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Today’s journalism students are learning in a time in which new technology 

innovations, including online news sites, blogs, and social media, have become a 

prominent part of the journalism industry. Whether it’s newspapers, public relations, or 

broadcast, technology has become a part of every area of journalism. While several 

studies have focused on how journalism classes should be taught in lieu of this change, 

how students are learning and how they feel about this changing industry has yet to be 

shared. This research uses both a survey of 203 current, undergraduate pre-journalism 

students at a large, southwestern university, as well as focus group interviews with 

several subgroups of 11 of those students. The results show, not surprisingly, that 

journalism students are heavy users of technology and social media. They also show 

that a majority of journalism students prefers consuming media online. However, 

although students use technology and social media frequently, and also consume 

media online, there is evidence that suggests that they would rather learn face-to-face 

with an instructor than take online classes. In addition, they feel positive about their 

future in the changing industry.  
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CHAPTER 1  

INTRODUCTION 

While the journalism industry continues to adapt to today’s technological world, 

students also continue to take interest in working toward degrees in majors like news 

editorial, photojournalism, broadcast journalism, and several other forms of mass 

communication. Though they may be aware of their future in a changing industry, 

students continue to major in journalism. In just a few years, social media has become a 

predominant feature in the majority of the public’s lives, including journalists of all 

disciplines. Several media outlets have come to rely on online content, much of it 

stemming from social media sites like Facebook and Twitter. The purpose of this 

research is to find out how much a current, undergraduate group of journalism students 

uses technology and social media, and how often they are receiving their news online. 

This study also seeks to find a relationship between high technology use and students’ 

perceptions of their journalism classes, as well as their perceptions of the journalism 

industry today, in order to suggest how journalism courses could be taught today. 

 Though several studies have delved separately into technology and social media 

use, and how students should learn in today’s digital age, there is little research into the 

young journalism populations’ media use and how they perceive both their journalism 

classes and the field itself. While the Internet and social media have made it possible for 

everyday people to provide news to the public (Gans, 2007), the journalism industry 

continues to stay afloat. Studies on what the industry should do to keep its users have 

found the public prefers that journalists stick to the news, and not overwhelm the young 

population with entertainment stories (Lewis, 2008). This thesis employs three 

1
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constructs, including technology and social media use, perception of journalism classes, 

and perception of the journalism industry, to find out how young journalists feel about 

their journalism studies in a changing industry. 

  

Theoretical Frameworks 

Technology Acceptance Model (TAM) 

Several attempts at keeping readers engaged include various methods of social 

media and online content. Many theories in mass media delve into the perceptions of 

mass communication; however, this study uses the technology acceptance model 

(TAM), an information systems theory which provides three perceptions that contribute 

to users’ actual uses of a system (Soohwan, Seonkwan, and Hyencheol, 2011). TAM 

looks to find an explanation of computer acceptance, giving researchers a way to find 

out how and why a system is used (Davis, 1989). To find users’ behavior patterns, TAM 

states that there are two beliefs: perceived usefulness (U) and perceived ease of use 

(EOU). While perceived usefulness is defined by one’s increased use due to increasing 

job performance, perceived ease of use is defined by increased use due to ease of 

effort. In his model, Davis finds that users form intentions to perform behaviors toward 

which they have a positive affect. This study hypothesizes that students use technology 

on a day-to-day basis, which also causes them to prefer online classes. Further, 

students who use technology to consume news are hypothesized to find a disconnect in 

the not so readily available traditional news media forms, causing a negative perception 

of the journalism industry. 
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Information Diffusion Theory 

Rogers (1995) defines diffusion as the process by which an innovation is 

communicated and used over time among those in a specific social system. In his 

research, Rogers says communication relates directly to how journalism is 

communicated today, and how that communication has changed over time. Rogers 

finds four main elements in the diffusion of innovations, including: the innovation, 

communication channels, time, and the social system. Understanding how technology 

has been introduced in journalism and how students have adapted to that technology is 

an important area in this study. Those who take longer to adopt new technological 

innovations may have different perceptions of today’s media than those who have 

already adopted those innovations.  
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CHAPTER 2 

LITERATURE REVIEW 

 Historical context is important in understanding how the journalism industry has 

shifted from once being an industry where only journalists provided news, to one where 

anyone and everyone can provide news. From word of mouth, to words on paper, to 

today’s words on the Web, how technology has changed the actual newsrooms 

themselves is an issue in and of itself, and the effect of technology in the newsroom 

today has been felt throughout the journalism industry. 

  

Technology and Social Media Use 

How technology has changed newsrooms most certainly has an effect on how 

students will learn journalism today. The journalism industry has seen several changes 

since the first piece of printed news in Europe in 1609 was published (Stephens, 1988). 

Though centuries old, the earliest pieces of journalism hold an important place in 

today’s journalistic methods. For example: the introduction of mass media, which 

includes the expansion of radio in the 1920s and the first CBS television broadcasts in 

1941, were two particularly important stepping-stones in journalism’s technological 

expansion. Stephens claims that the large pool of news sources may be unique in 

human history. According to Stephens (1988), “The electronic media are just reaching 

adulthood… Late-twentieth-century living provides the opportunity to watch these 

technologies compete to eradicate the tiniest imperfections in our access to data” (p. 

299). Stephens’ technological shift prediction regarding computers has proved to be 

significant, where computers route news, and help digest the vast amount of 
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information, and provide a way to make users more selective in their consumption of 

information. 

The idea that technology and social media use affects journalism is a relatively 

old idea brought by the term media convergence, the erasure of distinctions among 

media (Baran & Davis, 2009). Convergence is especially exemplified in mass media 

today since the rise of technology use and social media has brought several types of 

media use together. The newspaper industry no longer offers only paper-based 

material; it now also provides web content, including blogs, video, audio, interactive 

graphics, and content on social media sites like Facebook and Twitter. Technological 

advances have given journalists a way to connect with sources in several innovative 

ways and have also given anyone with Internet access the power to provide news. 

According to Quinn (2005), “One consequence of the drive for convenience is a change 

in the way people get their news, and the way they interact with it” (p. 29). Audience 

fragmentation has been said to be one of the reasons for media convergence.  

With several media outlets, including traditional newspapers, broadcast, radio, 

and most recently, the Internet, audiences have several ways of receiving news. In 

response to convergence, media groups like the Tribune Company own several entities 

including newspapers, television stations, and websites. Another area of convergence 

includes multimedia storytelling, including that of print, television, and mobile-phone 

technology. In addition, convergence has created multi-skilled reporters, with the ability 

to report, edit, and take photos. According to Quinn (2005), “The multi-media journalist 

needs to be able to capture and transfer digital data… The multi-media journalist can 
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write for linear print publications, for the ear, for the eye, and for interactive media such 

as the web” (p. 101–102).  

Because of this multi-media use, these new newsgathering tools are considered 

to be tools that journalists are able to use to do their jobs more effectively. Even in 

2005, the beginning of “cell-phone reporting” was starting to take flight, and journalists 

began attaching photos to emails before returning to the office to finish a story. This 

change also established the beginning of a new era of journalism, where technological 

advances started producing several alternatives to the traditional news story, including 

multimedia stories online with photos and videos. Rather than becoming an expert in 

every area of multimedia, journalists should know the basics of each tool in order to use 

multimedia skills in this rapidly changing industry (Quinn, 2005). 

Technology has also created an era in which news is not just provided by 

journalists anymore; in fact, Gans (2007) argued that everyone is capable of providing 

news. Several outlets like blogs and streaming video enable “everyday newsworkers” to 

sometimes do a better job than reporters themselves. Reich (2009) warns reporters that 

without compelling or engaging information, readers can easily click to their next source 

of news. With so many news outlets online, journalists should ensure that their story has 

something new that their readers can learn from.  

While the actual reporters may see this as a potential threat, others argue that 

social media has created an enormous benefit to journalists (Grensing-Pophal, 2010). 

According to Grensing-Pophal (2010), “Without a doubt, the biggest benefit of social 

media to journalists is vastly simplifying the ability to identify and make connections with 

sources” (p. 26). Not only do journalists use social media to connect with sources, but 
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they are also able to post their stories for 47% of the U.S. adult population (Lewis, 

2009). In fact, the young population also finds mass media to be an important aspect of 

their life. Of 92% of high students who think it’s important to stay informed, 56% of those 

teens said social networks were a daily source of news and information for them (Moos, 

2011). 

