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Secondary choral directors often demonstrate a wide variety of organizational, 

instructional, and musical skills to promote and nurture thriving programs.  Among the 

many tasks executed, choosing repertoire might be viewed as one of the most important 

duties performed.  Material chosen for study is often the vehicle through which curricular 

concepts are taught.   Multiple factors might influence middle school choral directors’ 

beliefs about repertoire choices.  Ironically, repertoire choices might or might not reflect 

educators’ actual teaching philosophies; nevertheless, these decisions could influence 

student learning.   

This study surveyed a stratified random sampling of Texas middle school choral 

directors who participated in the 2010 University Interscholastic League Concert and 

Sight-reading competition (n = 209).  Seventy middle school choral directors 

participated in the study.  Each director took an online survey and indicated the degree 

to which they agreed or disagreed with 14 statements concerning repertoire choice.  

Many of the belief statements showed teachers were overwhelmingly in concordance 

with their beliefs (92.9%).  Results indicated that beliefs were similar, regardless of who 

chose the curriculum or the amount of discussion perceived in undergraduate training.  

The only belief statement that continually showed differences between teachers 

concerned students’ ability to vote on repertoire. 
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INTRODUCTION 

 Secondary choral directors often demonstrate a wide variety of organizational, 

instructional, and musical skills to promote and nurture thriving programs.  Among the 

many tasks executed, choosing repertoire might be viewed as one of the most important 

duties performed.  Material chosen for study is often the vehicle through which curricular 

concepts are taught.   Multiple factors might influence middle school choral directors’ 

beliefs about repertoire choices.  Ironically, repertoire choices might or might not reflect 

educators’ actual teaching philosophies; nevertheless, these decisions could influence 

student learning.  Though research has examined factors contributing to high school 

choral directors’ repertoire choices (Bolt, 1983; Diddle, 2005; Forbes, 2001; Hunsaker, 

2007; Reames, 2001), little research has examined these factors at the middle school 

level.  These factors might shape curricula and activities presented to students.  An 

investigation of current middle school choral directors’ teaching beliefs regarding 

repertoire selection could provide valuable information for individuals engaged in 

teacher education programs.   

 Empirical studies and pedagogical writings in general education and music 

education have reported a variety of factors that might influence teachers’ belief 

systems, including interactions with students and staff (Barnes, 1992; Eisenhart, Shrum, 

Harding, & Cuthbert, 1988) and experiences in the work environment (Barnes, 1992; 

Eisenhart, Shrum, Harding, & Cuthbert, 1988; Larrivee, 2000; Parajas, 1992; Raymond, 

1997).  Teacher beliefs might also be set before pre-service training (Nespor, 1987; 

Parajas, 1992; Raymond, 1997; Thompson, 2007) or developed through undergraduate 

coursework, depending on the experience (Emmanuel, 2002).  Brand (1982) found that 
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once music education students entered the internship phase of their undergraduate 

education, their classroom management belief systems frequently began to change, 

matching those of their mentor teachers in the public schools.  Rath (2001) reported that 

undergraduate student teachers might put their beliefs into hiatus until they enter the 

working field, when pre-service beliefs come back to affect classroom decisions being.  

A variety of factors that affect teacher beliefs might have an impact on instructors’ daily 

classroom interactions and curricular decisions.    

Research in general education has documented inconsistencies between teacher 

beliefs and practices, demonstrating that teachers are often unaware of their true 

beliefs, do not know how to implement what they believe into classroom practice, or 

would rather misrepresent beliefs to appease others (Raymond, 1997; Theriot & Tice, 

2009; Wilkins, 2008).  Contradictions between teachers’ beliefs and practices could be 

reflected in classroom activities that fail to align with instructors’ stated philosophies.   

 Similarly, in music settings, teachers’ repertoire choices might impact classroom 

practices and activities.  Brunner (1992) suggested that choral directors should keep 

their philosophies and biases in mind when choosing literature for their groups.  When 

teachers reflect on their personal beliefs about repertoire, they might be able to analyze 

how, and if, these beliefs affect their curricular decisions and pedagogy.  Music 

educators’ beliefs about repertoire can have a direct impact on the curriculum they 

choose to teach in the classroom, because a “well-planned repertoire creates the 

framework for an excellent music curriculum” (Reynolds, 2000, pg. 31).   

 Since the publication of MENC’s National Standards for Arts Education (1994), 

many states have adopted curricular goals that reflect national recommendations.  In 
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order to fulfill these standards in secondary choral classrooms, teachers often use 

repertoire as the medium for teaching musical concepts, including technical functional 

skills (e.g., sight-singing, rhythmic reading) and aesthetics (e.g., beauty in music).  For 

example, some choral directors might choose a piece written in 6/8 to introduce this 

compound meter to their students.  Likewise, a director might choose a piece written in 

Dorian mode to familiarize students with the church modes.  Insights into these 

decisions might be a direct reflection of their teaching philosophies about music 

teaching and learning.  Although research has documented high school choral directors 

choice of repertoire based on educator developed criteria (Hunsaker, 2007; Ogdin, 

1980), educational possibilities (Bolt, 1983), vocal development (Usher, 2005), voicing 

(Diddle, 2005) and styles (Forbes, 2001; Reames, 2001), more research is needed to 

determine choral directors’ beliefs about repertoire selection at the middle school level.   

Purpose of this Study 

 The purpose of this study was to investigate Texas middle school choral 

directors’ beliefs about repertoire selection in the classroom.  This study was designed 

to serve as a foundation for later investigations examining relationships between 

teacher beliefs, actual practice, and self-reflection.  Research questions addressed 

were: 

1. What beliefs emerge when middle school choral directors choose repertoire? 

2. Do beliefs about repertoire selection differ between teachers who choose their 

own curricular guidelines and teachers who receive their curriculum from an 

administrator? 
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3. Do beliefs about repertoire selection differ between teachers who feel repertoire 

was discussed at length in their undergraduate coursework and those who feel 

repertoire was not discussed at length during undergraduate training? 

Definition of Terms 

Age appropriateness – Music’s age appropriateness corresponds text, subject matter, 

tessitura, and difficulty with the age and maturity of the students.   

Curricula – Instructional topics, determined by either the secondary choral director or 

school district, taught in the school classroom.  

Fine arts director – An administrator who has a teaching background in one of the Fine 

Arts fields (e.g. music, dance, theatre). 

Musical skills – Task proficiency, such as proper vocal technique and sight-reading, etc.  

Repertoire – Choral music, chosen by the middle school choral director. 

Secondary curriculum director – An administrator who is specialized in curriculum and 

instruction.  They might or might not have any background in the fine arts.   

Teacher beliefs – Ideas in education to which teachers ascribe.  Teachers might acquire 

beliefs through education, established research, or through personal experience.  

Teaching philosophy – A teacher’s collection of beliefs that influence their decisions 

about scope/sequence of curriculum, appropriate activities, and impact of social 

interactions on students  

Limitations 

 Only Texas middle school choral directors chosen for this study participated, 

limiting generalizability based on geographical region and students’ developmental 

stage.   
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Significance of this Study 

 Past research, in general education, has documented inconsistencies between 

teachers’ beliefs and practices (Cooney, 1985; Kelly, 1998; Raymond, 1997; Theriot & 

Tice, 2009; Richardson, Anders, Tidwell, & Lloyd, 1991; Wilkins, 2008).  Parallel 

research in music education is lacking, and this study might provide useful insights for 

undergraduate teacher education and in-service teacher development.  Because 

repertoire choices often serve as the vehicle through which curricular concepts are 

taught, the effects of repertoire selection on students’ learning and attitudes toward 

music making can be substantial.  A survey examining middle school choral directors’ 

beliefs about repertoire selection will serve as an initial step to examine teaching 

philosophy among Texas middle school choral directors.  Later studies will use the 

results from this investigation to examine possible inconsistencies between current 

middle school choral directors’ beliefs and practices.   
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REVIEW OF LITERATURE 

 In the 1990s, two extensive reviews of literature investigated the impact of beliefs 

on teacher education (Fang, 1996; Parajas, 1992).  Inexact definitions led Eisenhart, 

Shrum, Harding, and Cuthbert (1988) to review naturalistic studies concerning teacher 

beliefs.  The outcome of their review was the creation of three teacher belief domains: 

Domain 1: high responsibility, expertise, and control; Domain 2: problematic 

responsibility, expertise, and control; and Domain 3: low responsibility, expertise, and 

control.  Domain 1 includes beliefs about the control educators have in their classrooms 

(e.g., control over classroom management, curricular activities, and assessment).  The 

second domain consists of beliefs about educational topics over which teachers have 

some responsibility, expertise, and control in their classroom, but which might also be 

affected by outside influences (e.g., the belief that  students’ academic success could 

be influenced from home,  teachers’ classroom management might be affected by 

outside authority).  The final domain concerns teachers’ beliefs about topics in 

education for which they are not experts and find inconsequential to teaching (e.g., non-

instructional paperwork).  

Barnes (1992) defined teacher beliefs as the frame through which instructors 

make decisions.  He cited the ability teachers must have to constantly consider their 

actions and, in turn, compare those actions to their beliefs.  These actions could include 
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anything that happens throughout the day, including comments made by instructors to 

students, ways teachers choose to handle discipline, or incongruent activities that occur 

throughout the day.  Barnes stated that when making decisions that might influence 

instruction, teachers must constantly weigh the ramifications of their beliefs and actions 

against the social norms in the workplace.  Though definitions might differ, due to the 

many synonyms the word “‘belief’” holds (Parajas, 1992), many pedagogues have 

written about the creation of beliefs (Barnes, 1992; Calderhead, 1996; Nespor, 1987; 

Parajas, 1992; Raymond, 1997).   

 In an article examining the creation of teacher beliefs, Nespor (1987) listed four 

belief categories educators obtain about teaching: episodic storage, existential 

presumptions, alternativity, and affective and evaluative presumptions.  Through 

episodic storage, teachers establish beliefs based on past experiences, either through 

experiences they had as students or through past interactions with students or 

colleagues.  Other pedagogues have described beliefs similarly, although they have not 

always used the same terminology (Barnes, 1992; Parajas, 1992; Raymond, 1997; 

Thompson, 2007).  The second category, existential presumptions, refers to teacher 

beliefs obtained through a variety of ongoing interactions with students, which might or 

might not lead to false assumptions about the students.  Alternativity refers to the 

alternative reality that some teachers might create about what takes place in their 

classrooms.  The alternative reality can either be manifested by the teachers 

themselves, through their own actions, or be obtained by teachers’ perceptions of what 

takes place in the classroom (e.g., teachers’ belief about their students’ understanding 

of the subject).  Lastly, affective and evaluative presumptions refer to idea that some 



8                                               
 

teachers believe they have sufficient subject knowledge to evaluate subjective decisions 

about curriculum and/or activities.   

