-based, without mention of 

wellness or taking care of one’s self.   

 

Establishing a Wellness Ideology: Personal Responsibility 

As supervisors, student affairs administrators have significant influence on their 

supervisees, especially new professionals, and can unknowingly shape their views on wellness, 

as well as directly impact employees’ intellectual and emotional wellness (Roper, 2002; 

Sackney, Noonan, & Miller, 2000).  Administrators are responsible for the messages they send 

employees and should strive to create work environments that consistently encourage wellness 

while minimizing the confusion associated with mixed messages such as working through lunch 

and accruing copious vacation hours.  Administrators must also be aware of being scrutinized by 

the students they serve.   

Education provides one of the most conducive climates to encouraging wellness over the 

life span (Witmer & Sweeney, 1992).  As such, student affairs professionals must take this 

opportunity to both model characteristics of holistic health and wellness and capitalize on the 

intentional and incidental nature of growth at this time in students’ lives.  The adage of “Do and I 

say, not as I do” often exists with student affairs professionals who work long hours and make 

personal sacrifices, while espousing that students should strive for balance in all that they do.  If 

Javinar’s (2000) postulations are correct and “the profession of student affairs assumes primary 

responsibility for the personal and interpersonal development of students” (p. 85), then student 

affairs professionals play a role that cannot be taken lightly.   

It is not only important to serve as good role models for current students, but also for 

future colleagues.  When considering the path taken by individuals pursuing a career in the 
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student affairs profession, Blimling (2002) offers, “It is not a secret that most people enter 

student affairs work because of the student leadership positions they held as undergraduates and 

because of the relationships they establish with student affairs professionals who support them as 

undergraduates.” (p. 28).  By modeling positive wellness behaviors, student affairs 

administrators can contribute to the creation of healthier work environments and well-balanced 

employees, thus influencing the profession’s wellness ideology.  

 

Student Affairs Professionals and Balance 

Balance is not just about offering equal time to the things in one’s life, it also 

encompasses feeling successful at, and beyond, work and in those things that we do for ourselves 

and for others (Solovy, 2000).  In a study completed by Creswell et al. (1991), 200 academic 

chairpersons were surveyed to determine the characteristics of balanced administrators.  Well-

balanced administrators were found to: protect time for their families; set aside time for personal 

needs; engage in physical activities as mental breaks; and coordinated aspects of their personal 

and professional lives.  Strategies used by these individuals to achieve balance included: putting 

time for family and friends on their calendar; taking time to mark important personal and family 

events; and taking vacation time, without acting as martyrs for doing so.  It is evident that 

elements of balance can be readily identified, however what is it that sometimes prevents student 

affairs professionals from pursuing this lifestyle?  

 

Barriers to Balance   

There are many contributing factors to the unhealthy ways some student affairs 

professionals live their lives. A primary factor is the volume and magnitude of expectations 
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placed upon them by their work situations.  The nature of the student affairs profession often 

requires administrators to wear multiple hats, work long and irregular hours, and manage a 

variety of personalities.  When institutions require their staff members to do more with less, it is 

often the administrators who are left to handle the stress associated with too few resources and 

increasing employee malcontent.  Additionally, these individuals are often evaluated on 

outcomes, not effort.  Therefore, the pressure to perform and to motivate others to excel can be 

exceedingly high.  

The multiple roles and demands on an administrator also cause stress that can easily lead 

to health problems.  A strong link has been established between stress and physical aliments such 

as cardiovascular disease, migraine headaches, and teeth grinding.  If not recognized and 

appropriately managed, the stress can contribute to compromised work performance and 

absenteeism.  Stress is certainly not limited to the workplace, as many administrators also 

maintain active family and social lives, as well as engage in community involvement.  

When barriers to balance and wellness are addressed, time is almost always a factor as 

individuals are prone to wanting a quick fix to achieving a balanced lifestyle.  For example, in a 

wellness workshop designed for higher education professionals participating in a competitive 

administrative intern program that I facilitated, the overwhelming reason presented for not 

attending to personal wellness was a lack of time. As the workshop progressed, it became clear 

that the participants desired answers to their wellness dilemmas that would simply fit into the 

existing framework of their lives without any restructuring of priorities.  Many of the individuals 

left the workshop disappointed because they were confronted with the idea that wellness requires 

considerable effort and an attention to personal values.  
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As student affairs professionals’ job responsibilities increase, the time it takes to 

accomplish these responsibilities typically increases. Truly healthy individuals recognize that a 

lack of time is actually a matter of perception and is most often within their control. All of us are 

given the same twenty-four hour period in which to carry out the day’s activities. We make 

choices as to how we will spend our time and those choices carry natural consequences. Student 

affairs professionals face multiple choices daily and must accept responsibility for the role 

wellness can play in their lives rather than allowing themselves to be victimized by time. 

Administrators themselves may also serve as barriers to balance for their employees.  

Even if an institution subscribes to a wellness perspective, staff members who witness 

supervisors putting in long hours, eating lunch at their desks, and failing to make time for 

exercise are not likely to feel comfortable taking time to address their wellness concerns. 

Additionally, there is often a badge of honor associated with working long hours and not taking 

vacations.  In this instance, a supervisor’s imbalance and/or martyrdom sends a message to the 

employees, both implicitly and explicitly.  Roper, in Dalton and Garnder (2002), offers a frank 

discussion about the conflicting values and expectations of supervisors and the effect on creating 

personal balance:  

I have found one of the most difficult parts of developing balance in my work and 
life is managing the real and perceived demands of supervisors…it is an easy 
temptation to model your professional behaviors after the person who controls 
your livelihood.   The difficulty arises in determining how to set limits while still 
communicating my desire to achieve excellence in my performance. (pp. 44-45)  
 
Additionally, administrators must contend with the expectations they place upon 

themselves, which can be more stringent than those imposed by others. 

Woodard et al. (2000) may help us better understand student affairs professionals’ 

struggle with balance and personal wellness when they assert that “Many student affairs 
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professionals prefer acting to reflecting and doing to thinking” (p. 85).  Given this statement, is it 

possible that the profession attracts individuals who are more likely to forge ahead with their 

responsibilities than take the time to consider their personal priorities and creating a balanced 

lifestyle?  If so, how does this group reconcile a personal approach to wellness that is in 

opposition to the developmental principles of the profession and creating well balanced students?   

 

Veteran Voices 

To gain additional insight into administrators’ struggles with wellness and balance, we 

turn to the veterans of the profession.  A New Directions for Student Services volume dedicated 

to the reflections and observations of ten past and current senior student affairs officers yields a 

wealth of advice on the subject.  Reisser (2002), presents their advice for student affairs 

professionals regarding self-renewal and personal development in one’s professional life.  

Sandeen states, “…I surely would have been better at self-renewal and personal development if I 

had not been in such a hurry all the time or hadn’t taken some campus problems so seriously” (p. 

57).  Dalton shares the following observation, “Many of the most successful student affairs 

professionals I know seem to exhibit strong creative outlets and deep personal interests” (p. 56).  

Ultimately, self-renewal varies by individual.  Reisser (2002) encourages professionals to pick a 

method and make it happen; and suggests that self-renewal experiences must consciously be 

created.  Achieving self-renewal is a continual process, not a one-time event. 

 Additional veterans echo the sentiments of their colleagues.  Creswell et al. (1991) offer 

the following advice: “Busy administrators should identify different activities that renew them 

and provide energy, set aside time for these activities, make them into a daily routine, and tell 

colleagues and staff about them so that the administrators can set an example for others” (p. 5).  
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In Dalton and Trexler (2002), Roper encourages student affairs professionals to “have a plan for 

your personal growth and development – take that plan seriously.  No one should or will ever 

take my life, my dreams, or my growth more seriously than me” (p. 98). 

The theme of maintaining a balanced life shared by the veterans emerges with a mixture 

of regret and satisfaction.  One must wonder where these individuals learned their sense of 

personal balance.  Many of them appear to have found it later in their careers, after gaining 

experience (and perhaps confidence in their competence).  Others seem to have always 

maintained a commitment to this personal value.  While a discussion on the development of 

administrators’ individual wellness paradigm is beyond the scope of this study, it does generate a 

question about differences in administrators’ wellness as related to length of time in the student 

affairs profession. 

 

Summary 

As the literature suggests, student affairs professionals have a significant responsibility 

for guiding the choices and well-being of students, but may not take the time to apply such 

principles in their own lives.  This lack of attention to personal balance and well-being is 

reflected in the paucity of wellness research in the student affairs literature.  The limited 

references in the literature to balance and wellness are often credited to senior student affairs 

administrators, leading one to postulate the merits of a relationship between individuals’ 

longevity in the field and their level of personal wellness.  The core values of the profession 

espouse a belief in maintaining a well balanced self, however, an examination of the mission of 

the two guiding professional organizations, graduate preparation program texts, and literature on 

professional development do not overtly express or support these values.  In general, 
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expectations about culture and behavior are communicated both directly and tacitly and it 

appears that student affairs practitioners may be receiving, at the very least, mixed messages 

about balance and wellness.  Despite the professional milieu, leaders in student affairs have a 

responsibility to reflect the mission of the profession and serve as healthy role models to the 

students they serve and the colleagues with whom they work.  This study strives to better 

understand the realities of personal wellness in the lives of student affairs administrators in order 

to better comprehend the actualization of the espoused professional ideals and values.  
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CHAPTER 3 

PROCEDURES FOR THE COLLECTION AND ANALYSIS OF DATA 

Introduction 

This study investigated the wellness of student affairs administrators.  Chapter three 

discusses the procedures for the collection and analysis of data related to the exploration of the 

following research hypotheses: 

1.   Student affairs administrators will report that wellness is adequately represented in the 
student affairs literature, professional programs, and graduate preparation programs. 

 
2. Student affairs administrators will be classified as “well” on the total wellness factor and 

the five second-order factors, as measured by the Five Factor Wellness Inventory (5F-
Wel). 

 
3.   The scores of student affairs administrators on the total wellness factor and five second-

order factors, as measured by the Five Factor Wellness Inventory, will not differ 
significantly from the wellness scores of the general population. 

 
4.   The wellness of student affairs administrations, as measured by the Five Factor Wellness 

Inventory, will vary according to the length of time they have been in the student affairs 
profession. 

 
Collection of the data provided for the analysis of three additional hypotheses related to student  
 
affairs administrators and wellness: 

 
5.   The wellness scores of student affairs administrators will decrease as the number of hours 

they work per week increases. 
 
6.   Student affairs administrators who report valuing a well-balanced lifestyle will also be 

classified as “well” by the Five Factor Wellness Inventory. 
 
7.   Student affairs administrators who report being well-balanced individuals will also be 

classified as “well” by the Five Factor Wellness Inventory.  
  

Additionally, the following four statements were asked of the administrators in an attempt to 

create a picture of their wellness definition and engagement in wellness behaviors. 

1. Define what being “well” means to you. 
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2. List up to three examples that illustrate your well-balanced lifestyle. 

3. List up to three barriers to achieving balance in your life. 

4. Describe how you attempt to combat these barriers. 

 

Methodology 

The study employed a descriptive, mixed statistical design.  Data analysis involved the 

use of an established wellness instrument, the Five Factor Wellness Inventory (5F-Wel), 

formerly referred to as the Wellness Evaluation of Lifestyle (WEL).  Additionally, descriptive 

statistics and qualitative data were gathered directly from participants.  The 5F-Wel and 

accompanying materials were administered through a traditional mailing procedure.  Scoring for 

the 5F-Wel was completed under the direction of the instrument’s author, Dr. Jane Myers, 

professor of counselor education at the University of North Carolina, Greensboro, and data were 

returned to me for analysis.  I interpreted the descriptive and qualitative data.  Results were 

interpreted and will be disseminated to the community of scholars of higher education research 

and, as requested, to study participants.  Currently, there have been 60 requests for individual 

feedback. 

 

Population, Sample, and Subjects of the Study 

For the purposes of this study, the population consisted of student affairs administrators 

(SAA) who held positions classified as, or equivalent to that of vice president, associate vice 

president, assistant vice president, dean of students, associate dean of students, assistant dean of 

students, or departmental director.  An initial list of subjects was complied from membership 

directory of the National Association of Student Personnel Administrators (NASPA) and a 
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random sampling technique was employed to determine the final set of potential subjects.  This 

organization has been selected due to its comprehensive representation of professionals in the 

field of student affairs.   

Cohen’s (1988) recommendations for ensuring an appropriate affect size were applied.  

Based on this information, the desired sample was to total no fewer than 160 subjects.  However, 

an attempt was made to strengthen the statistical analysis by securing data from additional 100-

150 subjects for a total number of subjects between 260 and 300.  The response rate was strong, 

with over 370 survey packets returned. After verifying informed consent and completed 5F-Wel 

and supplemental data forms, a total of 330 subjects comprised the participant pool.  