Newsrooms today have been affected by technology more than ever. Most 

recently, the 2011 State of the News Media: An Annual Report on American Journalism 

(Pew Research Center, 2011) found that digital media was the only type of media that 

received audience growth in 2010. While 17.1% of the audience said they turned to the 

web for news, every category of traditional media, including local television, radio, and 

newspapers dropped in new media audience use (2011). Drops are not in response to 

users becoming simply uninterested in news; these decreases are suspected to be in 

response to the many choices in news outlets available today (Shirky, 2008). Shirky 

goes on to say that newspapers, magazines, and even other areas of journalism like 

broadcast and photojournalism used to be produced with several distinct steps of being 

published; journalists needed to have access to a printing press, for example; and now, 

anyone with a computer, or even a cell phone may get news out like a journalist. 

Publishing news is also so easily done that any story, no matter the severity, importance 

or lack thereof, can be published. Historically, news has also been a medium passed on 

from reader to reader, not posted online for everyone to see. For example: instead of 

one single person sharing the newspaper before work in the morning, now a story can 

be posted online for everyone to see. This is especially true for social media. 
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While technological shifts continue to make way in today’s world, there are also 

several others who are providing news, and that is becoming normal. This is why it is 

believed that the media industry is suffering. Media outlets suffer from problems of 

reproduction, especially when it’s so easy to take a story from the web and post it 

elsewhere. According to Shirky (2008), “As new capabilities go, unlimited perfect 

copyability is a lulu, and that capability now exists in the hands of everyone who owns a 

computer” (p. 59). The idea that the web created a new ecosystem for newspapers is a 

new one that Shirky says changed the way media is produced. The press isn’t even the 

reason stories stay alive anymore; it’s the bloggers, he says. Without the web, stories 

would come and go, and follow-ups would sometimes become necessary; however, this 

is no longer true in the digital age. A story may continue to remain prominent because of 

others’ opinions. This doesn’t mean everyday bloggers are considered to be actual 

journalists, because a true journalist is a part of the journalism profession.  

Varying opinions exist as to whether technology has made everyone a reporter. 

Shirky find a problem with this assumption, saying, “If anyone can be a publisher, then 

anyone can be a journalist. And if anyone can be a journalist, then journalistic privilege 

suddenly becomes a loophole too large to be borne by society” (p. 71). Then there are 

the once-journalists-now-bloggers issues. Now, technology hasn’t just given journalists 

a whole new way to report issues, it has also given them an outlet to let out their 

personal issues. While many find bloggers to lack true journalistic skills, Luckie (2010) 

finds that, “The Internet has surpassed all other media, except television, as a source of 

news… Now more than ever, it is important for reporters, editors, and everyone at every 



 

	   	   	   	   	   	   	   9 

stage of the news cycle to be familiar with the technologies that are shaping online 

journalism” (p. 9).  

Journalists are even learning to adapt to these changes. Rather than dwell on 

journalism as a dying industry, how-to-survive the changing industry has become more 

prominent (Luckie, 2010). Important areas of expertise to survive this wave of new 

technology include: writing for the web, blogging, photography, audio, video and social 

networking. It’s important for journalists to know that online readers differ in that they 

tend to read bits and pieces of stories, or only the headline, rather than reading through 

an entire story. Though many journalists are used to writing lengthy news, or sometimes 

features stories, writing for the web could pose some potential distress for veteran 

journalists. Journalists must now shorten their stories for online readability, and they 

must also keep paragraphs fairly short to appeal to online readers. After writing a 

traditional news story for print, then condensing the story for web publication, journalists 

also have to tackle the newest area of multimedia writing: Social networking. Social 

networking has become a part of every journalist’s day-to-day duties, whether that 

person is a reporter, photographer or public relations representative. Today’s journalists 

are not only expected to report the news in their community, but they are also expected 

to interact with their community. Stories are now posted and shared through sites like 

Facebook, Twitter, and more recently, Reddit. This technology has created a major 

change in today’s journalism industry, providing a basis for new teaching methods, as 

well as the way journalism students learn today.  
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Effects on Journalism Studies 

 It is no surprise that the journalism industry’s change to more online-based 

content has had an effect on how future journalists are taught today. Whether it is with 

online tools like social media or using multimedia software, the journalism curriculum 

has changed dramatically since teaching journalism came about at the University of 

Missouri in 1878 (Sutton, 1945). Carpenter (2009) finds that educators perceive hands-

on experience as most important to those receiving a journalism degree. In-school 

activities, internships and organizations pertaining to a student’s field of interest are a 

few ways that students can earn productive hands-on experience. In finding creativity to 

be an important factor in the journalism industry, Carpenter requests that, “Educators 

consider exercises that allow students to express their creativity and encourage 

students to test the boundaries of the traditional definition and structure of news” (p. 

297).  

Another important lesson journalism programs should be interested in including 

is training students to begin their own website, another way to incorporate creativity in 

the classroom. Schwalbe (2009) finds that journalism schools are attempting to engage 

their students using several methods, including group work, internships, online media, 

and social media. Skowran (2009) created a mock-program for a university-level 

journalism curriculum and how it should be shaped. Like other researchers, Skowran 

shaped the curriculum around technology with classes like emergent technology, mobile 

media, and multimedia survey because these classes are surrounded by journalistic 

standards, but they are not limited to only journalism; they are also related to several 

other areas of study.  
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Another interesting area of research is the digital media habits of millennials, who 

are the first generation to grow up with technology like cell phones and the Internet. 

They have become a pertinent group in today’s technology research (Shwalbe, 2009). 

Born between 1982 and 2002, millennials have given professors the chance to teach 

students in a more creative, current approach. Among these technological teaching 

tools are online discussions, social media, and blogs. This generation prefers that their 

professors provide instant feedback, interactivity and gaming, creating and sharing 

content, staying connected via cell phones instead of email, and providing visuals 

instead of text. Blogs, as well as other forms of social media have become prominent in 

journalism students’ lives today. This is exemplified in professors’ incorporation of blogs 

into their everyday curriculums (Singer, 2008).  

Rather than strict face-to-face contact, data analysis shows that in blended 

learning, including online blog use, students are able to create and continue 

conversations online, much like a traditional classroom (Singer, 2008). This is also true 

for online programs across the United States, as demand for online courses continues 

to soar (Moloney, 2010). As journalism has continued to mold into such a diverse 

industry, providing several ways for people to get their news today, the journalism 

student population has evolved, too. While students may have learned how to report 

face-to-face with a source in the early 2000s, now they are learning how to find sources 

via social media and using telephone interviews without ever meeting their source. 

 Because of this ease of blended learning, computer-mediated communication 

(CMC) approaches have become popular among reporting courses. Unlike computer-

assisted reporting (CAR) methods, CMC approaches refer to the use of Internet and 
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mobile technologies as a means by which information is collected, conveyed, and 

understood (Brown, 2011). While CMC has eliminated 12,000 U.S. jobs, it has proved to 

be a helpful tool in today’s journalism classroom atmosphere. CMC approaches in a 

journalism classroom include critiques of other classmates’ blogs, interviews, 

technology use, and used audio-enhanced PowerPoint story notes to write for both 

audio and video podcasts. These several forms of technology use in the journalism 

classroom have proved to be helpful in several areas of learning, including problem-

based learning and peer-to-peer learning, providing a push for journalism education to 

accommodate not just some means of communication; it should accommodate as many 

means of communication as possible.  

Perhaps technology’s influence has been best exemplified in A Report on the 

Carnegie-Knight Initiative on the Future of Journalism Education, a study of the curricula 

at over 130 universities throughout the nation, and the implementation of new change in 

11 schools’ curricula to adhere to the technological change in the industry. According to 

the initiative (2011), “News21 combines knowledge-based journalism with digital 

innovation, as students take special topic classes, but also innovate” (Carnegie-Knight, 

p. 3). Partly in response to the Carnegie-Knight initiative, the University of Texas at 

Austin began new courses that focused primarily on the future of journalism. The new 

curriculum includes a team-taught multimedia newsroom course, as well as a digital 

media entrepreneurship course. Much like the University of Texas at Austin, Syracuse 

University is incorporating more multimedia training, recently adding a Center for Digital 

Media Entrepreneurship. 
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In addition to in-classroom approaches, many journalism students have also 

become accustomed to the use of outside media corporations’ intern programs, 

especially students looking for hands-on experience in the newsroom (Bugeja, 2005). 

