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Davis, Patrick D. Podcasting in an Eighth-Grade American History Class. Doctor of 

Education (Curriculum Instruction), December 2011, 211 pp., 15 tables, references, 43 titles. 

The purpose of this study was to see how students used podcasts in an eighth-grade 

American history unit and the value they placed on them as an educational tool. The 6-week 

study was conducted in a suburban middle school in a district that is part of a large metropolitan 

area in Texas. Participants included 29 students and 2 eighth-grade teachers.  

The research questions were the following: (1) How do students use podcasts in an 

eighth-grade American history class? (2) How do students perceive the impact of the podcasts on 

their overall learning of the subject material? and (3) Do the podcasts motivate the students to 

study? Quantitative data were collected through a Likert-scaled student survey and logs kept by 

students. Qualitative data were collected through an open-ended portion of the student survey, 

student focus group discussion, and a faculty interview. The treatment tools were audio podcasts 

in the form of vocabulary-quiz reviews, historical vignettes, lectures, and a unit test review—all 

on the topic of the American Revolution.  

The data indicated that the students primarily used their computers at home to listen to 

the podcasts as they prepared for quizzes and/or the unit test. The students believed that the 

podcasts had a positive impact upon their grade, were a positive educational tool, and helped 

them to better understand the material at hand. The students also wanted to see an expansion of 

podcast usage in other subjects. The students claimed that it motivated them to study and the 

participating teachers agreed that it motivated the students to study in a non-traditional manner. 

Data illustrated a need for further research regarding podcasting’s impact on grades and 

performance at the K-12 level, student podcast construction, podcast delivery modes, and 

podcast use with special education and ELL students. 



 ii 

Copyright 2011 

by 

Patrick D. Davis



 iii 

ACKNOWLEDGEMENTS 

The writing of this dissertation affords me the opportunity to thank Dr. Mary Harris, 

whose guidance, encouragement, and support made this endeavor possible. Thanks to Dr. 

Cathleen Norris for helping me to focus more on handheld portable electronic devices and their 

use in education. Thanks to Dr. Wilhelm, who helped to clarify the methodology used in this 

study and for his steadfast editorial skills.  I would be remiss if I did not also thank the support 

staff associated with these professors, Destinie Noles and Cindy Trussell, who provided help 

with all of the paperwork associated with this dissertation and in securing appointments with the 

necessary personnel. I am also grateful to Renee Godi, colleague and friend who was always 

there when needed. 

I am grateful for the support my family has given me over the years in my pursuit of this 

degree. To my wife, Erin, thank you for your encouragement and love because this dissertation 

would not have been possible without both. To my mother, Joyce Davis, and my late father, 

Hubbard Davis, Jr.: you instilled in me the value of an education and being a lifelong learner. To 

my recently deceased Aunt Jody: your tough and loving spirit helped to carry me through some 

difficult times when I wanted to quit. To Betty Taylor, my mother-in-law: you never stopped 

encouraging me, even to the very end.  To my children, Austin and Abbey let this be an example 

to never quit. Life and education are not a race; rather, they are a long journey to be enjoyed one 

step at a time. Dad can now go out to play!  



 iv 

TABLE OF CONTENTS 

 

ACKNOWLEDGEMENTS ........................................................................................................... iii 

LIST OF TABLES ...........................................................................................................................x 

CHAPTER 1. PODCASTING IN AN EIGHTH-GRADE AMERICAN HISTORY CLASS ........1 

Background ..........................................................................................................................1 

Ubiquity of Technology ...........................................................................................1 

Technology Sources .................................................................................................2 

Podcasting 101 .........................................................................................................4 

Podcasting in the Classroom ................................................................................................5 

The Research Problem .........................................................................................................7 

Purpose .................................................................................................................................7 

Research Questions ..............................................................................................................7 

Significance..........................................................................................................................8 

Methodology ........................................................................................................................8 

Definition of Terms............................................................................................................11 

Working Assumptions .......................................................................................................11 

Limitations .........................................................................................................................12 

Overview of Presentations .................................................................................................13 

CHAPTER 2. REVIEW OF LITERATURE .................................................................................15 

Overview ............................................................................................................................15 

Nature of Material Reviewed .............................................................................................17 

Podcast Users and Uses .........................................................................................17 



 v 

Findings and Recommendations ............................................................................18 

Use of Podcasts in Higher Education.................................................................................19 

Documentary Accounts ..........................................................................................19 

Action Research .....................................................................................................23 

State of the Field Commentary, 2007-2009 ...........................................................24 

Descriptive Studies ................................................................................................26 

Experimental Studies .............................................................................................37 

K-12 Podcast Applications ................................................................................................41 

Podcasting in K-12 Settings ...................................................................................41 

Possible Reasons for Paucity of K-12 Studies .......................................................42 

Action Research .....................................................................................................43 

Experimental Studies .............................................................................................43 

Summary ............................................................................................................................45 

CHAPTER 3. METHOD ...............................................................................................................47 

Purpose ...............................................................................................................................47 

Research Questions ............................................................................................................47 

Setting ................................................................................................................................48 

Freedom Independent School District’s Curriculum .............................................48 

Study Setting and Population .................................................................................49 

Student Participants ...............................................................................................50 

Data Collection Techniques ...............................................................................................51 

Student Podcast Journals........................................................................................51 

Student Survey .......................................................................................................53 



 vi 

Student Focus Group..............................................................................................56 

Faculty Interview ...................................................................................................58 

Types of Podcasts ..............................................................................................................59 

Vocabulary Review Podcasts .................................................................................60 

Historical Vignette Podcasts ..................................................................................60 

Lecture Podcasts ....................................................................................................60 

Test Review Podcast ..............................................................................................61 

Semester Exam Review Podcast ............................................................................61 

Pilot Study ..........................................................................................................................61 

Selection Procedures ..........................................................................................................64 

Data Collection Procedures ................................................................................................66 

Data Analysis Procedures/Logic of Linking Data .............................................................67 

Summary of the Methodology ...........................................................................................67 

CHAPTER 4. FINDINGS ..............................................................................................................69 

Overview ............................................................................................................................69 

Description of Study Participants and Data Collected .......................................................70 

Research Question 1: How Students Used Podcasts..........................................................75 

Student Survey Findings on Podcast Usage...........................................................75 

Student Journal Entries on Podcast Usage .............................................................82 

Student Focus Group Results on Podcast Usage ...................................................84 

Faculty Interview Results on Podcast Usage .........................................................87 

Podcast Usage ........................................................................................................89 

Research Question 2: Impact of Podcasts on Learning Subject Material ..........................91 



 vii 

Student Survey Findings on Impact .......................................................................91 

Student Journal Responses Related to Impact .......................................................96 

Student Focus Group Results Related to Impact on Learning ...............................98 

Faculty Interview Results Related to Impact on Learning...................................100 

Impact on Learning ..............................................................................................100 

Research Question 3: Podcasts and Student Motivation to Study ...................................101 

Student Survey Findings Related to Student Motivation .....................................102 

Student Journal Entry Results Related to Student Motivation .............................105 

Student Focus Group Results Related to Student Motivation .............................106 

Faculty Interview Results Related to Student Motivation ...................................107 

Podcast Impact on Motivation .............................................................................108 

CHAPTER 5. CONCLUSIONS AND RECOMMENDATIONS ...............................................109 

Summary of the Study and Its Findings ...........................................................................109 

Conclusions by Research Question ..................................................................................112 

Research Question 1 ............................................................................................112 

Research Question 2 ............................................................................................117 

Research Question 3 ............................................................................................118 

Limitations of the Study...................................................................................................120 

Sample Size ..........................................................................................................120 

Access to the Podcasts .........................................................................................121 

Student Focus Group............................................................................................122 

Generalizability of the Study ...........................................................................................123 

Recommendations for Practice ........................................................................................123 



 viii 

Creating Podcasts .................................................................................................123 

Delivering Podcasts .............................................................................................125 

Target Audience ...................................................................................................126 

Recommendations for Future Research ...........................................................................129 

 Minors and Voluntary Nature of the Study..........................................................129 

APPENDIX A. PODCAST JOURNAL ......................................................................................131 

APPENDIX B. PODCAST STUDENT SURVEY ......................................................................133 

APPENDIX C. STUDENT FOCUS GROUP QUESTIONS ......................................................138 

APPENDIX D. FACULTY INTERVIEW TRANSCRIPT Mr. Sam Smith ...............................140 

APPENDIX E. FACULTY INTERVIEW TRANSCRIPT Mr. John Jones ................................146 

APPENDIX F. SAMPLE TRANSCRIBED VOCUBULARY PODCAST, AMERICAN 

REVOLUTION ................................................................................................................149 

APPENDIX G. HISTORICAL VIGNETTE PODCASTS ..........................................................156 

APPENDIX H. PODCAST LECTURE NOTES, CAUSES OF THE AMERICAN 

REVOLUTION ................................................................................................................160 

APPENDIX I. SAMPLE UNIT TEST REVIEW PODCAST, AMERICAN REVOLUTION ......... 

 ..........................................................................................................................................168 

APPENDIX J. STATEMENT TO BE READ TO STUDENTS .................................................176 

APPENDIX K. PARTICIPANT CONSENT MATERIALS.......................................................178 

APPENDIX L. STUDENT SURVEY LIKERT-SCALE RESPONSE DATA ...........................183 

APPENDIX M. STUDENT SURVEY OPEN-ENDED RESPONSE DATA.............................189 

APPENDIX N. STUDENT JOURNAL ENTRY DATA ............................................................193 

APPENDIX O. STUDENT FOCUS GROUP TRANSCRIPTS..................................................195 



 ix 

APPENDIX P. STUDENT FOCUS GROUP TRANSCRIPT ....................................................203 

APPENDIX Q. STUDENTS’ JOURNAL ENTRIES ON BENEFITS OF PODCASTING.......206 

REFERENCES ............................................................................................................................208 

 

 
 



 x 

LIST OF TABLES 

 

Table 1. Study Research Questions and Podcast Journal Questions .............................................52 

Table 2. Study Research Questions and Student Survey Questions ..............................................54  

Table 3. Student Research Questions and Student Focus Group ...................................................57 

Table 4. Study Research Questions and Faculty Interview Qustions ............................................58 

Table 5. Frequencies and Percentages of Likert-Scale Items by Category ....................................75 

Table 6. Frequencies and Percentages of Student Survey Findings Related to Research  

Question 2 ..........................................................................................................................92 

Table 7. Frequency and Percentages of Student Likert-Scale Survey Responses Related to 

Student Motivation...........................................................................................................102 

Table 8. Number and Percentages of Participants Who Listened to Podcastsand Made Positive 

Comments in Journal Entries, by Week ...........................................................................105 

Table L-6. RQ 1: How Do Students Use Podcasts in an Eighth-Grade American History  Class? .. 

  ..........................................................................................................................................184 

Table L-7. RQ 2: How Do Students Perceive the Impact of Podcasts Upon Their Overall 

Learning of the Subject Material? ....................................................................................186 

Table L-8. RQ 3: Do Podcasts Motivate Students to Study? .......................................................188 

Table M-9. Response Categories and Number of Responses, RQ 1. ..........................................190 

Table M-10. Response Categories and Number of Responses, RQ 2. ........................................191 

Table M-11. Response Categories and Number of Responses, RQ 3. ........................................192 

Table N-12. Student Journal Entries Related to RQ 1: How Do Students Use Podcasts in an 

Eighth-Grade American History Class?...........................................................................194 



 xi 

Table Q-13. Student Journal Entries Related to RQ 2: How Do Students Perceive the Impact of 

Podcasts on Their Overall Learning of the Subject Material? .........................................207 

 



1 

CHAPTER 1 

 

PODCASTING IN AN EIGHTH-GRADE AMERICAN HISTORY CLASS 

Background 

Technology enhances the acquisition and transference of knowledge, and in so doing, 

makes life easier and more meaningful. The use of technology in America’s schools has 

increased since 2000 and likely will grow at an even faster rate with the ubiquity of ever more 

affordable devices and applications. Students of the 21st century are multi-taskers whose 

technology skills enable them to use simultaneous computer applications, access Internet sites, 

adjust MP3 players, and text on cell phones, all while seamlessly interacting with their peers in 

the classroom and beyond. These students have been exposed to personal technology since 

infancy. They adapt to and interact with these technologies as easily as previous generations 

penned letters, dialed rotary telephones, and adjusted the antennae on radio or television sets.   

Ubiquity of Technology 

 Students in today’s classrooms, because of their exposure to a technology-rich and 

instantaneous world, are easily bored. Bored or not, students will encounter the traditional 

educational assessments of quizzes, tests, and research papers. The mismatch of interest with 

means of assessment challenges teachers to find technology-rich curricula and lessons that 

promote student learning and hold student attention. Some teachers, myself included, view 

technology as a bridge between a more traditional classroom and a cyber-driven one. 

Components of this bridge might be instruments that were originally designed to serve as single-

purpose devices such as the portable music player and the cell phone. These two mobile digital 

devices, the MP3 player and the smartphone, a cell phone with built-in applications and Internet 
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access (Smartphone, n.d.), might hold the key to future student success because both devices are 

capable of playing audio files. Use of these two devices might help to bring about meaningful 

learning. 

Jonassen and Strobel (2006) explained that meaningful learning, in a constructivist view 

of education, occurs when learners work actively in cooperative groups on authentic tasks. To 

learn, humans must be able to manipulate objects and view the results while interacting with 

their environments. In this process, humans construct their own interpretations based upon their 

experiences. In Jonassen and Strobel’s view of learning, humans need manipulatives to grasp 

ideas or actual artifacts to look at and touch while learning. Students who want to see the exhibits 

at a faraway museum, listen to a famous speech, or watch actual film footage of an historical 

event can do so with current technology; they need only download and view a podcast or vodcast 

(video podcast). They can control their learning content and access it in a way that is familiar to 

them.  

 Advancements in educational technology have provided teachers and their students with 

resources and tools including the computer, Internet, the Apple iPod®, Apple iPhone®, and 

similar mobile digital devices. These tools are appealing to students who have been tech-literate 

virtually all of their lives. Not surprisingly, these students gravitate to and eagerly embrace the 

use of mobile digital devices to help them perform better in the classroom. These two mobile 

digital devices have captured their individual marketing segments and are synonymous with 

another term: podcasting.   

Technology Sources 

 Exactly what is an iPod? An iPod is an MP3 player developed and marketed by Apple 

Inc. in 2001. A podcast is a digitally recorded audio file. Etiology of the term podcast is derived 
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from combining the word iPod with broadcast, resulting in “podcast” (Borja, 2005). Dan 

Schmit, an instructional technology expert in the College of Education at the University of 

Nebraska, stated, 

Educators are starting to see how podcasting can help students’ vocabulary, writing, 
editing, public speaking, and presentation skills. . . . Students can also learn skills that 
will be valuable in the working world, such as communication, time management and 
problem-solving. (Schmit, as cited in Borja, 2005, p. 8) 
 

One need not have an iPod to listen to or subscribe to a podcast. A computer or similarly capable 

device and an Internet connection is all that is required. Three types of podcasts include audio, 

video (vodcasts), and a hybrid podcast combining audio with a slide presentation. Apple iPod 

mobile digital devices have become synonymous with podcasting, but other MP3 players (e.g., 

Microsoft Zune®, Creative Zen, and Philips GoGear) are available on the market. Once the 

exclusive domain of Apple, various Internet sites offer podcasts that are not in Apple’s 

proprietary advanced audio codec (AAC) format. Expanding the audio-only limitations of early 

MP3 players, smartphones such as the iPhone and the Research in Motion BlackBerry®, are 

capable of playing podcasts, vodcasts, and hybrid applications.  

Apple iTunes®, the company’s online delivery portal, was instrumental in making Apple 

the leader in MP3 development and smartphone sales. The iTunes portal is not only a distributor 

of music and video content, but also offers a large collection of podcasts. The iTunes U 

([formerly iTunes University] Apple, n.d.) section of iTunes contains podcasts and vodcasts from 

many major universities that deliver not only information via podcasts, but also courses and 

supporting curriculum features. Universities and their professors are posting entire courses in 

podcast form. Thousands of students who have used their iPod devices and other MP3 players 

for years can now take their audio experience to the next level. Once strictly for music, audio 

players are now being used for teaching and learning.   
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Podcasting 101 

 Podcasting, although quite popular, is still in the early stages of development; many 

educators continue to experiment with ways to use it. Some preliminary formats include 

instructor lectures, guest lectures, student presentations, tours, speeches, music, reading, and 

languages (Borja, 2005). Podcasting represents a shift from electronic learning (e-learning) to 

mobile learning (m-learning), where students are able to take advantage of the portability of an 

MP3 player or smartphone as they to listen to the podcasts. Podcasting is an example of time-

shift technology and push technology. Time shifting refers to listening to a podcast in one’s 

room, the library, or an automobile at any time of the day. Push technology refers to podcast files 

that are automatically updated via a Real Simple Syndication (RSS) feed. Podcasts that employ 

push technology become much like a subscription to a magazine or newspaper, automatically 

updating themselves when new information becomes available and delivering themselves to 

users who have signed up to receive RSS feeds.  

A podcast may be constructed using either Apple- or Windows-based programs. Once a 

teacher decides how he or she wants a podcast to be used, the teacher typically creates a rough 

outline with a storyboard reflecting what will be said during the podcast. A free audio recording 

program, Audacity, and a dedicated MP3 converter program, LAME, are available on the 

Internet to aid in the construction of the podcast. After these programs are installed on the 

teacher’s computer, the next step is to acquire the audio source. There are several options for 

capturing audio, including a computer-based microphone, external microphone, or handheld 

digital recorder. Apple offers an option, the iPod voice recorder, that turns an iPod digital file 

player into a digital voice recorder. This option is useful for capturing interviews or other audio 

streams when working at the computer is impractical. Teachers who use Apple Mac® computers 
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to construct podcasts may find the Apple GarageBand® program, a part of Apple iLife® suite, a 

convenient choice. GarageBand not only allows the user to create podcasts, but also to upload 

them to iTunes. However, unlike Audacity and LAME, GarageBand it is not a free program.   

Once the podcast is recorded and converted to an MP3 file, it must be uploaded to a host 

Web site through File Transfer Protocol. At this point in the process, the teacher must decide 

whether access will be static, meaning that the user must download the file, or pushed to 

subscribers through RSS feed. If the automatic update feature is desired, then the teacher must 

create an RSS file. RSS templates are readily available online and are easily modified to replace 

the old information with the new information using, for example, Notepad or TextPad text 

editors. The RSS code is scanned by the podcast’s host site software (e.g., iTunes), and then a 

description of the podcast appears on the user’s iPod (Bongey, Cizadlo, & Kalnbach, 2006). The 

beauty of podcasting is its use of push technology, which enables users to receive automatic 

updates as new material becomes available (Borja, 2005).  

Podcasting in the Classroom 

Approximately six years ago, this author was given an MP3 player as a gift. The player 

was initially used to download and listen to music, but its limited memory allowed it to hold few 

songs. As a result of this limitation, the player received very little use. Faced with spending six 

hours per week commuting back and forth to the university for graduate school and losing six 

hours of study time every week, this author realized an opportunity existed in the form of that 

underused device. The answer was to create audio podcasts of class lectures and oral renditions 

of written notes and student discussions to facilitate “studying” when commuting.  

At issue was whether applications were available that would allow a nontechnical 

layperson to record audio files and transfer them to an MP3 player. A quick search on the 
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Internet yielded information about computer programs known as MP3 makers. MP3 makers 

allow for the digital recording of sound via a handheld microphone or an in-line input jack. As a 

bonus, most MP3 makers have the capability to convert digital audio files to MP3 format. 

Transferring the audio file to the portable MP3 player involved uploading the file from the 

computer to the mobile audio device, thus making available recorded lectures, notes, relevant 

vocabulary definitions, and student discussions that turned commuting time into productive 

review sessions. The MP3 player made it possible to access recorded information at any time and 

at any location.   

As I created more MP3 files for his own academic use, he began to contemplate their use 

in his own middle school classroom. An educator for more than 20 years, this author has 

endeavored to motivate student learning with technology in the classroom. Questions quickly 

came to mind. Could teacher-created audio files, listened to on a portable MP3 player, have a 

positive effect on eighth-grade students in an American history class? If so, what should be 

contained in those audio files? How long should the recordings be? Because the eighth-grade 

history curriculum revolved around quizzes, tests, and exam reviews associated with the Texas 

Essential Knowledge and Skills ([TEKS] the state standards for what students should know and 

be able to do, this author began to create audio files containing those components. Addressing 

the requirements of TEKS answered the questions of what the podcasts would contain and how 

long they should be. How would the students access the podcasts and where would they be 

hosted? This question was addressed through the use of the school’s website as a depository. 

Storage and bandwidth issues precluded the option of offering RSS feeds, but the students were 

able to access the school’s website and select the specific podcast they needed and download it. 

One question remained unanswered: Would students find learning with podcasts enjoyable?  
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As this author continued to create American history-based podcasts, Apple continued to 

capture the market for portable MP3 players with its iPod. The iPod, coupled with iTunes and 

iPhones, revolutionized the way young people accessed music and videos. Throughout the years, 

as this author continued to record podcasts, the number of students who owned an iPod and an 

iPhone increased. I realized this phenomenon was an educational opportunity in need of further 

research that would answer two important questions: would students find learning with podcasts 

enjoyable and would the experience benefit them academically. 

The Research Problem  

The problem associated with this study is how best to use podcasts in an eighth-grade 

American history class to achieve the greatest academic impact on student learning, as perceived 

by the learners. 

Purpose 

The purpose of this research project is to determine how eighth-grade American history 

students use podcasts and view the perceived worth and impact of these podcasts on their overall 

learning. Answers to these questions might help curriculum writers, this author included, to 

develop podcasts that best match student self-perceived learning needs and uses.   

Research Questions 

The informal introduction of podcasts to my classroom and the ubiquity of the iPod, 

third-party MP3 players, and smartphones prompted questions of how best to use podcasts in an 

eighth-grade American history class. To address this challenge, several research questions were 

considered in this study:   

1. How do students use podcasts in an eighth-grade American history class?  
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2. How do students perceive the impact of podcasts on their overall learning of the 

subject material?   

3. Do the podcasts motivate students to study? 

 I expected the results associated with the present study would mirror those conducted on 

podcast use in higher education. Most of these studies conducted to date indicated the students 

used podcasts as a way to review for tests and exams and to understand lectures better. Higher 

education students perceived the podcasts to be a good overall value that had a positive effect on 

their learning. Students reported the belief that podcasts helped them to focus more and to learn 

more complex curriculum. Of particular interest to me was that higher education students 

reported podcasts motivated them to study.   

Significance 

The present study is intended as a starting point for the collection of podcast use 

information from which podcast-supported curricula might be built. It is intended to set the stage 

for more studies of the impact of podcast use in a K-12 environment. Review of literature shows 

that almost all educational  research, on the podcast use of students and its impact on student 

learning has been conducted at the  higher education level. Information specific to podcast use in 

the K-12 setting is scant, at best. One example of this disparity is demonstrated by Apple 

iTunes U (Apple, n.d.) itself: podcasts and vodcasts are offered for multiple university-level 

courses and supporting material, but nothing is offered for the K-12 environment.   

Methodology 

The purpose of this study is to determine how best to use podcasts in an eighth-grade 

American history class to achieve the greatest student-perceived impact on learning of the 

course’s material. A mixed methods approach using both qualitative and quantitative data was 
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employed. Qualitative data were captured from responses to open-ended questions in a student 

survey, student journals, student focus group, and faculty interview. Quantitative data were 

captured from the Likert-scale student survey and quantifiable responses to open-ended 

questions.   All of the collected data were categorized and related back to the research questions 

of the study. 

For the present study, approximately 223 students from two eighth-grade American 

history classes taught by two colleagues of the researcher had the opportunity to volunteer to 

participate in the study, which included accessing and listening to podcasts, completing a podcast 

survey, and keeping a podcast journal. The site of the study, a pseudonym is used for the school 

district and the school, Freedom Middle School, is located in a suburban school district in a large 

metropolitan area. The school has a Texas education ranking of “Recognized” and the student 

population is approximately 1,129, divided between Grades 6, 7, and 8. This study was 

conducted in the classrooms of two American history teachers; the research was not conducted in 

classes taught by me. Twenty-nine students, with the consent of their parent or guardian, agreed 

to participate in the study and completed the survey. 

At the conclusion of the student survey, a pool was created from the 29 participants for 

selecting the student focus group.   The Hispanic population was not represented in the study, 

thus, there were no Hispanic students in the student focus group.  Because this study involved 

working with minors who needed parental permission to stay after school for the student focus 

group on a Wednesday history’s tutorial day , coupled with competing school and family 

interests, only eight students were able to meet and participate in a student focus group. 

During the podcast study, the students were given access, over a 6-week grading period, 

to podcasts covering vocabulary terms; quiz, test, and exam reviews; and historical vignettes. 
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The participating students kept journals in which they reflected on their weekly podcast use, if 

any, and their overall experiences with the podcast process. At the end of the 6-week grading 

period, all of the students completed a survey consisting of 30 multiple-choice questions with 

responses based on a Likert-scale and one open-ended question and the 29 participant surveys 

were then removed. The objective of having participating students complete a survey was to 

determine how the students used the podcasts and what they perceived to be the educational 

value of using podcasts. A student focus group was also conducted at the end of the study.  The 

purpose of the focus group was to investigate further students’ thoughts about the podcast study 

experience.  

A faculty interview session also took place involving me and the two teachers whose 

classrooms were the setting for the study. The interview was structured with a set of prepared 

questions.  The interview began with both faculty members present but one was called away on 

school business.  I interviewed the remaining faculty member, and when the second faculty 

member returned as the first interview was ending, the researcher interviewed second faculty 

member with the first faculty member still present and adding information while the interview 

was conducted. 

Responses garnered from the surveys and student journal entries set the direction for the 

focus group and interview sessions. The data derived from the focus group and the faculty 

interview were subjected to word phrase pattern matching as a form of analysis. A matrix was 

used to help interpret the data, and data displays in the form of graphs, charts, and frequency 

tables were used to report the findings. Triangulation of data collected from different sources 

was observed and used in interpretation of the findings. 
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Definition of Terms 

Terms used in this study are defined as follows. 

Historical vignette. A short historical story pertaining to a specific event in eighth-grade 

American history, such as the founding of Jamestown, that satisfies the objectives of the Texas 

Essential Knowledge and Skills (TEKS) or the Texas Assessment of Knowledge and Skills 

(TAKS). 

Podcast. A digitally recorded audio file; etiology of the term is derived from combining 

the word iPod with broadcast (Borja, 2005). 

Journals, Student recorded forms listing how, when, how often, and where the students 

listened to the podcasts as well as their overall experience for each week of the study. 

Quiz. A short 10- to 15-question assessment to determine mastery of current vocabulary 

terms. 

Semester exam. A 50-question assessment in TAKS format that tests student knowledge 

during either the fall or spring semester. 

Test. A 50-question TAKS-formatted unit assessment; in the case of this study, the unit 

for which the test was administered was the American Revolution. 

Working Assumptions 

A number of assumptions were made relative to conducting the present study. It was 

assumed students using the podcasts would perceive a positive impact on their overall learning of 

the eighth-grade American history curriculum. It was further assumed students would see a 

positive value associated with the podcasts as they studied for quizzes and tests, and while trying 

to master the course information. The students were assumed to appreciate the true m-learning 

environment associated with the podcasts because the m-learning environment allowed them to 
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listen anytime and anywhere, start and stop the podcasts, and listen to them as many times as 

they desired. Finally, it was assumed the students would view podcasts as beneficial in regard to 

motivating them to study.  

Limitations 

Limitations must be acknowledged. One limitation of the study involved the participants. 

The very nature of this study’s population, minors, made it more difficult to secure participants 

because of the need for parental permission. As participation was voluntary, there were 29 

students who completed the survey and eight who participated in the focus group.  This might 

have been another limitation; although the potential participant population included 223 students, 

only 29 secured the requisite parental permission to participate. The potential population’s ethnic 

makeup was 30 African Americans, 30 Asian Pacific Islanders, 38 Hispanics, and 125 

Caucasians. Ethnically the sample was composed of five African Americans, seven Asian Pacific 

Islanders, zero Hispanics and 17 Caucasians. None of the students who participated in the study 

were Hispanic; therefore, views from eighth graders in this ethnic group regarding podcasting are 

unknown in this study. Also, the composition of the student focus group, though representing the 

various groups involved, was not as representative of the study population as a whole. Again, 

this shortcoming was the result of working with minors and the competing demands of 

participants’ time for afterschool activities.  

Another limitation was the duration of the study. A 6-week period of time for research 

might have been too short to realize benefits. In comparison, some of the studies discussed in the 

review of literature were conducted over a period of several semesters.  

My position as history department chair and my lack of previous research experience 

relative to podcasting in a K-12 environment must be acknowledged as possible limitations. 
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Because I was the history department chair at the middle school in which the study was 

conducted, the information that was generated from the faculty interview might not have been as 

open or candid as it might have been if the study were conducted in a school with which the 

researcher had no affiliation. Although I was not responsible for conducting professional 

development and appraisal evaluations of the two faculty members in whose classrooms the 

study took place, I was responsible for ordering supplies and approving purchases of materials 

these teachers might want to use. The desire to please the chair might have existed and must be 

acknowledged as a possible limitation.  

Finally, as a member of the district’s middle school curriculum writing team, I had the 

power to recommend possible new teachers to the committee, an action that would provide 

further monetary compensation to those new members. Both of the teachers who participated in 

this study are professionals and are well respected within the school and the district. Nonetheless, 

it must be acknowledged that the researcher’s position might have influenced the interview 

responses provided by the teacher participants.  

The results of this study, gathered from eighth-grade American history students at 

Freedom Middle School, might not be fully transferable to other school populations and districts. 

The small and possible non-representative sample and the established use of podcasting in the 

eighth grade history curriculum of the school both argue against generalizability of the findings. 

                                          Overview of Presentation 

This dissertation is organized into five chapters, providing an overall introduction to the 

study, a review of literature, the methodology used, the results of the study, and possible future 

implications. Included in Chapter 1 is background information regarding the study, the research 

problem and the associated research questions, the professional significance of the study, the 
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overall organization of the study, and an overview of the methodology to be used. Presented in 

Chapter 2 is a review of literature associated with K-12 research and higher education research 

regarding podcast use in educational settings. The methodology pertaining to the study is 

addressed in Chapter 3. Included in Chapter 3 is a description of the study site, context of the 

study, procedures and instruments used in the study as well as a description of the participants, 

and the process by which collected data were analyzed. Results of the study as they relate to how 

best to use podcasts in an eighth-grade American history classroom are presented in Chapter 4. 

Finally, a summary of the study and possible future implications regarding the use of podcasts in 

a K-12 educational environment is offered in Chapter 5. 
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CHAPTER 2 

 

REVIEW OF LITERATURE 

Overview 

The review of literature associated with this study indicated the use of podcasts in 

educational settings is an emergent field. Various articles illustrated practitioners’ and 

researchers’ attempts to come to grips with what podcasts are, how and who should construct 

them, how access to them should be provided, and what possible use they might have in a 

classroom setting. The early papers associated with podcasting were descriptive in nature and 

were divided into higher education and K-12. Most of the articles addressed the uses of podcasts 

in higher education. Because the field of podcasting is an emerging field of educational research, 

the initial paper presented in this chapter is, in itself, a review of literature. Only one study 

reviewed in that paper addressed podcasting at the K-12 level. There is a need for a study such as 

the present one that addresses the use of podcasts in an eighth-grade American history 

environment.  

A search of various research literature databases including ERIC, Google, and Google 

Scholar using keywords and phrases of podcasting, podcasting in education, and podcast yielded 

35 articles on the topic of podcasting in an educational setting. Not all of these reports were 

actual research studies; some were how-to articles associated with podcasting, action research 

articles, or articles that heralded the potential of podcasting. One article was a review of 

literature. Early studies of podcasting addressed the nature of podcasting. Podcast users and 

commentators provided information about what podcasts were and how podcasts could be used 

in an educational setting. These general works were followed by research pertaining to how 
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students used podcasts, student-perceived value of podcasts, and the relationship between use of 

podcasts and academic achievement. However, the setting for most of these studies was that of 

higher level education; very few addressed the use of podcasts in a K-12 setting.  

Differences between the higher education and K-12 settings dictated different uses for 

podcasts in the classroom. Studies in higher education settings emphasized more individual work 

using instructor-created podcasts for lecture review, covering missing work, and preparing for 

exams. To a lesser extent, podcasts were used in collaborative ways in which students worked to 

construct their own podcasts. Uses of podcasts at the higher education level reflected an 

approach more suited to an older age group that might be more motivated or suited to individual 

work. Some of the articles associated with higher education addressed whether or not students 

perceived the podcasts as having an impact on their overall learning of course material. Vess 

(2006), Tynan and Colbran (2006), Maag (2006), Bongey et al. (2006), and Lee and Chan (2007) 

reported that students believed the podcasts were valuable tools that could be accessed anytime 

and anywhere and that the podcasts helped them to do better in class. However, other studies 

such as the one by Hodges, Stackpole-Hodges, and Cox (2008) indicated podcasting had no 

impact on test grades. In regard to whether or not podcasts motivated students to study, Vess 

noted that students reported it was easier to immerse themselves in the subject using podcasts, 

and Dale (2008) related that students thought using the podcasts did not seem like work.  