Demographic information collected for each subject included gender, year of birth, race, marital 

status, length of time in the student affairs profession, highest degree attained, occupational title, 

size of employing institution, and classification of employing institution as public or private.  

The sample selected for this study was one of convenience, thus limiting the generalizability of 

the study’s findings. 

 

Instrumentation 

 A review of the literature addressing assessment tools that purport to measure 

individual wellness revealed an adaptation of the Wellness Evaluation of Lifestyle (WEL), the 

Five Factor Wellness Inventory (5F-Wel; Myers & Sweeney, 2003), to be the most appropriate 

instrument for use in this study.  Originally, the WEL was developed to assess 17 separate 

dimensions of wellness (and two composite dimensions) included in the wheel of wellness 

model, which draws upon Alfred Adler’s theory of individual psychology.  The model is 

comprised of five life tasks: work and leisure, friendship, love, spirituality, and self-direction.  
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Additionally, there are twelve tasks of self-direction (sense of worth, sense of control, realistic 

beliefs, emotional awareness and management, problem solving and creativity, sense of humor, 

nutrition, exercise, self-care, stress management, gender identity, and cultural identity).  

In an attempt to improve the psychometric properties of the WEL and more accurately 

define the concept of wellness, Hattie, Myers, and Sweeney (2004) conducted a hierarchical 

factor analysis of the WEL and utilized structural equation modeling to develop the Five Factor 

Wellness Inventory (5F-Wel).  As a result of this analysis, Sweeney and Myers (2005) created 

the empirically-based indivisible self wellness model (IS-WEL) which forms the basis of the 5F-

Wel.  The 5F-Wel measures the 17 discrete scales of the WEL, as well as five second-order 

factors (existential self, social self, creative self, physical self, and coping self) and one higher 

order factor termed “wellness” (Myers, Luecht, & Sweeney, 2003).  According to Myers, “It 

took six years to define the factors and create the IS-WEL model once the factor analysis was 

done, and we are just beginning to get feedback on its use in clinical and research settings” 

(personal correspondence, 2003). 

The most recent version of the 5F-Wel is comprised of 97 items.  All items require a self-

report response that is recorded on a four-point Likert-type scale (i.e., A = strongly agree to D = 

strongly disagree).  Scores on the 5F-Wel are derived for the 17 original components of the 

wheel of wellness model, as well as the five second-order factors and one higher order factor 

reflected in the indivisible self model (IS-WEL model).  Alphas for the 5F-Wel scales range 

from .60 to .94.  Exploratory and confirmatory factory analyses support each of the scales 

(Myers, 2004).   

The authors have also included new experimental scales for the four contextual factors in 

the IS-WEL model.  The contextual factors reflect the authors’ acknowledgement that an 
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individual cannot be completely understood without taking into consideration the contexts that 

may be affecting individual wellness.  The four contexts are local, institutional, global, and 

chronometrical (Myers, Luecht, & Sweeney, 2003; Myers, personal correspondence, 2003). 

Myers (2003) states that data related to the 17 scale scores are well suited for use in 

clinical settings, while the five second order and one higher order factor are most appropriate for 

research purposes.  Therefore, this study utilized scores on the five second-order factors 

(Creative Self, Coping Self, Social Self, Essential Self, Physical Self) and Total Wellness factor 

to compare scores for the student affairs administrators with individuals in the 5F-Wel norm 

group and to determine differences in wellness given the length of time participants have worked 

in the field of student affairs. 

 

Procedures for the Collection of the Data 

 A convenience sample drawn from the memberships of the National Association of 

Student Personnel Administrators (NASPA) served as the population for this study.  Student 

affairs administrators meeting the delineated criteria were surveyed using a traditional mail out 

procedure.  Each potential participant was sent a research packet via U.S. mail which consisted 

of the following: 1) a cover letter inviting administrators to participate in a national study being 

conducted by a researcher at the University of North Texas, 2) instructions for completing the 

testing packet, 3) statement of confidentiality, 4) participant consent form, 5) biographical data 

form, 6) instructions for completing the 5F-Wel, 7) the 5F-Wel instrument, 8) 5F-Wel answer 

form, and 9) a return envelope.  A reminder postcard was sent three weeks after the initial 

mailing.  No additional follow up was necessary, as the number of returned survey packets 

surpassed the original goal.   
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All research procedures were approved by the Institutional Review Board (IRB) at the 

University of North Texas.  To ensure that this research adhered to the standards set forth by this 

oversight entity, several specific actions were taken, including minimizing the risk to subjects by 

using procedures which are consistent with sound research design and which do not 

unnecessarily expose subjects to risk, creating risks reasonable to the potential benefits for the 

subjects, engaging in an equitable subject selection process, securing and appropriately 

documenting the informed consent of each subject, protecting subject privacy, and monitoring 

the data to ensure subjects’ safety. 

Due to the practical nature of the results on the 5F-Wel, it may benefit the subjects to 

receive specific feedback at the conclusion of the study for the purposes of personal and 

professional development.  Therefore, subjects were given the opportunity to indicate, via e-mail, 

their interest in receiving the results of their 5F-Wel, as well as a summary of the study’s results.  

Sixty participants requested to receive this feedback. 

 

Procedures for the Analysis of the Data 

The data was analyzed for descriptive purposes.  The 5F-Wel’s five second-order factors, 

higher order wellness factor served as the dependent variables in this study, while length of time 

in the field of student affairs served as the independent variable.  After the data was collected, it 

was determined that several additional analyses were worthy of completion and the number of 

hours administrators worked per week, valuing a well-balanced lifestyle, and self-perception of 

being a well-balanced individual served as additional independent variables.  Demographic data 

was analyzed using frequency counts, percentages, and means in an attempt to offer a profile of 

the student affairs administrators included in this study. Simple means were used to report the 
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wellness of student affairs administrators as measured by the WEL’s five second-order factors 

and the higher order wellness score.   

A t-test was used to determine any differences between the sample of student affairs 

administrators and the 5F-Wel norm group, while within-group differences in the wellness of 

student affairs administrators based upon length of time in field, hours worked per week, valuing 

a well-balanced lifestyle, and self-perception of being a well-balanced individual were examined 

using one-way analyses of variance (ANOVA).  Follow up Pearson product moment correlations 

were also calculated for each comparison.  The analyses were performed using the Statistical 

Package for the Social Sciences (SPSS), Version 11.0.   

 

Reporting of the Data 

Data collected through this study will be reported to three audiences: 1) readers of this 

dissertation, 2) study participants, and 3) readers of scholarly publications.  In the dissertation, 

the data is reported in table form, indicating the wellness of student affair administrators, the 

wellness of the norm group, a comparison of the two, and any within-group differences for 

student affairs administrators based on length of time in the field of student affairs, hours worked 

per week, valuing a well-balanced lifestyle, and self-perception of being a well-balanced 

individual and a discussion of the findings is presented.  Participants were given the opportunity 

to receive personal feedback on the 5F-Wel and a summary of the study results.  To qualify for 

this feedback, individuals must have responded to the e-mail invitation.  Participants are also 

given the option of receiving a copy of any journal articles published as a result of the study’s 

findings. 
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CHAPTER 4 

ANALYSIS OF THE DATA 

Introduction 

The following chapter outlines results related to the inquiry into the wellness of student 

affairs administrators and reports the findings as related to the four research hypotheses.  The 

first hypothesis explored participants’ perceptions of how wellness is represented in the student 

affairs profession, as reflected in the literature and practice.  Subjects were asked to respond to 

three questions related to how wellness is represented in the student affairs literature, in student 

affairs professional programs, and in student personnel graduate preparation programs.  Simple 

means were derived for each question.  The second hypothesis examined the wellness levels of 

student affairs administrators as measured by the Five Factor Wellness Inventory (5F-Wel).  

Means, including maximum and minimum scores, and standard deviations were reported on the 

entire subject group for the total score of wellness, as well as the five second-order wellness 

factors.  The third hypothesis compared the wellness of student affairs administrators with the 

wellness of the normative group used to develop the 5F-Wel.  Means were compared using a      

t-test.  The forth hypothesis explored potential differences in student affairs administrators’ 

wellness as compared by the length of time they had been in the student affairs profession.  An 

ANOVA was performed and followed with a Pearson R correlation to determine any differences. 

The data collected allowed for the exploration of three additional hypotheses.  The first 

hypothesis addressed whether or not differences in wellness scores existed for student affairs 

professionals based upon the number of hours they work per week.  The second hypothesis 

explored subjects’ actual wellness scores in relation to their stated value of maintaining a healthy 

lifestyle.  The final hypothesis once again examined the subjects’ actual wellness scores, this 
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time in relation to their stated belief that they are well-balanced individuals.  Before discussing 

the study results, it is important to create a context for understanding based upon knowledge of 

the participants. 

 

Participant Demographics 

The participant pool was comprised of 330 individuals and included 55% females and 

45% males, ages 26 to 69 (see Table 1).  Over three-quarters of the subjects, 83.6%, cited 

Caucasian as the primary culture with which they most clearly identified, 8.1% cited African-

American, 3.6% Hispanic, 2.4% Asian or Pacific Islander, 0.3% American Indian/Native 

American, and 1.5% cited “Other”.  One individual declined to respond to this question.  The 

majority of the participants, 74.8%, reported being married or partnered, while 18.2% reported 

being single, and 5.8% divorced.  Two individuals in each category reported being separated and 

widowed.      

Table 1 

Number and Percentage of Participants by Personal Demographic Variables 
 
Demographic Variable 
                                  N                      %     
Gender 
    Females        180  56.0  
    Males        150  45.0 
 
Age 
    20-29            8    2.4  
    30-39          75             22.7 
    40-49          94  28.5 
    50-59        115  34.8 
    60-69          38  11.5 
 
Culture 
    African American         27    8.1 
    American Indian/Native American         1    0.3 

    (table continues) 
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Table 1 (continued). 
 
Demographic Variable 
                                  N                      %     
  
    Asian or Pacific Islander          8    2.4 
    Caucasian        276  83.6 
    Hispanic          12    3.6 
    Other            5    1.5 
    Missing            1    0.3  
 
Marital Status 
    Married/Partnered         247    74.8 
    Single              60    18.2 
    Separated              2      0.6 
    Divorced             19     5.8 
    Widowed              2       0.6 

 

The study targeted student affairs professionals serving in roles of vice president, dean, 

and director, acknowledging the multiple occupational titles and the levels within each position 

(i.e., associate, assistant, executive).  The three broad occupational positions, vice president 

(33.0%), dean (31.51%), and director (34.2%) were proportionately represented in the subject 

pool.  A more detailed description of occupational representation can be found in Table 2.   

Table 2 

Number of Participants by Student Affairs Administrator Titles  
 
Occupational Title 
                           N                      %     
Vice President Level 
    Vice President         66  20.0 
        Associate Vice President        14    4.2  
        Assistant Vice President        17    5.2 
    Vice Chancellor           5    1.5 
        Associate Vice Chancellor         1    0.3 
    Vice Provost                  1    0.3 
        Associate Vice Provost              1    0.3  

  (table continues)  
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Table 2 (continued). 
 
Occupational Title 
                           N                      %     
Dean Level 
    Dean          46  14.0 
        Senior Associate Dean          1    0.3 
        Associate Dean         32    9.7 
        Assistant Dean         25    7.6    
 
Director Level  
    Director        112  34.0 
        Executive Director          1    0.3 
        Associate Director          1               0.3 
 
Others             3      0.9  

  

 Due to the population solicited by the study, the subject pool was more educated than the 

normative group to which they were compared.  Nearly one-half of the participants, 49.7%, held 

a master’s degree, 45.8% a doctoral degree, 3% a bachelor’s degree, and 1.5% held professional 

degrees (see Table 3).  These individuals contributed well over 5,729 years of experience to the 

student affairs profession.  Individuals with 16-30 years of experience comprised 47.6% of the 

pool, while those with 0-15 years and more than 30 years of experience made up the remaining 

36.4% and 16.1%, respectively.  Study participants tended to work more than 40 hours a week, 

with nearly half, 49.5%, of them working 51 hours a week or more.  Information on the total 

enrollment and classification of the subjects’ employing institutions are also reported in Table 3. 
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Table 3 

Number and Percentage of Participants by Educational and Professional Demographics 
 
Demographic Variable 
                            N                      %   
Educational Level 
    Bachelor’s            10      3.0 
    Master’s            164    49.7 
    Doctoral           151   45.8 
    Professional              5    1.5 
 
Length of Time in Profession (in Years) 
        ≤ 5            20      6.1  
      6-10             54    16.4 
    11-15             46     14.0 
    16-20             56    17.0 
    21-25             61    18.5 
    26-30             40    12.1 
    30-35             41    12.4 
      > 35              12     3.6 
 
Average Hours Worked Per Week 
    21-30               1      0.3 
    31-40             20      6.1 
    41-50           145  44.0 
    51-60        121  36.7 
    61-70          36  11.0 
    71-80              6      1.8 
    Missing            1    0.3  
 
Size of Employing Institution 
    1000            20      6.1 
    1000-5000         122    37.0 
    5001-10,000          59      17.9 
    10,001-15,000          47    14.2 
    15,001-20,000           21    6.4 
    > 20,000          60  18.2 
    Missing            1                    0.3 
 
Classification of Employing Institution 
    Public        185  56.1 
    Private, Non-Profit       132  40.0 
    Private, For-Profit          12    3.6 
    Missing            1                    0.3 
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Hypotheses 

Hypothesis 1: Student affairs administrators will report that wellness is adequately 

represented in the student affairs literature, professional programs, and graduate preparation 

programs. 