According to Bugeja (2005), “Because of state budget cuts, journalism programs must 

rely increasingly on media companies to sustain our training of students to comfort the 

afflicted and afflict the comfortable” (p. 20). Rather than learning journalism practices in 

the classroom, students are urged to take these mostly unpaid internships for 

experience, future contacts, and an impressive resume. While students are urged to 

take these internships, traditional news consumption has taken a hit in several areas of 

mass communication, which may cause grief for news editorial students. While the 

State of the News Media 2005 report by the Project for Excellence in Journalism found 

that there were 500 fewer people working in newsrooms in 2003 than the previous year, 

and job losses were anticipated to continue at newspapers, along with 59% budget cuts 

at local television in 2002, several journalism professors also began to revise their 

curricula to get students ready for change, using technology and partnerships with 

companies so students get hands-on experience at a news organization. Internships 

continue to be important not just in journalism, but in several other fields at the 

university level. This hands-on experience may also be the result in overwhelmingly 

younger newsrooms (Reinardy, 2010).  

Since newsrooms have proved to show an increased shift in more online-based 

news content, research shows that younger journalists have become more prominent in 

the newsroom. Because of their ability to use several forms of technology, the 

newsroom continues to get younger (Reinardy, 2010). While this provides a positive 
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outlook on today’s young journalists, the veterans have grown annoyed with today’s 

generation and their reliance on technology, and the younger generation remains 

frustrated with the veterans because of their lack of technology skills. While the young 

journalism population is able to provide quicker, more technologically advanced work, 

the veteran reporters have found that young journalists’ quick work has created a large 

gap in the newsroom between what they consider to be good, traditional news and 

quick, often untraditional news. Whether it is untraditional news or not, media today 

differs greatly from media just ten years ago. 

 

Perceptions of Journalism 

Whether they like it or not, those in the journalism field are adapting to today’s 

technology, and using social media to connect with the audience is another way of 

provide news (Skoler, 2009). While the industry changes, research into how students 

feel about the industry during this change is important. Journalism schools across the 

nation have been using the same basic teaching models, including general reporting 

courses, for decades, regardless of the students’ focus (Mensing, 2010). Rather than 

updating curricula around today’s journalism and where it stands, schools are 

surrounding curricula around “the idealized perception of journalism education,” which 

“still centers on the reporter and the basic functions of information gathering, evaluation, 

production, and distribution” (Mensing, 511). However, this model doesn’t suit 

journalism today. Today, journalists should be focusing on their communities, making 

them the reporter, editor, and facilitator within that community. 
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Becker, Vlad, and Desnoes (2010) find that enrollment in journalism education 

slightly declined in 2009, as well as a shift in interest from more professionally focused 

groups to a broad field of communications. Data from 483 active journalism programs 

throughout the nation surveyed their students, which provided evidence that the skills 

taught in the journalism and mass communication curricula revolved primarily around 

using journalism skills on the web, with the majority, 89.8%, learning how to write for the 

web. The survey also found that the interest in print journalism (6%) was at the lowest 

percentage it’s been in ten years. While print journalism interest declined, students 

interested in telecommunications and media production grew, from 7.4% in 2008 to 

8.7% in 2009. Though enrollment in news editorial declined for the first time since 1999, 

a ten-year mark from the research in this study, by 0.5%, the researchers don’t find the 

decline to be a sign of a negative future in journalism enrollment. Becker, Vlad, and 

Desnoes find that the average journalism program continues to be organized around 

traditional journalism, adding that (2010), “Journalism has been the most prominent 

casualty of the changing media landscape, yet the percentage of students enrolled in 

print journalism, broadcast journalism, or some type of journalism that does not 

differentiate between print and broadcast declined only slightly in 2009 compared with 

2008” (p. 238). 

This continuation in journalism studies is exemplified by students’ media use in 

the future. While research has been conducted to find where students plan to retrieve 

news in the future, very little has been done to capture students’ perceptions of the 

journalism industry. The generational shift away from news is an area of research that 

pertains to the future of several journalists, both those writing today and those studying 
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to become writers. A quantitative study including 1,222 undergraduate students from 

two universities shined positive light on what many thought to be a dying industry 

(Lewis, 2009). Based upon the uses and gratifications typology, students were asked 

how they find identity, utility, or diversion in news. Unlike many theories for the future of 

journalism, students are anticipated to get their news from traditional, print sources in 

the future, not online sources like social media. Further, the study found that students 

who read traditional news perceived traditional news positively, and also said they were 

more likely to become traditional news users in the future. Those who read online news 

were more inclined to perceive news negatively. Another area of readers’ perceptions 

are those pertaining to the readership of local newspapers (Armstrong & Collins, 2009). 

The importance of community-driven news has increased, and is the most reliable 

source of information for most communities across the nation (Hansen & Hansen, 

2011).  

This is also true for young readers. In fact, a study at the University of Florida 

found that 30% of the students surveyed had read the local newspaper 5 days prior to 

taking the survey, and 82% had read the college newspaper over the same 5-day 

period. These findings also suggest that recent exposure to the paper also has a 

positive correlation with how that reader feels about the credibility of that local 

newspaper. Perhaps restoring this focus on gathering local, community news, rather 

than the industrialized model is needed to find a median between what journalism 

students want to learn and what they should learn (Mensing, 2010).   
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CHAPTER 3 

RESEARCH QUESTIONS AND HYPOTHESES 

Research Question 1 
 
 Research Question 1 provides a basis for both hypotheses in this research. 

While everyday people continue to provide news, technology and social media use is 

also becoming a new everyday skill set for journalists of every kind (Shirky, 2008). 

Although it is important to know why this influences journalists on a day-to-day basis, it 

is also important to grasp how much it influences them. As journalism continues to shift 

into the digital world, journalists continue to grow weary of their place in the field and 

wonder how they can keep their jobs. In order to find a link between technology use and 

how that affects students’ learning preferences, as well as their outlook on such an 

uncertain industry, it is important to find out how often journalism students are using 

technology on a day-to-day basis. Therefore, research question one asks: How 

prominent is technology in journalism students’ lives? 

  

Hypothesis 1 

Hypothesis 1 states that the more journalism students use technology, the more 

they would prefer to take classes online. Though research finds that many journalism 

professors are changing curricula to better suit today’s technologically advanced 

journalism students, many journalism programs continue to use an industrial model of 

training (Mensing, 2010). As technology continues to change, several schools continue 

to base their classes upon reporting practices, whether students are majoring in news 

editorial or advertising. While reporting practices are important, today’s journalism 
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students are a part of an evolving industry, where technology reigns. Many professors 

are still giving in-class lectures, discussions, exercises, and assignments, as opposed to 

online or blended courses. Some programs have evolved to provide exclusively online 

courses, where students complete assignments on their own time and in their own 

setting. Other programs have adopted blended courses, where students spend half of 

their time in the classroom and the other half online in their own setting. Finally, some 

programs have continued to offer strictly traditional courses, where students attend 

lectures and complete their work in class. This is where an important question arises: if 

technology continues to evolve, and journalism students continue to use it on a daily 

basis, will they also prefer participating in online classes? 

 

Hypothesis 2 

Hypothesis 2 states that high technology use has a negative effect on students’ 

perceptions of the journalism industry. Becker, Vlad, and Desnoes’ (2010) research 

finds a steady enrollment in journalism courses throughout the nation; however, there is 

still the underlying question of whether students actually believe their major is 

undergoing an adverse change because of the ever–evolving industry. Lewis (2009) 

finds that students would rather read traditional news; however, traditional news has 

become more online-based. This online-based media use is why many continue to 

consider several forms of journalism, including news editorial and photojournalism, as a 

“dying industry.” It’s important to know what kind of how much technology journalism 

students are consuming, and whether or not that has an effect on their perception of the 

industry.  
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CHAPTER 4 

METHODOLOGY 

Survey Analysis 

 To answer the research hypotheses, a paper-based survey was conducted in an 

undergraduate, pre-journalism course at a large Southwestern university. Of the 400 

students who took the survey, 203 were examined. A total of 107 surveys were not 

analyzed because the students majored in subjects other than journalism. Students 

were asked 67 questions about their media use, news readership, preferences in how 

their journalism classes are taught, and opinions about the future of journalism. 

Students were also asked to provide their classification, age, anticipated major, and 

how many course hours they were currently taking. To thank the students, they were 

asked to provide their name for extra credit points in their class.  

Much like Schwalbe’s (2009) research, this study addresses technology and 

social media use by asking students how often they use several forms of technology on 

a weekly basis, including cellular phones, texting, cellular Internet, and cellular media. 