This review of literature on the use of podcasting in educational settings begins with a 

summary of Hew (2009), the only comprehensive review of existing literature identified in the 

search for supporting studies. Next is my summary of the research literature. Research on the use 

of podcasting in general settings is presented, followed by a much shorter section on the use of 

podcasting in K-12 education. Both descriptive and empirical studies are considered. Although 
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there is a tendency for empirical work to follow descriptive work, the research trajectory in this 

fairly new field is uneven, as the potential of podcasting seems to be discovered by indicators in 

numerous disciplines and then studied in ways that may address questions for which research 

findings may have already been published.   

Nature of Material Reviewed 

Hew (2009) organized the literature review into three categories: participant podcast 

usage, podcast effects upon learner outcome, and instructional impact. Most of the studies were 

conducted at the higher education level and were of a descriptive nature, using student 

interviews, teacher interviews, and surveys. Hew collected 153 articles pertaining to podcasting 

in K-12 and higher education settings; those papers representing empirical research were retained 

and the rest were discarded. Thus, the number of articles dropped from 153 to 30, and these 30 

articles composed the review of literature. Hew remarked that previous research was descriptive 

in nature and small in participant numbers, perhaps because podcasting is a relatively new field 

of study. Only one study was associated with a K-12 environment; the rest of the studies were 

conducted in higher education settings. Most of the studies were limited in scope, ranging from 

fewer than three weeks to a full semester, possibly falling prey to the novelty effect, and only 

one study provided an effect size in the findings.   

Podcast Users and Uses  

The review of literature (Hew, 2009) indicated two worlds of podcasting: that of creating 

materials for the podcast and that of using existing materials. In the first category were podcasts 

created by students and teachers, and in the second category were podcasts already available on 

websites. Teacher-created podcasts were represented in two categories: lecture podcasts and 

supplementary podcasts. Student-created podcasts were typically in the projects category. 



18 

According to the literature reviewed by Hew (2009), the most common use of podcasts related to 

instructor-distributed lectures or review materials. Findings indicated students enjoyed listening 

to the podcasts and usually listened to them on their home computers rather than with some type 

of mobile device and that the main advantage of having access to a podcast was the ability to 

listen to material missed or not understood. Use of podcasts was not found to lead to students 

skipping classes. Literature does not support the claim that podcasts represent a take-anywhere, 

listen-anywhere tool. Empirical evidence also does not support the multitasking role of podcast 

users (Hew, 2009). There was no actual performance difference between students who listened to 

the podcasts and those who did not (Hew, 2009). 

Findings and Recommendations 

Hew (2009) distinguished between instructional impact and learner impact in that 

instructional impact had to do with the actual teaching of a particular subject curriculum and  

learner outcome or impact was what the students actually retained after instruction. The 

recommendation was made for longer studies, more research regarding which disciplines would 

likely benefit the most from podcasting, and more research on the impact of podcasting in the K-

12 environment. Questions Hew suggested future researchers ask included the following:  

1. What do students use to listen to podcasts? 

2. Where do they listen to them? 

3. How long should the podcasts be? 

4. What possible impediments are out there regarding podcasts?  

The review of literature conducted by Hew identified a breakdown of the disciplines in which 

podcasts have been used: engineering-science (33%), computing-technology (33%), business law 

(13%), language (10%), and education (3%). Most of the podcast research environments have 
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been set in a traditional classroom rather than an online environment (Hew, 2009). Most of the 

literature reviewed by Hew indicated podcasts should be no less than five but no more than 20 

minutes long. 

The review of literature conducted by Hew (2009) was organized into documentary 

accounts, qualitative studies, and empirical studies. Early literature presented general 

information about how to teach students and teachers to construct podcasts. These early 

documentary descriptions of the use of podcasting paved the way for later, more systematic 

studies. Practitioners and early researchers determined how to construct, and to a certain degree, 

how to use podcasts in the classroom. Podcasting was applied to the curriculum of various 

subjects in an attempt to enhance student achievement and motivation. Practitioners and higher 

education researchers sought to understand how students actually used podcasts, what their 

perception of them was, and how best to enhance a given curriculum using podcasts. A better 

understanding of the impact of and uses for educational podcasting is constantly evolving as new 

research becomes available and new platforms are developed for delivering podcasts. The 

literature reviewed in this chapter is organized into two major themes: higher education studies 

and K-12 studies. Paralleling the organizational approach demonstrated by Hew, the literature 

review in the present study is further compartmentalized into documentary accounts, qualitative 

studies, and empirical studies.  

Use of Podcasts in Higher Education 

Documentary Accounts  

Early accounts of podcast use were in documentary form. These materials provided 

examples of possible podcast use in higher education and in the K-12 environment. Valesky and 

Sabella (2005) provided information regarding how to access student created podcasts at The 
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Education Podcast Network. This network offered a variety of podcasts in content areas arranged 

according to their use in elementary, middle school, or high school curriculum. Reported 

possible uses for podcasts at the university level included lectures, the interviewing of guest 

speakers and participants, communication between students, and professional development 

(Valesky & Sabella, 2005). Podcasts offered to the K-12 environment included those created by 

students, parent-focused podcasts detailing what students are doing, and those intended to 

communicate school news.  

Valesky and Sabella (2005) remarked on the advantages of using podcasts, especially the 

medium’s low cost, accessibility, and fun. Aspects of accessibility were identified as MP3 files 

being supported throughout the World Wide Web; removal of barriers imposed by space and 

time; and the ability for audio files to be listened to using a variety of devices. Disadvantages 

were also noted. Among the disadvantages were unregulated content, insufficient research on the 

impact of podcasts, and the digital divide between those having Internet access and those who do 

not. The researchers’ review of literature found no previous studies on the effectiveness of use of 

podcasts in the classroom. 

 Hargis and Wilson (2005) wrote a more detailed paper regarding educational podcasting 

at the university level. This paper, although lacking in research findings, provided a history of 

podcasting and listed states in which podcasts were being used. Podcasts were presented as a 

mechanism that allowed listeners to share information while holding their attention long enough 

to put the information into permanent memory. Podcasting was claimed to be an offshoot of 

blogging, but broadcasting audio and streaming video made it unique among applications. In 

creating their own podcasts, learners were able to reflect upon their own learning. Adam Curry is 

credited with having created the first podcast to be listened to on the iPod alone (Hargis & 
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Wilson, 2005). Today, any MP3 player will suffice if one wishes to listen to a podcast. Various 

websites that offered podcasts were listed, but only one podcast site was found that addressed 

research or applications in education (Hargis & Wilson, 2005). 

 The use of podcasting and its role in curriculum evolved quickly. Ractham and Zhang 

(2006) provided an overview of the use of podcasting, as well as instructions on how to construct 

and distribute podcasts. Potential questions were raised involving the role of podcasts in the 

discovery process, how podcasts can promote collaboration, what economic value podcasting 

might have, what values steer people to use podcasts to network, how podcasts influence lifelong 

learning, and which features of podcasts are important to the users. Similar to the articles that 

preceded it to publication, this article posed more research questions about podcasting than were 

answered.    

In 2006, Donnelly and Berge provided an overview of practices involving podcasting in 

higher education and training. Podcasting was making inroads not only in higher education, but 

also in corporate training. According to Donnelly and Berge, podcasts offered the educator and 

trainer the ability to provide just the right audio content, at the right time, to students who might 

then access it anytime and anywhere. The podcast user is able to multitask and thereby make the 

best use of the time-shift capabilities of portable MP3 players. Donnelly and Berge listed four 

components they considered to be unique and important to podcasting: (a) the power of voice, 

(b) the learner controlled learning, (c) the promotion of multitasking, and (d) the ability to use 

the time-shift component of portable MP3 players.  

According to Donnelly and Berge (2006), voice is an important communication tool, 

more so than text; in voice, the listener might hear emotional inflection associated with the 

words. Podcasts offer students an opportunity to take control of their learning. For example, 
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when students read a text passage and listened to a supplemental podcast of the text-based 

material, they were able to read, listen, and be actively involved in the learning process.  

Donnelly and Berge noted the ability to time-shift as another important component of 

podcasting. Using a portable MP3 player, students can listen to a podcast anytime, anywhere, 

and as often as necessary or desired. The researchers documented the many educational 

applications of podcasts, including lectures, live classroom presentations, recording of field-

based notes, improving studying, and the transferring and storage of files. In addition to offering 

insights on the usefulness of podcasts, the article by Donnelly and Berge raised concerns about 

security, copyright, diversity, and searchability. As in other early articles about podcasting, the 

authors tried to define the components that made podcasting an important tool for 

communication and instruction and suggested additional research was necessary. 

May (2008) reported on a pilot project of a student survey involving use of podcasting 

lectures at Dartmouth University and conducted by a lecture capture working group that was 

formed in June 2007. The pilot program was designed to answer questions related to the impact 

of different types of recorded lectures (in particular, hybrid podcasts) on the student learning 

experience and whether or not podcasts affected class attendance. The study involved 11 courses 

in various disciplines with class sizes ranging from 14 to 169 students. May concluded that 

podcasts seemed quite useful in large lecture-based courses. The response in the smaller 

discussion-based classes was also positive. Podcasts helped students to understand confusing 

information, review material, and study for quizzes and exams, and they also allowed students to 

pay closer attention to lectures in class instead of trying to take notes. Some of the students 

suggested using vodcasts as well, and May concluded this option might be a good choice for 

classes that rely heavily on whiteboard instruction or demonstrations.  
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Action Research 

This section represents a shift in the podcasting literature from description, the history of 

podcasting, and its possible uses to actual research studies that attempted to determine the role of 

podcasting in the college classroom. Included are studies describing higher education instructors’ 

use of podcasting and some data collected on the experience of students with podcasting as an 

innovation. Also offered are additional concerns raised by researchers who took a broader view 

of the technology and its impact on society as a whole. 

Vess (2006) reported the use of podcasts in a graduate-level historiography class, 

remarking, “The iPod is a visible manifesto of a new kind of student, one who demands an active 

role in the learning process and control over when they [sic] access materials” (p. 490). The goal 

of Vess’s investigation was to see whether use of an iPod could help students develop the 

research skills needed for the study of history and create greater involvement. Vess wanted to 

develop students’ oral skills and help them experience a greater sense of participation in the 

class, making them producers of the podcasts. 

Conducted in the fall 2005 semester, Vess’s (2006) study included eight students who 

completed audio podcasts and enhanced (hybrid) podcasts that ranged in length from 5 to 15 

minutes. The podcasts covered required course material, leaving more class time available for 

class discussions and interaction. Vess reported that the students paid more attention to details 

when they used an iPod and that they had a more disciplined approach to their work habits. Vess 

(2006) related,  

One student remarked that, “the fact that you can listen to a podcast in your car, at the 
library, etc., makes it much easier to become immersed in the subject” . . . .  The iPod 
“almost functions like a traveling classroom.” (p. 488)   
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Several challenges were reported, including the need for more student training in using the 

technology, poor podcast audio quality, and students not knowing how to make an audio 

recording on a computer (Vess, 2006). This study broached the possible role that podcasts, 

especially student-created podcasts, could play as a motivational tool. The study, though small in 

numbers of students, reflected the true mobile nature of podcasting. 

Miltenhoff and Schnellert (2007) developed pedagogy associated with podcasting in an 

online course for doctoral students in educational leadership. The purpose of their endeavor was 

to expose older students (educational leaders and administrators) to podcasting in hopes that they 

would support the use of podcasts in the future. The authors delved into the generational (age) 

aspect of podcasting. They found school administrators saw the value of creating school podcasts 

that advertised school events and activities. Administrators saw application of podcasting as an 

instrument useful for disseminating information to the community at large rather than for 

classroom instruction. 

State of the Field Commentary, 2007-2009 

In 2007, Apple weighed in with its own educational review of podcast use and how 

podcasting supported academic curricula. Pasnik’s (2007) report, supported by Apple, suggested 

teachers should use an iPod and podcasts in a broad context that supports other media 

components. The key to using podcasts, according to Pasnik, is to integrate them within the 

curriculum so they are not seen by the students as an extra burden. Podcasts should be used to 

develop critical thinking skills through audio-video activities. By using podcasts, teachers might 

help students to process large amounts of primary sources and become creators, developing and 

utilizing creativity and self-expression skills. Pasnik explained that the use of podcasts might 

also help break down the barriers associated with listening because users have the capability to 
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control the speed of the podcast and to listen repeatedly. This report stressed how teachers could 

implement podcasts in support of various curricula. Apple’s role in having funded the paper and 

selling the iPod reflected a possible source of bias.  

Robinson and Ritzko’s (2009) paper was focused on how faculty and students can use 

podcasts to enhance learning in higher education. This study showed that, eight years after the 

iPod was introduced to the market and five years after the first podcast was said to have been 

released, academicians were still trying to figure out how best to use podcasts in the classroom. 

Expanding slightly upon the work reported by previous researchers, Robinson and Ritzko 

explained how podcasts might be used for lectures or student-created projects to illustrate 

mastery of a particular subject. Podcasts, they explained, might be used in a traditional setting or 

in an online environment using such classroom management systems as Blackboard or WebCT. 

Podcasts were praised for freeing students from the traditional classroom setting and being 

tethered to the computer, as well as being inexpensive and easy to make. The number of MP3 

players available on the market was increasing worldwide, making them more accessible to 

students everywhere. This article broached the idea of using podcasts in an online environment, 

and concluded that the best length for a podcast was five minutes.  

Schnackenberg, Vega, and Relation (2009) addressed a previously overlooked aspect of 

podcasting: legal copyright and intellectual property rights as they pertain to the creation and 

distribution of podcasts. The authors remarked that the beauty of podcast and vodcasts is that 

they may be tailored to meet the individual needs of a learner to a degree that is virtually 

impossible in a traditional classroom environment. Schnackenberg et al. explained that all forms 

of podcasts and vodcasts have some type of copyright protection and cannot be edited, copied, or 

altered without the developer’s permission. 
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Descriptive Studies 

An overview of 15 studies conducted in various higher education settings and disciplines 

is presented in this section. All of the studies involved podcast use by students to enhance 

learning, and all involved the collection of feedback from students via surveys, interviews, and 

or focus groups. Statistical or verbal summaries of student feedback led to the reflection by the 

studies’ authors on the impact of podcasting on student learning and/or on ways to better realize 

podcasts’ benefits to students.  

In 2004, Duke University initiated a groundbreaking push to use the iPod in the 

classroom. Duke was the first major university that supplied each incoming freshman with an 

iPod for use in the classroom and required faculty to develop curriculum for iPod use in the 

classroom. Belanger’s (2005) study examined Duke University’s initiative to distribute an iPod 

with a Belkin voice recorder (microphone) to every incoming freshman in the 2004 academic 

year. The study included 15 fall semester courses in which 628 students were enrolled and an 

estimated 33 spring classes in which more than 600 students were enrolled. Results from the first 

year of the program indicated that use of the iPod increased student interaction and 

understanding of material associated with audio-intensive courses.  

The Duke faculty used the iPod to disseminate course content as a classroom recording 

tool, a field recording tool, and a file storage device. The iPod was used to capture lectures, class 

discussions, field notes, historical speeches, audio books, vocabulary lists, and foreign language 

applications. Findings documented by Belanger (2005) were based on student and faculty focus 

groups, observations, and student surveys. Reported benefits of using podcasts included 

convenience, independence from traditional classroom materials, flexible use in terms of 

location, ease of use for recordings, greater student interaction and class discussions, and support 
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for individual learner needs. Students who used the iPod were reported to have experimented 

beyond course requirements, with 75% responding they had used the iPod in an independent way 

to support their own learning. In fairness, Belanger also commented on negative aspects of using 

podcasts. Listed as negatives were the lack of MP3 audio content, limited training for PC users, 

poor quality of audio recordings, and a lack of knowledge of how to use podcasts at the student 

and faculty levels.  

Podcast studies conducted after 2005 tended to be larger in scope and number of 

participants. Some studies began to reflect a growing concern at the university level about 

whether podcasting reduces classroom attendance. For example, Maag’s (2006) study stressed a 

pedagogical underpinning of podcasting—that students could access lecture information and 

instructor comments at will—and was conducted from the spring 2004 semester to the spring 

2006 semester. The study involved a 15-week course consisting of traditional lectures in podcast 

form. The spring 2004 semester study included 34 undergraduate students and the fall 2005 

semester included 33 students. The students accessed the traditional lectures in podcast form 

after the initial class presentation and completed a survey at the end of the study. The results of 

the spring semester survey indicated 32% of the respondents believed the podcasts were very 

valuable and 15% believed they were somewhat valuable (Maag, 2006). In the fall semester, 

69% of the respondents requested an enhanced podcast (video-text) and 51% wanted vodcasts. 

Feedback indicated the students saw great value in podcast lectures being pushed to their 

computers and ultimately their MP3 players.     

 By the spring 2006 semester, 55% of the 43 participants were reporting that the podcasts 

were very valuable, and 81% wanted enhanced podcasts in the future (Maag, 2006). The students 
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expressed their belief that they learned better if they listened to the lectures more than once. 

Maag (2006) wrote,  

One student remarked how the availability of the lecture podcasts gave her the 
opportunity to “listen and learn” while exercising on the treadmill at the gym, . . . Some 
of the other students’ statements included: “They are helpful while reviewing lecture 
notes before an exam;” . . .  “I think they are really helpful, it’s something we can 
actually take out of the classroom to enhance our learning. If we have questions about 
something or we need clarification, we can just re-listen to our entire lecture and make 
sure we understand.” (p. 487) 
 

During spring 2006 semester, 30% of the respondents reported they went back to the various 

parts of the lecture notes several times (Maag, 2006). This revisiting of lectures illustrates one of 

the benefits of podcasts: students are able to access the material as many times as needed. Most 

(55%) of the students who participated in the three semesters of study indicated they primarily 

listened to the podcasts on their computers.  

 Tynan and Colbran (2006) conducted a study associating podcasting with student 

learning and expectations that involved 1,244 law students in the spring 2006 semester. This 

study was the most extensive investigation of podcasting conducted to date. Law students were 

chosen for the study because of the traditionally oral-based education associated with law 

classes. The objectives of the study were to identify students’ experiences with podcasts, whether 

the podcasts had an impact on students’ study habits, and whether the students found podcasts 

useful in their learning experience. Tynan and Colbran found the advantages of podcasting for 

students to include increased flexibility, reduced attrition, enhanced exam preparation, the ability 

to pause-replay lectures, involvement with the subject, and the ability of podcasts to bring the 

subject to life. Student-perceived disadvantages of podcasting included the cost of 

implementation, lack of a visual link to overhead sheets and Microsoft® Office PowerPoints® or 
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writing on the board, inability to ask questions, equity of access, and the time that it took to listen 

to them.   

 Despite the disadvantages reported by students, Tynan and Colbran (2006) found an 

overall positive student perception of the role of podcasting: 68% of the participants responded 

that the lecture podcasts were an excellent value, with podcast lectures rated as “very important” 

by 74% of participants, and podcast-delivered tutorials rated as “very important” by 57 % of the 

participants. This study seemed to indicate the students had embraced mobile technologies 

because, according to Stead (as cited in Tynan & Colbran, 2006), “the question is no longer 

whether m-learning works for hard-to-reach learners, but rather how best to fit it into your 

blend!” (p. 831). Students appeared to favor podcasting because of its time-shift component and 

viewed the ability to replay materials as a support for studying the subject material. The study 

also cited a 10% decline in the attrition rate associated with the class and a higher level of correct 

assessment answers. However, the study raised questions about why some students saw a need to 

transcribe the podcasts, how the recording and posting process might be streamlined, and how 

hearing-impaired students might benefit from podcasts. 

 Brittain, Glowacki, Van Ittersum, and Johnson (2006) investigated the impact of 

podcasting lectures at the School of Dentistry at the University of Michigan. The study involved 

70 (of 105) first-year dental students struggling to master copious lecture information. The stated 

goal of the research was to determine which medium was best suited to deliver lecture content, 

audio-only podcasts or a hybrid of audio and video using a student survey, student focus groups, 

and Internet server logs. Of these three measures, students preferred the audio-only format. 

Students wanted MP3 formatted podcasts for the delivery of lecture material, and most of the 

students used the podcasts to review lectures that they had already attended. Most of the students 
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reported they listened to the podcasts at home, and 84% of the respondents believed the podcasts 

had a positive effect on their exam grade. The study clearly showed that audio delivery was 

preferred over video delivery, a much more economical investment for schools.     

 Bongey et al. (2006) explored course casting that used podcasts as a form of classroom 

content delivery. The purpose of the study was to explore the benefits, challenges, and impact of 

podcasting in higher education. Research involved a traditional biology course of 246 students 

using a five-question survey, direct observation, and Internet server logs to collect data. Results 

indicated students preferred actual lectures to recorded podcasts. The majority viewed the 

podcasts as supplemental help and used the podcasts to understand course materials better. 

Findings also indicated a slight majority (51%) of the students believed the podcasts helped them 

to do better in the course, and 70% thought the podcasts helped them to understand the lectures 

better.     

 Lee and Chan (2007) investigated podcast use in distance learning and found audio 

education has many advantages such as instant availability and low cost. According to Durbridge 

(as cited in Lee & Chan, 2007), “[a]s compared with a written text, the spoken word can 

influence both cognition (adding clarity and meaning) and motivation (by conveying directly a 

sense of the person creating those words)” (p. 88). Lee and Chan (2007) expanded upon 

Durbridge’s sentiments, remarking, “The real potential in this technology [podcasts] ultimately 

lies in its community-building value, and its use as a vehicle for disseminating student-generated 

content” (p. 91). 

 In examining the ease of use of podcasts, Lee and Chan (2007) perceived the positive 

impact on student learning and the possible reduction of anxiety associated with distance 

learning environments. The 38 students who participated in the study by Lee and Chan were 
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enrolled in a selection of information technology classes delivered by distance learning at the 

undergraduate and graduate levels. Their nine podcasts consisted of recap materials, assignment 

tips, an overview of topics, and interviews with the author of the course’s textbook. At the end of 

the study, the participants completed a Likert-scale survey and open- and closed-ended 

questions.  

 Results of the survey indicated a positive response to the use of podcasts (Lee & Chan, 

2007). Most (83%) of the respondents reported they had listened to at least seven of the nine 

available podcasts from start to finish. The participants perceived listening to the podcasts as 

both enjoyable and worthwhile and indicated they would recommend the use of podcasts to other 

students. This report also indicated podcast usage reduced anxiety associated with distance 

learning. The podcasts were determined by the students to be beneficial because they 

supplemented course information and helped students to self-assess their progress. Some of the 

students expressed the desire for more detailed subject podcasts and some wanted self-

assessment quizzes and discussions in podcast form. Lee and Chan (2007) concluded that 

podcasts could solve alienation and anxiety problems associated with being separated from the 

instructor and peers in an online classroom. 

 Edirisingha, Rizzi, Nie, and Rothwell (2007) investigated podcast use by first-year 

undergraduates in the English Language and Communication School at the University of 

Kingston in London, England, undertaken as part of the Informal Mobile Podcasting and 

Learning Adaption initiative. The researchers conducted personal interviews with six students 

and administered a questionnaire to 35 students after the use of six podcasts intended to improve 

student learning and study skills and to provide advice regarding portfolio construction and the 

development of presentations. Each of the podcasts was about 10 minutes long and all were 
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delivered via the online educational service offered by the university (Blackboard). Half of the 

participants did not listen to any of the podcasts, and of the remaining 50%, only 3% listened to 

all six podcasts. Of those who did listen, 44% of the students listened off campus and 21% 

listened to them on a computer. When questioned about the benefits that podcasts offered them 

relative to learning, 53% of the respondents found them beneficial for tests and presentations, 

and 40% claimed that the podcasts helped them to stay focused and motivated. This study led to 

the integration of podcasts into a blended educational environment involving online learning. 

 Draper and Maguire (2007) addressed podcast use in five courses taught by three 

instructors. Podcasts in the study were composed of lectures and seminars recorded in both MP3 

and Apple’s proprietary advanced audio codec format, and were indexed to facilitate students’ 

ability to locate a particular segment without having to listen to the whole podcast. RSS feeds 

were used to update the podcasts. Some respondents indicated having trouble in accessing the 

podcasts and remarked that the podcasts took too long to listen to. Some students also responded 

they had not listened to the podcasts because they had attended the lectures in class. One 

individual reported having stopped taking notes in the seminars and participated more in class, 

attributing the change in behavior to the ability to revisit the lectures at will. Draper and 

Maguire’s interpretation of the results indicated the self-paced nature of podcasts was very 

important. The technology associated with podcasts is learner-led and employs devices already 

owned and accepted by the students, reinforcing its acceptability. As other researchers before 

them had done, Draper and Maguire posed questions about the possible impact of podcasts on 

students’ study habits, how podcasts are used, and whether podcasts might be of benefit to a 

commuting student. 
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Hodges et al. (2008) conducted a study to judge the possible effect podcasts might have 

on academic achievement. The participants were 17 female students from the School of 

Communication Sciences and Disorders at Radford University. Five podcasts served as the 

treatment material. The podcasts were one vodcast (16 minutes long), one audio (13 minutes 

long), one enhanced (11 minutes long) and two audio podcasts (each four minutes long). The 

predictor variables included self-efficacy for online technologies, academic self-efficacy, 

academic self-regulation, and cognitive style. Hodges et al. measured learner success using 

pencil-and-paper, multiple-choice tests covering podcast materials. They found cognitive style to 

be the only statistically significant variable related to student learning. Hodge et al. remarked 

they were surprised by these findings and suspected three factors contributed to the results: the 

instruments were not sufficiently context-specific, the sample size was small, and the podcasts 

were of a varied nature. Hodge et al. suggested cognitive style might be an important predictor 

for learning from material delivered via podcast. 

 Lee, McLoughlin, and Chan (2008) conducted a study of student-created podcasts. The 

study involved volunteer undergraduate students who created 3- to 5-minute podcasts on a 

weekly basis. The format of the podcasts was an old-fashioned talk-back radio show: two 

participants were recorded while having informal discussions about various components of the 

class. Occasionally, the teachers of the class were brought in as guest speakers. The researchers 

hoped the podcasts could help to alleviate test anxiety and promote class participation. Lee et al. 

believed the value of podcasting lay in the student creation experience, not just listening to the 

recorded lectures, because the theoretical foundation for podcasting is grounded in constructivist 

teachings and the podcasts promoted collaborative-cooperative activities that led to active and 

self-directed learning. 
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 Dale (2008) conducted a study regarding iPod use and its impact on student creativity. 

The study included three projects. The first project involved the iPod as an audio player, the 

second used the iPod as a photo viewer, and the third used the iPod as a video player. Podcasts 

and vodcasts in the first project involved second-year students in the popular music program at 

the University of Wolverhampton in the United Kingdom. Each student was given an iPod, and 

classroom activities were supplemented with podcasts and vodcasts containing information about 

popular music. The students were encouraged to construct their own podcasts and vodcasts and 

share them on the iPod for critical reflection. The second project involved use of the iPod’s 

photo viewer and students from the sceneography department. These students were given the 

task of developing a dramatic performance and presenting it on the iPod. The third project 

involved the creation of a dance video by students from the school of dance and performance to 

be distributed and critiqued using the iPod. The research was of a descriptive nature, and 

semistructured interviews and a focus group were used to assess the extent to which the iPod 

promoted creativity and under what conditions the iPod was used. 

 After the interviews and focus group, the three instructors developed a working definition 

of student creativity. Dale (2008), one of the instructors, explained, “They’re (students) playing 

around with ideas and from that playing comes other ideas” (p. 6). The three instructors believed 

the newness-coolness of the concept and technology was a major point of attraction for students. 

Dale (2008) continued, “The flexibility of the device, in that it can be used ‘anytime, anyplace, 

anywhere,’ enabled students to take a more creative approach to facilitate their own learning” (p. 

6). Explaining why the iPod has such motivating power, Dale recounted a comment made by one 

of the instructors:  

All the feedback I’ve had from the students [says] the work with the technology doesn’t 
seem like work. Because the students were making work for the iPod, they would upload 
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work onto it and then show it to people who [sic] they wouldn’t normally share their 
university work with. . . . They were still thinking about their subject, but it didn’t feel 
like it. (p. 6) 
 

Podcast construction and iPod use did not seem like work, and this “not seeming like work” 

proved to be a great motivator. Dale (2008) remarked that the biggest factor to consider when 

using the iPod and podcasts is time. The students need to be given sufficient time and support for 

learning the process of operating the iPod and constructing the podcasts.   

White’s (2009) study addressed how professors and students use podcasts and whether 

podcasts reduce class attendance. The study involved a General Biology II course offered in the 

spring 2007 semester and consisted of 185 students. Thirty-nine podcast lectures were made 

available to the students to help them better understand the classroom lectures and to help with 

reviewing course material. The students accessed the podcasts manually; no RSS feed was 

involved in the process. Internet web logs were used to identify patterns in the number of 

podcasts downloaded prior to the first three exams, the final exam, and the total number of 

podcasts downloaded. The study lasted 14 weeks, and findings indicated an increase in relevant 

downloads from the first exam (76%) to the final exam (100%). White concluded that students 

were downloading corresponding podcasts associated with lectures on an average of 18.3 days 

after the lecture to help prepare for exams. White found no link between podcast availability and 

lecture attendance.   

 Becher-Young’s (2009) dissertation reported results from an instructional design study 

involving the use of podcasts. The study addressed three research questions: how podcasts are 

used in courses, the instructional design processes that were used to create the podcasts, and 

whether there is a relationship between the instructional background of individuals who created 

the podcast and the instructional processes they used to create the podcasts. Findings were based 
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on a survey sent via e-mail to the instructors associated with the study’s courses on iTunes U. 

Survey recipients were encouraged to share the survey with colleagues. Participants in the study 

shared how they used podcasts and identified the instructional designs they used in creating the 

podcasts and developing courses and lessons associated with the podcasts. A chi-square analysis 

was used to determine whether there was a relationship between instructor design backgrounds 

and how they prepared the podcasts. Becher-Young found a significant relationship between the 

participants’ background and the instructional processes they used to create their podcasts.   

 Sanders, McNierney, and Hazy (2008) provided information regarding the 

implementation and evaluation of Project Community Accessing Technology. This project 

involved the construction and use of podcasts by 14 faculty members and 260 students associated 

with 14 courses that emphasized podcasts. Sixty-five percent of the students believed using the 

podcasts had a positive effect on their learning. The students also rated the use of podcasts as 

more efficient than their own notes.   

 Fietze (2009) investigated how, when, under what circumstances, and for what purposes 

university students used podcasts of class lectures, as well as the effect of podcast use on student 

attendance and what parts of a lecture podcast the students considered important. The results 

indicated the students primarily listened to the podcasts using notebooks and by accessing iTunes 

U. Most (77%) of the students who listened to the podcasts did so exclusively, not doing 

anything else. Only 15% of the students listened to the podcasts while they were doing 

something else, using a mobile device such as an MP3 player. Fietze noted that the major reason 

the students used the podcasts was to prepare for tests and exams by listening to previously 

attended lectures. The majority (71.1%) of students reported believing they were better able to 

assimilate information using the podcasts and one student even remarked, “By using podcasts, 
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my motivation and fun in learning increase while assimilating the lecture contents” (Fietze, 

2009, p. 316). As Fietze explained, the students used podcasts because they were able to listen to 

the recorded lectures as many times as they needed. The most important point associated with 

podcast use, according to Fietze, was that podcasts were free of charge. This study was the only 

one reviewed that discussed cost as a factor in student podcast access.   

Gibbs, Bracey, and Gay (2009) conducted a survey study to determine how college 

students downloaded podcasts, how they listened to them, and where they listened to them. 

According to Gibbs et al., first-year undergraduates used podcasts more than any other age 

group, especially more so than older students. The authors concluded that podcasts could prove 

to be a viable educational delivery system for students in this age group.   

Ducate and Lomicka (2009) conducted a study involving podcast use to improve the 

pronunciation skills of 22 students in intermediate-level German and French classes. Students 

made five scripted pronunciation recordings and three extemporaneous podcasts during the 

semester. These students also completed a pre- and post-study survey to report their views on 

pronunciation. Data indicated the pronunciation skills of the students did not significantly 

improve by using the podcasts, possibly due to the treatment being only 16 weeks long with no 

class pronunciation practice. However, the podcast project was well received and viewed as 

positive by the participants. The authors called for more research on teachers’ use of podcasts as 

a companion for classroom instruction.   

Experimental Studies 

 Four empirical studies compared student perceptions of podcast value and/or 

performance of students in higher education. Results of these four studies favored the 

experimental podcast groups in terms of student motivational factors. Conclusions of only one of 
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the four suggested greater academic learning for students who used podcasts (McKinney, Dyck, 

& Luber, 2009). Studies conducted by Fratangeli (2009) and Bugos, Nelson, and Dixon (2009) 

indicated only motivational advantages for podcasting. Baker, Harrison, Thornton, and Yates 

(2008) found no statistical difference between the experimental group and the control group. 

The study by Baker et al. (2008) was conducted at Jacksonville University and involved 

the use of podcasts in the Aviation Science for Private Pilots course. The spring 2007 course, the 

semester during which the study was conducted, included only six students. The instructors 

posted two 10-minute supplemental podcasts that were condensed versions of the lectures given 

earlier in the day. The podcasts were available for the rest of the semester. The purpose of the 

study was to determine whether podcasts could have an impact on student learning and to gauge 

student perception regarding the use of podcasts. The control group consisted of students who 

took the same course and quiz in 2005. Baker et al. reported no statistical difference between the 

score of the students who had podcast access and those who did not.  However, it was noted that 

this was a preliminary study and that the low participating numbers, in the study,  was a 

limitation. 