 Participants were asked to rate how well they believed that wellness is addressed in three 

areas of student affairs: 1) literature; 2) professional organizations; and 3) graduate preparation 

programs.  To mirror options on the 5F-Wel, responses were made on a four-point Likert scale 

ranging from Strongly Agree (1) to Strongly Disagree (4).  With regard to wellness being 

adequately represented in the student affairs literature, the hypothesis was rejected.  The mean 

score for all responses was 2.53, indicating that respondents were divided between “Agree” and 

“Disagree”.  For wellness being adequately represented within professional organizations, the 

hypothesis was also rejected.  Again, respondents were divided between “Agree” and “Disagree” 

(M = 2.49).  The hypothesis was rejected a third time when respondents “Disagreed”, M = 3.1, 

that wellness is adequately addressed by graduate preparation programs.    

Hypothesis 2: Student affairs administrators will be classified as “well” on the higher 

order wellness factor and the five second-order factors, as measured by the Five Factor Wel 

Wellness Inventory. 

 The Five Factor Wellness Inventory (5F-Wel) addresses wellness scores across a 

continuum and does not specify a cutoff score that determines positive wellness.  Therefore, for 

the purposes of this study, positive wellness was defined as a mean score that rests in the upper 

quartile on a 100 point scale.  By this definition, the results of the 5F-Wel indicate that all of the 

participants can be classified as “well” on the six factors examined, thus the hypothesis was 
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accepted for subjects’ total wellness scores.  Mean scores for the total wellness factor and five 

second-order factors can be found in Table 4. 

Table 4 

Student Affairs Administrators’ Scores on 5F-Wel Scales 
 
Scales                             Standard 
           Minimum       Maximum           Range             Mean          Deviation    
Total Wellness 63.36  98.29  34.93  81.30  6.98 
 
Creative Self  65.00  98.75  33.75  82.89  7.71 
 
Coping Self  44.73  96.05  51.32  76.76  9.21 
 
Social Self  43.75           100.00  56.25  90.27  9.75 
 
Essential Self  46.88           100.00  53.12  84.38  9.19 
 
Physical Self  30.00           100.00  70.00  74.65           14.43 

 

The hypothesis was also accepted for the second-order factors; however, it is important to 

note that there was variability across the factors.  As previously discussed, the five second-order 

factors comprise the self, or indivisible self, and are inclusive of the 17 third-order factors 

(Myers & Sweeney, 2005).  Participants scored the highest on the second-order factor of Social 

Self (M = 90.27, SD = 9.75) and the lowest on Physical Self (M = 74.65, SD = 14.43).  The 

Social Self includes third-order factors Friendship and Love, while the Physical Self includes 

factors Exercise and Nutrition.  These results are somewhat inconsistent with anecdotal 

responses collected from participants that will be reported later in this chapter.  Scores on the 

Physical Self factor also resulted in the largest variation from the mean of any factor.  Again, this 

is reflected in the open-ended response of participants discussed later in the chapter.   

Hypothesis 3: The scores of student affairs administrators on the higher order wellness 

factor and five second-order factors, as measured by the Five Factor Wellness Inventory, will 
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not differ significantly from the wellness scores of the general population. 

Table 5 depicts mean scores on the total wellness factor and second-order factors for the 

subject pool and the normative group, as compared using a t test.  The norm group was 

comprised of 1,899 individuals (47% female, 29% male) who volunteered for participation in 

educational and counseling research.  The primarily Caucasian (69%) group was well educated, 

as evidenced by 20% of the individuals holding a bachelor’s degree and 21% and 14% holding 

master’s and doctoral degrees, respectively.  The norm group was younger than the study group, 

with 30% of the participants being of traditional college age (18-25), 

Because the norm table for the 5F-Wel displayed only one mean for the entire subject 

pool, each of the participant scores was measured against the single mean for each of the second-

order factors and the higher-order wellness factor.  The difference between the two groups is 

statistically significant for all factors including Total Wellness, Creative Self, Coping Self, 

Social Self, Essential Self, and Physical Self (p=.0001).  Examination of the two group means for 

Total Wellness indicates that the average wellness score for the subject pool (81.30) is higher 

than the score (76.22) for the norm group; thus, the hypothesis was rejected.   

Table 5 

Comparison of Student Affairs Administrators and Norm Group on the 5F-Wel Scales 
             
Scales       M                    SD                      t               df                       p   
Total Wellness       13.45  340  .0001 

SA Admin.  81.30    6.98 
Norm Group 76.22    0.00 
 

Creative Self       12.19  340  .0001 
SA Admin.  82.89    7.71 
Norm Group 77.80    0.00 

 
Coping Self        8.82  340  .0001 

SA Admin.  76.76    9.21 
Norm Group 72.36    0.00 

(table continues) 
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Table 5 (continued). 
                
Scales       M                    SD                      t               df                       p   
Social Self       11.76  340  .0001 

SA Admin.  90.27    9.75 
Norm Group 84.06    0.00 

 
Essential Self        11.01  340  .0001 

SA Admin.  84.38    9.19 
Norm Group 78.90    0.00 

 
Physical Self         4.70  340  .0001 

SA Admin.  74.65  14.43 
Norm Group 70.98    0.00 

 
 

In an attempt to determine the practical significance of the results, effect size (d) was 

computed for the six factors.  For Total Wellness, the difference between means is 5.08 on a 100-

point test; therefore, d =.72, reflecting a moderately large effect size (Cohen, 1988).  Thus, the 

mean score of student affairs administrators on the overall factor of Total Wellness reflects a 

moderately large difference from the mean of the norm group.  Moderate effect sizes were 

reported for Creative Self (.66), Social Self (.64), and Essential Self (.60), which translate into 

moderate differences from the means of the norm group.  The effect size for Coping Self was 

moderately low (.48), while Physical Self reflected a low effect size (.25).   

Hypothesis 4: The wellness of student affairs administrators, as measured by the Five 

Factor Wel Wellness Inventory, will vary according to the length of time they have been in the 

student affairs profession. 

A one-way ANOVA was conducted on the independent variable of Length of Time in 

Profession with Total Wellness as the dependent variable. The main effect was not significant 

F(7, 308) =1.18, p = .316 (see Table 6a for means and standard deviation by Length of Time in 

Program).  These results indicate that the wellness levels of student affairs professionals do not 
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vary based upon the length of time that they have been in the student affairs profession; thus, the 

hypothesis is rejected.  A follow-up Pearson product moment correlation was calculated, 

indicating no statistically significant correlation, r(317) = .05, p = .338. 

Table 6a 

Means and Standard Deviations Comparing Total Wellness and Length of Time in the  
Student Affairs Profession  
             
Total Wellness Score 
Length of Time in 
Student Affairs (yrs.)     n          Minimum       Maximum            Mean                  SD                 
 
    ≤ 5     19  66.44  94.10  81.54  8.75 
 
  6-10     53  63.70  97.95  80.05  7.00 
 
11-15     45  66.44  95.55  81.00  6.97 
 
16-20     52  67.71  90.75  80.00  5.85 
 
21-25     59  65.07  96.18  81.80  6.99   
 
26-30     39  65.41  98.29  82.39  7.60 
 
31-35     39  71.92  95.21  83.38  6.84 
 
  > 35     11  72.60  93.84  81.79  6.98 
      
 
 
Table 6b 

One-Way Analysis of Variance Summary Table Comparing Student Affairs Administrators’  
Total Wellness Scores on Length of Time in the Student Affairs Profession  
             
Source                df     SS     MS                  F      p         
 
Time in Profession 
    Between groups  7 402.60  57.51  1.18  .316 
    Within groups          308      15052.12  48.87 
    Total          315      15454.72 
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Supplemental Hypotheses 

Data were collected from the participants on the demographic data form that allowed for 

three supplemental hypotheses.  The first hypothesis focused on the number of hours participants 

reportedly worked per week.  Specifically, it was hypothesized that the total wellness scores of 

student affairs administrators would decrease as the number of hours they work per week 

increases.  A one-way ANOVA was performed for the independent variable of Hours of Work 

Per Week with Total Wellness as the dependent variable.  The main effect was non-significant, 

F(5, 310) = 1.89, p = .096 (see Table 7a for means and standard deviations by Hours Worked Per 

Week); as such, the hypothesis was rejected.  A follow-up Pearson product moment correlation 

was performed, r(316) = -.14, p = .012, indicating a slight, but statistically significant, 

association between the number of hours worked per week and the student affairs professionals’ 

total wellness scores.  The association is negative, indicating that working more hours is 

generally associated with lower wellness scores and that working fewer hours is generally 

associated with higher wellness scores.  In the study, subjects who worked between 31 and 50 

hours reported the highest wellness scores and those who worked more than 71 reported the 

lowest wellness scores. 
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Table 7a 

Means and Standard Deviations Comparing Total Wellness and Average Number of Hours 
Worked Per Week  
             
            Total Wellness Score 
Avg. Hrs. Wk. 
Per Week      n          Minimum        Maximum    M                   SD                 
 
21-30       1  73.29  73.29  73.29       - 
 
31-40     19  63.70  98.29  82.07  8.36 
 
41-50   139  66.44  97.95  82.17  6.49 
 
51-60   115  65.07  96.18  80.85  6.87 
 
61-70     36  67.12  95.21  80.25  8.23   
71-80       6  67.81  89.38  78.37  8.15 
 
 
Table 7b 

One-Way Analysis of Variance Summary Table Comparing Student Affairs Administrators’ 
 Total Wellness Scores on Average Number of Hours Worked Per Week   
             
Source                df     SS      MS                 F    p         
 
Hours Worked per Week 
    Between groups  5 5503.03 1100.61 1.89  .096 
    Within groups         310      180611.13   582.62 
    Total          315      186114.15 
 

The next hypothesis was explored using data related to the statement “I value maintaining 

a well-balanced lifestyle.”  Participants rated their level of agreement with the statement from 

Strongly Agree (1) to Strongly Disagree (4).  It was hypothesized that student affairs 

administrators who report valuing a well-balanced lifestyle will also be classified as “well” by 

the Five Factor Wellness Inventory.  A one-way ANOVA was performed for the dependent 

variable of Balanced Lifestyle with Total Wellness as the independent variable.  The main effect 

was statistically significant, F(3, 307) = 17.77, p = .0001 and the hypothesis was accepted (see 
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Table 8a for means and standard deviations by Balanced Individual).  A follow-up Pearson 

product moment correlation was performed, r(311) = .38, p = .0001, indicating a statistically 

significant association between the student affairs professionals’ value of maintaining a well-

balanced lifestyle and their actual wellness scores.   

Table 8a 

Means and Standard Deviations Comparing Total Wellness and Reports of Valuing a  
Well-Balanced Lifestyle  
             
 Balanced          Total Wellness Score 
Individual       n         Minimum         Maximum             Mean                 SD                 
 
Strongly Agree 126  68.15  98.29  84.52  6.44 
 
Agree   176  63.70  97.95  79.49  6.66 
 
Disagree      9  67.71  80.14  74.92  3.82 
 
Strongly Disagree     1  77.05  77.05  77.05       - 
 
 
Table 8b 

One-Way Analysis of Variance Summary Table Comparing Student Affairs Administrators’  
Total Wellness Scores on Administrators’ Reports of Valuing a Well-Balanced Lifestyle                 
             
Source                df      SS      MS                   F      p         
 
Balanced Lifestyle 

Between groups   3  2261.45  753.82 17.77  .0001 
    Within groups          307        13026.53    42.43 
    Total           310        15287.98 
 

 

Finally, data collection allowed for the examination of participants’ perceptions of their 

personal wellness in relation to their actual scores on the wellness inventory.  Participants were 

asked to respond to the statement, “I am a well-balanced individual” on a scale from Strongly 

Agree (1) to Strongly Disagree (4).  It was hypothesized that student affairs administrators who 
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report being well-balanced individuals will also be classified as “well” by the Five Factor 

Wellness Inventory.  A one-way ANOVA was performed for the independent variable of 

Balanced Individual with Total Wellness as the dependent variable.  The main effect was 

statistically significant, F(3, 305) = 40.84, p = .0001 and the hypothesis was rejected (see Table 

9a for means and standard deviations by Balanced Individual).  A follow-up Pearson product 

moment correlation was performed, r(309) = .53, p = .0001, indicating a statistically significant 

association between the student affairs professionals’ perceptions of their wellness and their 

actual wellness scores.   