The six-scale chart ranged from everyday to less than three days. The same chart was 

used to ask how often students use social media on a weekly basis, including 

Facebook, Twitter, YouTube, Reddit or Digg, Tumblr, and blogs. The charts gave 

students the option of using social media and/or technology everyday, 6 days, 5 days, 4 

days, 3 days, and less than 3 days. On the same scale, students were also asked how 

often they read traditional news, how much they consume online news, how often they 

consume print magazine, and how often they read magazines online. These “less than 

3” response options were chosen to give the small percentage of those who rarely use 
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technology and/or social media the option of choosing a low-usage option. 

To address effects on journalism studies, students were asked several questions 

about their current journalism courses and journalism professors. In an attempt to find 

out if high technology and social media usage affects the way students want to learn, 

students were asked what types of classes they prefer: strictly in-class courses, online 

courses, or blended courses. While several studies have explored how to teach 

journalism students, this study also asked how students feel about their journalism 

professors. Students were asked to rate their journalism professor’s preparedness on a 

scale from 1 to 5; 1 being the least prepared, and 5 being the most prepared. Students 

were also asked how often they study and how often they miss class. Students were 

given 5-point scales, with choices including: daily, every other day, 2-to-3 times every 

week, once every week, and not at all. Students were also asked how comfortable they 

feel in an internship. Students were asked to answer on a 5-point scale, including very 

comfortable, moderately comfortable, no opinion, slightly often, and not at all often.  

To gather perceptions of journalism, students were asked how important 

journalism is in their daily lives, and how important journalism students should find mass 

media. On a 5-point scale, answer choices included very much so, moderately so, no 

opinion, slightly so, and not at all. On the same 5-point scale, students were also asked 

how likely everyday people are able to provide news just as well as journalists can, as 

well as how important online news is, and if social media has caused negative effects to 

the journalism industry. Again, on the same 5-point scale, students were asked if they 

believed the journalism industry is dying, and whether they believe majoring in 

journalism is a bad idea. Students were also asked how likely it is that newspapers only 
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survive because of advertising, as well as how likely it is that people would rather read 

news online than in the paper, and how likely is it that everyday people can provide 

news just as well as journalists can. These questions were also based upon a 5-point 

scale that included very likely, moderately likely, no opinion, slightly likely, and not at all. 

The data was analyzed by SPSS. Though each question was answered on a 5- 

or 6-point scale, there were minor changes in coding procedures that were made in 

order to provide a thorough, useful correlation test. The answer choices were coded on 

either a 3-point-scale or 4-point-scale, which provided the study with much more 

significant, useful findings. Once the data was collected and coded, descriptive statistics 

was used to find basic frequencies in the data. Additionally, the Kendall tau-b correlation 

coefficient was used to determine relationships between both technology use and 

perceptions of journalism classes, as well as between technology and perceptions of 

the journalism industry. 

 

Personal Interviews 

In addition to the quantitative results gathered from the survey, students who 

elected to participate in further in-depth analysis were contacted to attend mini focus 

group interviews. This method was chosen because it provides a wide array of data and 

insights that would otherwise be unavailable in other types of quantitative studies. Of 

the 101 volunteers, 11 were actually willing and able to participate in one of three focus 

group interviews, which were held on their campus. Of the 11 volunteers, there were 5 

women and 6 men; all of whom were between the ages of 18 and 35, as well as 

pursuing a bachelor’s degree in journalism.  
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The students were asked several open-ended questions regarding their 

perceptions of today’s technology and their effects on the journalism industry, including 

questions like: How important is technology in your everyday life? How do your online 

journalism classes compare with your live journalism classes? How important in 

journalism in your everyday life? How has technology affected journalism? How do you 

feel about the journalism field in the future? 

Although each session was recorded, interview subjects were promised 

anonymity as required by the university’s institutional review board. In order to protect 

their identities, students were coded JS1 through JS11 (Journalism Student 1 through 

Journalism Student 11). 

Upon completion of each interview session, recordings were transcribed and 

coded according to each students’ response. These transcriptions provided a way to 

examine similar perceptions and themes to employ inductive reasoning in order to 

answer each research hypothesis. While the survey results provided a large sample of 

students’ perceptions, the in-depth qualitative method used in this research provided 

rich description and detail into why and how students use technology, as well as why 

they prefer traditional classes over online courses, and finally, how their technology 

effects their perceptions of the journalism industry. 
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CHAPTER 5 

RESULTS 

Survey Analysis 

While a majority of the questions proved to be useful, there were also results that 

were not included in this survey analysis due to their repetitive nature; however, those 

not used for this study should be used in future basic journalism education research. 

For this study, every survey completed by a journalism major was analyzed (n = 203). 

Of the results, 178 were between the ages of 17 and 24, while 7 were between the ages 

of 25 and 30. The remainder included one 33-year-old and one 41-year-old. One 

hundred six were first-year students, 37 were sophomores, 55 were juniors, and 5 were 

seniors. 41 students were concentrating on news editorial, 50 in public relations, 13 in 

photojournalism, 47 in advertising, and 52 in broadcast. The remaining 107 surveys that 

were not used in these results were completed by students majoring in an unrelated 

major, like English or education. Twenty-one students were taking three to nine hours of 

coursework, 150 were taking 10 to 15 hours of coursework, and 30 were taking more 

than 15 hours of coursework. 

  

Independent Variable Results  

To provide a useful correlation test between technology use, journalism class 

perception, and journalism industry perception, daily social media use was combined in 

the following social media use frequencies, as displayed in Table 1: no social media 

use, 1 social media service, 2 social media services, 3 social media services, and 4 or 5 

social media services.  
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Table 1 

Social Media Use 
 
 
 
Social media services used daily  

 
Frequency 

 
Percent 

 

None 

 

18 

 

9.2 

One social media service 72 36.9 

Two social media services 59 30.3 

Three social media services 27 13.8 

Four or five social media services 19 9.7 

 
Total (N = 203) 

 
195 

 
100 

   

 As Table 1 shows, social media plays a part in a vast majority of journalism 

students’ lives. While 36.9% of students say they use one social media service, there 

are also those (9.7%) who say they use several sites like Facebook, Twitter, Tumblr, 

Reddit, and blog sites. While there are students who say they do not use social media 

at all (9.2%), it is important to note that a total of 90.7% say they use at least one social 

media service everyday. Again, these results provide evidence that social media plays 

an important role in almost every journalism students’ life.  

Another independent variable in this study is students’ YouTube use, a video-

sharing website where people can post and watch video content for free. These 

frequencies were coded on a 3-point scale ranging from less than three days to 
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everyday, since values did not vary enough otherwise, as well as to use inferential 

statistics with more ease.  

Table 2 

Frequency of YouTube Use 
 
 
YouTube use (weekly) 
 

 
Frequency 

 
Percent 

 
Less than three days 
 

 
41 

 
20.7 

Three to six days 88 44.4 

Everyday 69 34.8 

 
Total (N = 203) 

 
98 

 
100 

   
 

The results in Table 2 show that a majority (44.4%) of journalism students use 

YouTube between three and six days weekly. Those who use YouTube daily (34.8%) 

are closely behind, and 20.7% say they use YouTube less than three days weekly. 

While these results show little variance, they will be important in finding a correlation 

between media use and perceptions of journalism classes and the industry itself.  

Much like Shwalbe’s research (2009), cell phone usage also proves to be high 

amongst today’s journalism students. The results for cell phone use were combined 

together much like that of Table 1, where text use, talk use, web use, and music use on 

cell phones were combined to show the following results. 
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Table 3 
 
Cell Phone Use 
 
 
Items used 
 

 
Frequency 

 
Percent 

 
Two or less cell-related items 
 

 
58 

 
28.7 

Three cell-related items 60 29.7 

Four cell-related items 84 41.6 

 
Total (N = 203) 

 
202 

 
100 

   
 

As anticipated, journalism students prove to be using technology on their cell 

phones regularly; in fact, a majority (41.6%) of students use at least four cell phone-

related items, such as text, talk, music, and web, wile 29.7% of students use at least 

three cell phone-related items. The remainder of students (28.7%) use two or less cell 

phone-related items.  

 A final independent variable in this research is journalism students’ online news 

use. These frequencies were coded in the same manner as those frequencies used in 

Table 2 since values did not vary enough otherwise, as well as to use inferential 

statistics with more ease. While Lewis’s research (2008) showed that young adults will 

read traditional forms of news by 2013, this research shows little signs of a trend 

towards using traditional media. This survey found that while 7.7% of the students said 

they read print news daily, 40.8% said they read online news daily; therefore, online 

news usage is almost six times higher than reading traditional news.  
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Table 4 

Online News Use 

 
Online news use (weekly) 
 

 
Frequency 

 
Percent 

 
Less than three days 
 

 
33 

 
16.4 

Three to six days 86 42.8 

Everyday 82 40.8 

 
Total (N = 203) 

 
201 

 
100 

   
 

As Table 4 shows, a majority of journalism students use online news on a weekly 

basis; and while 16.4% say they use online news less than three days every week, 

42.8% say they use online news three to six days every week, and 40.8% say they use 

online news on a daily basis. 