Fratangeli’s (2009) dissertation examined the impact of podcasting on the retention of 

cognitive knowledge for 84 students in an introductory course in communications media. The 

84-student sample was randomly split into two groups and presented information either in the 

form of a podcast or a traditional lecture. After the material was presented, a quiz was used to 

test for knowledge retention. A t test showed no statistically significant difference between the 

two groups’ knowledge retention. However, a post quiz survey administered to both the 

classroom and podcast groups indicated the podcasts were the most frequently used resource 
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made available to the students. Fratangeli concluded podcasting is an important tool in 

instructional design and it has an implied motivational impact on student study habits. 

Bugos et al. (2009) were interested in whether podcasts could enhance cognitive 

engagement, academic performance, motivation, and choice of music in a music appreciation 

class delivered by distance learning. They conducted three quasi-experimental studies that 

involved 124 participants from three sections of music appreciation, all of which were taught by 

the same instructor. In the first study (N = 34), there were 17 members in the experimental group 

and 17 in the control group. Both groups received the course curriculum via traditional 

instruction and the experimental group received a weekly podcast in addition to the traditional 

instruction. Prior to course implementation, the participants completed a questionnaire regarding 

music preference and demographic information. An Intrinsic Motivation Inventory was 

administered via Blackboard at three points during the course: prior to, at midpoint, and at 

completion.  

A t test indicated a significant difference in age among the participants in the first study 

(Bugos et al., 2009). Results of the Intrinsic Motivation Inventory indicated significantly higher 

motivation in the experimental group; the members reported feeling less distant from the 

professor. The experimental group also had a higher quiz score and overall course grade. 

Limitations acknowledged for this first study included age and gender, with most of the 

experimental group members being older and male students. A follow-up survey indicated the 

experimental group felt significantly closer to the instructor than did the control group, whose 

members indicated a need for more instructor interaction. The experimental group also showed 

greater levels of motivation for completing assignments. Bugos et al. reported that the podcasts 

seemed to increase motivation at the beginning of the course and level off around midsemester. 
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Bugos et al. (2009) attempted to replicate the results of their first study in a second study 

involving a larger sample group (N = 90). The second study was conducted in two music 

appreciation classes taught by the same instructor. Participant age and grade point averages were 

matched between the groups. Of the 90-member study population, 65 participants submitted 

completed questionnaires and surveys at three points during the study. An ANOVA indicated no 

statistical difference between the scores of the groups. There was no significance between the 

experimental and control groups’ quiz scores. However, a one-way ANOVA showed a statistical 

difference in distance between the instructor and the experimental group, as well as higher 

confidence levels regarding technology use. Bugos et al. explained the technology significance 

might be due to the novelty of podcasting and concluded that podcasts do have the power to 

enhance motivation and course expectations. The researchers cautioned that the extent of impact 

may be dependent on course materials and forms of content delivery. 

A study by McKinney et al. (2009) involved the use of podcasts and related note-taking 

as an alternative to lecture in a general undergraduate psychology class at the State University of 

New York, Fredonia. In addition to academic learning, the researchers wanted to determine 

student attitudes toward true m-learning: Podcasts were available for use only on mobile devices. 

The study design was nonequivalent, posttest, and the students were either exposed to the 

podcast condition or the in-class condition. Students (N = 80) self-selected to either the podcast 

condition (n = 40) or the in-class condition (n = 40) based upon MP3 ownership. Of these 

participants, 32 completed the classroom condition and the classroom exam, and 34 completed 

the podcast condition and its follow-up exam.  

Students in the classroom condition in the study by McKinney et al. (2009) received a 25-

minute lecture delivered in person with PowerPoint slides via iTunes U. Students in the podcast 
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condition received the same lecture delivered by a mobile device with (printed) PowerPoint 

slides to aid in note-taking. The participants kept logs of time spent and activities associated with 

exam preparation. A single lecture was given and an exam on lecture content was administered 

one week after the lecture was given. Exam scores for the podcast group were higher (71%) than 

those of the lecture condition (62%). Students who took detailed notes, rather than just listening 

to the podcasts, scored higher (76%) than those who took no notes (62%). McKinney et al. 

attributed the podcast group’s higher scores to 22% of the participants having listened to the 

podcasts at least twice, and the average was 2.56 times. The majority of the podcast users also 

took notes, which surprised the researchers because the podcasts were constantly available. A 

follow-up questionnaire showed that 86% of the participants owned an MP3 player and believed 

hybrid podcasts were beneficial; these participants expressed an interest in being able to obtain 

podcasts that covered material they had missed. McKinney et al. concluded that the only real 

advantage was in the note-taking group and that the students would have to take notes in a 

lecture-based class or a podcast-based one to replicate the results.   

K-12 Podcast Applications 

Podcasting in K-12 Settings 

Research involving podcast use in the K-12 environment was different from that 

associated with higher education. At the lower grade levels, more collaboration and student 

creativity was emphasized when using podcasts but, even at the K-12 level, some of the papers 

mirrored the results found in the collegiate environments. Blaisdell (2006) reported use of 

podcasts increased creativity and provided the students with something to manipulate while 

working. Dlott (2007) explained that podcasts contributed to collaborative activities as students 

worked to create them and motivated each other. Empirical studies conducted in K-12 settings 
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indicated some of the same responses found in higher education. Bergmann and Sams (2008) 

remarked that students appreciated the ability to pause, rewind, and stop the podcasts, and that 

podcasts covered material that had been missed due to absences. Students commented that the 

podcasts provided more time in the classroom for student-centered activities (Bergmann & Sams, 

2008). Podcasts were also perceived as motivating components, with students explaining that 

they saw the podcasts as motivating them to study and helped them with the learning process 

(Putman & Kingsley, 2009).  

Possible Reasons for Paucity of K-12 Studies 

 Conducting research at the K-12 level may be more of a challenge than in higher 

educational environments. This distinction may be due, in part, to restrictions found in the K-12 

environment that are not found in the higher education setting. At the K-12 level, the researcher 

is restricted by human subjects requirements to work with minors who have parental permission; 

school rules, as well as district and campus administrator requirements, might also play a part in 

restricting ease of investigation. Administrators might be hesitant to open their classrooms and 

provide financial support for research or implement any positive findings. These reasons might 

be contributing factors to why there are so few studies at the K-12 level.  

 Those studies conducted at the K-12 level indicated more student involvement was 

enhanced by creating and using podcasts, and podcasts were likely to be used for remediation 

and absence makeup of material, the teaching and reinforcing of specific content-related 

vocabulary, and to increase overall student reading ability. This use pattern is in sharp contrast 

with that in higher education, where podcasts were primarily used to reinforce lectures and 

prepare for tests and exams. One component that was found across the educational spectrum was 

the student belief that podcasts were a positive addition to the classroom. Despite the impact on 
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overall scores not always supported by statistically significant data, the student belief held 

steady. Student buy-in or support of podcasting was readily apparent in both the K-12 and higher 

educational environments. Studies at the lower levels of education reflected more of a student 

hands-on experience and skills-building activity, rather than just a delivery system for classroom 

content. 

Action Research 

Blaisdell (2006) explained that podcasting was ideal for multitasking and that the many 

uses of MP3 player in the classroom were limited only by the creativity of the user. The iPod 

provided students something to hold in their hands while they listened to podcasts and this 

physical engagement helped students stay focused on the material contained in the podcasts. 

According to Blaisdell, the key to using the iPod and podcasts successfully in the classroom is 

the commitment from school leaders. That commitment is demonstrated in the form of 

technology curriculum support and financial support to acquire the necessary hardware and 

software. 

Dlott’s (2007) paper described the use of podcasts in a fourth-grade class. The researcher 

related how podcasts were used to create a learner-based community that challenged students to 

create their own podcasts. Podcast activity was found to be collaborative in nature. In producing 

the podcasts, the students not only acquired content knowledge, but also built self-confidence. 

Experimental Studies 

Bergmann and Sams (2008) discussed their research experience using vodcasts in an 

11th-grade chemistry class. They found that podcast and vodcasts used by absent students and 

struggling students helped these students to understand the lessons better. The students also 

benefitted from the ability to pause, rewind, and view vodcasts at their leisure so that they could 
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break information into segments. As Bergmann and Sams explained, use of class time was 

reevaluated because the students could simply listen to the podcasts. Class time was used for 

more student-centered activities rather than for lecture because students were responsible for 

viewing the vodcasts or listening to the podcast’s content prior to class.  

 Putman and Kingsley (2009) conducted a study using podcasts to enhance the teaching of 

science vocabulary in fifth grade. Their goal was to find some possible ways to help students 

develop better reading skills as they were exposed to ever-increasing numbers and levels of 

informational texts. Questions that drove the study were how weekly podcasts affected science 

vocabulary development in a fifth-grade class and how fifth graders who are given access to 

podcasts perceive them relative to enhancing vocabulary development. Putman and Kingsley 

believed the way in which the vocabulary terms were introduced in the podcasts was an 

important component.  

 An introductory song, a catchy adaptation of the theme from The Addams Family entitled 

“The Atoms Family,” was used in the study (Putman & Kingsley, 2009). After the song, the 

vocabulary terms were presented, and the students were asked in the podcasts to stop and 

mentally complete questions that had been posed on the podcasts. To prevent passive listening, 

the students, after a period of time, had to complete written activities using the vocabulary terms. 

This task was easy for students to accomplish because the students paused the podcasts as they 

completed the activities. Each podcast concluded with a review of the previous and current 

vocabulary using text definitions and then an example of the definition in the broadcaster’s own 

words.   

 At the end of the vocabulary unit, a posttest was administered. The results showed scores 

in the podcast group were significantly higher than those in the group without podcasts. A 
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majority (76%) of students who were given access to the podcasts agreed that the podcasts made 

them more motivated to learn the science vocabulary, and 86% of the students believed that the 

podcasts actually helped them with the learning process. The study by also indicated the podcasts 

represented a positive influence on student vocabulary learning (Putman & Kingsley, 2009). 

 Three reasons were offered for the successful use of podcasts in the format featured in the 

study (Putman & Kingsley, 2009). First, the format chosen for the podcasts allowed for the use 

of known successful vocabulary strategies already used by the fifth-grade science teachers. 

Second, the podcasts were informal and the speaker kept the attention of the students with jokes, 

laughing, and pauses for dramatic effect. The final reason for success was that the students 

viewed the podcasts as something new to do; the podcasts constituted a motivational factor. The 

students used the podcasts for review purposes and to cover what had been missed due to 

absences. Putman and Kingsley (2009) recommended that students without access to home 

computers or MP3 players could listen to the podcasts on school computers before or after 

school. Other recommendations were to allow students to create their own vocabulary podcasts 

to develop higher level thinking strategies and that teachers use graphics to illustrate vocabulary 

terms for vodcasts. 

Summary 

 The author of the present study reviewed 35 articles associated with educational 

podcasting, and all but three were associated with podcast use in higher education. The articles 

presented research that yielded the following findings:   

1. Learner controlled and student centered podcasts were perceived to increase 

motivation;  

2. True m-learning permits students to listen anytime and anywhere; and 
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3. Positive student perceptions of podcasting include ease of use and the ability to listen 

as many times as desired.  

To a lesser degree, the literature addressed how students used podcasts and whether podcasts 

helped the students to remain focused and to understand difficult material, and finally what types 

of podcasts the students preferred. The literature, at least at the higher education level, indicated 

students perceived the use of podcasts had a positive effect, and that podcasts helped to motivate 

students in learning course material. This positive effect and motivation were due, in part, to the 

students liking the ability to listen to the podcasts as many times as they desired. Students also 

valued the listen-anywhere component of m-learning, a hallmark of using podcasts on MP3 

players. To a far lesser degree, the literature supports the belief, at least at the higher education 

level, that students value podcasts for lecture coverage, that the best length for podcasts is 5-20 

minutes, and that there is a desire for hybrid podcasts. 

There is very little literature to support these same conclusions at the K-12 level. 

Findings in the three studies available did mirror those of higher education as they related to the 

m-learning component, positive student perception of podcasts, support for understanding course 

material, and the ability to listen to the podcasts as many times as needed, but the information is 

so scant for the K-12 environment that additional study is warranted. This study addresses how 

best to use podcasts in an eighth-grade American history class.  This study is considered a 

starting point for K-12 research regarding student educational podcast usage and perceptions.  

This study utilized information derived from previous studies associated with podcast usage at 

the higher education level, data derived from two eighth grade history classes to determine if 

podcast usage and student perceptions of podcasting were similar to higher education studies.   
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CHAPTER 3 

 

METHOD 

Purpose 

 The purpose of this research project was to determine how eighth-grade American history 

students in a particular school and district in a suburban school district in a large metropolitan 

area of Texas used podcasts and how they perceived the podcasts’ worth and impact on students’ 

overall learning during one unit of study. Answers to these questions could possibly help 

curriculum writers, myself included, to develop podcasts that best match student self-perceived 

learning needs and use. 

Research Questions 

Experience with use of podcasts in my classroom and the ubiquity of the iPod, third-party 

MP3 players, and smartphones prompted questions of how best to use podcasts in an eighth-

grade American history class. To address this challenge, several research questions were 

considered in this study:   

1. How do students use podcasts in an eighth-grade American history class?  

2. How do students perceive the impact of podcasts on their overall learning of the 

subject material?   

3. Do the podcasts motivate students to study? 

I expected the results associated with the present study would mirror those from studies 

of podcast use in higher education. As presented in Chapter 2, most of the higher education 

studies conducted to date indicated the students used podcasts as a way to review for tests and 

exams and to understand lectures better. Higher education students perceived the podcasts to be a 
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good overall value that had a positive effect on their learning. Students reported the belief that 

podcasts helped them to focus more and to learn more complex curriculum better. Of particular 

interest to me was that podcasts were reported by higher education students to have motivated 

students to study. 

The present study involved a mixed-methods approach using both qualitative and 

quantitative data derived from a student survey, a student podcast journal, a student focus group, 

and a faculty interview. The duration of the study was six weeks. Data were reported in the form 

of descriptive statistics displayed in charts and graphs. 

A primary objective of the present study was to collect more data to get a better 

understanding of the impact of using podcasts in a lower level educational environment. The 

study setting occurred in eighth-grade American history classes in one public school district in a 

north Texas suburban, predominantly middle to upper middle class community. The topic of 

investigation was student use and perceptions of podcasts in a middle school environment.  

Setting 

Freedom Independent School District’s Curriculum 

Freedom Independent School District (FISD) is progressively minded regarding new 

teaching procedures that involve technology. District-constructed curriculum has been prepared 

for grades K-12 to provide horizontal and vertical alignment of the curriculum material. The 

curriculum is sold to other school districts as a way of generating revenue. The Freedom 

curriculum writing committee took over responsibility for editing curriculum for the district. I 

was a member of the committee and was responsible for writing and editing portions of the 

eighth-grade American history and seventh-grade Texas history curriculum.  
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The Middle School Project, Freedom’s curriculum, includes the following components: 

vocabulary, learning targets, expert information, and a student activity. The vocabulary portion is 

composed of Texas Assessment of Knowledge and Skills/ Texas Essential Knowledge and Skills 

terms associated with the historical units of study. Learning targets represent the goals that 

students should be able to meet after a lesson is completed. Expert information, written by the 

members of the curriculum committee, consists of a short synopsis of the historical events 

surrounding the lesson. The student activity portion usually involves a tech-driven or data-based 

activity that supports students in meeting the learning goals. 

As the demographics of communities associated with Freedom Middle School have 

changed, more students have arrived in the classroom without strong vocabulary or reading 

skills. A drop in TAKS scores resulting from the eighth-grade American history test 

administered to Freedom Middle School students spurred the initial use of podcasts. Teachers 

and administrators speculated about the existence of a vocabulary use deficiency. To address this 

speculation, I constructed podcasts that presented vocabulary associated with eighth-grade 

American history in a historical context and in terms that students could easily understand. The 

vocabulary podcasts were used to support current lessons in the Middle School Project and to 

prepare students for weekly vocabulary quizzes. The vocabulary podcasts were quickly 

augmented with podcasts covering historical vignettes, lectures, and test and exam reviews. I 

constructed the podcasts for use as an out-of-class supplemental tool.    

Study Setting and Population 

The study was conducted in two eighth-grade American history classes at the Freedom 

Middle School in Freedom, Texas. The school is located in and serves students from both north 

Freedom and southern Freedom. The setting for the school is an urban-suburban environment; 
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the building in which the school is operated is approximately 14 years old. According to the 

Texas 2009-10 Academic Excellence Indicator System, Freedom Middle School is an 

“Academically Recognized” campus and was awarded a “Gold Performance” acknowledgement 

in social studies on the TAKS test.  

For the period during which the study was conducted, the school’s population consisted 

of 1,129 students. Of that number, 351 were in Grade 6, 423 were in Grade 7, and 355 were in 

Grade 8. The ethnic distribution of students included: 154 African Americans (13.6%), 194 

Hispanics (17.2%), 628 Caucasians (55.6 %), 3 Native Americans (.3%), and 150 Asian/Pacific 

Islanders (13.3%). Of the total population of students, 280 were considered economically 

disadvantaged (24.8%), 63 were considered limited English proficient (5.6%), 169 were 

considered at risk (15%), and 155 were considered to have mobility issues (12.8%). 

Approximately 85% of the students are bussed and the school has the largest transient population 

of any middle school in LISD. The school employed 71 teachers, of which 60 were Caucasian 

(84%), 2 were African American (2.8%), 4 were Hispanic (5.6%) , 1 was Native American (1%), 

and 4 were Asian/Pacific Islander (6.2%). Thirty-eight percent of the teachers had between 1 and 

5 years of teaching experience.   

Student Participants 

The students in this study were enrolled in two eighth-grade American history classes not 

taught by me. Two hundred twenty-three students were enrolled in these classes. The two 

teachers in the study were men, Mr. John and Mr. Sam, their names have been changed for this 

study; one was a second-year teacher, Mr. John, who had taught American history for only one 

year prior to the study. The other teacher, Mr. Sam, was an experienced teacher of seven years 

with advanced degrees in his field and collegiate teaching experience. Both teachers are 
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Caucasian. The second-year teacher is under the age of 30, and the experienced teacher is over 

the age of 50.  

Demographic data regarding the teachers in the study is mentioned because gender and 

age are possible components that influence how readily faculty members may embrace 

technology innovations such as podcasting. The review of literature indicated younger teachers 

with computer experience may be more inclined to use podcasts in the classroom. No indication 

of this inclination was exhibited in this study; both the second-year teacher and the experienced 

teacher quickly embraced the use of podcasts in the classroom. Both of the teachers had MP3 

players and used them for music and podcast purposes.  

The younger teacher had less experience than the older teacher in regard to the use 

technology in the classroom as an educator and as a student. As an educator, the younger teacher 

had used various components of MyFISD, the required technology platform for FISD. Neither 

teacher had experience with any aspect of online education at the collegiate level. The older, 

more experienced teacher, was well versed in the use of technology in the classroom.  

Data Collection Techniques 

 In this study, data were collected from both students and faculty. Techniques used to 

collect data from students consisted of a journal, survey, and a student focus group. Data were 

collected from the faculty via a faculty interview. I conducted one structured interview based 

upon a set of previously prepared questions unrelated to any observations.  The interview was 

conducted in my classroom.  Questions for all of the data collection techniques were cross-

referenced back to the overall research questions, as indicated in Tables 1 through 4.   
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Student Podcast Journals 

 The initial number of possible participants was 223, however, due to the completely 

voluntary nature of the study and working with juveniles, requiring parental permission in order 

to participate, the total number of participants dropped to 29.  The ethnic and gender composition 

of the 29 participants were 5 African Americans (3 male and 2 female), 0 Hispanic, 7 

Asian/Pacific Islanders (all female), and 17 Caucasians (all female).  All 29 of the participants 

passed the Social Studies portion of the Texas Assessment of Knowledge and Skills Test, 

including two special education students, and 21 of the 29 received Commended Performance.  

Of the 21 participants who received Commended Performance, the ethnic-gender breakdown was 

two African Americans (one male and one female), seven Asian/Pacific Islanders (female), and 

12 Caucasians (female). 

   Each student (N = 29) in the study kept a podcast journal (see Appendix A), for each 

week of the study. The journal activity was used to collect information about the number of 

times, duration, medium, and location of podcast listening, as well as the activity (e.g., 

vocabulary quiz) the podcast was supporting and the student’s overall experience with the 

podcasts for the week. The information derived from this data collection activity was referenced 

back to the research questions for this study (see Table 1). 
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Table 1 

Study Research Questions and Podcast Journal Questions 

Research questions Journal questions 

1. How do students use podcasts in 

an eighth-grade American 

history class? 

1. Time listened and duration. 

2.  Listened on what device? 

3. Location where the students listened? 

4. Activity (i.e., vocabulary quiz) student was 

studying? 

5. I did not listen to any podcasts this week 

because . . .  

6. Student experience for the week? 

2. How do students perceive the 

impact of podcasts on their 

learning of overall subject 

material? 

7. Student experience for the week? 

 

3. Do the podcasts motivate 

students to study? 

8. Student experience for the week? 

 

Student Survey 

 A student survey (see Appendix B), was administered to the 29 participants in the study 

as well as to the remainder of the students in the two teachers’ classrooms at the end of the 6-

week study. The survey consisted of 30 questions that were answered using a 5-point Likert-

scale and addressed how students used the podcasts, the podcasts’ perceived value to the 
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students, the types of podcasts the students preferred, and the motivational value of the podcasts 

to the students. It was hoped that the data would shed some light on podcast usage by eighth-

grade students as contrasted with early higher education studies and early studies at the K-8 

level. The goal of the survey was to solicit basic descriptive information that could be used to 

form a profile of the adolescent user of podcasts in a middle school environment as opposed to 

adults in higher education. The survey questions were also referenced back to the research 

questions associated with this study (see Table 2).  

Table 2 

Study Research Questions and Student Survey Questions 

Research questions Survey statements/questions 

1. How do students use podcasts in 

an eighth-grade American 

history class? 

1. I like to listen to the podcasts on the computer. 

2.  I like to listen to the podcasts on my MP3 

player. 

3. I like to listen to the podcasts on my cell phone. 

5. I like to listen to the podcasts at home. 

6. I like to listen to the podcasts in my spare time. 

7. I like to listen to the podcasts in my spare time. 

8. I like to listen to podcasts that are 3-5 minutes 

long. 

9. I like to listen to podcasts that are 5-10 minutes 

long. 

10. I like to listen to podcasts that are 10-15 

minutes long. 
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Research questions Survey statements/questions 

11. I like to listen to podcasts over 15 minutes long. 

15. I like to listen to podcasts from 6 to 8:15 a.m. 

16. I like the ability to pause, rewind, and fast-

forward the podcasts. 

18. I like to listen to the podcasts at school. 

22. I like to use podcasts as a replacement for 

tutorial sessions. 

23. I enjoy the flexibility of being able to listen to 

the podcasts anytime or anywhere. 

26. I would like to listen to podcasts that contain 

PowerPoint or Photo Story slides. 

28. Do you own a (circle as many as you own): 

29. I would like to listen-view video podcasts. 

2. How do students perceive the 

impact of podcasts upon their 

overall learning of subject 

material? 

12. The most beneficial podcasts are those covering 

vocabulary and quiz reviews. 

13. The most beneficial podcasts are the test/exam 

reviews. 

14. The most beneficial podcasts are the ones 

concerning historical vignettes (stories). 

17. The lecture podcasts helped me to better 

understand the material. 

19. The podcasts have helped me better understand 
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Research questions Survey statements/questions 

the material that I missed while absent. 

20. The podcasts have had a positive impact upon 

my overall grade. 

21. The podcasts have increased my overall 

understanding of U.S. history. 

27. English is not my first language and the 

podcasts helped me to better understand the 

history vocabulary and prepare for the quizzes, 

test, and exam. 

30. I would like to see podcasts used in my other 

core classes (English, Science, and Math). 

3. Do the podcasts motivate 

students to study? 

24. Podcasts have helped me to become more 

focused when I study. 

25. Podcasts are a fun way to prepare for a quiz, 

test, or exam. 

 

Student Focus Group 

 A student focus group was conducted after the study, and eight students of the initial 29 

participated in the discussion (see Appendix C).  Due to the voluntary nature of the study and 

having to secure parental permission for minor participation after school on a Wednesday, the 

history tutorial day, the number of available participants for a focus group was reduced to eight.  

The ethnic and gender breakdown for the eight focus group members was one African American 
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(male), two Asian Pacific/Islanders (female), and seven Caucasians (female).  There was not any 

Hispanic participation in the overall study.  All eight of the focus group participants had passed 

the Social Studies portion of the Texas Assessment of Knowledge and Skills and all eight were 

also given a Commended rating as well.  

 Conducting the student focus group was an attempt to extract more information from the 

student participants in a casual, less constraining manner. The students answered seven open-

ended questions that were then cross-referenced to the research questions of the study (see Table 

3). 

Table 3. 

Study Research Questions and Student Focus Group Questions 

Research questions Student focus group questions 

1. How do students use podcasts in 

an eighth-grade American 

history class? 

1. How and where did you listen to the podcasts? 

What kind of podcasts did you like the most 

and what kind (audio, hybrid, and video) would 

you like to see in the future? 

2. How do students perceive the 

impact of the podcasts on their 

overall learning of the subject 

material? 

1. Did the podcasts help you to better understand 

the historical information? Why or why not? 

3. Do you think the podcasts had an impact on 

your overall grade? Why or why not? 

5. What did you like best about the podcasts and 

the least? Were there any problems? If so, how 

could they be fixed? 

6. What other subjects do you think could use 
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Research questions Student focus group questions 

podcasts and how? 

3. Do the podcasts motivate 

students to learn? 

2. Did using the podcasts change the way you 

studied or help you to focus more on the 

material at hand? Do you feel that they 

motivated you to study more? Were they cool 

to use? 

Faculty Interview 

At the conclusion of the study, a faculty interview was conducted to gather information 

concerning the actual implementation of the podcasts, areas of challenge, and other areas of the 

American history curriculum in which podcasts might be useful (see Appendices D and E). The 

faculty interview involved me and the two eighth-grade American history teachers in whose 

classes the study was conducted. The questions asked during the interview were open-ended and 

the teachers provided information regarding student usage of the podcasts and possible future 

applications of podcasting. The faculty interview questions were also referenced back to the 

research questions associated with this study (see Table 4). 

Table 4. 

Study Research Questions and Faculty Interview Questions 

Research questions Faculty interview questions 

1. How do students use podcasts in 

an eighth-grade American 

history class? 

1. Based on the overall podcast experience, what 

worked best and what did not? As a history 

teacher, what type of podcasts would you like 

to see in eighth-grade history curriculum? 
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Research questions Faculty interview questions 

2. What potential problems and solutions do you 

see in regard to future podcast use? 

3. In our eighth-grade American history 

curriculum, which lessons would best support 

podcast implantation? 

2. How do students perceive the 

impact of the podcasts on their 

overall learning of the subject 

material? 

1. Based on the overall podcast experience, what 

worked best and what did not? 

3. Do the podcasts motivate 

students to learn? 

1. Based on the overall podcast experience, what 

worked best and what did not? 

 

Types of Podcasts  

 All of the eighth-grade students, whether they were in this study or not, were given 

access to all of the podcasts and for the same duration. The podcast treatments were viewed as 

supplementary classroom materials. As supplementary classroom materials, the podcasts were 

meant to reinforce materials that had already been covered by the teacher in the classroom. All 

students were given access to the treatments via MyFISD, the district’s Internet portal, and the 

podcasts could be accessed in the school (library, teacher’s classroom), at home, or at the public 

library.  The two participating teachers showed the students, in a classroom setting, how to 

access the podcasts using both MyFisd and Freedom Middle School’s website.  However, the 

teachers did not teach the students how to download or install the podcasts to their portable 
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devices or provide individual instruction on how to access the podcasts. The podcast treatments 

provided supporting information that pertained to the American Revolution and that students 

could carry with them, listen to anytime, and play or pause as they wished. Five types of 

podcasts were provided to correspond to the Freedom Middle School Project’s five components, 

as described briefly in the sections that follow. 

Vocabulary Review Podcasts 

 The six vocabulary podcasts associated with this study addressed the TAKS/TEKS 

vocabulary and student-derived vocabulary (terms that had given students difficulty in current or 

previous lessons) regarding the American Revolution. Students used the podcasts to help them 

understand various vocabulary terms such as “unalienable rights,” “Boston Tea Party,” and the 

“Olive Branch Petition,” to name just a few. The vocabulary podcasts were made available to the 

students one week before the vocabulary quiz was administered. Each of the vocabulary podcasts 

was from three to 10 minutes long. These podcasts went into greater detail of the vocabulary 

terms than did the expert information section of the student worksheets or the textbook (see 

Appendix F).  

Historical Vignette Podcasts 

 Each of the 25 historical vignette podcasts was from three to 15 minutes long and 

provided information about key people, events, dates, documents, and places associated with the 

American Revolution. These podcasts were made available to the students at the beginning of the 

study. The historical vignettes complemented the vocabulary podcasts; they covered some of the 

information in the vocabulary podcasts but in a story format. The historical vignettes were meant 

to grab students’ attention, as if they were listening to a story or a play (see Appendix G). 
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Lecture Podcasts 

 The lecture podcasts covered the causes of the American Revolution and the revolution 

itself. Each of the two lecture podcasts was approximately 20 minutes long and covered what the 

teachers had presented in class. The lecture podcasts were made available to all of the students at 

the beginning of the unit and remained available through the end of unit (see Appendix H). 

Test Review Podcast 

 There was one American Revolution unit test review podcast. It covered all of the review 

material associated with the six week or unit test on the American Revolution. This podcast 

provided an overview of the American Revolution with pertinent information pulled from the 

vocabulary podcasts, historical vignette podcasts, and the lecture podcasts. The podcast was 

approximately 18 minutes long and was made available one week before the test (see Appendix 

I). As with all of the podcasts, the students had access to them anywhere there was an Internet 

connection or on their portable MP3 players, thus giving them virtually unlimited freedom of 

when and where to listen.   

Semester Exam Review Podcast 

 This podcast was developed but was not used as part of the study. The semester exam 

podcast review covers all of the American History units of the semester, including exploration, 

colonization, the American Revolution, and forging of a new government—units taught in the 

first semester. This podcast brought together vocabulary, historical events, dates, and people, all 

in one compact review. The podcast is approximately 20 minutes long. 

Pilot Study 

 In spring semester 2010, a pilot study was conducted to determine whether the students 

understood the podcast student survey directions and questions used in this study. The pilot study 
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was conducted with the assistance of 91 seventh-grade students in six Texas history classes at 

Freedom Middle School in Freedom, Texas. The students included boys and girls whose ages 

ranged from 11 to 13 years old. Chosen at random, 60 students (Group 1) were asked to go 

through the survey and mark any questions that they did not understand and indicate whether 

they understood the overall directions for the survey. Thirty-one students (Group 2) were 

randomly chosen to take the survey.  

 Of the 60 students in Group 1, five reported that they had a problem. Two of the 

respondents indicated having a problem with Question 15, specifically asking about the time for 

listening and remarking that the time frame for listening was going backwards. One student did 

not fully understand the Likert format and asked why not change Question 4 to ask, “Did you 

listen” and to change Question 5 into a yes or no question. One respondent wanted to know what 

a Photo Story was (the term was mentioned in Question 26), and another student asked what a 

vignette was (the term was mentioned in Question14). The remaining 55 students (92%) of 

Group 1 had no difficulty understanding the overall directions for the survey and the question 

stems or answer choices. 

 The 31 students in Group 2 took and completed the pilot survey as if they were actually 

participating in the study. Of the 31 students, 17 students (55%) took the time not only to 

complete the Likert-based survey but also to add extra information related to some of the 

questions. For these students, the Likert-based questions became open-ended in soliciting a more 

detailed response. The remaining 14 students (45%) in Group 2 took the survey and followed the 

stated directions.  

The results of the pilot study indicated 80% of the respondents (N = 17) believed that the 

lecture podcasts helped them to understand the course material better, that podcasts had a 
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positive impact on their overall grade, and that podcasts should be used in other core classes. 

Participants reported, at the 75% level, that they liked to listen to the podcasts at school, 

perceived that podcasts helped them to become more focused on course material, and wanted 

hybrid podcasts, a mixture of audio and video. The students also reported, at the 70% level, that 

they liked to listen to the podcasts on the computer at home and liked having the ability to fast-

forward, stop, and/or rewind the podcasts. The students indicated, at the 88% level, that the 

podcasts helped them better understand the material that they had missed, and 70% of the 

students indicated the podcasts helped to increase their overall understanding of Texas history.  

The open-ended question associated with the pilot student survey provided data that this 

author organized into the following categories: podcast usage, perceived student motivation, 

perceived impact on student grade, and future uses for podcasts. The responses that fit in 

Category 1, podcast usage, included: 10- to 15-minute podcasts were too long but also that the 3- 

to 5-minute podcasts were too short; the students listened to the podcasts on computers; they 

used the podcasts in the afternoon when they studied; podcast use on the bus was very difficult 

because of the ambient noise level; and the question mentioning a preference for listening to the 

podcasts at 6:00 a.m. referenced when students were getting ready for school. Category 2, 

perceived student motivation, captured the following student information: it is more fun to listen 

to the podcasts than fill out the review sheets, and it is not boring to listen to the podcasts. 