 Calderhead (1996) added more beliefs to Nespor’s original four categories.  

According to Calderhead, teachers determine activities for their students based on their 

beliefs about students’ learning processes.  Educators might also view the act of 

teaching from multiple perspectives, with varying emphasis according to particular 

circumstances.  At times, instructors might place more emphasis on their teaching as 

transference of knowledge.  At other times, they might focus energy on creating an 

environment to guide children’s learning.  Still, in other circumstances, they might place 

more emphasis on students’ social development.  In addition, Calderhead addressed 

teachers’ roles as facilitators in the classroom.  He discussed how this role should 

incorporate teachers’ own personalities in order to develop relationships with their 

students.   

Although teacher beliefs might serve as the foundation for curricular decisions, 

these beliefs might not be appropriately discussed or thoroughly examined during pre-

service teachers’ undergraduate training (Regelski, 2002; Thompson, 2007).   Without 

philosophical education, future educators might have difficulty critically examining their 

personal philosophies.  Regelski (2002) described a weak philosophy as having beliefs 

which are “taken-for-granted, uncritical, unexamined, or unchallenged” (p. 103); 

whereas, a strong philosophy “requires familiarity with the discipline of philosophy….and 

reasoned examination of fundamental philosophical issues over history” (p. 104).  

Previously, Austin and Reinhardt (1999) studied current music educators’ philosophies 

and compared them to historical trends.  
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 Austin and Reinhardt (1999) divided the definition of music philosophy into 

utilitarian and aesthetic concepts.  The authors found American music teachers once 

held more utilitarian beliefs, such as teaching music to assist with discipline issues or to 

promote patriotism.  Over time, teachers have moved to more aesthetic beliefs 

regarding the beauty in music.  Results of their study indicated that pre-service teachers 

maintained neutrality in their beliefs between utilitarian and aesthetic views.   

 In order to investigate possible inconsistencies between teachers’ practices and 

stated beliefs regarding different aspects of their primary subject (e.g. problem solving, 

subject matter, writing skills acquisition), researchers have incorporated a variety of 

research methodologies, including surveys (Kelly, 1998; Wilkins, 2008), interviews and 

observations (Cooney, 1985; Richardson, Anders, Tidwell, & Lloyd, 1991; Theriot & 

Tice, 2009), or a combination of interviews, surveys, and observations (Raymond, 

1997). Though the researchers used different means of collecting data, each concluded 

inconsistencies occurred between practices and beliefs.  Regardless of the documented 

inconsistencies between teachers’ beliefs and practices, researchers have developed 

several models to assist teachers in choosing curricular content.   

 Monson and Monson (1993) developed the curriculum inquiry model, which 

provides questions to be answered by individual teachers or as a collective group.  In 

this model, individual teachers are allowed to make decisions regarding many of the 

practices they use in their classrooms, including learning strategies, themes and 

concepts, and materials.  Teachers are also grouped with others to answer questions 

regarding assessment standards, assessment strategies, and reporting methods.  The 
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model allows teachers to collaborate on curriculum creation and provides the 

opportunity to be creative in the presentation of curricular goals. 

Similarly, through professional development sessions utilizing reflection and 

collaboration, Parke and Coble (1997) designed a model for creating science curriculum 

with the collaboration of North Carolina teachers and university-based science 

curriculum experts.  This model, based on standards, research on teaching and 

learning, and reform movements, includes five phases to shape curriculum.  In the initial 

two phases, teachers engage in dialogue concerning current research and national 

goals as well as personal philosophies.  During the third phase, teachers design a 

curriculum based on information from the previous two phases.  In Phase 4, teachers 

are encouraged to align curriculum with the school environment.  Aligning the 

curriculum to the school environment allows teachers to decide which curricular content 

will be easily mastered by students and which content might need more instructional 

time.  During the final phase, teachers design appropriate assessments based on newly 

designed curriculum.  This model closely resembles a curriculum model developed by 

Clarke, Stow, Ruebling, and Kayona (2006) entitled Process Leads to Products. 

 After a 5-year, field-based research study which analyzed student achievement 

based on newly created curricula,  Manatt and Stow (1986) reported the findings of the 

study which led to the creation of the Process Leads to Products model of curriculum 

development.  Clarke, Stow, Ruebling, and Kayona (2006) refined the model by 

incorporating content-specific structured activities leading to standards-based curricula.  

The most recent model’s framework requires teachers to create a philosophy statement 

about their content area, determine content area strands they wish to teach, assign 
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program goals covering each content area strand, create scope and sequence grids 

displaying specific content and depth, and create unit plans showing practices and 

assessments.  Both the Parke and Coble (1997) model and the Process Leads to 

Products (2006) model were based on the understanding that teacher beliefs are 

important to curriculum design.   

 Although the previous general education curriculum designs were influenced by 

teacher beliefs, they might not have considered national standards.  In 1994, the Music 

Educators National Conference (now known as MENC: National Association for Music 

Education) created nine standards, meant to guide music educators’ curriculum, due to 

increasing national importance placed on curricular standards in the classroom.  

Although fine arts standards were created, specific curriculum and classroom activities 

to teach these standards were left to the discretion of music educators (Center for 

Educator Development in Fine Arts, n.d.).  With the enactment of No Child Left Behind 

Act in 2001, an even greater emphasis was placed on creating teaching standards for 

every classroom.   

 Researchers and pedagogues addressing curricular concerns in music education 

have reported that music teachers might use repertoire to teach the curricular content 

they want to achieve (Apfelstadt, 2000; Barenson, 2008; Reynolds, 2000) and instill 

enthusiasm in the music students (Barenson, 2008; Reynolds, 2000).  When choosing 

literature, several pedagogues have stressed the importance of age appropriate 

literature (Crocker, 2000; Shrock, 1990a; Shrock, 1990b) corresponding to students’ 

maturity levels (Mayhall, 1994) and compositional variety that incorporates a wide range 

of key and time signatures, varying forms, and diverse compositional techniques 
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utilizing a variety of  textures achieved through voice leading (Geraldi, 2008; Hilliard, 

1992; Mayhall, 1994; McCallum, 2007; Poliniak, 2009).  Geraldi (2008) also suggested 

choosing music, to perform over the course of a school year, which incorporates the 

“conceptual areas” needed to perform a more difficult piece (p. 77).   These criteria, as 

well as the others previously listed, could all be considered important when selecting 

repertoire for a music teacher’s secondary classroom.  Although pedagogical articles 

assign equal importance to every criteria, research in instrumental classrooms has 

provided useful insight regarding the criteria music teachers weigh most heavily when 

choosing repertoire.   

In a study examining Florida band directors’ rationales for selecting wind 

ensemble literature for a concert festival, Williams (1998) found the highest indicators 

for performing a piece of music were musical quality, educational value, 

appropriateness of musical ability, director preference, and appropriateness of technical 

ability.  The lowest indicators for choosing repertoire were previous performance 

success at contests and promotional recordings of the literature.  Pickney (2000) 

surveyed youth orchestras across the United States to examine relationships between 

repertoire selection and variable such as directors’ experience; size, type and ability 

level of the orchestra; and amount of rehearsal time.  Results demonstrated that 

directors agreed repertoire should provide quality musical experiences, be chosen 

based on the abilities of the orchestra, meet short-term and long-term goals, contain 

musical integrity, and create student interest and motivation.  Some directors also 

stated that students should be exposed to multiple styles and genres of music.   
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In a survey of 100 Illinois high school band directors, Suk (2003) found the 

majority of works performed were original works for band and that male directors 

performed more marches and programmatic works than female directors.  In a 

subsequent study of 212 successful and less successful band directors from 29 states, 

Crochet (2006) found that all directors, regardless of success level, ranked quality of 

music to be the most influential factor when choosing repertoire.  Least influential in 

their decisions were factors related to cost, performances by honor bands, music library 

needs, and purchasing newly published music.   

In a study determining the effect of teacher approval and disapproval on student 

preference of music literature, Droe (2008) studied eight middle school band programs 

across the country.  Two original compositions, written for use in the study, were sent to 

four of the eight schools, while the remaining four schools only received one 

composition.  Results of the study showed directors’ approval of the music selection 

positively affected students’ preference for the piece of music.   

 Similar to the instrumental articles previously listed, pedagogues and researchers 

have investigated concerns among choral directors.  Brunner (1992), Head (2008), and 

Jordan (2008) agreed that teachers need a clear vision of their teaching philosophy, 

curriculum, and curricular goals they would like to accomplish throughout the year.  

Without a clear understanding of beliefs about repertoire selection, choral directors 

could choose music without regard to student learning expectations.   

 In terms of choral directors’ beliefs about repertoire, Collins (1999) utilized four 

philosophical belief systems as a basis to describe how directors might select 

repertoire: naturalism, idealism, realism, and pragmatism.  Naturalists choose music 
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they believe students will enjoy singing, with no interest in a teacher-prepared 

curriculum.  Idealists have high respect for curriculum and course content.  They choose 

the curriculum themselves with no guidance from any other source and choose high 

quality repertoire for the purpose of teaching specific curriculum.  Realists follow the 

same guidelines as idealists, but they rely on a recognized exemplary teacher in the 

field to determine important curricular guidelines.  Pragmatists do not allow the 

repertoire to have a large impact on their curricular choices but place more focus on 

technical aspects of learning to sing, such as sight-singing skill, tone production, and 

aesthetic values (e.g. what could be considered beautiful to the teacher).       

 In an attempt to help choral directors choose repertoire based on curriculum, 

Richmond (1990) offered three models: exemplar, precepts, and forms.  Instructors 

using the exemplar model choose historically proven music introduced on a rotational 

basis, thus providing every student exposure to at least three or four major choral works 

throughout their years in the choral program.  Under the precepts model, directors 

choose music based on their chosen curricular content for the semester (e.g. teaching 

different compositional forms such as rondo, ABA, etc.).  Teachers, using the forms 

model, choose music based on a similar, underlying, theme.  For instance, they might 

choose music by different composers using the same text or they might choose all 

music from one time period.   