 Together, these tables present this research with a basis for the independent 

variables, which are the various types of social media and technology use. They also 

provide an answer to RQ1: How prominent is technology in journalism students’ lives? 

According to these tables, a very small percentage of journalism students live without 

some sort of social media and technology in their lives. Table 1 shows that only 9.2% of 

the respondents said they do not use any type of social media on a daily basis. Table 3 

shows a majority of respondents (41.6%) use at least four or more cell-phone related 

items. Finally, Table 4 shows that only 16.4% of respondents use online news less than 
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three days every week. Together, these results confirm Schwalbe’s research (2009) 

about millennials and the high prominence of technology and social media in their lives. 

 

Dependent Variable Results 

 To find correlations between technology and class preferences, students were 

asked what types of classes they prefer: strictly in-class courses, online courses, or 

blended courses, on a five-point scale ranging from “not at all preferred” to “very much 

so preferred.” 

 
 
Figure 1. Frequency of preferred classroom setting. 

While journalism students lead technological lives, these results suggest that 

students still prefer face-to-face course interaction over both online and blended 

courses. Figure 1 shows that a majority of students (56.7%) very much prefer live 

courses, followed by blended courses at 35%, and online courses at 8.8%. 
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Table 5 
 

Students’ Perceptions of the Journalism Industry 
 

    
 

  
Area 

Perceived 

    

 
Preference 
Rating 

 
Mass media 
importance 

 
Prefers 

news online 

 
Mass 

communication 
ease online 

 
Values 

traditional 
journalism 

 
Online news 
importance 

 
Industry is 

dying 

 
Bad major 

 
Social 

media - 

 
Social 

media + 

 
Not at all 

 
0.0% (0) 

 
.5% (1) 

 
0.0% (0) 

 
.6% (1) 

 
0.0% (0) 

 
35.7% (60) 

 
76.2% (141) 

 
35.8% (59) 

 
4.6% (8) 

Slightly so 5.8% (11) 4.2% (8) 3.5% (7) 9.0% (16) 4.60% (9) 40.5% (68) 13.5% (25) 41.2% (68) 24.7% (43) 

Moderately 
so 39.7% (75) 31.7% (60) 18.2% (36) 51.1% (91) 28.1% (55) 20.2% (34) 7.6% (14) 18.8% (31) 42.5% (74) 

Very much so 54.5% (103) 63.5% (120) 78.3% (155) 39.3% (70) 67.3% (132) 3.6 (6) 2.7% (5) 4.2% (7) 28.2% (49) 

Total (N = 203) 
 

100% (189) 
 

100% (189) 100% (198) 100% (178) 100% (196) 100% (168) 100% (185) 100% (165) 100% (174) 
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In order to gather students’ perceptions, respondents were also asked how 

important they find mass media on the same 5-point scale ranging from not at all 

important to very important, and Table 5 shows that 50.7% said they find it very 

important.  

Table 5 also shows that 63.51% prefer reading news online, and 78.3% feel that 

mass communication is easier consumed online. Only 39.3% value traditional 

journalism roles, and a much higher percentage, 67.3%, felt that online news is 

important. The final, and most important questions included whether or not students felt 

that the journalism industry is dying, whether or not majoring in journalism is a bad idea, 

and how social media has affected the journalism industry. While 35.7% of the students 

felt that the journalism industry isn’t dying at all, 40.5% said it is slightly dying, 20.2% 

said the industry is moderately dying, and 3.6% feel strongly that the industry is dying. A 

majority (76.2%) of respondents felt that majoring in journalism is not a bad idea, and 

the scattered responses to whether social media has affected the news industry in a 

negative or positive way prove that there is no overwhelming evidence to form an 

opinion either way with these respondents.  

 

Inferential Results 

H1: The more journalism students use technology, the more they would prefer to 

take classes online. While the results found that journalism students lead intensely 

technological lives, Table 6 shows that the correlations between the dependent 

variables (social media use, YouTube use, cell-phone use, and online news use) and 

independent variables (online course preference, live course preference, and blended 

30
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course preference), suggest that technology use has no effect on journalism students’ 

class preferences. 

Table 6 

Correlations Between Technology Use and Journalism Class Perceptions 
 
  

 
 

Class Variable 
 

 
 
 
Type of technology use 

 
Online course 

preference 

 
Live course 
preference 

 
Blended course 

preference 

 
Social media use 

 
.062 

 
-.014 

 
.124 

 
YouTube use 

 
.076 

 
.086 

. 
.031 

 
Cell-phone use 

 
.062 

 
.022 

 
.104 

Online news use .087 .061 .023 

 
 
* p < .05, two-tailed. 
 
** p < .01, two-tailed.  
 
 Not only do the results suggest that technology has no effect on students’ 

preference towards online courses, but they also suggest that technology has no effect 

on any type of class preference. According to the table, social media use and online 

course preference hold an insignificant correlation, τb = .062, p = .071, as well as with 

blended course preference, τb = .124, p = .659. YouTube use also suggests an 

insignificant correlation with online course preference, τb = .076, p = .657, as well as 
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with blended course preference, τb = .031, p = .739. Cell-phone use also suggests an 

insignificant correlation with online course preference, τb = .062, p = .134, as well as 

with blended course preference, τb = .104, p = .070. Finally, online news suggests an 

insignificant correlation with online course preference, τb = .087, p = .739, as well as 

with blended course preference, τb = .023, p = .611. These insignificant correlations 

suggest no relationships between students’ technology use and online class preference. 

The null hypothesis is accepted. 

H2: High technology use has a negative effect on students’ perceptions of the 

journalism industry. While there is no statistical significance between technology use 

and course preference, there are several positive correlations (p < .05), (p < .01) 

between technology use and journalism industry perceptions, as shown on Table 7. 

According to the table, social media use and mass communication ease online hold a 

significant correlation, τb = .138, p = .035, suggesting that those students using social 

media also believe mass communication is easier to use online. There is also a 

significant correlation between social media use and online news preference, τb = .140, 

p = .032, which suggests that students using social media also go online to get their 

news. The correlation between YouTube use and the belief that the journalism industry 

is dying also holds a positive correlation, τb = -.138, p = .048, suggesting that high 

YouTube use negatively effects students’ perceptions of the survival of the journalism 

industry. High cell-phone use and mass media importance also hold a significant 

correlation, τb = .157, p = .020, suggesting that technology use positively effects 



  

 

Table 7 
 
Correlations Between Technology Use and Journalism Industry Perceptions 

 
    

 
  

Industry 
Variable 

    

 
Type of 
technology 
use 

 
Mass media 
importance 

 
Prefers 

news online 

 
Mass 

communication 
ease online 

 
Values 

traditional 
journalism 

 
Online news 
importance 

 
Industry 
is dying 

 
Bad 

major 

 
Social 
media 

- 

 
Social 
media 

+ 
 
Social 
media use 

 
.101 

 
.031 

 
.138* 

 
-.070 

 
.140* 

 
-.045 

 
-.009 

 
-.040 

 
-.006 

 
YouTube 
use 

.101 .000 -.107 .076 .017 -.138* -.083 .029 .046 

Cell-phone 
use .157* .035 .013 .001 .080 -.092 .009 -.063 .063 

Online 
news use .220** -.164* .129 .165* .280** -.055 -.045 -.090 .156* 

 
 

* p < .05, two-tailed. 
 
** p < .01, two-tailed.
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students’ perceptions of mass media. Online news use holds a significant correlation 

between several variables, including a strong correlation with mass media importance, 

τb = .220, p = .001, suggesting that those using online news also find mass media to be 

important. Online news use also holds a significant correlation with online news 

preference, τb = -.164, p = .017, suggesting that those using online news also prefer 

news online to traditional news. Online news use also holds a significant correlation with 

a high value of traditional journalism, τb = .165, p = .018, suggesting that those who use 

online news also value traditional journalism. Online news use also holds a strong 

significant correlation with belief in online news importance, τb = .280 = p = .000, 

suggesting that those who use online news also believes that online news is important.  

Finally, online news use also shares a significant correlation with the belief that social 

media has a positive effect on the journalism industry, τb = .156, p = .022, suggesting 

that students who use news online also feel positively about social media’s effect on 

journalism. 