Category 3, perceived impact on student grades, revealed that the podcasts were really easy to 

listen to and helped with the grades, and that the podcasts helped students better understand the 

material, as if the teacher was right there teaching. Category 4, future uses for podcasts, indicated 

a desire for more history topics to be covered and an interest in the use of podcasts in other 

disciplines in the school.   
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Conducting the pilot survey answered several important questions about the survey 

before it was administered in the actual study. First, the majority of students understood the 

directions and questions associated with the survey. Second, the students who took the survey 

might have provided a glimpse into what was to follow when the actual survey for the study was 

administered. The results associated with the pilot survey reflected the information presented in 

the review of literature regarding podcasts in higher education articles, as well as a few of the 

articles involving podcasts in the K-12 setting. Based on student responses to the pilot podcast 

survey, no changes were made to the survey administered as part of the actual study. 

Selection Procedures 

 Before any student data were collected, an application was made for Institutional Review 

Board approval from the University of North Texas and was granted on July 16, 2010, under the 

license of Human Subjects Application No. 10287.  Obtaining informed consent from the 

students and their parents was the next step in the data collection procedure. As a form of 

introduction, the two participating teachers read letters to their classes explaining the purpose, 

procedures, and possible risks of the study. The students were advised that this study involved 

accessing podcasts associated with American history and that participating would possibly help 

them better understand the subject material and ultimately increase their overall grade in the 

subject. A copy of the letter that was read to students, along with a parent and student permission 

form, was sent home with each student (see Appendices J and K). Both the parents’ and students’ 

letters were then recorded and made into a podcast and posted on MyFISD and Freedom Middle 

School’s website.  

 The teachers who participated in the study collected the signed permission forms as they 

were returned by the students. The participating teachers then created a master list of the 
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participating students and requested all of the students to keep a weekly journal of podcast usage 

and complete the podcast survey. Only the students who had submitted both student and parental 

permission were allowed to participate in the study. The two teachers explained that, at the 

conclusion of the study, the participants would be invited to attend a student focus group to 

discuss their experiences in the study. In the hope that as many students as possible might benefit 

from the use of podcasts, the teachers explained that all eighth-grade American history students 

would have access to the podcasts and that the podcasts, once posted, would remain posted for 

the duration of the study. The teachers explained what each of the categories of podcasts would 

cover: vocabulary terms associated with the weekly vocabulary quizzes, historical vignettes, 

lectures, as well as test and exam review information. Finally, the participating teachers 

explained that they would announce to the classes when the podcasts had been posted and 

remind the students that podcasts could be accessed via MyFISD or on the Freedom Middle 

School website.   

The sample for this study consisted of 29 students with an ethnic breakdown as follows: 

five African Americans, no Hispanics, seven Asian/Pacific Islanders, and 17 Caucasians. The 

gender breakdown for the study was 26 girls and three boys. Each of the students completed the 

weekly podcast journals. At the conclusion of the study, eight of these 29 students attended the 

student focus group, seven girls and one boy. The ethnic breakdown of the students who 

participated in the student focus group included: five Caucasians, one African American, and 

two Asian/Pacific Islanders.   

I was surprised by the absence of Hispanic students participating in the study. The non-

representation of this ethnic population is ironic in that this was the targeted group for which the 

podcasts had been initially created. The absence of Hispanic students in the study might be 
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attributed to a lack of documents in Spanish explaining the study; absence of documents in 

Spanish might have contributed to the difficulty in obtaining parental permission. Other possible 

reasons for a low overall turnout, only 29 students out of a total eighth-grade student population 

of 223, might have been the need to secure parental permission for minors, not a large enough 

intrinsic/extrinsic motivation, age of the students (13-14 years), and possible conflicts associated 

with activities outside of class. 

Data Collection Procedures 

 Collection of data for this study involved the students keeping of weekly podcast journals 

and, at the end of the study, administration of the student podcast survey, the student focus 

group, and the faculty interview. At the start of the study, participating students were given the 

podcast journal forms and asked to keep a weekly journal of their podcast activities as they 

accessed podcasts associated with vocabulary words, historical vignettes, or test/exam reviews. 

Six journals were provided to each student, one for each week of the study. The journals were 

collected by the two teachers in whose classes the study was conducted and given to me.  

 The two classroom teachers had orally explained, at the start of the study, that a new 

vocabulary podcast associated with each week’s vocabulary quiz would be posted at the start of 

each week. The podcasts associated with the historical vignettes and the lecture notes were 

posted at the beginning of the study. Once the podcasts had been posted, they remained on 

MyFISD and the Freedom Middle School website for the students to access throughout the 

semester. The two teachers involved in the study repeatedly reminded the students of what was 

posted, where it was posted, and the duration for which the podcasts were posted.  

 At the end of the study, the student survey was administered by the two classroom 

teachers and the completed surveys given to me. Over a 2-week period after the study, due to 
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logistical constraints, the student focus group and the faculty interview were conducted. Once 

these discussions and interview were completed, the data collection process for this study was 

concluded. 

Data Analysis Procedures/Logic of Linking Data 

All data associated with this study were linked back to the research questions and the 

overall problem theme. Because the data associated with the Likert-scale survey were ordinal in 

nature, the data were reported in the form of descriptive statistics—frequency and percentages. 

Data gathered from the student focus group and the faculty interview data were analyzed using 

categories of word-phrases and reported in the form of frequency graphs and frequency tables.  

Open-ended questions were analyzed using word phrase categories and word frequency 

categories. These data were reported in the form of a frequency table with the words or phrases 

used and their percentages of use. The words-word phrases that the students provided on the data 

collection tools were organized into three categories.  Each student’s word(s) or phrase was 

placed into categories of positive, negative, and not sure, responses that reflected students’ 

beliefs regarding components of a particular podcast. Student views, recorded in the journals, 

were then placed into the categories of negative, positive, or not sure to represent their overall 

experience with podcasting.    

Summary of the Methodology 

This research involved use of a mixed methods approach that addressed how best to use 

podcasts in an eighth-grade American history class to have the greatest academic impact on 

student learning, as perceived by the learners. The research problems addressed by the study 

included: 

1. How do students use podcasts in an eighth-grade American history class?  
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2. How do students perceive the impact of podcasts on their overall learning of the 

subject material?   

3. Do the podcasts motivate students to study? 

 Data collection techniques included use of a student podcast journal, a student podcast 

survey, a student focus group that covered podcast use, and a faculty interview that garnered 

information from the two participating faculty members in regard to implementing the podcasts 

in their classroom and future implications for podcasts. The collected data were analyzed using 

descriptive statistics of percentages and frequency, as well as categories of word-phrases that 

were reported in the form of tables. All of the data associated with the data collection tools were 

referenced back to the research questions and the overall problem theme. 
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CHAPTER 4 

 

FINDINGS  

Overview 

The research questions addressed in this study included:  

1. How do students use podcasts in an eighth-grade American history class?  

2. How do students perceive the impact of podcasts on their overall learning of the 

subject material? 

3. Do the podcasts motivate students to study?   

Participants in the study were eighth graders who were involved in learning the American 

Revolution unit in American history and who had the opportunity to use podcasts as a 

supplementary tool. Data for answering the research questions were collected from students 

through a survey that included both Likert-scale and open-ended questions, weekly journals kept 

by the students in a prescribed format, a focus group of students, and interview with both faculty 

members who were teachers of the history unit. A mixed methods approach was used, in that 

qualitative and quantitative data were collected and analyzed.  

Quantitative data in the study were descriptive in nature and based on the Likert-scale 

student survey and frequencies of entries in the students’ journals. Findings based on quantitative 

data are reported as frequencies and percentages of responses from the participants. The 

qualitative data included responses to open-ended questions on the student survey, student 

journal entries, transcripts of the student focus group, and transcripts of faculty interview. 

Qualitative data were analyzed by placing participants’ statements in categories on the basis of 

whether those statements were perceived by the researcher as positive, neutral, or negative.   
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Presented in the various sections of this chapter is information about the participants in 

the study and the data that were collected from them to answer the research questions. Findings 

related to each question are presented according to the type of method used to collect the data. In 

each section related to a specific research question, the data relevant to that question are 

presented by collection source and then summarized. 

Description of Study Participants and Data Collected 

 The participants for this study consisted of 29 students with an ethnic breakdown of five 

African Americans, no Hispanics, seven Asian/Pacific Islanders, and 17 Caucasian students. The 

gender breakdown was 26 female students and three male students. At the conclusion of the 

study, eight of these students attended the student focus group. Students participating in the focus 

group included seven female students and one male student, and the ethnicity of the focus group 

students was five Caucasians, one African American, and two Asian-Pacific Islanders.  

 The participants in this study were not fully representative of the student body at 

Freedom Middle School as a whole. Freedom has a student population of 1,129 students, with 

the following ethnic composition: African American, 13.6%; Asian/Pacific Islander, 13.3%; 

Hispanic, 17.2%; and Caucasian, 55.6%. The ethnic composition of the 29 study participants was 

as follows: 17.2% African American, 24.3% Asian/Pacific Islander, 0% Hispanic, and 58.6% 

Caucasian. All ethnic groups were represented except Hispanics, and the greatest difference 

between the school population and the study sample was the representation of a larger group of 

Asian/Pacific Islanders in the study sample. The sample group for this study was also heavily 

(89.6%) female students. This skewed percentage was in contrast to the school ratio of 51% male 

and 49% female students, as well as the eighth-grade gender ratio, which was 52% male and 

48% female students. 
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It was my intention to draw from the 29 participants to form the discussion focus group. 

The original plan was to have two focus groups of seven participants each. All of the 29 

participating students were to have been randomly drawn from a list of names that had been 

placed in a box and then queried to determine whether the respective students could meet for the 

afterschool focus group. Originally, the focus group was to have been composed of 15 students 

with an ethnic breakdown of one male and four female African American students, one male and 

four female Asian/Pacific Islander students, and one male and four female Caucasian students. 

Hispanics were not represented in the study population or in the focus group. This non 

representation was attributable to the purely voluntary nature of this study: no Hispanic students 

volunteered and secured parental permission to participate.  

Because of afterschool demands placed upon students’ time related to school functions, 

having to meet on a Wednesday, lack of transportation, or not having parental permission to stay 

after school, only eight of the 29 participants were able to come together in a discussion group. 

The size of the discussion group was a concern for me regarding whether the focus group 

represented the research sample of 29 students. The focus group of eight students consisted of 

African American (12.5%), Asian/Pacific Islander (25%), Hispanic (0%), and Caucasian (62%) 

students. This composition represented a lack of Hispanic participants relative to the population 

of Freedom. In comparison with Freedom’s population as a whole, a larger percentage of 

Asian/Pacific Islanders participated in the focus group. The gender ratio in the focus group was 

also heavily skewed towards female students, with a ratio of 87.5%. This gender ratio disparity is 

an overall increase, based upon the female student school ratio, which is 28%. 

The focus group, though small, did represent the sample group to the extent of the minor 

participants being able to meet after school for the session. The percentage of African Americans 
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in the focus group was 12.5% and in the sample was 17.2%; Asian/Pacific Islanders represented 

25% of the focus group and 24% in the sample; Hispanic participation was 0% of both the 

sample and the focus group; Caucasians represented 62% of the focus group and 58% of the 

sample. The gender breakdown was 87% female students in the focus group and 89% female 

students in the sample. The focus group selection was dependent on the students having parental 

permission to attend the afterschool focus group and on not having a preexisting school 

commitment. Because of these constraints, the number of participants in the focus group was 

eight.   

There were 71 teachers at Freedom representing an ethnic breakdown as follows: 

Caucasian, 84%; African American, 2.8%, Hispanic, 5.6 %; Native American, 1%; and 

Asian/Pacific Islander, 6.2%. Thirty-eight percent of the teachers had between one and five years 

of teaching experience. The students in this study were from the classes of two eighth-grade 

history teachers, colleagues of the researcher. 

Both of the teachers in the study were Caucasian men. These ethnic and gender identities 

are offered in comparison to the campus ratio of Caucasian (84%) and male teachers (12.5%). 

One was a second-year teacher and football coach who had taught American history for only one 

year prior to the study. The other was an experienced teacher of seven years with advanced 

degrees in his field and collegiate teaching experience. The second-year teacher was under the 

age of 30, and the experienced teacher was over the age of 50. These demographic data are 

mentioned because gender and age are possible components in faculty use of technology 

applications such as podcasting. The review of literature indicated younger teachers with 

computer experience might be more inclined to use podcasts in the classroom.  
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Both of the teachers in this study had MP3 players and used them for playing music and 

podcasts. The younger teacher was less experienced in using technology in the classroom as an 

educator. He did use various components of MyFISD, the required technology platform for 

FISD. Neither of the teachers had experienced any form of online education at the collegiate 

level. The data that were collected for this study included a Likert-scale student survey with an 

open response portion. The Likert-scale survey was used to collect data primarily associated with 

how students used the supplementary podcasts. There were 30 Likert-scale questions in the 

student survey. Raw data collected through the Likert-scale portion of the survey were 

frequencies and percentages of responses to questions in each of the scale categories: strongly 

agree, agree, not sure, disagree, and strongly disagree. Use of Likert-scale responses allowed the 

degree to which the group of students liked or disliked the various podcast components to be 

presented more clearly. Summarized data from responses to the Likert-scale questions posed in 

the study survey are presented in Appendix L.  

Responses to the open-ended portion of the survey are presented in Appendix M. The 

open-ended questions portion of the survey provided the students an opportunity to add 

information that they deemed important but was not solicited in the general Likert-scale 

questions. The responses of students to this portion of the survey were short, usually just a few 

words. These words and phrases were grouped with other similar responses to construct themes 

based on the distinct comments about student usage of the podcasts. Data associated with the 

student survey were reported in the form of frequencies of students who made a statement that 

represented a particular theme.   

The students were asked at the outset of the study to keep weekly journals that elaborated 

their experiences with podcast usage. On the journal forms, the students were requested to record 
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how many times they listened to the podcasts during a week, how long they listened, on what 

device, the location where they listened, and their reason for studying. The purpose of the 

journals was to triangulate or cross-reference findings associated with the student survey 

regarding podcast usage. Data collected from the student journals were at first promising in 

content and depth of information. However, as the study progressed, the number of students who 

recorded information in their journals declined to a small, dedicated group. Summarized in 

Appendix N is some of the information provided in the student journals by week. Frequencies 

are presented for students who reported responses in the listed categories.  

The student focus group was conducted in my classroom after completion of the 

American Revolution unit and included eight students who had participated in the study and 

completed the survey. A transcript of the student focus group is presented in Appendix O. Data 

associated with the student focus group were narrative in nature and were analyzed by assigning 

statements to categories based upon whether the comments reflected positive, negative, or not 

sure responses relative to the students’ podcast usage. Conducting the focus group offered an 

opportunity for students to provide their input in a more open-ended format than was afforded by 

the surveys or journals. 

A faculty interview was conducted in the researcher’s classroom with both teachers in 

whose classrooms the student data were collected. The purpose of conducting the faculty 

interview was to collect information pertaining to student podcast usage from the perspective of 

the instructor. The interview was originally planned to include both teachers in one session. 

However, Mr. John was called away on school business at the start of the interview. As a result, I 

interviewed Mr. Sam, and then when Mr. John returned, he was interviewed. While Mr. John 

was being interviewed, Mr. Sam remained in the room but did not interact during the process. 
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The interview was taped and transcribed; see Appendices D and E for the full transcript. 

Sentences and phrases from the faculty interview were categorized as those interview responses 

pertained to positive, not sure, and negative reactions of the students as responded to by the 

faculty.   

Research Question 1: How Students Used Podcasts 

Student Survey Findings on Podcast Usage 

The bulk of the student survey questions addressed how students used podcasts. Student 

survey questions 1 through 11, and 15, 16, 18, 22, 23, 26, and 29 addressed Research Question 1: 

“How do students use podcasts in an eighth grade American history class?” A summary of the 

data collected in response to these questions is presented in Table 5. In the table, “strongly 

agree” and “strongly disagree” responses are combined with those marked “agree” or “disagree.” 

These data indicate the students preferred to listen to the podcasts at home, on their computers, 

and to podcasts that were 3-5 minutes in length. The students appreciated the ability to start or 

stop the podcasts at will and to listen to them at anytime and anywhere. Furthermore, the data 

also indicated that, in the future, the students wanted to view hybrid or video podcasts. For a 

more detailed view of the raw data pertaining to the survey questions that addressed Research 

Question 1, see Appendix L. 

Table 5. 

Frequencies and Percentages of Likert-Scale Items by Category (N = 29) 

Option Agree Not sure Disagree 

Listening device 

Computer 65% 20% 13% 

MP3 30% 24% 44% 
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Option Agree Not sure Disagree 

Smartphone 10% 44% 44% 

When listened 

Spare time 40% 27% 30% 

6 a.m.-8:15 a.m. 19% 20% 57% 

Location for listening 

Home 68% 6% 23% 

Bus  17% 10% 71% 

School 40% 27% 30% 

Duration of podcasts (in minutes) 

3-5  54% 24% 19% 

5-10  47% 17% 34% 

10-15  27% 31% 40% 

15+  13% 27% 61% 

Flexibility of podcast use 

Rewind, fast-forward, and pause 82% 6% 9% 

Listen, anytime/ anywhere 85% 10% 3% 

Replacement for tutorials 37% 31% 30% 

Hybrid podcast potential (want) 

PowerPoint/Photo Story 57% 24% 16% 

Vodcasts 51% 34% 13% 
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 The first three items in the survey, “I like to listen to the podcasts on the computer,” “I 

like to listen to the podcasts on my MP3 player,” and “I like to listen to the podcasts on my cell 

phone,” were designed to collect information regarding the device students preferred to use for 

listening to the podcasts. The results of answers to these questions indicated the students 

preferred to listen to the podcasts on their computers; 65% of the students reported a preference 

for computers, compared to 30% of students who preferred MP3 players, and 10.3% of students 

who preferred cell phones. Interestingly, 44% of the students were not sure that they preferred 

listening on their cell phones, compared to 26.6% for computers and 24.37% for MP3 players. 

There were six items on the student survey (4, 5, 6, 7, 15, and 18) that addressed whether 

the students listened to the podcasts, where they listened to them, and when they listened. The 

items were as follows: 

4. I didn’t listen to the podcasts; 

5.  I like to listen to the podcasts at home; 

6.  I like to listen to the podcasts in my spare time;  

7.  I like to listen to the podcasts on the bus; 

15.  I like to listen to the podcasts from 6 to 8:15 a.m.; and  

18.  I like to listen to the podcasts at school.   

Data collected in response to Item 4 indicated 18 (61%) students listened to the podcasts 

and five (16%) students did not and six did not answer. The data also indicated, for Item 5, that 

20 (68%) students preferred listening to the podcasts at home. Regarding Item 18, 12 (40%) 

students preferred listening to podcasts at school. Responses to Item 7 regarding students 

listening to the podcasts on the bus indicated 21 (71%) students did not want to listen to the 

podcasts on the bus. According to data collected in response to Item 18, 12 (40%) students 
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preferred to listen at school, but nine (30%) students did not, and eight (27%) students were not 

sure. Data collected in response to Item 6 indicated 12 (40%) students listened to the podcasts in 

their spare time. 

In regard to the time frame of listening to the podcasts and the duration of the podcasts, 

the focus of Item 6, the data indicated 12 (40%) students listened to the podcasts in their spare 

time. The number of possible student users of podcasts from 6:00 a.m. to 8:15 a.m. was 

addressed in Item 15, and the data indicated 17 (58%) students did not prefer to listen during this 

time period and only six (19%) students indicated they preferred this time frame. The researcher 

assumed that more of the students would have preferred to listen to the podcasts at this time, 

using the mobile aspect of podcasting as they prepared to attend school. 

 Items 8, 9, 10, and 11 included: 

8. I like to listen to podcasts that are 3-5 minutes in length;  

9.  I like to listen to podcasts that are 5-10 minutes in length;  

10. I like to listen to podcasts that are 10-15 minutes in length; and  

11. I like to listen to podcasts over 15 minutes in length. 

These items were used to determine what the preferred podcast duration was for the participants. 

In response to Item 8 concerning podcasts of 3-5 minutes, the data indicated 16 (54%) students 

liked to listen to podcasts that were of this length. Item 9 garnered listening information 

regarding podcasts that were 5-10 minutes in length, and the data indicated 14 (47%) students 

preferred podcasts that were this long; however, 10 (34%) students did not prefer podcats of this 

length. Item 10 addressed podcasts that were 10-15 minutes in duration, and eight (37%) students 

indicated they were in favor of this length, but 12 (48%) students were not and seven (31%) 

students were not sure. Preference for podcasts more than 15 minutes in length was the subject of 
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Item 11. Only four (13%) students favored this length; 17 (61%) students did not and eight 

(27%) students were not sure. 

 The possibility of using podcasts as a replacement for afterschool tutoring was broached 

in Item 22, which stated, “I like to use the podcasts as a replacement for tutorial sessions.” The 

data indicated the students were not sure about this option; 11 (37%) students wanted to use the 

podcasts as replacements, but nine (31%) students were not sure and nine (31%) students 

preferred not to do so. Items 16 and 23 elicited responses regarding the flexibility of podcasting. 

Item 16 addressed the ability to fast-forward, pause, and rewind the podcasts. The data for this 

item indicated 24 (82%) students had a preference for the ability to do so. Item 23 specifically 

addressed the ability to listen to the podcasts anywhere and at any time. The data indicated 25 

(85%) students enjoyed the flexibility of being able to listen to the podcasts at any time and in a 

location of their choice.   

 The last two items, 26 and 29, were “I would like to listen to podcasts that contain 

PowerPoints or Photo Story slides” and “I would like to listen and view video podcasts.” These 

items addressed the students’ desire to use hybrid podcasts. Responses to Item 26 about 

preferences for PowerPoint and Photo Story podcasts indicated 17 (57%) students wanted to 

view these types of podcasts. In response to Item 29 about video podcasts, 15 (51%) students 

wanted to view these types of podcasts. However, seven (24%) students and 10 (34%) students, 

respectively, were not sure if they wanted to view these types of hybrid podcasts. 

 The data was also disaggregated based upon the ethnicity of the participants.  The data 

indicated that all participants preferred listening to the podcasts on their computers. Three 

African Americans (60%) indicated this as well as four (57%) of the Asian/Pacific Islanders and 

12 (71%) of the Caucasians.  African American and Asian/Pacific Islanders 60% and 57% 
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respectfully preferred to listen to the podcasts on their MP3 players, while only 5% of the 

Caucasians preferred to do so.  The least preferred method for listening, as reported by all of the 

ethnic groups was the Smartphone.  In regards to when they listened, 10 (58%) that they listened 

in their spare time as contrasted with zero indication for African Americans and only 2 (28%) of 

the Asian/Pacific Islanders.  African American participants tended to prefer listening to the 

podcasts from 6 a.m. to 8:15 a. m. as two (40%) indicated this preference as compared to zero for 

Asian/Pacific Islanders and four (23%) of the Caucasian responders.  The preferred location for 

listening to the podcasts for Asian/Pacific Islanders and Caucasians was at home, with six (86%) 

and 12 (70%) respectively responding so.  This was contrasted with only one (20%) of African 

Americans responding that home was the preferred listening location.  Most of the participants 

did not want to listen to the podcasts on the bus, however, two (40%) of the African American 

respondents indicated that they did like to listen to the podcasts on the bus.  The African 

American and Caucasian students also listened to the podcasts at school at a higher rate, two 

(40%) and eight (47%) than the Asian/Pacific Islanders with one (14%).  The preferred duration 

of podcasts was 5-10 minutes for Caucasians, as indicated by 11 students (65%), 3-15 minutes 

for Asian/Pacific Islanders  two (28%) and 10 to 15 minutes for African Americans two (60%).  

All of the students, regardless of ethnicity, reported that they appreciated the flexibility of 

podcast usage.  In regards to the types of podcasts that the students would like to see used in the 

future, most Caucasians wanted PowerPoint/Photo Story based podcasts 16 (94%) and most 

Asian/Pacific Islanders wanted the same with 3 (44%).  African Americans on the other hand 

expressed a desire for Vodcasts in the future, 2 (40%).  

There were 28 open-ended responses recorded on the student survey sheets. Of the 29 

participants, 18 of them recorded data in the open-ended portion of the student survey. There 
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were 11 responses to Research Question 1, 11 responses to Research Question 2, and six for 

Research Question 3. Responses for the last two research questions will be discussed separately 

in their respective sections later in the chapter.  

The open-ended portion of the student survey was meant to offer the students an 

opportunity to record information beyond what was assessed via the Likert-scale portion of the 

survey. Student entries were grouped according to recurring words or themes. Response theme 

groups were then associated with the three research questions. The groups of items are presented 

in Appendix M by research question.  

Themes of student responses to the three open-ended questions in the survey focused on 

podcast usage and its subcomponents, which included the ability to pause, rewind, and fast-

forward; students wanting podcasts with pictures, video, and or hybrid components; podcasts 

being used for missed work; podcasts that were considered too long; podcasts that the students 

could not access; and the ability of podcasts to be used by the students anytime and anywhere. 

The pause, rewind, and fast-forward feature of podcasting allowed the students to stop or pause 

the podcasts and to go back and listen to information already covered or to skip forward to new 

information, all at will. Some of the students wanted to see future podcasts that used pictures, 

video, or both, addressing a variety of learning styles. Students also used the podcasts to cover 

material that they had missed while absent from class. Students’ struggles with using podcasts 

were also recorded in this portion of the survey, with some students reporting that the podcasts 

were too long or that they were not able to access the podcasts in a timely and efficient manner. 

Eleven responses were captured by the survey related to Research Question 1. See Appendix L 

for the raw data. 
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Results of the open-ended student survey questions indicated the students appreciated the 

mobility component of the podcasts and the ability to pause, rewind, and fast-forward. Student 

responses included appreciation for being able to “listen anytime, anywhere, [and] replay content 

without having to ask the teacher.” The students also perceived podcasts as a method for 

covering missed work. Some of the students indicated the podcasts needed “pictures, short 

videos, relaxing sounds, and a study guide.” One student indicated the podcasts did not work. 

This train of responses was developed in more detail in the student journal responses. 

Student Journal Entries on Podcast Usage 

 The structured portion of the journals requested students to record the number of times 

they listened to the podcasts and for how long. Questions also sought information about the 

device that was used to listen to the podcasts, the location where the students listened to the 

podcasts, and the activity (e.g., a quiz, a test) for which the students were studying while using 

the podcast. There were 29 students involved in the study who initially began recording 

information in their journals. Because the duration of the study was six weeks, a maximum of six 

journal entries for each student was possible. The number of students who actually completed 

each week’s journal entry varied from week to week. However, the number of participants who 

did not listen to the podcasts steadily increased during the study period. The first week of journal 

entries indicated the largest number of times listened, when 20 students listened to the podcasts, 

compared to the last week of the study, when only eight students reported listening. The average 

number of the 29 participants who did listen to the podcasts weekly was 11.33, and the mean of 

those who did not was 17.66. The average number of times students listened to the podcasts was 

15 across the six weeks of the study. The average amount of time the students listened to the 

podcasts was 2 hours and 25 minutes, presented as 2:25 in later notations.   
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 During the first week of the study, 17 (58%) of the 29 participants completed the journal 

entries. Data indicated the students preferred to listen to the podcasts on their computers at home. 

The students accessed the podcasts 20 times and they listened for a combined time of 3:07. 

According to the data, the students were primarily preparing for the weekly vocabulary quizzes.  

 During Week 2 of the study, 16 (55.17%) students reported that they listened to the 

podcasts. These results were similar to Week 1 in that the preferred listening device was the 

computer, the preferred location for listening was at home, and most of the students were 

studying for the weekly vocabulary quiz. The number of students who listened to the podcasts 

decreased from 17 in Week 1 to 16 in Week 2. Also, the total amount of time listened decreased 

from 3:07 to 2:32.  

 A decline in the number of times students listened to the podcasts continued in Week 3. 

The number of times dropped from 16 in Week 2 to 14 in Week 3, and the duration of listening 

also decreased from 2:32 to 1:59. The preferred listening device was still the computer and the 

preferred location was still at home. Most of the students continued to use the podcasts to study 

for the weekly vocabulary quiz. 

 In Week 4, the journal entries indicated an increase in the number of times students 

listened to the podcasts, from 14 in Week 3 to 20 in Week 4. The duration of listening to the 

podcasts also increased from 1:59 to 2:05, and the computer was still the preferred listening 

device. As was the case in previous weeks, the students reported they were using the podcasts to 

prepare for the weekly vocabulary quiz. 

 The journal entries from Week 5 indicated a steep drop in the number of times students 

listened to the podcasts, from 20 in Week 4 to 9 in Week 5. The computer was still the preferred 

device for listening to the podcasts, and home was also still the desired location in which to listen 
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to the podcasts. There was a decrease in time spent listening to the podcasts, from 2:05 in Week 

4 to 1:37 in Week 5. During this week, the students were also, once again, primarily using the 

podcasts to prepare for the weekly vocabulary quiz. 

 Week 6 of the journal entries indicated a slight decrease in the number of those listening 

to the podcasts, down from nine students in Week 5 to eight students in Week 6. There was an 

increase in the duration of time spent listening to the podcasts, from 1:37 to 2:11. As was 

indicated in the previous weeks, the preferred student listening device was the computer, and the 

preferred location was at home. The vocabulary quiz was again the activity for which the 

students were using the podcasts.  

Overall, the journal entries indicated the preferred method for listening to the podcasts 

was the computer and the preferred location for accessing them was at home. The data also 

indicated the students were primarily using the podcasts to prepare for the weekly vocabulary 

quiz. Responses from the 11 students who did not listen provided some insight about why not. 

Nine claimed that they could not get the podcasts to work, and one student in the study did not 

have a need to listen, and one student reported being out of town. Of those not listening to the 

podcasts, the data indicated a lack of podcast access or user knowledge as the most likely cause. 

For a more detailed presentation categorized by week, see Appendix Q. 

Student Focus Group Results on Podcast Usage 

 The student focus group questions that addressed Research Question 1 included: 

4. How and where did you listen to the podcasts? What kind of podcasts did you like the 

most, and what kind (audio, hybrid, or video) would you like to see in the future?  

5. What did you like best about the podcasts and least? Were there any problems and, if 

so, how could they be fixed? 



85 

6. What other subjects do you think could use podcasts and how? 

 Responses collected in the focus group indicated students preferred to use computers to 

listen to the podcasts and that they did like the ability to listen anywhere through accessing the 

podcasts via MyFISD. The eight students who participated in the focus group indicated they 

liked audio podcasts, but four of them wanted hybrid podcasts using video or graphics to support 

the material being covered. The students indicated future hybrid podcasts should provide a 

variety of coverage formats that would address the needs of both audio and visual learners.   

The following statements transcribed from the student focus group address participants’ 

reflections on the audio and visual nature of podcasting. The names of the students have been 

changed to conform to anonymity requirements for this study. Cindy responded to Question 4 as 

follows:  

I listened to it on my laptop usually. And I think you can really listen to it anywhere 
because it’s online on MyFISD. So if you need a visual, you can have that. And if you 
need an audio, if you cannot sit down and watch it, you can have that.  
Jane remarked, “I listened to it on my computer. And I really enjoyed the audio but I am 

more of a visual learner. So I would also like the video.”  

Doug added,  

I listened to them at home and on the road on my iPod. And I liked audio the most 
because instead of my having to look at the video, I can just put it in my pocket and just 
listen to it while I am doing something. And I really [think] most of them are good.  

 

Student focus group Question 5 addressed what the students liked the most and the least. 

Denise related, “The thing I liked the best about them were they were like little lectures but at 

home. And the thing I liked the least was that they could be too long.” Doug chimed in,  

The vocabulary and the unit reviews were the ones I liked best. And there were not any 
that I did not like. There were a couple of problems on some of the podcasts that I did not 
understand because I could not find the questions that I was looking for, when I was 
listening to the podcasts.  



86 

 
 Jane stated, “I liked, what I liked about the podcasts the best was the background 

information it gave you, but I thought some of them were a little lengthy.”  

 Marley remarked, 

I like the most that they were they had, like, information and right answers to back up 
your answers. And some of them, yeah, the least is they were sometimes a little lengthy, 
and I did not have time [to listen].   
 

 Regarding any problems associated with the podcasts and how they could possibly be 

fixed, Denise related, “Just one of the podcasts that I listened to, the numbers were out of order, 

so it was hard to follow along without the sheets.”  

 Sara explained, “The only problem that I probably had was sometimes there, like, they 

did not load the podcasts on MyFISD, so I could not listen to it.”  

 Cindy added, “I did not have any  [problems with the] podcasts because the good thing 

about the podcasts was if the numbers were out of order, you could pause it and listen to them, 

and then press play again.”   

 The responses to student focus group Question 6, “What other subjects do you think 

could use podcasts and how?” indicated the students in the session believed that podcasts could 

be used in a positive fashion in all four core classes: English, history, science, and mathematics. 

Susie stated,  

I think science would be really good because it is kind of [complicated], it has the same 
things, that it is kind of complicated, so you need to ask questions sometimes. And when 
you cannot have the teacher, I think, it would be helpful to have some podcasts on it. 
 