Table 9a 

Means and Standard Deviations Comparing Total Wellness and Self-Perceptions of Being a 
Well-Balanced Individual  
             
 Balanced           Total Wellness Score 
Individual       n          Minimum        Maximum    M                   SD                 
 
Strongly Agree   48  74.66  98.29  87.85  5.28 
 
Agree   187  66.44  97.95  81.99  6.01 
 
Disagree    71  63.70  95.21  75.93  6.30 
 
Strongly Disagree     4  68.84  82.29  74.77  5.74 
 
 
 

Table 9b 

One-Way Analysis of Variance Summary Table Comparing Student Affairs Administrators’  
Total Wellness Scores on Self-Perceptions of Being a Well-Balanced Individual   
             
Source                df      SS      MS                   F      p         
 
Balanced Individual 

Between groups  3 4363.71 1454.57 40.84  .0001 
Within groups         305        10863.65     35.62 
Total          308        15227.35 
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Defining Wellness 
 

Feedback from the dissertation committee during the proposal defense prompted the 

inclusion of four items on the demographic data form intended to solicit additional information 

about the respondents’ perspectives on wellness.  The open-ended statements used to ascertain 

the desired information were as follows: 1) Define what being “well” means to you; 2) List up to 

three examples that illustrate your well-balanced lifestyle; 3) List up to three barriers to 

achieving balance in your life; and 4) Describe how you attempt to combat these barriers.  

Utilizing logic presented by Miles and Huberman (1994) for providing an explanatory 

framework through the organization of data, participants’ responses to the statements were 

analyzed in layers.   

Initially, all responses were recorded verbatim from the demographic data forms and 

identified as “first-order concepts.”  Participant responses ranged from single concepts (i.e., 

“balance” or “free of illness”) to a combination of responses (i.e., “balance between home, work, 

social life,” “being physically and emotionally healthy and happy,” “attending to a healthy 

balance in all phases of life – mental, physical, spiritual, intellectual, professional, and 

relationships”), reflecting a multifaceted conceptualization of wellness.  In an attempt to create a 

common language from the uniquely stated responses, the concepts were analyzed using an 

inductive approach that relied upon professional judgment.  Categories emerged from the 

common language and frequencies for these categories were determined, with the most 

frequently recorded responses being labeled “second-order concepts.”   

The second-order items were further analyzed to determine the existence of any themes, 

or abstract concepts, which were labeled as “third-order concepts”.  While developed 

independently based upon participants’ responses, the seven third-order concepts: Physical 



 
 
 

 52

Health, Psychological Health, Spiritual Health, Vocational/Professional Health, Social/Personal 

Health, Intellectual Health, and Balance closely correspond to the components of wellness 

defined in Chapter 2.  Table 10 thematically depicts student affairs administrators’ definitions of 

wellness.   

Table 10     
Definitions of Wellness and Frequency of Responses   
     

First-Order         Second-Order           Third-Order     
Concepts        Concepts           Concepts   

Raw data reported Physical Health 110 Physical Health 276
by subjects Psychological Health 103        Good Health    

  Spiritual Health 88        Disease Free  
  Vocational/Professional Health 75        Healthy Eating  
  Social Health  47        Exercise  
  Good Health (general) 45        Physical Shape  
  Healthy Eating  44        Sleep  
  Exercise  43 Psychological Health 136
  Balanced (general) 34        Stress Management  
  Stress Management 22        Happiness  
  Sleep 21 Spiritual Health 107
  Time with Family & Friends 20        Spiritual Fulfillment  
  Spiritual Fulfillment 19 Vocational/Professional Health 86
  Physical Shape  17        Life Outside of Work        
  Intellectual Balance 17 Social/Personal Health 82
  Disease-free  17        Time with Family & Friends  
  Personal Relationships  15        Personal Relationships  
  Happiness 11  Balanced (general) 34
  Life Outside of Work 11  Intellectual Health 12

 
 

Illustrations of Wellness 

Student affairs administrators reported a variety of examples that illustrate their well-

balanced lifestyles (see Table 11).  Again, the responses ranged from simple (“exercise 
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regularly”) to complex (“sacred time that is dedicated to my family and can not be intruded upon 

by work obligations”), requiring logical induction to determine the second- and third-order 

concepts.  The abstract third-order concepts appear to overlap somewhat with the seven third-

order concepts associated with the definitions of wellness.  Therefore, it may appear logical to 

utilize the same third-order concept terms for both tables, however, to do so dilutes the voice of 

the respondents.   

Table 11     
Examples of Well-Balanced Lifestyle    
     
First-Order        Second-Order        Third-Order    
Concepts        Concepts        Concepts   
Raw data Exercise 124 Health 142 
reported Healthy Diet 102      Generally Healthy   

by subjects Time for/Support from Family & Friends 97      Healthy Diet   
  Spiritual time 50      Sleep, Plenty of   
  Religious Activities 35      Laughter/Humor   
  Interests & Hobbies 34 Relationships 135 
  Sleep, Plenty of 28      Family & Friends   
  Quality Relationships & Support Network 27      Relationships & Support Network
  Time for Self 25      Strong Marriage/Relationship 
  Pleasure Reading 24 Exercise 124 
  Work Necessary Hours Only 22 Personal Activities 110 
  Vacation Time, Use it 21      Interests & Hobbies   
  Love Work & Enjoy Life 18      Time for Self   
  Balance between Work & Family 16      Pleasure Reading   
  Volunteer/Community Activities 17      Volunteer/Community Activities
  Generally Healthy  12      Leisure Activities   
  Strong Marriage/Relationship 11 Spiritual/Religious Activities 85 
  Laughter/Humor 10 Work Activities 43 
  Leisure Activities 10      Work Necessary Hours Only 
           Vacation Time, Use it    
         Love Work & Enjoy Life   
           Balance between Work & Family
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The examples of living a well-balanced life both confirm and contradict the student 

affairs administrators’ mean scores on the Five Factor Wellness Inventory.  As the second most 

reported concept, examples categorized under Relationships (time for/support from family and 

friends, quality relationships and support network, strong marriage/relationship) are most 

congruent with the mean score reported for the second-order factor Social Self (M = 90.27), 

which includes third-order factors Friendship and Love.  In contrast, and the first and third most 

frequently cited examples of leading a balanced lifestyle fell into the categories of Health and 

Exercise.  Interestingly, administrators scored the lowest on the second-order factor of Physical 

Self (M = 74.65), which includes Exercise and Nutrition.  Factors potentially contributing to this 

discrepancy are explored in the next chapter. 

 

Identifying and Combating Barriers to Balance 

The last two open-ended questions were included to better understand what the  

Table 12     
Barriers to Balance    

First-Order              Second-Order    Third-Order     
Concepts           Concepts   Concepts   

Raw data reported Work Demands 91    
by subjects Work Hours 82    

  Work Stress 45 Vocational/ 310 
  Evening/Weekend Demands 39 Professional Health  
  Other Staff Not Valuing Wellness 17         
  Commute 13    
  Crises at Work 13    
  Technology 10     
  Family Obligations 55    
  Financial Resources 19 Social/Personal Health 90

(table continues) 
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Table 12 (continued).     
First-Order              Second-Order    Third-Order     
Concepts           Concepts   Concepts   

  Time 54 Balance 54
  Lack of Motivation 17     
  Unrealistic Self Expectations 12 Psychological Health 40
  Others' Expectations 11     
  Educational Pursuits 13 Intellectual Health 13
 

administrators perceive to be the rationale behind not leading balanced lives and how they 

attempt, or fail to attempt, to overcome the perceived circumstances.  The questions were also 

included to ascertain the generalizability of barriers, as a precursor to helping individuals 

anticipate and combat barriers.  Responses to the questions indicate that wellness appears to be 

an individualistic concept.  This is further illustrated by the smaller frequencies recorded for the 

second-order concepts on both questions.  This is not a result of fewer responses being offered to  

the questions, but rather indicative of the defused (individualistic) nature of the responses.  

Table12 offers insight into the barriers to achieving balance that student affairs administrators 

report experiencing and Table 13 addresses ways in which they attempt to combat these barriers.   

Table 13     

Combating Barriers to Balance    

First-Order                 Second-Order      
Concepts                   Concepts  Positional Personal 

Raw data reported Regular Exercise 64   x 
by subjects Plan Ahead 26 x x 

  Say No 25 x x 
  Spiritual Life 22   x 
  Prioritize 21 x x 
  Counteract Negative Thoughts 21 x x 
  Make Family a Priority 19   x 
  Time for Self a Priority 17   x 

(table continues) 



 
 
 

 56

Table 13 (continued).     

First-Order                 Second-Order      
Concepts                   Concepts  Positional Personal 

  Supportive Relationships 12 x x 
  Establish Boundaries 12 x x 
  Outside of Work Activities 11   x 
  Limit Time Spent at Work 10 x   
  Discuss Issue with Supervisor 9 x   
  Balance Work and Home 9 x x 

 

Student affairs administrators’ attempts to combat barriers to achieving balance were 

clearly the most individualized concepts, indicating a divergence in coping strategies.  Therefore,  

the way in which they are depicted in Table 13 differs from previous tables.  Rather than force 

responses into the seven third-order concepts, the second-order concepts are categorized as being 

positionally or personally related, or both.  This allows for the coping strategies to be discussed 

in relation to work and/or self issues.  As was the case with the barriers to balance, the frequency        

with which the methods of combating barriers were reported is low in comparison to frequencies 

reported in the definition of wellness and examples of a healthy lifestyle, reinforcing the notion 

of diverse coping strategies.  The eighteen most frequently reported strategies are presented in 

Table 13. 

 

Summary 

 The data analysis provided a view of student affairs administrators’ perceptions about 

how wellness is represented in various areas of the student affairs profession.  It also presented 

the administrators’ personal wellness scores and evaluated them in relation to the wellness of the 

general population, their length of time in the profession, and the hours they work each week.  

Interestingly, the administrators were able to develop a rather consistent definition of wellness 
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that reflected the various tenants of wellness described by wellness theories.  They were also 

somewhat consistent when offering examples of well-balanced living, with exercise and nutrition 

being most frequently cited.  When describing the things that keep them from being balanced, 

the administrators commonly noted factors related to their work and/or work environments, as 

well as commitments to family and friends.  By far, the most diversified list of responses was 

generated around approaches used to combat barriers to balance.  The variety of information 

presented in chapter four provides excellent insight ripe for discussion in chapter five.   
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  CHAPTER 5 

DISCUSSION, CONCLUSIONS, IMPLICATIONS AND RECOMENDATIONS 

Participant Characteristics 

The participant pool proved to be demographically diverse, adding richness to the study.  

With regard to gender, the number of men and women choosing to participate in the study was 

evenly split.  Interestingly, this appears contrary to reflections on the contemporary student 

affairs profession, which is often thought of as female dominated.  For example, the National 

Association of Student Personnel Administrators’ (NASPA) membership is comprised of 62% 

women and 37% men.  The norm group for the Five Factor Wellness Inventory (5F-Wel) was 

also predominately female.  What does the gender composition of this study say about the 

perceived importance of wellness for men and women? Does the fact that nearly the same 

number of men as women responded to the survey mean that it is an issue of equal importance 

across genders?  At the time that the study was designed, differences in personal wellness based 

upon gender were not anticipated.  Therefore, data analysis using gender as an independent 

variable was not conducted.  Given the uniqueness of the participant pool, it would be interesting 

to conduct future research to determine if there are any differences between male and female 

student affairs administrators with regard to scores on the 5F-Wel.  It would also be interesting to 

explore differences in number of hours worked per week and length of time in the student affairs 

profession by gender.  In order to better understand gender differences related to perceptions of 

wellness, responses to questions associated with defining wellness, offering examples of 

maintaining a well-balanced lifestyle, identifying barriers to wellness, and methods for 

combating wellness could also be isolated by gender.   
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Participants ranged in age from 26-69 years, with 63% of the respondents between the 

ages of 40-59.  It would be logical to conclude that many of the individuals in this age range are 

established in their careers.  Therefore, the study results may be more reflective of established 

professionals rather than new professionals.  The reluctance to generalize these results to young 

professionals is supported by the fact that only eight participants reported being under 30 years 

of age.  This small number stands to reason given the participation criteria excluding individuals 

holding a professional position below that of director.  It is also important to note that the norm 

group was younger than the study group, with 30% of the participants being of traditional college 

age (18-25), which could prove challenging when attempting to make an accurate comparison 

between the groups. 

While there is no definitive stance on how many years constitutes a generation, the length 

typically falls between 25 and 31 years.  Using this loose interpretation, it can be surmised that 

this study includes perspectives from individuals spanning two generations, possibly three.  

Therefore, it is difficult to truly generalize the data without taking into consideration potential 

differences based on age and historical and cultural influences.  This is reflected in the responses 

from established professionals who were unable to remember the content of their graduate 

programs well enough to comment of the presence of wellness information.  Future research 

could examine scores on the 5F-Wel and the open-ended questions by various age categories.  