In addition to curricular issues, choral directors working with middle school 

students might need to consider the importance of adolescent changing voices.  In 

1978, Cooksey suggested that junior high choral teachers should select repertoire for 

the male changing voice that met the following criteria: a comfortable singing range, 
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limited register changes, limited agility sections, limited dynamic changes, minimal 

harmonic shifts, and short phrases that might compensate for students’ limited breath 

development.  He also advocated choosing quality music that has lasted throughout 

history and music that incorporates additional educational factors (e.g. history, poetry 

interpretation, etc.).  Likewise, Leck (2009) advocated selecting repertoire that 

represents a variety of styles and provides a comfortable singing tessitura for all voice 

parts. 

Although female voice changes are less dramatic than their male peers’, Gackle 

(2000; 2006) reported that physiological changes during puberty might result in 

increased huskiness and breathiness, caused by weakness in the interarytenoid 

muscles.  Therefore, she suggested choosing repertoire for girls that avoids ranges 

considered too low for the alto section or tessituras too high for the soprano section.  In 

addition, she recommended selecting pieces that teach educational concepts and that 

relate to student interests through expressive text.  Though knowledge of voice mutation 

theories and its impact on selecting repertoire is prevalent in pedagogical articles, only 

one empirical study found dealt with the knowledge of voice mutation theories (Usher, 

2005).   

Usher (2005) surveyed 920 public school seventh- and eighth-grade choral 

directors in Ohio to discover their knowledge on voice mutation theories.  Teachers 

were asked to indicate the level of training they received in the following categories: 

vocal physiology, male physiology development, assessment and classification of the 

male changing voice, adolescent development, literature selection, choral arranging 
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techniques, classroom management, seating arrangement, and recruitment.  Results 

demonstrated low levels of training in each category. 

In addition to concerns regarding singers’ vocal maturation, empirical research 

(Floyd & Bradley, 2006; May, 1993; Smith, 1998) and pedagogical writings (Demorest, 

2001) have addressed the importance of considering sight reading development when 

choosing repertoire.  In a telephone survey of 24 Kentucky choral directors, Floyd and 

Bradley (2006) found that only 4.17% of the teachers used choral literature to teach 

sight-reading.  In a similar study, Smith (1998) surveyed 151 Florida choral directors, 

who taught ninth- and tenth-graders, and found just 4.7% of the teachers used choral 

literature to teach sight-reading.  Alternatively, in a survey of 192 secondary Texas 

choral directors, May (1993) found that 92.19% of respondents used performance 

octavos to teach sight-reading.  Because some choral students’ performance ability 

might be beyond their reading ability, Demorest (2001) suggested that choral directors 

might distribute more music than students would ultimately perform in order to elevate 

reading skills.  Other suggestions included working on music reading, rather than sight-

reading (i.e., working on creating musical phrases with previously learned music, rather 

than only working on pitch recognition), and singing well-known songs using the 

teacher’s favored reading system (e.g., solfége or numbers).   

Although choral education pedagogues have listed multiple criteria when 

choosing repertoire, research concerning the emphasis placed on these criteria among 

secondary teachers has provided deeper insight.  In a survey of secondary choral 

directors in San Diego, California, Ogdin (1980) found that top considerations for 

repertoire selection included stylistic variety, compositional substance, student skill 
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level, potential for student growth, festival or contest participation, student interest, and 

teacher fulfillment.  In a survey examining opinions of 91 secondary and 32 college 

choral directors, Bolt (1983) found that participants chose music to teach educational 

musical aspects, such as variety or contrast in music and suitable text for the 

composition, rather than performance.  They were more concerned with students’ 

musical development than extramusical factors, such as rehearsal time needed or age 

of the students in the chorus.  Other factors considered included variety and contrast 

within the music, the range and tessitura requirements, students’ aesthetic growth, 

compositional and stylistic variety, students’ musical taste, and suitable text.   

 Some studies examined directors’ repertoire selection practices in light of their 

years of teaching experience.  Forbes (2001) and Reames (2001) both found that choral 

directors with more years of experience were more likely to teach a variety of historical 

styles compared to less experienced colleagues.  They also discovered that 

experienced educators selected music for educational and aesthetic purposes rather 

than entertainment value.  While Forbes and Reames compared teaching years of 

experience with repertoire selection practices, Diddle (2005) exclusively studied 

beginning high school teachers and their ability to choose repertoire.   

 In Diddle’s (2005) study, beginning high school choral directors stated that skills 

for choosing repertoire for mixed choruses were gained through undergraduate 

coursework.  The educators also based repertoire choices for treble and men’s 

choruses on their own previous performance opportunities.  However, participants 

indicated that undergraduate coursework did not prepare them to choose treble, men’s, 

madrigal, pop, show, or jazz choir repertoire.  Likewise, previous performance 
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opportunities did not prepare them to choose literature for madrigal, pop, show, or jazz 

choruses.  They claimed that the most important factor in repertoire choice was vocal 

range, tessitura, and their own personal perceptions regarding the quality of the music.   

 In examining repertoire selection among 11 high school choral directors whose 

ensembles had performed at an American Choral Director Association (ACDA) 

convention, Hunsaker (2007) found that directors based repertoire choices on 

compositional quality; differing styles, periods and composers; varied textures and 

tempos; music that displayed the strengths of the choir; and their own musical 

preference.  Participants disagreed about whether they consider the length of piece.  

Only two directors commented on whether or not students and/or audiences would 

enjoy the music.  Some of the directors selected music they felt both students and 

audience would enjoy, while others believed their own enjoyment of the piece would 

positively influence their students’ and audiences’ opinions.   

Summary 

Researchers have investigated teacher beliefs in a variety of educational 

settings.  Some findings have led to the development of multiple curriculum models, 

including the curriculum inquiry model, the Process Leads to Products model, and in 

music education, Richmond’s concepts of exemplar, precepts and forms models.  In 

music education, repertoire often serves as the means with which teachers address 

curricular musical topics.  Pedagogues in both the instrumental and choral fields have 

considered numerous criteria for the repertoire selection process, including teaching 

music history, choosing pieces with correct voice leading, and repertoire that utilizes a 

variety of compositional techniques.    
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Previous research has documented the repertoire selection practices of both 

instrumental and choral directors.  Researchers found that instrumental directors often 

choose repertoire for musical quality, educational value, appropriateness of musical 

ability, director preference, appropriateness of technical ability, and student motivation.  

Within choral music education research, researchers determined the top considerations 

for repertoire selection included stylistic variety, compositional quality, student skill level, 

potential for student growth, festival or contest participation, student interest, historical 

periods and composers, teacher fulfillment, and music that displayed the strengths of 

the choir.   Although previous studies provide important information relevant to high 

school choral teaching, few have considered middle school choral director’s beliefs 

regarding repertoire choices.  This study was designed to assess middle school choral 

director’s beliefs concerning repertoire selection.  Research questions investigated 

were: 

1. What beliefs emerge when middle school choral directors choose repertoire? 

2. Do beliefs about repertoire selection differ between teachers who choose their 

own curricular guidelines and teachers who receive their curriculum from an 

administrator? 

3. Do beliefs about repertoire selection differ between teachers who feel repertoire 

was discussed at length in their undergraduate coursework and those who feel 

repertoire was not discussed at length during undergraduate training? 
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METHODOLOGY 

 This chapter defines the method used in this study.  Detailed information is given 

for the development, validity and reliability of the research instrument, along with 

information about the pilot study sample, main study sample, and procedures for the 

study.   

Sample 

 The population for this study included middle school choral directors who 

participated in the 2010 University Interscholastic League (UIL) Concert and Sight-

reading Contest (n = 793).  Two hundred nine participants were randomly selected from 

27 UIL regions throughout the state of Texas via a stratified random selection process 

and invited to participate in an online questionnaire concerning middle school choral 

director’s beliefs about repertoire selection.  Due to their participation in the pilot study, 

teachers from UIL Region 20 did not participate in the main study.  A stratified random 

selection was chosen to ensure an equal opportunity for every UIL region to be 

represented in the survey and to facilitate the feasibility of follow-up from the non-

respondents within the parameters of this study.  Twenty-five percent of choral directors 

from regions (excluding Region 20) received an e-mail invitation to participate in this 

study. Participants’ contact information was gained through the Texas Music Educator 

Association (TMEA) database.   

Listed in Table 1 are the total number of members surveyed for each region and 

the response percentage rates.  Directors from Regions 13, 14, and 24 did not 

participate.  Five of the regions (6, 8, 11, 18, and 25) had participation rates that 

exceeded 50.0%.  Region 8 and Region 11 had participation rates at 80.0% and 66.7%. 
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 Seventy-two Texas choir directors participated in the survey.  Of the 72 

participants, 70 were currently teaching middle school choir in the state of Texas.  

Responses received from two participants teaching at the high school level were 

omitted from this study.  The majority of the middle school teachers had taught 16 or 

more years (n = 28), with the second largest group of teachers having 1-5 years of 

experience (n = 25).  Fifty-two teachers had earned a  bachelor degree in music 

education, 15 of the teachers had a master’s degree in music education and four had 

received alternative certification to teach music.  No information regarding gender or 

ethnicity was requested or offered.   

Procedures 

 The survey was created using the online survey generator SurveyMonkey.com, 

and a link to the survey’s website was emailed to each choral director participating in 

the study.  In addition to demographic information, directors were asked to answer 

questions regarding their beliefs about repertoire choices (see Appendix).  The entire 

survey took approximately 5 minutes to complete.  After one week, 33 directors (15.8%) 

completed the survey, and a reminder email was sent to encourage increased 

participation.  Two weeks after sending the reminder email, 32 additional directors 

completed the survey, increasing the total response rate increased to 31.1%.  Finally, 

10.0% of the non-respondents (n = 13) were contacted by personal email and phone to 

take the survey, and their results were compared to the respondents using a two-

sample Kolmogorov-Smirnov test for each question.  Results were non-significant for 

every question, indicating consistency between respondents and non-respondents (see 

Table 6). 
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Measurement Instrument 

 A survey instrument was created with heterogeneous content, based on previous 

research discussing repertoire selection practices of music educators (Bolt, 1983; 

Crochet, 2006; Ogdin, 1980; Williams, 1998).  Questions were designed to capture 

middle school choral directors’ beliefs about criteria in repertoire selection and to 

answer the following research questions: 

1. What beliefs emerge when middle school choral directors choose repertoire? 

2. Do beliefs about repertoire selection differ between teachers who choose their 

own curricular guidelines and teachers who receive their curriculum from an 

administrator? 