 Marly suggested, “I think that English could be good because it could have book reviews 

and book notes on it.”  

 Sarah added,  
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I think that English, science, and history are good podcasts. For math, I think it should be 
a video one showing, like, how to do, like certain steps to equations and stuff. And then 
English could do, like, book reviews and stuff like that. And then science could just be 
like other reviews.  
 

 Denise responded, “All four core subjects could use podcasts because anything that 

involves memorizing equations or definitions or concepts, podcast[s] would be good to go over 

everything we have learned in class.” 

Faculty Interview Results on Podcast Usage 

 The faculty interview collected data pertaining to podcast usage from a facilitator’s 

perspective. The faculty members were asked the following questions: 

1. Based upon the overall podcast experience, what worked best and what did not? As a 

history teacher, what type of podcasts would you like to see created?  

2. What potential problems and solutions do you see in regard to future podcast usage?  

3. In our eighth-grade history curriculum, which lessons would best support podcast 

implementation? 

These questions primarily addressed Research Question 1 but also Research Questions 2 and 3, 

as will be discussed separately in the sections pertaining to those questions. Overall, the podcast 

experience was positive for the two participating teachers, and both reported that, overall, it was 

a positive experience for the students as well.  

Both teachers in the study reported that the students used the podcasts at home, school, 

and on their iPods. The teachers also reported that the students enjoyed the novelty of using the 

podcasts and that the government unit, the most challenging of the content units, should have all 

of its vocabulary presented before the start of the unit and available for its duration. Furthermore, 

the teachers wanted a podcast covering the three branches of government and the first five 

presidents of the United States. Mr. Sam remarked,  
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The podcasts worked really good, mainly for my special ed. students and my impaired 
students, dyslexia students, like that. They were able to work at their own pace. They 
were able to listen as well as look at the material they were supposed to study. 

Mr. John stated, “Students had easy access to the podcasts, including the classroom, home, and 

about half of the students downloaded the podcasts to their iPod. The iPod was a great idea 

because the kids always have it with them.”  

Mr. Sam added,  

They [the students] enjoyed using the podcasts online because it is different. It gave them 
a different experience in learning, which they profited from. I saw the definite benefits of 
the podcast immediately, as their quiz scores started to go up. 
 

 Regarding problems with the podcasts, the teachers reported that some of students had 

trouble accessing the podcasts. Mr. John stated,  

The biggest problem was the podcasts not working all the time. Students have different 
types of Internet and computers, so some could access with no problem, and some 
students had trouble listening to it at home. No problems at school. 
 

As Mr. Sam explained,  

In the beginning the students sometimes may have had difficulty getting to it because 
they may not have computers or Internet at home. But once we were able to convince 
them to use school computers, they would get online and use it. The only other problem I 
could see is for the lower income or economically disadvantaged students who did not 
have computers. The school was able to get computers to some of those students, [a] loan 
type of deal, and the students told me they were able to use the podcasts then.   
 

 The teachers in the study also provided information regarding potential problems and 

solutions associated with podcasting. One of the potential problems associated with podcasting is 

that the students listened to the podcast and wrote down the answers to the review instead of 

looking up the answers first. The teachers participating in this study tried to teach the students 

the skills needed to use the Expert Information portion of the lesson packets, the textbook, and 

Internet sources to find the answers. When the students just copy the information from the 

podcasts, it negates the skills portion of the review. Mr. John remarked about, “. . . the students 
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only listening to the podcast and not actually searching for the terms and then using the podcast 

as an extra tool for them to study.” Mr. Sam expressed a concern for availability and the 

possibility of “making it more available. I was hoping that more of my students would download 

them to their cell phones, MP3 players, and use them or iPods, and use them that way.” 

Expanding on Mr. Sam’s comment, Mr. John added, 

It would have been easier for them to do that, but a lot of them did not want to get rid of 
their music, so they pretty much just used computers when they needed to. I did get calls 
from parents who also used the podcasts with their students. I see that as a possible plus 
for the students to use it. The more parent involvement we can get, the better. 
 

 The next faculty interview question addressed which lessons in the eighth-grade history 

curriculum would benefit the most from podcast additions. Mr. John expressed the following 

opinion:  

The government unit is probably the toughest unit during the year. All vocabulary should 
be on a podcast and maybe before the unit starts so the kids can familiarize themselves 
with the difficult terms. A “More Perfect Union” lesson would be great because it breaks 
down the three branches of the government. Also, a podcast for each of the first five 
presidents would be great since [sic] their six- weeks essay is over the presidency. 
 

Mr. Sam remarked,  

The best use of the podcasts is in the very beginning, when students are transitioning 
from the seventh/eighth grade vocabulary list and concepts. The biggest problem that 
they have is they can memorize a definition, but the concept that goes with the definition 
is a little tough for them. So I can see the curriculum in the very beginning getting 
students used to getting this avalanche of new vocabulary in the Colonization [unit], 
terms like mercantilism, which they have never dealt with, all the way through the 
American founding, terms like federalism, republicanism, so really foreign to some of the 
students because they come from other countries where they have never been exposed to 
our system of government or our concept of rights. It would really be beneficial, too, for 
the Civil War so that they can start to pull that vocabulary for the high school courses and 
curriculum that they are going to take. 
 

Podcast Usage 

 The Likert-scale portion of the student survey indicated the computer was the preferred 

listening device and that the students liked to listen to the podcasts in their spare time. However, 
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they did not like to listen early in the morning. Home was the preferred place in which to listen 

to the podcasts, and the students indicated a desire for the podcasts to be 3-5 minutes in length. 

The students also appreciated the flexibility of podcast usage and wanted to use more hybrid and 

video podcasts. The open-ended question portion of the student survey confirmed the trends in 

the participants’ preferences established through the Likert-type responses to the survey.  

 Echoing the results of the survey, the student journal entries indicated the preferred 

method of listening to the podcasts was at home on the computer. The students primarily used 

the podcasts to study for the weekly vocabulary quiz. Those who did not listen to the podcasts 

indicated they did not do so because they could not access the podcasts, they believed they did 

not need them, or they were out of town.   

 Data collected from the student focus group also indicated the students preferred to listen 

to podcasts on the computer. They liked the ability to access the podcasts from anywhere with an 

Internet connection using MyFISD. All eight of the students in the focus group appreciated the 

audio podcasts, but four indicated they would like to see hybrids used in the future. The 

reasoning for this comment was that a hybrid podcast would provide both an audio format and a 

visual format to the student, thus addressing the needs of both the auditory and visual learner.   

 The faculty interview data indicated the participating teachers, Mr. Sam and Mr. John, 

found the podcasting experience was positive. The teachers reported that the students listened to 

the podcasts at home and at school using computers and their iPods. The students also enjoyed 

using the podcasts due to their novelty aspect and they could work at their own pace. Both 

teachers indicated they would like to see, in the future, podcasts covering the government unit, 

the most difficult of the U.S. history units. Furthermore, they recommended the creation of 
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podcasts covering the three branches of government and, for essay purposes, the first five 

presidents of the United States.  

 Data gathered from the faculty interview indicated the podcasts worked well with special 

education students, specifically students with dyslexia. Both faculty members who participated 

in the study indicated the biggest problem was that the students could not always access the 

podcasts from home or outside of the school. The teachers expressed their concern that the 

podcasts could impede the teaching of the skills associated with referencing the vocabulary terms 

in the textbook or online, if a student only listens to the podcasts and copies down the 

definitions. In regard to the best time to use podcasts in the curriculum, Mr. Sam opined the best 

time was at the start of the eighth grade because the students were transitioning to a more 

concept-based vocabulary. 

Research Question 2: Impact of Podcasts on Learning Subject Material 

 Research Question 2 was, “How do students perceive the impact of podcasts upon their 

overall learning of the subject material?” Data from the series of student survey questions, 

journal entries, focus group questions, and faculty interview questions that addressed Research 

Question 2 are presented in this section.    

Student Survey Findings on Impact 

Presented in Table 5 are student responses to the survey items that address Research 

Question 2. For a more detailed presentation of the raw data, see Appendix L.  
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Table 6. 

Frequency and Percentages of Student Survey Findings Related to Research Question 2 (N = 29) 

Survey Item Agree Not sure Disagree 

N % N % n % 

Most beneficial 

12. The most beneficial 

podcasts are those 

covering vocabulary 

and quiz reviews. 

23 78.68% 3 10.3% 3 10.3% 

13. The most beneficial 

podcasts are the test-

exam reviews. 

24 72.75% 2 6.8% 3 10.3% 

14. The most beneficial 

podcasts are the ones 

concerning historical 

vignettes (stories). 

7 24% 18 62.06% 4 13.6% 

Improved understanding 

17. The lecture podcasts 

helped me to better 

understand the 

material. 

 

 

17 58.5% 8 27.5% 4 13.6% 
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Survey Item Agree Not sure Disagree 

N % N % n % 

19. The podcasts have 

helped me better 

understand material 

that I missed while 

absent. 

16 55% 11 37.9% 2 6.8% 

20. The podcasts have had 

a positive impact upon 

my overall grade. 

17 58.5% 10 34.4% 2 6.8% 

21. The podcasts have 

increased my overall 

understanding of 

U.S. history. 

16 55.5% 11 37.9% 2 6.8% 

27. English is not my first 

language and the 

podcasts helped me to 

better understand the 

history vocabulary and 

prepare for quizzes, 

tests, and the exam. 

7 23.8% 5 17.2% 17 58.5% 
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Data collected from the Likert-scale portion of the student survey that was related to 

student perception of impact on learning pertained to survey items 12, 13, and 14. In response to 

Item 12, 23 (78%) students agreed that the most beneficial podcasts were those that covered the 

weekly vocabulary quiz reviews. Only three (10.5%) students did not believe that these were the 

most important podcasts. The data indicated, for question 13, that 24 (82%) students believed 

that the most important podcasts were the ones that covered test and exam reviews. Student data 

also indicated, for question 14, 18 (62%) students were not sure whether the historical vignettes 

were the most beneficial podcasts. This uncertainty might be due to the students not knowing 

how to apply the information from the vignettes to their studies. It is also possible that the 

students did not have time to listen or did not see the vignettes as directly relevant to the quizzes 

or the test.   

Data collected from responses to Item 17 about whether the podcast lectures helped the 

students understand the material indicated 17 (58%) students believed that podcasts did support 

understanding. However, 11 (38%) students were not sure whether the podcasts did support 

understanding.  

Item 19, 16 (55%) students believed that the podcasts helped them better understand 

material that they missed when they were absent. However, 11 (38%) students were not sure the 

podcasts helped them better understand material they had missed due to absence.   

Survey Item 20 addressed whether the students believed that the podcasts had a positive 

impact upon their overall grade. In answer to this item, 17 (58%) of the students believed they 

did, but 10 (34.4%) students were not sure.  

Item 21 was related to Item 20 and asked whether the participants believed the podcasts 

increased their overall understanding of U.S. history. In response to Item 21, 16 (55%) students 
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believed the podcasts increased their overall understanding of U.S. history. However, 11 (37.9%) 

students were not sure this increased understanding was the case.  

Item 27 addressed students who were English language learners (ELLs) and whether the 

podcasts helped these students understand the material better. The results indicated only seven 

(23%) students learned English as a second language, but these seven students agreed that the 

podcasts helped them better understand the vocabulary associated with the class and better 

prepare for the assessments.   

A breakdown of the data based upon ethnic parameters was also conducted and the data 

indicated that the students believed African American four (80%), Asian/Pacific Islander five 

(57%), and Caucasian 14 (82%), that the most beneficial podcasts were the ones covering the 

material for the assessments associated with the class.  However, the groups were divided 

regarding whether or not the lecture podcasts helped them to better understand the material at 

hand.   The African American participants, 2 (40%) believed that they did as well as 11 (65%) of 

the Caucasians.  However, four (57%) of the Asian/Pacific Islanders indicated that they did not.  

In regards to the podcasts helping them to better understand material that they missed the results 

were divided as well.  Eleven (65%) of the Caucasian participants responded that the podcasts 

did help them to cover the material missed but only two (57%) of African Americans believed so 

and only two (40%) of the Asian/Pacific Islanders.  In regards to the podcasts having a positive 

impact upon their overall grade, 11 (64%) of the Caucasians believed that they did, three (60%) 

of the African Americans believed they did and as did four (57%) odf the Asian/Pacific 

Islanders.  However, there was a reported split regarding whether or not the podcasts had helped 

the students to better understand U.S. History.  The African American respondents indicate two 

(40%) that they did but another 40% indicated that they were unsure. Six (86%) of the 
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Asian/Pacific participants were also unsure however, 13 (76%) of the Caucasian respondents 

indicated that the podcasts increased their overall understanding of U.S. History.      

There were 31 open-ended responses recorded on the student survey sheets. Responses to 

the open-ended portion of the survey were classified by the research question addressed. Of these 

responses, 11 were categorized as addressing Research Question 2: How do students perceive the 

impact upon their overall learning of the subject material? The data were analyzed based upon 

whether or not the podcasts were viewed as being helpful in reaching a deeper understanding of 

the classroom material. Of these 11 responses from students, five directly stated that the podcasts 

“helped them to understand better.” Other responses included, “helped to check answers on the 

study guide” and that the podcasts were “helpful in memorizing dates and historical events.” 

There were no negative notations regarding podcast usage as it related to the impact on overall 

learning of the subject. Student perception in these open-ended responses indicated a perceived 

positive impact of podcasting. See Appendix M for more a detailed presentation of student 

responses to the open-ended questions on the student survey pertaining to Research Question 2. 

Student Journal Responses Related to Impact 

Qualitative data gathered from the journal entries that related to student perception of 

impact on learning the content were placed into three categories: helpful, not sure, and not 

helpful. The students who recorded information regarding this topic in their journals believed 

that the podcasts were helpful and that they did have an impact upon their overall learning of the 

subject material. Of the 29 participants in the study, 17 completed or partially completed the 

student journals for the first week of the study.  

In Week 1 of the study, 11 students found the podcasts to be helpful in the students’ learning of 

the material at hand, one was not sure, and two found the podcasts not helpful. During Week 2, 
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the number of journal entries as well as the number of students who found the podcasts to be 

helpful decreased, down from11 in Week 1 to eight in Week 2.  

 The number of students using the podcasts also decreased in Week 2, from 14 in Week 1 

to 12 in Week 2. The number of students who were not sure if the podcasts were helpful 

increased to four; however, there were no students who stated that they thought the podcasts 

were unhelpful. In Week 3, nine of the 11 students who used the podcasts and recorded their 

experiences in their journals indicated they found the podcasts to be useful and one was not sure. 

During Week 4 of the study, nine students recorded information in their journals regarding 

podcast usage. Eight students claimed the podcasts were helpful, and one was not sure, but none 

of the students thought that the podcasts were unhelpful because they did not record any negative 

comments or wrote that the podcasts were of no help. In Week 5 of the study, the number of 

student who were maintaining journal entries declined to seven. Of the seven students who 

recorded information in their journals, six found the podcasts helpful, and one was not sure. In 

Week 6, the final week of the study, the number of students who recorded entries increased to 

eight, and all eight found the podcasts to be helpful. See Appendix P for a more detailed 

presentation of the participants and their perceptions of the benefits of podcasting usage. 

 At the start of the study, 17 students were recording information in their journals, slightly 

more than half of the 29 overall participants in the study. As the study continued, there was a 

slight increase in the number of students (19) entering journal information during Week 2 of the 

study. However, by Week 3, there was a steady decline in the number of students entering 

journal information, having dropped from 19 students in Week 2 to 11 recording students in 

Week 3 and down to eight by Week 6 of the study. This decline might have been due to the 

novelty of using the podcasts having worn off, leaving a small core of eight to14 students who 
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regularly used the podcasts. This study did not address why the students might have stopped 

using the podcasts or why they stopped recording their experiences in their journals.  

 The average number of students who recorded information in their journals during the 

study was 10. Although the number of students recording information in their journal decreased 

overall, the percentage of students who recorded positive comments regarding podcast usage 

increased throughout the study, and at the conclusion, the journal entries reflected only positive 

comments. This condition was likely because the students who used the podcasts were 

academically motivated students who perceived the podcasts as another tool with which to 

secure better grades in the course. This perception was expressed by Mr. John, one of the 

teachers participating in the faculty interview.  

Student Focus Group Results Related to Impact on Learning  

 Two of the student focus group questions, 1 and 3, addressed Research Question 2. 

Student focus group Question 1 was, “Did the podcasts help you to better understand the 

historical information? Why or why not?” Of the eight participants in the student focus group, all 

eight indicated the podcasts helped them understand the historical information better. Cindy 

stated, “Yes, because sometimes I did not understand what my teacher said. Instead of going to 

tutorials, I could just go home and look at it and really help me understand the materials better.” 

Jane related, “Yes, because it helped me if I had, like, more information to go with what we were 

learning and help me better memorize the facts.” Marly explained, “Yes, because I could always 

have the right answers, and I could know what the right answer is.” Sarah remarked, “Yes, 

because if I wanted a review of what we learned in class, then I could just look at the podcast.” 

Beth’s comment explained what she could do if she had been absent: “Yes, because if I did not, I 

was not there for what the teacher told me, I could go back and reference it.” Denise said, “Yes, 
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because the podcasts do not only have the information that was in the class, but also extra stuff 

about topics that we learned about.” Finally, Doug related, 

It did, [helped me better understand the material] because the podcasts that I did listen to; 
they helped me understand what I am looking for and what I need to understand while I 
am listening to it. 
 

 Data were mixed in regard to student focus group Question 3, “Do you think the podcasts 

had an impact on your overall grade? Why or why not?” Two students stated “yes”; three stated 

they were not sure; and three stated that the podcasts had no impact upon their overall grade. 

Two students, Marly and Doug, indicated podcasts did have an impact upon their overall grades. 

However, other than a “yes,” Marly’s response to the question was inaudible due to a technical 

problem with the recording process. However, Doug replied, “Well, yes, it helped me 

tremendously, especially on the vocab, which helped my grade, at least higher than what I had.” 

Susie, Cindy, and Sarah believed that the podcasts helped somewhat, or they were not 

completely sure if they did or not. Susie stated,  

I think they kind of helped but kind of not because I could not, I am reviewing papers 
anyway, but going there [using the podcasts] helped me save time. So I think it helped 
my grade a little bit; but kind of on the same, no. 
 

 Cindy explained, “I think it kind of helped because it was another study thing I could use, 

but I also had other ones to use as well. Like papers that they gave us and study guides.”  

 Sarah also was not sure whether the podcasts had an impact upon her overall grade, 

relating,  

Yes, I think well, kind of I think it helped because it, like, if you were taking a test, then 
it just played in your head instead of, and then you did not have to, like, have to 
remember what it said on the paper. You can just hear it in your head. 
 

Three students, Jane, Beth, and Denise, indicated the podcasts did not have an impact upon their 

overall grade in the history class. Jane related, “No, I do not think it really affected my grade, but 
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it really cut down on all the time looking for papers.” Beth also explained, “No, and I have not 

seen any difference in my grade. It has been overall the same since before I listened to it.” 

Denise finally added, “It did not have an effect on my grade, personally, but it was more 

effective and easier to study.” 

Faculty Interview Results Related to Impact on Learning 

The faculty interview question most related to Research Question 2 was, “Based upon the 

overall podcast experience, what worked best and what did not?”  

Both of the teachers associated with the study reported their belief that the podcasts did 

have an impact upon the students’ overall learning of the subject material, but the impact 

depended on whether  the students were disciplined enough to use the podcasts and whether the 

students were members of special populations. Mr. Sam said that he saw an increase in quiz 

scores, but he did not indicate how much they increased or how many students saw an increase. 

Mr. John stated,  

The students’ reactions were mixed. The students who usually do the right things and 
work hard on everything loved the podcast[s] and would always ask if one was being put 
up for whatever we were doing at the time. They said it really helped them out to see if 
they were getting the questions right. It was also a change from sitting down and reading 
the review or vocabulary words. Instead being able to hear was great. The students who 
usually do not do the right thing all the time did not ask questions and some students did 
not even attempt to listen to the podcast. 
 

Mr. Sam explained,  

The podcasts worked really good, mainly for my special ed. students and my impaired 
students, dyslexia students, like that. They were able to work at their own pace. They 
were able to listen as well as look at the material they were supposed to study. 
 

Impact on Learning 

 The student survey data associated with Research Question 2 indicated students believed 

that the most important podcasts were the reviews for the vocabulary quizzes, tests, and exams. 
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The least beneficial podcasts were the historical reviews. This perception might have been due to 

the students not seeing the correlation between the historical vignettes and the material covered 

on the quizzes, tests, and exams or the students did not see them as being worth their time. The 

students indicated the podcasts helped them better understand the material at hand and that 

overall, they had a positive impact upon their grades. The students also believed that the podcasts 

increased their overall understanding of U.S. history. Data indicated English was primarily the 

first language for the participants in the study; however, six of the students indicated English was 

not their first language and that the podcasts had helped them better understand the vocabulary. 

The students also indicated in the student journals and the student focus group that the podcasts 

helped them save time while studying and helped in the learning of the material at hand.  

 The student journal entries also indicated an increase in positive responses regarding 

podcasts as the number of users decreased. According to the data, there appeared to develop, at 

least as reflected in the journal entries, a dedicated group of podcast users. During the interview, 

both participating faculty members indicated the podcasts had an impact on overall student 

learning. One of the teachers, Mr. Sam, related that he saw an increase in quiz scores but did not 

elaborate as to how much of an increase. Mr. Sam explained that the podcasts worked well with 

students with special needs. Mr. John explained that the impact of the podcasts depended upon 

the type of student involved. If the student was disciplined and motivated, then the podcasts were 

a great tool with which to get a better grade.     

Research Question 3: Podcasts and Student Motivation to Study 

 Presented in this section are findings related to Research Question 3. 
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Student Survey Findings Related to Student Motivation 

 The student survey questions that addressed Research Question 3 were questions 24, 25, 

and 30. These questions addressed the motivational aspects of podcasting as they related to 

student study of the material for the class. Student survey items 24, 25, and 30 assessed the help 

component, the fun aspect, and students’ wanting to see an expansion of podcast usage to the 

other core classes. If the students perceived the podcasts as helpful and fun and wanted more of 

them in other subjects, then the researcher assumed the podcasts motivated them to study. Based 

on these criteria, the student data indicated the podcasts motivated the students to study. 

Presented in Table 6 are student responses to student survey items 24, 25, and 30. For a more 

detailed presentation of the raw data associated with these questions, see Appendix L. 

Table 7. 

Frequency and Percentages of Student Likert-Scale Survey Responses Related to Student 

Motivation (N = 29)  

Survey Item Agree Not sure Disagree 

 N % n % n % 

24. Podcasts have helped 

me to become more 

focused when I study. 

15 15.6% 11 37.9% 3 10.3% 

25. Podcasts are a fun way 

to prepare for a quiz, 

test, or exam. 

11 37.8% 11 37.8% 7 23.5% 

Survey Item Agree Not sure Disagree 

 N % n % n % 
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Survey Item Agree Not sure Disagree 

 N % n % n % 

30. I would like to see 

podcasts used in my 

other core classes 

(English, science, and 

math). 

24 82.2% 3 10.3% 2 6.8% 

 

The data from responses to Item 24 indicated the students believed that the podcasts 

helped them become more focused when studying. Fifteen (51%) students believed that the 

podcasts helped with their focus. Eleven (37.9%) students reported they were not sure and three 

(10.3%) students reported they disagreed. Item 25 assessed whether podcasts were a fun way to 

prepare for quizzes, tests, and the exam. The 29 students who completed the survey generally 

indicated they were not sure whether it was a fun way to prepare for assessments. Of the 29 

students, 11 (37%) of them agreed that they were fun. However, 11 students also stated that they 

were not sure, and seven (24%) students did not think using the podcasts was fun. Item 25 was 

meant to solicit information regarding the fun factor of podcasting. The researcher assumed that 

if the students considered the process fun, then they would be more inclined in the future to use 

podcasts.  

Item 30 was posed to determine whether the students wanted podcasts used in the other 

core subjects including English, science, and mathematics. The responses to this item might be 

helpful to the curriculum writers responsible for writing lessons for those other subjects. The 

data from the 29 participants indicated a large number of students were in favor of using 
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podcasts in the other subjects. Of the 29 respondents, 24 students (82%) wanted podcasts to be 

used in the other core subjects, and three (10%) students were not sure, while only two (6%) 

students did not want to see podcasts used in the other classes.  

In regards to student responses pertaining to whether or not podcasts helped them to 

become more focused when they study, 10 (60%) of the Caucasian respondents indicated that 

they did.  The African American student also believed this way as three (60%) responded in the 

same manner.  However, 4 (57%) of the Asian/Pacific Islanders were not sure if the podcasts had 

helped them to become more focused when they studied.  In regards to podcasts being a fun way 

to prepare for quizzes and test, two (40%) of African American respondents and five (71%) of 

the Asian/Pacific students were unsure in this matter.  However, nine (53%) of the Caucasian 

participants indicated that the podcasts were a fun way to study for tests and quizzes.  In regards 

to using podcasts in the other core classes, English, Mathematics, and Science 16 (94%) of the 

Caucasian respondents want to see this done.  Three (80%) of the African Americans support this 

as well, however, only four (57%) of the Asian/Pacific Islanders supported this idea.  

Furthermore, three (43%) of the Asian/Pacific Islanders were unsure of whether or not they 

wanted to see podcasts used in the other core classes. 

Of the 31 responses recorded in the open-ended portion of the student survey, seven 

responses pertained to Research Question 3. Of these seven responses, six of them were positive 

comments, and one was negative regarding whether the podcasts had changed the students’ study 

habits. The positive responses included, “gave extra help,” “made studying more fun,” “changed 

study habits, for test reviews,” “like to listen to them,” and “impacts studying for vocabulary.” 
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Student Journal Entry Results Related to Student Motivation 

 The student journal entries indirectly addressed Research Question 3, “Do the podcasts 

motivate students to study?” Data indicated the students who used the podcasts were motivated 

to use them as a study tool. Those students reported a positive and helpful experience and they 

were motivated by the podcasts. Presented in Table 7 are the declining numbers of participants 

who listened to the podcasts and the increasing percentage of users who had positive comments 

to make regarding podcast usage. 

Table 8. 

Numbers and Percentages of Participants Who Listened to Podcasts and Made Positive 

Comments in Journal Entries, by Week (N = 29) 

Week Students who listened 

Positive comments from students who 

listened 

 N % N % 

1 17 58.62% 10 58.82% 

2 13 44.7% 10 76.92% 

3 11 37.9% 10 76.92% 

4 10 34.4% 9 90.9% 

5 7 24.3% 6 85.71% 

6 8 27.5% 8       100% 

 

 The data indicated the numbers of students who listened to the podcasts steadily declined 

during the study, but the percentage of those responding in a positive manner actually increased. 

These numbers suggest there was a shrinking cadre of podcast users, who, even as their numbers 
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decreased, became more convinced that the podcasts were a positive tool. By continuing to use 

podcasts and giving them positive reviews, these students illustrated that they were changing the 

way they were studying. This conclusion should be tempered because, on average, only 11 of the 

29 participating students entered information in their journals. The podcasts did seem to change 

the study habits of the group who used and reported on them consistently, based on their positive 

usage references in their journals. 

Student Focus Group Results Related to Student Motivation 

Student focus group Question 2 addressed Research Question 3 by asking whether using 

the podcasts changed the ways students studied or helped them focus on the material at hand, 

whether they motivated students to study, and whether they were “cool” to use. All of the eight 

students who participated in the focus group stated the podcasts not only changed the way they 

studied, but they also motivated them to study. Eight students participated in the focus group, a 

number that represented 27.5% of the overall study participants. Of the eight members of the 

focus group, five had completed all of the information for the data collection tools and three had 

not. The three students who had not completed all of the data instruments also did not write 

several journal entries.   

The students in the focus group indicated they believed the podcasts had a positive 

impact upon their studies. Denise stated, “The podcasts did motivate me a little more because it 

was easier to learn the information at home because it was like a class without the teacher, just 

voices and stuff.” Beth added, “Yes, because it motivated me to study more because I could 

always just have it right there, and I didn’t have to make new material to study with. I could just 

have it right there.” Cindy replied, “Yes, because if I did not have the paper on it, I could just 

look for it on the podcast and use that instead of using flashcards.” Susie added, “Yes, because it 
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helped my stress, [to] bring down stress because I get worried when I do not know something. I 

could just go on the computer and look for it.” Jane said, “Yes, because I would have to usually 

get out all of my papers, but here I could sit down and listen to the podcasts.” Marly replied, 

“Yes, because I could just [listen] to the podcasts, like, a few times and that would be my 

studies.” Doug closed the question by stating, “Yes, they were, to be able to travel with them, 

and I liked to listen to them portably.”  

Faculty Interview Results Related to Student Motivation 

The faculty interview questions indirectly related to Research Question 3 sought 

information about what worked with the podcasts and what did not. If the students were using 

the podcasts and believed they would benefit from using them, then their study habits should be 

changed as they used the podcasts. By continuing to use the podcasts, the students showed they 

were motivated to use the podcasts to study in a nontraditional manner. In regard to this 

phenomenon, Mr. John stated,  

Also, allowing the kids to choose whether they listened to the podcast allowed the kids to 
become more responsible and learning to go the extra mile to study and learn the terms. 
On the other hand, since the students were not held accountable for listening, some of the 
students did not have the drive to go online and listen to the podcasts. Since it was 
something extra for them, some students could care less about it if it is not for a grade. 
 

 Thus, Mr. John’s faculty interview illustrated that for the academically dedicated student, 

the podcasts were a positive tool but, for those who were not dedicated, the podcasts were never 

fully used. Student data associated with Research Question 3 indicated the podcasts helped the 

students be more focused. However, the students indicated they were not sure whether the 

podcasts were a fun way to study. The students were strongly in favor of having podcasts 

incorporated into the three other core subjects of English, mathematics, and science. The student 

journal entries indicated a decline in the number of podcast users and the number of times 
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listened; however, the remaining students became more supportive of podcast usage. The data 

also indicated the podcasts reduced the stress level associated with studying. Both of the 

participating faculty members indicated the podcasts motivated the students to study in a 

nontraditional manner. Furthermore, by having the podcasts as an optional activity, the students 

were given the opportunity to be responsible for their own learning.   

Podcast Impact on Motivation 

Data associated with the student survey indicated the students believed the podcasts had 

helped them become more focused. The data were mixed regarding whether the students thought 

podcasts were a fun way to study. A large majority of the students (82%) responded they wanted 

to see podcasts used in the other core subjects of English, math, and science. The survey also 

indicated the podcasts gave extra help. Student journal entries indicated the students thought the 

podcasts were helpful and a positive experience.  

Those students who consistently used the podcasts became more positive in their beliefs 

associated with the value of podcasting. Data from the student focus group indicated much of the 

same opinion, with students reporting that podcasts had changed the way they studied and that 

the podcasts also had a positive impact. In the faculty interview, both participating faculty 

members related that through the use of the podcasts, the students were learning to study in a 

nontraditional manner. Mr. John explained that dedicated/motivated students would use the 

podcasts as a tool with which to get a better grade. 
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CHAPTER 5 

 

CONCLUSIONS AND RECOMMENDATIONS 

Summary of the Study and Its Findings 

This study was an attempt to determine how eighth-grade history students used podcasts, 

the students’ perceived value of the podcasts, and whether podcasts motivated the students to 

study. My initial assumptions regarding the expected results were that (a) the students would be 

more motivated in studying the course material, (b) the students would perceive a positive 

impact on overall learning from using the podcasts, and(c) the students would perceive a positive 

impact in preparing for the assessments associated with the course. The study used mixed 

methods incorporating both quantitative and qualitative data.  

The quantitative data were derived from a Likert-scale student survey and weekly 

journals kept by students. The qualitative data were derived from the open-ended questions on 

the student survey, a student focus group, and an interview with both participating faculty 

members. Quantitative data were analyzed based upon the 5-point Likert-scale (strongly agree to 

strongly disagree) and reported in the form of percentages and frequencies displayed in tables. 

Qualitative data were analyzed based upon word frequencies, word phrases, and in the form of 

positive, neutral, and negative perceptions of podcast usage; the data were summarized using 

percentages and frequencies and displayed in tabular form.  

The setting of the study was Freedom Middle School in Freedom, Texas. The overall 

population of Freedom at the time of the study was 1,129 students, of which there were 355 

eighth-grade students. The possible student population for the study was the 223 students of the 

two participating faculty members. Ultimately, the study involved a sample population of 29 
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eighth-grade students and the two teachers in whose U.S. history classes the study was 

conducted.  

Participation in the study was completely voluntary, and the sample represented the 

general population of the school as well as could be expected in an all-voluntary study involving 

minors, with the exception of Hispanic participation. For whatever reasons, there were no 

Hispanic participants even though this ethnic group comprised 17.2% of Freedom’s population at 

the time of the study.  The population for the study consisted of minors who required parental 

permission, and one of the limitations of the study was working with 13- to 14-year-old students 

whose participation required parental support.  The sample for this all-volunteer study came from 

the classes of the two teachers who participated in the study—not from the researcher’s classes. 

The teachers involved in the study represented both the experienced and novice ends of the 

teacher spectrum. The duration of the study was a 6-week grading period during which material 

associated with the American Revolution was covered. The podcasts covered key vocabulary for 

the weekly vocabulary quizzes, historical vignettes, historical lectures, and the unit test review. 