These correlations suggest that technology does affect journalism students’ 

perceptions in several areas; however, not in all cases. These results suggest that 

social media and technology use correlate with using media online, as opposed to 

traditional use. Finally, there is evidence to suggest that some media use negatively 

effects the perceptions of the journalism industry’s survival. 
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Personal Interviews 

 

Technology Use 

 While it is no surprise that every respondent said that they regularly use some 

form of technology and social media, some expressed anxiety when they thought about 

their lives without technology in it. Some respondents said they used it because they 

feel the need to keep up with the times. 

 Just the other day, my phone bill was due that day and it told me that I didn’t pay 

it. I thought I was losing it, so I had to hurry up and pay it, (JS7, interview, 

February 3, 2012). But just the feeling of, the “Oh my God, I can’t talk to 

anybody.” I mean, it’s not actually accurate, but you feel like that still. 

Though every respondent expressed technology as vital, there was still some 

concern about technology’s power in todays’ world. JS8 said he was frustrated with 

technology and how it has “taken over” (interview, February 3, 2012), and both JS9 and 

JS10 felt worried that technology may one day eliminate “face-to-face communication” 

(interview, February 6, 2012).  

Further, social media plays a part in the daily lives of every respondent. Several 

respondents said they only use social media like Facebook to keep up with friends, and 

others said they may use it when they become bored. In fact, several respondents 

found Facebook to be “distracting.” JS4 expressed annoyance when she said: “Even 

when I don’t want to look at it (Facebook), I just look at it because I can’t focus. I just 

want something to look at” (JS4, interview, February 1, 2012). An overwhelming amount 
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of respondents also felt helpless against Facebook “tags” and “posts” that might show 

up while they are away from the computer.  

 Technology seems to have played a part in each respondents’ media use, 

especially in regards to newspaper readership. Several respondents said they consume 

their news via online news sites or applications on their smart phone. JS2 said online 

news consumption is “much more convenient” (personal communication, February 1, 

2012). JS6 said he hadn’t read an actual newspaper in years because “it’s too slow,” 

and he “can’t get a breaking story on it” (personal communication, February 3, 2012). 

 Some respondents also expressed interest in other forms of news media, 

including news on television. JS11 said his media interests are spread throughout all 

types of outlets, including print, online, radio, and television (personal communication, 

February 6, 2012). An interesting area of the respondents’ media use was their 

readership in traditional print, because of their “teachers’ encouragement” (personal 

communication, February 3, 2012). “I’m in foundations of marketing practices and he 

(teacher) encourages us to read USA Today before we come to class because he 

usually discusses a lot of the articles,” (JS5, personal communication, February 3, 

2012). “We have discussion over it online, so that’s probably the only time I’ll actually 

read a newspaper.”  

 

Class Preferences 

Probably the most interesting area of this qualitative research was the 

respondents’ overwhelming passion for traditional, lecture-type classes. Several 

respondents said they preferred traditional, lecture courses over online or blended 
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courses because of the lack of self-discipline in the online atmosphere. “I know it’s a lot 

easier for me to sit in front of the teacher and retain more information than in my bed in 

my PJs on the computer taking a class, probably with the TV on, probably with the 

music low” (JS9, personal communication, February 6, 2012). “I’d just be highly 

distracted.”  

Respondents also said they feel “lazier” when they take online classes; using 

their books to take quizzes that they are able to take more than once. One-on-one time 

with professors was also important to several respondents, especially in regards to their 

performance in their classes. “I constantly fell behind taking an only online class” (JS10, 

personal communication, February 3, 2012). “Faces are really important to me. You can 

make a lot of connections that way.” Another interesting area of class preference was 

some of the respondents’ opinions about blended courses; however, their opinions 

depended on how the teacher implemented the online work. JS1 said she liked the 

option of taking online quizzes and tests because of the immediate grade response 

(personal communication, February 1, 2012). JS 9 said she liked the mix of online work 

and class time (personal communication, February 6, 2012). While JS11 said that while 

blended courses are a “pain in the butt,” the interesting news links professors post are 

helpful (personal communication, February 6, 2012).  

 While all of the respondents are still working on their required journalism courses, 

there was an obvious split in their feelings toward their current journalism classes. 

Some respondents voiced disappointment in their journalism courses, saying they 

wished their classes involved more hands-on assignments. JS2 said she thought her 

computer applications course would give her more of a variety of course work, not just 
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use of InDesign and Photoshop (personal communication, February 1, 2012). On the 

other hand, JS10 said she was pleased with her journalism classes and that her 

professors “are aware of the upcoming changes” and it’s “brought into the discussions” 

(personal communication, February 6, 2012). 

 

Perceptions of Journalism 

 Several respondents expressed passion toward journalism’s importance in their 

everyday lives. Additionally, respondents also saw journalism as being what connects 

the world, and that people want to “be in the know” (personal communication, February 

6, 2012). JS6 said journalism is important to him because “the news is still going to 

happen” (personal communication, February 3, 2012). He continued, saying “there’s 

always news happening, constantly. And if there is no news, that is news.”  

 Perhaps another crucial finding in this research was several of the respondents’ 

fear of majoring in a dying area of journalism, specifically news editorial. Several 

respondents said they switched their major to something like public relations or 

advertising because of their lack of confidence in writing jobs. “My mom asked me, ‘are 

you sure you want to get a degree in journalism?’” (JS3, personal communication, 

February 1, 2012). He went on to say that his personal blog may serve as job 

experience in his resume when he begins looking for a job. JS2 said she began a 

degree in business, but has since switched to advertising (personal communication, 

February 1, 2012). “I didn’t go into journalism when I first got here because a German 

teacher of mine told me, ‘you’re not going to find a job’ and it scared me,” she said.  
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 JS10 said she lacked confidence in her writing, so she decided to major in 

advertising (personal communication, February 6, 2012). “It’s always been something 

that I’ve loved to do and the only subject I exceled in, and I just feared that because 

there’s all these people who write for newspapers now,” she said. “And when all these 

people that write for the newspaper are out of a job, they’re going to try to go to the 

Internet, and that’s just going to create more competition.” 

 While several respondents voiced concern over finding jobs after school, some 

said that they feel confident that if they work hard enough, they will find a job. “It’s a 

50/50 thing,” (JS3, personal communication, February 3, 2012). “You have to really try. 

You can’t expect someone to be waiting for you… You have to look and search around.” 

JS5 said he’s not worried because “even with old forms of journalism dying, there are 

always going to be new forms” (personal communication, February 3, 2012). 

 Respondents’ perceptions of journalism in the past brought about images of 

September 11 and some of the first websites on the Internet. The most interesting was 

the concept of “citizen journalism.” JS6 said that while there is citizen journalism today, 

readers are trading quality and accuracy for speed (personal communication, February 

3, 2012). JS11 said the public is seen as journalists now (personal communication, 

February 6, 2012). “I feel like journalism does look more towards the people now, where 

as back then it was like ‘I’m a journalist, I’m going to write this,’” he said. “No one else 

can take it.” JS4 said she’s weary of others posting news online since sites like 

Facebook sometimes end up being where rumors start (personal communication, 

February 1, 2012). 
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 “It’s like our mini-earthquake,” she said. “I tried looking at the news because 

everyone was talking about their house shaking. The first thing I checked was the 

news… nothing. Then I look on Facebook, and all of the sudden I saw ‘earthquake!’ It 

goes back to the point of how rumors get started.” 

 Finally, respondents said that while it will be interesting to see what happens to 

journalism in the future, some still think that traditional journalism, like newspapers, will 

go away. JS6 said that the only reason newspapers are still around today is due to the 

older generation (personal communication, February 3, 2012). JS7 agreed saying, “I’d 

say at some point, the traditional methods will disappear. I hate to come to that 

conclusion, but just based on how everything progresses” (personal communication, 

February 3, 2012). “There will always be change, and change is inevitable, so 

ultimately, I think things that were, won’t be in the future.” Alternatively, JS10 said that 

although technology has changed the journalism format, it hasn’t changed the industry 

itself (personal communication, February 6, 2012).  
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CHAPTER 6 

DISCUSSION AND CONCLUSION 

 The purpose of this study was to gather journalism students’ perspectives about 

today’s journalism classrooms, as well as the journalism industry itself. It provides a 

glance into what today’s students want to learn, and how they want to learn it. The 

findings clearly show that university-level journalism students prove to be digitally 

inclined, and while a majority of the students would be considered “millennials,” the 

survey results suggest that today’s journalism students would rather go to their 

journalism classes than take classes online. As the journalism industry is changing, 

these findings suggest that a majority of journalism students surveyed also feel 

positively about majoring in several areas of mass communication; however, they seem 

to be interestingly split about their thoughts on the journalism industry itself.  