3. Do beliefs about repertoire selection differ between teachers who feel repertoire 

was discussed at length in their undergraduate coursework and those who feel 

repertoire was not discussed at length during undergraduate training? 

 In addition to gathering basic demographic information, the final survey 

instrument included 14 belief statements to examine criteria middle school choral 

teachers deem to be important in selecting repertoire.  Educators rated each 

quantitative belief statement using a 3-point Likert-type scale (disagree, neutral, and 

agree).  Examples of the belief statements include: “Students should sing some music 

with text in foreign languages,” “Music should be chosen to teach altered solfége tones 

(e.g. Fi, Teh, Si),” and “Directors should choose text students will value.”  After pilot 

testing, a 5-point Likert scale was rejected due to low test-retest reliability.  A 3-point 

scale was implemented in a second pilot study, which provided acceptable reliability for 

14 of the original 26 questions.  The final survey can be found the Appendix.   
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Validity 

 A link to the online survey was sent to a content validity panel consisting of two 

respected university professors specializing in middle school choral music research and 

an award-winning high school choral conductor.  The panel was asked to review the 

questionnaire and make suggestions regarding: 1) survey format, 2) word choice for 

demographic questions and belief statements, 3) inclusion of any belief statements not 

previously listed, and 4) deletion of any belief statements previously included in the 

survey.  The panel did not make any suggestions regarding survey formatting and did 

not suggest deleting any belief statements.  The response “None, I am alternatively 

certified to teach music” was added as an answer choice to the third demographic 

question.  Minor word choice changes were made to belief statements, and two 

statements were added to the questionnaire: “Concert programming should include 

familiar songs that the audience can appreciate” and “Concert programming should 

include popular music to increase the students’ enjoyment.” 

Field Test 

 After content validity panel procedures were completed, three middle school 

choral directors, from the University Interscholastic League (UIL) Music Region 20, 

participated in a field test to make any necessary modifications that might clarify 

understanding and facilitate ease of administration.  No changes were deemed 

necessary.  The three members did not participate in the pilot study.   

Pilot Study 

All questions in the original survey were subjected to test-retest reliability 

procedures with a pilot group, using agreements/agreements + disagreements analysis.  
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An initial pilot study survey consisted of 9 demographic questions and 24 belief 

statements.  The survey was sent to 20 middle school choral directors from UIL Regions 

20, 24, and 25.  Participants rated each belief statement using a 5-point Likert-type 

scale for each repertoire statement between extremely not important to extremely 

important.  Results indicated that only 7 of the 24 questions achieved acceptable 

reliability.  Due to the low number of acceptable belief statements, a second pilot study 

was conducted.   

The second pilot group consisted of 12 teachers from the UIL Music Region 20.  

Seven teachers (58.3%) had 1-5 years of teaching experience, one teacher (8.3%) had 

6-10 years of teaching experience, and four teachers (33.3%) had 16 or more years of 

teaching experience.  Four were female (33.3%) and eight teachers were male (66.7%).  

Teachers were instructed to complete the survey twice, with a 2-week waiting period in 

between administrations. 

The second pilot study survey consisted of 9 demographic questions and 26 

belief statements.  Participants from UIL Region 20, who did not participate in the first 

pilot study, rated each quantitative belief statement using a 3-point Likert-type scale 

(disagree, neutral, and agree).  Any questions failing to reach 80.0% agreement or 

higher were removed.  Results indicated that eight demographic questions and only 14 

belief statements achieved acceptable reliability ranging from 83.0% to 100.0% (see 

Table 2).  Due to the number of questions removed, the content validity panel was 

consulted to determine whether another pilot study was necessary.  Panel members 

agreed that the remaining questions would be suitable for this study.  Reports of initial 

results from the final pilot study are listed in Table 3. 
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Data Analysis for the Main Study 

 Analysis for this study used descriptive statistics: frequencies, percentages, and 

medians.  Parametric procedures to compare subgroups were impractical due to the 

small number of participants among those whose curriculum was assigned by a fine arts 

director or a secondary curriculum director.   
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Table 1 

Number of Study Participants per Region and Response Rate Percentage 

_________________________________________________________________________________________________ 

 Region Participants Surveyed Percentage Response per Region  

 1 7 28.6  

 2 9 33.3  

 3 11 36.4  

 4 4 25.0  

 5 8 37.5  

 6 5 60.0  

 7 11 36.4  

 8 10 80.0  

 9 3 33.3  

 10 4 25.0  

 11 6 66.7  

 12 8 25.0  

   (table continues) 
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Table 1 (continued). 

_________________________________________________________________________________________________ 

 Region Participants Surveyed Percentage Response per Region  

 13 7 0.0  

 14 7 0.0  

 15 8 25.0  

 16 5 20.0  

 17 8 25.0  

 18 8 62.5  

 19 15 33.3  

 21 8 25.0  

 22 7 42.9  

 23 4 25.0  

 24 10 0.0  

 25 7 57.1  

   (table continues) 
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Table 1 (continued).  

_________________________________________________________________________________________________ 

 Region Participants Surveyed Percentage Response per Region  

 26 9 33.3  

 27 13 38.5  

 28 7 42.9

_________________________________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 



29                                               
 

Table 2  

Reliability (Test-Retest) From Pilot Study 

_________________________________________________________________________________________________ 

 Question/Statement          Coefficient    

How many years have you been teaching? 1.0 

Are you currently teaching Middle School choir? 1.0 

Which music education degrees have you earned? .92 

Have you earned any other degrees outside of music education? .92 

What is your primary instrument? .83 

Who provides curricular guidelines for your classroom? .83 

During the semester, how often do you discuss repertoire with .92 
your colleagues (i.e. choral directors in your district, choral directors 
outside of your district, university choral professors)? 
 
In one year, how often do you attend conferences where choral  .42 
music is discussed? 
 
Do you feel repertoire was discussed in depth during your college study? .92 

Concert programming should include familiar songs that the  .67 
audience can appreciate.  

 (table continues) 
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Table 2 (continued). 

_________________________________________________________________________________________________ 

 Question/Statement          Coefficient    

All music should be chosen for student enjoyment. .83 

Music should be chosen to teach advanced rhythm skills not found  .67 
in typical sight-reading literature. 
 
Students should sing some music with text in foreign languages. 1.0 

Only music of high quality should be taught. .67 

Students should sing music in duple meter (ex. 4/4, 2/4). .92 

Music should only be chosen from the director's favorite genre. .83 

Students should be allowed to vote on repertoire choices. .83 

Directors should teach music from many time periods. .83 

Music should be chosen to teach altered solfége tones (e.g. Fi, Teh, Si). .83 

It is acceptable to repeat the same tried and proven repertoire  .58 
every other year. 
 
When choosing music, a director should consider their  1.0 
students' tone quality. 

 (table continues) 
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Table 2 (continued).  

_________________________________________________________________________________________________ 

 Question/Statement          Coefficient    

Concert programming should include popular music to  .83 
increase the students' enjoyment. 
 
Directors should choose music with correct voice leading. .75 

Exposing students to different modes (e.g. minor, Dorian) is  .58 
important when selecting music. 
 
Students should sing music in triple meter (ex. 6/8, 3/4). .92 

Directors should consider the students' range  1.0 
(highest and lowest singing pitches) when selecting music. 
 

Popular music should be included every year to help recruit .75 
new students to choir. 
 
Choosing music from different cultural backgrounds is important. 1.0 

Directors should choose text students will value. .83 

When choosing music, a director should consider their  .67 
students' breath support. 
 
Students should sing music in mixed meter (ex. 5/8, 7/8). .67 

 (table continues) 
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Table 2 (continued).  

_________________________________________________________________________________________________ 

 Question/Statement          Coefficient    

Directors should choose various styles of music for their concerts. .92 

Choosing music the singers can comfortably sing is important  .67 
when selecting repertoire. 
 
Directors should choose music with a memorable melody. .75 

Students should be exposed to many different key signatures. .75 
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Table 3 

Frequencies, Percentages, and Medians of Belief Statements From Pilot Study 

_______________________________________________________________________________________________ 

  Disagree  Neutral  Agree 

 Belief Statement n  (%) n  (%) n  (%) Median 

 

All music should be chosen 20  (83.3) 1 (4.2) 3  (12.5) 1.00 
for student enjoyment.    
 
Students should sing some music -  2  (8.3) 22  (91.7) 3.00 
with text in foreign languages.  
 
Students should sing music in - 1  (4.2) 23  (95.8) 3.00 
duple meter (ex. 4/4, 2/4).    
 
Music should only be chosen  20  (83.3) 1  (4.2) 3  (12.5) 1.00 
from the director’s favorite genre.  
 
Students should be allowed to  7  (29.2) 12  (50.0) 5  (20.8) 2.00 
vote on repertoire choices.  
 
Directors should teach music - 5  (20.8) 19  (79.2) 3.00 
from many time periods.   
 
Music should be chosen to teach  4  (16.7) 7  (29.2) 13  (54.2) 3.00 
altered solfége tones (e.g. Fi, Teh, Si).  
   (table continues) 
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Table 3 (continued). 

_________________________________________________________________________________________________ 

  Disagree  Neutral  Agree 

 Belief Statement n  (%) n  (%) n  (%) Median 

 
When choosing music, a director  2  (8.3) 2  (8.3) 20  (83.3) 3.00 
should consider their students’  
tone quality.  
 
Concert programming should  1  (4.2) 6  (25.0) 17  (70.8) 3.00 
include popular music to increase  
the students’ enjoyment.  
  
Students should sing music in  - 3  (12.5) 21  (87.5) 3.00 
triple meter (ex. 6/8, 3/4).    
  
Directors should consider the  - - 24 (100.0) 3.00 
students’ range (highest and  
lowest singing pitches)  
when selecting music.    
    (table continues) 
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Table 3 (continued). 

_________________________________________________________________________________________________ 

  Disagree  Neutral  Agree 

 Belief Statement n  (%) n  (%) n  (%) Median 

 
Choosing music from different  - 2  (8.3) 22  (92.3) 3.00 
cultural backgrounds is important.   
  
Directors should choose text  - 7  (29.2) 17  (70.8) 3.00 
students will value.   
  