Taking the time to break down the information by age could be very useful to supervisors who 

may be responsible for encouraging balance in co-workers from a variety of generations.  Having 

knowledge of how likely staff members are to have been exposed to wellness concepts, whether 

through their graduation preparation programs or professional development, will allow them to 

approach the concept of balance from an appropriate perspective.  Also of interest for future 
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research is exploring potential shifts in wellness perceptions within the profession as the 

established professionals retire and are replaced by individuals educated after the emergence of 

the wellness movement. 

Most of the participants in both the research and norm groups cited Caucasian as their 

cultural affiliation.  As such, the groups can be similarly compared, but the study results may not 

be generalizable to other cultural groups.  The cultural breakdown is reflective of the 

membership of NASPA as well.  Additional analysis could be performed on the data with regard 

to cultural background to enrich the findings.  It would also be interesting to explore potential 

differences in the definitions and examples of wellness, as well as barriers to balance for the 

various populations. 

The National Institutes of Health (2005) reports that marriage leads to a longer, happier, 

and healthier life.  As such, the marital status of study participants may have contributed to 

strong scores on the 5F-Wel.  Specifically, 75% of these individuals reported being married or 

partnered, while 25% stated they were single, separated, divorced, or widowed.  The scope of 

this study did not explore wellness at it relates to martial status; however, doing so could enrich 

the understanding of the subject.  It would also be helpful to know the marital status statistics for 

the student affairs profession in general to determine if the demographics of the study 

participants mirror those of other student affairs administrators.     

To better understand the study participants, occupational titles were requested on the 

biographical data form.  The responses were organized into three broad categories, each 

including all variations of the title (e.g., associate, assistant).  Interestingly, there were relatively 

equal response rates from the three occupational title categories: vice president (32%), dean 

(32%) and director (35%).  When comparing the actual title, rather than the category, director 
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was most frequently cited (34%).  This is likely due to the fact that there are more position 

opportunities at the director level than the dean or vice-president level.  The even distribution of 

occupational titles enhances the appropriateness of generalizing the study’s results across student 

affairs administrators. 

A review of the literature revealed that much of the wellness and student affairs 

professionals-related data is presented from the perspective of chief student affairs officers 

(CSAOs); therefore, it was logical to include them in this study.  However, it is often asserted 

that CSAOs are an over-surveyed population and researchers are encouraged to proceed with 

caution when designing studies including individuals from this vocational category.  Fortunately, 

due to a strong response rate, CSAOs are well represented in this study, which allows for some 

generalization of the findings.  

As would be expected from a study examining student affairs professionals holding a 

position of director or above, the participants were more formally educated than the norm group 

to which they were compared.  Ninety-six percent of the individuals reported having an 

advanced degree; specifically, 50% held master’s degrees, while 46% held doctoral or 

professional degrees.  In comparison, 21% of the norm group had been awarded a master’s 

degree and 14% a doctoral or professional degree.  The nearly even representation of educational 

levels enhances the generalizability of the results across student affairs administrators.  However, 

further examination of the data could include analysis of wellness scores by educational level to 

explore between group differences.  

Participants varied in their length of time in the student affairs profession.  From a broad 

perspective, 36% had been in student affairs fifteen or fewer years compared to 75% of the 

NASPA membership, while 64% reported being in the field for at least sixteen years as 
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compared to 24% of the NASPA population.  One explanation for the stronger participation rate 

from more established professionals is again tied to imitating the study to individuals at the 

director level and above.  It is also important to remember that 63% of the participants were 

between the ages of 40 and 59, again indicating a more professionally established group of 

individuals.   Wellness data specific to individuals based upon their length of time in the student 

affairs profession will be presented later in this chapter. Future data analysis could include 

examining wellness from the perspectives of new, emerging, established, and seasoned 

professionals, as defined by the student affairs profession.   

The 2004 American Time Use Survey (Bureau of Labor Statistics, 2005) indicates that 

persons with at least a bachelor’s degree worked 8.08 hours on an average workday and 

individuals serving in management occupations worked an average of 8.15 hours per day (2005).  

Only persons working in the construction and extraction, production, and transportation and 

material moving industries reported longer hours.  In comparison, only 6% of the participants in 

this study reporting working forty or fewer hours a week.  Forty-four percent reported working 

between 41 and 50 hours a week, while 37% reported working between 51 and 60 hours each 

week.  An additional 11% reported working between 61 and 70 hours, while 2% stated the work 

more that 71 hours per week.  Data collected for both the American Time Use Survey (ATUS) 

and this study relied on self reported data, providing a similar basis for comparison.  An 

examination of the student affairs culture in relation to excessive work hours is beyond the scope 

of this study; however, the impact of working more hours on one’s personal wellness is 

discussed in more detail later in this chapter. 

The study participants were employed by a variety of institutions, 56% of which are 

classified as public and 44% of which are private.  The relatively even split again allows for the 



 
 
 

 63

data to be generalized across institutional classification.  There was more variation in the size of 

the employing institutions, with 61% of the participants being employed at schools with fewer 

than 10,000 students and 18% working at universities with more than 20,000 students.  While 

there were no references in the literature linking institutional size to wellness ideology, further 

exploration of this subject could prove interesting.  In relation to the current study, additional 

data analysis could explore relationships between institutional size and participants’ responses to 

the question, “I value maintaining a well-balanced lifestyle.”   

 

Findings 

Four research hypotheses were created to examine the relationship between wellness, the 

student affairs profession, and student affairs practitioners.  The first hypothesis explored the 

representation of wellness in three student affairs arenas: 1) the literature, 2) professional 

organizations, and 3) graduate preparation programs.  Information was gathered through three 

forced-choice statements that began, “Wellness is/was adequately addressed by/in my…” and 

ended by utilizing one of the three above options.  The questions were asked in an attempt to 

better understand how student affairs professionals perceive wellness to be presented by the 

profession for its professionals.  Respondents’ perceptions, coupled with a review of the 

literature, graduate preparation texts, and missions of professional organizations begin to shape 

the picture of attention to wellness in the student affairs profession. 

 
Wellness and the Student Affairs Profession 
 

Overall, student affairs administrators expressed a lack of focus on wellness issues in 

student affairs literature, professional organizations, and graduate preparation programs.  Of the 

three areas studied, the professionals believed wellness to be most adequately represented in the 
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literature; however, the scores were averaged to a split between the Agree and Disagree 

categories.  Specifically, only seven individuals strongly agreed with the statement, while nine 

strongly disagreed.   

The majority of the participants’ perceptions mirror the literature review, which asserted 

that much of the information on wellness and the student affairs profession is limited in scope 

and bears older publication dates.  Additionally, contemporary material is typically limited to the 

reflections of senior student affairs administrators and is not generalizable to the profession at 

large.  It is important to note that 44% of the participants did agree that wellness is adequately 

addressed in the literature.  This may be attributable to the professionals utilizing a broad 

definition of literature that reaches beyond the scope of journals, journal articles and monographs 

to include List Servs, newsletters, etc.  They could also be making the assertion based upon 

literature related to their specialization within the profession of student affairs (e.g., career 

development, counseling, recreational sports).  

Student affairs administrators were nearly equally divided regarding the adequacy with 

which student affairs professional organizations address wellness.  This indicates that the 

organizations are presenting at least minimal wellness information and are to be commended for 

their efforts.  Yet, one half of the participants felt the organizations are lacking in this area.  No 

definition of, or contextual reference to, a specific professional organization was offered to the 

participants.  Therefore, the variation in responses may be influenced by the related professional 

organizations (those representing specialized areas in student affairs) to which the professionals 

belong.  It is also prudent to contemplate the scope of what is considered to be a professional 

organization.  There are conferences, workshops, institutes, professional development courses, 

and other activities affiliated with these organizations.  The organizations produce scholarly 
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publications such as journals, books, and monographs.  They also communicate with members in 

a variety of ways including web sites, newsletters, and List Servs.  Any one, or all, of these 

mediums may have contributed to the administrators’ views.  

The lack of wellness information presented in graduate preparation programs elicited the 

strongest opinion from student affairs administrators, as evidenced by 86% of them expressing 

moderate or strong disagreement.  Perusal of student affairs administration textbooks supports 

these perceptions, as does the paucity of literature presenting wellness in the context of graduate 

studies.  It is important to note that a few administrators stated too much time had lapsed for 

them to remember the components of their graduate programs.  Other individuals did not receive 

their graduate degrees in student affairs and opted not to respond to the question.   

While it is clear that the study participants viewed a lack of emphasis on wellness in their 

graduate programs, the results are not generalizable to the entire student affairs profession 

without first examining the perceptions of new professionals recently completing graduate 

studies.  Follow up questions related to what the administrators wish they would have learned 

about wellness and balance in their graduate program and who in their professional lives have 

modeled positive wellness would also add to this discussion.  Graduate preparation programs are 

intended to assist students in learning the theory, practice, and values of their profession.  If 

programs are not intentional about infusing wellness into the curriculum it may prove difficult to 

create professionals who understand, and more importantly, espouse this value. 

Accumulating information related to student affairs administrators’ perceptions of the 

representation of wellness in the field proved insightful.  However, the usefulness of the acquired 

knowledge is limited, as participants rated only their level of agreement with the statements 

without providing support information for their responses, making it difficult to truly 
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comprehend why the administrators’ expectations were not met by their experiences as graduate 

students, members of professional organizations, or connoisseurs of the literature.  Examining 

the reasons why the administrators did nor did not believe wellness to be adequately represented 

would have created a more complete picture of the issue.  Additionally, it would have been 

helpful to know how the study participants defined the word “adequately” and what would need 

to exist in order for them to believe that wellness was so represented in the literature, 

professional organizations, and graduate preparation programs.       

 
Wellness of Administrators 
 

Once wellness was examined from a global perspective in relation to the field of student 

affairs, the study shifted to examining the personal wellness of the practitioners.  Student affairs 

administrators completed a paper and pencil version of the Five Factor Wellness Inventory (5F-

Wel), which provided an overall total wellness score, as well as scores for five second-order 

factors.  Scores for seventeen third-order factors were also collected, but are beyond the scope 

for inclusion of this study.  While the literature review addressed various challenges to wellness 

for student affairs professionals, it was postulated that these individuals would be classified as 

“well” by the 5F-Wel.  Since the instrument is intended for use in therapeutic settings where the 

emphasis is on identifying desired areas for improvement, there is no definitive measure that 

would classify one as “well.”  Therefore, for the purposes of this study, it was determined that 

scores falling between 75 and 100 on an adjusted scale would be classified as indicating 

wellness.   

Using overall mean scores on the higher–order wellness and five second-order factors, 

the student affairs administrators were deemed to be “well.”  Myers and Sweney (2005) define 

the higher-order wellness factor as a measure of “one’s overall wellbeing” and a reflection of all 



 
 
 

 67

of the items presented in the 5F-Wel (p.9).  The administrators’ true scores on this factor ranged 

from 63 to 98, producing a mean score of 81.  Thus, it would be incorrect to authoritatively state 

that student affairs administrators are well individuals.  Two factors limit the generalizability of 

the findings.  First, the 5F-Wel is a self-report instrument susceptible to individuals’ responding 

to questions in a socially desirable manner.  Second, participation in the study was voluntary and 

likely attracted participants with an interest in wellness issues.  

When analyzing the student affairs administrators’ results on the five factors, the highest 

score was posted for the Social Self factor, which includes third-order factors of Friendship and 

Love.  Myers and Sweeney (2005) assert that love and friendships “enhance the quality and 

length of one’s life” (p.10).  Specifically, a supportive family (biological or selected) is cited as a 

critical influence in positive wellness.  Strong scores for the Social factor were supported by data 

gathered from the student affairs administrators written responses offering examples of their 

well-balanced lifestyle.  The administrators made frequent references to family and friends, 

support networks, and a strong marriage/relationship. 

Given the nature of the profession, it is logical that the administrators scored well on the 

Social Self factor.  The field attracts both extroverted and introverted individuals, with direct and 

indirect service to others functioning as the common denominator.  The profession is often 

thought of as reflecting a family atmosphere where professionals are responsible for creating a 

university “community” and welcoming new students into the [institution name] “family.”  

Additionally, working in student affairs often requires geographic mobility, necessitating the 

existence of support systems comprised of lifelong family and friends as well as new 

acquaintances.   
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 Comprised of the third-order factors of Spirituality, Self-Care, Gender Identity, and 

Cultural Identity, the Essential Self factor reflected the second highest mean score for the 

administrators.  The strength of the score is supported by the administrators’ qualitative 

responses to the four open-ended questions, which revealed engaging in spiritual and religious 

activities to be a frequently cited example of their well-balanced lifestyle.  Self Care 

encompasses proactive efforts to live a long and well life (Myers and Sweeney, 2005) and is 

reflected in the fact that many participants reported valuing living a well-balanced lifestyle.  The 

student affairs profession is also very open to gender and cultural identity exploration as 

communicated in the ideals of the profession cited by Woodard et al. (2000).  The Creative Self 

factor, which encompasses the third-order factors of Thinking, Emotions, Control, Positive 

Humor, and Work also elicited solid scores from the administrators.   