 Data collection tools included a student Likert-based survey with open-ended response 

questions, the student journals, the student focus group, and the faculty interview. These data 

indicated the students preferred to listen to the podcasts at home and on the computer. Students 

preferred a podcast duration of ideally 3-5 minutes and not any longer than 5-10 minutes. The 

students indicated they wanted hybrid podcasts, podcasts that used video and graphics, such as 

those incorporating PowerPoint and Photo Story elements. The students related that podcasts 

with both audio and video/graphics would help them better understand the material in the course. 

The students indicated they appreciated the flexibility of podcasting; they enjoyed being able to 
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listen to podcasts as many times as they needed, and they could listen at anytime and anywhere. 

Some of the students also wanted to see podcasts replace afterschool tutorials. 

Overall, the students believed the podcasts had a positive impact upon their grades, were 

a positive educational tool, and helped them better understand the material at hand. The data 

showed the students primarily used the podcasts to study for the weekly vocabulary quizzes. 

However, the students also indicated in the student journals and the student focus group that the 

podcasts helped and motivated them to study. One of the participating teachers, Mr. Sam, 

indicated the podcasts motivated the students to study in a nontraditional manner. The students 

considered the podcasts to be such a valuable educational tool that they recommended the 

expansion of podcast usage to the other core subject areas of English, math, and science. 

Students indicated science should be the next logical subject as it, like history, is replete with 

content-specific vocabulary. 

Student participation in completing the weekly podcast journal declined as the study 

progressed. Data from the student journals indicated that as the study participation numbers 

declined, the number of students who recorded a positive experience with the podcasts increased. 

Thus, what emerged, based upon the student journal entries, was a small dedicated group of 

podcast users.  The eight students, seven female and one male came from the following ethnic 

origin, one African American male, two Asian/Pacific Islander females, and five Caucasian 

females.  All had computers at home but it was unclear if all had working internet access.  All of 

the students passed the eighth grade Social Studies portion of the Texas Assessment of Academic 

Skills.   The African American male, the two Asian/Pacific Islander females and five of the 

Caucasian females received Commended Performance on the test.     
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The participating teachers thought that, overall, the podcasting experience was a positive 

one and that the students enjoyed using the podcasts, due in part to their novelty. In the faculty 

interview, the teachers related that the students perceived the podcasts as a valuable tool and that 

the motivated, higher achieving students perceived the podcasts as a means with which to 

achieve a higher grade. Mr. Sam, one of the participating teachers, indicated he saw an increase 

in quiz scores of the students who used the podcasts. Mr. John, the other participating teacher, 

related that it was the higher achieving motivated students who really embraced the podcasts and 

perceived them as another tool to use. Mr. Sam remarked that the podcasts were good for the 

special education and ELL students.  This statement was supported by data from the two Special 

Education participants in the study.  

Both faculty members mentioned that some of the students, data supported the claim that 

two Caucasian females, had difficulty accessing the podcasts from home, using either Freedom’s 

website or MyFISD, a condition that might have reduced student participation. In regard to 

participation, the optional use of podcasts might have reduced overall student participation as 

well. The students did not report having difficulty accessing the podcasts from the school. Mr. 

Sam was concerned that podcasts might have a detrimental impact on the study skills associated 

with using a textbook and the Internet to define specific content-related vocabulary. In particular, 

Mr. Sam was troubled that the students could merely listen to the podcasts and copy the answers 

and never learn how to find them in required sources.   

Conclusions by Research Question 

Research Question 1 

 Student data associated with Research Question 1, “How do students use podcasts in an 

eighth-grade environment,” rendered information similar to that garnered in studies conducted in 
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higher education settings. The students who participated in the study and completed the required 

data collection tools provided some interesting information that mirrored early collegiate studies 

podcast use in the classroom. One of the areas of concern broached by participants in this study 

was their inability, primarily at home, to access the podcasts in a consistent manner. Most of the 

students were able to connect without any problems through MyFISD at the school, but they had 

difficulties when they tried to connect to the network from their home computers. This 

connectivity problem might have been due, in part, to not knowing how to log into the school’s 

system.  The two participating teachers, as explained in chapter 3, gave whole classroom 

instruction on how to access the podcasts using MyFISD and Freedom’s website but did not 

provide individual instruction or support for downloading the podcasts to the student’s portable 

devices. Possibly compounding the connectivity problem, the podcasts were manually 

downloaded from MyFISD or from the school’s website; the podcasts were not pushed via RSS 

feed. Thus, the  process of having to find the current podcasts, download them, and then install 

them or listen to them streaming on the Internet might have been beyond the technical capability 

of some of the students.   

Surprisingly, in the age of mobile technology, most of the students in this study, 65% of 

them, preferred to listen to the podcasts on their computers at home. These data were supported 

with findings from the student journal entries and the student focus group. Only 30% of the 

students preferred listening to the podcasts on their MP3 players, and 10% preferred listening to 

them on their smartphones. These findings were very similar to those from some of the studies 

conducted at the collegiate level, where the students preferred listening to the podcasts on their 

computers rather than on their personal mobile devices. This preference in the present study 

might have been due to the podcasts’ needing to be manually downloaded and the students’ 
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finding the process of installing the podcasts on their portable devices too much trouble.  All of 

the students had a portable device for listening to the podcasts, either in the form of an MP3 

player or a Smartphone.   

The students preferred to listen to the podcasts at home, as indicated by a 68% supporting 

response rate on the survey, usually in their rooms where there was a greater likelihood of having 

a computer. These data were supported by the findings from the student journal entries and the 

student focus group. Forty percent of the students indicated they liked to listen to the podcasts at 

school using the school’s computers. It was a surprise to this author, as well as the supervising 

teachers, that some of the students did not make better use of the portability of the podcasts by 

listening to them on their MP3 players and smartphones.  When the students used the podcasts, 

40% of them reported that they liked to listen in their spare time. Likely the students felt more 

comfortable using their computers in their own rooms with other support material at hand. 

Of the students who participated in the study, 54% indicated they wanted podcasts that 

were 3-5 minutes in length. Although 3-5 minutes in length might seem like a short duration, this 

time frame is sufficient to cover some basic material such as historical vignettes and vocabulary 

reviews. However, 3-5 minutes is not a sufficient time to cover test and exam reviews. 

Furthermore, 47% of the students indicated they also liked podcasts that were 5-10 minutes in 

length, which would be long enough to cover most reviews and historical vignettes. The solution 

could also be quite simple: break the larger podcasts into smaller segments that would fit the 3- 

to 5-minute range. The 3- to 5-minute range for the podcasts might also promote the use of 

portable devices because the segments would be smaller and the students might feel they did not 

need to be tethered to a computer, either at home or at school. In so doing, the files would be 

smaller and the students might be willing to delete some of their songs to make room for the 
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podcasts on their portable devices. Mr. John, one of the supervising teachers, reported this 

podcast-versus-songs storage dilemma. This storage dilemma was possibly another contributing 

factor to why most of the students used computers instead of listening to the podcasts on their 

portable devices.   

The majority of the students, 67% of them, indicated they wanted hybrid podcasts in the 

future. Hybrid podcasts are those podcasts that include not only audio, but also video and/or 

slides (i.e., PowerPoint and Photo Story). Students who wanted these types of podcasts explained 

this format would cover both the audio and visual learner and that having supporting 

video/graphics would help them better understand the topic. The students also indicated a 

preference for more video podcasts; 51% of the students wanted to see video podcasts 

implemented. These findings were supported by the student focus group and parallel studies at 

the collegiate level, as discussed later in this chapter.   

The students valued the ability to start and stop the podcasts; 82% of the students 

reported enjoying this aspect of the technology, which allowed them to listen to the podcast as 

many times as they needed. Furthermore, the students appreciated the flexibility of the podcasts, 

especially being able to listen to them anytime and anywhere. One student even related it was 

like having a teacher anywhere one went and being able to listen to that teacher over and over 

again. These findings were supported by the data from the student focus group.  

Disappointingly more students did not take advantage of the true mobile learning 

opportunity that podcasts represent. Some students did record that they appreciated the mobility 

of the podcasts. One student even related how he used the podcasts on a family trip, listening to 

them on his iPod while in the car. Some students, 41% of them, believed that there was enough 
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flexibility regarding podcasts that they should replace the afterschool tutorial sessions. This trade 

of podcasts for tutorials could be a possibility if the podcasts were of a hybrid or video nature. 

The researcher had hoped more students would have used the podcasts in a more mobile 

manner. However, in considering the electronic devices that would play podcasts, the 29 students 

indicated they owned 26 computers, 19 MP3 players, 12 smartphones, and 12 CD/MP3 players. 

This range of access to technology might also be a reason why the majority of the students used 

the computer to listen to the podcasts. However, all of the students had portable devices capable 

of playing the podcasts to warrant a larger percentage of student participation using these 

devices. 

The faculty interview data indicated one of the teachers, Mr. Sam, was also disappointed 

that the students did not take better advantage of the portability aspect of podcasting. 

Furthermore, he related that the podcasts were working well with special needs students and that, 

in general, the students enjoyed the novelty associated with podcasting. Both of the participating 

instructors believed the podcasts were valuable in covering the most difficult material in the 

course, the government unit and the first five presidents of the United States.   

The findings pertaining to Research Question 1 were similar to those of some of the 

higher education studies. Brittain et al. (2006), Fietze (2009), and Hew (2009) related, as did this 

study, that students primarily listened to podcasts at home and on their home computers. Data 

from the present study also indicated student appreciation for being able to listen anytime and 

anywhere, as was reported by Donnelly and Berge (2006), Vess (2006), Tynan-Colbran (2006), 

Maage (2006), Bonney et al. (2006), and Lee and Chan (2007). Furthermore, data from the 

present study indicated students liked the ability to fast-forward, stop, and rewind the podcasts at 
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will, as was also indicated in studies by Tynan and Colbran (2006) and Bergman and Sams 

(2008), a K-12 study.   

Students in the present study indicated they had difficulty accessing the podcasts in a 

timely and efficient manner. Belanger (2005) reported there was a general lack of training that 

allowed students to use the podcasts, indicating a need for more detailed training in the future for 

podcast access by students. Students used podcasts to review for quizzes, tests, and exams, as 

illustrated in this study and in the study by Tynan and Colbran (2006) and May (2008). The 

students involved in the present study used podcasts to understand classroom material better and 

to cover missed work, as students did in the studies by Bergman and Sams (2008) and Hew 

(2009). Data from the present study indicated students wanted hybrid podcasts, as did students in 

the study by Maag (2006), and students in the study by May (2008) wanted vodcasts.   

Research Question 2 

 Data indicated students perceived podcasts as a positive learning tool, podcasts were 

helpful in learning the material associated with the class, and podcasts had an impact upon 

students’ grades. Of the students in the study, 57% found the podcasts helped them better 

understand the material. Of the various podcasts offered, 82% of the students found the most 

beneficial podcasts to be the test review, followed by the vocabulary/quiz reviews. As to whether 

the podcasts had an overall impact on their grades, 58% of the students found that the podcasts 

did just that. These statistics are similar to those reported in studies conducted in higher 

education settings. As reported by the teachers participating in this study, the more disciplined 

and dedicated students, a smaller group than the 29 participants, seemed to form a dedicated 

cadre of podcast users. This development was illustrated in the data associated with the student 

journals and, to a degree, with the student focus group.   
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 By the end of the study, the eight participants in the student focus group (seven girls and 

one boy) indicated they saw podcasts as a positive way to learn classroom material, and six of 

the eight students thought using the podcasts had improved their grade. Students in the higher 

education studies indicated some of the same points. Studies by Maag (2006), Tynan and 

Colbran (2006), Brittain et al. (2006), Lee and Chan (2007), and Lee et al. (2008) noted students 

reported podcasts were a valuable tool that was fun to use and helped them understand 

information associated with a particular course. Studies also indicated, at the higher education 

level, a perception that podcasts had helped students secure a higher grade in the class in which 

they were used (Bongey et al., 2006; Brittain et al., 2006; Lee & Chan, 2007; Maag, 2006; 

Saunders et al., 2009; Tynan & Colbran, 2006; Vess, 2006). This perception was also reported in 

a study by Putman and Kingsley (2009) conducted at the K-12 level.   

 Data collected relative to Research Question 2 pertained to student perception of the 

value of podcasting as an educational tool and were not based upon academic performance data. 

However, some studies (McKinney et al., 2009 and Putman & Kingsley, 2009) did provide test 

results that indicated podcasts had an overall effect upon student learning or grades. Despite 

similar sentiments expressed in several studies, the research is not definitive. Hodges et al. 

(2009) and Baker et al. (2008) indicated podcasts did not have an impact on the overall grades of 

students. There is a need for continued research in K-12 and in higher education on the actual 

impact of podcasts on overall student learning or grades in a course.  

Research Question 3 

 Data collected relative to Research Question 3 indicated podcasts do motivate students to 

study. The middle school might be the stage at which podcast usage could make its greatest 

impact upon student learning. If a student perceives an activity not as work but rather as 



119 

something fun or “cool,” then he or she will be more likely to engage in that activity. Student 

users of podcasts in this study and in studies presented in the review of literature indicated 

podcasts were a fun way to study, an easier way to understand the material, listening to them did 

not seem like work, and they actually motivated students to study.   

 The student survey in the present study yielded data indicating 51% of the responding 

students believed the podcasts helped them focus and 37% believed the podcasts were a fun way 

to prepare for an assessment. A large majority (82%) of the responding students wanted to see 

podcasts used in the other core subjects. This last bit of information was a strong indicator of the 

direction in which students who participated in the study want podcasting to go. These findings 

were further supported in the student journals. Students indicated in the student focus group that 

podcasts did motivate them to study. The faculty interview indicated the podcasts motivated the 

students to study in a nontraditional manner. One of the participating teachers, Mr. John, 

reported his belief that the students who were already highly motivated were the ones who 

routinely used the podcasts, as was illustrated in the student journals. These students perceived 

the podcasts as another tool with which to attain a better understanding of the course’s material 

and thus a better grade.   

 The findings in this study were similar to those found in studies presented in the review 

of literature. The key in all of the studies as to whether students bought into the motivational 

component of podcasting seemed to be student perception of podcasts as being fun, not actual 

work, and “cool.” Lack of teacher instruction, regarding how to download and install the 

podcasts to student portable devices, may have had a detrimental impact upon student 

motivation.  This is indicated in the journal entries of three Caucasian female students who 

stopped journaling because they had become frustrated with trying to get the podcasts to 
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download and work properly. Along with the motivational component came a sense of self-

education and confidence as students were able to control the podcasts and master the material 

they contained. Bugos et al. (2009), Frantangeli (2009), and Putman and Kingsley (2009) found 

podcasts motivated the students in their studies. More specifically, within the motivational 

component of podcasting, Vess (2006) indicated students reported their belief that podcasts made 

it easier to immerse themselves in the subject. Dale (2008) found podcasts were fun for users, 

and Dlott (2007) related that students who produced podcasts gained educational self-confidence. 

 The number of participants, gender composition, and the amount of participation 

associated with this study was similar to some of the college-level higher education studies. 

Although this study involved a low number of student participants, composed primarily of girls, 

and was marked at times with low participation regarding data collection tools, the results were 

similar to some studies presented in the review of literature. The study by Hodges et al. (2008) 

included 17 female students and no male students. In the study by Edirisingha et al. (2007), only 

18 of the 35 participants listened to any of the podcasts and only one student listened to all six of 

the available podcasts. 

Limitations of the Study 

         Three limitations are discussed here that might be addressed in the replication of this study.  

Sample Size 

 Initially, the researcher hoped that with an overall population of 223 students from which 

to recruit, this study’s sample population would be larger. However, due to the purely voluntary 

nature of the study, the number of students who participated was only 29. This relatively small 

number was due to  factors that may have included having to acquire parental permission to be a 

part of the study, lack of student maturity, lack of motivation (“What is in it for me?”), the 
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competition for student time after school, and having inadequate technology and skill to listen to 

the podcasts. The 29 students who comprised the sample were not completely representative of 

the population at Freedom Middle School because there was no Hispanic participation. At the 

time of the study, the Hispanic students represented 17.2% of the overall population of the 

school. Also, the sample group was primarily female students (89.6%), but female students at 

Freedom represent only 49% of the total student population and, in the eighth grade, the grade in 

which this study was conducted, the student population is 48% girls. The percentage of African 

Americans, Asian/Pacific Islanders, and Caucasians were all greater as a whole in the sample 

population than in the student body as a whole.   

Access to the Podcasts 

Some of the events associated with the methodology of this study became limitations, 

although that was not the original intent of the researcher. The point of podcast acquisition for 

the students became a limitation in that students reported in their journals and in the student 

focus group that they had difficulty accessing the podcasts in a timely and efficient manner. Both 

of the participating teachers also indicated this limitation in the faculty interview. Mr. Sam 

related that the students had trouble accessing MyFISD from home but not from the school. This 

difficulty probably added a frustration component to the study and ultimately might have had an 

impact on the decline of student usage of podcasts as the study progressed.   

MyFISD is designed for students to be able to access classroom material and student 

grades from a remote location, much like WebCT or Blackboard. However, unlike these 

platforms, MyFISD might not support older Web browsers or new ones such as Google Chrome 

or Apple Safari. Also, at home, the students may have a variety of Internet providers, ranging 

from dial-up to high-speed access. The experience of accessing the podcasts and downloading 
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them to their portable devices became a frustrating activity, as reported in comments in the 

student journals. This process might have been too much for some of the students, given that the 

technology levels of the participants were surely varied. The podcasts were posted by the 

participating teachers to MyFISD, and podcasts were also available for students at the school’s 

website. Each of the podcasts was static, another limitation; they were not pushed to the student 

devices via an RSS feed. Using an RSS feed might have reduced students’ frustration because 

the podcasts would have been automatically pushed to the students’ computers and or portable 

devices. However, the ability to push via RSS feed is beyond the technology capability of 

Freedom ISD at the campus level.   

Student Focus Group  

 The realities of working with minors quickly made the focus group component of the 

study a possible limitation. The focus group was intended to yield a close representation of the 

sample group, if not the school, as a whole. The first limiting component was the lack of 

Hispanic participation in the study, and thus in the focus group. The researcher had intended to 

have two focus groups of 7-8 students each. The ethnic breakdown for the focus group was to 

have been, based upon the sample group, one male and four female African Americans, one male 

and four female Asian/Pacific Islanders, and one male and four female Caucasians. The focus 

group would have been naturally skewed towards female student participation and lacked 

Hispanic participation. The names of the 29 students who volunteered to participate in the study 

were to have been placed in a box for random drawing to see if they could participate in the 

afterschool focus group.   

 As the study proceeded, it became evident that the number of participants in the focus 

group was going to be limited. This limitation was based upon the need for parental permission 
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to participate in the study, afterschool transportation, and conflict with school activities. The only 

afternoon that was available for the focus group was Wednesday, the designated tutorial day for 

history. As a result of these constraints, the focus group was reduced from two separate groups to 

one group composed of seven female students and one male student. Members of the focus group 

were less representative of the study population than was planned, and the data suggest that 

enthusiastic users of podcasts were overrepresented in the focus group.  It may be that students 

whose afterschool activities are limited tend to be more devoted users of technology, a factor that 

should be investigated. 

Generalizability of the Study 

 The data and conclusions associated with this study might be generalized to an eighth-

grade American history class, composed of 13- to 14-year-old students, at most suburban public 

schools with the same demographics as those of Freedom Middle School. If the study were 

voluntary, without a tangible incentive for participation, the results associated with recruiting 

minors for the study would likely be the same. The decline in student participation in completing 

the data tools and listening to the podcasts would probably be similar without a tangible reward 

system. The lack of Hispanic participation might not be the same because the reason for lack of 

Hispanic participants is unknown. Also, the preponderance of female participants and male 

teachers might not be replicated.  

Recommendations for Practice 

 Based upon the data gathered in researching and conducting this study, recommendations 

for future podcast usage was divided into three sections, Creating Podcasts, Delivering-

Accessing Podcasts, and Target Audience.   
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Creating Podcasts 

 In regard to creating podcasts, it is recommended that not only the instructors, but also 

the students be trained in how to write, record, and convert audio files into podcasts. To achieve 

this technological requirement, the schools must install an audio recorder, Audacity, and an MP3 

convertor, Lame, on the computers on which the podcasts will be created. Hopefully the school 

personnel will use these programs; they are available at no charge for download and use. Each 

podcast should be 3-5 minutes in length and should cover curriculum-specific vocabulary, 

lecture notes, and quiz, test, and exam reviews. The podcasts should be hybrid-based, using 

PowerPoint, video, and Photo Story applications. All four core subjects (English, history, math, 

and science) should be represented in the podcasts, concentrating first on those subject areas that 

are heavily dependent on vocabulary. Regarding an American history eighth-grade class, the 

podcasts should cover the most difficult unit in the curriculum: the one that covers the formation 

and function of the U.S. government, including our first five presidents.   

 The major differentiation in podcast construction is who is doing the constructing. If the 

setting is a K-12 environment and the school has the technology to create podcasts, the students 

should be the ones to create them. Even in a higher education setting, if the classes are small 

enough, the instructor might want to have the students create podcasts. In creating podcasts, 

students become self-directed and develop self-confidence as they research, write, record, 

convert, and post their podcasts.  

 In regard to the other core subjects and podcast implementation, is the researcher 

recommends that science, math, and English be implemented in that sequence. Science is a 

subject replete with content-specific vocabulary, similar to history, and the students would 

initially benefit the most if the instructor or fellow students created podcasts covering 
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vocabulary. After initial vocabulary podcasts are developed, then subsequent podcasts covering 

lectures and assessment reviews should be developed. The researcher recommends that TAKS 

review podcasts be created for each of the core subjects as a way to review the TAKS objectives. 

Delivering Podcasts 

 The podcasts associated with this study were static podcasts, anchored to either the 

school’s Web page or accessed using MyFISD. Students in the study had to go to one of the two 

sites and choose the podcast they wanted and then manually download the podcast to their 

computer, portable device(s), or both computer and portable device(s). This process might have 

been cumbersome or difficult for some of the students, resulting in the students’ inability to 

listen to the podcasts or download them. The researcher recommends that podcasts be pushed, 

via RSS feed, to the students’ computer or portable device(s), thereby eliminating the need for 

manual downloading and transferring.  

 Some of the students in this study had trouble accessing the podcasts in a timely and 

efficient manner. To address this obstacle, this author recommends further technology training in 

how to access the podcasts from home and from school if an RSS feed is not practical. At 

Freedom, this training could be delivered through the Technology Exploration class offered to all 

students. In this class, the instructor could explain and demonstrate how to access and download 

the podcasts from home and how to install them on various portable devices used by the 

students. The instructor could also explain how to access them at MyFISD and how to play and 

download them from that site. One of the teachers in this study, Mr. John, indicated the students 

did not have any trouble accessing the podcasts at school from either the school’s website or 

from MyFISD.  
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 The continued use of MyFISD, or something similar to this Blackboard-style application, 

should be encouraged and, if a district does not have a platform of this type, creation or lease of 

such a platform should be contemplated. The least costly route, if allowed, is the RSS feed. If an 

RSS feed were used, students would not be required to do anything other than subscribe to the 

podcast; automatic updates would be pushed to their computers or portable devices as the 

podcasts became available. This study did not use an RSS feed for two primary reasons: This 

author wanted to assess how students manually accessed the podcasts and the school district’s 

website; furthermore, MyFISD was not capable of providing an RSS feed. 

 Another method of delivering podcasts to students, although not used in this study, is to 

burn all of the relevant podcasts for the course to a CD and distribute the CD to the students. 

This low-tech and relatively inexpensive way to distribute the podcasts does not solve the 

problem of transferring the podcasts to a portable device nor does it provide the freedom for 

instructors to modify or change content without a duplication of effort. In conclusion, the best 

way to distribute podcasts is through an RSS feed if the capability is present.   

Target Audience 

 Based upon this study, several audiences might benefit from podcast usage. Students in 

this study indicated they would like to see podcasts used in all of the core subjects of English, 

history, math, and science. During the focus group, some of the students offered details about 

what these other podcasts might look like. Following up on these data, it is recommended that 

podcasts for the subject of English cover key unit vocabulary terms, lectures, and possibly notes 

or discussion prompts associated with novels that the students were reading. Podcast applications 

in history have already been discussed throughout the present study, but the use of podcasts in 

both English and history could lead to teacher and student collaboration because historical novels 
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or short stories could readily be implemented in both settings, creating more of a humanities-

based curriculum. In math, podcasts might be used to help the students memorize formulas and 

practice word problems and to teach step-by-step problem solving. Finally, in science, 

vocabulary podcasts might be offered, along with lectures and short vignettes about key 

scientists or scientific events. In all cases of podcast usage in the core subjects, the researcher 

recommends that students play a role in actually constructing the podcasts and that TAKS 

remediation or tutorial podcasts be developed for each subject area. 

 ELL students could also benefit from podcast usage in the form of vocabulary 

development targeted towards content-specific terms or English language usage. The podcasts, 

possibly in the form of hybrids, might expand the material presented by incorporating visuals as 

well as audio information. This combination of audio and visual information might allow 

students who are struggling with English usage to review and practice at home on their 

computers or anywhere at any time on their portable devices.   

 The researcher also recommends that podcasts be used in the special education program. 

The podcasts might cover all of the core content areas in the same manner as discussed for the 

mainstream core curriculum and the students might then access the podcasts at will and 

manipulate them as needed. Not only might podcasts benefit special education students in the 

classroom, but also in the learning lab. The learning lab at Freedom Middle School is the 

classroom in which special education students who are mainstreamed in the regular classroom go 

for extra help on assignments or to have their quizzes, tests, and/or exams read to them, in 

accordance with their Individual Education Plans (IEP).   

 The podcasts might be beneficial to the teachers in the learning lab during the unit tests 

and semester exams. As of 2011, teachers in the learning lab have to ask for volunteers from the 
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general faculty to ensure a sufficient number of teachers are available to read the assessments to 

the students. This need for supporting the learning lab places a time burden upon the general 

education teachers who give up their conference periods to read to the students. If the 

assessments were recorded and made into podcasts and catalogued based upon subject and 

teacher, the student might be able to enter the lab and receive a copy of the assessment. The 

student might then sit down at either a portable device or a computer and listen to a podcast 

instead of having a teacher read the test aloud to him or her. The student might then follow along 

on the hard copy of the test, pausing and rewinding as needed. Teachers reading the tests aloud 

are not specialists in the content covered in the tests. Using podcasts to deliver audible tests 

might obviate the need for teachers to forego their conferences and the number of students using 

the lab for assessment reading purposes might be increased.   

 Two other recommended areas for podcast usage involve makeup work associated with 

absences and possible replacement of afterschool tutorials. If a student were absent, he or she 

might access a podcast, probably in the form of a hybrid, which would cover what had been 

missed in class. Students who were absent might be able to access the podcast from home, while 

they were still out, or at the school when they returned. A hybrid podcast might be best for this 

purpose because it would provide graphics and possibly video-based material that replicated the 

actual instruction in the classroom.  

 Some students in the present study suggested podcasts might replace afterschool tutorials. 

I ws not yet ready to go so far as to suggest total replacement; however, students who need 

remediation/tutoring might arrive in the classroom and access a podcast that covers an area in 

which they are having difficulty. Those podcasts might then be listened to and the instructor 

might answer any pertinent questions and tutor as needed. In this manner, the instructor might be 
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able to hone in quickly on those most challenging areas and focus tutoring on those particular 

issues.   

Recommendations for Future Research 

 The data associated with this study point toward potential areas of future research 

regarding podcast usage in a K-12 environment. The foundation of knowledge for how students 

use podcasts, what types they like, and students’ perceived value of podcasting has been 

established; the next step is to determine whether this usage translates to actual higher test or 

course scores and for which populations of students. Empirical studies should be conducted to 

determine whether podcasts have an actual impact upon student test scores or TAKS test scores. 

In the review of literature for the present study, only Putman and Kingsley (2009) presented 

findings from an empirical study of the impact of podcasts upon quiz scores in science in the K-

12 environment. They found the podcast group had higher quiz scores than did the control group, 

but this study was the only one reviewed to have been conducted in this particular environment. 

More such studies in the K-12 environment are needed.   

 Research might also be conducted on the impact podcasts have on ELL and special 

education students. Specifically, research might consider whether the podcasts help these two 

groups of students understand the classroom material better and have better test and class scores. 

Another possible area of interest for future researchers is whether podcasts might be used to 

replace afterschool tutorials. Finally, the body of knowledge might benefit from research on why 

the students in the present study and nearly all of the studies highlighted in the review of 

literature preferred to listen to the podcasts at home on their computers and not on their portable 

devices.  
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Minors and Voluntary Nature of the Study 

 The very nature of working with minors and the podcasts being voluntary were 

limitations evident in the number of overall student participants in the study. A decline in the 

number of participating students, as indicated in the student journal entries, was also evident.  

These 13- to 14-year-old students exhibited behavior probably found in most public school 

classrooms composed of their peers. The decline in podcast usage and the lack of completion of 

required data tools may illustrate a lack of focus and maturity on the part of some of the 

participants. This aspect of the study might have been different if the podcasts were a required 

curriculum component or if a tangible reward (e.g., a particular grade, money, or gift card) had 

been given for completing the data tools. This study did not include any such tangible reward; 

the only possible reward was the opportunity for students to score a higher grade on the 

assessments.    

The era of the audio podcast is giving way to more hybrid podcasts and specific subject 

apps for the iPod, Apple iPad®, smartphones, and the computer.  The evolution of podcasts is a 

reflection of what some students want, as was indicated in this study. Students in this study and 

others mentioned in  the review of literature considered podcasts to be a positive educational tool 

that could be accessed anywhere at any time, with the ability to start and stop and fast-forward or 

rewind, that would help them better understand classroom curriculum and achieve a better 

overall class grade. More detailed student performance research is needed to determine whether 

these beliefs are correct. 
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PODCAST JOURNAL 
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PRESENTED HERE IS THE PODCAST JOURNAL FORMAT GIVEN TO ALL OF THE 

STUDENTS IN THE STUDY, AT THE BEGINNING OF EACH WEEK, TO BE HOUSED IN 

THEIR BINDERS AND COLLECTED AT THE END OF EACH WEEK OF THE STUDY. 

THE JOURNALS THAT BELONGED TO THE PARTICIPANTS IN THIS STUDY WERE 

THEN COLLECTED BY THE TWO PARTICIPATING TEACHERS. 

Podcast Journal: Eighth-Grade American History (Example) 

Week:  

Date: 

Time: I listened to the following podcasts X times and for X minutes each this week. 

I listened to the podcast on (device): 

Location where listened: 

I am studying for: 

I did not listen to any podcasts this week because . . .  

My experience this week with podcasting was . . .  
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APPENDIX B 

PODCAST STUDENT SURVEY 
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Presented here is the podcast survey that all students completed.   The student directions were 

administered orally, the teachers told the students, “Read and answer the following questions 

based upon your beliefs or experiences. You will record your answers by circling one choice: 

strongly agree, agree, not sure, disagree, or strongly agree. On Item 28, you will circle as many 

of the devices as you own. Please write any information regarding your podcasting experience at 

the end of the survey, in the open-ended question section. Are there any questions?” After the 

survey was administered, the two participating teachers collected the survey. 

Podcast Survey Questions 

Please read and circle your response. 

1. I like to listen to the podcasts on the computer. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

2. I like to listen to the podcasts on my MP3 player. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

3. I like to listen to the podcasts on my cell phone. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

4. I didn’t listen to the podcasts. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

5. I like to listen to the podcasts at home. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

6. I like to listen to the podcasts in my spare time. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

7. I like to listen to the podcasts on the bus. 

Strongly agree  Agree Not sure Disagree Strongly disagree 
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8. I like to listen to podcasts that are 3-5 minutes in length. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

9. I like to listen to podcasts that are 5-10 minutes in length. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

10. I like to listen to podcasts that are 10-15 minutes in length. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

11. I like to listen to podcasts over 15 minutes in length. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

12. The most beneficial podcasts are those covering vocabulary and quiz reviews. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

13. The most beneficial podcasts are the tests-exam reviews. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

14. The most beneficial podcasts are the ones concerning historical vignettes (stories). 

Strongly agree  Agree Not sure Disagree Strongly disagree 

15. I like to listen to the podcasts from 6 to 8:15 a.m. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

16. I like the ability to pause, rewind, and fast-forward the podcasts. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

17. The lecture podcasts helped me to better understand the material. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

18. I like to listen to the podcasts at school. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

19. The podcasts have helped me better understand material that I missed while absent. 
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Strongly agree  Agree Not sure Disagree Strongly disagree 

20. The podcasts have had a positive impact upon my overall grade. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

21. The podcasts have increased my overall understanding of U.S. history. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

22. I like to use the podcasts as a replacement for tutorial sessions. 

Strongly agree Agree Not sure Disagree Strongly disagree 

23. I enjoy the flexibility of being able to listen to the podcasts at any time or anywhere.  

Strongly agree  Agree Not sure Disagree Strongly disagree 

24. Podcasts have helped me to become more focused when I study. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

25. Podcasts are a fun way to prepare for a quiz, test, or exam. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

26. I would like to listen to podcasts that contain PowerPoints or Photo Story slides. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

27. English is not my first language and the podcasts helped me to better understand the 

history vocabulary and prepare for the quizzes, test, and exam. 