Directors should choose various  - - 24 (100.0) 3.00 
styles of music for their concerts.   
_________________________________________________________________________________________________ 
Note. Dashes indicate no responses for this category. Majority frequencies and percentages are indicated in bold. 
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RESULTS 

This study surveyed middle school choral directors’ beliefs when choosing 

repertoire.  Participants (n = 72) accessed the survey instrument through an email 

invitation sent through the website Surveymonkey.com, and indicated their agreement 

or disagreement with specific belief statements concerning repertoire selection.  Results 

are organized based on the demographic questions asked on the questionnaire and 

research questions of this study: 

1. What beliefs emerge when middle school choral directors choose repertoire? 

2. Do beliefs about repertoire selection differ between teachers who choose their 

own curricular guidelines and teachers who receive their curriculum from an 

administrator? 

3. Do beliefs about repertoire selection differ between teachers who feel repertoire 

was discussed at length in their undergraduate coursework and those who feel 

repertoire was not discussed at length during undergraduate training? 

Demographic Data 

Table 4 illustrates the demographic data for this study.  Of the 72 participants, 70 

were currently teaching middle school choir in the state of Texas.  Results received from 

two participants teaching at the High School level were omitted.  The majority of 

participants had been teaching 16 or more years (n = 28); the second largest group had 

1-5 years of experience (n = 25).  Fifty-two teachers had earned a bachelor degree in 

music education, 15 had a master’s degree in music education, and four had received 

alternative certification to teach music.  None of the participants surveyed had earned a 

doctorate in music education.  Four teachers had earned a master’s degree in another 
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field.  No responses were received from regions 13, 14, and 24.  Response rates 

exceeding 50.0% were received from Regions 6, 8, 11, 18, and 25.  Response rates 

were highest in Region 8 (80.0%) and Region 11 (66.7%). 

In regard to choosing curriculum, 52 teachers chose their own curriculum, 13 had 

a fine arts director who chose curriculum for the classroom, and five received their 

curriculum from a secondary curriculum director.  Considering repertoire discussion with 

colleagues, the majority of teachers (n = 38) indicated they “sometimes” talked about 

repertoire, 24 reported they “always” talked with their colleagues, and only 8 teachers 

specified they “rarely” discussed repertoire with colleagues.  Finally, 45 teachers felt 

they did not discuss repertoire at length in their undergraduate training, while just 25 felt 

repertoire was addressed sufficiently. 
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Table 4 

Demographic Data for Main Study 

________________________________________________________________________________________________ 

 Question and Response    n  Percentage    
 
How many years have you been teaching?  
 1-5 years 26  36.1 
 6-10 years  7  9.7 
 11-15 years  10  13.9 
 16+ years 29  40.3 
          
Are you currently teaching Middle School choir?  
 Yes 70  97.2 
 No, I am teaching another subject - 0.0 
 No, I am teaching High School Choir 2  2.8 
 No, I am only teaching choir in  - 0.0 
  another institution (e.g. church,  
  private school) 
 No, I am retired - 0.0 
        
Which music education degrees have you earned?   
 Bachelor  53  73.6 
 Master’s 15  20.8 
 Doctorate - 0.0 
 None, I am alternatively certified  4  5.6 
 
 
 (table continues) 
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Table 4 (continued). 
_________________________________________________________________________________________________ 

  Question and Response    n  Percentage    

Have you earned any other degrees outside  
 of music education?   
 No  31  67.4 
 Other  15  32.6 
 
What is your primary instrument?               
 Voice  49  69.0 
 Piano  7  9.8 
 Voice/Other Instrument  9  12.7 
 Other  6  8.5 
               
Who provides curricular guidelines for your classroom   
(i.e. the music topics taught in your classroom)?     
 Teacher  54  75.0 
 Our Campus Principal - 0.0 
 Fine Arts Director  13  18.1 
 District Secondary Director  5  6.9 
  
          
During the semester, how often do you discuss repertoire with your colleagues   
(i.e. choral directors,in your district, choral directors outside of your district,  
university choral professors)? 
 Never  - 0.0 
 Rarely  8  11.1 
 Sometimes  39  54.2 
 Always  25  34.7 
          
 (table continues) 
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Table 4 (continued). 
_________________________________________________________________________________________________ 

  Question and Response    n  Percentage    

Do you feel repertoire was discussed in depth  
during your college study? 
 Yes  26  36.1 
 No  46  63.9 
________________________________________________________________________________________________ 
Note. Dashes indicate no responses for this category.  
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Research Questions 

 Participants selected their agreement, neutrality, or disagreement with 14 

different belief statements on the survey.  All 70 middle school directors provided 

responses for 11 of the belief statements; however, some teachers failed to provide 

responses to the following three questions: “Students should sing in duple meter (e.g. 

4/4, 2/4)” (n = 69), “Directors should choose various styles of music for their concerts” (n 

= 69), and “Music should only be chosen from the director’s favorite genre” (n = 68).  

Due to the low number of directors who failed to provide a response for the previous 

statements, means were not inserted to replace the data.     

Question 1 

What beliefs emerge when middle school choral directors choose repertoire? 

 Complete results are listed in Table 5.  Only one statement, “Concert 

programming should include popular music to increase the students’ enjoyment” 

received neutral responses from a majority of teachers  (n = 32, 45.7%). Participants 

disagreed with three of the listed belief statements, “All music should be chosen for 

student enjoyment” (n = 42, 60.0%), “Music should only be chosen from the director’s 

favorite genre” (n = 67, 95.8%), and “Students should be allowed to vote on repertoire 

choices” (n = 32, 45.7%).  The majority of teachers indicated their agreement with the 

remaining 10 belief statements.     
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Table 5 

Frequencies, Percentages, and Medians of Belief Statements From Main Study 
_________________________________________________________________________________________________ 
  Disagree  Neutral  Agree 

 Belief Statement n  (%) n  (%) n  (%) Median 

 
All music should be chosen 42  (60.0) 19  (27.1) 9  (12.9) 1.00 
for student enjoyment.    

Students should sing some music  -  2  (2.9) 68  (97.1) 3.00 
with text in foreign languages.  
 
Students should sing music in 1  (1.4) 5  (7.2) 63  (91.3) 3.00 
duple meter (ex. 4/4, 2/4).    
 
Music should only be chosen  67  (98.5) 1  (1.5) -  1.00 
from the director’s favorite genre.  
 
Students should be allowed to  32  (45.7) 31  (44.3) 7  (10.0) 2.00 
vote on repertoire choices.  
 
Directors should teach music 1  (1.4) 5  (7.1) 64  (91.4) 3.00 
from many time periods.   
 
Music should be chosen to teach  7  (10.0) 28  (40.0) 35  (50.0) 2.50 
altered solfége tones (e.g. Fi, Teh, Si).  
  
     (table continues) 
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Table 5 (continued). 
_________________________________________________________________________________________________ 

  Disagree  Neutral  Agree 

 Belief Statement n  (%) n  (%) n  (%) Median 

 
When choosing music, a director  2  (2.9) 8  (11.4) 60  (85.7) 3.00 
should consider their students’  
tone quality.  
 
Concert programming should  13  (18.6) 32  (45.7) 25  (35.7) 2.00 
include popular music to increase  
the students’ enjoyment.  
  
Students should sing music in   -  3  (4.3) 67  (95.7) 3.00 
triple meter (ex. 6/8, 3/4).    
  
Directors should consider the   -  -  70 (100.0) 3.00 
students’ range (highest and  
lowest singing pitches)  
when selecting music.    
 
Choosing music from different  2   (2.9) 3  (4.3) 65  (92.9) 3.00 
cultural backgrounds is important.   
 
      (table continues) 
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Table 5 (continued). 
_________________________________________________________________________________________________ 

  Disagree  Neutral  Agree 

 Belief Statement n  (%) n  (%) n  (%) Median 

 
Directors should choose text  1   (1.4) 19  (27.1) 50  (71.4) 3.00 
students will value.   
  
Directors should choose various  1   (1.4) 1  (1.4) 67  (97.1) 3.00 
styles of music for their concerts.   
_________________________________________________________________________________________________ 

Note. Dashes indicate no responses for this category. Majority frequencies and percentages are indicated in bold. 
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Table 6 

Kolmogorov-Smirnov Two-Sample Test Results  

_______________________________________________________________________________________ 

Belief Statement Kolmogorov-Smirnov Z Asymp. Sig. (2-tailed) 

All music should be chosen .498 .965 
for student enjoyment.    

Students should sing some music .111 1.000 
with text in foreign languages.  
 
Students should sing music in .054 1.000 
duple meter (ex. 4/4, 2/4). 
 
Music should only be chosen  .057 1.000 
from the director’s favorite genre.  
 
Students should be allowed to  .477 .977 
vote on repertoire choices.  
 
Directors should teach music .055 1.000 
from many time periods.   
 
Music should be chosen to teach  .460 .984 
altered solfége tones (e.g. Fi, Teh, Si).  
  
When choosing music, a director  .672 .757 
should consider their students’  
tone quality.  

  (table continues) 
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Table 6 (continued). 
_______________________________________________________________________________________ 

Belief Statement Kolmogorov-Smirnov Z Asymp. Sig. (2-tailed) 

Concert programming should  .400 .997 
include popular music to increase  
the students’ enjoyment.  
  
Students should sing music in  .140 1.000 
triple meter (ex. 6/8, 3/4).    
  
Directors should consider the  .000 1.000 
students’ range (highest and  
lowest singing pitches)  
when selecting music.    
 
Choosing music from different  .196 1.000 
cultural backgrounds is important.   
  
Directors should choose text  .187 1.000 
students will value.   
  
Directors should choose various  .501 .963 
styles of music for their concerts. 
_________________________________________________________________________________________________ 
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Question 2 

Do beliefs about repertoire selection differ between teachers who choose their own 

curricular guidelines and teachers who receive their curriculum from an administrator? 

 Of the 70 middle school choral directors who participated in the study, 52 

indicated they were able to choose their own curriculum, 13 received their curriculum 

from a district fine arts director, and five received their curriculum from a district 

secondary curriculum director.  Small numbers in the latter two groups made parametric 

statistical analysis inappropriate; however, descriptive data is provided in Table 8 to 

illustrate results.  Majority responses in each group were similar for 10 statements.  

Discussion of those that differed is provided below. 