 Further in-depth focus group interviews also provide evidence that while 

journalism students use technology, including online media, on a day-to-day basis, they 

rarely use traditional media. This supports the findings by Schwalbe and her research 

on the millennials (2009), which find that growing up with technology, and the ease of 

information online provides students with the information they need. This also supports 

the “ease of use” behavior defined by Davis’s technology acceptance model (TAM), where 

technology use is based upon the ease of using it (1989). However, although journalism 

students prove to be digitally inclined, they would rather take traditional, lecture-type 

classes because of both face-to-face interaction and feeling accountable. While some 

students say they enjoy both blended and traditional classes, none preferred online-only 

courses, which continue to become more popular in the United States today (Moloney, 
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2010). According to Moloney, demand for online courses far exceeds its supply, a 

finding that differs from the results found in this research. Perhaps if these millennials 

grew up in an online-only classroom setting, they may prefer online-only courses to 

traditional courses; however, the quality of online courses continues to baffle professors 

throughout the nation (Shelton, 2010). Though several professors continue to question 

online class framework, Singer’s research found that using blogs to incorporate an 

online atmosphere worked well (2008). Perhaps journalism students may feel more 

positively about online work if it incorporated more writing work like blogging, especially 

since they all show an interest in technology, and more specifically, social media.  

 While most of the students surveyed use social media sites like Facebook on a 

daily basis, the in-depth interviews provided another interesting aspect into journalism 

students’ technology use. Though every student interviewed used Facebook, some also 

expressed anxiety in the lack of privacy on Facebook. Many students said they felt like 

they should censor their activities in case future employers, as well as family members, 

come across their personal sites online. However, students said technology use today is 

a must, and those without up-to-date technology have been “left in the dust” (JS3, 

personal communication, February 1, 2012). Since there are correlations between 

technology and students’ perceptions of the industry, perhaps there is a need for 

journalism professors to provide their students with the most up-to-date technological 

approaches and how they relate to the field they are studying. Incorporating blogs for 

news editorial students, editing software for photojournalists, and publishing design 

programs for advertising majors are just a few examples of using today’s technological 

innovations in journalism. Journalism professors should also teach students how to 
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incorporate professionalism and privacy into their personal websites, so this inherit 

anxiety no longer exists, and then students may be able to become comfortable in using 

these personal sites. 

While a majority of the sample of 203 journalism students would rather consume 

news online, findings suggest that today’s students also feel positively about majoring in 

a changing industry. However, this question was explored further in each focus group, 

where some students expressed uncertainty in their journalism studies. These students 

said they enjoy majors like news editorial; however, they are majoring in areas like 

public relations and advertising for “job security.” Some respondents went on to say that 

traditional print media will die, leaving journalism to be an online-based industry, which 

will also create more competition for writing positions. This is perhaps one of the most 

interesting findings in this research. The survey asked students if they felt positively 

about the journalism industry; however, they were not asked if they had changed their 

major to something with more “job security.” Perhaps this question would have provided 

a similar response to those interviewed in the focus groups. 

  

Suggestions for Future Research 

 One of the most interesting areas in this research lies within journalism students 

and their uncertainty with the changing industry. Although the survey did not explore this 

area in depth, the focus group results show that there is an obvious question of how 

long traditional media classes will be necessary. Further research should ask journalism 

students about their specified major, and whether or not they were swayed into another 

area of journalism because of their inherent doubt in the industry. This could provide 
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findings never before critiqued.   

Another area that deems significance in this research is how blended learning 

and online learning can be incorporated into the journalism classroom. Some 

respondents showed interest in blended classrooms; however, their concern with face-

to-face interaction and accountability created anxiety in online coursework. Singer 

(2009) found a positive response in using blended learning in journalism classrooms 

through blogging, a very real expertise used in several areas of journalism today. 

Perhaps “posting for points” is an area of journalism that should be explored further in 

several journalism curricula. Students’ high technology use may also mean that Brown’s 

proposed computer-mediated communication (CMC) approach, with blogs and 

multimedia storytelling, can be useful in a blended learning atmosphere (2011). Further 

research should also delve into why, while other research shows a high demand in 

online learning, students would still rather learn in a traditional classroom (Moloney, 

2010). Finding out how much students use technology while in their traditional 

classroom is especially important. If 91% of today’s students are using technology 

during their professors’ lectures, what is the point in going to class (Rosen, Lim, Carrier, 

& Cheever, 2011)? For example, the more students use text messaging during class, 

the more unlikely they are to retain information. If cell-phone usage has a negative 

effect on retaining information, why would students prefer going to class over learning at 

home?  

While online learning practices continue to develop over time, the impact of those 

technological pedagogies are still developing, too. Though this research has found that 

students respond negatively to online courses, other research has promoted the use of 
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technological pedagogies, saying (Abik and Ajhoun, 2012), “These forms of learning 

allow the application of the most interesting learning approaches such as congnitivism, 

constructivism, and social constructivism, which were created before the technological 

development” (p. 235). It is clear that online classrooms have impacted the way that 

universities choose today’s professors, creating a new expectation for those professors: 

the ability to teach online courses  (Barrett, 2010). The ability to teach online courses is 

an important characteristic of today’s evolving professor, and this includes journalism 

professors. Further research should look into how journalism professors can prepare to 

evolve into this new online professor. Though there is a growing need for better online 

classroom quality, professors are still expected to evolve in order to meet the growing 

demand of these online courses (Barrett, 2010). How should journalism professors 

prepare for these changes? 

The debate over online teaching versus traditional face-to-face teaching will also 

prove to be important in the future of journalism education. While universities may be 

receiving funds to provide education online (Young, 2000), faculties across the nation 

continue to examine the potential pitfalls that an online education may bring (Dykman 

and Davis, 2009). Though some believe that online approaches have “revolutionized” 

the way students are taught by reaching students throughout the world, others see 

online learning to be less effective, with the inability to address students in real time 

(Dykman and Davis, 2009). On one side, online education is said to be filling a need for 

students who may not be able to attend traditional classes (Dykman and Davis, 2009); 

on the other side, this research has found that students actually prefer the traditional 

face-to-face class atmosphere. Further research should examine actual class 
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performance in journalism programs throughout the United States. This research should 

include comparing journalism students’ performance in online courses, blended 

courses, and traditional courses. Without actual results from several different journalism 

programs, there is no definitive answer to which type of class is most effective. 

 Finally, future research should delve heavily into what current journalism 

students are learning and whether their studies pertain to today’s changing journalism 

industry. This is especially true for those students who feel like they need to be up-to-

date on evolving technology. A more refined study should look at only news editorial 

students, since the most recent State of the Media Report (Pew Research Center, 

2011) shows the newsroom to be smaller than it has ever been before. These 

perceptions may differ greatly for those majoring in a negatively affected industry. 

 

Conclusions and Recommendations 

 This study provides an in-depth look into journalism education, which continues 

to be a very massive area of journalism research. The first step for journalism programs 

is to realize that, while students today prove to be technophiles, who show enthusiasm 

in social media and technology use, they also enjoy the face-to-face interaction the 

receive from getting up and going to traditional classes. Shifting to a strictly online-only 

course creates confusion and anxiety for journalism students; but this doesn’t mean that 

blended courses are out of the question. Journalism professors should experiment with 

online writing exercises, like blogs, to provide students with experience in today’s 

evolving journalism industry. It is also important that professors realize that while 
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students enjoy traditional classes, they are also interested in technology, which could 

pose as problematic in the classroom (Rosen, Lim, Carrier, & Cheever, 2011).  

 Again, a key finding in this research shows that there are areas of journalism that 

students seem to be avoiding, including news editorial, in response to the belief that 

these areas of journalism are dying. Journalism professors should stress the importance 

of all areas of journalism, and incorporate hands-on experience in each field of 

journalism. Again, this is especially true for those students who feel like they need to be 

up-to-date on evolving technology, which might as well be a high percentage of 

journalism students today. 

 Whether it is online or traditional, face-to-face courses, journalism courses 

continue to evolve, just as the journalism industry does, fairly quickly. This change has 

given researchers a basis for new studies into how journalism curricula should evolve to 

best suit future journalists. This change also gives journalism departments the 

opportunity to explore new, innovative approaches to teaching the millennials. Though 

there is no proposed “right” way to teach journalism students today, this research has 

shined light into journalism students’ perceptions, and how they may be able to learn 

best in journalisms’ ever-evolving industry.  
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You are a: 
 Undergraduate 
 Graduate 

 
Your classification  

First-year student 
Sophomore 
Junior 
Senior 

 
Your age: 
 
___________ 
 
 
Your anticipated major: 

News editorial  
Public relations 
Photojournalism 
Advertising 
Broadcast 
Other (Please specify: 

_____________________________________________________) 
 
 
How many course hours are you taking? 
 