The Coping Self factor proved to be challenging for the administrators.  This factor 

includes the third-order factors of Realistic Beliefs, Stress Management, Self-Worth, and Leisure 

and “is composed of elements that regulate our responses to life events and provide a means for 

transcending their negative effects” (Myers & Sweeney, 2005, p. 10).  Open responses from the 

administrators reflected many of these third-order factors.  Unrealistically high self expectations 

was cited as a reoccurring barrier to balance, while reversing negative self talk was offered as a 

method of combating those barriers.  The administrators discussed additional barriers to balance 

including work stress, family obligations, and hectic, unpredictable schedules, which all relate to 

stress management.  Time was also cited as a barrier to balance, which has implications for the 

amount of time student affairs administrators devote to leisure activities.  

Student affairs administrators received the lowest score on the Physical Self factor, which 

includes the third order factors of Exercise and Nutrition.  These two components are frequently 



 
 
 

 69

suggested when referencing wellness and may affect one’s perception of being well.  

Interestingly, when asked to list elements of their well-balanced lifestyle, administrators 

frequently cited examples of nutrition, exercise, and general health concepts.  Specifically, the 

concept of exercise was cited 124 times and maintaining a healthy diet was mentioned 102 times.  

Scores on the Physical Self factor did not support this alleged wellness behavior.  In light of this 

disparity, which self report is more accurate? To answer this question would take specific 

monitoring of the administrators’ daily activities.  The administrators also reported that time was 

a significant barrier to maintaining balance in their lives, which may mean they are actually 

engaging in fewer exercise- related activities than they reported.   

 
Wellness Comparisons with the General Population 
 

In order to create a context to further investigate the wellness of student affairs 

administrators, the third research hypothesis explored the participants’ wellness scores in 

comparison to those of the normative group.  Acknowledging that the norm group was developed 

primarily in educational settings and/or with counseling professionals, it was anticipated that 

there would be no differences in wellness scores between the student affairs professionals and 

individuals comprising the norm group.  To the contrary, student affairs administrators were 

measured to be more “well” than the normative group, most prominently on the overall wellness 

score.  Their results on the second-order factors of Creative Self, Social Self, and Essential Self 

were also significantly higher than those of the norm group.  Scores for the Coping Self and 

Physical Self factors, while statistically significant, did not produce practical differences.  This 

stands to reason, as the administrators scored the lowest on these two factors. 

The final original hypothesis focused on wellness as it related to the length of time 

student affairs administrators had been in the profession.  Guided by the limited literature that 
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focused primarily on the reflections of senior student affairs officers, it was hypothesized that 

wellness scores would be higher for individuals who had longevity in the student affairs 

profession.  The idea that as individuals become more established in their professions, they may 

feel more able to prioritize their activities and better balance their responsibilities, resulting in 

better self care served as the foundation for the contention.  Analysis of the data did not support 

this notion, as there was little variation in the mean wellness scores across the length of time 

groups.  This was also the case for the maximum and minimum scores for each group.  

Therefore, working in student affairs does not appear to make one less well over time, and 

conversely, it is not likely to increase one’s wellness as the years pass.   

It is important to note that there were individuals at each stage of their professional 

careers whose overall wellness score would not be classified as “well.”  As such, further 

exploration on an individual basis would be necessary to truly understand how length of time in 

the profession affects these individuals or if there are other variables that are contributing to their 

wellness.  It would also be prudent to explore wellness as it relates to the occupational titles of 

the administrators based on the assertion that positions holding more responsibility could add 

stress to individuals, resulting in lower wellness scores.  While length of time in the profession 

did not appear to affect individual wellness, it was important to investigate other possible 

influences on wellness.  The personal data collected on the biographical data form allowed for 

further investigation and lead to the development of three additional hypotheses. 

 

Wellness as Product of Time  

The first supplemental area of exploration involved the relationship between wellness and 

the number of hours worked per week by the administrators.  It has been previously established 
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that the student affairs administrators reported working more hours than the national average, 

with the majority of the administrators logging between 41-60 hours per week.  Data analysis 

revealed that as the administrators’ work hours increased, their wellness scores slightly declined.  

The most noticeable difference in wellness scores occurred for individuals working more than 71 

hours a week.  Their scores tended to be 2-4 points below those of administrators working no 

more than sixty hours per week.  Again, it is important to remember that scores are reported as 

averages for each category of hours worked and the range of scores in each group differs by 

twenty to thirty points.   

Logic would imply that working long hours would result in decreased wellness.  

However, this may not be the case for individuals who define themselves by their careers, or 

those classified as workaholics.  These professionals may score well on the Essential Self factor 

of the 5F-Wel, which incorporates concepts of self worth and confidence.  Additionally, work 

may provide a social outlet for individuals, which would contribute to them scoring well on the 

Social Self factor.  These factors could serve to increase the results of the total wellness score. 

Also balance is a key consideration.  If individuals choose to work long hours they may identify 

other wellness areas on which to concentrate in order to compensate for their work habits.  

Similarly, individuals who are focused on advancing in their profession may believe, 

appropriately or in error, that working extra hours reflects their vocational commitment.  They 

may be “well” individuals, but are currently making the requisite sacrifices to be rewarded. 

The inability to definitively state that student affairs administrators who work more hours 

are less healthy could also be attributable to considerations regarding influences of individual 

differences on the wellness responses.  Further exploration is warranted to determine if poor 

wellness scores are a product of the hours worked or if they are affected by other variables such 
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as resiliency and coping skills.  One way to gain insight is to compare individual’s scores on the 

Coping Self second-order factor of the 5F-Wel against the number of hours worked per week.   

 
 
Wellness and Self-Perceptions 
 

The next supplemental hypothesis involved the statement, “I value maintaining a well-

balanced lifestyle”.  A resounding 97% of the student affairs administrators agreed or strongly 

agreed with the statement.  Interestingly, nine individuals disagreed and one strongly disagreed 

with the statement.  That the majority of the participants espoused to value wellness is not 

surprising given that participation in the study was voluntary and would likely attract individuals 

with an interest in the subject matter.  As such, the generalizability of the findings is limited.  

The statement was measured against individuals’ wellness scores on the 5F-Wel.  Since 

the majority of administrators reported valuing living a well-balanced lifestyle, it was likely that 

a relationship with being well would exist.  Indeed, in the data analysis, congruence was 

observed between overall wellness scores and valuing maintaining a well-balanced lifestyle, with 

administrators who professed to value wellness reporting “well” scores in the wellness inventory.  

Do note that a range of more than thirty points between the lowest and highest wellness scores in 

both the Agree and Strongly Agree categories was present, indicating that there individuals who 

value wellness but do not score in the “well” category.  Thus, valuing wellness does not always 

translate into engaging in wellness behaviors; however, this overwhelming sentiment of valuing 

wellness does create a context in which the entire study must be examined.    

To better comprehend the student affairs administrators’ perceptions of their wellness, 

they were asked to respond to the statement, “I am a well-balanced individual”.  The responses 

were then analyzed in relation to the participants’ overall wellness scores.  This time there were 
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more individuals who disagreed or strongly disagreed with the statement (24%) and fewer who 

strongly agreed (16%).  A solid 60% asserted that they were well-balanced individuals.  Analysis 

showed that administrators who believed that they were well-balanced did receive “well” scores 

on the 5F-Wel.  Wellness scores were the highest for those who strongly agreed with the 

statement and lowest for those who did not believe themselves to be well-balanced.  It appears 

that collectively student affairs administrators were able to accurately predict their overall 

wellness; however, the broad range of scores appears to indicate that not all participants are able 

to accurately assess their wellness.   

The same generalizability limitations apply to this analysis as to previous ones with 

regard to utilizing a self-selected population and it is difficult to make a definitive statement 

about the entire group.  Further examination of individual administrators who believe they are 

not well-balanced, but who had high overall wellness scores on the 5F-Wel is warranted.  The 

same is true of those who agreed, or strongly agreed, that they are well who achieved 

contradictory overall wellness scores.  Again, the influence of individual differences robustly 

resonates in their results.    

 

Defining Wellness and Barriers to Balance 

Noting the individual nature of wellness, the dissertation committee recognized the need 

to collect information that would provide a more accurate picture of the concept for student 

affairs administrators.  Specifically, committee members were interested in the practitioners’ 

perspectives that varied from the traditional, theoretical models of wellness and requested that 

each participant be allowed to define wellness.  Thus, study participants were given an open 

space in which to write their definition of wellness.  All 330 subjects offered at least one 
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descriptor of wellness and many included multiple components, resulting in a rich data set from 

which to gain understanding of the concept.  The information was coded and classified into 

second-order concepts based upon frequency of presentation and further reduced to a set of third-

order concepts, or descriptors, of the wellness components. 

The student affairs administrators’ responses ranged from one-word answers such as 

“healthy” and “balanced,” to complex statements incorporating multiple facets of wellness (e.g., 

“Having a wife and daughter I love, working in a job I love, having the time to exercise and the 

psychological strength to cope with stress and deal with ambiguity all in a context that I am able 

to control”.).  Some of the responses were behaviorally specific (e.g., “work hard, play hard, 

don’t take life to seriously” and “exercise, eat healthy, hobbies”), while others were more 

conceptual (e.g. “life in balance” and “everything in moderation”).  The initial statements were 

coded and categorized into second order concepts, or descriptors, which were then examined for 

themes.  In spite of the diversity of the administrators’ responses, a clear configuration emerged 

and seven third-order concepts, or categories, were identified.  The components of wellness as 

identified by the student affairs administrators included Physical Health (good health, disease 

free, healthy eating, exercise, physical shape, sleep), Psychological Health (stress management, 

happiness), Spiritual Health (spiritual fulfillment), Vocational/Professional Health (life outside 

of work), Social Health (time with family and friends, personal relationships), Intellectual 

Health, and Balance.   

Balance proved to be a difficult term to classify.  When defining wellness, the 

administrators utilized the term “balanced” as both an adjective (being balanced) and a verb 

(balancing multiple responsibilities).  Rather than attempt to classify it in multiple ways, the term 

was presented in general terms and became an independent concept.  If balance is omitted as a 
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third-order concept, the remaining six components mirror the tenants of Hettler’s (1984) six 

dimensions of wellness theory.  Historically, this theory has formed the basis for many student 

development programs and includes the dimensions of intellectual, emotional, physical, social, 

occupational, and spiritual wellness.  In this case, balance is not considered to be a separate 

dimension, but rather the desired outcome.  To be well is to create balance between the 

dimensions. 

 

Illustrations of Wellness 

To further define wellness, participants were asked to list up to three examples that 

illustrate their well-balanced lifestyles.  Responses to this question ranged from “regular 

attendance at church” to “maintain ties and connection to extended family and culture” and 

reflected a variety of ways student affairs administrators demonstrate their wellness.  The most 

frequently cited examples of a well-balanced lifestyle were categorized as Health and included 

the second-order concepts of generally healthy, healthy diet, plenty of sleep, and laughter/humor.  

Citing examples that illustrate one’s balanced lifestyle implies engagement in the described 

activities.  If this is true, then it would appear that the student affairs administrators’ scores 

should have been higher on the Physical Self factor than measured by the 5F-Wel.  Asking 

participants to maintain a wellness log for a specific time period and noting the frequency with 

which they engaged in wellness activities could further explore the incongruence.   

The concept of Relationships, which includes the descriptors of family and friends, 

relationships and support network, and strong marriage/relationship, encompasses the next most 

frequently cited examples of well-balanced living.  The importance of relationships to the student 

affairs administrators is reflected in the solid scores posted on the Social Self concept of the 5F-
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Wel.  Nearly equally as important to the administrators was the third-order concept of Exercise, 

with many of them stating that they work out multiple times a week.  Once more, there exists a 

disparity between these stated examples and scores on the Physical Self factor of the 5F-Wel.   

This is particularly intriguing given the administrators’ emphasis on exercise.  As with the 

health-related concept, further information could be gathered by keeping wellness logs.   

Another category of repeatedly cited examples was termed Personal Activities.  

Dimensions in this category included interests and hobbies, time for self, pleasure reading, 

volunteer/community activities, and leisure activities.  This category illustrates a commitment to 

engaging in self-renewal activities.  Spiritual renewal also maintained a strong presence. Specific 

examples of the Spiritual/Religious Activities concept include “prayer, meditation,” “spiritually 

healthy,” and “church involvement.”  Administrators also shared ways they attempt to be 

balanced at work.  Work Activities includes the third-order concepts of working necessary hours 

only, using vacation time, love work/enjoy life, and balance between work and family.   

As the student affairs administrators’ definition of wellness was shaped, several questions 

emerged.  The first issue relates to how the administrators’ definitions of wellness are shaped.  