 A majority of teachers who chose their own curriculum (44.2%)  provided a 

neutral response for the statement, “Music should be chosen to teach altered solfége 

tones (e.g. Fi, Teh, Si)”; whereas, a majority of teachers who received their curriculum 

from a director of fine arts (69.2%) or a secondary curriculum director (60%) agreed with 

the statement.  Regarding the statement, “Concert programming should include popular 

music to increase the students’ enjoyment,” teachers who chose their own curriculum (n 

= 23, 44.2%) and teachers who were assigned their curriculum by a fine arts director (n 

= 8, 61.5%) provided neutral responses.  This contrasted with the agreement responses 

among instructors who received their curriculum from a secondary curriculum director (n 

= 4, 80.0%).   

 Responses were equally divided for two statements among those who received 

their curriculum from a fine arts director or a secondary curriculum director.  Choral 

directors who had a secondary curriculum director assign curriculum were split in their 
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responses between “disagree” (n = 2) and “neutral” (n = 2) to the statement “All music 

should be chosen for student enjoyment.”  Likewise, directors who had a fine arts 

director in their district indicated split responses to the statement, “Students should be 

allowed to vote on repertoire choices,” with six directors choosing “disagree” and six 

directors responding “neutral.”
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Table 7 

Frequencies, Percentages, and Medians of Belief Statements Comparing Curriculum Assignment 

_________________________________________________________________________________________________ 

  Participants  Disagree  Neutral  Agree 

 Belief Statement n n  (%) n  (%) n  (%) Median 

 
All music should be chosen for student enjoyment.   
 Teachers who choose curriculum 52 31 (59.6) 14 (26.9) 7 (13.5) 1.0 
 Teachers with a Director of Fine Arts 13 9  (69.2) 3  (23.1) 1  (7.7) 1.0 
 Teachers with a District Secondary  5 2  (40.0) 2  (40.0) 1  (20.0) 2.0 
  Curriculum Director 
   
Students should sing some music with text  
 in foreign languages.  
 Teachers who choose curriculum 52 -   1  (1.9) 51 (98.1) 3.0 
 Teachers with a Director of Fine Arts 13 - -  13  (100.0) 3.0 
 Teachers with a District Secondary  5 -  1  (20.0) 4  (80.0) 3.0 
  Curriculum Director 
 
Students should sing music in  
 duple meter (ex. 4/4, 2/4).     
 Teachers who choose curriculum 51 1  (2.0) 4  (7.8) 46  (90.2) 3.0 
 Teachers with a Director of Fine Arts 13 -  1  (7.7) 12  (92.3) 3.0 
 Teachers with a District Secondary  5 -  -  5  (100.0) 3.0 
 Curriculum Director  
 
   (table continues) 
    
 



50                                               
 

Table 7 (continued). 

_________________________________________________________________________________________________ 

  Participants  Disagree  Neutral  Agree 

 Belief Statement n n  (%) n  (%) n  (%) Median 

 
Music should only be chosen from  
 the director’s favorite genre.   
 Teachers who choose curriculum 50 50 (100.0)  -   -  1.0 
 Teachers with a Director of Fine Arts 13 12  (92.3) 1  (7.7) -  1.0 
 Teachers with a District Secondary  5 -  -  5  (100.0) 3.0 
 Curriculum Director 
 
Students should be allowed to vote  
 on repertoire choices.   
 Teachers who choose curriculum 52 22  (42.3) 23  (44.2) 7  (13.5) 2.0 
 Teachers with a Director of Fine Arts 13 6  (46.2) 6  (46.2) 1  (7.7) 2.0 
 Teachers with a District Secondary  5 3  (60.0) 2  (40.0) -  1.0 
 Curriculum Director 
 
Directors should teach music from  
 many time periods.   
 Teachers who choose curriculum 52 1 (1.9) 4  (7.7) 47  (90.4) 3.0 
 Teachers with a Director of Fine Arts 13 -  1  (7.7) 12  (92.3) 3.0 
 Teachers with a District Secondary  5 -  -  5  (100.0) 3.0 
 Curriculum Director 
 
   (table continues) 
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Table 7 (continued). 

_________________________________________________________________________________________________ 

  Participants  Disagree  Neutral  Agree 

 Belief Statement n n  (%) n  (%) n  (%) Median 

 
Music should be chosen to teach  
 altered solfége tones (e.g. Fi, Teh, Si).  
 Teachers who choose curriculum 52 7 (13.5) 23  (44.2) 22  (42.3) 2.0  
 Teachers with a Director of Fine Arts 13 1  (7.7) 3  (23.1) 9  (69.2) 3.0 
 Teachers with a District Secondary  5 -  2  (40.0) 3  (60.0) 3.0 
 Curriculum Director 
 
When choosing music, a director should consider  
 their students’ tone quality.  
 Teachers who choose curriculum 52 2 (3.8) 6  (11.5) 44  (84.6) 3.0 
 Teachers with a Director of Fine Arts 13 -  2  (15.4) 11 (84.6) 3.0 
 Teachers with a District Secondary  5 -  -  5  (100.0) 3.0 
 Curriculum Director 
 
Concert programming should include popular music  
 to increase the students’ enjoyment. 
 Teachers who choose curriculum 52 10 (19.2) 23  (44.2) 19  (36.5) 2.0 
 Teachers with a Director of Fine Arts 13 2  (15.4) 8  (61.5) 3  (23.1) 2.0 
 Teachers with a District Secondary  5 1  (20.0) -  4  (80.0) 3.0 
  Curriculum Director 
  
   (table continues) 
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Table 7 (continued). 

_________________________________________________________________________________________________ 

  Participants  Disagree  Neutral  Agree 

 Belief Statement n n  (%) n  (%) n  (%) Median 

 
Students should sing music in triple meter  
 (ex. 6/8, 3/4).   
 Teachers who choose curriculum 52 -  3  (5.8) 49  (94.2) 3.0 
 Teachers with a Director of Fine Arts 13 -  -  13  (100.0) 3.0 
 Teachers with a District Secondary  5 -  -  5  (100.0) 3.0 
  Curriculum Director 
   
Directors should consider the students’ range  
 (highest and lowest singing pitches) when  
 selecting music. 
 Teachers who choose curriculum 52 - - 52 (100.0) 3.0 
 Teachers with a Director of Fine Arts 13 - - 13  (100.0) 3.0 
 Teachers with a District Secondary  5 - - 5  (100.0) 3.0 
  Curriculum Director 
  
Choosing music from different cultural  
 backgrounds is important.  
 Teachers who choose curriculum 52 2 (3.9) 2  (3.9) 48  (92.2) 3.0 
 Teachers with a Director of Fine Arts 13 -  1  (7.7) 12  (92.3) 3.0 
 Teachers with a District Secondary  5 -  -  5  (100.0) 3.0 
  Curriculum Director 
  
   (table continues) 
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Table 7 (continued). 

________________________________________________________________________________________________ 

  Participants  Disagree  Neutral  Agree 

 Belief Statement n n  (%) n  (%) n  (%) Median 

 
Directors should choose text students will value.   
 Teachers who choose curriculum 52 1 (1.9) 13  (25.0) 38  (73.1) 3.0 
 Teachers with a Director of Fine Arts 13 -  4  (30.8) 9  (69.2) 3.0 
 Teachers with a District Secondary  5 -  2  (40.0) 3  (60.0) 3.0 
  Curriculum Director 
 
Directors should choose various styles of music  
 for their concerts.  
 Teachers who choose curriculum 52 1 (1.9) 1  (1.9) 50  (96.2) 3.0 
 Teachers with a Director of Fine Arts 12 -  -  12  (100.0) 3.0 
 Teachers with a District Secondary  5 -  -  5  (100.0) 3.0 
  Curriculum Director 
_________________________________________________________________________________________________ 
Note. Dashes indicate no responses for this category. Majority frequencies and percentages are indicated in bold. 
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Question 3 

Do beliefs about repertoire selection differ between teachers who feel repertoire was 

discussed at length in their undergraduate coursework and those who feel repertoire 

was not discussed at length during undergraduate training? 

 In this study, 45 of the 70 middle school participants felt that they did not discuss 

repertoire at length during their undergraduate training.  The largest group of teachers 

who felt they discussed repertoire at length had been teaching between 1-5 years (n = 

11, 44.0%); whereas, the largest group of teachers who felt they did not discuss 

repertoire at length had been teaching 16 or more years (n = 20, 44.4%).  Also, when 

collapsing responses to the question “During the semester, how often do you discuss 

repertoire with your colleagues (i.e. choral directors in your district, choral directors 

outside of your district, university choral professors),” a majority of teachers (n = 41, 

91.1%) answered “sometimes” or “always.” 

 Only one statement, “Students should be allowed to vote on repertoire choices,” 

had different results when examining majority responses between groups.  Thirteen 

(52.0%) choral directors who felt they had discussed repertoire in undergraduate 

training disagreed with the statement; whereas, 21 (46.7%) of the teachers who felt they 

did not discuss repertoire provided a neutral response.  The majority of teachers who 

felt they discussed repertoire and those who felt they did not discuss repertoire were in 

agreement with their beliefs for the remaining 13 statements.  Complete results are 

listed in Table 8.  
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Table 8 

Frequencies, Percentages, and Medians of Beliefs of Teachers Comparing Repertoire Discussion 

_________________________________________________________________________________________________ 

  Participants  Disagree  Neutral  Agree 

 Belief Statement n n  (%) n  (%) n  (%) Median 

 
All music should be chosen for student enjoyment.   
 Discussed at length 25 13  (52.0) 7  (28.0) 5  (20.0) 1.0 
 Not discussed at length 44 29  (66.0) 11  (25.0) 4  (9.0) 1.0 
     
Students should sing some music with text  
 in foreign languages. 
 Discussed at length 25 - -  25  (100.0) 3.0 
 Not discussed at length 45 - 2  (4.4) 43  (95.6) 3.0 
 
Students should sing music 
  in duple meter (ex. 4/4, 2/4).  
 Discussed at length 25 - 2  (8.0) 23  (92.0) 3.0 
 Not discussed at length 43 - 3  (7.0) 40  (93.0) 3.0 
 
Music should only be chosen from  
 the director’s favorite genre.   
 Discussed at length 25 24  (96.0) 1  (4.0) -  1.0 
 Not discussed at length 43 43 (100.0) -  -  1.0 
 
    (table continues) 
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Table 8 (continued). 