______________________ 
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1-6. How often do you use the following per week? 
 Everyday Six days Five days Four 

days 
Three days Less than 

three days 

Facebook       
Twitter       
YouTube       
Reddit or 
Digg 

      

Tumblr       
Blogs       

7-10. How often do you use the following per week? 
 Everyday Six days Five days Four days Three 

days 
Less than 
three days 

Cellular 
phone 

      

Texting       

Internet on 
phone 

      

Music on 
phone 

      

11-17. How often do you use the following per week? 
 Everyday Six days Five days Four days Three 

days 
Less than 
three days 

Watch 
television 

      

Watch 
movies 

      

Watch the 
news 

      

Read print 
news 

      

Read news 
online 

      

Read print 
magazines 

      

Read 
magazines 
online 
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18. You use social media primarily for: 
News 
Boredom 
To communicate with friends and family 
To inform friends about events 
 I don’t use social media 

19. Journalism teacher preparedness on a scale from 1 to 5: (one is least 
prepared; five is most prepared) 

 1 
 2 
 3 
 4 
 5 

20. On a weekly basis, how often do your journalism professors let you out early 
from class? 

 Daily  
 Every other day 
 Two to three times every week  
 Once every week 
 Not at all  

21. How often do you receive participation points in your journalism courses? 
 Very often 
 Moderately often 
 No opinion 
 Slightly often 
 Not at all  

22. Which type of test do you prefer? 
 Multiple choice 
 True/false 
 Short answer 
 Essay 
 Other 
 No opinion 

23. On a weekly basis, how often do you read the chapters you are assigned in 
class? 

 Daily 
 Every other day 
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 Two to three times every week  
 Once every week 
 Not at all  

24. Do you prefer online courses? 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  

25. Do you prefer live courses? 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  

26. Do you prefer blended courses? (Online and live courses) 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  

27. How helpful are guest speakers in journalism courses? 
 Very helpful 
 Moderately helpful 
 No opinion 
 Slightly helpful 
 Not at all  
 I’ve never had a guest speaker 

28. How often do you study for each journalism class every week? 
 Daily 
 Every other day 
 Two to three times every week 
 Once a week 
 Not at all  

29. How many journalism courses have you taken? 
 Less than three 
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 More than three 
 Less than six 
 More than six 

30. On a weekly basis, how often do you use clickers in your journalism courses? 
 Daily 
 Every other day 
 Two to three times every week 
 Once a week 
 Not at all  

31. On a weekly basis, how often do you miss at least one of your journalism 
courses? 

 Daily 
 Every other day 
 Two to three times every week 
 Once a week 
 Not at all  

32. How comfortable do you feel in a large journalism class? 
 Very comfortable 
 Moderately comfortable 
 No opinion 
 Slightly comfortable 
 Not at all  

  

33. How comfortable do you feel in a small journalism class? 
 Very comfortable 
 Moderately comfortable 
 No opinion 
 Slightly comfortable 
 Not at all  

34. How comfortable do you feel giving presentations? 
 Very comfortable 
 Moderately comfortable 
 No opinion 
 Slightly comfortable 
 Not at all  

35. How comfortable do you feel participating in class discussions?  
 Very comfortable 
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 Moderately comfortable 
 No opinion 
 Slightly comfortable 
 Not at all  

36. How often do you enjoy class discussions? 
 Very often 
 Moderately often 
 No opinion 
 Slightly often 
 Not at all  

37. How comfortable do you feel at a journalism internship? 
 Very comfortable 
 Moderately comfortable 
 No opinion 
 Slightly often 
 Not at all often 

38. Journalism professors are: 
 Very helpful 
 Moderately helpful 
 No opinion 
 Slightly helpful 
 Not at all helpful 

39. How do you learn best? 
 Seeing 
 Hearing 
 Feeling 
 Experiencing 
 Other (please specify) ____________________ 
 No opinion 

40. On a weekly basis, how often does your reading materials help you with 
understanding journalism material?  

 Daily 
 Every other day 
 Two to three times a week 
 Once a week 
 Not at all 
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41. How important in journalism in your everyday life? 
 Very important 
 Moderately important 
 No opinion 
 Slightly important 
 Not at all  

42. How important should journalism students find mass media? 
 Very important 
 Moderately important 
 No opinion 
 Slightly important 
 Not at all  

43. How important is community-based journalism? 
 Very important 
 Moderately important 
 No opinion 
 Slightly important 
 Not at all  

 

44. How easy is writing for a news organization? 
 Very important 
 Moderately important 
 No opinion 
 Slightly important 
 Not at all 

45. How likely is it that newspapers only survive because of advertising? 
 Very likely 
 Moderately likely 
 No opinion 
 Slightly likely 
 Not at all  

46. How likely is it that people would rather read news online than in the paper? 
 Very likely 
 Moderately likely 
 No opinion 
 Slightly likely 
 Not at all  
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47. How likely is it that mass communication is easier to keep up with online? 
 Very likely 
 Moderately likely 
 No opinion 
 Slightly likely  
 Not at all  

48. How likely is it that without journalists, people would be without news? 
 Very likely 
 Moderately likely 
 No opinion 
 Slightly likely 
 Not at all  

49. How likely is it that everyday people can provide news just as well as 
journalists can? 

 Very likely 
 Moderately likely 
 No opinion 
 Slightly likely 
 Not at all  

50. How much do you trust news? 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  

51. How much do you trust PR? 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  

52. How much do you trust advertising? 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
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 Not at all  
53. How much do you value traditional journalism roles? 

 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  

54. How important is online news? 
 Very important 
 Moderately important 
 No opinion 
 Slightly important 
 Not at all  

55. Are news stories biased? 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all 

56. Are news stories purely informative?  
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  

57. How important is PR when it comes to news stories? 
 Very important 
 Moderately important 
 No opinion 
 Slightly important 
 Not at all  

58. How often do news stories relate to the young generation? 
 Very often 
 Moderately often 
 No opinion 
 Slightly often 
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 Not at all  
59. News organizations provide too much information in their stories: 

 Very often 
 Moderately often 
 No opinion 
 Slightly often 
 Not at all  

60. News engages readers: 
 Very often 
 Moderately often 
 No opinion 
 Slightly often 
 Not at all  

61. News is reliable and credible: 
 Very often 
 Moderately often 
 No opinion 
 Slightly often 
 Not at all  

62. Entertainment news is more interesting than world news: 
 Very often 
 Moderately often 
 No opinion 
 Slightly often 
 Not at all  

63. Broadcast news is easiest to consume: 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  

64. The journalism industry is dying: 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
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 Not at all  
65. Majoring in journalism is a bad idea: 

 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  

66. Social media has affected journalism in a negative way: 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  

67. Social media has affected the journalism industry in a positive way: 
 Very much so 
 Moderately so 
 No opinion 
 Slightly so 
 Not at all  
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Again, thank you for participating in my survey; this will be of great help for my research. 
If you’d like to help further, please provide the following information for a follow-up 
interview: 
 
Name: _________________________________________ 
 
Email: _________________________________________ 
 
Phone number: _______________________________ 
 
 
Those who do not wish to continue in this research study, please include your name in 
the following blank for extra credit:  
 
 
 
Again, your privacy will be maintained in all published and written data resulting from 
this study; your name will not be disclosed to any third party.  
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1. How important in technology in your everyday life? 

 
2. Why is technology important in your everyday life? 

 
3. How important in social media in your everyday life? 

 
4. Why is social media important in your everyday life? 

 
5. How would you describe your media use? 

 
6. How would you describe your journalism classes? 

 
7. How do your online journalism classes compare with your live journalism 

classes? 
 

8. How would you describe the use of technology in your journalism classrooms? 
 

9. How would you describe your journalism professors at UNT? 
 

10. Would you say journalism is important in your everyday life? Why or why not? 
 

11. How do you use mass media?  
 

12. How do you feel about journalism today compared with journalism about 10 
years ago? 

 
13. How do you feel about the journalism field in the future? 

 
14. How has social media affected journalism? 

 
15. How has technology affected journalism? 

 
16. Why are you majoring in journalism? 

 
17. How do you plan to use journalism in the future? 
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