Strongly agree  Agree Not sure Disagree Strongly disagree 

28. Do you own a (circle as many as you own)? 

MP3 player Computer Smartphone CD/MP3 player  

29. I would like to listen-view video podcasts. 

Strongly agree Agree Not sure Disagree Strongly disagree 
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30. I would like to see podcasts used in my other core classes (English, science, and 

math). 

Strongly agree Agree  Not sure Disagree Strongly disagree 

Based upon your experience in this class, what was the most positive part of podcasting for you? 

What could be improved upon in future podcasts? Did the podcasts have an impact upon your 

studying habits and, if so, how? 
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STUDENT FOCUS GROUP QUESTIONS
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 Presented here are the student focus group questions administered to the participating 

students in the study. The focus group occurred after the study and was conducted in the 

researcher’s classroom at Freedom Middle School. 

Student Focus-Group Questions 

1. Did the podcasts help you to better understand the historical information? Why or 

why not? 

2. Did using the podcasts change the way you studied or help you to focus more on the 

material at hand? Do you feel that they motivated you to study more? Were they cool 

to use? 

3. Do you think the podcasts had an impact on your overall grade? Why or why not? 

4. How and where did you listen to the podcasts? What kind of podcasts did you like the 

most and what kind (audio, hybrid, and video) would you like to see in the future? 

5. What did you like best about the podcasts and least? Were there any problems and, if 

so, how could they be fixed? 

6. What other subjects do you think could use podcasts and how? 



140 

APPENDIX D 

FACULTY INTERVIEW TRANSCRIPT MR. SAM SMITH
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Presented here is a transcription of the faculty interview with Mr. Sam Smith, one of the 

participating teachers in this study, regarding podcast usage. The interview was conducted in the 

researcher’s classroom. 

Mr. Davis:  Faculty member, Mr. Sam, eighth-grade U.S. history, subject, podcasting in 

eighth-grade U.S. history.   

 Question 1, interview questions: Based upon the overall podcast experience, what 

worked best and what didn’t? As a history teacher, what type of podcasts would 

you like to see created?   

Mr. Sam:  The podcasts worked really good, mainly for my special ed students and my 

impaired students, dyslexic students, like that. They were able to work at their 

own pace. They were able to listen as well as look at the material they were 

supposed to study. In the beginning, the students sometimes may have had 

difficulty getting to it because they may not have computers or Internet at home. 

But once we were able to convince them to use the school computers whenever 

they had free time, and several of my students did take advantage of that in 

advisory, finished early with a project or something, they would get online and 

use it. They enjoyed using the podcasts online because it’s different. It gave them 

a different experience in learning, which they-- they profited from. I saw the 

definite benefits of the podcast immediately, as their quiz scores started to go up. 

The only other problem I could see is for the lower income or the economically 

disadvantaged students who did not have computers. The school was able to get 

computers to some of those students, loan type of deal, and the students told me 

they were able to use the podcasts then. 
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Mr. Davis: Following along that last answer, Question 2: What potential problems and 

solutions do you see in regard to future podcast usage?   

Mr. Sam: I don’t see many problems. Any addition to their learning environment is 

welcome. I don’t see that that could be a problem. Solutions, though, might be to 

make the student more centered, maybe create projects in the classroom where the 

students themselves can make their podcasts, that way they can take ownership of 

it. They would be proud that they would want to hear the other person’s podcasts 

and maybe share them that way and get more involved in the learning process. 

That’s one of the things I’d like to see added into the solutions. Making it more 

available, I was hoping that more of my students would download them to their 

cell phones, the MP3 cell phones or iPhones, and use them--or iPods, and use 

them that way. It would have been easier for them to do that, but a lot of them 

didn’t—didn’t want to get rid of their music, so they pretty much just used the 

computers when they needed to. I did get calls from parents who also used the 

podcasts with their students. I see that as a possible plus for the student to use it. 

The more parent involvement we can get, the better.  

 So I see very little problems. The podcasts were made on time. They were posted 

in an easily accessible spot where the students know how to get to it, feel 

comfortable using it, and did use it. So I don’t see any other problems with it.   

Mr. Davis:  And finally, the last question, Question 3: In our eighth-grade history curriculum, 

which lessons would best be supported by podcast implementation? 

Mr. Sam:  The best use of the podcasts is in the very beginning when students are 

transitioning from that seventh-/eighth-grade vocabulary list and concepts. The 
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biggest problem that they have is they can memorize a definition, but the concept 

that goes with that definition is a little tough for them.   

 So I can see the curriculum in the very beginning, getting students used to getting 

this avalanche of new vocabulary in the colonization, for example, terms like 

“mercantilism,” which they’ve never dealt with, all the way through the American 

founding, terms like “federalism,” “republicanism,” so really foreign to some of 

the students because they come from other countries where they have never been 

exposed to our system of government or our concept of rights. So in the very 

beginning, I think it would be the best. As we build on it, though, near the end of 

the lessons, the end of the year, it would be really beneficial, too, for the Civil 

War so that they can start to pull that vocabulary for the high school courses and 

curriculum that they’re going to take. They’re going to need to know this, so if 

they can--if they can understand the word meaning and the concept meaning, I 

think it would go a long way.   

 I would like to go back to Question 2 because I thought of something else I should 

have added, but I didn’t get a chance to, so I will add it now to. When I said the 

students could get to make their own podcasts, I think a visual on that wouldn’t be 

bad either. If they could act out the concept that we’re trying to do, they could 

probably tie in more sensory learning. They would see it, hear it, read it, write it. 

So I’d like to see maybe building into the curriculum on a regular basis like, say, 

the start of a unit when they can get those big concepts, where they can actually--I 

guess the best way to describe it would be like a YouTube video, where they 

could make a short video on a different topic each, and then put them together 
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kind of like a puzzling class, and then they can view them at their own leisure and 

review that way, too. 

Mr. Davis:  Going back to the first question just for a second, the second part. As a history 

teacher, what type of podcasts would you like to see created? That’s kind of 

building on what you were saying in regard to audio podcasts or hybrid, which 

would be a combination of the audio and video together.   

Mr. Sam:  Yeah. I think in the beginning again, probably an audio and visual would be okay. 

But I would like to see just the audio at first and then work our way into the audio 

and visual with the ultimate goal of the students making their own so that the 

person making the podcasts wouldn’t have to spend hours and hours creating 

them, whereas the students, if they were allowed to create them later on in the 

semester, say around the second or third 6 weeks, where they actually got to make 

the hybrids themselves, I think that would be good. But I don’t see a problem in 

the very beginning for students to be exposed to a hybrid podcast where they 

would actually see and hear it at the same time; because studies show that seeing 

visuals for some students is the best way they learn, especially your creative 

students and your Special Ed students as well, very visually centered. The audio 

works well for reviewing when the students have already done the work. If it’s 

just audio they can check their work that way, too, at their own pace. And then, 

once again, when they’re done, they can study it. But I think working the hybrid 

into the curriculum with the ultimate goal of having the students create them 

themselves would be the ideal setup for the podcasts.  
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Mr. Davis:  Thank you, Sam. Your time, your effort, and your help with this has been greatly 

appreciated. Thank you.   
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Presented here is a transcription of the faculty interview with Mr. John Jones, one of the 

participating teachers in this study, regarding podcast usage. The interview was conducted in the 

researcher’s classroom. 

Mr. Davis:  Faculty member, Mr. John, eighth-grade U.S. history, subject, podcasting in 

eighth-grade U.S. history.   

 Question 1, interview questions: Based upon the overall podcast experience, what 

worked best and what didn’t? As a history teacher, what type of podcasts would 

you like to see created? 

Mr. John:  Students had easy access to the podcasts including [in] the classroom, home, and 

about half of the students downloaded the podcasts to their iPod. The iPod was a 

great idea because the kids always have it with them. Some students even said 

they would listen to the podcast while doing other homework. Also allowing the 

kids to choose whether they listen to the podcast allowed the kids to become more 

responsible and learning to go the extra mile to study and learn the terms. On the 

other hand, since the students were not held accountable for listening, some of the 

students did not have the drive to go online and listen to the podcast. Since it was 

something extra for them, some students could care less about it if it is not for a 

grade. The student reactions were mixed. The students who usually do the right 

things and work hard on everything loved the podcast and would always ask if 

one was being put up for whatever we were doing at the time. They said it really 

helped them out to see if they were getting the question right. It was also a change 

from sitting down and reading the review or vocabulary words instead being able 

to hear was great. The students who usually don’t do the right thing all the time 
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did not ask questions and some students did not even attempt to listen to the 

podcast.  

Mr. Davis:  Following along that last answer, Question 2: What potential problems and 

solutions do you see in regard to future podcast usage? 

Mr. John:  Potential problems would be the students only listening to the podcast and not 

actually searching for terms and then using the podcast as an extra tool for them 

to study. The biggest problem was the podcast not working all the time. Students 

have different type of Internet and computer so some could access with no 

problem and some students had trouble listening to it at home. No problems when 

at school. 

Mr. Davis: And finally, the last question, Question 3: In our eighth-grade history curriculum, 

which lessons would best be supported by podcast implementation? 

Mr. John: The government unit is probably the toughest unit during the year. All vocabulary 

should be on a podcast and maybe before the unit starts so the kids can familiarize 

themselves with the difficult terms. A more perfect union lesson would be great 

because it breaks down the three branches of government. Also, a podcast for 

each of the first five presidents would be great, since their 6-weeks’ essay is over 

the presidency. 
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 Presented here is a transcription of a vocabulary podcast that is used in the eighth-grade 

unit on the American Revolution.  

 Hello. And welcome to Unit 2, Week 1, vocabulary review. These vocabulary terms are 

associated with the American Revolution.  

1. French and Indian War.   

 This was a war between Great Britain and France. Britain was victorious in the Treaty of 

Paris of 1763 and in French control in Canada and the territories east of the Mississippi River. 

The British government acquired more territory than it could control. In its attempts to raise 

money by taxing the colonies, Great Britain eventually precipitated the American Revolution. 

This war was unique in the sense that it was the last of a series of colonial wars fought by Great 

Britain and France along with both sides having Indian allies fighting for control of North 

America.   

 In the early stages of the French and Indian War, France was actually winning. Then, 

when British Prime Minster William Pitt decided to mobilize everything available to Britain, not 

just military, but also financial and banking interests, then Great Britain began to win. And with 

the capture of Quebec, essentially the war was over.   

 The lasting legacy associated with the French and Indian War was it put Great Britain 

heavily in debt, and Great Britain turned to her American colonies to help pay off this debt.   

 The British view was that the British government, with British military power, had driven 

the French and their Indian allies out of the Ohio Valley area and ultimately out of North 

America. And as a result, the colonists owed part of the war debt.   

 The colonial view, on the other hand, was that they helped to drive the French and their 

Indian allies out of the Ohio Valley area and ultimately out of North America, and thus they did 
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their fair share of fighting. And their view was that they did not owe a large amount of taxes, 

even though the colonists were paying a smaller amount than the average citizen in London was; 

approximately 25:1 was the ratio. 

2. Proclamation of 1763.   

 Many of the terms [acts] that were passed by the British were done so to either raise 

money or save money in order to pay off the debt associated with the French and Indian War.   

 The Proclamation of 1763 was an imaginary line that the British government forbade the 

colonists to move west of the Appalachian Mountains. The area to the west of the Appalachian 

Mountains and to the Mississippi River, the British government viewed as being Native 

American territory land. It was hoped that the British government, by giving this land to the 

Native Americans, would prevent a possible war or conflict with the Native Americans on 

frontier.   

 The colonists, on the other hand, believed that this land was theirs. In fact, many 

colonists had already settled in that area. So the British government was in a quandary as to what 

to do. Do we send in more troops and bring the colonists out? Do we enforce the law?   

 Essentially what happened was the British government essentially did not enforce the 

Proclamation of 1763 and turned a blind eye to it. And, of course, the colonists continued to 

ignore it, settling in the areas west of the Appalachian Mountains.   

3. The Sugar Act, 1764.   

 This was the first imposed tax in order to raise money. Prior to the Sugar Act of 1764, the 

British government had taxed the colonists, but as part of the Navigation Acts, which was to 

regulate trade. For the first time this tax, the Sugar Act of 1764, which imposed a tax on sugar, 

was ultimately meant to raise money to pay off the debt.   



152 

4. Stamp Act, 1765.   

 Colonists were required to verify with a paid tax a stamp on legal documents such as 

certificates, marriage licenses, wills, also on newspapers, and even a deck of cards. The point 

here was, again, a way of raising money because, in everyday life, just about everyone would 

come into contact with the tax associated with the Stamp Act.   

 However, the king and Parliament underestimated its impact. The Stamp Act primarily 

affected the well-to-do, educated colonists. And as a result, they were in the best position to fight 

the Stamp Act. And, ultimately, the Stamp Act led to the Stamp Act Congress. And you had 

boycotts and protests, committees of correspondence to write letters in protests throughout the 

colonies. And as a result, Parliament repealed the Stamp Act.   

5. The Quartering Act.   

 There are actually two Quartering Acts, 1770 and 1774. In the Quartering Act, the 

colonists were required by law to house British soldiers and provide them with food, blankets, 

candles, etc. These Quartering Acts, the measure was to save money by forcing the colonists to 

provide things that the British military would have had have paid for. Of course, the colonists 

hated them, the 1770 one and the 1774 one, but there was not a whole lot that they could do.   

6. Tea Act, 1773.   

 Britain flooded the colonies with reduced-rate tea to monopolize the market and undercut 

colonial merchants. The point here was that the British East India Tea Company was going 

bankrupt. And as a result, Great Britain could not afford to lose the tax base coming from the 

British East India Company, so it decided to create essentially a forced monopoly where the 

colonists would have to, by law, purchase tea, even though it was reduced in price, from the 
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British East India Company. And in so doing, the British government hoped, it would prevent the 

bankruptcy of the British East India Company.   

 The problem was the quality of the tea was very poor, and the colonists believed really 

that they should have the right to purchase tea wherever they wanted to, in this case, smuggled 

Dutch tea primarily. In that regard, it was cheaper, better quality.   

7. The Intolerable Acts [originally called, in London, the Coercive Acts]. 

 In the United States, the patriots referred to them as the Intolerable Acts, a little more 

about that later. These were, again, the Coercive Acts. And they were passed as a result of the 

Boston Tea Party. When the Boston Tea Party occurred and tea was thrown overboard into 

Boston Harbor, the British government decided to go ahead and pass the Coercive Acts. In 

essence, they forbid [sic] the colonists to assemble in town meetings; the port of Boston was 

closed; royal officers were tried in Britain for crimes instead of being tried in the colonies. The 

point was was to force, coerce, the colonists into paying for the tea.   

 Ultimately, the patriots called it the Intolerable Acts.  

 Intolerable—they couldn’t stand for it. It was just unbelievable to them. They weren’t 

going to do it. So, thus, we have the Coercive/Intolerable Acts of 1774.   

8. Treaty of Paris, 1783.   

 Now, this is the Treaty of Paris that we’re referring to in 1783, not the one that ended the 

French and Indian War in 1763. The Treaty of Paris, 1783, officially ended the American 

Revolution, and Great Britain recognized the U.S. [sic] as a free and independent country, its 

northern border was Canada, its eastern border was the Atlantic Ocean, southern border would 

have been Spanish (Florida), [and] the western border [was] the Mississippi River. And, again, 

that is the Treaty of Paris in 1783. It officially ended the American Revolution.   
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9. Unalienable Rights.   

 These are basic rights that cannot be taken away from the people such as life, Freedom, 

and the pursuit of happiness. These rights are in the Declaration of Independence, and they are 

protected essentially in the Bill of Rights. Now, Jefferson, who wrote the Declaration of 

Independence, got the concept of life, Freedom, and property, the ownership of property, by [sic] 

John Locke, English philosopher. And Jefferson, of course, changed “property” to “the pursuit of 

happiness.” Now the point is, unalienable rights, you are born with these rights, that you have a 

right to life. Your life cannot be taken away from you by the government without due process of 

law (due process of law: Arrest, arraignment of charges, trial by jury). Same way with Freedom, 

your freedom cannot be taken away from you unless you have essentially a due process set up 

and a trial by jury, etc. Pursuit of happiness, Locke said originally, [and] ownership of property, 

because not very many people in England could own property. Pursuit of happiness, Jefferson, is 

an overall coining phrase here is that you have, as an individual, the right to move forward in 

your life to pursue or to acquire what you would like; however, as long as you do not trample 

upon someone else’s right. Again, the unalienable rights, the rights that you’re born with as a 

human being, are expressed life, Freedom, and the pursuit of happiness in the Declaration of 

Independence. And they are protected in the Bill of Rights, which is a part of the U.S. 

Constitution.   

10. The Boston Massacre.   

 That was an encounter between British troops and a group of citizens who were the 

Townsend Acts. The British troops fired into the crowd, killing five citizens. The incident 

created anti-British sentiment in the colonies. The Boston Massacre, again, the coining of the 

phrase “massacre,” was done by propaganda. Propaganda such as Sam Adams, and then Paul 
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Revere, of course, did the etching. And if you have seen the picture in your history class, it 

shows unarmed civilians being fired upon by British troops. And, of course, you have children 

and women in the crowd and men. And you also have blood showing in the etching as well. That 

was the Boston Massacre. Again, five citizens ultimately were killed. The question is, is that 

sufficient to be called a massacre in that regard?   

 These are your terms that you will need to know for Unit 2 vocabulary, Week 1.  Good 

luck and study hard. 
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Thomas Paine and Common Sense 

 Presented here is a transcript of an historical vignette, entitled “Thomas Paine and 

Common Sense,” as used in the American History classes for this study. 

 One man, Thomas Paine, stands virtually alone in regard to swaying colonial public 

opinion in favor of the patriots at the start of the American Revolution. At the end of 1775, the 

colonists almost evenly divided between patriots, loyalists, and neutralists. The patriots had sent 

representatives to both the First and Second Continental Congress in 1774 and in 1775; they 

were still undecided as to which course to follow. On January 10, 1776, a 47-page pamphlet was 

published anonymously in Philadelphia, Pennsylvania. At first, people thought that John Adams, 

Sam Adams, or even Ben Franklin had written it. However, word soon spread that Common 

Sense had been written by Thomas Paine. Paine was 38 years old and an immigrant from 

England who had developed a great resentment towards the British Crown. In his pamphlet, 

Paine addressed the common man and attacked the British idea of a monarchy, and that class 

rank was undemocratic. Furthermore, he explained that America would reap the benefits of a 

break with Britain and that the distance that the Almighty had place America from England 

indicated that England should not rule it. Paine related that within three months, his pamphlet 

had sold approximately 120,000 copies. Colonial newspapers throughout the American colonies 

reprinted Common Sense. It was also translated into other languages. The impact of the pamphlet 

was amazing; within a few months, approximately half of the population of the American 

colonies had read it. George Washington stated, “Common Sense is working a powerful change 

in the minds of men.” 
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The Boston Tea Party 

 Presented here is a transcription of podcast historical vignette entitled “The Boston Tea 

Party,” which is used in the eighth-grade unit on the American Revolution. 

On the night of December 16, 1773, some 8,000 disgruntled American colonists gathered 

in or near the Old South Church in Boston, Massachusetts, to hear what Captain Roach of the 

East India Company’s tea ship, Dartmouth, had to say.   

Roach informed Samuel Adams, chairman of the colonists’ meeting, that Governor 

Thomas Hutchinson had refused to send the Dartmouth back to England, as the colonists had 

insisted, until they paid the import tax imposed by the British government.   

With that, Adams gave a signal, and a group of Boston citizens, disguised as Mohawk 

Indians, rushed to Griffin’s Wharf, crept aboard the Dartmouth and two other tea ships standing 

nearby, and silently dumped all of their tea cargo, 342 chests, into Boston Harbor. No other 

property aboard the ships was damaged, and the colonists left as quietly as they had arrived. It 

was, in retrospect, a small act, but it became one of the sparks that set off the American 

Revolution.   

For nearly 100 years, tensions had been building throughout the colonies settled by 

Puritans in 1630; the city of Boston had spent its first 50 years as a self-governing community. 

Its citizens did not react kindly, therefore, when the British royal government decided to take 

steps to assert its authority over the colonies during the 1680s. And in the years that followed, 

more acts by the crown further angered the colonists.   

The chief sore point was taxes. In 1764, the British had imposed a tax on sugar and, in 

the following year, brought the Stamp Act, which taxed papers of all kinds. The angered 
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colonists flatly refused to pay it, arguing that they had no representatives in the British 

government. Without representations, they declared they would not be taxed.  

The time was growing ripe for a showdown. Then, in April of 1773, Parliament imposed 

the Tea Act, which placed a duty on the favorite beverage in the colonies and created a 

monopoly in the tea market for the East India Company. The resentment in Boston over this new 

tax was so great that colonial leaders such as Sam Adams called for actions. The Boston Tea 

Party, as it became know, was one of them.   

The British were furious when they learned about the dumping of the tea. A few months 

later, they passed the Intolerable Acts of 1774, placing severe restrictions on the colonies. Then 

on April 19, 1775, all the colonists’ anger and frustration finally erupted in an exchange of shots 

in Lexington and Concord, just outside of Boston. The American Revolution had begun.



160 

APPENDIX H 

PODCAST LECTURE NOTES, CAUSES OF THE AMERICAN REVOLUTION 



161 

 Presented here is a transcription of podcast lecture notes entitled “The Causes of the 

American Revolution,” used in the eighth-grade unit on the American Revolution. 

 Welcome. This is the first in a series of podcasts dealing with the American Revolution. 

This particular podcast is entitled, “The Colonists Fight the American Revolution and Gain 

Independence.”  

Worldwide Struggle Between Britain and France 

Starting in 1689, England and France engaged in a series of wars for mastery in Europe 

and for commercial and colonial supremacy throughout the world. The first three of these wars 

were indecisive, but the fourth, the Seven Years’ War in Europe, and its American counterpart, 

the French and Indian War, brought victory to England.   

The French and Indian War, 1754 to 1763   

In 1754, Virginia colonial militia clashed with French forces to control the Ohio Valley. 

At first, the French won many victories, the most important one being their ambush of a British 

and colonial army under General Edward Braddock as it marched towards the French Fort 

Duquesne, the present side of Pittsburgh, Pennsylvania. Braddock’s forces might have been 

completely destroyed had it not been for the skill of a Virginia colonial officer, George 

Washington.   

In 1757, William Pitt became Britain’s prime minister and redoubled the war effort in 

North America. Additional British troops, together with additional colonial militia, turned the 

tide to battle. In 1759, General James Wolfe captured Quebec, the French fortress on the St. 

Lawrence River. In 1760, General Jeffrey Amherst captured Montreal, ending the war in Canada. 

These British victories in North America were paralleled by British triumphs in India and by this 

success of Britain’s ally, Prussia, in Europe. France was now completely defeated.   
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The Treaty of Paris, 1763, eliminated France’s colonial power in North America. France 

ceded, gave away, to Spain all French territory west of the Mississippi as well as the city of New 

Orleans. It also ceded, gave away, to Britain Canada and all French territory east of the 

Mississippi River except for New Orleans.   

The Effects of the French and Indian War 

The American colonies were affected favorably. They had gained self-confidence in 

military experience. They saw the need for colonial unity to meet common problems, and the 

danger of attack by the French and certain Indian tribes had been removed from their frontiers 

and, thus, they became less dependent on England. Britain had concentrated on a series of wars 

against France and had followed a colonial policy of solitary neglect. Britain had permitted its 

American colonies to exercise virtual self-government and to evade British mercantilist 

restrictions, essentially the Navigation Acts. This neglect the colonies considered salutary, 

beneficial.   

Britain was now determined to change its policy believing that the colonies had not 

helped sufficiently with soldiers and supplies in the war against France and also had gained 

much from the victory over the French and the Indians, and thus should pay at least part of the 

cost of war.   

As a result, Britain developed a new policy for colonial America. Starting in 1763, the 

British government adopted a new colonial policy with three basic objectives:  

1. Place the colonies under strict British political and economic control;  

2. Compel the colonies to respect and obey British laws;  

3. Make the colonies bear their part of the costs of maintaining the British Empire.   
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In carrying out these three goals, Britain decided to start strictly enforcing existing laws, 

such as the Navigation Acts. The Navigation Acts reflected mercantilist doctrine. These required 

the colonists to transport goods only in British or colonial ships; export certain articles such as 

tobacco, sugar, indigo, and furs only to Britain; and to purchase their imports from British; or 

when colonial ships secured goods from Europe, to stop at a British port and pay imports. These 

laws sought to benefit British and colonial shipbuilders, British merchants, and British 

manufacturers. This whole system was part of the mercantilism system, which essentially was 

where the mother country, which had the most gold and silver, was the most powerful. And 

colonies existed for the benefit of the mother country by making them rich.   

Beginning in 1763, British Prime Minister George Grenville sent to the colonies an 

increasing number of customs collectors, royal inspectors, and naval patrols to enforce the laws.   

Also, the British used writs of assistance. These were general search warrants or court 

orders authorizing British officials to search colonial homes, buildings, and ships for smuggled 

goods. Unlike a search warrant in the United States today, which authorizes an officer to search 

only a particular place for specified goods, a writ of assistance permitted a British official to 

search any place and seize any smuggled goods. Essentially, these British officials were going on 

fishing expeditions.   

British Taxation Policies 

The British also passed a series of new taxes. These new taxes, in essence, were going to 

be geared towards raising revenue. Starting in 1764, the Sugar Act. This act reduced the existing 

duties on colonial imports of sugar and molasses from the Spanish and French West Indies but 

called for strict enforcement. This was followed in 1765 by the Stamp Act. This was the first 

internal tax, as contrasted with import and export duties, levied on the colonies. What this means, 
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very simply, was that the Stamp Act was going to be the first act that is passed by the Parliament 

to where [sic] it is to raise money and not regulate trade. It required the purchase of stamps that 

were to be put on printed materials such as wills, mortgages, almanacs, pamphlets, and 

newspapers. It mostly affected influential groups such as lawyers, clergy, and printers.   

In 1767, the Townsend Acts were passed at the suggestion of Chancellor of the 

Exchequer (that would be like our secretary of the treasury in the United States today) Charles 

Townsend, [and] Parliament levied new duties on colonial imports of paper, glass, paint, and tea. 

Part of the fines levied against colonists who violated these tax laws was to go directly to the 

royal governor so as to make them financially independent of colonial assemblies. Colonists 

accused of violating the British tax laws were tried in admiralty (military courts), where they 

were denied a trial by jury. The colonists very likely would have found more sympathy from a 

jury in a colonial court.   

Also as a way of saving money, the Proclamation of 1763, dealing with the western 

lands, was passed by Parliament as well. This royal decree of George III prohibited colonists 

from settling west of the Appalachian Mountains. By prohibiting a settlement in this region, the 

British government sought to protect the fur grade, to remove a cause of any uprising such as the 

1763 rebellion by the Indian Chief Pontiac, and to prevent colonial settlements beyond the region 

of British authorities.   

Two years later, in 1765, the Quartering Act was passed. This lawsuit, regarded by the 

colonists as a form of taxation, required them to provide food and living quarters for British 

troops. Supposedly the soldiers were to protect the colonists from the Indians; however, most of 

the soldiers were stationed not in frontier settlements, but in populous coastal cities such as New 

York and Boston.   
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As you would expect, there developed a growing unrest, opposition, by the colonists to 

these new British taxes and to the enforcement of current British laws. Colonial opposition 

consisted several things and was in several different forms.   

Violations of British Laws  

Merchants and ship owners continued to smuggle goods into the colonies to avoid import 

duties. When the H. M. S. Gaspe, an English Naval patrol vessel, ran aground off Rhode Island, 

the colonists boarded the ship and set it afire. Frontier settlers and southern planters continued to 

occupy the fertile lands beyond the Appalachians. 

There were also protests against writs of assistance. Lawyers and writers protested the 

writs of assistance as illegal invasions of colonial property. James Otis, in a Boston court, 

eloquently but unsuccessfully denounced the writs as violating the English common law 

principal that “a man’s home is his castle.”   

There was also cooperation among the colonies. In 1765, we have the Stamp Act 

Congress. At the urging of the Massachusetts assembly, delegates from nine colonies met in New 

York City to plan united resistance against the Stamp Act. The delegates asserted that the 

colonists could be taxed only by colonial legislatures, not by Parliament. They also began a 

colonial boycott of British goods.   

This was followed in 1772 by committees of correspondence. Samuel Adams of 

Massachusetts launched these committees to provide an intercolonial information network. The 

committees communicated with one another on mutual problems and helped organize the 

opposition to British policies. He also had mass actions such as boycotts and demonstrations. 

The Stamp Act Congress delegates urged and many colonial merchants supported 

nonimportation agreements. These were pledges not to import British goods until they repealed 
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the Stamp Act. In addition, resistance throughout the colonies prevented distribution of the tax 

stamps. Parliament finally repealed the Stamp Act, did away with it; cancelled it, in 1766, but 

reaffirmed its rights to tax the colonies by passing the Declaratory Act.   

When Parliament passed the Townsend Acts [in] 1767, colonial merchants and 

consumers again boycotted British goods. The Sons of Freedom, an organization of colonial 

patriots, helped enforce the boycott. The colonists hoped that English business leaders would 

pressure Parliament to repeal the hated tax laws.   

In 1770, the British Parliament yielded and repealed all the Townsend import duties 

except the tax on tea. In Boston, colonial demonstrators often clashed with British soldiers, 

Redcoats. In 1770, soldiers fired upon a hostile but unarmed crowd and killed five people. The 

colonists named this event the Boston Massacre.   

In 1773, the Boston Tea Party occurred. Parliament passed the Tea Act [in] 1773, 

exempting the British East India Company from taxes on tea shipped from Britain to the 

colonies. By this act, Parliament offered the colonists the cheapest tea ever. Nevertheless, the 

colonists were resentful. Colonial merchants who were smuggling tea from Holland to avoid the 

import duty would be undersold by the inexpensive tea of the East India Company. The colonists 

would still be paying the hated Townsend import duty in New York and Philadelphia but the 

colonists turned back the tea ships with their full cargos. In Boston, colonists disguised as 

Indians boarded the British ships and dumped the tea into the harbor. This action defied [sic] 

British authority and destroying British property was named the Boston Tea Party.   

As a result, in 1774, the Intolerable Acts were passed. They were originally passed by 

government as the Coercive Act. Coercive: To force someone to do something they didn’t want 

to do. In this case, forcing the citizens of Massachusetts to pay for the tea that had been dumped 
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into the Boston Harbor. The patriots, however, called these acts the Intolerable Acts. Intolerable: 

Something that you can’t stand. Either way, the Coercive/Intolerable Acts of 1774 were passed 

to punish Massachusetts and assert British authority. Parliament passed a series of acts that the 

colonists termed intolerable. These acts closed Boston Harbor until the colonists paid for the 

destroyed tea, authorized a quartering of troops in any colonial town, permitted the British 

officials accused of crimes in Massachusetts to stand trial in Britain, and drastically curtained 

[sic] self-government in Massachusetts. 

By their severity, these acts solidified colonial support for Massachusetts. As a result, in 

1774, the first Continental Congress was called. To unify colonial resistance to the Intolerable 

Acts, delegates from 12 colonies met at Philadelphia as the First Continental Congress. They 

addressed a Declaration of Rights and Grievances to King George III, asking for redress, 

correction of wrongs, especially for repeal of the Intolerable Acts. Meanwhile, they voted to 

impose boycotts on British goods. Georgia was the only colony that did not send representatives 

to the First Continental Congress. And the reason why was because most of the citizens, or 

colonists, in Georgia were loyalists, and they did not see a need to send representatives. Patrick 

Henry in Virginia acclaimed the work of the Continental Congress in a famous speech, 

concluding, “Give me Freedom or give me death.”   

Realizing that Freedom might require defense, colonial patriots began to train militia and 

started to store military supplies. Thus this brings us to the eve of the American Revolution in 

1775.   

 Stay tuned for our next podcast, which deals with the outbreak of the American 

Revolution and open conflict.
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 Presented here is a transcript of podcast unit test review used in the eighth-grade unit on 

the American Revolution. 

1. Treaty of Paris, 1763. Ended the French and Indian War, France lost Canada to 

Britain and gave New Orleans to Spain; the war put Britain heavily in debt, which led 

to British taxation policies. 

2. Sugar Act 1764. Tax on sugar or molasses, first tax Britain passed to raise money, not 

to regulate trade.  

3. Proclamation of 1763. Parliament passed this act to prevent conflict between the 

colonists and the Native Americans and to prevent the colonists from settling west of 

the Appalachian Mountains. The colonists ignored the law. 

4. Quartering Act, 1765. An act calling for the colonists to house, feed, and provide 

blankets and candles to the British soldiers; the colonists had no choice.  

5. Boston Tea Party, 1773. Sons of Freedom members dressed as Mohawk Indians 

boarded the tea ships and dumped the tea into Boston Harbor. No other cargo was 

destroyed or anyone killed, led to the Coercive/Intolerable Acts. 

6. “No taxation without representation.” A rallying cry for the patriots’ cause, the 

colonists didn’t mind taxation as long as the money stayed in their colony. The 

colonists were paying 25 times less than someone in London. 

7. Declaration of Independence, 1776. Written by Thomas Jefferson, first signed July 4, 

1776, called for complete independence from Great Britain. Listed the unalienable 

rights of life, Freedom, and the pursuit of happiness. 