Who were their personal influences regarding wellness behaviors?  Were their perceptions 

developed at the undergraduate level, perhaps while serving as a resident assist and being 

required to provide programming to residents using a wellness model?  Did they develop as a 

form of self-preservation during their graduate studies?  Or is wellness a core value that has 

always been an influence on them?  The second issue revolves around theory versus practice.  

Specifically, how does understanding wellness from a theoretical perspective differ from leading 

a balanced life and understanding the practicalities of juggling multiple responsibilities?  How 

are their perspectives on wellness shaped by their abundance or lack of coping skills?  Defining 
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wellness and sharing balanced living techniques only provides a partial view of the student 

affairs administrators’ perspectives on wellness.  Therefore, it is critical to consider what keeps 

student affairs administrators from being balanced and how are these barriers combated.   

 

Identifying and Combating Barriers to Balance 

When listing barriers to balance, work-related illustrations were most prevalent (e.g., 

demands of the job, work hours, stress, evening/weekend responsibilities, crises, technology 

associated with the job).  This relates to the Coping Self factor of the 5F-Wel and may provide 

insight into the administrators’ low scores on this factor.  The commute time and co-workers or 

supervisors not valuing wellness were also expressed as work-related barriers to balance.  Family 

obligations were rated as significant barriers to balance in spite of also being cited as a high 

priority for the administrators.  The effects of these obligations may have been reflected in the 

scores on the Social Self (positively, as a high score) and Coping Self (negatively, as a low 

score) factors of the 5F-Wel.    

Time, or lack there of, was a reoccurring theme for all administrators.  The long work 

hours, coupled with family/friend obligations, leaves little time to tend to oneself and focus on 

wellness.  Psychological Health-related issues such as lack of motivation, unrealistic self 

expectations, and other’s expectations were expressed as barriers to achieving balance, as was 

the Intellectual Health concept of pursing a graduate education. 

Once barriers have been identified, it is helpful to determine methods of combating them.  

Combating the barriers was the last content area to be explored with the administrators and they 

were asked to provide up to three ways they attempt to overcome the obstacles.  The 

administrators produced a very eclectic response set.  One administrator writes, “As I get older 
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and my children get older, it’s easier; I have a more realistic view of my job – it isn’t that I care 

any less, but I do know the world won’t end if I don’t attend an event or program.”  Another one 

shares, “Sometimes I choose to not do something because it would cause added stress to fit into 

my schedule – even fun things”. Other administrators responded with very concrete statements 

such as “set time to exercise” and “[be] more organized and disciplined”, and fourteen of the 

participants were honest enough to admit that they do very little to combat their barriers to 

balance.   

Responses to this question proved to be the most diverse, reinforcing the individualistic 

nature of wellness.  This may have implications for working with professionals who are 

attempting live a more balanced lifestyle.  Specifically, unique plans need to be created with 

these individuals that best accommodate their life situations and personality considerations.  

Additionally, it would be important to help the administrators identify which of the barriers to 

wellness are within their control and which are beyond their control so as to create an appropriate 

framework from which to operate.  

The most frequently cited barrier combatant was regular exercise; however, less than one 

forth of the administrators communicated this preference.  In spite of rating physical health 

issues such as fatigue and poor diet as barriers to balance, there was no mention of combating 

these issues in the eighteen most frequently cited methods.  Again, there appears to be a disparity 

between the self-reported information of the administrators and their scores on the Physical Self 

factor of the 5F-Wel.  It is clear that the administrators know what they should be doing to create 

balance, but it is unclear whether or not they actually follow through with the behaviors.  

Therefore, it would be interesting to ask the administrators to rate themselves on their success in 

actually combating the barriers.  It would also be helpful for them to share if they believed their 
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methods to be realistic and attainable based upon their life circumstances and personality 

attributes.      

Study results related to the research hypotheses and additional areas of exploration 

demonstrate the individualized nature of wellness making it difficult to confidently make 

statements about groups due to the existence of numerous individual differences.  These results 

suggest that perhaps wellness is not a product of one’s profession, but may be more individually 

focused.  As such, it would be interesting to explore differences between valuing, believing, and 

behaving through further research. 

 

Conclusions 

In light of the previous discussion, the following conclusions pertaining to wellness and 

the student affairs profession and its practitioners are asserted: 

1. According to student affairs administrators, there is room for improvement in the way 
that wellness is represented in the literature and in professional organizations. 

2. Student affairs administrators overwhelmingly agree that wellness is not adequately 
represented in graduate preparation programs. 

3. On the whole, student affairs administrators can be considered  “well,” particularly with 
regard to the social (friendship and love) and essential (spirituality, self-care, gender 
identity and cultural identity) aspects of wellness. 

4. Student affairs administrators are most challenged by the physical (exercise and nutrition) 
and coping (realistic beliefs, stress management, self worth, and leisure) aspects of 
wellness. 

5. Student affairs administrators appear to be more “well” than the general population. 

6. The wellness of student affairs administrators does not appear to be affected by the length 
of time an individual is in the profession. 

7. The wellness of student affairs administrators is negatively associated with the number of 
hours they work per week. 
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8. Reporting that one values and maintains a well-balanced lifestyle relates positively to 
being classified as “well.” 

9. Student affairs administrators have a consistent definition of wellness that incorporates 
physical, psychological, spiritual, vocational, social, and intellectual health and reflects 
the overall construct of balance. 

10. Student affairs administrators exhibit incongruence between their stated engagement in 
physical wellness behaviors and their scores in this area on the wellness inventory, 
instigating discussion on differences between what they know the should be doing to 
maintain a healthy lifestyle and what they actually do to accomplish this goal. 

11. Social wellness, including the development and maintenance of relationships is a strong 
attribute of student affairs administrators. 

12. Work-related issues provide the most prevalent barriers to student affairs administrators’ 
attempts to achieve balance. 

13. The methods by which student affairs administrators attempt to combat barriers to 
wellness are as diverse as the individuals themselves. 

14. Further study is necessary to fully understand the influence of individual differences in 
student affairs administrators’ perceptions of wellness and engagement in leading a well-
balanced lifestyle. 

 
 

Limitations 

As with any research study, there were conditions present that limit the findings of the 

study.  The first set of limitations relate to the study’s population.  A convenience sample, the 

NASPA membership, was utilized, although random selection was applied to determine the 

potential applicant pool.  In spite of tapping into only one organization, the participants were 

drawn from a national pool, offering the desired representation of student affairs professionals 

from a variety of disciplines within the field.  Limiting the participant pool to administrators 

holding positions of director and above does not allow the findings to be generalized to new 

professionals.  However, persistence in the filed is implied, allowing for appropriately attributing 

findings to the “field” of student affairs at large.  The self-selected nature of final group of 

participants is also a limitation as it is connoting that those who have strong feelings for, or 
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against, wellness issues are most likely the ones to take the time necessary to participate in the 

study.  

Participant characteristics also resulted in limitations.  While the cultural backgrounds of 

the student affairs administrators were reflective of the population from which it was drawn, the 

same cannot be said for the entire field of student affairs, as that information is not available.  

The response rate was strong enough to provide the appropriate power but could have been 

larger to better present the results.  The composition of the norm group was heavily female and 

young adults 26-35 years of age.  Therefore, establishing local norms would allow for more 

accurate comparisons between the student affairs administrators and the norm group.  The norm 

group provided one more challenge by providing only one mean for the factors, forcing 

repetition of the figure and creating uneven groups for comparison.   

A reliance on the self-report nature of the wellness instrument created measurement 

limitations, as illustrated by administrators posting low scores on the Physical Self factor of the 

5F-Wel, while reporting high frequency counts for engaging in physical behaviors and/or 

activities.  It is also important to address non-response bias.  It is possible that individuals who 

would report being overly stressed or imbalanced did not take the time to complete the survey 

packet.  Additionally, those who do not value wellness may not have felt compelled to 

participate in the study.  Another measurement limitation relates to the potential for rater error as 

the participants’ qualitative responses were coded and arranged to create second- and third-order 

wellness concepts.  The last limitation related to measurement involves missing data on 

questions related to valuing a well-balanced lifestyle and believing oneself to be a well-balanced 

individual.  This limitation was corrected during the statistical analysis. 
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Several challenges to internal validity existed, including not being able to truly attribute 

poor wellness scores to the increased number of hours worked per week.  While the condition 

would still exist, the comparison would be stronger if average work week figures existed for 

educational administrators, rather than relying on averages for managers.  Internal validity was 

also challenged by the strong potential for confounding variables (e.g., personality 

characteristics, coping style, live vs. work stress) to influence wellness scores. 

External validity issues are most closely related to the generalizability of the findings, 

specifically to new professionals in student affairs.  Multiple definitions of constructs also 

contributed to external validity issues.  Examples include intentionally leaving the concept of 

wellness open for interpretation, not defining the term “adequately” as the administrators were 

asked to state their opinion on whether wellness was adequately represented in the student affairs 

literature, professional organizations, and graduate preparation programs, and not specifying 

student affairs “literature” as referring to journal articles, books, and other scholarly publications.  

In spite of these limitations, the study appears to contribute to the body of literature associated 

with wellness as it relates to student affairs and offers important implications for the profession. 

 

Implications 

They study was conducted to improve understanding of wellness as it relates to the 

student affairs profession and its practitioners.  As such, substantial insight was gained regarding 

individuals’ personal wellness scores and behaviors, as well as their perceptions of how wellness 

is represented within the profession.  Study participants also offered information related to how 

student affairs professionals define wellness and ways they attempt to be well.  The study 

allowed for exploration of wellness as it relates to the length of individuals’ student affairs 
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careers and the amount of time worked per week in addition to assessing congruence between 

stated and actual wellness.    

Discerning the general wellness and wellness-related behaviors of student affairs 

administrators is important to the discipline because these individuals serve as role models to 

their staff members and students, establishing the culture of the workplace and significantly 

influencing the freedom with which others approach wellness at work.  While not all individuals 

should be asked to conform to a particular belief system related to wellness, it is important that 

administrators have awareness of their beliefs, values, behaviors, and biases associated with the 

issue so as to understand how others may be impacted.  This allows them to examine what, if 

any, tacit messages are being relayed to their staff members and students.   

Overall, the student affairs administrators appear to have a good idea of what constitutes 

a holistic view of wellness, including the behaviors and conditions associated with achieving, 

and failing to achieve, balance.  This knowledge supports existing theoretical models of 

wellness; when asked to define wellness, the administrators used language that reflected the 

specific theoretical constructs of those models.  Would this congruence occur with individuals in 

professions outside of higher education?   

Although participants reported formidable wellness-related comprehension it is unclear if 

they are as accomplished at translating the knowledge into action since their reported 

engagement in physical and health-related activities were incompatible with their scores on the 

Physical Self factor of the wellness inventory.  Regardless of the inconsistency, it was clear that 

the reported methods for achieving wellness and combating the barriers to actualizing this state 

were as diverse as the individuals participating in the study.  Collectively, the administrators 

posted “well” scores in all six categories measured by the wellness inventory, which speaks well 
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to the overall health and balance of individuals in the profession.  However, there was a broad 

range of actual scores across individuals indicating that not everyone can be considered to be 

living a well-balanced lifestyle.  It is unknown whether the self-selected sample, strongly 

weighted with individuals who value wellness, is representative of the entire profession. 

It would be irresponsible to ignore the notion that as the number of hours administrators 

work per week increase their wellness decreases.  Student affairs administrators need to be 

taught how to work smarter and not necessarily longer.  This concept has implications for the 

way students are guided in graduate school and the expectations they establish for their work 

environments.  It would also be beneficial to examine the role administrators’ personal 

relationships play when considering successful coping strategies.  A strong support system can 

make hardships such as long work hours manageable. 

It is important to note that work demands were the most frequently referenced barriers to 

balance.  Most student affairs practitioners understand the nature of the profession before 

accepting membership, particularly the multiplicity of roles and responsibilities.  Barriers to 

balance such as work demands, stresses, and extended hours, then, should not come as a total 

surprise to professionals.  However, having this knowledge does not imply that professionals 

should simply accept this lifestyle, nor should they be left to their own resources to navigate the 

challenges.     

Living a healthy lifestyle is a personal matter than may not appear to involve student 

affairs administrators from the perspective of the profession.  However, if they serve in a 

supervisory capacity, encouraging balance is in their best interest as the result can lead to 

increased employee morale, productivity, attendance at work and a reduced risk of burnout.  

Critical to helping individuals achieve balance in the workplace is education that reaches beyond 
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the basic tenants of wellness and addresses the individual differences of student affairs 

professionals.  Administrators need to be taught how to help their supervisees/mentees address 

the work-related stressors and barriers to balance and encourage them in this endeavor.  Not 

everyone will practice wellness, or value the concept, in the same manner and it is important not 

to “prescribe” set programs that do not address individual needs, motivations, and personality 

considerations.  Specifically, administrators should encourage their staff members to engage in a 

balanced approach to the work-life continuum and help them seek the appropriate resources to 

accomplish their goals.  