_________________________________________________________________________________________________ 

  Participants  Disagree  Neutral  Agree 

 Belief Statement n n  (%) n  (%) n  (%) Median 

 
Students should be allowed to vote  
 on repertoire choices.    
 Discussed at length 25 13  (52.0) 10  (40.0) 2  (8.0) 1.0 
 Not discussed at length 45 19  (42.2) 21  (46.7) 5  (11.1) 2.0 
 
Directors should teach music from many time periods.   
 Discussed at length 25 -  2  (8.0) 23  (92.0) 3.0 
 Not discussed at length 45 1  (2.2) 3  (6.7) 41  (91.1) 3.0 
 
Music should be chosen to teach  
 altered solfége tones (e.g. Fi, Teh, Si).  
 Discussed at length 25 1  (4.0) 9  (36.0) 15  (60.0) 3.0 
 Not discussed at length 45 6  (13.3) 19  (42.2) 20  (44.4) 2.0 
  
When choosing music, a director should  
 consider their students’ tone quality.  
 Discussed at length 25 2  (8.0) 3  (12.0) 20  (80.0) 3.0 
 Not discussed at length 45 -  5  (11.1) 40  (88.9) 3.0 
 
   (table continues) 
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Table 8 (continued). 

________________________________________________________________________________________________ 

  Participants  Disagree  Neutral  Agree 

 Belief Statement n n  (%) n  (%) n  (%) Median 

  

Concert programming should include popular music  
 to increase the students’ enjoyment.  
 Discussed at length 25 7  (28.0) 12  (48.0) 6  (24.0) 2.0 
 Not discussed at length 45 6  (13.3) 20  (44.4) 19  (42.2) 2.0 
 
Students should sing music in triple meter (ex. 6/8, 3/4).  
 Discussed at length 25 - 1  (4.0) 24  (96.0) 3.0 
 Not discussed at length 45 - 2  (4.4) 43  (95.6) 3.0 
 
Directors should consider the students’ range  
 (highest and lowest singing pitches) when  
 selecting music. 
 Discussed at length 25 - - 25  (100.0) 3.0 
 Not discussed at length 45 - - 45  (100.0) 3.0 
 
Choosing music from different cultural  
 backgrounds is important.  
 Discussed at length 25 1  (4.0) 1  (4.0) 23  (92.0) 3.0 
 Not discussed at length 45 1  (2.2) 2  (4.4) 42  (93.3) 3.0 
 
   (table continues) 
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Table 8 (continued). 

________________________________________________________________________________________________ 

  Participants  Disagree  Neutral  Agree 

 Belief Statement n n  (%) n  (%) n  (%) Median 

 
Directors should choose text students will value.   
 Discussed at length 25 -  7  (28.0) 18  (72.0) 3.0 
 Not discussed at length 45 1  (2.2) 12  (26.7) 32  (71.1) 3.0 
  
Directors should choose various styles of music  
 for their concerts.  
 Discussed at length 25 1  (4.0) -  24  (96.0) 3.0 
 Not discussed at length 45 -  1  (2.3) 43  (97.7) 3.0 
 
_________________________________________________________________________________________________ 

Note. Dashes indicate no responses for this category. Majority frequencies and percentages are indicated in bold. 
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DISCUSSION 

 Although some studies have examined factors contributing to high school choral 

directors’ repertoire choices (Bolt, 1983; Diddle, 2005; Forbes, 2001; Hunsaker, 2007; 

Reames, 2001), little research has investigated factors attributed to middle school 

directors’ repertoire choices.  Previous research in both instrumental and choral music 

education has surveyed teachers’ reasons for choosing repertoire (Bolt, 1983; Crochet, 

2006; Ogdin, 1980; Williams, 1998); however, research focusing on middle school 

teachers’ repertoire choices remains scant.  Specific results for the first research 

question (“What beliefs do middle school choral directors consider when choosing 

repertoire?”) are compared to the previously listed studies, however, findings from the 

second and third research questions (“Do beliefs about repertoire selection differ 

between teachers who choose their own curricular guidelines and teachers who receive 

their curriculum from an administrator?” and “Do beliefs about repertoire selection differ 

between teachers who feel repertoire was discussed at length in their undergraduate 

coursework and those feel repertoire was not discussed at length during undergraduate 

training?”) stand alone because no other studies found have addressed these 

questions.   

 Results of this study examined Texas middle school choral directors’ beliefs 

which emerge when choosing repertoire.  Seventy-two choral directors from across the 

state of Texas participated in the study; 70 of these participants were currently teaching 

middle school choir.  Results received from two participants teaching high school were 

omitted.  Each director took an online survey and indicated the degree to which they 
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agreed or disagreed with 14 statements concerning repertoire choice.  Results were 

analyzed to answer the following research questions: 

1. What beliefs emerge when middle school choral directors choose repertoire? 

2. Do beliefs about repertoire selection differ between teachers who choose their 

own curricular guidelines and teachers who receive their curriculum from an 

administrator? 

3. Do beliefs about repertoire selection differ between teachers who feel repertoire 

was discussed at length in their undergraduate coursework and those who feel 

repertoire was not discussed at length during undergraduate training? 

Question 1 

What beliefs emerge when middle school choral directors choose repertoire? 

 Many of the belief statements showed teachers were overwhelmingly in 

concordance with their beliefs (92.9%), whether in agreeing or disagreeing with belief 

statements posed in this survey.  A complete listing of the majority responses is 

located in Table 12.  Some findings, “When choosing music, a director should consider 

their students’ tone quality” and “Directors should choose various styles of music for 

their concerts”, are consistent with previous findings (Ogdin, 1980).  However, a 

majority of teachers (45.7%) provided a neutral response to “Concert programming 

should include popular music to increase the students’ enjoyment,” compared to 

Ogdin’s finding that 78.0% of teachers believe they should choose curricula based on 

student interest.  Ogdin used the phrase, “Student interest in type of music affects 

choice of content”; thus, differences in results might be due to way the question was 

phrased because choice of content could be defined as curriculum or repertoire.  
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Likewise, the localized sample of Ogdin’s study to the San Diego, CA area, compared 

to the statewide sample of this study, might have resulted in different findings.   

 In this study, 98.5% of the teachers disagreed with the statement “Music should 

only be chosen from the director’s favorite genre”, whereas 89.0% of the teachers in 

Ogdin’s survey used the statement “Teacher fulfillment and personal satisfaction 

affects choice of content” as one criteria when choosing music.  Ogdin further defined 

this criterion as a teacher’s need to feel satisfaction in his or her own classroom 

performance; however, one could equate satisfaction as the teacher’s preference for 

course content. 

 The statement receiving 100.0% consensus among all teachers was, “Directors 

should consider the students' range (highest and lowest singing pitches) when 

selecting music.”  This finding is in line with Williams’ (1998) and Crochet’s (2006) 

reports that directors rated “appropriateness for the technical abilities of the ensemble” 

or “ensemble ability and limitations” with a high mean, 4.3 and 4.53, respectively, out of 

a 5.00 scale.  The 71.4% agreement with the belief statement “Directors should choose 

text students will value” is a finding that could be considered somewhat different than 

Crochet’s report that teachers choose repertoire based on the “ensemble musical 

maturity”, which had a mean of 4.41 on a 5.00 scale.  Converting Crochet’s finding to a 

percentage showed 88.2% of directors chose repertoire based on “ensemble musical 

maturity”.   Although no previous choral studies reviewed repertoire selection based on 

ensemble maturity, many choral pedagogical articles have advocated literature choices 

based on student maturity (Mayhall, 1994) and age appropriateness (Crocker, 2000; 

Shrock, 1990a; Shrock, 1990b).   
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 While many findings in this study might be expected, three responses produced 

some findings worthy of further discussion.  The majority of teachers disagreed with the 

belief statement “All music should be chosen for student enjoyment” (60.0%).  This 

statement implies that every piece of music chosen by the director should attempt to 

ensure the students’ enjoyment, due to the inclusion of the word “all”.  Although 60.0% 

disagreed with the statement, 27.1% provided a neutral response, possibly indicating 

that some directors choose at least some of their music based on student enjoyment.   

 A majority of teachers (45.7%) also disagreed with the statement, “Students 

should be allowed to vote on repertoire choices”, and 44.3% provided a neutral 

response.  Only 10% of directors agreed with the statement.  Collapsing negative and 

neutral response categories shows an overwhelming amount of teachers in Texas who 

might have qualms with letting students vote on repertoire.   

 Finally, 50.0% of the teachers surveyed agreed with the statement “Music should 

be chosen to teach altered solfége tones (e.g. Fi, Teh, Si)”.  This finding might not be 

surprising in light of the fact that these tones are readily included in high school Texas 

University Inter-scholastic League (UIL) sight-reading competition pieces.  Results 

show that half of the teachers agreed with the statement, and 40% provided a neutral 

response, which might be directly related to the importance placed on the UIL contest 

by Texas teachers at both high school and middle school levels.  
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Table 9 

Listing of Majority Responses for Belief Statements 

________________________________________________________________________________________________ 

 Belief Statement Majority Response  

All music should be chosen for student enjoyment. Disagree – 60% 

Students should sing some music with text in foreign languages. Agree – 97.1% 

Students should sing music in duple meter (ex. 4/4, 2/4). Agree – 91.3% 

Music should only be chosen from the director’s favorite genre. Disagree – 98.5% 

Students should be allowed to vote on repertoire choices. Disagree – 45.7% 

Directors should teach music from many time periods.  Agree – 91.4% 

Music should be chosen to teach altered solfége tones (e.g. Fi, Teh, Si). Agree – 50% 

When choosing music, a director should consider their students’ tone quality. Agree – 85.7% 

Concert programming should include popular music to increase the students’ enjoyment. Neutral – 45.7% 

Students should sing music in triple meter (ex. 6/8, 3/4). Agree – 95.7% 

Directors should consider the students’ range Agree – 100.0%  
(highest and lowest singing pitches) when selecting music.  
 
Choosing music from different cultural backgrounds is important.  Agree – 92.9% 

 (table continues) 
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Table 9 (continued). 

________________________________________________________________________________________________ 

 Belief Statement Majority Response  

Directors should choose text students will value. Agree – 71.4% 

Directors should choose various styles of music for their concerts. Agree – 97.1% 

________________________________________________________________________________________________
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Question 2 

Do beliefs about repertoire selection differ between teachers who choose their own 

curricular guidelines and teachers who receive their curriculum from an administrator? 

 There was no previous research found that compared the beliefs of music 

educators when choosing repertoire with regard to curriculum assignment.  The results 

showed that many of the beliefs between teachers who chose their own curriculum and 

those assigned a curriculum by an administrator were highly similar.  However, 

differences in results noted in three statements warrant further attention. 