8. Second Continental Congress1775-1776. During this session in Philadelphia, 

Pennsylvania, George Washington was chosen as commander of the Continental 



170 

Army, the Olive Branch Petition was written, and the Declaration of Independence 

was written, all 13 colonies were represented. 

9. George Washington. Commander of the Continental Army, best patriot leader and 

held the Continental Army together by sheer willpower. 

10. Sam Adams. Sons of Freedom leader, the mouth of the revolution, strong supporter of 

total independence from Great Britain. 

11. Olive Branch Petition, 1775. Document written during the Second Continental 

Congress to the Crown stating that the colonists were still loyal to the king; 

Parliament responded by sending 25,000 more troops to the colonies. 

12. Tea Act, 1773. An attempt by Parliament to save the British East India Company 

from bankruptcy; the idea was to force the colonist to purchase tea from the East 

India Company by making the tea less expensive. Problem was that the tea was rotten 

and was still more expensive than smuggled Dutch tea. 

13. Townshend Acts, 1767. Taxes placed upon glass, lead, paper, paint, and tea; it was 

meant as a way of spreading the taxes around by placing a tax on everyday goods. 

They were eventually all repealed except the one on tea, which eventually leads [sic] 

to the Tea Act. 

14. Writs of Assistance. Legal documents giving customs officers the power to search 

warehouse, ships, or home any time they wanted to without cause; the colonists called 

this a violation of their rights as Englishmen. 

15. Valley Forge, 1777. Washington is forced out of Philadelphia, Pennsylvania, after 

losing the battles of Brandywine and Germantown and is forced to take up winter 

quarters at Valley Forge. As his troops suffered from cold and hunger, Prussian Baron 
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Von Steuben reorganized and trained the Continental Army. When winter was over, 

the Continental Army could now [sic] fight the British with a very good chance for 

success. 

16. Bunker-Breeds Hill, 1775. The British commander in Boston sent troops to force the 

rebels off two hills overlooking Boston. The patriots were entrenched and the first 

two British assaults failed; the third succeeded only because the patriots ran out of 

ammunition. The British lost over 1,000 men and this battle showed that the patriots 

would fight and that it was going to be a long war. 

17. Yorktown, 1781. The last major battle of the American Revolution, British General 

Cornwallis was forced to surrender after being surrounded and laid siege to by a 

mixed force of Washington’s continental Army and French troops and ships. 

18. Patriot. Someone who wants total independence from Great Britain, made up 1/3 of 

the colonial population. 

19. Loyalist. Someone who was still loyal to the King, made up about 1/3 of the colonial 

population. 

20. American advantages. They knew the land, better commanders, [and] allies—French 

and Spanish. No country had ever militarily occupied a region as large as the 13 

colonies, fighting for their homes and families, [and] shorter supply lines: British 

supply line was 3,000 miles long across the Atlantic. 

21. British advantages. Better equipped and trained army, government already in place, 

navy in place, had money in the treasury. 
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22. Sons of Freedom. Patriot group led by Sam Adams, responsible for the Boston 

Massacre crowd and the Boston Tea Party. Also responsible for enforcing boycotts by 

intimidation and tarring and feathering British government tax officials. 

23. 1763 (End of the French and Indian War), 1765 (Quartering Act), 1770 (Boston 

Massacre), 1773 (Boston Tea Party). 

24.  French Indian War. Last of the colonial wars between the French and British over 

possession of North America. The British won, taking control of Canada and driving 

the French out of North America; however, Britain, as a result, was heavily in debt. 

25. Stamp Act, 1765. British tax placed upon newspapers, playing cards, almanacs, [and] 

legal documents by placing a purchased tax stamp on them, hit the educated/powerful 

colonist—those best able to fight the tax. Led to the Stamp Act Congress. Eventually 

was repealed. 

26. Unalienable rights. These are rights that a person is born with and have because they 

are human. Jefferson called them the right to life, Freedom, and the pursuit of 

happiness. These words are in the Declaration of Independence and the unalienable 

rights are protected in the U.S. Bill of Rights. 

27. Thomas Jefferson. Wrote the Declaration of Independence 

28. “that all men are created equal. . . .” (Equality statement in the Declaration of 

Independence). 

29. Thomas Paine. A writer who wrote Common Sense and The Crisis. Common Sense 

explained to the average colonist why the colonies should be free from British rule. 

30. “. . . from the consent of the people . . .” (power of the government stated in the 

Declaration of Independence). 
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31. Philadelphia, Pennsylvania (where the Declaration of Independence was written). 

32. “Give me Freedom or give me death” (Patrick Henry’s speech calling for 

independence). 

33. Sons of Freedom (patriots group led by Sam Adams). 

34. The document explained to the average person why it was important for the colonies 

to be independent from Great Britain (purpose of Common Sense). 

35. First Continental Congress (1774); George Washington, commander of the 

Continental Army (1775); Olive Branch Petition (1775); Declaration of Independence 

signed (1776). 

36. 1777 (Valley Forge), 1777 (Saratoga), 1781(Yorktown), 1783 (Treaty of Paris ending 

the war). 

37. Lexington, (Shot heard around the world, started the war). 

38. The British were forced to surrender and the French openly signed the Treaty of 

Alliance and came into the war on the Americans’ side (Result of the battle of 

Saratoga). 

39. The Battle of Long Island came after the British were forced out of Boston and then 

attacked New York City. The battle was a disaster for Washington, almost losing his 

entire army, leads to a retreat across New Jersey into Pennsylvania, and then the 

crossing of the Delaware River and attacking the Hessians at Trenton. 

40. The American soldier was fighting for his home, family, and knew why he was 

fighting. The British soldier fought because he was ordered to do so, not knowing 

really why. 
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41. The United States gained its independence. Northern border Canada, eastern border 

the Atlantic Ocean, southern border Spanish Florida, and the western border the 

Appalachian Mountains (results of the Treaty of Paris 1783). 

42. The port of Boston was closed, the Massachusetts’ Legislature was disbanded, a new 

Quartering Act giving the British power to confiscate private property and increased 

the power of the Royal Governor until the colonist paid for the tea. The colonists 

never did pay for it. 

43. Abigail Adams. Wife of John Adams and a supporter of women’s rights, however, 

remember that she spoke through her husband, which was common at that time in 

history. 

44. Bunker Hill (the first major battle of the war). 

45. Trenton. Princeton captured much-needed supplies and forced the British out of New 

Jersey. Washington encamped his army in winter quarters at Morristown, New Jersey. 

46. Because the fertile soil, warm humid climate led to the growing of cash crops, which 

needed slaves to tend (development of slavery in the South). 

47. Jamestown, Virginia, 1607 (first successful British colony). 

48. Mayflower Compact. First democratic document agreeing to majority rule in an 

English colony. FOC. Reduced the power of the governor and expanded the number 

of people who could vote by dropping the requirement for religious denomination. 

49. The first democratically elected colonial legislature in an English colony (House of 

Burgesses). 

50.  Know their locations (see map). 
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51. Neutralist. Someone who was neutral in the revolution; about 1/3 of the population fit 

this description. This was the most important group and both sides tried to convince 

the meutralists to join them. 

52. John Adams. Patriot from Massachusetts, member of the Declaration Committee , 

husband to Abigail Adams, and a strong supporter of independence. Respected but 

not well liked.
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 Presented here is the letter that was read to the students by the two participating teachers 

at the start of the study. A podcast version was also posted on MyFISD. 

Statement to be Read to the Students 

 “You are being asked to participate in a research study to determine how students in 

eighth-grade history classes use podcasts, and whether students think the use of podcasts has an 

impact on their overall learning of the course material or study habits. At the end of the six-week 

study, you will be given a survey to complete and, during the study, you will keep a journal 

detailing podcast usage. Also at the end of the study, you may participate in a student focus 

group to further clarify the data collected. The survey and journal entries will remain anonymous 

after the data is collected.  

 There are not any risks associated with this study. The data collected will be used to 

construct curriculum associated with eighth-grade U.S. history in Freedom ISD. If you choose to 

participate in this study, you may possibly increase your quiz, test, and exam scores in your 

American history class. In participating in this study, you will be providing information that may 

possibly guide future students in eighth-grade American history in their use of podcasts.  

 Please carry these forms home and if you choose to participate in the study, please have 

your parent or guardian sign the parent form, and you will need to sign the student form and 

return both of them to you history teacher. Thank you for your time and consideration. Your 

participation is greatly appreciated” 

Sincerely, 

Patrick Davis 
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 Included here are the parent/student participant forms for this study of podcasting in an 

eighth-grade American history class. 

Consent Form 

Parent/Guardian Consent with Minor Assent (Ages 7-17)  

University of North Texas Institutional Review Board 

Informed Consent Forms 

 Before agreeing to your child’s participation in this research study, it is important that 

you read and understand the following explanation of the purpose, benefits and risks of the study 

and how it will be conducted.   

 Title of Study: Podcasting in an Eighth-Grade U.S. History Class 

 Principal Investigator: Dr. Mary Harris    

 Key Personnel: Patrick Davis, Doctoral student at the University of North Texas (UNT), 

Department of Teacher Education and Administration.  

 Purpose of the Study: You are being asked to allow your child to participate in a research 

study which involves the use of podcasts to determine how students use them in an eighth-grade 

history class and their perceived academic value in order to develop curriculum to best impact 

student performance.  

 Study Procedures: Your child will be asked to listen to podcasts outside of the class. Your 

child will create journal entries and complete a 30-question survey. This will take about 30-45 

minutes per week to listen to the podcasts and 5-10 minutes to complete the survey at the end of 

the study. Your child may also participate in a 15-minute student focus group in order to better 

understand the data collected.   
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 Foreseeable Risks: There are no foreseeable risks are involved in this study. 

 Benefits to the Subjects or Others: We expect the project to benefit your child by 

providing a greater depth of historical understanding and a possible increase in quiz, test, and 

exam scores.   

 Procedures for Maintaining Confidentiality of Research Records: The signed consent 

forms and surveys and journals will be kept in a locked file cabinet. The surveys and journal 

entries will have the names clipped off and corresponding numbers will be used. The 

confidentiality of your child’s individual information will be maintained in any publications or 

presentations regarding this study.  

 Questions about the Study: If you have any questions about the study, you may contact 

Patrick Davis at telephone number (940) 565-3940.  

 Review for the Protection of Participants: This research study has been reviewed and 

approved by the UNT Institutional Review Board (IRB).  The UNT IRB can be contacted at 

(940) 565-3940 with any questions regarding the rights of research subjects.  

 Research Participants’ Rights: Your signature below indicates that you have read or have 

had read to you all of the above and that you confirm all of the following:  

1. Patrick Davis has explained the study to you and answered all of your questions.  You 

have been told the possible benefits and the potential risks and/or discomforts of the 

study.  

2. You understand that you do not have to allow your child to take part in this study, and 

your refusal to allow your child to participate or your decision to withdraw him/her 

from the study will involve no penalty or loss of rights or benefits.  The study 

personnel may choose to stop your child’s participation at any time.  
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3. You understand why the study is being conducted and how it will be performed.   

4. You understand your rights as the parent/guardian of a research participant and you 

voluntarily consent to your child’s participation in this study.   

5. You have been told you will receive a copy of this form. 

 

________________________________ 

Printed Name of Parent or Guardian  

________________________________ ____________ 

Signature of Parent or Guardian  Date 

 For the Principal Investigator or Designee: I certify that I have reviewed the contents of 

this form with the parent or guardian signing above.  I have explained the possible benefits and 

the potential risks and/or discomforts of the study.  It is my opinion that the parent or guardian 

understood the explanation.   

______________________________________ ____________ 

Signature of Principal Investigator or Designee   Date
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Student Assent Form 

 You are being asked to be part of a research project being done by the University of 

North Texas Department of Teacher Education and Administration.  

 You are being asked to participate in a research study. This study will use a survey, 

journal entries, and a discussion group to determine how you possibly use podcasts and what you 

think about their value to you in your eighth grade history class.   

 If you decide to be part of this study, please remember you can stop participating any 

time you want to.   

 If you would like to be part of this study, please sign your name below.   

 

__________________________ 

Printed Name of Child 

 

__________________________ _______________ 

Signature of Child  Date  

 

__________________________  _______________ 

Signature of Principal Investigator Date  
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APPENDIX L 

STUDENT SURVEY LIKERT-SCALE RESPONSE DATA
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Student Survey Questions Related to Study Research Questions 

Table L-6. 

RQ 1: How Do Students Use Podcasts in an Eighth-Grade American History Class?  

Survey question 

Strongly 

agree  Agree Not sure Disagree 

Strongly 

disagree 

 n % N % n % n % n % 

1. I like to listen to the podcasts 

on the computer. 

10 34.4% 9 31.03% 6 20.6% 3 10.3% 1 3.44% 

2. I like to listen to the podcasts 

on my MP3 player. 

3 10.3% 6 20.6% 7 24.3% 10 34.4% 3 10.3% 

3. I like to listen to the podcasts 

on my cell phone. 

3 10.3% 0 0% 13 44.8% 9 31.03% 4 13.79% 

4. I didn’t listen to the podcasts. 2 6.8% 3 10.3% 6 20.6% 10 34.4% 8 27.5% 

5. I like to listen to the podcasts at 

home. 

7 24.13% 13 44.8% 2 6.8% 3 10.3% 4 13.79% 

6. I like to listen to the podcasts in 

my spare time. 

4 13.79% 8 27.5% 8 27.5% 8 27.5% 1 3.44% 

7. I like to listen to the podcasts 

on the bus. 

0 0% 5 17.2% 3 10.3% 13 44.8% 8 27.5% 

8. I like to listen to podcasts that 

are 3-5 minutes in length. 

5 17.2% 11 37.9% 7 24.3% 4 13.79% 2 6.8% 

9. I like to listen to podcasts that 

are 5-10 minutes in length. 

2 6.8% 12 41.3% 5 17.2% 7 24.3% 3 10.3% 

10. I like to listen to podcasts that 

are 10-15 minutes in length. 

3 10.3% 5 17.2% 9 31.03% 10 34.4% 2 6.8% 

11. I like to listen to podcasts 

over 15 minutes in length. 

1 3.4% 3 10.3% 8 27.5% 12 44.3% 5 17.2% 
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Survey question 

Strongly 

agree  Agree Not sure Disagree 

Strongly 

disagree 

 n % N % n % n % n % 

15. I like to listen to the podcasts 

from 6 to 8:15 a.m. 

2 6.8% 4 13.79% 6 20.6% 11 37.9% 6 20.6% 

16. I like the ability to pause, 

rewind, and fast-forward the 

podcasts. 

10 34.4% 14 48.2% 2 6.8% 1 3.4% 2 6.8% 

18. I like to listen to the podcasts 

at school. 

2 6.8% 10 34.4% 8 27.5% 8 27.5% 1 3.4% 

22. I like to use the podcasts as a 

replacement for tutorial 

sessions. 

4 13.79% 7 24.3% 9 31.03% 8 27.5% 1 3.4% 

23. I enjoy flexibility of being 

able to listen to the podcasts at 

anytime or anywhere. 

10 34.4% 15 51.72% 3 10.3% 0 0% 1 3.44% 

26. I would like to listen to 

podcasts that contain Power 

Points or Photo Story slides. 

6 20.6% 11 37.9% 7 24.3% 3 10.3% 2 6.8% 

29. I would like to listen–view-

video podcasts. 

6 20.6% 9 31.03% 10 34.4% 3 10.3% 1 3.4% 
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Table L-7. 

RQ 2: How Do Students Perceive the Impact of Podcasts Upon Their Overall Learning of the 

Subject Material?  

Survey question 

Strongly 

agree  Agree Not sure Disagree 

Strongly 

disagree 

 n % N % n % n % n % 

12. The most beneficial podcasts 

are those covering vocabulary 

and quiz reviews. 

17 58.62% 6 20.6% 3 10.3% 1 3.44% 2 6.8% 

13. The most beneficial podcasts 

are the text-exam reviews. 

17 58.62% 7 24.13% 2 6.8% 2 6.8% 1 3.4% 

14. The most beneficial podcasts 

are the ones concerning 

historical vignettes (stories). 

2 6.8% 5 17.2% 18 62.06% 2 6.8% 2 6.8% 

17. The lecture podcasts helped 

me to better understand the 

material. 

6 20.6% 11 37.9% 8 27.5% 3 10.3% 1 3.44% 

19. The podcasts have helped me 

better understand what I 

missed while absent. 

10 34.4% 6 20.6% 11 37.9% 1 3.44% 1 3.44% 

20. The podcasts have had a 

positive impact upon my 

overall grade. 

3 10.3% 14 48.2% 10 34.4% 1 3.44% 1 3.44% 

21. The podcasts have increased 

my overall understanding of 

U.S. history. 

3 10.3% 13 44.8% 11 37.9% 1 3.44% 1 3.44%  
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Survey question 

Strongly 

agree  Agree Not sure Disagree 

Strongly 

disagree 

 n % N % n % n % n % 

27. English is not my first 

language and the podcasts 

helped me to better understand 

the history vocabulary and 

prepare for quizzes, tests, and 

the exam. 

4 13.79% 3 10.3% 5 17.2% 6 20.6% 11 37.9% 
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Table L-8. 

RQ 3: Do Podcasts Motivate Students to Study?  

Survey question 

Strongly 

agree  Agree Not sure Disagree 

Strongly 

disagree 

 n % N % n % n % n % 

24. Podcasts have helped me to 

become more focused when I 

study. 

5 17.2% 10 34.4% 11 37.9% 3 10.3% 0 0% 

25. Podcasts are a fun way to 

prepare for a quiz, test, or 

exam. 

5 17.2% 6 20.6% 11 37.9% 6 20.6% 1 3.44% 

30. I would like to see podcasts 

used in my other core classes 

(English, science, and math).  

8 27.5% 16 55.17% 3 10.3% 1 3.44% 1 3.44% 
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APPENDIX M 

STUDENT SURVEY OPEN-ENDED RESPONSE DATA
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Table M-9. 

Response Categories and Number of Responses, RQ 1. 

Response category Responses 

Pause, rewind, fast-forward (ability to go over material numerous times) 2 

Pictures, video, hybrid (podcasts composed of PowerPoint, Photo Story slides, video, 

or both) 

1 

Used for missed work (podcasts are used to cover material that a student missed when 

absent) 

2 

Too long (podcasts that some students believed were too long and thus did not hold 

their attention or make them want to listen to them) 

1 

Cannot access (students who could not access either because they did not understand 

how to do so, incompatibility with their home computers/network, or could not 

sync) 

1 

Use anytime or anywhere (the belief that podcasts provide total mobile learning, carry 

them anywhere, and listen to them at the students’ leisure) 

4 
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Table M-10. 

Response Categories and Number of Responses, RQ 2. 

Response category Responses 

Helped to better understand the material (the podcasts helped the students to 

understand the historical material or prepare for the assessments) 

4 

Provided/helped check answers for the quizzes or tests (students were able to take 

their review sheets and make sure that they had the correct answers with which 

to study for the assessments. 

3 

Could go over class material (the students could go back over the material, making 

sure that they understood the information 

2 

Improved testing and study skills (the students’ perception was that they were able to 

be more focused and make better scores using the podcasts. 

1 

Helped in memorizing historical events and dates (the students were able to repeat 

information until they had memorized the important historical information along 

with the critical dates. 

1 
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Table M-11. 

Response Categories and Number of Responses, RQ 3. 

Response category Responses 

Positive gave extra help for studying (provide more detailed view of the material) 2 

Took notes (took notes while listening to the podcast for quick reference) 1 

Changed study habits (changed study habits for tests and reviews, how was not 

specified) 

2 

No impact upon study habits (the podcasts did not change the manner in which this 

student studied) 

1 

Made studying fun (listening to the podcasts was a fun way to study, probably due to 

its novelty) 

1 
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APPENDIX N 

STUDENT JOURNAL ENTRY DATA 
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Table N-12. 

Student Journal Entries Related to RQ 1: How Do Students Use Podcasts in an Eighth-Grade 

American History Class? 

Week 

Times 

listened Duration Device Location Studying 

1 20 3:07 14 computer, 

   3 iPod 

13 home 

  4 school 

13 vocabulary 

  2 test 

  1 lecture 

  1 vignette 

2 19 2:32 12 computer 

  1 iPod 

11 home 

  1 car 

  2 school 

  8 vocabulary 

  4 test 

3 14 1:59   8 computer 

  1 iPod 

  1 iPhone 

  9 home 

  1 school 

  9 vocabulary 

  1 test 

4 20 2:05   7 computer 

  1 iPod 

  8 home   6 vocabulary 

  2 lecture 

5 9 1:37   5 computer 

  1 iPod 

  1 iPhone 

  5 home 

  2 school 

  6 vocabulary 

  1 test 

6 8 2:11   7 computer 
 
  1 iPod 

  8 home   6 vocabulary 
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APPENDIX O 

STUDENT FOCUS GROUP TRANSCRIPTS 
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 Presented here are transcripts of the student focus group as they pertain to student podcast 

usage in eighth-grade American history. The names have been changed in accordance with IRB 

requirements. The interviews took place in the researcher’s classroom, Freedom Middle School, 

on December 2, 2010, at 3:30 p.m., and on Month day, year, at 3:30 p.m. 

First Student Focus Group  

Mr. Davis: Students focus group questions, podcasting, eighth grade. Did the podcasts help 

you to better understand the historical information? Why or why not?   

Cindy:   Yes, because if I didn’t understand anything, I could always go there and look on 

the podcast.   

Susie:   Yes, because sometimes I didn’t understand what my teacher said. Instead of 

going to tutorials, I could just go home and look at it and really help me 

understand the materials better. 

Jane:   Yes, because it helped me if I had, like, more information to go with what we 

were learning and help me better memorize the facts.   

Marly:   Yes, because I could always have the right answers, and I could do . . . know what 

the right answer is. 

Sarah:   Yes, because if I wanted a review of what we learned in class, then I could just 

look at the podcast.  

Beth:   Yes, because if I didn’t, I wasn’t there for what the teacher told me, I could go 

back and reference to it. 

Denise:   Yes, because the podcasts don’t only have the information that was in class but 

also extra stuff about topics that we learned about.  
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Mr. Davis:   The second question: Did using the podcasts change the way you studied or help 

you to focus more on the material at hand? Do you feel that they motivated you to 

study more? Were they cool to use?  

Denise:   The podcasts did motivate me a little more because it was easier to learn the 

information at home because it was like a class without the teacher, just voices 

and stuff. 

Beth:   Yes, because when I was at home, I could study and focus more because it was [a] 

more quiet [setting]. 

Sarah:   Yes, because it motivated me to study more because I could always just have it 

right there, and I didn’t have to make new material to study with. I could just have 

it right there.   

Cindy:   Yes, because if I didn’t have the paper on it, I could just look for it on the podcast 

and use that instead of using flashcards.   

Susie:   Yes, because it helped me [with] stress, [to] bring down stress because I get 

worried when I don’t know something. I could just go on the computer and look 

for it.   

Jane:   Yes, because I would have to usually get out all of my papers, but here I could sit 

down and listen to the podcasts. 

Marly:   Yes, because I could just watch the podcasts like a few times and that would be 

my studies. 

Mr. Davis:   Okay. Next question: Do you feel or do you think the podcasts had an impact on 

your overall grade? Why or why not?   
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Susie:   Susie. I think they kind of helped me but kind of not because I couldn’t. I’m 

reviewing my papers anyway, but going there helped me save time. So I think it 

helped my grade a little bit, but kind of on the same, no.   

Mr. Davis:   Okay. 

Jane:   No, I don’t think it really affected my grade, but it really cut down on all the time 

looking for papers and stuff. 

Marly:   Yes, it helped because I got . . . . 

Cindy:   I think it kind of helped because it was another study thing I could use, but I also 

had other ones to use as well. 

Mr. Davis:   Such as? 

Cindy:   Like papers that they gave us and study guides. 

Sarah:   Yes, I think, well, kind of I think it helped because it, like if you were taking a 

test, then it just played in your head and then you didn’t have to, like, have to 

remember what it said on the paper. You can just hear it in your head. 

Beth:   My name is Beth. No, and I haven’t seen any difference in my grade. It’s been 

overall the same since before I listened to it. 

Denise:   It didn’t have an effect on my grade personally, but it was more effective and 

easier to study.  

Mr. Davis:   Okay. Next question: How and where did you listen to the podcasts? And kind of 

looking at the podcasts, what podcasts did you like the most? In other words, 

would you like to see--continue with the audio, or would you like to see video 

podcasts made, or would you prefer a hybrid, which a mixture of the video and 

the audio together? So what did you listen [to and] how did you listen to the 



199 

podcasts? In other words, that question refers to: Did you listen to it on the 

computer; did you listen to it on an MP3 player, etc.? 

Denise:   I listened to it on my laptop. And I would like to use all three types of podcasts to 

change out the variety and make it more interesting.   

Beth:   I’d like, I’d like both. I listen to them on my iPod. I would like to see both so I 

know, get a better understanding of it. 

Sarah:   I would like to see both and I listened to it on my laptop mainly. And I’d also like 

to see kind of like a mixture of all three to see which I liked the best. 

Cindy:   I listened to it on my laptop usually. And I think you can really listen to it 

anywhere because it’s online on MyFISD. So if you need it during school, you 

can look it up and at home. And I like the hybrid because if you need a visual, you 

can have that. And if you need an audio, if you can’t just sit down and watch it, 

you can have that.   

Susie:   I listened to the podcasts on my computer. I would like hybrid because it helps me 

both to have the visual and also listen to it when I don’t have time to just look at 

it. I can do two things at once.   

Jane:   I listened to it on my computer. And I really enjoyed the audio. I really enjoyed 

the audio, but I’m more of a visual learner. So I’d also like the video.   

Marly:   Yes, it helped. I listened to it on my computer. And I agree, like, the hybrid, 

because I like to use both. 

Mr. Davis:   Now we’re going to kind of shift gears and look more at an evaluative aspect. 

What did you like best about the podcast and least?   
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Susie:   What I liked the best was I could use it anywhere at any time and keep down 

stress. What I liked about it the least was that sometimes I just didn’t understand. 

And because it was audio, I wanted a video because I needed a visual.  

Jane:   What I liked about the podcasts the best was the background information it gave 

you, but I thought some of them were a little lengthy.   

Marly:   I liked the most that they were; they had, like, information and right answers. You 

can back up your answers. And some of them, yeah, the least is they were 

sometimes a little lengthy, and I didn’t have time. 

Cindy:   I agree with what they said. It, I liked having something to check my answers 

with, but I also think some of them were a little long because I had to study for 

other classes as well.   

Sarah:   What I liked the best was probably it was very helpful and making background 

information for stuff. And what I didn’t really like was probably I think maybe a 

worksheet with it, but I liked the length.   

Beth:   I liked everything. But one of them, on one of the study guides for the tests, they 

were out of order. The numbers were out of order, so I didn’t know how to fill it 

out.   

Denise:   The thing I liked the best about them were they were like little lectures but at 

home. And the things I liked the least was that they could be too long.   

Mr. Davis:   Were there any problems that you think could be fixed? And problems could be 

defined as being able to access them? Anything that you saw as a problem and 

identify it, and then tell me how you would like to see that fixed. 
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Denise:   Just one of the podcasts that I listened to was the numbers were out of order, so it 

was hard to follow along without the sheets. 

Beth:   I didn’t, the only problem I had was what Denise said, that it was out [of order] 

the numbers were out of order.   

Sarah:   The only problem that I probably had was sometimes, they didn’t load the 

podcasts on MyFISD, so I couldn’t listen to it.  

Cindy:   I didn’t have any podcasts because the good thing about the podcasts was if the 

numbers were out of order, you could pause it and listen to them, and then press 

play again.   

Susie:   The only problem with mine was that sometimes they didn’t load the podcasts on 

MyFISD, so I couldn’t listen to it, but overall it was good.   

Jane:   Sometimes it was slow to load, but after that, it was fine.  

Marly:   It, the only problem was there were like two questions not there. 

Mr. Davis:   Okay. Question, next question: What other subjects do you think could use or 

benefit from podcasts? 

Susie:   I think science would be really good because it’s kind of, it has the same things. 

It’s kind of complicated. So you need to ask questions sometimes. And when you 

can’t have the teacher, I think it would be helpful to have some podcasts on it.  

Jane:   I think math would be a good subject because during the class I’m kind of 

copying down. And then once I have the podcast, I could just listen to it.  

Marly:   I think that English could be good because it could have book reviews and book 

notes on it.   
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Cindy:   I think science, both science and math could use it because science has a lot of 

information that’s you use throughout the year. And math, sometimes it’s hard to 

understand and sometimes the teachers don’t repeat it, so it’s a lot, it’s helpful to 

be able to go back and listen to it. 

Sarah:   I think that English, science, math, and history are good podcasts. For math, I 

think it should be a video one showing, like, how to do, like, certain steps to 

equations and stuff. And then English could do, like, book reviews and stuff like 

that. And then science could just be like other reviews.   

Beth:   I’d like to use it in English because lately English has been hard for me, so I can 

get a better understanding of what’s going on. 

Denise:   I think all core subjects. Oh, Denise. I think all core subjects because anything 

that involves memorizing formulas.  

Denise:   I think all four core subjects could use podcasts because anything that involves 

memorizing equations or definitions or concepts, podcasts would be good to go 

over everything we’ve learned in class. 

Mr. Davis:   Well, I want to thank you, thank all of you, for this. It really was a big help to get 

your input, for you to take the time to listen and to give me your critical feedback 

to do whatever we can to help. We’ve been doing podcasts, I have been, for a 

number of years here. And I hope to continue to do it here. And then I’m also in 

the process of teaching teachers in the district at other schools how to construct 

and use podcasts. So what you’ve done has been very, very helpful. And I want to 

thank you for that.  
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APPENDIX P 

STUDENT FOCUS GROUP TRANSCRIPT 
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 Presented here are transcripts of the student focus group as they pertain to student podcast 

usage in eighth-grade American history. The names have been changed in accordance with IRB 

requirements. The interviews took place in the researcher’s classroom, Freedom Middle School, 

on December 2, 2010, at 3:30 p.m., and on Month day, year, at 3:30 p.m. 

Second Student Focus Group  

Mr. Davis:   Okay. Student focus group questions, first question: Did the podcasts help you to 

better understand the historical information? Why or why not?   

Doug:  It did, because the podcasts that I did listen to, they helped me understand what 

I’m looking for and what I need to, what I need to understand while I’m listening 

to it.   

Mr. Davis:   Okay. Did the podcasts change the way you studied or help you to focus more on 

the material at hand?   

Doug:   Yes, it did. You, when I, whenever I listened to it, I could understand what I’m 

looking for. And whenever I write it down, I know what I’m writing.  

Mr. Davis:   Do you feel that they motivated you to study more? 

Doug:   Yes, they were, to be able to travel with them, and I liked to listen to them 

portably. 

Mr. Davis:   Okay. Were they cool to use? 

Doug:   Yes. 

Mr. Davis:   Okay. Number 3: Do you think the podcasts had an impact on your overall grade? 

Why or why not?   

Doug:   Why? Well, yes, it helped me tremendously, especially on the vocabulary, which 

helped my grade, at least higher than what I had. 
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Mr. Davis:   Okay. Number 4: How and where did you listen to the podcasts? And what kinds 

of podcasts do you like the most? Do you think you want audio; hybrid, which is 

a mixture of audio and video; or video? Which would you like to see in the 

future? And how and where did you listen to the podcasts? 

Doug:   I listened to them at home and on the road on my iPod. And I liked the audio the 

most because instead of me having to look at the video, I can just put it in my 

pocket and just listen to it while I’m doing something. And I really, most them are 

good. There’s nothing that I would like to see in the future that I can think of.  

Mr. Davis:   Number 5: What did you like best about the podcasts, and what did you like the 

least? And were there any problems that you had, and how would you like to see 

them fix, if there were? 

Doug:   The vocabulary and the unit reviews were the ones I liked best. And there weren’t 

any that I didn’t like. There were a couple of problems on some of the podcasts 

that I didn’t understand because I couldn’t find the questions that I were looking 

for, was looking for, when I was listening to the podcasts.  

Mr. Davis:   And, finally, what other subjects do you think, Question 6: What other subjects do 

you think could use podcasts and how? 

Doug: Math and science because those are the most, I guess, subjects that you should 

study for which have more tests than other subjects that, I should say. And they 

would be a good help for me to do instead of writing down on study guides.  

Mr. Davis: Okay. Well, I thank you very much. I appreciate your input. It’s been very, very 

helpful. Thank you.  
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APPENDIX Q 

STUDENTS’ JOURNAL ENTRIES ON BENEFITS OF PODCASTING 
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Presented here are data on number of participants who made journal entries and percentage of 

student responses to perceptions of usefulness of podcasts in an American history class. 

Table Q-13. 

Student Journal Entries Related to RQ 2: How Do Students Perceive the Impact of Podcasts on 

Their Overall Learning of the Subject Material? 

Week Participants 

Helpful Not sure Not helpful No response 

n % n % n % n % 

 1  17  11 64.7%  1 5.8%  2 11.76%  2 11.7% 

 2  19  8 42.10%  4 21%  0 0%  7 36.8% 

 3  11  9 81.8%  1 9%  0 0%  1 9% 

 4  9  8 88.8%  1 11.1%  0 0%  0 0% 

 5  7  6 85.7%  1 14.2%  0 0%  0 0% 

 6  8  8 100%  0 0%  0 0%  0 0% 
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