The sufficiency with which wellness is represented in various aspects of the student 

affairs profession elicited a divided response from the administrators.  To address concerns of 

paucity in the literature focusing on wellness issues, it is recommended that leaders in the 

profession be more intentional in facilitating discussions about wellness to include concepts 

beyond health and fitness.  These conversations must be viewed as individually relevant by 

others and cannot serve to pass judgment on a particular work style.  Professionals are also 

encouraged to conduct research worthy of referred journals, as well as present information in 

more informal publications such as newsletters and web sites.  Leaders in professional 

organizations are prompted to examine the mission and role of their associations in assisting 

professionals to develop balanced approaches to work.   

Graduate program faculty members have a unique opportunity to influence new 

professionals and shape their vocational value set.  They are responsible for preparing students 

for the realistic challenges of their first position in student affairs and should encourage frank 

discussions with students addressing how to balance their new jobs and their desire to achieve, 
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while attempting to prevent burnout.  Wellness is best acknowledged when it is infused into the 

curriculum as a professional value rather than a topical issue for limited discussion.        

A commitment to sharing wellness ideology at the graduate level facilitates congruence 

between the espoused values of the profession and how practitioners are encouraged to be well, 

thus helping the practitioners feel open to practicing wellness behaviors and creating balanced 

lives.  It then becomes the responsibility of student affairs administrators to exemplify balanced 

living by encouraging staff to use vacation and compensatory time and taking steps to ensure that 

they do so.  They also need to ensure that staff members are working appropriate hours and 

workload, assessing the latter when necessary.  

 

Recommendations for Future Research 

Noting that this was one of only a handful of research projects involving the student 

affairs profession and focusing on wellness, the study has demonstrated promise as a next step in 

more thoroughly examining the topic.  However, it merely scratches the surface, leaving much 

room for future research.  The recommendations presented here relate to more fully utilizing the 

current data set, following up with the current subjects, employing the same format with different 

populations, and developing related, but alternately focused, studies.    

Using the existing data set to examine wellness as it relates to occupational title would 

establish the means by which to anticipate challenges associated with the various professional 

positions and proactively institute methods of combating barriers to balance linked to specific 

roles.  The results could also be used to assist advancing professionals in making more informed 

choices about the positions they would like to assume in the future.  Gender is another area of 

suggested exploration.  The study originally intended to look at possible gender differences, but 
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did not do so because no differences between males and females were anticipated.  However, in 

light of several studies investigating gender differences in chief student affairs officers, it is 

recommended that the variable now be examined.  Further analysis with regard to age could 

provide insight into the influences of generational differences on definitions of wellness and 

perceptions of wellness in the profession, specifically in graduate programs, and would allow for 

the generalization of findings to more members of the profession.  Cultural identification is the 

last variable from the existing data set worthy of further perusal.  While it is not anticipated that 

wellness scores will vary significantly when considering cultural background, data gathered in 

this study indicates potential differences in balanced living behaviors and ideologies, particularly 

with regard to family, the community, and one’s faith. 

The study did not produce results that allow for definitive declarations about the wellness 

of student affairs administrators.  Therefore, learning more about the differences between the 

high and low scoring individuals, as well as further exploring he disparity between low scores on 

the Physical Self factor and the frequency with which related behaviors were reportedly engaged 

in would increase the confidence with which any assertions about this population are made.  

Additionally, the work-related barriers to balance should be investigated so as to provide 

supervisors with the awareness of what balance issues might be affecting their staff members. 

It would be extremely beneficial to link the practitioners with their qualitative responses 

and then discuss the results by the independent variable categories (e.g., occupational title, hours 

worked per week).  Specifically, further examination of the study data related to chief student 

affairs officers is warranted. Specifically, examining vice presidents’ scores on factors of the 5F 

Wel in relation to those of other occupational positions could prove informative.  It would also 

be interesting to examine their responses to the open ended questions regarding wellness, 
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balanced lifestyles, barriers to balance, and combating the barriers so as to compare them to the 

voices of wisdom presented in the New Directions volume discussed in the literature review. 

Additional insight would be gained by utilizing in-depth interviews in an attempt to 

account for individual differences in approaches to wellness and create a more accurate picture 

of student affairs professionals.  Two particular areas of interest include comparing individuals 

who rated themselves to be “well”, but whose scores on the 5F-Wel were not consistent with that 

assessment and those presenting in the opposite manner.  An additional area of intrigue is 

interviewing practitioners who are not classified as well versus those who are, juxtaposed against 

their responses to the open-ended questions regarding wellness behaviors and barriers to balance.  

Since the majority of the participants in this study reported valuing living a well-balanced 

lifestyle, it would be appealing to further examine student affairs administrators who do not hold 

this value. 

From a methodological perspective, significantly rich information could be gathered 

using more qualitative methods, specifically in-depth interviews to ask questions of the student 

affairs practitioners including, but not limited to: How and when was your wellness ideology 

formed?  During your professional career, in what ways were you encouraged to be well and by 

whom?  Who else has positively influenced you regarding balanced living and how did they do 

so?  What exposure have you had to negative wellness behaviors?  When did you first hear about 

wellness in the context of student affairs?  

To create a more complete picture of wellness across the career span of the profession, it 

would be helpful to explore wellness scores and perspectives of new professionals, individuals 

working in student affairs for up to five years.  They could provide important insight into current 

practices in graduate preparation programs, complementing the responses of individuals too far 
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removed from their educational experience to make accurate assessments.  Related to new 

professionals are considerations regarding individuals who are currently attempting to advance in 

the profession and feel they must sacrifice balance or personal wellness in order to reach their 

career goals.  To increase generalizability across the profession, it would also be useful to 

replicate the study using the membership of the American College Personnel Association 

(ACPA), the other predominant student affairs professional organization. 

Beyond the scope of the current study, it would be interesting to explore supervisory 

relationships and wellness by assessing supervisors’ actual wellness scores and behaviors, as 

well as their views on wellness, and examine the effects on their staff members, the climate of 

their department, and the culture of their organization.  Also of interest would be interviews with 

graduate preparation program faculty to ascertain the inclusion of wellness philosophies in the 

curriculum and the intentionality with which they are presented.  Questions could be centered 

around curriculum infusion, focused presentation in specific courses, informal discussions as part 

of mentoring relationships, and modeling a balanced lifestyle.  Since the authors of the 5F-Wel 

recommended establishing local norms, it would be a worthy future project to establish norms 

for student affairs professionals across all stages of their careers. 

These recommendations for further research have far reaching implications for the field 

of student affairs.  First, helping professionals to maximize their wellness and create balanced 

lifestyles in light of their chosen profession creates more informed professionals and encourages 

longevity in the field.  Second, additional attention to the issue will serve to encourage 

congruence between the profession’s espoused values and overall wellness philosophy and the 

enculturation of the professionals into this ideology.  Similarly, the research helps to create a 

context for individual exploration of balance given the “norms” of the profession, possibly 
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changing the climate by instigating a dialog about creating healthy workplaces that facilitate 

positive role modeling experiences for students and staff.  Hopefully, further studies will confirm 

the importance of wellness and well-balanced living as promoted in professional organizations, 

prompting their continuation of providing student affairs practitioners with professional 

development opportunities in this area.  Finally, additional scholarly work in this area will 

challenge existing misperceptions and establish wellness and balanced living as core issues for 

instruction in graduate preparation programs.    
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COVER LETTER TO PARTICIPANTS 
 
DATE:  October 13, 2004 
 
TO:  [Administrator’s Name and Title, Department, and code number] 
 
FROM:  Janet L. Trepka Marling  

Director of New Student and Mentoring Programs 
 
RE:  Wellness in Student Affairs Project 
 
Greetings fellow NASPA members! Thank you for your willingness to participate in this research project 
studying student affairs administrators’ personal wellness.  I am interested in surveying administrators 
across the country to gather information regarding their engagement in personal wellness activities.  
Additionally, I am interested in exploring the way in which wellness is reflected in the student affairs 
literature, graduate preparation programs, and professional associations.  Your participation in this study 
will significantly contribute to the understanding of wellness in the student affairs profession and within 
its professionals. 
 
Enclosed you will find a packet of information.  The completion of the packet should take approximately 
a half an hour.  Your survey responses will be kept confidential. Completed surveys will be scored by the 
instrument’s author and returned to me, as well as added to a national database.  All data will be stored in 
a lockable filing cabinet in my office.  The only risk to you in participating in this study is using thirty 
minutes of your time for the completion of a biographical data form and a wellness inventory.  However, 
it is important to acknowledge that when exploring behaviors, some participants may experience some 
psychological discomfort.  You have the option of terminating your participation at any point during the 
research project. 
 
Included in this packet of information is a biographical data form I would like for you to complete.  Also 
included is an informed consent document, which requires your signature should you choose to continue 
with the project, and is to be returned with your completed survey packet.  Please note, you have been 
assigned a subject code in order to match your responses on the wellness inventory with those from the 
biographical data form. 
 
Again, I would like to thank you for your willingness to participate in this project.  At the conclusion of 
the study, you will be contacted via e-mail and given the opportunity to receive feedback from the 
researcher regarding your wellness behaviors, in addition to specific suggestions and resources for 
addressing strengths and areas for improvement.  
 
If you have questions regarding this research, please do not hesitate to contact me. 
 
Sincerely, 
 
 
Janet L. Trepka Marling 
 
* This research project has the approval of the University of North Texas’ Institutional Review Board for 
the Protection of Human Subjects Research (940-565-3940). 
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INFORMED CONSENT DOCUMENT 
 

Project Title:  Wellness in Student Affairs: An Exploration of the Profession and its 
Practitioners 

 
Investigator: Janet L. Trepka Marling 
  Director of New Student and Mentoring Programs  

Office of New Student & Mentoring Programs 
Division of Student Development 
University of North Texas 
 

 
You are being asked to participate in a survey research project conducted through the University 
of North Texas.  The university requires that you give your signed agreement to participate in 
this project. 
 
The investigator will explain to you in detail the purpose of the project, the procedures to be 
used, and the potential benefits and possible risks of participation.  This explanation will be 
provided to you in the form of a cover letter in the survey packet.  A basic explanation of the 
project is written below.  Please read this explanation and contact the investigator regarding any 
questions you may have. 
 
If you agree to participate in the project, please sign and date the last page of this form and return 
it to the investigator in the addressed envelope provided.  An additional copy of this document is 
included for your records. 
 
1. Nature and Purpose of the Project: The research design will yield information regarding 

student affairs administrators’ engagement in personal wellness activities.  Additionally, the 
study will explore the way in which wellness is reflected in the student affairs literature, 
graduate preparation programs, and professional associations. This study will use quantitative 
methodologies to gather data necessary to answer the proposed research questions. 

 
2. Explanation of Procedures: You were selected to participate because of your status as a full-

time student affairs administrator in a position classified at least at the Director level and 
your membership in the National Association of Student Personnel Administrators (NASPA) 
and/or the American Student Personnel Association (ACPA).  The research will be 
conducted in survey format and will be distributed via the U.S. Mail.  Participants will also 
have the option of receiving feedback on the results of their wellness inventory.  This 
feedback will be provided in the Spring of 2005. 

 
3. Discomfort and Risks: Individuals participating in the survey portion of the project will not 

be subjected to any specific risks.  However, it is important to acknowledge that when 
exploring personal wellness behaviors, some participants may experience some 
psychological discomfort. 
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4. Benefits: This proposed study will add to the existing knowledge of student affairs 
administrators’ understanding of personal wellness issues, as well as their engagement in 
personal wellness activities.  Additionally, the study will explore the way in which wellness 
is reflected in the student affairs literature, graduate preparation programs, and professional 
associations.  For participating in the study, you will have the opportunity to receive 
feedback from the researcher regarding your wellness behaviors, in addition to specific 
suggestions and resources for addressing strengths and areas for improvement.  

 
5. Confidentiality: All surveys will be conducted at the participants’ leisure with the desired 

measures of confidentiality at their discretion.  Completed surveys will be scored by the 
instrument’s author and the data will be returned to the project investigator as well as added 
to a national data base.  Please note, all study participants will be assigned a subject code for 
the purpose of matching quantitative data collected via the wellness inventory with 
qualitative responses from a biographical data form. 

 
6. Refusal/Withdrawal: Refusal to participate in the study will have no effect on any future 

services you may be entitled to from the University.  Anyone who agrees to participate in this 
study is free to withdraw from the study at any time without penalty. 

 
7. Investigator Contact: If you have any questions or problems regarding your participation in 

this study or about the conduct of this research project, please  
contact the investigator, Janet L. Trepka Marling.  

 
 
____________________________________________ ________________________         
Participant Signature      Date 
 
 
____________________________________________ ________________________         
Investigator Signature      Date 
 
 
 
 
This project has been reviewed by the University of North Texas Committee for the Protection of 
Human Subjects (940) 565-3940. 
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