 A small majority of teachers who chose their own curriculum (44.2%) provided a 

neutral response for the statement, “Students should be allowed to vote on repertoire 

choices”.  In comparison, 60.0% of those whose curriculum was chosen by a 

secondary curriculum director disagreed with the statement.  Likewise, teachers’ 

whose fine arts directors chose curriculum provided negative (46.2%) or neutral 

(46.2%) responses.  Although curriculum directors might not have direct influence over 

what repertoire is used to teach concepts, they do have direct influence over what 

topics are taught in the classroom.  Negative or neutral responses might be due to 

external requirements to cover specific concepts.  Teachers might have believed that 

allowing students to vote on repertoire could decrease the likelihood that required 

concepts would be covered.   

 Directors also indicated differing attitudes in response to the statement “Music 

should be chosen to teach altered solfége tones (e.g. Fi, Teh, Si)”.  A majority of 

teachers who have their curriculum assigned agreed with the statement (66.7%), 

compared to neutral responses from those who chose their own curriculum (44.2%). 
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This difference could be attributed to the administrators’ task of unifying curriculum 

horizontally in the district.  If the district administrator has the expectation that middle 

school choral students will be exposed to altered solfége tones before they reach the 

high school level, teachers might agree that choosing repertoire to help teach these 

tones is important.   

 Lastly, differences were noted regarding the statement, “Concert programming 

should include popular music to increase the students' enjoyment”.  While the majority 

of teachers who chose their own curriculum (44.2%) and teachers who had curriculum 

assigned by a director of fine arts (61.5%) provided neutral responses, the majority of 

teachers who had a secondary curriculum director agreed with the statement (80.0%).  

These findings should be viewed cautiously in light of the small number of participants 

who received curriculum from a secondary curriculum director in this study.  

Nevertheless, in light of the fact that only 13 teachers out of 70 disagreed with the 

statement, results indicate that many teachers (81.4%) were at least open to the idea 

of including popular music to increase student enjoyment.  Only those teachers who 

had a director of fine arts had overwhelming majority neutral responses towards the 

previous statement, which could indicate that having a fine arts director assign 

curriculum might influence teachers to place more value on educational opportunities 

within repertoire rather than student enjoyment of the literature. 

Question 3 

Do beliefs about repertoire selection differ between teachers who feel repertoire was 

discussed at length in their undergraduate coursework and those who feel repertoire 

was not discussed at length during undergraduate training? 
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 Similar to the second research question, no previous research found comparing 

choral directors’ undergraduate discussion of literature with regard to their current 

repertoire selection beliefs.  Similar responses between groups on most items 

indicated that, generally speaking, the discussion of repertoire in undergraduate 

coursework did not seem to affect directors’ answers in this survey. One statement did 

engender differing responses: “Students should be allowed to vote on repertoire 

choices.”  The majority of teachers who felt they discussed repertoire at length during 

undergraduate training disagreed with the statement (52.0%); whereas, the majority of 

those that did not feel they discussed repertoire at length provided neutral responses 

(46.7%).  This finding might be due to the fact that the majority of teachers (41.3%) 

who did not feel they discussed repertoire at length had 16 or more years experience, 

however, more research would need to be conducted to move beyond this supposition.      

Conclusions 

 Choosing repertoire for a performing music ensemble is one of the most 

important aspects of any director’s job.  Repertoire often serves as the vehicle through 

which curricular concepts are taught.  Findings from this study indicated that many of 

the Texas middle school choral directors shared similar beliefs about repertoire 

selection.  Results indicated that beliefs were similar, regardless of who chose the 

curriculum or the amount of discussion perceived in undergraduate training.  The only 

belief statement that continually showed differences between teachers concerned 

students’ ability to vote on repertoire.   

 Whether repertoire choices were examined in whole, by groups, or according to 

curriculum assignment, the ability to vote on repertoire never received high teacher 
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endorsement.  Thirty-two teachers (45.7%) disagreed with the statement and 31 

teachers (44.3%) provided neutral responses.  Similarly, 22 teachers (42.3%), who 

chose their own curriculum, disagreed with the statement, and 23 directors (44.2%) 

who also chose their own curriculum provided neutral responses.  Finally, concerning 

teachers who felt they did not discuss repertoire in undergraduate training, 19 teachers 

disagreed with the statement (42.2%) and 21 teachers provided neutral responses 

(46.7%).   

 This finding could suggest that although some choral directors might create 

options for their students’ input in choosing repertoire, they are not willing to leave the 

majority of music choices up to their students.  There might be ways to include 

students’ input, thus creating a more democratic classroom without relinquishing 

instructor autonomy.  Teachers might consider allowing the students to vote on a 

theme for a concert.  Alternatively, directors could select a small sample of pieces that 

are appropriate for teaching specific educational concepts and allow students to vote 

on which of these pieces to perform.   

 In summary, Texas middle school directors were in concordance for a majority of 

beliefs that emerge when choosing repertoire (92.9%), whether they chose to disagree 

or agree with the belief statements.  In addition, most directors had similar responses 

regardless of how curriculum was assigned (64.3%) or how they perceived the extent 

of undergraduate repertoire discussion (85.7%).  Only one topic, students’ ability to 

vote on repertoire, was found to have differing beliefs among teachers, according to 

the manner in which curriculum was assigned and/or the amount of perceived 

discussion of repertoire during undergraduate training.   
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Further Implications 

 The selection of repertoire in choral classrooms could have a large impact, 

whether positive or negative, on the curriculum taught.  Using this research, pre-service 

teacher education could incorporate activities that require students to justify repertoire 

choices based on curricular concepts.  In addition, in-service choral directors might 

consider the curricular content they implement and make decisions about repertoire that 

supports their curriculum. 

This research has initiated discussion about what middle school choral directors 

consider important when they choose repertoire.  However, the research does not 

address the processes by which directors make their decisions.  Nor does this study 

delve into why directors make certain repertoire choices.  Because repertoire could be 

one of the most important vehicles to teach music education curriculum, it is important 

to understand the process and reasons why directors choose music.     

Limitations 

 Unfortunately, the current study had a low overall response rate.  Although the 

results of respondents and non-respondents were compared, a larger sample would 

provide a more complete picture of Texas middle school choral directors’ beliefs about 

repertoire choices.  This study was conducted in the months of March and April, which 

is typically when Texas secondary choral groups participate in the University 

Interscholastic League (UIL) Concert and Sight-reading Competition.  Directors might 

have been preoccupied with preparing their choirs for this competition, thus less likely 

to respond to the survey.  
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 If a similar study were conducted in Texas, surveying participants at the 

beginning of the school year might produce a greater response rate from middle school 

directors, as there are less choral and individual middle school competitions that might 

deter research participation.  Also, phone call notification and reminders might have 

served as a more powerful means of encouraging participation, rather than email 

reminders, to complete the online survey.  Finally, increasing the sample to include a 

larger percentage, or even all directors, could increase the generalizeability of results.    

Suggestions for Further Research 

 Numerous pedagogical articles have been written describing factors deemed 

important in choosing choral repertoire.  This study aimed to examine, empirically, 

some of the factors that emerge when Texas middle school choral directors choose 

repertoire for their ensembles.  Future studies are needed to investigate more 

questions: 

1. Are there differences between teachers’ years of experience and their 

beliefs about repertoire selection? 

2. Do alternatively certified choral directors hold different beliefs about 

repertoire selection than those with traditional training in music education? 

3. Do teachers who are considered successful in the classroom hold different 

beliefs than those that not considered successful? 

4. Do beliefs about choral repertoire selection differ among middle school 

choral directors in other states and/or countries? 

5. Do beliefs about repertoire selection differ between choral directors with 

instrumental backgrounds compared to those with choral backgrounds?   
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6. What experiences led directors to form beliefs about their repertoire 

selection process? 

7. Are there specific repertoire selection processes middle school choral 

directors utilize? 

8. Are there inconsistencies between middle school choral directors’ beliefs 

about repertoire selection and their actual repertoire selection practices? 

 Repertoire selection has a large impact on choral students’ music education.  It is 

through these decisions that choral educators imply what is important.  It is hoped that 

this study will provide useful information regarding middle school choral directors’ 

beliefs about repertoire choices and that these findings will be used to continue further 

study about repertoire selection practices.
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APPENDIX  

TEACHER QUESTIONNAIRE
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Demographic Information 

1. How many years have you been teaching? 

a. 1-5 years 

b. 6-10 years 

c. 11-15 years 

d. 16+ years 

2. Are you currently teaching Middle School choir? 

a. Yes 

b. No, I am teaching another subject 

c. No, I am teaching choir at the High School level 

d. No, I am only teaching choir in another institution (e.g. church, private 

school) 

e. No, I am retired 

3. Which music education degrees have you earned? 

a. Bachelor 

b. Master’s 

c. Doctorate 

d. None, I am alternatively certified to teach music 

4. Have you earned any other degrees outside of music education? 

5. What is your primary instrument (e.g. voice, guitar, oboe, etc.)? 

6. Who provides curricular guidelines for your classroom (i.e. the music topics 

taught in your classroom)? 
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a. I choose my own curriculum 

b. Our Campus Principal 

c. Our District Fine Arts Director 

d. Our District Secondary Curriculum Director 

7. During the semester, how often do you discuss repertoire with your colleagues 

(i.e. choral directors in your district, choral directors outside of your district, 

university choral professors)? 

a. Never 

b. Rarely 

c. Sometimes 

d. Always 

8. Do you feel repertoire was discussed in depth during your college study? 

a. Yes 

b. No 

 

Beliefs about Choral Music Repertoire 

For the following belief statements, please rate the strength of your agreement: 

 Disagree Neutral Agree 

1. All music should be chosen for student enjoyment. 

2. Students should sing some music with text in foreign languages. 

3. Students should sing music in duple meter (ex. 4/4, 2/4). 

4. Music should only be chosen from the director's favorite genre. 

5. Students should be allowed to vote on repertoire choices. 
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6. Directors should teach music from many time periods. 

7. Music should be chosen to teach altered solfege tones (e.g. Fi, Teh, Si). 

8. When choosing music, a director should consider their students' tone quality. 

9. Concert programming should include popular music to increase the students' 

enjoyment. 

10. Students should sing music in triple meter (ex. 6/8, 3/4). 

11. Directors should consider the students' range (highest and lowest singing 

pitches) when selecting music. 

12. Choosing music from different cultural backgrounds is important. 

13. Directors should choose text students will value. 

14. Directors should choose various styles of music for their concerts. 
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